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Research Article

This study examines how teachers’ professional learning in schools is related to various
variables. Specifically, it questions the extent to which teachers’ demographic variables,
school academic optimism, and distributed leadership sequentially explain their
professional learning. The sample of the study consists of 586 teachers working in public
middle schools in the central districts of Ankara during the 2023-2024 academic year.
The data were collected using the Distributed Leadership Inventory, the School
Academic Optimism Scale, and the Teacher Professional Learning Scale. The data
collected were analyzed using descriptive statistics, confirmatory factor analysis (CFA),
Pearson correlation, and hierarchical regression methods. Significant correlations were
found among the variables. Hierarchical regression analysis revealed that teachers'
educational status and gender did not have a significant effect on predicting their
professional learning; however, years of experience were found to have a significant
effect. Results revealed that teachers' demographic characteristics did not have a
significant effect on teacher professional learning. Nevertheless, when school academic
optimism and distributed leadership variables were added to the demographic
variables, they were found to predict teachers' professional learning in a sequential
manner. These results might contribute to the body of research on teachers’
professional learning and provide implications for policymakers, practitioners, and
researchers.
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Anahtar Kelimeler:

Bu ¢alisma, okullarda 6gretmenlerin mesleki 6grenmelerinin gesitli degiskenlerle olan
iliskisini incelemektedir. Ozellikle, &gretmenlerin demografik degiskenlerinin, okul
akademik iyimserliginin ve dagitilmis liderligin, mesleki 6grenmelerini ardisik olarak
hangi diizeyde agikladigini sorgulamaktadir. Arastirmanin érneklemi, 2023-2024 egitim
Ogretim yilinda Ankara ili merkez ilgelerindeki resmi ortaokullarda gorevli 586
O0gretmenden olusmaktadir. Veriler, Dagitilmis Liderlik Envanteri, Okul Akademik
iyimserligi Olcegi ve Ogretmen Mesleki Ogrenmesi Olgegi kullanilarak toplanmistir.
Toplanan veriler betimsel istatistikler, dogrulayici faktor analizi (DFA), Pearson
korelasyon ve hiyerarsik regresyon yontemleri ile analiz edilmistir. Analiz sonucunda
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Ogretmen Mesleki Ogrenmesi, degiskenler arasinda anlaml korelatif iliskiler tespit edilmistir. Hiyerarsik regresyon
Okul Akademik iyimserligi, analizi, 6gretmenlerin egitim durumlar ve cinsiyetlerinin mesleki 6grenmelerini
Dagitilmis Liderlik, yordamada anlamli bir etkiye sahip olmadigini; ancak deneyim yillarinin anlaml bir
Hiyerarsik Regresyon. etkiye sahip oldugunu ortaya koymustur. Arastirma neticesinde, 6gretmenlerin

demografik Ozelliklerinin 6gretmen mesleki 6grenmesi Uzerinde etkili olmadig
Arastirma Makalesi gorilmustir. Bununla birlikte, okul akademik iyimserligi ve dagitilmis liderlik

degiskenleri demografik degiskenlere eklendiginde, 6gretmenlerin  mesleki
6grenmelerini ardigik bir bicimde yordadiklari bulunmustur. Bu sonuglar, 6gretmenlerin
mesleki 6grenmeleri konusundaki arastirma literatiiriine katki saglayabilir ve politika
yapicilar, uygulayicilar ile arastirmacilar igin ¢ikarimlar sunabilir.

Introduction

Countries' education systems have been shaped by various policies that determine the central role
and importance of teachers in schools. In some countries, such as Finland, Japan, and Singapore, teacher
policies are well developed. However, in many other countries, teacher policies are inadequate or
inconsistent (World Bank, 2022). The training and support of teachers in a qualified manner is critically
important for the effective execution of educational activities. Meeting students' expectations, such as
acquiring basic knowledge, lifelong learning skills, developing critical thinking, and adaptability, is only
possible if teachers are specialized professionals who continuously develop and expand their professional
knowledge (Organisation for Economic Co-operation and Development [OECD], 2018). Moreover,
research emphasizes the positive contributions of teachers' professional learning to student achievement
(Akiba & Liang, 2016; Bruce et al., 2010). At this point, it is not sufficient for teacher candidates to only
receive undergraduate education or for in-service teachers to participate in intermittent in-service
training (Choi, 2013). Deficiencies in teacher training policies limit the effectiveness of teaching and thus
prevent students from learning basic knowledge, acquiring lifelong learning skills, and developing critical
thinking and adaptability. Therefore, the professional learning status of teachers needs to be taken into
account in determining effective teacher policies.

In the educational sciences literature, teacher professional learning is conceptualized to understand
teachers' learning performances and to determine the ways to be followed (Mockler, 2011; Opfer &
Pedder, 2011; Shah & Campbell, 2023). Some policy recommendations are made regarding what teachers
should know and how the necessary conditions can be provided (Admiraal et al., 2016; Timperley & Alton-
Lee, 2008). Additionally, the impact of professional learning communities on teacher professional learning
and how these communities are shaped have attracted considerable attention (Johnson & Voelkel, 2019;
Owen, 2014; Popp & Goldman, 2016; Sargent & Hannum, 2009). The educational management and
leadership (EDML) literature also indicates that there is a relationship between leadership and teacher
professional learning and that it is important to investigate this relationship in terms of various types of
leadership (Li et al., 2016; Liu & Hallinger, 2018; Thien et al., 2022).

When the EDML literature is examined, it is seen that various types of leadership are related to teacher
learning. One of them has been distributed leadership (Admiraal et al., 2016; Bektas et al., 2020; Polatcan,
2021). In these studies, distributed leadership is found to have an indirect or very small direct effect on
teacher professional learning. The strength of the link between distributed leadership and teacher
professional learning increases through variables such as teacher agency, teacher trust in the principal,
and work motivation (Bektas et al., 2020; Polatcan, 2021). However, the lack of studies that help us
understand the nature of the relationship between these two variables, especially those designed
methodologically differently, remains a significant gap in literature.

Furthermore, there are studies in the literature that examine the relationship between academic
optimism and concepts such as teacher learning and professional learning (Cassity, 2012; Gray & Mitchell,
2021; Kiling et al., 2021; Kulophas & Hallinger, 2020; Vanlommel et al., 2023). Although some of these
studies reveal a significant relationship between academic optimism and teacher professional learning,
very few studies are conducted on this subject at the national and international levels (Kiling et al., 2021;
Kulophas & Hallinger, 2020; Vanlommel et al., 2023). Based on the literature, it can be said that teacher
professional learning has a proven relationship with academic optimism and distributed leadership
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variables separately. However, no study is found that examines how these variables work together.
Additionally, studies are conducted on the relationship between teachers' demographic variables and
their professional learning (Hammad et al., 2021; Kalkan, 2015; Qin & Liu, 2023). However, these studies
mostly reach significant results based on the gender variable. Therefore, it is necessary to investigate the
relationship between teacher professional learning and various variables such as educational status and
seniority. This study aims to contribute to the field by examining the sequential effect of various
demographic variables, school academic optimism, and distributed leadership on teacher professional
learning. What is distinctive in this study is the identification of factors that, when working together, can
enhance professional learning, regardless of the relationship between them. This facilitates us to go
beyond the question of “is there a relationship” and to give gradual answers to the question “which
variable explains it more strongly”. In addition, the design of the study gives us the opportunity to discuss
and test the appropriateness of the underlying theory when ranking causality. It is thought that the
expansion of our knowledge framework about the variables that explain teachers' professional learning
and how they work together will contribute to the development of new solutions to improve this field
positively. In this context, the following research questions were addressed:

1. To what extent do demographic variables such as gender, educational status, and seniority
explained the variability in teacher professional learning?

2. To what extent do demographic and school academic optimism variables sequentially explained
the variability in teacher professional learning?

3. Towhat extent do demographic, school academic optimism, and distributed leadership variables
sequentially explained the variability in teacher professional learning?

Based on the current questions, this study aims to contribute to the body of knowledge by examining
the sequential contribution of the various variables mentioned in this study in explaining teachers'
professional learning. The rationale behind this is the belief that teachers' professional development has
positive outcomes for students. Indeed, literature emphasizes that researching and supporting teachers'
development is important for student achievement, which is the primary purpose of schools (Akiba &
Liang, 2016; Bruce et al., 2010). In this direction, the initial aim is to determine the effect of demographic
variables on the dependent variable. The reason for this is to better analyze the target group and
contribute to the development of appropriate strategies. Following this, since it is believed that increasing
teachers' optimism encourages their professional learning, it is aimed to reveal the effect of school
academic optimism. As a matter of fact, the literature emphasizes that teaching staff in schools with a
high level of academic optimism are professionally effective (Hong, 2017). Additionally, it is thought that
identifying the types and elements of leadership that will support the professional learning of teachers
who lay the foundations for students' knowledge would contribute to the studies conducted in this field.
The distributed leadership process is assumed to positively affect teachers' professional learning by being
interaction-based, developing and empowering teachers (Hulpia et al., 2009), and encouraging them to
innovate. This study is expected to help policymakers and school principals to increase their awareness of
the factors that explain or catalyze teachers' professional learning and support their professionalization
by planning accordingly.

Theoretical Framework

In this study, Blau's (1964) social exchange theory, which has been theoretically strengthened within
the field of sociology, has been utilized. According to social exchange theory, individuals attempt to
reciprocate the positive outcomes they obtain from social interactions with behaviors that benefit the
other party (Xu et al.,, 2021). According to reciprocity, one of the prominent assumptions of social
exchange theory, people have made reciprocating the benefits they receive a moral norm because they
believe they will receive what they deserve (Gouldner, 1960). The principle of interdependence
emphasizes interpersonal contingent behavior, where the action of one party leads to a response from
the other (Cropanzano & Mitchell, 2005). With the school context, previous research has shown that this
theoretical framework provides a functional approach especially in examining the interaction between
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school administrators and teachers (Argon & Ertiirk, 2018; Yarici & Ozbas, 2021). In this context, it has
been thought that the social exchange perspective has the potential to explain the relationship between
these variables, with the assumption that teachers want to respond to the benefits provided by
distributed leadership in the school and their academic optimism by improving themselves professionally.
How these variables function as part of an exchange in teacher professional learning has been presented
in detail in the subsections where the relationships between the variables are established.

Teachers’ Professional Learning and Demographic Variables

In recent years, researchers in the field of educational leadership have increasingly focused on
teachers' professional development as an alternative way to improve schools. In the literature, teacher
professional learning has been conceptualized to understand how teachers learn and to determine the
approaches to be followed (Mockler, 2011; Opfer & Pedder, 2011). Some suggestions have been
presented on what teachers should know and how to provide the necessary conditions for this (Admiraal
et al., 2016; Timperley & Alton-Lee, 2008). Firstly, the attempt to professionalize teachers as mere
recipients of instructional prescriptions has been criticized, with emphasis placed on the need for them
to be professionals who are capable of inquiry, knowledge generation, and contributing to teaching
through discussion (Timperley & Alton-Lee, 2008). In this context, it has been suggested to implement
planning that promotes team learning, where teachers reflect on their instructional practices and share
them with each other (Admiraal et al., 2016). Therefore, in teacher education research, the impact of
professional learning communities and how these communities are formed has garnered significant
interest (Owen, 2014; Popp & Goldman, 2016; Sargent & Hannum, 2009; Singh & Loh, 2024).

In this study, teacher professional learning has been examined based on the perspective developed by
Liu et al. (2016). The most important reason for this is that teacher professional learning is conceptualized
based on school culture. Moreover, unlike professional development, which is limited to participation in
specific training programs (OECD, 2009), professional learning is process-oriented and emphasizes
intrinsic motivation. Teacher professional learning is an umbrella concept that includes the individual or
collective, formal or informal learning of teachers, both within and outside the institution (Enthoven et
al., 2023). Liu et al. (2016) have addressed teacher professional learning, which they have referred to as
the nature of workplace learning for teachers, under four dimensions. The first dimension is collaboration,
which focuses on teachers working with their colleagues. The collaboration among teachers not only
enhances their learning, but the extent of this collaboration also varies depending on individual and
institutional systems (Opfer & Pedder, 2011). The second dimension is reflection, which focuses on
teachers reflecting on their teaching methods and taking feedback into account. The third dimension is
experimentation, which centers on teachers trying out new teaching methods. The fourth dimension is
access to knowledge bases, which focuses on teachers exploring various sources of information to acquire
new ideas and improve themselves (Liu et al., 2016).

When the literature on EDML has been reviewed, it has been discovered that teachers' demographic
variables affect the outcomes of studies on teacher professional learning. One study has found that female
teachers have exhibited a higher level of professional learning compared to male teachers (Qin & Liu,
2023). This research has concluded that gender has a moderating effect on teacher professional learning.
Another study also has found that female teachers exhibit a higher level of professional learning than their
male counterparts. The researchers have suggested that the reason for this difference is that female
teachers participate more frequently in professional learning activities at school compared to male
teachers (Hammad et al., 2021). In a different study examining teachers' perceptions of professional
learning communities, it has been identified that demographic variables such as gender, seniority, and
subject area significantly differ in some dimensions (Kalkan, 2015). Despite past research finding a
significant relationship between gender and teacher professional learning, there has been insufficient
research on other demographic variables. Specifically, it is assumed that as teachers' educational levels
increase, their attitudes towards learning will also improve positively. Furthermore, it is thought that as
teachers spend more time in the profession, their enthusiasm for professional development and learning
may decrease due to factors such as burnout and exhaustion. The presence of significant relationships
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between demographic variables and factors such as learning intention (Kyndt et al., 2013), lifelong
learning (Gokyer, 2019; Hansen et al., 2016), and professional development (Weber et al., 2023) in
previous studies has suggested that the relationship between professional learning and demographic
variables should also be explored. Based on these justifications, the following hypothesis has been
proposed:

Hi: It is hypothesized that teachers' gender, educational status, and seniority have a significant effect
on teachers’ engagement in professional learning practices.

School Academic Optimism and Teachers’ Professional Learning

In recent years, the topic of academic optimism has attracted the attention of EDML researchers
(Alenezi, 2019; Chang, 2011; Kiling et al., 2021; Kulophas & Hallinger, 2020; Mascall et al., 2008; Thien et
al., 2021; Thien & Chan, 2022). Schools with a high level of academic optimism are described as having an
effective professional teaching staff, highly motivated students, and supportive parents (Hong, 2017). In
this context, understanding the reflections of teachers' academic optimism levels is important for
supporting positive developments in the school context.

In this study, school academic optimism has been examined based on the perspective developed by
Hoy et al. (2006). According to this perspective, school academic optimism is operationalized as the
attitude of the teacher who manages the classroom based on trust, involves students in management
processes, and exerts extra effort to help students (Hoy et al., 2008). Emphasizing human agency and
shaping teacher behavior at a collective level, this construction is examined in three dimensions: cognitive,
emotional, and behavioral (Hoy et al., 2006). The first dimension is collective efficacy, which refers to the
expectations and beliefs of teachers that everyone in the institution can contribute to student success
(Wu & Lin, 2018). The second dimension is trust, which refers to a person's willingness to be vulnerable
to another based on the belief that the other will act in their best interest (Hoy et al., 2006). The third
dimension, academic emphasis, represents the pressure environment created to promote learning-
focused behaviors within the school (Beard et al., 2010).

From the perspective of social exchange, the most important feature that distinguishes social
exchange from economic exchange is that it supports the development of trust-based relationships over
time (Blau, 1964). Since positive work attitudes help to promote positive behaviors, employees engage in
behaviors that can improve the organizational environment in order to reciprocate the psychological
benefits they receive from the organization (Xu et al., 2021). Based on this assumption, it is considered
that if members have an optimistic perspective toward the organization, they will exert effort to enhance
their professional learning, which supports the professionalism of the organizational environment. When
this framework is applied to the school environment, it is assumed that teachers, motivated by the
psychological benefits gained from academic optimism, will seek to repay this by enhancing their
professional learning. On the other hand, when teachers are pessimistic about the academic success of
the school, it is hypothesized that they may become hopeless and show less initiative in terms of
professional learning and reflection.

In reviewing the EDML literature, studies supporting the hypothesis that there might be a relationship
between academic optimism and teacher professional learning have been found. These studies have
discovered a significant and positive relationship between academic optimism and teacher professional
learning (Kiling et al., 2021; Kulophas & Hallinger, 2020). Based on the assumptions of social exchange
theory and the supportive findings in the literature regarding the relationship between these two
variables, the following hypothesis has been established:

H2: When controlling teachers’ gender, educational status, and seniority, it is hypothesized that school
academic optimism has a significant effect on explaining teachers’ professional learning.

Distributed Leadership and Teachers’ Professional Learning

In the EDML literature, leadership approaches that were traditionally based on the classic leader-
follower dichotomy have been replaced by distributed leadership, which is founded on the division of
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labor, an essential part of organizational life (Gronn, 2002). In recent years, studies focusing on distributed
leadership in the context of educational leadership have gained momentum (Bolden, 2011; Hairon et al.,
2013; Harris et al., 2007; Harris, 2008; Heck & Hallinger, 2009; Lu & Smith, 2021; Lumby, 2019; Timperley,
2005). Distributed leadership is described as a significant force for fostering positive change and
development in schools (Harris, 2008; Khadka et al., 2024). This is because adopting a distributed
leadership style in schools has positively impacted teacher innovation (Lin, 2022), job satisfaction (Liu et
al.,, 2021; Sun & Xia, 2018; Torres, 2018), organizational commitment (Gallegos Araya & Lopez Alfaro,
2019; Thien et al., 2021), student achievement (Chang, 2011; Kiling et al., 2022), and family involvement
in the learning process (Erol & Turhan, 2018). Within this framework, it is understood that distributed
leadership makes significant contributions to various components of the school, especially teacher
outcomes.

Distributed leadership is regarded as an outcome of dynamic interactions among school leaders, their
followers, and the broader organizational context in which they operate (Spillane, 2005). This model of
leadership moves beyond traditional hierarchical models by recognizing the collective and situational
nature of leadership practice, highlighting the contributions of all individuals engaged in leadership and
management, regardless of their formal roles or titles (Bolden, 2011). In this study, distributed leadership
is defined as a leadership process that supports continuous academic development during the educational
process, facilitates the leadership of other stakeholders, enables joint decision-making, and creates a
professional learning and communication environment (Hallinger & Heck, 2009).

In this study, distributed leadership has been examined based on the perspective developed by Hulpia
et al. (2009, p. 1015). According to them, distributed leaders are managers in formal leadership positions
and teachers who may be exempt from teaching duties to provide instructional support, administrative
tasks, and student counseling. Hulpia et al. have addressed distributed leadership under two dimensions.
The first dimension is leadership team cohesion, which focuses on the characteristics of the leadership
team. In this dimension, leadership has been consistently distributed among all members of the team
(principals, vice principals, and teachers). The second dimension is leadership functions, which focuses on
the leadership roles of the institution's members. The leadership functions dimensions have been divided
into two sub-dimensions: support and supervision. The support dimension refers to leadership functions
that involve setting a vision, developing staff, and offering help when needed. The supervision dimension,
on the other hand, refers to the evaluation of staff performance by formally appointed leaders, which is
a critical leadership function that is difficult to distribute (Hulpia et al., 2009).

Many researchers in the EDML field have suggested that there is a relationship between leadership
and teacher professional learning, and that this relationship should be investigated in terms of various
leadership types (Li etal., 2016; Liu & Hallinger, 2018; Thien et al., 2022). Shared and supportive leadership
activities have opened the way for professional collaborative learning and practice (Morrissey, 2000). The
interaction between distributed leadership and teacher professional learning has also influenced the
school environment. It has been shown that the sharing of the school's vision has facilitated policies that
guide and intensify the learning activities of teachers, thereby providing support and supervision and
increasing the continuity of learning activities (Admiraal et al., 2016). In fact, the EDML literature includes
studies that have argued for a positive relationship between schools' distributed leadership and teacher
professional learning (Bektas et al., 2020; Polatcan, 2021; White et al., 2016).

From the perspective of social exchange theory, when a member receives organizational support from
the leader, they become aware of the benefits they receive and thus wish to reciprocate this gesture
(Cropanzano & Mitchell, 2005). The principal's display of distributed leadership behaviors has meant that
they facilitate teachers' leadership roles and provide support such as enabling participation in decision-
making. In response to the benefits they receive from the principal, it is considered that teachers will exert
effort to improve the organization by enhancing their professional learning. Based on these reasons, the
following hypothesis has been established:
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H3: When controlling teachers’ demographic variables and school academic optimism, it is
hypothesized that distributed leadership has a significant effect on explaining teachers’ professional
learning.

Based on the three hypotheses mentioned above, the hypothetical model of the study has been
established (Figure 1).

Figure 1
The Hypothetical Model of The Study

Teacher
Demographic professional
Hl1 learning
Model 1
Demographic
Teacher
professional
learning
School academic
optimism
Model 2
Demographic
School academic T?acl?cr
. professional
optimisim .
learning
Distributed
Leadership
Model 3

Method

This study aims to examine the relationship between distributed leadership, school academic
optimism, and teacher professional learning. The survey model enables the numerical description of the
tendencies, attitudes, or opinions of a sample that represents the population (Creswell, 2017). Within this
scope, the research is designed in a survey model and is conducted using a quantitative approach.

Population and Sample

In this study, data were collected from middle school teachers, as they hold a unique position in terms
of their professional learning needs due to working with students during a critical period of cognitive and
social development. The target population of the study consists of 18,465 teachers working in public
middle schools located in the central districts of Ankara (MoNE, 2022). Since reaching such a large number
of teachers in terms of time and effort is not feasible, it has been decided to conduct the research on a
sample. According to the calculation based on the formula developed by Biylkoztirk et al. (2016), 376
teachers can represent the population with a .05 significance level and a 95% confidence level. In this
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study, the stratified sampling method is adopted, with the nine central districts determined as strata. At
the end of the data collection process, data from 617 teachers across 36 schools were obtained. After
performing missing data and outlier analyses, the final dataset included 586 participants. The
demographic characteristics of the participants are presented in Table 1.

Table 1
Demographic Characteristics of the Participants (n= 586)
n %

Male 149 25.4
Gender Female 437 74.6
<5 34 5.8
6-10 134 22.9
Seniority 11-15 127 21.7
16-20 120 20.5
221 171 29.2
20-30 62 10.6
Age 31-40 248 42.4
41-50 209 35.7
>51 66 11.3
Educational status Bachelor’s degree 480 85.4
Graduate degree 82 14.6
1-2 224 38.3
Years of working with 3-5 194 33.2
current principal 6-7 78 133
8-10 89 15.2
Total 586 100

Table 1 shows that the majority of the participants are female (74.6%). According to official statistics,
approximately 73% of middle school teachers working in Ankara are female (MoNE, 2024). This indicates
that the sample reflects the demographic distribution of the target population in terms of gender.
However, due to the lack of official data on other demographic variables (e.g., seniority, educational
status), it is not possible to assess the representativeness of the sample with respect to these
characteristics. Aside from those with five years or less experience (5%), there has been a relatively
homogeneous distribution in terms of years of experience. Regarding educational background, most of
the participating teachers hold a bachelor's degree (85.4%). In addition, 38.3% of the participants have
worked with their principal for 1-2 years, 33.2% for 3-5 years, 13.3% for 6-7 years, and 15.2% for 8-10
years.

Data Collection Tools

The data collection tools used in this study include the Distributed Leadership Inventory (DLI), the
School Academic Optimism Scale (SAQOS), and the Teacher Professional Learning Scale (TPLS). Additionally,
demographic variables such as gender, age, experience, educational background, and years working with
the principal are identified as control variables in the study. Hierarchical regression analysis includes the
variables of gender, educational background, and experience.

Distributed Leadership Inventory (DLI)

The DLI was developed by Hulpia et al. (2009) and adapted into Turkish culture by Ozdemir (2012). DLI
is a 5-point Likert scale measurement tool consisting of 23 items across two dimensions. The first sub-
dimension of the instrument is rated on a scale ranging from “1 = never” to “5 = always,” while the second
sub-dimension is rated from “1 = strongly disagree” to “5 = strongly agree.” The first dimension of the
scale consists of 13 items asked separately for three leadership teams, while the second dimension
consists of 10 items addressing the entire leadership team. An example item from the DLl is, "In the school
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where | work, the members of the leadership team allocate their time in a way that is appropriate to the
nature of the tasks." The validity and reliability of the DLI have been re-examined with the data from this
study. The fit indices obtained as a result of the CFA are determined as follows: x?/df = 1.28, AGFI = 1.00,
GFI =1.00, CFl = 1.00, and RMSEA = .02. The fact that the x?/df value is below 5, the RMSEA value is below
.08, and the CFI, GFI, and AGFI values are above .90 each indicates that the fit is at an adequate level.
Additionally, Cronbach's alpha value of the DLI is found to be .98. Therefore, it is concluded that the DLI
is valid and reliable.

School Academic Optimism Scale (SAOS)

The SAOS was developed by Hoy et al. (2006) and adapted into Turkish culture by Coban and Demirtas
(2011). SAOS is a 19-item, 5-point Likert-type measurement tool with response levels ranging from "1 =
strongly disagree" to "5 = strongly agree." The scale items are divided into three dimensions: the self-
efficacy dimension (items 1, 2, 3, 4, 5), the trust dimension (items 6, 7, 8, 9, 10, 11, 12), and the academic
emphasis dimension (items 13, 14, 15, 16, 17, 18, 19). An example item from the SAOS includes, "Teachers
in this school believe that their students have the ability to succeed academically." The validity and
reliability of the SAOS have been re-examined with the data from this study. The fit indices obtained as a
result of the CFA are determined as follows: x?/df = 5.36, AGFl = .95, GFl = .96, CFl = .94, and RMSEA = .08.
The x2/df value being at the threshold of 5, the RMSEA value being at the threshold of .08, and the CFl,
GFI, and AGFI values being above .90 each indicate that the fit is at an adequate level. Additionally,
Cronbach's alpha value of the SAOS has been found to be .85. Based on the results obtained, it has been
concluded that SAOS is valid and reliable.

Teacher Professional Learning Scale (TPLS)

The TPLS was developed by Liu et al. (2016) and adapted into Turkish culture by Glimis et al. (2018).
TPLS is a 27-item, 5-point Likert-type measurement tool with response levels ranging from "1 = strongly
disagree" to "5 = strongly agree." An example item from the TPLS includes, "I update my teaching
materials when necessary to improve my teaching skills." The validity and reliability of the TPLS have been
re-examined with the data from this study. The fit indices obtained as a result of the CFA are determined
as follows: x2/df = 3.03, AGFI = .96, GFI = .97, CFl = .95, and RMSEA = .06. The x?/df value being below 5,
the RMSEA value being below .08, and the CFI, GFl, and AGFI values being above .90 each indicate that
the fit is at an adequate level. Additionally, Cronbach's alpha value of the TPLS has been found to be .94.
Based on the results, it has been concluded that the TPLS is valid and reliable.

Procedures and Data Analysis

Within the scope of the research, ethical approval was first obtained from the Ethics Committee of
Hacettepe University under number E-35853172-300-00002684184, and permission to conduct the study
was obtained from the Ministry of National Education. Subsequently, the researchers visited schools in
person, and data was collected face-to-face from the teachers. The data collection tools, applied on a
voluntary basis, have taken approximately 10 minutes to complete. At the end of the data collection
process, the scales have been transferred to a digital format. Responses from participants with
consecutive missing values have been excluded from the dataset, and outliers have been identified and
removed using the box plot method. After eliminating problematic data, the study was conducted with
the remaining 586 participants. This study aimed to test the relationship between three different
constructs using the 586 data collected. When different constructs are measured using a common
method, a systematic effect may occur on the observed relationship in the measurement results
(Podsakoff et al., 2003). This situation is referred to as "common method bias" in the literature. Harman's
single-factor test was conducted to determine the presence of this potential issue. According to the test,
an exploratory factor analysis is performed to see whether the structure consists of a single factor. As a
result of the analysis, the common method variance has been found to be 32%. When compared to the
threshold of 50% (Kock, 2021), the variance ratio has been found to be below this level, indicating that
there is no common method bias.
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Tests for normality, linearity, homoscedasticity, and multicollinearity have been conducted to check
the suitability of the data for multivariate analysis. For the normality assumption, the skewness and
kurtosis values of the total scores of the scales have been examined. The normality test has shown that
these values are within the 1.5 range (Tabachnick & Fidell, 2010), indicating that the variables meet the
normality assumption before data analysis. For the linearity assumption, scatter plots have been created,
showing a linear and positive relationship between the dependent and independent variables. Levene's
test has been applied to test the homogeneity of variances between groups. The results of the variance
homogeneity test have been found to be non-significant (p> .05), indicating that the groups of
independent variables are homogeneously distributed. To test for multicollinearity, the correlation
coefficients between the independent variables have been examined and found to be below the threshold
value (r< .80). Additionally, the VIF values being below 10 and the tolerance values being equal to or
greater than .10 have also shown that there is no multicollinearity problem (Cohen et al., 2003). In this
study, the VIF values ranged between 1.002 and 1.209, while the tolerance values ranged between .83
and .99.

In this study, after testing the prerequisites prior to analysis, the validity and reliability of the scales
have been examined. CFA was conducted to assess the construct validity of the scales, and the fit indices
indicated sufficient fit. Cronbach’s alpha coefficients were calculated to determine the reliability of the
scales, and since the results were above 0.70, the scales were deemed reliable. Following this, the
arithmetic means, standard deviations, and Pearson correlation coefficients have been calculated. Before
interpreting the arithmetic means of the variables, the range of the 5-point Likert scale is divided by the
number of levels determined for interpretation to calculate the value ranges. As a result of the
calculations, the arithmetic means are evaluated as follows: "very low" for the range of 1.00-1.79, "low"
for 1.80-2.59, "moderate" for 2.60-3.39, "high" for 3.40—-4.19, and "very high" for 4.20-5.00.

In the main analysis of this research, the relationships between the variables have been analyzed using
hierarchical regression technique. Hierarchical regression is a technique that simultaneously analyzes the
sequential effects of various variable data at different levels on the outcome variable (Woltman et al.,
2012). The reason for using this technique is to test the additional explanatory power of variables that are
assumed to explain the outcome variable, with each step sequentially adding a new variable. In this study,
three models have been constructed by adding one variable at each step. In the first model, the
explanatory power of categorical variables, such as educational status, gender, and seniority, on teacher
professional learning has been tested. In the second model, the school academic optimism variable has
been added to the demographic variables to examine whether it makes a significant contribution to the
model. In the third model, distributed leadership data has been added to the previous group of variables,
and the significance and strength of their contribution to the model explaining teacher professional
learning have been tested. Additionally, because the dependent and independent variables used in
regression analysis are expected to be continuous or interval variables, the categorical variables in this
study have been treated as "dummy variables." The demographic variables of gender, educational status,
and seniority have been converted into dummy variables and coded as 1 for the reference value and 0 for
other values before being included in the analysis.

Findings

The means, standard deviations, and correlation findings regarding the participants' views on
distributed leadership, school academic optimism, and teacher professional learning are presented in
Table 2.

Table 2
Descriptive Statistics and Pearson Correlation Results (n= 586)

M SD DL SAO TPL
Distributed leadership 4.01 .88 -
School academic optimism 3.38 .58 .39% -
Teacher professional learning 4.22 .48 .34% .32% -
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M= mean; SD= standard deviation; DL= distributed leadership; SAO= school academic optimism; TPL=
teacher professional learning, *p< .05

As seen in Table 2, the level of distributed leadership exhibited by principals is found to be high (M=
4.01, SD= .88). When examining the following variables, the mean score for school academic optimism is
at a medium level (M= 3.38, SD= .58), and the mean score for teacher professional learning is at a very
high level (M= 4.22, SD=.48). Looking at the correlation coefficients, significant relationships are observed
between the variables. A moderate, positive, and statistically significant correlation is found between
distributed leadership and school academic optimism (r=.39, p<.05), as well as between school academic
optimism and teacher professional learning (r= .32, p< .05). Finally, a moderate, positive, and significant
relationship was also found between distributed leadership and teacher professional learning (r= .34,
p<.05).

Hierarchical Regression Results Regarding the Prediction of Teacher Professional Learning

The findings from the hierarchical regression analysis, which demonstrates the predictive levels of
demographic characteristics, school academic optimism, and distributed leadership on teacher
professional learning according to the participants' views, are presented in Table 3.

Table 3
Predictive Effect of Various Variables on Teacher Professional Learning
Teacher Professional Learning
Model 1 Model 2 Model 3
8 t 8 t 8 t

Predictor variable

Model 1

Gender .005 119 -.020 -.496 -.035 -.898
Educational status .023 .547 .005 134 .022 .562

Seniority -.091%* -2.151 -.041 -1.008 -.043 -1.082

Model 2
School academic

. .313%* 7.667 .219%* 5.106
optimism

Model 3
Distributed

* %
leadership .249 5.865

R? .009 .103 .156

Adjusted R? .003 .097 .148

F (change) 1.649 16.061** 20.499**
*p<.05, **p<.001

When examining Table 3, we observed that, in model 1, seniority (6= -.091, t[586]= -2.151, p< .05)
significantly predicts teacher professional learning. However, we found that gender (8=.005, t[586]=.119,
p> .05) and educational status (8= .023, t[586]= .547, p> .05) were not significant predictors of teacher
professional learning. When demographic variables are examined overall, it is observed that they explain
only 0.3% of the total variance, which is not significant (R?= .003; F(change)= 1.649). The results of the
analysis do not support hypothesis Hi. When school academic optimism is added to the demographic
variables, it is found to explain 9.7% of the total variance (R?= .097; F(change)= 16.061, p< .001).
Accordingly, the results of the analysis support hypothesis H2. When distributed leadership is added to
the demographic and school academic optimism variables, it is observed that the total variance explained
for teacher professional learning increases to 14.8% (R?= .148; F(change)= 20.499, p< .001). In this context,
the results of the analysis support hypothesis Hs. As can be understood from this, the sequential predictive
effect on teacher professional learning in models 2 and 3 yields significant results.
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Discussion & Conclusion

Within the scope of this study, the sequential predictive power of variables such as gender,
educational background, seniority, school academic optimism, and distributed leadership in explaining
professional learning was examined based on the opinions of 586 teachers working in public middle
schools in Ankara. First, the teachers’ views on each variable have been analyzed. The middle school
teachers participating in the study indicate that their principals exhibit a high level of distributed
leadership. In their study conducted at the high school level, Yilmaz and Turan (2015) found that teachers
perceived distributed leadership in their schools to be at a moderate level, while Gokyer (2020) found
that leadership was perceived to be distributed at a high level in the same type of schools. Additionally,
teachers in studies conducted by Korkmaz and Glindiiz (2011) at the primary school level and by Sevim
and Kaya (2022) at the primary, middle, and high school levels similarly believe that leadership in their
schools is distributed at a high level. It can be said that the findings of this study are generally consistent
with the findings of other studies. Nevertheless, it is necessary to consider whether teachers' evaluations
of distributed leadership are influenced by their optimistic attitudes towards school management or
school culture in general.

Second, our analysis revealed that middle school teachers report a moderate level of academic
optimism in school. In their study, Coban and Demirtas (2011) found that teachers working in primary and
middle education had a high level of academic optimism. On the other hand, Ozdemir and Pektas (2017),
in their research conducted at the primary and middle levels, found that teachers’ school academic
optimism was at a low level. As a result of these studies, it appears that findings related to teachers'
optimism toward their schools are not consistent. This discrepancy may be due to differences in the region
or time period in which the research was conducted. Although these studies used the same data collection
tool to explain school academic optimism and conducted research at a similar school level, it is
noteworthy that the findings are inconsistent. This situation indicates that school academic optimism has
a dynamic structure that is sensitive to the context in which it exists.

Third, our analysis revealed that middle school teachers exhibit a very high level of teacher
professional learning. This finding aligns with the results of studies conducted by Seyidoglu (2022) and
Kiling et al. (2021), which examined the levels of professional learning based on teachers' views across
different grade levels. On the other hand, Savas (2021) found in his study that teachers’ participation in
professional learning activities was generally high; however, this level varied depending on the school
level. The findings indicated that middle school teachers had higher levels of participation in professional
learning compared to high school teachers, while primary school teachers demonstrated the highest level
of participation among all groups. In this regard, it can be suggested that the school level at which a
teacher works may have a determining effect on their level of professional learning. These studies suggest
that teachers believe they demonstrate a high level of performance in terms of professional learning.
Nevertheless, as the current reviews are based on self-assessment, we assert that teachers tend to give
positive answers about their professional learning.

The analysis results reveal that teachers’ gender and educational status do not significantly predict
their professional learning. The finding that educational status is not related to professional learning
contradicts previous research. For example, one study found that as educational status increases,
teachers’ perceptions of professional learning decrease (Kuru & Tabancal, 2023). Additionally, it is found
that teachers’ seniority significantly and negatively predicts their professional learning. This finding
partially aligns with Kulu’s (2020) study, which discovered that as teachers' seniority increases, their level
of sharing about teaching and their responsibility for institutional development decreases. This may
suggest that the increase in years spent in the profession is a contributing factor to negative attitudes
toward professional learning.

The results of the correlation analysis show a relationship between distributed leadership and teacher
professional learning. In other words, as school principals demonstrate distributed leadership behaviors,
the level of teachers’ professional learning increases. Indeed, this finding is thought to contribute to
studies in the literature that have found a low-level direct or indirect relationship between distributed
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leadership and professional learning (Bektas et al., 2020; Polatcan, 2021). When the results of the
subsequent regression analysis are examined, it is observed that distributed leadership in the school
significantly predicts teachers' professional learning. Although not identical to this study, Kulu (2020) has
found that distributed leadership in schools is an important variable in explaining the levels of professional
communities, where teachers collaborate and learn together. In this context, it is believed that the current
study, which has discovered that distributed leadership is a variable explaining teacher professional
learning, makes a noteworthy contribution to the literature on educational administration and leadership
(Li et al., 2016; Liu & Hallinger, 2018; Thien et al., 2022).

According to the correlation results, a relationship is found between school academic optimism and
teachers’ professional learning. This finding suggests that as teachers’ optimistic attitudes toward the
school increase, their level of professional learning also increases. In a similar manner, Kulophas and
Hallinger (2020) found in their study that academic optimism supports teacher professional learning.
According to the regression analysis results, it is found that teachers' school academic optimism
significantly predicts their professional learning. Similarly, the literature shows that academic optimism
plays animportant role in the development of professional learning communities in schools (Cassity, 2012;
Gray & Mitchell, 2021; Vanlommel et al., 2023). Additionally, Kiling et al. (2021) noted that teachers'
individual academic optimism is a variable that explains their professional learning. The current study
yields a result consistent with previous research.

Finally, this study examines the sequential predictive power of gender, educational status, seniority,
school academic optimism, and distributed leadership on teacher professional learning. According to the
first phase of the hierarchical regression analysis conducted for this purpose, it is found that teachers'
gender and educational status do not have a significant effect on their professional learning. However,
the duration of teachers' time in the profession is found to have a negative effect on their professional
learning. This may indicate that as teachers’ seniority increases, their motivation or optimism toward the
profession decreases. In the second and third phases of the analysis, it is determined that school academic
optimism, together with demographic variables, explains teacher professional learning to the greatest
extent, with distributed leadership being the second most important explanatory variable. Cemaloglu and
Dolapci (2022), in their study conducted in middle schools, emphasized that the school's climate, teacher
motivation, and the role of the school principal have a significant impact on teachers' professional
learning. The finding that the school principal's distributed leadership and teachers' optimism toward the
school are predictors of professional learning attitudes in this study can be linked to the argument made
by Cemaloglu and Dolapci (2022). Additionally, this study revealed that these variables had a significant
cumulative and stepwise effect on predicting teachers’ professional learning.

Implications for Theory, Policy, and Practice

Considering the results of the study, it can be concluded that teachers' motivation for learning tends
to decline as their years of experience increase. This makes it necessary to question the reasons for the
decline in teachers' propensity for professional learning as they gain experience. The career ladder system
for teachers in Tirkiye is largely based on a seniority-based grading approach. In contrast, in
internationally successful education systems such as South Korea and Estonia, teachers are not only
expected to hold titles, but also to take on various leadership roles such as mentoring, leading professional
development, developing curricula, and collaborating with external stakeholders (TEDMEM, 2025). As a
matter of fact, the results of this study reveal that the school's adoption of a distributed leadership
approach increases the level of professionalization of teachers. At the theoretical level, through a
hierarchical model structured from specific to the general, the study illustrates how both teacher and
school-based variables strengthen professional learning disposition. In this context, it is considered
necessary to restructure the seniority-based career system in Tirkiye, which does not serve the
professional development of teachers.

In shaping educational policies, it is important to re-evaluate the formal roles of school administrators
and adopt approaches that center on the construction of a school culture that enables teacher leadership.
In addition, it is necessary to create conditions in the school environment that support teachers' academic
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optimism and minimize potential factors that may negatively affect this optimism. When developing
policies, the role of the teacher in the professionalization process should be considered as an actor who
questions, discusses and contributes as a team rather than an individual recipient, and decisions should
be shaped with this perspective.

Our findings imply that increasing teachers' optimistic beliefs about the success of the school and their
trust in stakeholders in practice plays a critical role in creating environments conducive to professional
learning. Hence, school principals should lead in a way that recognizes, encourages, and facilitates
teachers' leadership efforts to support them in exhibiting a positive learning attitude in their profession.
In addition, beyond maintaining their existing professional knowledge and skills, teachers are expected to
keep their motivation for learning alive and re-evaluate their approach to continuous learning by stepping
out of their comfort zones.

Limitations and Future Research

This study bears several limitations to be considered. First, collecting data solely from teachers might
raise concerns about social desirability. Therefore, future research could gather data from school leaders,
students, and other stakeholders to enhance the generalizability and comprehensiveness of the findings.
Consequently, integrating diverse perspectives could facilitate a more robust reflection of the
multidimensional nature of professional learning processes. A second limitation is that the cross-sectional
design of this study limits our ability to identify causal relationships between study variables. Therefore,
the relationships we obtained should be interpreted as associations. To overcome this limitation, further
research could employ longitudinal designs to detect changes in teachers’ perceptions of professional
learning. Third, this study primarily focused on the direct relationships between variables. However,
exploring how leadership effects indirectly transmit through mediation on teacher outcomes may provide
a clearer picture of the mechanisms underlying the process. Additionally, it is believed that there is a lack
of studies addressing the demographic variables that affect teacher professional learning. Therefore,
working with different demographic variables, such as teachers' subject areas, including seniority, could
contribute to a better understanding of teacher professional learning. Considering the differences in the
school climates of public and private institutions, conducting such a study in private schools could enrich
the findings on the topic. Finally, future research could endeavor to the factors that might negatively
influence teachers' academic optimism and the distributed leadership atmosphere in schools, both of
which could be deemed important for professional learning.
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Tiirkge Siirimui

Giris
Ulkelerin egitim sistemleri, 6gretmenlerin okuldaki merkezi roliinii ve &nemini belirleyen cesitli
politikalar tUzerinden sekillenmektedir. Finlandiya, Japonya ve Singapur gibi bazi ulkelerde 6gretmen
politikalari oldukga gelismistir. Ancak, bu Ulkelerin disinda kalan bircok lilkede 6gretmen politikalari
yetersiz veya tutarsizdir (World Bank, 2022). Ogretmenlerin nitelikli bir sekilde yetistirilmesi ve
desteklenmesi, egitim faaliyetlerinin etkin bir bicimde ydrutilebilmesi icin kritik bir 6neme sahiptir.
Ogrencilerin temel bilgileri edinme, yasam boyu &grenme becerisi, elestirel diisiinme ve adaptasyon
yetenegine sahip olma gibi beklentilerinin karsilanmasi ancak, 6gretmenlerin kendi mesleki bilgilerini
siirekli gelistiren ve genisleten uzmanlasmis profesyoneller olmalariyla miimkiindiir (Ekonomik is birligi ve
Kalkinma Orgiitii [OECD], 2018). Ayrica, yapilan arastirmalar ile 6gretmenlerin mesleki 6grenmelerinin
Ogrenci basarisina sagladigi olumlu katkilari vurgulanmaktadir (Akiba ve Liang, 2016; Bruce vd., 2010) Bu
noktada, 6gretmen adaylarinin sadece lisans egitimi almalari veya gérevdekilerin aralikli hizmet igi
egitimlere katiimalari yeterli degildir (Choi, 2013). Ogretmen yetistirme politikalarindaki eksiklikler,
ogretimin etkinligini sinirlamakta ve dolayisiyla 6grencilerin temel bilgileri 6grenmelerini, yasam boyu
o6grenme becerileri kazanmalarini, elestirel dislinme ve adaptasyon yeteneklerini gelistirmelerini
engellemektedir. Bu nedenle, etkili 6gretmen politikalarinin belirlenmesinde 6gretmenlerin mesleki

0grenme durumlarinin dikkate alinmasi gerekmektedir.

Egitim bilimleri alan yazininda 6gretmen mesleki 6§renmesi, 6gretmenlerin 6grenme performanslarini
anlamak ve izlenecek yollar belirlemek icin kavramsallastiriimaya calisiimistir (Mockler, 2011; Opfer ve
Pedder, 2011; Shah ve Campbell, 2023). Ogretmenlerin neleri bilmesi gerektigi ve bu hususta gerekli
kosullarin saglanmasi konusunda bazi politika 6nerileri sunulmustur (Admiraal vd., 2016; Timperley ve
Alton-Lee, 2008). Ayrica, 6gretmen mesleki 6grenmesinde mesleki 6grenme topluluklarinin etkisi ve bu
topluluklarin nasil sekillendigi konusu da buyuk ilgi gdrmdistir (Johnson ve Voelkel, 2019; Owen, 2014;
Popp ve Goldman, 2016; Sargent ve Hannum, 2009). Egitim y&netimi ve liderligi alan yazininda da liderlik
ve 6gretmen mesleki 6grenimi arasinda bir iliski olduguna ve bu iligkinin gesitli liderlik tiirleri bakimindan
arastirilmasinin 6nemine isaret edilmistir (Li vd., 2016; Liu ve Hallinger, 2018; Thien vd., 2022).

Egitim yonetimi ve liderligi alan yazini incelendiginde, cesitli liderlik tirlerinin 6gretmen 6grenmesiyle
iliskili oldugu gorilmektedir. Bunlardan biri de dagitilmis liderliktir (Admiraal vd., 2016; Bektas vd., 2020;
Polatcan, 2021). Bu arastirmalarda dagitilmis liderligin 6gretmen mesleki 6grenmesi tizerinde dolayli veya
cok kiiciik dogrudan etkisi oldugu bulunmustur. Ogretmen eylemliligi, 6gretmenlerin miidiire duydugu
given ve is motivasyonu gibi degiskenler araciligiyla dagitilmis liderlik ile 6gretmen mesleki 6grenmesi
arasindaki bagin gliciinin arttigi tespit edilmistir (Bektas vd., 2020; Polatcan, 2021). Ancak bu iki degisken
arasindaki iliskinin dogasini anlamamiza yarayacak, o6zellikle yontemsel agidan farkl kurgulanmis
arastirmalarin olmamasi literatiiriin 6nemli bir eksigidir.

Bununla birlikte, alan yazinda akademik iyimserlik ile 6gretmen 6grenmesi ve mesleki 6grenme gibi
kavramlar arasindaki iliskiyi inceleyen calismalar bulunmaktadir (Cassity, 2012; Gray ve Mitchell, 2021;
Kilingvd., 2021; Kulophas ve Hallinger, 2020; Vanlommel vd., 2023). Bu arastirmalarda akademik iyimserlik
degiskeninin 6gretmen mesleki 6grenmesini anlaml ve pozitif bir sekilde agikladigi sonucuna ulasiimistir.
Bu iki degisken arasinda anlamli bir iliski bulunmasina ragmen, konuya iliskin ulusal ve uluslararasi ¢apta
cok az galisma yapilmistir (Kiling vd., 2021; Kulophas ve Hallinger, 2020; Vanlommel vd., 2023). Alan
yazindan yola cikildiginda, 6gretmen mesleki 6grenmesi degiskeni ile ayri olarak akademik iyimserlik ve
dagitilmis liderlik degiskenleri arasinda kanitlanmis bir iliski oldugu séylenebilir. Ancak bu degiskenlerin
birlikte nasil ¢alistigini arastiran bir calismaya rastlanmamistir. Ek olarak, 6gretmenlerin demografik
degiskenleri ile onlarin mesleki 6grenme durumlarinin iliskisine dair calismalar oldugu gorilmistir
(Hammad vd., 2021; Kalkan, 2015; Qin ve Liu, 2023). Ancak bu calismalarda daha ¢ok cinsiyet degiskeni
Gizerinden anlamli sonuglara ulasiimistir. Bu nedenle, 6gretmen mesleki 6greniminin 6grenim durumu ve
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kidem gibi cesitli degiskenler ile iliskisinin arastirilmasi gerekli goériilmektedir. Ogretmen mesleki
o6grenimini incelerken birgok degiskenin kademeli olarak bir arada ise kosulmasinin, olguya dair bilgi
cercevemizi genisletecegi varsayllmaktadir. Bu arastirmada ayirt edici olan, aralarindaki iliskiye
bakilmaksizin, birlikte ¢alistiklarinda mesleki 6§renmeyi arttirabilecek faktorlerin ortaya gikariimasidir. Bu
durum “iliski var mi” sorusunun 6tesine gegerek, “hangi degisken daha guglu acikliyor” sorusuna yonelik
kademeli cevaplar vermemizi kolaylastirmaktadir. Bunun yani sira arastirmanin kurgusu, nedensellik
siralamasi yaparken esas alinan kuramin uygunlugunu tartisma ve test etme imkani vermektedir.
Ogretmenlerin mesleki dgrenmelerini aciklayan degiskenlere ve birlikte nasil galistiklarina iliskin bilgi
cercevemizin genislemesinin, bu alani olumlu yonde gelistirebilmek igin yeni ¢ézimler Gretmemize katki
saglayacagi distintilmektedir. Bu kapsamda asagidaki sorulara cevap aranmistir:

1. Cinsiyet, 6grenim durumu ve kidem demografik degiskenleri 6gretmen mesleki 6grenmesindeki
degiskenligin ne kadarini agiklamaktadir?

2. Demografik ve okul akademik iyimserlik degiskenleri sirali olarak 6gretmen mesleki
o0grenmesindeki degiskenligin ne kadarini agiklamaktadir?

3. Demografik, okul akademik iyimserligi ve dagitilmis liderlik degiskenleri sirali olarak 6gretmen
mesleki 6grenmesindeki degiskenligin ne kadarini agiklamaktadir?

Mevcut sorular kapsaminda, bu calismada bahsedilen gesitli degiskenlerin, 6gretmen mesleki
o0grenimini agiklamadaki sirali katkisini inceleyerek bilgi birikimine katki saglanmasi amaglanmistir. Bunun
nedeni, 6gretmenlerin mesleki anlamda gelismelerinin 6grenciler agisindan olumlu ¢iktilari olacaginin
dislintlmesidir. Nitekim, alan yazinda 6gretmenlerin gelisiminin arastiriimasi ve desteklenmesinin okulun
esas amaci olan 6grencilerin basarisi agisindan énemli oldugu vurgulanmaktadir (Akiba ve Liang, 2016;
Bruce vd., 2010). Bu dogrultuda, bagimh degisken tzerinde dncelikle demografik degiskenlerin etkisini
belirlemek hedeflenmistir. Bunun nedeni, hedef kitleyi daha iyi ¢6zimleyerek ona uygun stratejilerin
gelistirilmesine katki sunmaktir. Daha sonra, 6gretmenlerin iyimser oluslarinin arttirilmasinin mesleki
o0grenmelerini tesvik edecegine inanildigl icin okul akademik iyimserligin etkisinin ortaya koyulmasi
amagclanmigstir. Nitekim, alan yazinda akademik anlamda yiksek diizeyde iyimser bakis agisina sahip olan
okullarda 6gretim kadrosunun profesyonel anlamda etkili oldugu vurgulanmistir (Hong, 2017). Ayrica,
ogrencilerin bilgi temellerini olusturan 6gretmenlerin mesleki 6grenimini destekleyecek liderlik tirleri ve
unsurlarinin belirlenmesinin bu alanda ydritilen calismalara katki saglayacagi dusinulmektedir.
Dagitilmis liderlik siirecinin etkilesim temelli olmasi, 6gretmenleri gelistirmesi, yetkilendirmesi (Hulpia vd.,
2009) ve onlar yenilige tesvik etmesi agisindan 6gretmenlerin mesleki 6grenimini olumlu yonde
etkileyecegi varsayilmaktadir. Bu c¢alismanin, politika yapicilar ve okul midirlerinin, 6gretmenlerin
mesleki 6grenmelerini agiklayan veya katalize eden faktorlere dair farkindaliklarini artirmalarina ve buna
uygun planlamalar yaparak profesyonellesmelerini desteklemelerine yardimci olmasi beklenmektedir.

Teorik Cergceve

Bu arastirmada teorik olarak Blau’nun (1964), yerini sosyoloji alani icerisinde gi¢lendirdigi, sosyal
takas kuramindan faydalaniimistir. Sosyal takas kuramina gore bireyler, sosyal etkilesimden elde ettikleri
olumlu ciktilar, karsi tarafa fayda saglayacak davranislarla geri 6demeye calismaktadir (Xu vd., 2021).
Sosyal takas kuraminin 6ne ¢ikan varsayimlarindan olan karsilikliiga goére, insanlar hak ettiklerini
alacaklarina inandiklar igin aldiklar faydalari da geri 6demeyi ahlaki bir norm haline getirmislerdir
(Gouldner, 1960). Karsilikli bagimhlik ilkesi, bir tarafin eyleminin diger tarafin yanit vermesine yol agtigi,
kisiler arasi kosullara bagh davranislari vurgulamaktadir (Cropanzano ve Mitchell, 2005). Okul baglaminda
dislnuldiginde, onceki arastirmalarda bu kuramsal ¢ercevenin 6zellikle okul yoneticisi ve 6gretmen
arasindaki etkilesimi incelemede islevsel bir yaklasim sundugu gorilmistir (Argon &Ertlrk, 2018; Yarici
&0Ozbas, 2021). Bu kapsamda sosyal takas perspektifinin, okulda liderligin dagitilmis olmasi ve
ogretmenlerin akademik iyimser oluslarinin sagladigi faydayi 6gretmenin mesleki anlamda kendisini
gelistirerek yanitlamak isteyecegi varsayimiyla, bu degiskenler arasindaki iliskiyi agiklama potansiyeli
tasidigl distinlilmektedir. Bu degiskenlerin 6gretmen mesleki 6grenmesinde nasil bir takas islevi gordiga,
degiskenler arasi iliskilerin kuruldugu alt basliklarda ayrintili olarak sunulmustur.
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Ogretmen Mesleki Ogrenmesi ve Demografik Degiskenler

Son yillarda egitim liderligi alaninda arastirmacilarin, okullari iyilestirmenin bir baska yolu olarak artan
oranda 6gretmenlerin mesleki gelisimleri Uzerine ¢alismalar yiruttlkleri gérilmektedir. Alan yazinda
0gretmen mesleki 6grenmesi, 6gretmenlerin 6grenmesini anlamak ve izlenecek yollari belirlemek igin
kavramsallastiriimaya calisiimistir (Mockler, 2011; Opfer ve Pedder, 2011). Ogretmenlerin neleri bilmesi
gerektigi ve bu hususta gerekli kosullarin saglanmasi igin bazi 6neriler sunulmustur (Admiraal vd., 2016;
Timperley ve Alton-Lee, 2008). Oncelikle 6gretmenlerin &gretimsel recetelerin alicisi olarak
profesyonellestirilmeye c¢alistiriimalari elestirilmis, onlarin sorgulamayi, bilgi Giretmeyi bilen ve tartisarak
ogretime katkida bulunan profesyoneller olmalari gerektigine dikkat gekilmistir (Timperley ve Alton-Lee,
2008). Bu gereklilik cergevesinde, 6gretmenlerin yaptiklari 6gretim uygulamalari Gzerine distndukleri ve
birbirleriyle paylastiklari ekip 6grenimini saglayan planlamalarin yapilmasi 6nerilmistir (Admiraal vd.,
2016). Bu nedenle, 6gretmen egitimi arastirmalarinda, mesleki 6grenme topluluklarinin etkisi ve bu
topluluklarin nasil sekillendigi konusu biyik ilgi gormustiir (Owen, 2014; Popp ve Goldman, 2016; Sargent
ve Hannum, 2009; Singh ve Loh, 2024).

Bu calismada 6gretmen mesleki 6grenmesi Liu ve digerlerinin (2016) gelistirmis oldugu perspektife
dayali olarak incelenmistir. Bunun en dénemli nedeni, 6gretmen mesleki 6grenmesinin okul kiltirine
dayal olarak kavramsallastiriimasidir. Ayrica, 6gretmenlerin belirli 6gretim programlarina katihmi ile
sinirlandirilan mesleki gelisimden farkli olarak (OECD, 2009) mesleki 6grenme, slirece odaklanan ve igsel
motivasyonu &nceleyen bir yapiya sahiptir. Ogretmen mesleki 6grenmesi, 6gretmenlerin bireysel veya
toplu, kurum iginde veya disinda, formal veya informal olarak 6grenmesini igeren semsiye bir kavramdir
(Enthoven vd., 2023). Liu ve digerleri (2016) 6gretmenin isyerinde 6grenmesinin dogasi olarak ifade
ettikleri 6gretmen mesleki 6grenmesini dért boyut altinda ele almislardir. ilk boyut, 6gretmenlerin
meslektaslari ile calismasina odaklanan is birligidir. Ogretmenlerin dayanisma halinde calismasi
6grenmelerini gelistirecegi gibi miktari da bireysel ve kurumsal sisteme gére degismektedir (Opfer ve
Pedder, 2011). ikinci boyut, 8gretmenlerin 6gretim yéntemleri {izerine diisiinmesi ve geri bildirimleri
dikkate almasina odaklanan yansimadir. Uglincii boyut, &gretmenlerin yeni 6gretim ydntemleri
denemesine odaklanan deneydir. Dérdiincl boyut ise, 6gretmenlerin yeni fikirler edinmek ve kendilerini
gelistirmek icin gesitli bilgi kaynaklarini arastirmalarina odaklanan bilgi tabanina ulasmadir (Liu vd., 2016).

Egitim yonetimi ve liderligi alan yazini incelendiginde, 6gretmen mesleki 6grenmesi tzerine yapilan
calismalarda 6gretmenin demografik degiskenlerinin sonuglari etkiledigi kesfedilmistir. Yapilan bir
arastirmada, kadin 6gretmenlerin erkeklere kiyasla mesleki 6grenme dizeylerinin daha yiliksek oldugu
tespit edilmistir (Qin ve Liu, 2023). Bu arastirmada cinsiyetin 6gretmen mesleki 6grenmesi lizerinde
dizenleyici bir etkisi oldugu sonucuna ulasiimistir. Baska bir calismada kadin &gretmenlerin erkek
ogretmenlere gore mesleki 6grenme dizeylerinin daha ylksek oldugu bulunmustur. Bunun nedeninin
kadin 6gretmenlerin erkeklere gore okuldaki mesleki 6grenme faaliyetlerine daha fazla katilim
géstermeleri oldugu ileri striilmistir (Hammad vd., 2021). Ogretmenlerin mesleki 6grenme toplulugu
algilarina yonelik yapilan farkl bir calismada cinsiyet, kidem ve brans gibi demografik degiskenlerin bazi
boyutlarda anlamli olarak farklilastigi tespit edilmistir (Kalkan, 2015). Ge¢mis arastirmalarin cinsiyet ve
ogretmen mesleki 6grenmesi arasinda anlamh bir iliski bulmasina karsin, farkli demografik degiskenler
lizerine yeterince calisma yapilmamistir. Ozellikle, 6gretmenlerin egitim seviyeleri arttikca 6grenmeye
iliskin tutumlarinin da olumlu yénde artacagi varsayilmaktadir. Ayrica, 6gretmenlerin meslekte gegirdikleri
sire arttikca yipranmislik, tikenmislik gibi faktorlerden kaynakli mesleki anlamda gelismeye ve
6grenmeye yonelik heveslerinin azalacagi disliniilmektedir. Alan yazinda 6grenme niyeti (Kyndt vd.,
2013), yasam boyu 6grenme (Gokyer, 2019; Hansen vd., 2016), mesleki gelisim (Weber vd., 2023) gibi
degiskenler ile demografik degiskenler arasindaki iliskiyi arastiran ¢alismalarda anlamli iliskiler bulunmasi,
mesleki 6grenme degiskeni icin de bu iliskinin arastiriimasi gerektigini dislindiirmustir. Bu gerekcelere
dayali olarak asagidaki hipotez kurulmustur:

Hi: Ogretmenlerin cinsiyet, dégrenim durumu ve kidemlerinin mesleki 6grenme uygulamalarina
katilimlari tizerinde anlaml bir etkiye sahip oldugu varsayilmaktadir.
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Okul Akademik iyimserligi ve Ogretmenlerin Mesleki Ogrenmeleri

Son yillarda, akademik iyimserlik konusu egitim yénetimi ve liderligi alaninda ¢alisan arastirmacilarin
dikkatini gekmistir (Alenezi, 2019; Chang, 2011; Kiling vd., 2021; Kulophas ve Hallinger, 2020; Mascall vd.,
2008; Thien vd., 2021; Thien ve Chan, 2022). Akademik iyimserlik dlzeyi yiksek olan okullarda 6gretim
kadrosunun profesyonel anlamda etkili, 6grencilerin galisma motivasyonlarinin yiiksek ve velilerin
destekleyici oldugu ifade edilmektedir (Hong, 2017). Bu kapsamda, 6gretmenlerin akademik iyimserlik
diizeylerinin yansimalarini anlamak, okul baglaminda olumlu gelismelerin desteklenmesi agisindan 6nem
arz etmektedir.

Bu calismada okul akademik iyimserligi Hoy ve digerlerinin (2006) gelistirmis oldugu perspektife dayal
olarak incelenmistir. Bu perspektife gore okul akademik iyimserligi; sinifi glivene dayal olarak yoneten,
ogrencileri yonetim sireglerine dahil eden ve 6grencilere yardim etmek igin fazladan enerji harcayan
dgretmenin tutumu olarak tanimlanmaktadir (Hoy vd., 2008). insan eylemliligini vurgulayan ve dgretmen
davranislarini kolektif diizeyde sekillendiren bu yapi; bilissel, duygusal ve davranissal olmak lzere ig
boyutta incelenmektedir (Hoy vd., 2006). Birinci boyut, 6gretmenlerin kurumdaki herkesin 6grencilerin
basarili olmasini saglayabilecegine yonelik beklenti ve inanclarini ifade eden kolektif yeterliktir (Wu ve Lin,
2018). ikinci boyut bir kisinin digerinin kendi ¢ikarina en uygun sekilde hareket edecegine inandigi icin
digerine karsi savunmasiz oldugu giiven duygusudur (Hoy vd., 2006). Ugiincii boyut olan akademik vurgu
ise okulda 6grenme odakli davranislarin sergilenmesi igin yaratilan baski ortamini ifade etmektedir (Beard
vd., 2010).

Sosyal takas perspektifinden bakildiginda, sosyal aligverisi ekonomik aligveristen ayiran en énemli
ozellik zamanla giivene dayali iliskiler kurulmasini desteklemesidir (Blau, 1964). Olumlu is tutumlari,
olumlu davranislari tesvik etmeye yardimci oldugu icin calisanlar, orgiitten elde ettikleri psikolojik
faydalari geri 6demek amaciyla 6rgitsel ortami iyilestirebilecek davranislar sergileyeceklerdir (Xu vd.,
2021). Bu varsayimina dayanarak, Uyelerin orglte yonelik iyimser bir bakis agisina sahip olmalarn
durumunda orgitsel ortamin profesyonelligini destekleyen mesleki 6grenimlerini arttirmak igin ¢aba sarf
edecekleri diisinilmektedir. Bu gerceveden okul ortamina bakildiginda, 6gretmenlerin akademik olarak
iyimser olmalarinin getirdigi psikolojik faydayr mesleki 6grenmelerini gelistirerek geri 6demek
isteyecekleri dusinilmektedir.

Ogretmenlerin okulun akademik basarisina dair karamsar olduklarinda, Gmitsizlige diiserek mesleki
anlamda 6grenmeye ve disinmeye yonelik giriskenliklerinin azalabilecegi varsayllmaktadir. Egitim
yonetimi ve liderligi alan yazini incelendiginde akademik iyimserlik ile 6gretmen mesleki 6grenmesi
arasinda bir iliski olabilecegi hipotezine destek niteliginde arastirmalara ulagilmistir. Bu arastirmalar
akademik iyimserlik ile 6gretmen mesleki 6grenmesi arasinda anlamli ve pozitif bir iliski oldugunu
kesfetmistir (Kiling vd., 2021; Kulophas ve Hallinger, 2020). Sosyal takas kuraminin varsayimlarindan ve
alan yazinin iki degisken arasindaki iliskiyi destekleyici bulgularindan yola cikilarak asagidaki hipotez
kurulmustur:

H2z: Ogretmenlerin cinsiyet, 6grenim durumu ve kidem degiskenleri kontrol edildiginde, okul akademik
iyimserliginin 6gretmen mesleki 6grenmesini aciklamada anlamli bir etkiye sahip oldugu varsayllmaktadir.

Dagitilmis Liderlik ve Ogretmenlerin Mesleki Ogrenmeleri

Egitim yonetimi ve liderligi alan yazininda, klasik lider-takipgi ikiligi Gzerine kurulmus olan liderlik
yaklasimlarinin yerini 6rgiitsel yasamin énemli bir pargasi olan is boliminia temel alan dagitilmis liderlik
almaktadir (Gronn, 2002). Son yillarda, egitim liderligi baglaminda dagitilmis liderlik odakh yapilan
cahismalar hiz kazanmustir (Bolden, 2011; Hairon vd., 2013; Harris vd., 2007; Harris, 2008; Heck ve
Hallinger, 2009; Lu ve Smith, 2021; Lumby, 2019; Timperley, 2005). Dagitilmis liderligin okullarda olumlu
yonde degisim ve gelisimin olmasinda 6nemli bir gli¢c oldugu ifade edilmektedir (Harris, 2008; Khadka vd.,
2024). Cunku okullarda dagitiimis liderlik tarzinin benimsenmesi; 6gretmenin yenilikgiligini (Lin, 2022), is
tatminini (Liu vd., 2021; Sun ve Xia, 2018; Torres, 2018), orgitsel baghhgini (Gallegos Araya ve Lopez
Alfaro, 2019; Thien vd., 2021), 6grencinin basarisini (Chang, 2011; Kiling vd., 2022) ve 6grenme sirecine
aile katilimini (Erol ve Turhan, 2018) olumlu yonde etkilemektedir. Bu kapsamda dagitiimis liderligin basta
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ogretmen c¢iktilari olmak tzere okulun c¢esitli bilesenleri (izerinde o6nemli katkilarinin oldugu
anlasiimaktadir.

Dagitilmis liderlik, okul liderleri, takipgileri ve faaliyet gosterdikleri daha genis 6rgitsel baglam
arasindaki dinamik etkilesimlerin bir sonucu olarak kabul edilmektedir (Spillane, 2005). Bu liderlik modeli,
liderlik uygulamasinin kolektif ve durumsal dogasini taniyarak geleneksel hiyerarsik modellerin 6tesine
gecmekte ve resmi rolleri veya unvanlari ne olursa olsun liderlik ve yonetimle ilgilenen tim bireylerin
katkilarini vurgulamaktadir (Bolden, 2011). Bu ¢alismada dagitilmis liderlik uygulamasi; egitim sireci
icinde devamli akademik gelisimi destekleyen, diger paydaslarin liderliklerini kolaylastiran, kararlari
birlikte almayi saglayan, profesyonel bir 6grenme ve iletisim ortami yaratan liderlik slreci olarak
tanimlanmaktadir (Hallinger ve Heck, 2009).

Bu calismada dagitiimis liderlik Hulpia ve digerlerinin (2009, s. 1015) gelistirmis oldugu perspektife
dayal olarak incelenmistir. Onlara gore dagitilmig liderler, resmi liderlik pozisyonlarinda gorev yapan
yoneticiler ve 6gretim destegi, idari gorevler ve 6grenci danismanhgi yapmak lizere gorevlerinden muaf
tutulabilen égretmenlerdir. Hulpia ve digerleri dagitiimis liderligi iki boyut altinda ele almistir. ilk boyut,
liderlik ekibinin o6zelliklerine odaklanan liderlik ekibi uyumudur. Onlara gore, liderlik ekibi uyumu
boyutunda liderligin, ekibin batin Gyeleri (mdir, mudir yardimcilari ve 6gretmenler) arasinda tutarh bir
sekilde dagitilmasi yer almaktadir. ikinci boyut ise, kurum yelerinin liderlik islevlerine odaklanan liderlik
fonksiyonlaridir. Liderlik fonksiyonlari boyutlari, destek ve denetim olmak tzere iki alt boyuta ayrilmistir.
Destek boyutu; vizyon belirleme, personeli gelistirme ve ihtiya¢ duyuldugunda yardimci olmayi igeren bir
liderlik fonksiyonudur. Denetim boyutu, resmi olarak atanmis liderlerin personelin performansini
degerlendirmeyi igeren ve dagitilmasi zor olan kilit bir liderlik fonksiyonudur (Hulpia vd., 2009).

Egitim yonetimi ve liderligi alaninda calisan birgok arastirmaci, liderlik ve 6gretmen mesleki 6grenimi
arasinda bir iliski oldugunu ve bu iliskinin cesitli liderlik tirleri bakimindan arastirilmasi gerektigini ifade
etmistir (Li vd., 2016; Liu ve Hallinger, 2018; Thien vd., 2022). Paylasilan ve destekleyici liderlik faaliyetleri,
profesyonel olarak birlikte 6grenmenin ve uygulamanin yolunu agmaktadir (Morrissey, 2000). Dagitiimis
liderlik ile 6gretmen mesleki 6grenmesi arasindaki bu etkilesim okul ortamini da etkilemektedir. Okul
vizyonunun paylasilmasinin, 6gretmenlerin okuldaki 6grenme faaliyetlerini yonlendiren ve yogunlastiran
politikalari destekledigi, bu sayede destek ve denetim saglamayi kolaylastirdigi ve 6grenme faaliyetlerinin
sarekliligini arttirdigl ortaya koyulmustur (Admiraal vd., 2016). Nitekim egitim yonetimi ve liderligi alan
yazininda, okullarin dagitiimis liderligi ile 6gretmenlerin mesleki 6grenmeleri arasinda pozitif bir iliski
oldugunu savunan arastirmalar mevcuttur (Bektas vd., 2020; Polatcan, 2021; White vd., 2016).

Sosyal takas kurami perspektifinden dusiinildiginde, liderden 6rgitsel destek alan lye, aldig
faydalarin farkinda oldugu igin bu jeste karsilik vermek istemektedir (Cropanzano ve Mitchell, 2005). Okul
mudirindn dagitilmis liderlik davranislarini sergilemesi, 6gretmenlerin liderlik rollerini kolaylastiracagi ve
karara katilimi saglamak gibi destekler sunacagi anlamina gelmektedir. Ogretmenlerin miidiirden aldiklari
bu faydaya yanit olarak, mesleki 6grenimlerini arttirarak orgtti iyilestirmek icin ¢aba sarf edecekleri
dislnilmektedir. Bu gerekgelere dayali olarak asagidaki hipotez kurulmustur:

Hs: Ogretmenlerin demografik degiskenleri ve okul akademik iyimserligi kontrol edildiginde, dagitilmis
liderligin 6gretmen mesleki 6grenmesini agiklamada anlamli bir etkiye sahip oldugu varsayilmaktadir.

Yukarida bahsedilen {i¢ hipoteze dayali olarak galismanin varsayimsal modeli ortaya koyulmustur (Sekil
1).
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Sekil 1
Calismanin Varsayimsal Modeli

Ogretmen
Demografik mesleki
HI Barenmest
Model 1
Demografik
Ogretmen
mesleki
dgrenmest
Okul
akademik
1yimserligi
Model 2
Demografik
Okul Ogretmen
akademik mesleki
tyimserligi Ogrenmesi
Model 3

Bu arastirmada dagitilmis liderlik, okul akademik iyimserlik ve 6gretmen mesleki 6grenmesi arasindaki
iliskiyi incelemek amaglanmistir. Tarama modeli, evreni temsil edebilecek bir 6rneklemin egilim, tutum ya
da gorislerini sayisal olarak tanimlamayi saglamaktadir (Creswell, 2017). Bu kapsamda arastirma tarama
modelinde desenlenmis olup nicel bir yaklasimla incelenmistir.

Evren ve Orneklem

Arastirmada, Ogrencilerin bilissel ve sosyal gelisimlerinin kritik bir doneminde goérev yapan
ogretmenlerin, mesleki 6grenme sireglerine iliskin ihtiyaglari bakimindan 6zgiin bir konumda yer almalari
nedeniyle ortaokul 6gretmenlerinden veri toplanmistir. Arastirmanin hedef evreni, Ankara ili merkez
ilcelerinde yer alan resmi ortaokullarda gorevli 18.465 6gretmenden olusmaktadir (MEB, 2022). Bu sayida
6gretmene ulasmak zaman ve enerji bakimindan mimkiin olmadigi icin arastirmanin érneklem {izerinde
yapilmasina karar verilmistir. Blyukoztlrk ve digerleri (2016) tarafindan gelistirilen formil temel alinarak
yapilan hesaplamalara goére .05 anlamhlik ve %95 gliven diizeyinde 376 Ogretmen evreni temsil
edebilmektedir. Bu arastirmada tabakali 6rnekleme yontemi benimsenmis ve dokuz merkez ilge tabaka
olarak belirlenmistir. Veri toplama siireci sonunda 36 okulda 617 6gretmen verisi elde edilmistir. Kayip
veri ve ug deger analizleri yapildiktan sonra nihai veri setinde 586 katilimci yer almistir. Katilimcilarin
demografik 6zellikleri Tablo 1'de sunulmustur.
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Tablo 1
Katiimcilarin Demografik Ozellikleri (n= 586)
n %

Cinsiyet Erkek 149 25.4
Kadin 437 74.6
<5 34 5.8
6-10 134 229
Kidem 11-15 127 21.7
16-20 120 20.5
221 171 29.2
20-30 62 10.6
Yas 31-40 248 42.4
41-50 209 35.7
>51 66 11.3
Bgrenim durumu Lisans 480 85.4
Lisanslstu 82 14.6
1-2 224 38.3
Mevcut miidiirle ¢calisma 3-5 194 33.2
siiresi 6-7 78 13.3
8-10 89 15.2
Toplam 586 100

Tablo 1 katiimcilarin gogunlugunun kadin oldugunu géstermektedir (%74.6). Resmi istatistiklere gore,
Ankara genelinde gorev yapan ortaokul 6gretmenlerinin yaklasik %73'l kadinlardan olusmaktadir (MEB,
2024). Bu oran, orneklemin cinsiyet acisindan hedef evreninin demografik dagilimini yansittigini
gostermektedir. Ancak, resmi istatistiklerde diger demografik degiskenlere (kidem, 6grenim durumu vb.)
iliskin veri bulunmadigindan, bu degiskenler agisindan temsiliyet diizeyi degerlendirilememektedir.
Katihmcilarin 5 yil ve alti kidemi olanlar (%5) disinda kidem sureleri baglaminda homojen bir dagilim
oldugu goriilmektedir. Ogrenim durumuna bakildiginda, katiimci 6gretmenler agirlikli olarak lisans
mezunudur (%85.4). Bununla birlikte, katilimcilarin %38.3’G 1-2 yil arasi miidiirle ¢alismis olup %33.2'i 3-
5yil, %13.3 6-7 yil ve %15.2’si 8-10 yil calismistir.

Veri Toplama Araglari

Bu calismanin veri toplama araglarinda Dagitimci Liderlik Envanteri (DLE) (Distributed Leadership
Inventory-DLI), Okul Akademik iyimserligi Olcegi (OAIO) (School Academic Optimism Scale- SAOS) ve
Ogretmen Mesleki Ogrenme Olgegi (OMOO) (Teacher Professional Learning Scale-TPLS) yer almaktadir.
Ayrica ¢alismada cinsiyet, yas, kidem, 6grenim durumu ve middrle ¢calisma siiresi demografik degiskenleri
kontrol degiskeni olarak belirlenmistir. Hiyerarsik regresyon analizine ise cinsiyet, 6grenim durumu ve
kidem degiskenleri dahil edilmistir.

Dagitimci Liderlik Envanteri (DLE)

DLE, Hulpia ve digerleri (2009) tarafindan gelistirilmistir. DLE, Ozdemir (2012) tarafindan Tiirk
kiltiriine uyarlanmistir. Bu c¢alismada kullanilan ‘Dagitimci Liderlik Envanteri’, dagitilmis liderlik
(distributed leadership) kavramini 6lgmek amaciyla tasarlanmustir. DLE, 2 boyut 23 maddeden olusan 5
dereceli Likert tipi bir 8lcme aracidir. Olgme aracinin birinci alt boyutu “1= higbir zaman” ile “5= her zaman
arasinda”, ikinci alt boyutu ise “1= kesinlikle katiimiyorum” ile “5= kesinlikle katiliyorum” arasinda deger
almaktadir. Olgegin birinci boyutu tg liderlik ekibi igin ayri ayri sorulacak 13 maddeden olusmaktadir.
Olgegin ikinci boyutu ise liderlik ekiplerinin biitiinii icin sorulacak 10 maddeden olusmaktadir. DLE’ nin
o6rnek maddeleri arasinda “Gorev yaptigim okulda; yonetim ekibinin tyeleri, zamanlarini islerin 6zelligine
uygun bir bicimde dagitmaktadirlar” yer almaktadir. DLE’nin gecerligi ve glvenirligi, bu ¢alismanin verileri
ile tekrar incelenmistir. DFA sonucunda elde edilen uyum indeksleri; x3/sd=1.28, AGFI = 1.00, GFl = 1.00,
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CFI = 1.00, RMSEA = .02 olarak belirlenmistir. x?/sd degerinin 5’in, RMSEA degerinin .08’in altinda olmasi
ile CFl, GFI ve AGFI degerlerinin .90’in Uzerinde olmasi, her biri uyumun yeterli diizeyde oldugunu
gostermektedir. Ayrica, DLE’nin Cronbach alfa degeri .98 olarak bulunmustur. Bu nedenle, DLE’nin gegerli
ve glvenilir oldugu sonucuna ulagiimistir.

Okul Akademik iyimserligi Olgedi (OAIO)

OAIO, Hoy ve digerleri (2006) tarafindan gelistirilmistir. OAIO, Coban ve Demirtas (2011) tarafindan
Tirk kiltirine uyarlanmistir.  OAIO, 19 maddeden olusan ve katilim diizeyleri “1 = Kesinlikle
katilmiyorum” ile “5 = Kesinlikle katiliyorum” arasinda degisen 5’li Likert tipi bir 6lgme aracidir. Olgek
maddeleri Gi¢ boyuttan olusmaktadir; 6z yeterlik boyutu (madde 1, 2, 3, 4, 5), gliven boyutu (madde 6, 7,
8,9, 10, 11, 12) ve akademik vurgu boyutu (madde 13, 14, 15, 16, 17, 18, 19). OAIQ’ niin 6rnek maddeleri
arasinda “Bu okuldaki 6gretmenler, 6grencilerinin akademik olarak basarili olma becerilerine sahip
olduklarini diisiiniir” yer almaktadir. OAIQ’niin gecerligi ve giivenirligi, bu calismanin verileri ile tekrar
incelenmistir. DFA sonucunda elde edilen uyum indeksleri; x*/sd =5.36, AGFI = .95, GFI = .96, CFl = .94,
RMSEA = .08 olarak belirlenmistir. x2/sd degerinin 5, RMSEA degerinin .08 esiginde olmasi ile CFl, GFl ve
AGFI degerlerinin .90’in lzerinde olmasi, her biri uyumun yeterli diizeyde oldugunu gostermektedir.
Ayrica, OAIO’niin Cronbach alfa degeri .85 olarak bulunmustur. Elde edilen sonuglara gére, OAIQ’niin
gecerli ve glivenilir oldugu sonucuna ulasiimistir.

Ogretmen Mesleki Ogrenme Olgegi (OMOO)

OMOO Liu ve digerleri (2016) tarafindan gelistirilmistir. OMOO, Giimiis ve digerleri (2018) tarafindan
Tirk kiltirine uyarlanmistir. OMOO, 27 maddeden olusan ve katiim dizeyleri “1 = Kesinlikle
katilmiyorum” ile “5 = Kesinlikle katiliyorum” arasinda degisen 5’li Likert tipi bir 8lgme aracidir. OMOQO’niin
drnek maddeleri arasinda “Ogretim becerilerimi gelistirmek icin &gretim materyallerimi gerektiginde
gincellerim” vyer almaktadir. OMOO’niin gecerligi ve giivenirligi, bu calismanin verileri ile tekrar
incelenmistir. DFA sonucunda elde edilen uyum indeksleri; x*/sd =3.03, AGFI = .96, GFI = .97, CFl = .95,
RMSEA = .06 olarak belirlenmistir. x?/sd degerinin 5’in, RMSEA degerinin .08’in altinda olmasi ile CFI, GFI
ve AGFI degerlerinin .90"in Uzerinde olmasi, her biri uyumun yeterli diizeyde oldugunu géstermektedir.
Ayrica, OMOO’niin Cronbach alfa degeri .94 olarak bulunmustur. Elde edilen sonuglara gére, OMOO’niin
gecerli ve glvenilir oldugu sonucuna ulasiimigtir.

islemler ve Veri Analizi

Arastirma kapsaminda ©ncelikle Hacettepe Universitesi Etik Komisyonu’ndan E-35853172-300-
00002684184 sayili etik kurul izni ve Milli Egitim Bakanlig’'ndan uygulama izni alinmistir. Ardindan,
arastirmacilar okullar bizzat ziyaret etmis ve veriler 6gretmenlerden yiz yiize toplanmistir. Gonullulik
esasina dayali olarak uygulanan veri toplama araglarinin doldurulma siresi yaklasik 10 dakika stirmstir.
Veri toplama sireci sonunda olgekler dijital ortama aktariimistir. Veri setinde ardisik olarak kayip
degerlere sahip katilimcilarin yanitlari elenmis ve kutu grafigi yontemi ile u¢ degerler tespit edilerek
analizden ¢ikarilmistir. Sorunlu veriler elendikten sonra geriye kalan 586 katilimci ile ¢alisma
ylritilmuistir. Bu ¢alisma kapsaminda toplanan 586 veri ile Gg farkli yapinin birbirleri ile iliskisini test
etmek amaclanmistir. Birbirinden farkli yapilar ortak yontem kullanilarak o6lgildiuglinde, olglim
sonuglarindaki goézlemlenen iliski Gzerinde sistematik bir etki dogabilmektedir (Podsakoff vd., 2003). Bu
durum, literatiirde “ortak yontem yanlihigl” (common method bias) olarak adlandiriimaktadir. Bu
potansiyel sorunun varhgini belirlemek amaciyla Harman’in tek faktor testi yapilmistir. Teste gore, yapinin
tek bir faktérden olusup olusmadigini gérmek igin agimlayici faktor analizi yapilmaktadir. Yapilan analiz
sonucunda, ortak ydntem varyans orani %32 olarak tespit edilmistir. Varyans orani %50 esigi ile
karsilastinldiginda (Kock, 2021), ondan daha dustik oldugu icin ortak yontem yanhhgi sorunu olmadigi
bulunmustur.

Verilerin ¢ok degiskenli analize uygunlugunu kontrol etmek icin normallik, dogrusallik, es varyanslilik
ve coklu baglanti testleri yapilmistir. Normallik varsayimi igin 6lgeklerin toplam puanlarinin basiklik ve
carpiklik degerlerine bakilmistir. Yapilan normallik testi sonucunda bu degerlerin +1,5 araliginda oldugu
(Tabachnick ve Fidell, 2010), bu nedenle degiskenlerin veri analizi dncesi normallik varsayimini karsiladigi
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tespit edilmistir. Dogrusallik varsayimi icin sagilma grafikleri olusturularak bagimli ve bagimsiz degiskenler
arasinda dogrusal ve pozitif yonlu bir iliski oldugu gorilmustir. Gruplarin es varyansliligini test etmek
amaciyla Levene testi uygulanmistir. Yapilan varyans homojenligi testinde gikan sonuglar anlamli olmadigi
icin (p> .05) bagimsiz degiskenlerin gruplarinin homojen olarak dagildigi anlasiimistir. Coklu baglanti
problemini test etmek icin bagimsiz degiskenler arasindaki korelasyon katsayilarina bakilmis ve esik
degerin altinda (r< .80) oldugu goérilmistir. Ek olarak, VIF degerlerinin 10’un altinda ve tolerans
degerlerinin de .10’a esit veya daha fazla ¢ikmasi da ¢oklu baglanti problemi olmadigini gostermektedir
(Cohen vd., 2003). Bu galismada VIF degerleri 1.002 ile 1.209 arasinda, tolerans degerleri ise .83 ile .99
arasinda ¢ikmustir.

Bu calismada analiz 6ncesi test edilen 6n kosullarin ardindan o6lgeklerin gegerligi ve glvenirligi test
edilmistir. Olgeklerin yapi gegerligini degerlendirmek icin DFA yapilmis ve uyum endeksleri yeterli uyuma
isaret etmistir. Olgeklerin giivenirligi belirlemek icin Cronbach alfa katsayilari hesaplanmis ve sonuglar
0.70’in Gizerinde oldugu igin Olgekler glivenilir kabul edilmistir. Ardindan aritmetik ortalama, standart
sapma ve Pearson korelasyon katsayilari hesaplanmistir. Degiskenlerin aritmetik ortalamalari
yorumlanmadan 6nce 5’li Likert tipi 6lcegin aralik sayisi, yorumlamak igin belirlenen diizey sayisina
bolinerek deger araliklari hesaplanmistir. Hesaplamalar neticesinde elde edilen aritmetik ortalamalar;
1.00 — 1.79 araliginda “gok dusik”, 1.80 — 2.59 araliginda “diisiik”, 2.60 — 3.39 araliginda “orta”, 3.40 —
4.19 arahiginda “yuksek” ve 4.20 —5.00 araliginda “cok ylksek” olarak degerlendirilmistir. Bu arastirmanin
ana analizinde degiskenler arasindaki iligkiler hiyerarsik regresyon teknigi ile ¢gdzimlenmistir. Hiyerarsik
regresyon, farkl seviyelerdeki gesitli degisken verilerinin sonug degiskeni Gzerindeki sirali etkisini es
zamanh olarak analiz eden bir tekniktir (Woltman vd., 2012). Bu teknigin kullanilmasinin nedeni sonug
degiskenini acgikladig1 varsayilan degiskenlerin her asamada belirli bir sirayla eklenerek ek aciklayicilk
glclnlU test etmektir. Mevcut arastirmada her asamada birer degisken eklemek suretiyle ic model
kurgulanmistir. ilk modelde; 6grenim durumu, cinsiyet ve kidem kategorik degiskenlerinin dgretmen
mesleki 6grenmesi lizerindeki agiklayicilik giicii test edilmistir. ikinci modelde bahsedilen demografik
degiskenlere okul akademik iyimserligi degiskeni eklenerek modele anlamli bir katkisi olup olmadigina
bakilmistir. Uglincli modelde ise, dagitilmis liderlik verilerinin dnceki degisken grubuna eklenerek
o6gretmen mesleki 6grenmesini agiklayan modele yaptigi katkinin anlamhhgi ve glici test edilmistir.
Ayrica, regresyon analizinde kullanilacak olan bagimli ve bagimsiz degiskenlerin esit aralikli veya stirekli
degisken olmasi beklendigiicin, bu calismadaki kategorik degiskenler “dummy degisken” olarak alinmistir.
Calismada yer alan demografik degiskenlerden cinsiyet, 6grenim durumu ve kidem kategorik degiskenleri
dummy degiskenlere donistirilerek referans deger 1 ve diger degerler 0 olacak sekilde kodlanarak
analize dahil edilmistir.

Bulgular

Katilimcilarin dagitilmis liderlik, okul akademik iyimserligi ve 6gretmen mesleki 6grenmesine iliskin
gorislerinin ortalama, standart sapma ve korelasyon bulgulari Tablo 2’de sunulmustur.

Tablo 2
Betimsel Istatistikler ve Pearson Korelasyon Sonuglari (n= 586)
0 SS DL OAI O0mMO
Dagitilmig liderlik 4.01 .88 -
Okul akademik iyimserligi 3.38 .58 .39%* -
Ogretmen mesleki 6grenmesi 4.22 48 .34* .32% -

O= ortalama; SS= standart sapma; DL= dagitiimis liderlik; OAi= okul akademik iyimserligi; OMO= 6gretmen
mesleki 6grenmesi, *p< .05

Tablo 2’de gorildigi Gizere 6gretmen gorislerine gore mudurlerin dagitilmis liderlik diizeyi yiksektir
(X=4.01). Onu takip eden degiskenler incelendiginde, okul akademik iyimserligi ortalamasi orta seviyede
(X= 3.38) ve 8gretmen mesleki 6grenmesi ortalamasi ise cok yiksek seviyededir (X= 4.22). Korelasyon
katsayilarina bakildiginda degiskenler arasinda anlaml iligskiler oldugu gorilmdistir. Dagitiimis liderlik ve
okul akademik iyimserligi arasinda (r= .39, p< .05), okul akademik iyimserligi ve 6gretmen mesleki
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o6grenmesi arasinda (r= .32, p< .05) orta seviyede, pozitif yonde ve istatistiksel bakimdan anlamli bir
korelasyon oldugu bulunmustur. Son olarak, dagitilmis liderlik ve 6gretmen mesleki 6grenmesi arasinda
da orta seviyede pozitif yonli anlamli bir iliski bulunmustur (r= .34, p< .05).

Ogretmen Mesleki Ogrenmesinin Yordanmasina iliskin Hiyerarsik Regresyon Sonuglari

Katilimcilarin goruglerine gére 6gretmen mesleki 6grenmesi lzerinde demografik 6zellikler, okul
akademik iyimserlik ve dagitilmis liderligin yordama diizeylerini gosteren hiyerarsik regresyon analizine
iliskin bulgular Tablo 3’ te sunulmustur.

Tablo 3
Cesitli Degiskenlerin Ogretmen Mesleki Ogrenmesi Uzerindeki Yordayicilik Etkisi
Ogretmen Mesleki Ogrenmesi

.. Model 1 Model 2 Model 3
Yordayici degisken 8 ¢ 8 : 8 ¢
Model 1
Cinsiyet .005 119 -.020 -.496 -.035 -.898
Ogrenim durumu .023 .547 .005 134 .022 .562
Kidem -.091* -2.151 -.041 -1.008 -.043 -1.082
Model 2
Okul akademik 313%* 7.667 219%* 5.106
iyimserligi
Model 3
Dagitilmis liderlik .249%* 5.865
R? .009 .103 .156
R? diizeltilmis .003 .097 .148
F (degisim) 1.649 16.061** 20.499**

*p<.05, **p<.001

Tablo 3 incelendiginde, model 1’de kidemin (8= -.091, t[586]= -2.151, p< .05) 6gretmenlerin mesleki
o6grenmelerini anlamh bir sekilde yordadigi gérilmektedir. Ancak, cinsiyet (8= .005, t[586]=.119, p> .05)
ve 6grenim durumu (8= .023, t[586]= .547, p> .05) degiskenlerinin 6gretmen mesleki 6grenmesi igin
anlamli bir yordayici olmadigi tespit edilmistir. Demografik degiskenler genel olarak incelendiginde toplam
varyansin % 0.3’Gini yordadigi ancak bunun anlamli olmadigi gériilmistir (R?= .003; F(degisim)= 1.649).
Analiz sonuglari, Hi hipotezini destekler nitelikte degildir. Demografik degiskenlere okul akademik
iyimserligi eklendiginde toplam varyansin %9,7’sini (R? =.097; F(degisim)= 16.061, p< .001) aciklamaktadir.
Bu dogrultuda analiz sonuglari, H2 hipotezini desteklemektedir. Demografik ve okul akademik iyimserligi
degiskenlerine dagitilmis liderlik eklendiginde ise 6gretmen mesleki 6grenmesine iliskin toplam varyansin
%14,8’ini (R?= .148; F(degisim)= 20.499, p< .001) acikladig gorilmustiir. Bu kapsamda analiz sonuglari, Hs
hipotezini desteklemektedir. Buradan anlasilacagi lzere model 2 ve model 3’te 6gretmen mesleki
o6grenmesi Uzerindeki sirali yordayicilik etkisi anlamli sonug vermistir.

Tartisma ve Sonug

Bu ¢alisma kapsaminda, Ankara ilinde yer alan resmi ortaokullarda gorevli 586 6gretmenin gorislerine
gore mesleki 6grenmeyi aciklamada cinsiyet, 6grenim durumu, kidem, okul akademik iyimserligi ve
dagitilmis liderlik degiskenlerinin sirali yordayiciligi incelenmistir. ilk olarak 6gretmenlerin her bir
degiskene iliskin gorislerine bakilmistir. Arastirmaya katilan ortaokul 6gretmenleri, muddrlerinin yliksek
diizeyde dagitilmis liderlik 6zelliklerini gosterdigi gorislindedir. Yilmaz ve Turan (2015) lise diizeyinde
ylrattukleri calismada, 6gretmenlerin okullarinda dagitilmis liderligi orta diizeyde, Gékyer (2020) ise ayni
okul tiirtinde liderligin yiksek diizeyde dagilmis olarak degerlendirdiklerini bulmustur. Ek olarak, Korkmaz
ve Gundiz’'tin (2011) ilkokul dizeyinde; Sevim ve Kaya’nin (2022) ise ilkokul, ortaokul ve lise diizeyinde
vaptiklari calismalara gore o6gretmenler, liderligin okullarinda ylksek dizeyde dagiimis oldugu
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goruslindedir. Bu arastirma ile elde edilen bulgularin diger arastirmalarin bulgulari ile benzerlik gosterdigi
soylenebilir. Ancak, 6gretmenlerin dagitiimis liderlige iliskin degerlendirmelerinin, okul yonetimi veya okul
kiltirtne iliskin genel olarak iyimser tutumlarindan etkilenip etkilenmedigini dikkate almak
gerekmektedir.

ikinci olarak, analizimiz ortaokul dgretmenlerinin okuldaki akademik iyimserlik diizeylerini orta
seviyede bildirdiklerini ortaya koymustur. Coban ve Demirtas (2011) yaptiklari calismada ilkogretim ve
orta6égretim dlizeyinde gorev yapan 6gretmenlerin yiksek diizeyde akademik iyimserlige sahip olduklarini
bulmuslardir. Ozdemir ve Pektas (2017) ise ilkdgretim ve ortadgretim diizeylerinde vyiirittiikleri
arastirmada, 6gretmenlerin okul akademik iyimserliklerinin disik dizeyde oldugunu bulmuslardir.
Arastirmalar neticesinde, 6gretmenlerin okula yonelik iyimserlik bulgularinin uyumlu olmadig
anlasiimaktadir. Bu calismalarda okul akademik iyimserligini agiklamak igin ayni veri toplama araci
kullanilmasina ve benzer okul diizeyinde arastirma yapilmis olmasina ragmen, bulgularin tutarsiz olmasi
dikkat g¢ekicidir. Bu durum okul akademik iyimserliginin icinde bulundugu baglama duyarl dinamik bir
yapisinin olduguna isaret etmektedir.

Ugiincii olarak bu arastirmanin bulgularina gére ortaokul 6gretmenleri ¢cok yiiksek diizeyde dgretmen
mesleki 6grenimine sahiptir. Bu bulgu, Seyidoglu (2022) ve Kiling ve digerleri (2021) farkh sinif
dizeylerinde gorev yapan Ogretmenlerin gorlslerine gore mesleki 6grenme duzeylerini inceledikleri
calisma sonuglari ile paralellik géstermektedir. Ote yandan, Savas (2021) arastirmasinda, égretmenlerin
mesleki 6grenme etkinliklerine katihm diizeyinin genel olarak yiiksek oldugunu saptamis, ancak bu
diizeyin 06gretim kademesine gore degistigini ortaya koymustur. Arastirma bulgulari, ortaokul
ogretmenlerinin mesleki 6grenmeye katihm dizeylerinin lise 6gretmenlerine kiyasla daha yilksek
oldugunu; ilkokul 6gretmenlerinin ise her iki kademeye gore en yiksek seviyede katilim sergiledigini
gostermektedir. Bu bakimdan, 6gretmenin gérev yaptigi 6gretim kademesinin mesleki 6grenme dizeyleri
lizerinde belirleyici bir etkiye sahip olabilecegi dusinilmektedir. Yapilan arastirmalar neticesinde,
O0gretmenlerin  mesleki 6grenmeleri hakkinda yuksek performans gosterdiklerine inandiklari
anlasiimaktadir. Ancak, mevcut incelemeler 6z degerlendirmeye dayali oldugu igin, 6gretmenlerin mesleki
o6grenmelerine yonelik olumlu cevaplar verme egiliminde oldugu diisinilmektedir.

Analiz sonuglari neticesinde, 6gretmenlerin cinsiyet ve 6grenim durumlarinin, onlarin mesleki
dgrenmelerini yordamadigi anlasiimistir. Ogretmenlerin  &grenim durumu degiskeninin mesleki
dgrenmeleri ile iliskili olmadigi bulgusu &nceki arastirmalarla gelismektedir. Ornegin bir arastirmada
egitim seviyesi arttikca, 6gretmenlerin mesleki 6grenme algilarinin distiglu saptanmistir (Kuru ve
Tabancali, 2023). Bu bulgularin yani sira, 6gretmenlerin kidemlerinin mesleki 6grenmelerini anlamli olarak
negatif yonde yordadigi bulunmustur. Bu bulgu, Kulu’nun (2020), 6gretmenlerin kidemlerinin ylkseldikce
Ogretime iliskin birbirleriyle paylasim yapma ve kurumlarinin gelisimine yonelik sorumluluk alma
dizeylerinin dustiginl kesfettigi calisma sonuglari ile kismen benzerlik gostermektedir. Bu durum,
o6gretmenlerin meslekte gegirdikleri strenin artmasinin mesleki 6grenmeye yonelik olumsuz tutum
sergilemelerinde etkili bir faktér oldugunu gosteriyor olabilir.

Korelasyon analizi sonuglari, dagitiimis liderlik ile 6gretmenlerin mesleki 6grenmeleri arasinda bir iligki
oldugunu gostermistir. Bir baska deyisle, okul muadirleri dagitilmis liderlik davraniglari gosterdikge,
ogretmenlerin mesleki 6grenme dizeyleri de artmaktadir. Nitekim bu bulgu, alan yazinda dagitilmis
liderlik ile mesleki 6grenme arasindaki disik dizeyde dogrudan veya dolayh iliski bulan ¢alismalarla
benzerlik gostermektedir (Bektas vd., 2020; Polatcan, 2021). Ardindan yapilan regresyon sonuglari
incelendiginde, okulda liderligin dagilmis olmasinin 6gretmenlerin mesleki 6grenmelerini anlamli sekilde
yordadigi gériilmustir. Bu calisma ile ayni olmamakla birlikte, Kulu (2020) arastirmasinda okulda liderligin
dagilmis olmasinin, 6gretmenlerin is birligi yaparak 6grenmeleri ve calisma yapmalari anlamina gelen
mesleki topluluk diizeylerini agiklayan énemli bir degisken oldugunu ortaya koymustur. Bu cercevede,
dagitilmis liderligin 6gretmen mesleki 6grenmesini agiklayan bir degisken oldugunu kesfeden mevcut
calismanin, egitim yonetimi ve liderligi alan yazinina dikkate deger bir katki sundugu distintilmektedir (Li
vd., 2016; Liu ve Hallinger, 2018; Thien vd., 2022).
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Korelasyon sonuglarina gére, okul akademik iyimserligi ile 6gretmenlerin mesleki 6grenmeleri arasinda
bir iliski bulunmustur. Bu bulgu, 6gretmenlerin okula yonelik iyimser tutumlari arttikga mesleki 6grenme
dizeylerinin de arttigina isaret etmektedir. Arastirma sonuglarina benzer bir sekilde, Kulophas ve Hallinger
(2020) yaptiklari g¢alismada, akademik iyimserligin O6gretmen mesleki O6grenmesini destekledigini
kesfetmislerdir. Yapilan regresyon analizi sonuglarina goére, 6gretmenlerin okul akademik iyimserliginin
mesleki 6grenmelerini anlamli sekilde yordadigi goriilmistir. Benzer sekilde alan yazinda, okullardaki
mesleki 6grenme topluluklarinin gelistiriimesinde akademik iyimserligin 6nemli bir rol oynadig
bulunmustur (Cassity, 2012; Gray ve Mitchell, 2021; Vanlommel vd., 2023). Ayrica Kiling ve digerleri (2021)
ogretmenlerin bireysel akademik iyimserliklerinin onlarin mesleki 6grenmelerini agiklayan bir degisken
oldugunu belirtmislerdir. Mevcut calisma, onceki arastirmalarla tutarh bir sonug ortaya koymaktadir.

Calismada son olarak; cinsiyet, 6grenim durumu, kidem, okul akademik iyimserligi ve dagitilmig liderlik
degiskenlerinin 6gretmen mesleki 6grenmesi Uzerindeki sirali yordayicili§ sorgulanmistir. Bu amagla
yapilan hiyerarsik regresyon analizinin birinci evresine gore; 6gretmenlerin cinsiyeti ve 6grenim durumu
onlarin mesleki 6grenmeleri Gzerinde énemli bir etkiye sahip degildir. Ancak, 6gretmenlerin meslekte
gecirdikleri stirenin mesleki 6grenmelerine negatif yonde etkisi oldugu belirlenmistir. Bu durum,
o6gretmenlerin kidemlerinin arttikca meslege yonelik isteksizlik veya umutsuzluklarinin arttigini gosteriyor
olabilir. Analizin ikinci ve tglncl evrelerine bakildiginda, demografik degiskenlerle birlikte okul akademik
iyimserligin 6gretmen mesleki 6grenmesini en yuksek derecede agikladigi ve dagitilmis liderligin ikinci
o6nemli agiklayicl oldugu tespit edilmistir. Cemaloglu ve Dolapci (2022) ortaokullarda yurittukleri
¢alismada; okulun iklimi, 6gretmenin motivasyonu ve okul mudiriinin, 6gretmenlerin mesleki
o6grenmesinde 6nemli bir etkisinin olduguna vurgu yapmislardir. Bu ¢alismada okul midirinin dagitilmis
liderligi ve 6gretmenlerin okula yonelik iyimserliklerinin mesleki 6grenmeye yonelik tutumu aciklayan
yordayicilar olmalari, Cemaloglu ve Dolapci’nin (2022) savunduklari gordis ile iliskilendirilebilir. Ayrica bu
¢alisma, s6z konusu degiskenlerin 6gretmenlerin mesleki 6grenmelerini dngérmede kademeli ve birikimli
bicimde anlamli bir etkiye sahip oldugunu ortaya koymustur.

Kuram, Politika ve Uygulama i¢in Dogurgular

Calismanin sonuglari dikkate alindiginda, 6gretmenlerin meslekte gegirdikleri siire arttikga 6grenmeye
yonelik motivasyonlarinin azaldigl sonucuna ulasilabilir. Bu durum, 6gretmenlerin deneyim kazandikga
mesleki 6grenme egiliminde gerileme yasamasinin nedenlerinin sorgulanmasini gerekli kilmaktadir.
Tirkiye’de O6gretmenler icin uygulanan kariyer basamaklari sistemi, biyilk olciide kideme dayal bir
derecelendirme yaklasimina dayanmaktadir. Buna karsin, Gliney Kore ve Estonya gibi uluslararasi basari
gostermis egitim sistemlerinde, 6gretmenlerden yalnizca unvan almalari degil; ayni zamanda mentorluk
yapmalari, mesleki gelisime liderlik etmeleri, 6gretim programi gelistirmeleri ve dis paydaslarla is birligi
yurtutmeleri gibi ¢esitli liderlik rolleri Ustlenmeleri beklenmektedir (TEDMEM, 2025). Nitekim bu
arastirmanin sonuglari da okulun dagitilmis liderlik yaklasimini benimsemesinin 6gretmenlerin mesleki
anlamda profesyonellesme dizeyini arttirdigini ortaya koymaktadir. Kuramsal diizeyde ise, 6zelden
genele dogru yapilandiriimis hiyerarsik model araciligiyla hem 6gretmen hem de okul temelli degiskenlerin
mesleki 6grenme egilimini nasil glclendirdigi aciklanmistir. Bu baglamda, Tirkiye’de o6gretmenlerin
mesleki gelisimlerine hizmet etmeyen kideme dayali kariyer sisteminin yeniden yapilandiriimasinin gerekli
oldugu disiliniilmektedir.

Egitim politikalarinin  sekillendirilmesinde, okul yoneticilerinin resmi rollerinin  yeniden
degerlendirilmesi ve 6gretmen liderligine olanak taniyan bir okul kiltirinin insasini merkeze alan
vaklasimlarin benimsenmesi 6énem arz etmektedir. Bununla birlikte, okul ortaminda 6gretmenlerin
akademik iyimserligini destekleyecek kosullarin olusturulmasi ve bu iyimserligi olumsuz yoénde
etkileyebilecek olasi faktorlerin minimize edilmesi gerekmektedir. Politika gelistirirken, 6gretmenin
profesyonellesme siirecindeki rold, bireysel bir alicidan ziyade ekip olarak sorgulayan, tartisan ve katki
sunan bir aktor olarak ele alinmali ve kararlar bu perspektifle sekillendirilmedir.

Calismanin bulgulari, uygulamada 6gretmenlerin okulun basarisina yonelik iyimser inanglarinin ve
paydaslara duyduklari glivenin arttirilmasinin, mesleki 6grenmeye elverisli ortamlarin olusturulmasi
acisindan kritik bir rol oynadigini ortaya koymaktadir. Bu nedenle, okul midirleri 6gretmenlerin
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mesleklerinde olumlu bir 6grenme tutumu sergilemelerini desteklemek igin, onlarin liderlik ¢abalarini
takdir eden, tesvik eden ve kolaylastiran bir liderlik sergilemelidir. Bunun yani sira, 6gretmenlerin mevcut
mesleki bilgi ve becerilerini siirdirmenin 6tesinde, 6§renme motivasyonlarini yiiksek tutmalari ve konfor
alanlarindan gikarak stirekli 6grenmeye yonelik yaklagimlarini yeniden degerlendirmeleri beklenmektedir.

Sinirhliklar ve Gelecek Aragtirmalar

Bu calismanin dikkate alinmasi gereken birka¢ sinirlamasi vardir. ilk olarak, verilerin yalnizca
ogretmenlerden toplanmasi sosyal arzu edilebilirlik konusunda endiseler dogurmaktadir. Bu nedenle,
gelecekteki arastirmalarda okul liderlerinden, 6grencilerden ve diger paydaslardan veri toplanmasi,
bulgularin genellenebilirligini ve kapsamliigini artirabilir. Sonu¢ olarak, farkh perspektiflerin
butlinlestiriimesi, mesleki 6grenme siireglerinin ¢ok boyutlu dogasinin daha saglam bir sekilde
yansitiimasini kolaylastirabilir. ikinci bir simirlama, bu calismanin kesitsel tasariminin degiskenler
arasindaki nedensel iligkileri belirleme yetenegimizi sinirlamasidir. Bu nedenle, elde ettigimiz iliskiler
¢agrisim olarak yorumlanmalidir. Bu sinirlii§i asmak igin, gelecekteki arastirmalarda 6gretmenlerin
mesleki grenme algilarindaki degisiklikleri tespit etmek icin boylamsal tasarimlar kullanilabilir. Uglinci
olarak, bu calisma oncelikle degiskenler arasindaki dogrudan iliskilere odaklanmistir. Bununla birlikte,
liderlik etkilerinin dolayh olarak 6gretmen giktilari Gzerinde nasil aracilik ettigini arastirmak, stirecin altinda
yatan mekanizmalarin daha net bir resmini sunabilir. Ayrica, 6gretmen mesleki 6grenmesini etkileyen
demografik degiskenlere iliskin ¢alismalarin yetersiz oldugu distintilmektedir. Bu nedenle, 6zellikle kidem
degiskeni de dahil olmak tizere 6gretmenin bransi gibi farkli demografik degiskenlerle galisilmasi 6gretmen
mesleki 6greniminin anlasilmasina katki sunabilir. Resmi ve 6zel kurumlarin okul iklimlerindeki farkhhklar
gdz onlne alindiginda, bu tir bir ¢calismanin o6zel statlideki okullarda ydratilmesi konuya yonelik
bulgularin zenginlesmesini saglayabilir. Son olarak gelecekteki arastirmalar, mesleki 6grenme agisindan
onemli kabul edilebilecek 6gretmenin akademik iyimserligini ve okuldaki dagitilmis liderlik atmosferini
olumsuz yonde etkileyebilecek faktorleri arastirmaya calisabilir.

Yazar Katki Orani
Yazarlar, galismaya esit oranda katki sunmuslardir.
Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara
uyulmus ve yonergenin ikinci bélimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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