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Research Article

The aim of this research is to examine the ethical blind spots of school principals in
Canada. To achieve this aim, the study was designed using a phenomenological design
which is a qualitative research method. Semi-structured interviews were conducted
with seven school principals working in schools with diverse characteristics in the city of
Toronto, located in the Ontario province of Canada. As a result of the online interviews,
a total of 280 minutes and 54 pages of data were collected. The data, analyzed through
content analysis, revealed that school principals faced ethical dilemmas in two main
areas: (i) inclusion or exclusion, and (ii) human relationships. The school principals
defined the concept of ethical blind spots in two ways: (i) lack of awareness, and (ii)
biases. According to the findings, the reasons of ethical blind spots were grouped under
two themes: (i) individual-related factors and (ii) societal factors. Finally, to minimize
ethical blind spots, the following strategies were suggested by principals: (i)
collaboration, (ii) continuous self-development, (iii) changing the lense, and (iv)
considering issues from the standpoint of external authorities.
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Arastirma Makalesi

Bu arastirmanin amaci Kanada okul mudiirlerinin etik kor noktalarinin incelenmesidir.
Bu amag¢ dogrultusunda arastirma nitel arastirma yontemlerinden fenomenoloji
deseninde tasarlanmistir. Kanada’nin Ontario eyaletinde yer alan Toronto sehrinde
farkh okul ozelliklerine sahip okullarda gorev yapmakta olan yedi okul mudiriyle
gorismeler yapilmistir. Toplam 280 dakika siiren online goérismeler yapilmistir ve bu
goriismelerden 54 sayfa veri elde edilmistir. icerik analizi ile analiz edilen veriler
sonucunda okul muddrlerinin (i) dahil etme veya gikarma ve (ii) insan iliskileri olmak
Uzere iki temel konuda etik ikilem yasadiklari gortlmustir. Okul madarlerinin etik kor
noktalar kavramini (i) farkinda olmama ve (ii) 6n yargilar olmak Uzere iki sekilde
tanimladiklari ortaya ¢ikmistir. Bulgulara gore etik kor noktalarin sebepleri (i) kisinin
kendisinden kaynakh ve (ii) toplumdan kaynakli olmak uzere iki tema altinda
toplanmistir. Son olarak etik kor noktalarin minimuma indirilmesi icin mudurler
tarafindan (i) is birligi yapma, (ii) kendini gelistirme, (iii) bakis agisini degistirme ve (iv)
dis otoriteler baglaminda diisiinme yontemleri 6nerilmistir.

Introduction

Educational administrators have a responsibility to create and support the moral atmosphere in
schools (Starratt, 1991). With modernization, the working environments of managers have become more
and more complex (Walker & Shakotko, 1999). School principals often have to choose one of the
competing or conflicting moral values. For the principal, the main dilemma here is the obligation to choose
one moral value over another. It is often not clear what the principal should do. In such a situation, the

*“This study was funded by TUBITAK 2219 International Postdoctoral Research Fellowship Program for Turkish Citizens program.

2" Author: etekel@aku.edu.tr


https://dergipark.org.tr/tr/pub/cuefd

Tekel — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 55(2), 2026, 725-758

moral dilemma is not whether the principal is moral or not, but what value the principal will prefer to the
other (Greenfield, 1991).

According to Crowson (1989), most managers' daily decisions are routine. These routines are
determined by "we do things here like this" which is internalized through standard procedures or
bureaucracy. There may be many moral dilemmas involved in these routines, but few of these are
questioned. Although there is a neglected morality for an outside observer, for an inside observer, this
can be seen as a “known / determined” method by the organizational environment (Crowson, 1989).
Greenfield (1991) also supports this view of Crowson (1989). According to him, every decision made by
the manager requires assigning a value to the alternatives and making a judgment between the
alternatives. Many school principals' decisions and policies are seen as habitual responses and routines,
expressed by the school's stakeholders as "given". However, these routines and policies are ignored,
although they also include a moral dimension (Crowson, 1989) and this situation can be explained by the
concept of ethical blind spot. In addition, discussions of teaching and learning in schools can often tend
to be questioned in terms of technique rather than the purpose, in other words, “what” and the “how”
are much more important than the “why” and this can be understood through blind spots (Bezzina, 2011).

According to Moberg (2006) the most important factor that undercut the moral capabilities of the
actors is patterns of perceptions and these patterns are understood with the concepts of a frame and a
blind spot. Most frames that we have create blind spots. Deficiency in person’s perceptual field can cloud
his/her judgment and lead him/her to make wrong decisions or provide insufficient triggers to appropriate
action.

According to Moberg (2006) individuals are perceived with a moral frame (M) or a competence frame
(C). M frame includes honest, generous, altruistic, and kind; and C frame includes capable, smart, efficient,
creative, and strong. These two frames imply four classifications according to their central traits, as shown
in Table 1. The first type is a virtuous and able person whose actions are perceived as both ethical and
effective. The second type is a virtuous but inept person whose actions are expected to be well-meaning
but not able to meet their assigned responsibilities. Third type is a person who is perceived as competent
but immoral (Moberg, 2006). For example, the smarts who are the actors of corporate scandals by
behaving unethically (Lowenstein, 2001). The last category is that person who is both incompetent and
immoral.

Table 1

Categories of Person Perception

Morality assessment

Positive Negative

Virtuous and able Unethical but able

Competence
assessment

Virtuous but inept Unethical and inept

Negative | Positive

It can be said that there are two options. The first one is that if the target of perception is a more
powerful figure, The M Dominance Effect arises (Cook & Emler, 1999). For instance, when employees
perceive their superiors in work organizations, they most of the time use the moral frame (Kouzes et al.,
2002). Because getting information about the superiors’ performance is more difficult than information
about their moral attributes for employees (Moberg, 2006). Superiors in organizations undervalue
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“appearing” as well as “being” moral (Trevifio et al., 2000). Superiors don’t want to display their moral
behaviors (Trevifio, 1986) and this tendency undermines the development of a moral community in
workplaces (O'Reilly, 1989). Employees do not have direction or encouragement about moral issues in the
workplace. As a result, this atmosphere does not enable employees to have the best morality they could
possibly be in their work context (Moberg, 2006).

The second option is that if the target of perception is a less powerful figure, ethical blind spots
occur. Superiors perceive and assess subordinates (who are less powerful than the superior) according to
their competence, not morality (Cook & Emler, 1999). For example, when the employee sees his
colleagues behaving unethically and report it his boss, the boss resist to frame it in moral terms. In other
words, superiors ignore the destructive moral tendencies of the subordinates. This result can explain the
superiors’ unresponsiveness toward whistle-blowers or employee cynicism about ethical issues in
workplace (Moberg, 2006).

According to Sezer et al. (2015) there are three main sources of ethical blind spots: (i) implicit biases,
(ii) temporal lenses from an ethical dilemma, and (iii) decision biases that lead people to disregard and
misevaluate others’ ethical lapses:

(i) Implicit biases: Individuals are unable to recognize the behavior of others, and this implicit
attitude leads them to play an active role in decision-making (Bertrand et al., 2005). Individuals
show implicit bias when they offer treatment to those they like or know personally, and they
make a discrimination against those who lack such ties (Messick & Bazerman, 1996). Jones (1991)
also believes that the proximity to people who will be affected by moral decision can change the
direction of the decision. He conceptualized this situation as “proximity” of the moral issue. The
decision-maker feels nearness (socially, culturally, psychologically, and physically) for specific
people and care them more than other people. For instance, according to Tekel (2018) school
principals can change their decisions related with moral issue due to the proximity. Individuals
also show implicit bias when facing decisions that involve interests between their self-interest
and the interests of future generations. Most of the time the former dominates over the latter
(Wade-Benzoni et al., 2012).

(ii) Temporal lens: Temporal distance from ethical decisions can be another reason of ethical blind
spots. Temporal distance influences the extent to which individual believe they will be able to
follow their moral roadmap (Wade-Benzoni et al., 2012). Individuals overestimate the extent to
which they will behave morally in the future. Before deciding, people predict they will behave in
accordance with their should self. However, while they decide, the want self becomes dominant
(Tenbrunsel et al., 2010). After they decided, the ethical implications of a decision arise again,
and the should self reemerges. When they evaluate themselves and they recognize that there is
a dissonance between their behavior and their values (Monin & Jordan, 2009). At that point
Festinger (1962) suggested two ways for a solution: (a) The individual changes his behavior and
dissonance will be disappeared. For example, if you believe that cheating is immoral, you should
leave that behavior. (b) The individual changes his cognition and dissonance will be disappeared.
For example, if you believe that cheating is immoral, you should leave that decision and continue
to cheat. Shu et al. (2011) found that when individuals were given an opportunity to cheat and
then did so, they started to think that cheating is a more acceptable behavior. That’s why
university students’ decision-making styles of ethical dilemmas predict their academic dishonesty
at a low level. Since they do not accept academic dishonesty as an immoral act (Tekel & Korkman,
2020).

(iii) Failure to notice others’ unethical behavior: According to Sezer et al. (2015), several irrelevant
factors such as self-serving biases, the outcome bias, the presence of intermediaries, and the
gradual erosion of ethical behavior cause ignoring the others’ unethical behavior and appearance
of ethical blind spots. Self-serving biases means that individuals may actimmorally by recognizing
only their interest but ignoring the others’. For instance, school principals sometimes act
immorally by only considering themselves to protect their status in the school (Tekel, 2018). The
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outcome bias means that individuals view the same behavior as more unethical and blameworthy
if it leads to a bad outcome rather than a good outcome (Gino et al., 2010). In addition, the
presence of intermediaries makes people failure to notice unethical behavior and cause blind
spots. This means if someone order another person to do something unethical, generally people
do not condemn the person who gives that order. People are also far less likely to condemn
others’ unethical behavior when he or she orders or influences another person to carry out the
decision (Paharia et al., 2009). And the last factor is the gradual erosion of ethical behavior. It
means that if the unethical behaviors happen slowly rather than abruptly, people cannot
distinguish the unethical behaviors (Gino & Bazerman, 2009), and this situation cause people to
have blind spots.

Ethical blind spots are like car drivers in trouble. When the problem is understood, alternative
interpretation path or action strategies can be developed. Since blind spots are psychologically flexible
and personally manageable and blind spots can be reduced by reframing (Moberg, 2006). Bartunek (1988)
states that there are four ways for reframing: (i) the target phenomenon can be understood in multiple
ways; (ii) at least two qualitatively different frames can be described that fit the experience; (iii) the person
presently uses one particular perspective (frame) on the phenomenon; and (iv) reframing requires
significant and enduring dissatisfaction with the present frame and significant and enduring satisfaction
with the new frame.

In addition, according to Sezer et al. (2015), there are two basic ways to reduce ethical blind spots: (/)
Switching from System 1 to System 2, and (ii) creating strategies at organizational level. While System 1
thinking style is fast, automatic, effortless and emotional; System 2 thinking style is slow, aware, effortless
and logic-based (Chugh, 2004). When the individuals are cognitively busy or tired, they act according to
the System 1; and they probably make unethical decisions (Mead et al., 2009). According to Sezer et al.
(2015), switching from System 1 to System 2 is reducing the time pressure on the decision maker. In other
words, this strategy provides more time to the person. Instead of evaluating the result of the decision as
gains or losses, he/she evaluates the alternatives as a whole.

Another method of reducing ethical blind spots is to create strategies at an organizational level. For
this, the sanction systems in the organization can be updated. By imposing heavier sanctions for unethical
behaviors in the organization, it can be conveyed that individuals' decisions are evaluated from an ethical
framework, not the organizational framework. Another method for unethical behavior is to create ethical
codes. Eliminating conflicts of interest is another organizational strategy that can be developed to
eliminate ethical blind spots (Sezer et al., 2015).

Another way to reduce ethical blind spots is the education. Tomlin et al. (2017), state that university
students who received education on ethics and discussed the concept in the education and applicability
to academic and professional contexts, began to become more aware of ethical problems in their daily
lives than those who did not. Similarly, according to the results of the research conducted by Langlois and
Lapointe (2010) with school principals, the training on ethics has improved the participants' ethical
awareness, judgment structures, sense of responsibility and general professional execution processes.

In summary, schools today accommodate students from diverse socioeconomic backgrounds,
cultures, and life experiences. Within this diversity, it is highly likely that school principals, as key decision-
makers, may encounter ethical blind spots. Although previous research has explored ethical blind spots
and strategies for mitigating them among managers in various sectors, studies in the educational context
have mainly emphasized that school leaders naturally face ethical dilemmas, without sufficiently
addressing the specific blind spots they experience or the ways they attempt to reduce them. Therefore,
the aim of this study was to reveal Canadian school principals’ ethical blind spots and the strategies they
use.

Since the 1980s, immigrants have made up approximately 23% of Canada's population, which regularly
accepts immigrants (Statistics Canada, 2024). In addition, Canada is home to 1,088,015 refugees (UNHCR,
2024). When comparing the living standards of Canadian and non-Canadian individuals, we encounter an
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interesting scenario. Because the number of unemployed Canadians is very close to the number of
unemployed refugees. Similarly, the number of homeowners among Canadians is also quite close to that
of refugees. In fact, the number of refugees with university, master’s, and doctoral degrees exceeds that
of Canadians (UNHCR, 2024). The critical factor that allows non-Canadians to have living conditions so
similar to Canadians, or in some cases even better, is clearly education. The Canadian education system
is quite different from the Turkish education system. The qualifications required for school principals in
Canada are also quite high. For instance, to become a school principal in a public school in Ontario,
Canada, one needs an undergraduate degree, five years of teaching experience, certification in three
divisions (primary, junior, intermediate, senior), two Specialist or Honor Specialist additional qualifications
or a master’s degree, and is required to complete the Principal’s Qualification Program (Ministry of
Education, 2024). Throughout these educational processes, the focus for school principals is the diversity
of the community and respecting all forms of diversity. In this welcoming atmosphere, children who
complete their education as non-Canadians tend to live in conditions similar to or even better than those
of Canadian citizens in adulthood.

As is well known, Canada has been a country that has received regular immigrants for years and has
therefore managed to overcome many of the challenges associated with immigration. While Canada’s
education system serves as a successful example of how diversity can be embraced and managed through
well-established educational policies, the opposite is true in Turkiye. As a result of the wars that broke
out in Tirkiye’s neighboring countries, Tiirkiye continues to accept both regular and irregular immigrants.
This situation causes significant difficulties for Tiirkiye, particularly in the field of education. According to
UNICEF (2024), there are more than 4 million refugees in Tilrkiye. However, it is noticeable that the
concept of migration is not included in the training of teachers and school principals. In short, when
teachers and principals encounter immigrant or refugee children at school, they may not know how to
react. Research conducted in Tirkiye has shown that teacher candidates (Tekel & Yildirim, 2022) and
teachers (Saglam & Kanbur, 2017; Yurdakul & Tok, 2018) have insufficient or incorrect knowledge about
migration. However, according to UNHCR (2018), approximately one-third of the 12 million migrants
worldwide live in Tlrkiye, which ranks first in hosting refugees. This means there is a great deal of cultural
diversity in schools. However, when this diversity is not well-managed, it can lead to prejudices and ethical
blind spots. Understanding how Canadian school principals—who have long been working in diverse
educational environments—recognize and address such ethical blind spots is therefore crucial. Examining
their approaches can provide valuable insights into developing leadership practices, professional training,
and educational policies that foster inclusion and equity.

In addition, although previous research has examined ethical blind spots and strategies for addressing
them in various organizational contexts, studies in the field of education have largely focused on the
existence of ethical dilemmas rather than explicitly identifying school principals’ ethical blind spots and
how they attempt to overcome them. Moreover, there is a lack of research exploring these issues within
culturally diverse educational settings such as Canada. Therefore, this study aims to fill this gap by
examining Canadian school principals’ ethical blind spots and the strategies they use to mitigate them,
thereby contributing to both the educational leadership and ethics literature.

In this context, the research problem is “what are the ethical blind spots experienced by Canadian
school principals, and how do they attempt to address these blind spots?” The sub-problems of the
research are:

e  What types of ethical blind spots do Canadian school principals experience?
e What factors contribute to the emergence of these blind spots?
e What strategies do school principals use to recognize and reduce their ethical blind spots?

By addressing these research questions, this study aims to shed light on how Turkish school
principals with similar diversity can minimize ethical blind spots and contribute to creating more
inclusive and fair educational environments.
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Method

Research Model

This study is design as phenomenology design. This design focuses on understanding how individuals
make sense of their experiences, how they structure their inner world and what meanings they attach to
their experiences (Merriam, 2009). In this respect, the phenomenon of the present study is ethical blind
spots.

Study Group

Maximum variation sampling was used in the study. In this sampling method, the criteria that
differentiate the units to be studied are determined in advance, and units that vary according to these
criteria are included in the sample (Creswell, 2013). In this study, in order to reveal school principals’
ethical blind spots, the criteria were determined as the environment in which the school is located (e.g.,
disadvantaged, middle-class, high socio-economic environment and etc.), the school size (e.g., between
117 and 1050 students), and principal experience (e.g., between 2 and 15 years), all of which are
considered likely to influence principals’ blind spots. A total of 7 school principals participated in the
research. The sufficient number of participants in qualitative research has always been debated. In
phenomenological studies, there are examples conducted with as few as one participant (Dukes, 1984),
as well as studies carried out with 325 participants (Polkinghorne, 1989). Generally, a range of 3 to 10
participants is considered appropriate for phenomenological research (Dukes, 1984). In this context, it
can be said that 7 participants are sufficient for this study. Participants’ demographic information is
presented in Table 2.

Table 2
Demographic Information of Participants
Participants Teac!nng Prmtilpal School’s features Schoo'l
experience experience population
177
Ali 11 4 Disadvantaged pri hool
ice years years isadvantaged primary schoo students
High school in a small community with
. ) . 180
Bob 18 years 15years  middle class and low-socio economic class
- students
families
High school in poverty, newcomers, low 300
Iris 11 years 2 years socio-economic area, special education
. students
needs kids
Mia 22 years 7 years Seconda.ry school V\{Ith high socio- 1050
economic community students
Neediest high school in school board
800
Rene 18 years 3 years surrounded by lots of newcomers and
. . students
disadvantaged community
Rural school from kindergarten to 8th 300
Stacy 23 years 7 years grade with wide range of socio-economic
I students
families
Popular high school with diverse
Suz 9 years 6 years opulation, applied with high skills major 220
y y Yy pop ,» app g ] students
program

According to Table 2, the participants' teaching experience ranges from 9 to 23 years. Additionally, the
participant with the most experience as a school principal has been in the position for 15 years, while the
participant with the least experience has been a principal for 2 years. The participants' schools are
elementary, middle, or high schools, and the environments in which the schools are located vary in
characteristics. Finally, the student capacity of the schools ranges from 177 to 1,050.
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Data Collection Tools

Interviews are the most appropriate data collection method for learning how individuals express their
unobservable behaviors, emotions, and intentions (Merriam, 2009). Online semi-structured interviews
were conducted only with school principals working in Canada on ethical dilemmas and ethical blind spots
they experienced. The interview questions were created by the researcher and finalized after receiving
the opinions of a professor in the field who is working in York University in Toronto. Before the interviews,
a pilot interview was conducted with a Canadian school principal to test the questions, and the interview
form was finalized by editing the necessary sections.

In the interview, the initial questions focused on participants’ demographic characteristics, their
motivations for choosing the principalship as a career, and their pathways to becoming school principals.
Subsequently, to introduce the topic of ethical dilemmas, broader questions such as “Can you describe an
ethical situation you experience in your daily work life? Why do you consider it an ethical issue? How did
you shape your decision? What factors did you take into account?” were posed. After this introductory
phase, participants were introduced to the concept of ethical blind spots through the question “Can you
explain what ethical blind spots mean to you?”. Following a brief discussion on this concept, open-ended
questions such as “What kinds of ethical blind spots do you have? What are the reasons for these ethical
blind spots? How can ethical blind spots be minimized in the decision-making process?” were used to
explore participants’ reflections and experiences regarding ethical blind spots.

Data Collection Process

First, two faculty members who work in York University and teach school principals in graduate degree
program were contacted. These faculty members contacted the school principals who were potentially
interested in participating in the research and shared the researcher's contact information with them.
Thus, the researcher contacted the potential school principals via e-mail and informed them about the
research. If they still wanted to participate in the research after the information, an appointment was
made for an online meeting on a suitable day and time. A total of 7 school principals were interviewed
between the dates 17" of June, 2024 and 10 of July 2024. In order to increase participation, each
participant was presented with a $20 gift certificate after the meeting. All the interviews were recorded
with the permission of the participants. Personal information about the participants (such as school name,
region name, participants' own names, etc.) was kept completely confidential. After the interviews were
recorded, they were given pseudonyms.

Data Analysis

The interviews lasted 280 minutes in total. The recorded interviews were transferred to Word format
and a total of 54 pages of data containing 29086 characters were obtained. Qualitative data were analyzed
using content analysis. The researcher followed the steps of (i) compilation, (ii) disassembly, (iii)
reassembly, (iv) interpretation and (v) finalization in Yin's (2011) five-stage cycle. Data analysis begins with
compilation, which means putting the collected data in order. In the second stage, disassembly, the
researcher divides the compiled data into smaller pieces, fragments or “codes”. The second stage is
followed by the reassembly procedure using basic themes to rearrange the disassembled pieces or
fragments into different groups. In the fourth stage, the researcher will interpret the reassembled data to
create a new narrative with tables and graphs. In the final stage, the researcher draws the conclusions of
the entire study (Yin, 2011).

In qualitative data analysis, codes are the initial analytical units that represent the data in reduced and
concise forms. As emphasized by Saldafia (2009), these codes are not the final output, but rather analytical
tools used to reach higher-level meaning structures. Due to their inherently truncated nature, codes may
not fully capture the context and richness of the data. Therefore, during the analysis process, codes are
transformed into themes through the expansion and interpretation of their meanings (Saldafia, 2009).
Accordingly, in this study, findings are reported through a thematic structure rather than presenting lists
of codes, in order to provide a more meaningful and holistic representation to the reader.
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Validity and Reliability

In qualitative research, it is observed that the measures taken to ensure validity and reliability are
often similar, and that strategies considered as validity measures in some sources are treated as reliability
measures in others. Although there is no clear consensus in the literature on how to ensure validity and
reliability in qualitative research, a number of precautions were taken in this study by following strategies
recommended by certain sources. In this study, the strategies suggested by McMillan and Schumacher
(2006) were used to ensure validity. Accordingly, validity in qualitative research refers to the consistency
between the explanation of the phenomenon and the real world, and various strategies are proposed to
achieve this.

The first one is the use of multiple researchers. This strategy involves discussions between the primary
researcher and an independent researcher regarding the collected data. In this way, it helps the
researcher remain objective and honest. In this study, the researcher had regular meetings with a faculty
member working at York University and discussed the data. Thus, in order to make sense of the data
collected from Canadian participants, the opinions of a Canadian academic were sought, and efforts were
made to prevent cultural misunderstandings or biases. In addition, the member checking method was
used to enhance validity. In this approach, during the data collection process, the researcher seeks to
confirm whether the participants’ intended meanings are accurately understood by asking follow-up
questions. In this study, since the researcher is Turkish and the participants are Canadian, this strategy
was frequently employed during online interviews to avoid cultural misunderstandings.

To ensure reliability, the strategies proposed by Creswell (2013) were followed. The first one is
recording and transcribing the data. In this study, with the consent of the participants, the interviews
were recorded and later transcribed. Furthermore, the reliability of the study was enhanced using a
blinding technique during data analysis. For this purpose, the names of the participants and their schools
were not mentioned during the interviews; instead, the data were recorded using pseudonyms assigned
to the participants. In this way, the researcher was able to analyze the data in an objective manner.

Findings
There are four themes according to the results such as (i) ethical dilemmas they have, (ii) ethical blind
spot’s mean, (iii) reasons of ethical blind spots, and (iv) minimizing ethical blind spots.

Ethical Dilemmas the Principal Have

The participants accept that ethical dilemmas come so often to the school principals. There are
different types of ethical dilemmas that they experience and most of them are categorized under two
categories as (i) inclusion or extension and (ii) human relationships. The categories and sub-categories are
presented in Figure 1.
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Figure 1
Ethical Dilemmas That Principal Have
inclusion and human
extension relationships
. student-
curriculum
exemption g| e
P conflicts
kids in different
disadvantaged roles in
groups ~| society

representation

spending the
budget

According to Figure 1, one of the most common ethical dilemmas that school principals experience is
whether to include all students in the process or exempt them from the process. According to the findings
of the study, principals experience dilemmas regarding (i) curriculum exemption, (ii) kids in disadvantaged
groups, (iii) representation, and (iv) spending the budget. It has been observed that school principals have
the legal right to exempt students from certain curricula upon the request of parents, but as educators,
they do not approve of students being exempted. For example, school principal Iris stated that some
parents do not want their children to receive physical education due to their religious beliefs, but as an
educator, she thinks that children should take this class for their development. In other words, the school
principal respects the beliefs of the parents. She is concerned about the development of the students
and stated that she experiences a dilemma in exempting students from this course. However, although
she has a dilemma within herself, she also stated that she exempts the students according to the law.

Similarly, school principals stated that they wanted to include all students in the curriculum or
activities, but sometimes had difficulty in including disabled children in the process and experienced an
ethical dilemma at this point. For example, school principal Bob expressed his experience on this issue as
follows:

“Blue Jays baseball wanted to have a sponsored some improvements on the field. So, they want to have
a J's day and all that sort of stuff they wanted us to do was only for girls and people with disabilities. And
I was like... What is the message? Not a chance! Like, we can have a J's day and anyone who wants to
dissipate can participate explain to them. | said, in our school kid with the disabilities not at a
disadvantage. Actually this is not an equity move at all. Because they they already have that opportunity
here. So are you like, what's even more offensive as argue equating girl baseball players with disabled
baseball players. This was so wrong to me. So once again that is the primary focus is like inclusion.”

Principal Bob demonstrated a strong sensitivity to inclusion and equity when evaluating external
initiatives. He rejected a proposed activity that targeted only specific groups, stating that “this is not an
equity move at all,” and emphasizing that such practices may unintentionally reinforce exclusion rather
than inclusion. This example illustrates how principals may critically question well-intentioned initiatives
and recognize ethical blind spots related to misinterpreted notions of equity.
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School principals frequently encounter ethical dilemmas when balancing teachers’ expectations with
students’ rights, particularly regarding inclusive practices for students with disabilities. Principal Stacy
emphasized that “students with disabilities need to be accommodated and supported,” while also noting
that some teachers struggle with this responsibility. Navigating this “fine line” may lead to ethical blind
spots, as principal Stacy attempts to reconcile competing demands from teachers, students, families, and
human rights obligations.

According to the results, school principals stated that some students experience dilemmas when they
feel they are not well represented at school. For example, they stated that they try to ensure that black
students, indigenous students or students with different cultural characteristics are represented at school
and that they encounter ethical dilemmas while doing this. For example, Bob explained how they tried to
represent two indigenous students at his school. According to him, cultural diversity and historical
awareness also influenced principals’ approaches to ethical decision-making, particularly regarding
Indigenous communities. As he noted, the school maintains “fantastic relationships with the Indigenous
communities” and integrates reconciliation activities into everyday practices. Such efforts may help
reduce ethical blind spots by increasing awareness of historical injustices and fostering culturally inclusive
school environments.

Similarly, Stacy, one of the participants, stated that black students were underrepresented in her
school, but as soon as they realized this, they did the necessary work to ensure that these students were
represented, as follows:

“There was one student. She was adopted she had learning challenges, and she was also black but she
she was going through a tough time...If it got to a certain point, we were supposed to call the police. |
wasn't comfortable doing it, to do it. But it was that time in the plan that had been laid out in the board
and in agreement with the family... Here | was as a white woman calling the police on the black adopted
girl... And what | do it...because it was the safety plan...”

Another ethical dilemma about inclusion/extension that the principals have is about the budget.
Principals state that if the budget is low and the school is in low socio-economic environment, it is quite
hard to have donations. But if the budget is high, then ethical dilemma comes when deciding where to
spend the budget. One of the participant Suzy stated that resource allocation emerged as a significant
source of ethical dilemmas for school principals. As she noted, decisions such as “buying robotics” for a
limited number of students versus “providing breakfast to the kids” involve difficult trade-offs. These
choices highlight how competing priorities may create ethical blind spots, particularly when resources
benefit certain groups more than others. This finding demonstrates that everyday budgeting decisions are
not merely technical but deeply ethical in nature.

Another ethical dilemma that school principals face is related to human relations. There are 2 sub-
themes under this theme: (i) student-student conflicts, and (ii) different roles in society. School principals
stated that they faced ethical dilemmas regarding suspensions given to students as a result of conflicts
between two students. In fact, a response is legally determined for every behavior of students. However,
principals stated that they had difficulty in giving suspensions that would affect students' entire lives and
that they wanted to investigate the reason for this behavior.

Another sub-theme under this theme is the different roles of teachers and principals in society.
Especially in small cities and small communities, teachers and principals working in small communities
may experience ethical dilemmas in decision-making due to their closeness to society. Mia, one of the
participants, shared his experience in this regard as follows:

“...blending into your professional life. So, it's making sure staff are aware that they're always on as a
teacher 24/7 turn that off their OCD bound. So how they present themselves in the community on the
weekend or in the evenings or how they present themselves on social media whether it's during the school
day or not always gets connected back to their roles and responsibilities as a teacher that creates some
dilemmas. When especially many of our staff here live in this community so they were two hats. But then
they go home in the same small community. And there may be the local hockey coach, or you know that
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they are next door neighbors with some of our students. That's where some of the grey area happens for
some of our staff. They have to make sure they're very clear cut. And on the educator this is my role, but
I've also gotta make sure how | you know implement that role and connect back to my role as a teacher
so as a principle.”

Another principal Bob states that he has also these kinds of dilemmas, but he admits that he always
follows the rules in that situation. The constant visibility of school principals as public figures also
influenced their ethical decision-making. As Bob noted, they are “always” recognized and therefore act as
a “rule follower,” striving to support students only “within those boundaries.” On the other hand, this
strong adherence to rules may create ethical blind spots, limiting principals’ flexibility in responding to
complex student needs.

Ethical Blind Spot’s Mean

According to principals, ethical blind spot mean (i) unawareness and (ii) biases. Five principals defined
ethical blind spot as a kind of unawareness. One of the participants, Iris defines the ethical blind spot as
“| guess it's like gaps in my understanding through my lack of awareness of some ethics I'm guessing
because of my lack of awareness or understanding on specific things”.

On the other hands, Rene and Stacy defined ethical blind spots as biases. For instance, Rene defined
ethical blind spots as “I think about, you know, bias. We all have, you know, bias. We would be foolish to
think that we're immune to it. So, | think whatever biases were bringing with us could contribute to a blind
spot when we're making, you know, what could be potentially ethical decisions.” Stacy also defined the
ethical blind spots as biases that are created by both individuals and the community as: “Ethical blind
spots to me means similar to what | was just talking about. With the implications of systemic racism that
there might be pieces of yourself and mindsets holder biases that you have that you're not even aware
of. And so you don't see them and you continue to perpetrate them with the knowledge that you were
doing so.”

Reasons of Ethical Blind Spots

According to the findings, there are two main specific reasons of ethical blind spots. These reasons are
presented in Figure 2.

Figure 2
Reasons of Ethical Blind Spots

individual

related factors societal factors

lack of cultural
education differences

lack of systematic
experience racism

According to the principals, ethical blind spots are caused by a lack of education or experience that
comes from the person themselves. Bob from the participant expressed his views on this issue as : “...is
experience. | don't mean by | don't mean number of years. Because | think a lot of people get confused
with that. They wear the number of years as a cloak of protection. Like, I've been doing it for 20 years. So,
I know what I'm doing.”
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There are also principals who think that ethical blind spots are caused by a lack of education. For
example, Stacy expressed that a key source of ethical blind spots is a lack of education. She explained that
educators often lack “reflective understanding of cultural differences, knowledge of colonization, and
awareness of whiteness as a social construct.” In Canadian culture, whiteness is so dominant that it is
often perceived as neutral or the default, leading individuals to overlook issues of race and cultural
positioning. This lack of critical awareness may contribute to ethical blind spots, highlighting the
importance of targeted education and training to increase recognition of unconscious biases and culturally
informed decision-making.

On the other hand, ethical blind spots may also originate from society. In societies consisting of
different cultures, some elements of that culture may not be noticed and this may have continued for
years. Therefore, it is inevitable for people living in this society to ignore the elements of that culture and
experience ethical blind spots. In addition, some perspectives systematically imposed in society may also
cause ethical blind spots. Stacy expressed her views on this as follows:

“What | consider the ethical blind spots and even when it comes in terms of social economics or working
with students with disabilities. It's sometimes personal understandings of that there's a theory that are
promoted that we pull ourselves up by our bootstraps recognizing how the system promotes certain people
over other people. And how asking people to show great character to pull themselves out of a something
that has been systemically created and holds them back is unfair.”

Minimizing Ethical Blind Spots

According to the findings, principals use some strategies such as (i) collaboration, (ii) continuous self-
development, (iii) changing lenses, and (iv) considering issues from the standpoint of external authorities
to minimize the ethical blind spots. Categories and subcategories are presented in Figure 3.

Figure 3

Strategies to Minimize the Ethical Blind Spots

continuous self- considering the
collaboration development changing the lense external
P authorities
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- — story

According to the findings of the study, participants most frequently use collaboration method to
minimize ethical dilemmas. All participants stated that when they experience an ethical dilemma, they
make decisions together with the administration team in order not to be affected by their biases and to
minimize ethical blind spots, and that the school principal never makes decisions alone. Although
decisions are made with the administration team, sometimes the team cannot reach an agreement. They
stated that they get advice from the board at this point. In addition, participants stated that they meet
with parents and/or guardians to analyze the case correctly to make impartial decisions in ethical
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dilemmas they experience. Rene emphasized the role of collaborative administrative teams in addressing
ethical blind spots. She explained, “That's why having an admin team and that's a beauty of being a
secondary administrator... Even if they didn't have that amount of time, they're going to have different
experiences as an administrator and have seen different things, so having that conversation. An
administrative team is really helpful.” Working closely with colleagues who have diverse experiences
allows principals to gain multiple perspectives on complex ethical issues and reduces the likelihood of
overlooking potential blind spots. By discussing dilemmas within a team, principals can critically reflect on
their own assumptions, recognize unconscious biases, and make more ethically informed decisions.

Another method school principals use to minimize ethical blind spots is to (i) educating yourself and
staff and (ii) reading on ethics. Stacy, who drew attention to both important strategies from the
participants, emphasized that professional development and continuous learning play a crucial role in
recognizing and addressing ethical blind spots. She noted that completing a master’s program, which
involved extensive critical thinking exercises, provided significant support in understanding complex
issues. She also highlighted that school principals offer ongoing professional development focused on
equity, disability, and anti-Black racism, as well as opportunities to reflect on different scenarios and
practices. These experiences help principals critically examine their assumptions, identify unconscious
biases, and make more ethically informed decisions, demonstrating that structured learning and
reflection are essential tools for mitigating ethical blind spots in diverse educational contexts.

Another method that school principals use to minimize ethical blind spots is changing the lens. For
this, they use three strategies: (i) thinking in an emphatic way, (ii) evaluating information and case
relationship, and (iii) learning the other side of the story. Some school principals stated that they
empathize by putting themselves in the shoes of students or teachers before making decisions about
ethical dilemmas they experience. In this way, they consider how the people they are going to make
decisions about may be affected by the decision. Besides, school principals try to learn the other side of
the story. By this way they examine the background of the case and minimize the ethical blind spots. One
of the participants, Alice states her experience below:

“...making people aware of the other side of it... Canadians who's our parents didn't help us do works...
So, they may not they themselves may not be immigrants. But there in a similar situation to what we've
grown up with reminding staff of what were the other outcome other sides are of the story are having
those.”

In addition, school principals accepted that they have prior knowledge (frameworks in the literature)
about employees or students. They even stated that these judgments help their decision-making
processes. For example, Mia highlighted the challenge of maintaining fairness and consistency in their
interactions with staff, which can be a source of ethical blind spots. She explained that while they strive
to treat all teachers equitably and avoid favoritism, prior knowledge of a teacher’s behavior patterns or
external relationships can complicate these interactions. She noted that “if teacher A is on their third
conversation about the same situation and teacher B is on their first... | still have to make sure I’'m neutral
for both,” emphasizing the need to balance personal familiarity with objective decision-making. This
example illustrates how principals must navigate subtle ethical dilemmas in staff management, ensuring
that unconscious biases or external connections do not inadvertently create inequities, thereby
reinforcing the importance of self-awareness in reducing ethical blind spots.

Finally, school principals stated that they minimize ethical blind spots by thinking under external
authorities. Account for God is one of the methods they use for this. In short, if the decision-maker
believes in God, they make their decision thinking as if they were giving an account to God. At this point,
it can be said that decision makers make their decisions under the supervision of an external authority,
God. Another method is account for community. In this case, the place where the decision maker stands
to give account is the community. Suzy expressed an example of this as follows:

“I always try to be transparent with my decision at the end of the day. If | was going to be in the
newspaper on the front page. It was always that in the back of my head. You know if | was going to be on
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the front page of the newspaper what are they going to say? What am | going to be accused of? So, |
always made my decisions very transparently...| could defend my decision that if | was ever challenged |
can stand up in court and publicly explain the thinking behind my decision. So even though it was hard to
receive or expected it was always defendable ‘cause | always imagine myself standing in a public place
having to explain why | made the decision if I could do that | feel like | made the right decision.”

Discussion & Conclusion

The purpose of this study is to reveal Canadian school principals’ ethical blind spots. According to the
findings of the study, there are four themes such as (i)ethical dilemmas school principals have, (ii) ethical
blind spot’s mean, (iii) reasons of ethical blind spots, and (iv) minimizing ethical blind spots. According to
first theme, Canadian school principals experience ethical dilemmas because of (i) inclusion or extension
and (ii) human relationships. The findings revealed that school principals frequently encountered ethical
dilemmas related to inclusion and extension. They experienced dilemmas when striving to ensure
equitable representation of students from different cultural or ethnic backgrounds, such as Black or
Indigenous students. Moreover, they emphasized the challenges of balancing educational values with
diverse cultural and religious beliefs—for instance, some parents objected to physical education on
religious grounds, while principals viewed the course as essential for students’ development. Studies have
shown that one of the most challenging moral dilemmas for principals is coping with cultural diversity
(Dempster & Berry, 2003). According to Norberg and Johansson (2007), school principals often face ethical
dilemmas regarding decisions to be made in a multicultural environment (e.g., what should be done with
students who do not want to go to church when the end-of-term activity is planned to be held in church).
This situation is also supported by the research conducted by Tekel and Karadag (2017). According to the
findings of this study, school principals experience ethical dilemmas in terms of ethics of justice, which
includes human relationships, and ethics of care which includes inclusion and exclusion. According to the
first theme, principals also reported difficulties in budget allocation: in schools with limited resources,
principals struggled to secure funding, whereas in better-funded schools, they faced ethical dilemmas
regarding how to distribute the budget fairly. Similarly in the literature school principals have mostly
moral dilemmas on financial resources of the school and accountability (Cranston et al. 2014; Walker &
Shakotko 1999) for instance which group should be given priority when the school's financial resources
are insufficient (Norberg & Johansson, 2007).

The second theme is about how the participants define ethical blind spots. According to the results,
some school principals defined ethical blind spots as bias. According to Sezer et al. (2015), one of the
ethical blind spot reasons is biases. In this situation individuals do not able to recognize others’ behavior
and this implicit attitude cause individuals to take part while deciding (Bertrand et al., 2005). Individuals
show implicit bias when they offer treatment to those they like or know personally, and they make a
discrimination against those who lack such ties (Messick & Bazerman, 1996). On the other hand, some
participants defined ethical blind spots as unawareness. This view of the participants is also consistent
with Moberg’s (2006) definition of ethical blind spots. According to him, ethical blind spots are when one
of the moral or competence frames in our minds dominates the other and the decision maker's awareness
of what is in the shadow decreases.

The third theme of the study reveals the causes of ethical blind spots. According to the participants,
ethical blind spots stem from the individual, such as a lack of education or experience. Participants
indicated that a lack of training leads to ethical blind spots. According to the results of a study conducted
by Demster et al. (2002) with more than 500 Australian school principals, principals stated that they did
not receive a course on ethical decision-making in their professional training programs. Similarly, Levine
(2005), who stated that only half of school principals in the United States received a course on ethics,
criticized educational administration programs as the weakest among all training programs. However,
according to the literature, education is an effective method for reducing ethical blind spots. For example,
according to the results of a study conducted by Tomlin et al. (2017) with university students, students
who received education on ethics became more aware of ethical problems in their daily lives than those
who did not. Similarly, according to the results of a study conducted by Langlois and Lapointe (2010) with
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school principals, training on ethics improved the participants' ethical awareness, judgmental structures,
sense of responsibility, and general professional conduct processes.

According to the third theme, other reasons of ethical blind spots are society, such as cultural
differences, and systematic racism. Accordingly, in some societies, some elements of that culture may
have unnoticed and this situation may have continued for years. Therefore, it may be inevitable for people
living in this society to ignore elements of that culture and experience ethical blind spots. Furthermore,
certain perspectives systematically imposed on society can also lead to ethical blind spots. That’s why one
of the most important factors affecting the decision-making processes in ethical dilemmas is the
individual's culture. Because The most important elements that make up culture are values, beliefs, and
norms. According to Hoy and Miskel (1982), beliefs lie at the deepest part of culture, while norms are the
most concrete indicators of culture. Values are the criteria that determine what is right, what is wrong,
what is good, what is bad; in other words, they express what ought to be (Sisman, 2011). The relationship
between ethical blind spots and culture can also be explained by the concept of ethical sensitivity
discussed by Narvaez and Endicott (2009). According to them, if an individual can look from the
perspective of others, for example, if an individual can look from the perspective of another person
outside one's cultural environment; or if a person can perceive diversity in a multicultural environment,
for example, if he can switch from using one cultural code to using other cultural codes, then that person
can be said to have ethical sensitivity which means low ethical blind spots.

According to the final theme of the study, school principals are (i) making collaboration, (ii) developing
themselves, (iii) changing the lenses, and (iv) thinking under external authorities to minimize ethical blind
spots. All participants stated that when they experience an ethical dilemma, they make decisions together
with the administration team in order not to be affected by their biases and to minimize ethical blind
spots, and that the school principal never makes decisions alone. During the decision-making process
school principals decide with administration team, get advice from the board, or talk with
teachers/parents. According to research conducted by Tekel (2018), school principals consult with school
counselors, experienced teachers at the school, vice principals at the school, and other principals they
know when making decisions about the ethical issues. According to Cranston et al. (2006), when making
decisions about ethical dilemmas, principals consult their spouses, close friends, or other principals who
may have experienced a similar situation. Similarly, Dempster and Berry (2003) reported that principals
consult with other principals, their superiors, members of the school administration, and their spouses
when making decisions about ethical issues. In short, according to principals, the more people involved in
the decision-making process regarding ethical dilemmas, the greater the likelihood of viewing the
situation from different perspectives and the fewer ethical blind spots.

Another important method to minimize the ethical blind spots is to change the lenses by thinking in
empathic way, evaluating information and the case relationship, and learning the other side of the story.
This situation can also be associated with Bartunek's (1988) study on reducing ethical blind spots through
reframing in the literature. Bartunek (1988) states that there are ways for reframing by understanding the
target phenomenon in multiple ways; and describing at least two different frames that “fit” the
experience. In addition, according to Sezer et al. (2015), there is a simple way to reduce ethical blind spots
as switching from System 1 to System 2. While System 1 thinking style is fast, automatic, effortless and
emotional, system 2 thinking style is slow, aware, effortless and logic-based (Chugh, 2004). Last but not
least, school principals believe that education will minimize ethical blind spots. They stated that they can
educate themselves and staff about ethics and they can read on ethics.

In conclusion, this study aims to examine Canadian school principals’ ethical blind spots and one of the
preliminary studies on ethical blind spots in educational context. It was conducted with Canadian school
principals who grew up in multicultural environments and currently serve as principals in these
environments. It sought to uncover how these diverse and multicultural environments impacted their
ethical blind spots and what they did to minimize them. Although the findings of this study are expected
to provide insights for school principals working in multicultural environments in Tirkiye, the research
has certain limitations. The first limitation relates to the methodology. While the literature suggests that
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seven participants are sufficient for a phenomenological design, the number of participants in this study
remained limited. Additionally, although the researcher received support from another independent
Canadian researcher during the research process (including the preparation of interview questions,
reaching participants, and data analysis), the fact that the researcher’s native language is Turkish and was
raised in Turkish culture, whereas the participants were Canadian and native English speakers, posed
constraints on the analysis and interpretation of the data. Finally, the study was conducted in Canada,
which implements a more structured immigration policy compared to Tirkiye. Considering that Tirkiye
hosts a majority of refugees and asylum seekers, directly applying the findings to the Turkish context may
be limited.

Based on all the findings and limitations, a number of recommendations can be made for practitioners
and future researchers. Although Tiirkiye and Canada have distinct cultural backgrounds, this research
could illuminate future research in Tirkiye, because schools serve as educational environments for a wide
range of students. Moreover, future research could involve designing training programs related to ethical
blind spots and conducting experimental studies to measure the effectiveness of these trainings. During
the interviews, some participants mentioned that having a discussion on this topic made them more
aware of it. Several school principals stated that, thanks to these interviews, they were able to view their
regular practices in schools from an external perspective and that these interviews presented an
opportunity for them. Based on this, future studies could facilitate group discussions on ethical dilemmas
and ethical blind spots, and it could be tested whether these discussions increase the participants'
awareness.

Based on the research findings, several recommendations can be offered to practitioners, too. First,
school principals can be encouraged to incorporate diverse perspectives into their decision-making
processes. To facilitate this, schools could establish an “Ethical Issues and Concerns Committee,” including
teachers, students representing disadvantaged groups, and parents. This would help principals recognize
aspects that might be overlooked from their own perspective. Additionally, to keep principals’ ethical
awareness active, in-service training sessions on “ethical dilemmas and decision-making processes in
schools” can be provided at regular intervals. Finally, considering the role of experience in ethical
dilemmas, principals’ assighments can be made to schools with different demographic characteristics,
allowing them to gain experience in approaching situations from various perspectives.

Author Contribution Rates

The research design, data collection, data analysis, and writing of the article were conducted by the
author.

Ethical Declaration

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the Directive have been implemented.

This study was reviewed and approved by the York University, Office of Research Ethics (13.05.2024,
€2024-125).

Conflict Statement

The author declares no competing interests.

740



Tekel — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 55(2), 2026, 725-758

Tiirkge Siirimui

Giris

Egitim yoneticilerinin okullarda etik atmosferi yaratma ve destekleme sorumlulugu vardir (Starratt,
1991). Modernlesme ile birlikte yoneticilerin ¢alisma ortamlari giderek daha karmasik hale gelmistir
(Walker ve Shakotko, 1999). Okul mudirleri, gogunlukla birbirine rakip ya da gelisen ahlaki degerlerden
birini segmek zorunda kalmaktadir. Mlddr igin burada temel ikilem, bir ahlaki degeri digerine tercih etme
zorunlulugudur. Genellikle mudirin ne yapmasi gerektigi net degildir. Boyle bir durumda, etik ikilem,
midirin ahlaki olup olmadigi degil, midurin bir degeri digerine tercih edip etmeyecegidir (Greenfield,
1991).

Crowson’a (1989) gore, ¢ogu yodneticinin glnlik kararlari rutin niteligindedir. Bu rutinler, "Burada
bdyle yapiyoruz" anlayisiyla belirlenir ve bu, standart prosediirler ya da blrokrasi araciligiyla igsellestirilir.
Bu rutinlerde birgok ahlaki ikilem olabilir, ancak bunlarin pek azi sorgulanir. Disaridan bir gézlemci igin bu
ihmal edilen bir ahlak olabilir, ancak iceriden bir gbzlemci icin bu, 6rgitsel ortam tarafindan
"bilinen/tartismasiz" bir yéntem olarak goérilebilir (Crowson, 1989). Greenfield (1991) de Crowson’un
(1989) bu goriisini desteklemektedir. Ona gore, yonetici tarafindan alinan her karar, alternatiflere bir
deger atamayi ve bu alternatifler arasinda bir yargl yapmayi gerektirir. Bircok okul midiriniin kararlar
ve politikalari, okulun paydaslari tarafindan "bilinen" olarak ifade edilen, aliskanlikla yapilan yanitlar ve
rutinler olarak gorilmektedir. Ancak bu rutinler ve politikalar, ayni zamanda bir ahlaki boyut igeriyor
olsalar da goz ardi edilir (Crowson, 1989) ve bu durum, etik kor nokta kavramiyla agiklanabilir. Ayrica,
okullarda 6gretim ve 6grenme tartismalari genellikle altinda yatan amag yerine teknik agidan sorgulanma
egilimindedir; diger bir deyisle, "ne" ve "nasil" sorulari "neden" sorusundan ¢ok daha 6nemli hale gelir ve
bu durum kor noktalar araciligiyla anlasilabilir (Bezzina, 2011).

Moberg’e (2006) gore, bireylerin ahlaki kapasitelerini zayiflatan en énemli faktor algilarin kaliplaridir
ve bu kaliplar, gergeve ve kér nokta kavramlariyla anlasilabilir. Sahip oldugumuz ¢ogu cergeve kor noktalar
yaratir. Bir kisinin algisal alanindaki eksiklik, onun yargisini bulaniklastirabilir ve onu yanlis kararlar almaya
veya uygun eylemler igin yetersiz tetikler saglamaya yonlendirebilir.

Moberg’e (2006) gore, bireyler bir ahlaki gcergeve (M) veya bir yeterlilik cergevesi (C) ile algilar. M
cercevesi, dirlst, comert, fedakar ve nazik gibi 6zellikleri icerir; C cercevesi ise yeterli, akilli, verimli,
yaratici ve glicli gibi 6zellikleri icerir. Bu iki cerceve, merkezi 6zelliklerine gore dort siniflandirma énerir ve
bunlar Tablo 1’de gésterilmistir. ilk tiir, hem etik hem de etkili olarak algilanan bir kisidir. ikinci tiir, erdemli
ancak beceriksiz bir kisidir, eylemleri iyi niyetli olarak beklenirken atanan sorumluluklari yerine getiremez.
Uglincii tiir, yeterli ancak ahlaksiz olarak algilanan bir kisidir (Moberg, 2006). Ornegin, etik olmayan
davranislariyla kurumsal skandallarin aktorleri olan zekiler bu kategoriye girer (Lowenstein, 2001). Son
kategori ise hem beceriksiz hem de ahlaksiz olan kisiyi ifade eder.

Tablo 1
Bireysel Algilarin Kategorileri

Etik agidan degerlendirme
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Bu noktada iki secenek oldugu séylenebilir. Birincisi, eger alginin hedefi daha gigli bir figlirse, M
Baskin Etkisi ortaya cikar (Cook ve Emler, 1999). Ornegin, calisanlar isyerlerinde stlerini algiladiklarinda,
¢ogu zaman etik gergeveyi kullanirlar (Kouzes vd., 2002) ¢linki ¢alisanlar igin Ustlerinin performansini
o6grenmek, onlarin etik 6zellikleri hakkinda bilgi edinmekten daha zordur (Moberg, 2006). Kurumlarda st
diizey yoneticiler, hem etik "gériinmeyi" hem de etik "olmayi" disiik degerlendirirler (Trevifio vd., 2000).
Yoneticiler, etik davranislarini sergilemek istemezler (Trevifio, 1986) ve bu egilim, isyerlerinde etik bir
toplulugun gelismesini zayiflatir (O'Reilly, 1989). Calisanlarin isyerindeki etik meseleler hakkinda
yonlendirmeye ya da cesaretlendirmeye sahip olmamalari, bu atmosferin, ¢alisanlarin is baglamindaki iyi
ahlaka sahip olmalarini engeller (Moberg, 2006).

ikinci secenekte ise alginin hedefi daha az giiclii bir figlirse, etik kér noktalar meydana gelir. Ustler,
astlari (Ustten daha az gligll olanlar) ahlaka gore degil, yeterliliklerine gore algilar ve degerlendirirler (Cook
ve Emler, 1999). Ornegin, bir ¢alisan, meslektaslarinin etik olmayan bir sekilde davrandigini gériip bunu
patronuna raporlarsa, patronu bunu ahlaki terimlerle degerlendirmeyi reddeder. Diger bir deyisle,
yoneticiler, astlarinin yikici etik egilimlerini g6z ardi eder. Bu sonug, yoneticilerin ihbarcilara karsi
duyarsizliklarini ya da calisanlarin isyerindeki etik meseleler hakkinda duyduklari alayciligi acgiklayabilir
(Moberg, 2006).

Sezer ve digerlerine (2015) gore, etik kor noktalarin ¢ ana kaynagi vardir: (i) ortiik 6nyargilar, (ii) etik
bir ikilemden zamansal perspektif ve (iii) insanlarin baskalarinin etik hatalarini g6z ardi etmelerine ve yanhs
degerlendirmelerine yol agan 6nyargilar:

(i) Ortiik Onyargilar: Bireyler, baskalarinin davraniglarini taniyamazlar ve bu értiik tutum, bireylerin
karar verirken etkin rol oynamalarina neden olur (Bertrand vd., 2005). Bireyler, kisisel olarak
tanidiklari veya hoslandiklari kisilere farkli muamele sunduklarinda ortiik 6nyargi gosterirler ve boyle
baglari olmayanlara karsi ayrimcilik yaparlar (Messick ve Bazerman, 1996). Jones (1991) da etik bir
kararin etkileyecegi kisilere yakinlik duymanin, kararin yéniinii degistirebilecegini savunmaktadir. Bu

“on

durumu, ahlaki meselenin "yakinhg" olarak kavramsallastirmistir. Karar veren kisi, belirli insanlara
(sosyal, kultiirel, psikolojik ve fiziksel agidan) yakinlik hisseder ve onlari, kendilerine yakin olan diger
insanlardan daha fazla dnemser. Ornegin, Tekel’e (2018) gére okul miidiirleri, yakinlik nedeniyle
ahlaki meselelerle ilgili kararlarini degistirebilirler. Bireyler ayrica, kendi ¢ikarlari ile gelecek nesillerin
cikarlari arasinda karar vermeleri gerektiginde 6rtiilk 6nyargl goésterirler ve ¢ogu zaman onceki
¢ikarlar, sonraki gikarlar Gzerinde baskin gelir (Wade-Benzoni vd., 2012).

(ii) Zamansal Perspektif: Etik kararlarla olan zamansal mesafe, etik kor noktalarin bir baska nedeni
olabilir. Zamansal mesafe, bireylerin ahlaki yol haritalarina ne dlglide sadik kalacaklarina inaniglarini
etkiler (Wade-Benzoni vd., 2012). Bireyler gelecekteki davranislarinin ne kadar ahlaki olacagi
konusunda bir tahmin yaparlar. Bir karar vermeden 6nce, insanlar "olmasi gereken ben"e uygun
davranacaklarini 6ngorirler. Ancak karar verirken, "istedigim ben" baskin hale gelir (Tenbrunsel vd.,
2010). Karar verildikten sonra, kararin etik sonuglari yeniden giindeme gelir ve "olmasi gereken ben"
tekrar ortaya cikar. Kisi, kendini degerlendirdiginde, davranisi ile degerleri arasinda bir uyumsuzluk
oldugunu fark eder (Monin ve Jordan, 2009). Bu noktada Festinger (1962), ¢6ziim igin iki yol dnerir:
(a) Birey davranisini degistirir ve uyumsuzluk ortadan kaybolur. Ornegin, hile yapmanin ahlaki
olmadigini dislinlyorsaniz, bu davranisi birakmalisiniz. (b) Birey, dusincelerini degistirir ve
uyumsuzluk ortadan kaybolur. Ornegin, hile yapmanin ahlaki olmadigini diistiniiyorsaniz, bu karari
birakmali ve hile yapmaya devam etmelisiniz. Shu ve digerleri (2011), bireylere hile yapma firsati
verildiginde ve bunu vyaptiklarinda, hile yapmanin daha kabul edilebilir bir davranis olarak
distinmeye basladiklarini bulmuslardir. Bu yilizden, Universite 6grencilerinin etik ikilemlerle ilgili
karar verme stilleri, onlarin akademik diristliklerini disik seviyelerde yordar. Clnki akademik
dirustligu ahlaki bir sug olarak kabul etmezler (Tekel ve Korkman, 2020).
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(iii) Bagkalarinin Etik Olmayan Davraniglarini Fark Etmeme: Sezer ve digerlerine (2015) gore, 6z hizmet
onyargilari, sonug 6nyargisi, aracilarinin varligl ve etik davranisin asamali erozyonu gibi birgok
alakasiz faktor, baskalarinin etik olmayan davranislarini géz ardi etmeye ve etik kdr noktalarin ortaya
ctkmasina neden olur. 0z hizmet &nyargilari, bireylerin sadece kendi cikarlarini gdz éniinde
bulundurarak etik olmayan sekilde davranabileceklerini ifade eder, baskalarinin ¢ikarlarini ise goz
ardi ederler (Sezer vd., 2015). Ornegin, okul midiirleri bazen sadece kendi statiilerini korumak igin
etik olmayan sekilde davranabilirler (Tekel, 2018). Sonug 6nyargisi, bireylerin ayni davranisi, koti bir
sonuca yol agarsa daha etik olmayan ve suglu olarak gordiiklerini ifade eder (Gino vd., 2010). Ayrica,
aracilarinin varhg, insanlarin etik olmayan davranislari fark etmelerini engeller ve kér noktalara
neden olur. Bu, birinin bagka birine etik olmayan bir sey yapmasini séylediginde, genellikle insanlar,
emri veren kisiyi kinamazlar. insanlar ayrica, baska bir kisiye bir karari uygulamasi icin emir verir veya
etkilerse, baskalarinin etik olmayan davranislarini kinama olasiliklari ok daha dustiktir (Paharia vd.,
2009). Son olarak, etik davranisin asamali erozyonu, etik olmayan davranislarin aniden degil, yavasca
gerceklesmesini ifade eder (Gino ve Bazerman, 2009) ve bu durum, insanlarin kor noktalara sahip
olmalarina neden olur.

Etik kor noktalar, zor durumda olan araba siriciilerine benzer. Sorun anlasildiginda, kor noktalar
psikolojik olarak esnek ve kisisel olarak yonetilebilir oldugu igin alternatif yorumlama yollari veya eylem
stratejileri gelistirilebilir ve kor noktalar yeniden cerceveleme ile azaltilabilir (Moberg, 2006). Bartunek
(1988), yeniden gergevelemenin doért yolu oldugunu belirtmektedir: (i) ele alinan fenomen birden fazla
sekilde anlasilabilir; (ii) deneyimi uygun sekilde agiklayan en az iki farkli cergeve tanimlanabilir; (iii) kisi su
anda fenomen (zerinde belirli bir perspektifi (cergeve) kullanmaktadir ve (iv) yeniden gergeveleme,
mevcut ¢ergeveye karsi dnemli ve kalici bir memnuniyetsizlik ve yeni gcergeveye karsi dnemli ve kalici bir
tatmin gerektirir.

Ayrica, Sezer ve digerlerine (2015) gore, etik kér noktalari azaltmanin iki temel yolu vardir: (i) Sistem
1'den Sistem 2'ye gecis ve (ii) 6rgutsel dizeyde stratejiler gelistirmek. Sistem 1 diisinme tarzi hizli,
otomatik, cabasiz ve duygusalken, Sistem 2 dislinme tarzi yavas, farkinda olunan, ¢abasiz ve mantiga
dayalidir (Chugh, 2004). Bireyler bilissel olarak mesgul ya da yorgun olduklarinda, Sistem 1'e gore hareket
ederler ve blylk olasilikla etik olmayan kararlar alirlar (Mead vd., 2009). Sezer ve digerlerine (2015) gore,
Sistem 1'den Sistem 2'ye gecis yapmak icin yapilabileceklerden biri, karar vericinin zaman baskisini
azaltmaktir, diger bir deyisle kisiye daha fazla zaman tanimak, kararin sonucunu kazang ya da kayiplar
olarak degerlendirmemek ve alternatifleri bir butiin olarak degerlendirmek demektir.

Etik kor noktalari azaltmanin bir diger yontemi ise 6rgltsel diizeyde stratejiler gelistirmektir. Bunun
icin, 6rgitteki ceza sistemleri giincellenebilir. Etik olmayan davranislar icin daha agir cezalar uygulanarak,
bireylerin kararlarinin 6rgltsel cerceveden degil, etik bir cerceveden degerlendirildigi iletilmis olur. Etik
olmayan davraniglar icin bir diger yontem ise etik kodlari olusturmaktir. Cikar ¢atismalarini ortadan
kaldirmak, etik kor noktalari ortadan kaldirmak igin gelistirilebilecek bir baska orgiitsel stratejidir (Sezer
vd., 2015).

Etik kor noktalari azaltmanin bir diger yolu ise egitimdir. Tomlin ve digerleri (2017), etik izerine egitim
alan ve bu kavrami egitim slirecinde tartisan ve akademik ile profesyonel baglamlarda uygulanabilirligini
ele alan Universite 6grencilerinin, etmeyenlere gore giinliik yasamlarinda etik sorunlara karsi daha fazla
farkindalk kazandiklarini belirtmektedir. Benzer sekilde, Langlois ve Lapointe (2010) tarafindan okul
midiirleriyle yapilan bir arastirmanin sonuglarina gore etik egitimi, katilimcilarin etik farkindaliklarini,
yargilama yapilarini, sorumluluk duygularini ve genel profesyonel ylritme sireglerini gelistirmistir.

Ozetle, giinimiiz okullari farkli sosyoekonomik gegmislere, kiiltiirlere ve yasam deneyimlerine sahip
ogrencilere ev sahipligi yapmaktadir. Bu gesitlilik icinde, karar vericiler olan okul midirlerinin etik kor
noktalarla karsilasma olasiligi oldukga ylksektir. Her ne kadar onceki arastirmalar ¢esitli sektorlerdeki
yoneticiler arasinda etik kor noktalari ve bunlari azaltma stratejilerini incelemis olsa da, egitim baglaminda
vapilan calismalar ¢ogunlukla okul liderlerinin dogal olarak etik ikilemlerle karsi karsiya olduklarini
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vurgulamis, ancak yasadiklari belirli kér noktalari veya bunlari azaltma vyollarini yeterince ele
almamiglardir. Bu nedenle, bu galismanin amaci, Kanada okul miudirlerinin etik kor noktalarini ve
kullandiklari stratejileri ortaya koymaktir.

1980'li yillardan bu yana diizenli ggmen Kabul eden Kanada niifusunun yaklagik %23’Gnu gégmenler
olusturmaktadir (Statistics Canada, 2024). Bunun yaninda Kanada 1,088,015 miilteciye de ev sahipligi
yapmaktadir (UNHCR, 2024). Kanadali olan ve olmayan bireylerin hayat standartlarini karsilastirildiginda
ise ilging bir manzara ile karsilasmaktayiz. Clinkli Kanadali issiz sayisi, issiz miltecilerin sayisina ¢ok
yakindir. Ya da ev sahibi olan Kanadalilarla miilteci sayilari oldukga yakindir. Hatta Gniversite, yiksek lisans
ve doktora mezunu milteci sayisi, Kanadali sayisindan fazladir (UNHCR, 2024). Kanadal olmayanlarin
Kanadalilarla bu kadar benzer sartlara hatta bazi noktalarda daha iyi sartlara sahip olabilmenin en kritik
noktasinin egitim oldugu agiktir. Kanada egitim sistemi Tirk egitim sisteminden oldukg¢a farklidir.
Kanada’da okul midirlerinin sahip olmasi gereken yeterlilikler oldukca yiiksektir. Ornegin, Kanada'nin
Ontario eyaletinde bir devlet okulunda okul mudiirii olabilmek igin lisans diplomasi, bes yil 6§retmenlik
deneyimi, Ug¢ farkli bransta sertifika (ilkokul, ortaokul, lise), iki uzmanlk veya onur uzmanlik ek yeterliligi
ya da yuksek lisans diplomasi gereklidir ve ayrica Mudirlik Yeterlilik Programi'ni tamamlamalari
zorunludur (Ministry of Education, 2024). Tum bu egitim slreclerinde ise okul mudurlerine vurgulanan
nokta ise toplumun c¢esitliligi ve tim cesitlilige saygr géstermedir. Bu hosgorili atmosferde egitimini
tamamlayan Kanadali olmayan cocuklarin yetiskinlikte bir Kanadal ile ayni hatta daha iyi kosullarda
yasamasl beraberinde gelir.

Bilindigi lzere, Kanada yillardir diizenli gégmen alan ve bu nedenle gogle ilgili bircok zorlugun
Ustesinden gelmeyi basaran bir tlkedir. Kanada'nin egitim sistemi, cesitliligin koklu egitim politikalariyla
nasil benimsenip yonetilebileceginin basarili bir 6rnegi olsa da, Tiirkiye'de durum tam tersidir. Turkiye,
komsu tlkelerinde ¢ikan savaslar nedeniyle hem diizenli hem de diizensiz gé¢gmenleri kabul etmeye devam
etmektedir. Bu durum, 6zellikle egitim alaninda Turkiye i¢in dnemli zorluklara yol agmaktadir. UNICEF' e
(2024) gore Turkiye’de 4 milyondan fazla milteci bulunmaktadir. Fakat 6gretmenlerin ve mudurlerin
egitiminde go¢ kavramina yer verilmedigi gorulmektedir. Kisacasi 6gretmen/midir gégmen/miuilteci
cocukla okulda karsilastiginda nasil tepki verecegini bilememektedir. Turkiye’de yapilan arastirmalara
gore 6gretmen adaylarinin (Tekel ve Yildirim, 2022) ve 6gretmenlerin (Saglam ve Kanbur, 2017; Yurdakul
ve Tok, 2018) go¢ konusunda yanlis veya eksik bilgiye sahip olduklari gérilmustiir. Fakat UNHCR (2018)
verilerine gore, 12 milyon gé¢menin yaklasik tg¢te biri miltecilere ev sahipligi yapmada birinci sirada yer
alan Turkiye'de yasamaktadir. Bu, okullarda blyilk bir kiltirel gesitlilik oldugu anlamina gelmektedir.
Ancak bu gesitlilik iyi ydnetilmediginde 6nyargilara ve etik agidan kor noktalara yol agabilir. Bu nedenle,
uzun siiredir gesitli egitim ortamlarinda ¢alisan Kanadali okul midirlerinin bu tiir etik agidan koér noktalari
nasil fark edip ele aldiklarini anlamak ¢ok dnemlidir. Yaklagimlarini incelemek, kapsayicilik ve esitligi tesvik
eden liderlik uygulamalari, mesleki egitim ve egitim politikalar gelistirme konusunda degerli bilgiler
saglayabilir. Bu nedenle, bu arastirma, uzun yillardir bu tir gesitlilige sahip okullari yéneten Kanadali okul
midurlerinin etik agidan kor noktalarini incelemektedir.

Bunun yaninda, o6nceki arastirmalar cesitli 6rgitsel baglamlarda etik kor noktalari ve bunlarin
giderilmesine yoénelik stratejileri incelemis olsa da, egitim alanindaki ¢alismalar bilylk olglide etik
ikilemlerin varligina odaklanmis; okul midirlerinin etik kor noktalarini agik¢a belirlemeye ve bu kor
noktalarin Ustesinden nasil gelmeye calistiklarina yeterince deginmemistir. Ayrica, Kanada gibi kiiltirel
acidan gesitli egitim ortamlarinda bu konulari ele alan arastirmalarin sinirl oldugu gérilmektedir. Bu
nedenle bu galisma, Kanadali okul middrlerinin etik kér noktalarini ve bu kér noktalari azaltmak igin
kullandiklari stratejileri inceleyerek s6z konusu boslugu doldurmayi ve boéylece hem egitim liderligi hem
de etik literatlirtine katki saglamayi amacglamaktadir.

Bu dogrultuda, bu arastirma uzun vyillardir bu tiir bir gesitlilik icinde yasayan ve okullari ydoneten
Kanadali okul mudurlerinin etik kér noktalarini incelemektedir. Bu baglamda arastirmanin problemi su
sekilde belirlenmistir: “Kanadal okul mudirlerinin deneyimledigi etik koér noktalar nelerdir ve bu koér
noktalarla basa ¢ikmak icin nasil bir yol izlemektedirler?” Arastirmanin alt problemleri ise sunlardir:

e Kanadal okul maddrleri ne tiir etik kér noktalar deneyimlemektedir?
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e  Bu koér noktalarin ortaya ¢ikmasina hangi faktorler katki saglamaktadir?
e  Okul mudurleri etik kér noktalarini fark etmek ve azaltmak icin hangi stratejileri kullanmaktadir?

Bu arastirma sorularina yanit aranarak, benzer gesitlilige sahip ortamlarda gérev yapan Tirk okul
middrlerinin etik kér noktalarini nasil en aza indirebileceklerine ve daha kapsayici ve adil egitim
ortamlarinin olusturulmasina nasil katki saglayabileceklerine i1sik tutulmasi amaglanmaktadir.

Yontem
Arastirmanin Modeli

Bu c¢alisma, fenomenoloji deseni olarak tasarlanmistir. Bu desen, bireylerin deneyimlerini nasil
anlamlandirdigini, i¢ diinyalarini nasil yapilandirdiklarini ve deneyimlerine ne tiir anlamlar yiiklediklerini
anlamaya odaklanir (Merriam, 2009). Bu baglamda, mevcut ¢alismanin fenomeni etik kor noktalardir.

Calisma Grubu

Arastirmada maksimum cesitlilik 6rnekleme yontemi kullaniimistir. Bu 6rnekleme yénteminde ele
alinacak birimlerde farkh olan kriterler dnceden belirlenir ve bu kriterlere gore farkhilk gésteren birimler
ornekleme dahil edilir (Creswell, 2013). Bu arastirmada okul miidirlerinin ahlaki kor noktalarini ortaya
cikarmak amaciyla midirlerin kor noktalarini etkileyecegi disunilen okulun bulundugu cevre
(dezavantajli, orta sinif, yiksek sosyo-ekonomik gevre vb ), okulun mevcudu (117 ila 1050 68renci gibi) ve
muddurlik deneyimi (2 ila 15 yil gibi) kriter olarak belirlenmistir. Arastirmaya toplamda 7 okul muduri
katilmistir. Nitel arastirmalarda yeterli katihmci sayisi her zaman tartisilan bir konu olmustur.
Fenomenolojik desendeki arastirmalarda katilimci sayisinin bir kisi oldugu arastirmalarin yaninda (Dukes,
1984), 325 kisi ile ylratulmis arastirmalar da vardir (Polkinghorne, 1989). Genel olarak fenomenolojik
arastirmalarda 3-10 kisi arasi uygun gorulmektedir (Dukes, 1984; Rimen, 1986). Bu baglamda bu
arastirmada 7 katilimcinin yeterli oldugu séylenebilir. Katilimcilarin demografik bilgileri Tablo 2'de
sunulmaktadir.

Tablo 2
Katilimcilarin Demografik Ozellikleri

Katiimailar  OBretmentik - Madurlak okul ézelligi Okul

deneyimi deneyimi mevcudu

Alice 11 yil 4yl Dezavantajli bir bolgedeki ilkokul N }77 .

Ogrenci
Orta sinif ve diislik sosyo-ekonomik 180
Bob 18 yil 15 yil siniftan ailelerin bulundugu kiictk bir o .
. Ogrenci
topluluktaki lise
Yoksullugun, yeni gogmenlerin oldugu,

Iris 11 il 2yl dUS:}Jk soiY(.)-ekonomilk.bc?lgede bulunan ) ,800 .
ve Ozel egitim gereksinimi olan ¢ocuklarin Ogrenci
bulundugu bir lise

Mia 22 yil 7y Yiksek sosyo-ekonomik siniftan bir "}050 '
toplulukta bulunan ortaokul ogrenci
Etrafi bircok yeni gelen ve dezavantajli

. o . 800

Rene 18 yil 3yil toplulukla gevrili, okul bolgesindeki en - .
o S Ogrenci
ihtiyac sahibi lise
Anaokulundan 8. sinifa kadar olan kirsal 300

Stacy 23 yil 7 yil bir bélgedeki genis bir sosyo-ekonomik - .

. . S Ogrenci
aile yelpazesine sahip bir ilkokul
Cesitli bir ntfusa sahip, yiuksek beceri 290
Suzy il 6 yil gerektiren meslek programi uygulayan sarenci

popler bir lise
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Tablo 2'ye gore katilimcilarin 6gretmenlik deneyimi 9 yil ile 23 yil arasinda degismektedir. Bunun
yaninda okul midurliginde en fazla deneyimi olan katilimci 15 yildir gérevini yerine getirirken, en az
deneyimi olan katilimc 2 yildir mudiirlik yapmaktadir. Katilimcilarin okul tirleri ilkokul, ortaokul veya
lisedir ve okullarin bulunduklari gevre birbirinden farkli 6zelliklere sahiptir. Son olarak okullarin 6grenci
kapasitesi de 177 ile 1050 arasinda degistigi goriilmektedir.

Veri Toplama Araglan

Gorusmeler, bireylerin gbzlemlenemez davranislarini, duygularini ve niyetlerini nasil ifade ettiklerini
o6grenmek icin en uygun veri toplama yontemidir (Merriam, 2009). Kanada'da galisan okul midirleriyle,
yasadiklari etik ikilemler ve etik kor noktalarina dair gevrimici yari yapilandirilmis gériismeler yapilmistir.
Gériisme sorulari arastirmaci tarafindan olusturulmus ve Toronto York Universitesi'nde alaninda uzman
bir profesoriin gorigleri alinarak son haline getirilmistir. Goriismelerden 6nce, sorulari test etmek
amaciyla bir Kanadali okul midiiriyle pilot bir gorisme yapilimis ve gerekli diizenlemeler yapilarak
gorisme formu son halini almistir.

Gorusmede, katihmcilarin demografik 6zellikleri, miadarlGga kariyer olarak segme motivasyonlari ve
okul mudiri olma serivenleri Gizerinde durulmustur. Ardindan, etik ikilemler konusunu tanitmak igin
"Gunlik calisma yasaminizda yasadiginiz etik bir durumu tanimlayabilir misiniz? Bunu neden etik bir sorun
olarak goriiyorsunuz? Kararinizi nasil sekillendirdiniz? Hangi faktorleri gbz 6niinde bulundurdunuz?" gibi
daha genis kapsamli sorular sorulmustur. Bu giris asamasindan sonra katilimcilara "Etik kor noktalarin sizin
icin ne anlama geldigini agiklayabilir misiniz?" sorusu araciligiyla etik kdr noktalar kavrami tanitilmistir. Bu
kavram hakkinda kisa bir tartismanin ardindan, "Ne tiir etik kor noktalariniz var? Bu etik kér noktalarin
nedenleri nelerdir? Karar alma silrecinde etik kér noktalar nasil en aza indirilebilir?" gibi acik uclu sorular
kullanilarak katiimcilarin etik kor noktalara iliskin dislinceleri ve deneyimleri arastiriimistir.

Veri Toplama Siireci

ilk olarak, York Universitesi'nde gorevli ve okul midirlerine lisansiistii programda ders veren iki
ogretim Uyesiyle iletisime gecilmistir. Bu 6gretim UGyeleri, arastirmaya katilmayi potansiyel olarak
isteyebilecek okul mudirleriyle iletisime geg¢mis ve arastirmacinin iletisim bilgilerini onlarla paylagsmistir.
Boylece, arastirmaci potansiyel okul midirleriyle e-posta yoluyla iletisime gecgerek arastirma hakkinda
bilgilendirme yapmistir. Katilmak isteyenler, arastirma hakkinda bilgilendirildikten sonra, uygun bir giin ve
saatte ¢evrimici bir gérlisme icin randevu alinmistir. 17 Haziran 2024 ile 10 Temmuz 2024 tarihleri arasinda
toplamda 7 okul mudiriiyle online gérismeler yapiimistir. Katihmi artirmak amaciyla, her katilimciya
goriisme sonrasinda 20 dolarlik bir hediye ¢eki sunulmustur. Tiim gértismeler, katilimcilardan alinan izinle
kaydedilmistir. Katihmcilara ait kisisel bilgiler (okul adi, sehir adi, bolge adi, katilimcilarin kendi isimleri vb.)
tamamen gizli tutulmustur. Gérismeler kaydedildikten sonra, katilimcilara takma adlar verilmistir.

Veri Analizi

Gorusmeler toplamda 280 dakika stirmustir. Kaydedilen gérismeler Word formatina aktariimis ve
29086 karakter iceren toplam 54 sayfa veri elde edilmistir. Nitel veriler, icerik analizi kullanilarak analiz
edilmistir. Arastirmaci, Yin'in (2011) bes asamali dongulstinde su adimlari izlemistir: (i) derleme, (ii) s6kme,
(iii) yeniden birlestirme, (iv) yorumlama ve (v) sonlandirma. Veri analizi, derleme ile baslar; bu, toplanan
verilerin diizenlenmesi anlamina gelir. ikinci asama olan sékme, arastirmacinin derlenmis veriyi daha
kiiclik parcalara, parcalara veya “kodlara” ayirmasidir. ikinci asamadan sonra, yeniden birlestirme islemi
gelir; burada temel temalar kullanilarak sdkilen pargalar veya kirintilar farkl gruplara yeniden diizenlenir.
Dordiinct asamada, arastirmaci yeniden birlestirilen verileri yorumlayarak tablolar ve grafiklerle yeni bir
anlati olusturur. Son asamada, arastirmaci tiim ¢alismanin sonuglarini ¢ikarir (Yin, 2011).

Nitel veri analizinde kodlar, verinin indirgenmis ve kisa ifadelerle temsil edilen ilk analitik birimleridir.
Saldafa’nin (2009) da vurguladig Gzere bu kodlar nihai ¢ikti olmayip, daha (st diizey anlam yapilarina
ulasmak icin kullanilan araglardir. Kodlarin dogasi geregi indirgenmis olmasi, tek baslarina verinin
baglamini ve anlam zenginligini tam olarak yansitamamalarina yol agmaktadir. Bu nedenle analiz
sirecinde kodlar, anlamlarinin genisletilmesi ve yorumlanmasi yoluyla temalara donustirialmektedir
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(Saldafia, 2009). Bu dogrultuda, bu galismada bulgularin okuyucuya daha anlaml ve butiincil bir sekilde
sunulabilmesi amaciyla kod listeleri yerine tematik yapi Gizerinden raporlama yapilmistir.

Gegerlik ve Giivenirlik

Nitel arastirmalarda gecerlik ve glvenirlik igin alinan 6nlemlerin birbirine benzer oldugu, baz
kaynaklarda gegerlik igin alinan 6énlemlerin bagka kaynaklarda guvenirlik igin alindigi gériilmektedir. Her
ne kadar literatirde nitel arastirmalarda gecerlik ve givenirligi saglamak icin net bir goris birligi
bulunmasa da bu arastirmada bazi kaynaklarin onerdigi stratejiler takip edilerek birtakim 6nlemler
alinmistir. Bu arastirmada gegerlik ve givenirligi saglamak icin McMillan ve Schumacher’in (2006) 6nerdigi
stratejilerden faydalaniimistir. Buna gore nitel arastirmalarda gegerlik, fenomen hakkinda yapilan
aciklama ile gergek diinya arasindaki uyumu ifade etmekte ve bunu saglamak igin farkl stratejiler
onerilmektedir.

Bunlardan ilki c¢oklu arastirmaci yoéntemidir. Bu stratejide arastirmaci ile bagka bir bagimsiz
arastirmacinin elde edilen veriler Gzerinde tartismasi s6z konusudur. Boylece bu strateji aragtirmacinin
diiriist kalmasini saglar. Bu arastirmada da arastirmaci, York Universitesi'nde gérev yapmakta olan bir
ogretim Uyesi ile belirli araliklarda toplanti yapmis ve topladigi veriler Gzerinde tartismistir. Boylece
Kanadali katihmcilardan topladigi verileri anlamlandirmak igin yine Kanadal bir 6gretim Gyesinin gorisleri
alinmis ve kultirel yanlis anlamalar ya da 6n yargilarin 6niine gegilmeye ¢alisilmistir. Bunun yaninda
gecerligi arttirmak icin katimci kontrolii yontemi kullaniimistir. Buna gore veri toplama sirecinde
arastirmaci daha net veriler elde etmek icin katilimcilarin demek istediklerinin gercekten &yle olup
olmadigini katiimciya sorarak anlamaya galigir. Bu arastirmada arastirmacinin Tirk olmasi ve katilimcilarin
Kanadali olmasi sebebiyle, kiltiirel yanhs anlamalarin 6nliine gegmek icin bu strateji online gériismeler
sirasinda arastirmaci tarafindan siklikla kullanilan bir strateji olmustur.

Bu arastirma glvenirligi saglamak icin ise Creswell’'in (2013) 6nerdigi stratejiler takip edilmistir.
Bunlardan ilki verilerin kaydedilmesi ve yaziya aktarilmasidir. Bu arastirmada da katilimcilarin onayi ile
goriusmeler kayit altina alinmis ve daha sonra yaziya dékilmistir. Ayrica veriler analiz edilirken korleme
yontemi kullanilarak arastirmanin glvenirligi arttirilmaya galisiimistir. Bunun igin gorlismeler esnasinda
katiimcilarin adi ve okullarinin adi hicbir sekilde sdylenmemis; daha sonra goriismeler katilimcilara kod
adiverilerek kaydedilmistir. Bu sekilde arastirmacinin tarafsiz bir sekilde verileri analiz etmesi saglanmistir.

Bulgular

Sonuglara gore dort tema bulunmustur: (i) okul midurlerinin yasadiklari etik ikilemler, (ii) etik kor
noktalarin anlami, (iii) etik kor noktalarin nedenleri ve (iv) etik kor noktalarin azaltilmasi.

Okul Miidiirlerinin Yasadig Etik ikilemler

Katihmcilar, okul midiirlerinin siklikla etik ikilemlerle karsilastiklarini kabul etmektedirler. Yasadiklari
etik ikilemler farkh turlerde olup, bunlarin ¢ogu iki ana kategoriye ayrilmaktadir: (i) dahil etme veya
digslama ve (ii) insan iliskileri. Kategoriler ve alt kategoriler Sekil 1'de sunulmustur.
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Sekil 1
Okul Miidiirlerinin Yasadiklari Etik ikilemler
dahil etme veya insan iligkileri
dislama
miifredat ogrenci-
= — Ll Ogrenci
muafiyeti
catismalari
dezr"’l‘]"at’;tk‘?“ toplumdaki
grup L farkliroller
gocuklar
temsil
butceyi
kullanma

Sekil 1'e gore, okul midirlerinin yasadigi en yaygin etik ikilemlerden biri, tiim 6grencileri slirece dahil
etmek mi yoksa onlari sirecin disinda birakmak mi gerektigidir. Arastirma bulgularina gore okul mudurleri,
(i) mufredat muafiyeti, (i) dezavantajli gruptaki ¢ocuklar, (iii) temsil ve (iv) bitgeyi kullanma konusunda
ikilemler yasamaktadirlar. Okul mdiddirlerinin, ebeveynlerin talebi Uzerine belirli mifredatlardan
ogrencilere muafiyet tanima yasal hakkina sahip olduklari, ancak egitimciler olarak 6grencilerin bu
derslerden muaf tutulmalarini onaylamadiklari gdézlemlenmistir. Ornegin, okul midiri Iris, bazi
ebeveynlerin dini inanglari nedeniyle ¢ocuklarinin beden egitimi dersini almasini istemediklerini belirtmis,
ancak bir egitimci olarak cocuklarin gelisimleri icin bu dersi almalari gerektigini disindigiini ifade
etmistir. Bir yandan okul midird, ebeveynlerin inanglarina saygi géstermekte, diger yandan 6grencilerin
gelisimi konusunda endise duymakta ve bu dersten muaf tutma konusunda bir ikilem yasadigini
belirtmistir. Ancak, i¢sel bir ikilem yasamasina ragmen, yasal olarak 6grencileri muaf tuttugunu da dile
getirmistir.

Benzer sekilde, okul muddrleri, tim 6grencileri mifredata veya etkinliklere dahil etmek istediklerini,
ancak bazen engelli gocuklari stirece dahil etme konusunda zorluk yasadiklarini ve bu noktada etik bir
ikilemle karsilastiklarini belirtmislerdir. Ornegin, okul miidiirii Bob, bu konudaki deneyimini su sekilde
ifade etmistir:

"Blue Jays beyzbol takimi, sahada bazi iyilestirmeler yapmak istedi. Yani J's giinii yapmak istediler ve
yapmamizi istedikleri her sey sadece kizlar ve engelli kisiler icin olacak sekildeydi. Ben de dedim ki... Bu
mesaj ne? Kesinlikle hayir! Yani bir J's giinii yapabiliriz ve kim isterse katilabilir, dedim. Okulumuzda engelli
cocuklar dezavantajli degiller. Aslinda bu, esitlik adina bir adim bile degil. Ciinkii onlar zaten burada bu
firsata sahipler. Yani, daha da nahos olan sey, kiz beyzbol oyunculari ile engelli beyzbol oyuncularini
esitlemekti. Bu bana ¢ok yanlis geldi. Yani, bir kez daha séyledigimde, asil odak noktamiz dahil etme."

Mdidir Bob, dis paydaslar tarafindan onerilen girisimleri degerlendirirken kapsayicilik ve esitlik
konularina gliclli bir duyarliik gdstermistir. Yalnizca belirli gruplari hedefleyen bir etkinlik onerisini
reddetmis ve bunun “hi¢ de esitlik¢i bir yaklasim olmadigini” ifade ederek, bu tir uygulamalarin
kapsayicilik yerine istemeden dislamayi pekistirebilecegini vurgulamistir. Bu 6rnek, okul midurlerinin iyi
niyetli girisimleri elestirel bir sekilde sorgulayabildiklerini ve esitligin yanlis yorumlanmasindan
kaynaklanan etik kor noktalari fark edebildiklerini gostermektedir.
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Okul mdaddrleri, o6zellikle 06zel gereksinimli O6grencilerin kapsayici uygulamalar kapsaminda
desteklenmesi konusunda, 6gretmen beklentileri ile 6grencilerin haklari arasinda denge kurmaya
calisirken siklikla etik ikilemlerle kargilasmaktadir. Mudur Stacy, “Ozel gereksinimli 6grencilerin
desteklenmesi ve gerekli uyarlamalarin yapilmasi gerektigini” vurgularken, bazi 6gretmenlerin bu
sorumlulugu yerine getirmekte zorlandigini da belirtmistir. Bu “ince gizgide” ilerlemek, mudur Stacy’nin
ogretmenler, 6grenciler, aileler ve insan haklari yikimlilikleri arasinda denge kurmaya calisirken etik kor
noktalar yasamasina neden olabilmektedir.

Elde edilen bulgulara gore, okul midirleri bazi 6grencilerin okulda yeterince temsil edilmediklerini
hissettiklerinde etik ikilemler yasadiklarini ifade etmistir. Ornegin, siyah dgrencilerin, yerli 6grencilerin
veya farkh kiltirel 6zelliklere sahip 6grencilerin okulda temsil edilmesini saglamaya calistiklarini ve bu
surecte etik ikilemlerle karsilastiklarini belirtmiglerdir. Bob, okulundaki iki yerli 6grenciyi temsil etme
¢abalarini agiklamistir. Ona gore, kiltiirel gesitlilik ve tarihsel farkindalik, 6zellikle yerli topluluklar s6z
konusu oldugunda, midurlerin etik karar alma siireglerini etkilemektedir. Nitekim okulun “yerli
topluluklarla ¢ok gucla iliskiler” surdirdtgini ve uzlasma (reconciliation) odakh etkinlikleri ginlik
uygulamalara entegre ettigini ifade etmistir. Bu tir uygulamalar, tarihsel adaletsizliklere yoénelik
farkindahgi artirarak ve kiltirel agidan kapsayici okul ortamlari olusturarak etik kor noktalarin
azaltilmasina katki saglayabilmektedir.

Benzer sekilde, katiimcilardan Stacy, okulunda siyah 6grencilerin az temsil edildigini belirtmis, ancak
bunu fark ettiklerinde bu 6grencilerin temsil edilmesini saglamak igin gerekli ¢calismalari yaptiklarini su
sekilde dile getirmistir:

"Bir égrenci vardi. Evlat edinilmisti ve 6grenme gligliikleri yasiyordu. Kiz siyahiydi ama zor zamanlar
geciriyordu... isler belli bir noktaya geldiginde polisi aramamiz gerekiyordu. Bunu yapmaktan rahatsiz
oluyordum. Ama o an, yénetim kurulunda aciklanan ve aileyle de mutabik kalinan plandaydi... iste beyaz
bir kadin olarak siyah evlat edinilmis kiz icin polisi artyordum... Ve bunu yaptim... Ciinkii bu bir giivenlik
planiyd...."

Okul midurlerinin karsilastigi bir diger dahil etme/dislama ile ilgili etik ikilem, bitce konusudur.
Mudurler, bitce dusik ve okul dusik sosyo-ekonomik bir cevrede ise bagis bulmanin oldukga zor
oldugunu ifade etmektedir. Ancak bltce ylksek oldugunda, bitceyi nereye harcayacaklarina karar
verirken etik ikilemler ortaya ¢ikmaktadir. Katilimcilardan Suzy, kaynak tahsisinin okul mudurleri igin
o6nemli bir etik ikilem kaynagi oldugunu belirtmistir. Ona gore, sinirli sayida 6grenci icin “robotik ekipman
satin almak” mi yoksa “cocuklara kahvalti saglamak” mi gibi kararlar zor tercihleri beraberinde
getirmektedir. Bu tiir secimler, dncelikler arasinda ¢atismalar oldugunda, 6zellikle kaynaklar bazi gruplara
digerlerinden daha fazla yarar sagladiginda etik kor noktalarin ortaya cikabilecegini gdstermektedir. Bu
bulgu, ginliik biitce kararlarinin yalnizca teknik degil, ayni zamanda derin bir etik boyuta sahip oldugunu
ortaya koymaktadir.

Baska bir etik ikilem ise okul muddirlerinin insan iliskileriyle ilgilidir. Bu tema altinda 2 alt tema
bulunmaktadir: (i) 6grenci-6grenci ¢catismalari ve (ii) toplumdaki farkli roller. Okul muadiirleri, iki 6grenci
arasinda meydana gelen ¢atismalar sonucunda verilen yaptirimlarla ilgili etik ikilemlerle karsilastiklarini
belirtmislerdir. Aslinda, 6grenci davranislari igin yasal olarak belirlenmis bir yanit vardir. Ancak midiirler,
ogrencilerin tim yasamlarini etkileyebilecek yaptirim uygulamakta zorluk yasadiklarini ve bu davranigin
nedenini arastirmak istediklerini ifade etmislerdir.

Bu tema altindaki bir baska alt tema ise 6gretmenlerin ve okul middrlerinin toplumdaki farkh rolleridir.
Ozellikle kiigiik sehirlerde ve kiigiik topluluklarda c¢alisan dgretmenler ve okul midirleri, toplumla olan
vakinhklari nedeniyle karar verme siireclerinde etik ikilemler yasayabilirler. Katilimcilardan Mia, bu
konudaki deneyimini su sekilde paylagsmistir:

“..Profesyonel hayatiniza entegre olmak. Yani, personelin &gretmen olarak 7/24 bu rolii
sdrdirdigiinin farkinda olmasini saglamak. Bu, onlarin takintili (OKB’ye bagh) davranislarini kapatmalari
gerektigi anlamina gelmez. Hafta sonlarinda ya da aksamlari toplum igcinde kendilerini nasil gésterdikleri
veya okul giinii icinde olsun ya da olmasin sosyal medyada nasil davrandiklari, her zaman égretmen olarak
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iistlendikleri roller ve sorumluluklarla iliskilendirilir. Bu da bazi ikilemler yaratir. Ozellikle bircok
personelimiz burada bu toplulukta yasiyor, iki rolii var. Ama sonra ayni kiictik topluluga geri déniiyorlar.
Belki yerel hokey kogu oluyorlar ya da bazi égrencilerle komsuluk yapiyorlar. Iste burada bazi gri alanlar
olusuyor. Personelimizin bazilari icin burada dikkat etmeleri gereken bazi noktalar var. Egitimci olarak
roliimii net bir sekilde belirlemem gerek, ama ayni zamanda bu rolii nasil uyguladigimi ve égretmen olarak
roliime nasil baglandigimi da saglamaliyim.”

Bir diger midir Bob, kendisinin de bu tir ikilemler yasadigini ancak bu durumlarda her zaman kurallara
uydugunu kabul etmektedir. Okul mudirlerinin kamuoyu 6niinde sirekli goriinlir olmalari, etik karar alma
sureglerini de etkilemektedir. Bob’un belirttigi gibi, midirler “her zaman” taninmakta ve bu nedenle
“kural takipgisi” olarak hareket etmekte, 6grencilere yalnizca “bu sinirlar dahilinde” destek saglamaya
¢alismaktadir. Diger yandan kurallara bu gugli baglilik, etik kér noktalarin olusmasina neden olabilir ve
mudurlerin karmasik 6grenci ihtiyaglarina esnek bir sekilde yanit verme kapasitesini sinirlayabilir.

Etik Kor Noktanin Anlami

Okul maddrlerine gore, etik kor nokta iki sekilde tanimlanmustir: (i) farkinda olmama ve (ii) 6nyargilar.
Bes okul mudird, etik kor noktanin bir tiir farkindalik eksikligi oldugunu tanimlamistir. Katihmcilardan Iris,
etik kor noktasini su sekilde tanimlamistir: “Sanirim, bu, bazi etik konulara dair farkindalik eksikligim
nedeniyle anlayisimdaki bosluklar gibi bir sey, sanirim belirli seylere dair farkindalik eksikligi ya da anlayis
eksikligi nedeniyle...”

Diger taraftan, Rene ve Stacy etik kér noktay! ényargilar olarak tanimlamislardir. Ornegin, Rene etik
kor noktayr su sekilde tanimlamistir: “Bence, yani ényargilarla ilgili diisiiniiyorum. Hepimizin, yani
6ényargilarimiz var. Buna badisik oldugumuzu diisiinmek aptallik olurdu. Bu yiizden, bizimle beraber
getirdigimiz ényargilar, etik kararlar alirken kér nokta yaratabilir.” Stacy ise etik kor noktalari, hem
bireyler hem de toplum tarafindan yaratilan 6nyargilar olarak su sekilde tanimlamistir: "Etik kér noktalari,
bana goére, tam olarak daha 6nce bahsettig§im seye benziyor. Sistemik irkciligin etkileriyle ilgili olarak,
farkinda olmadiginiz bazi 6nyargilarinizin ve zihniyet kaliplarinizin olmasi anlamina gelir. Yani, onlari
goérmezsiniz ve bunu yaptiginizin farkinda olmadan devam edersiniz. ”

Etik Kor Noktalarin Nedenleri

Arastirma bulgularina gore, etik kor noktalarinin iki temel nedeni vardir. Bu nedenler Sekil 2'de
sunulmustur.

Sekil 2
Etik Kér Noktalarin Nedenleri
bireysel toplumsal
faktorler faktorler
egitim kilturel
=1  eksikligi =1 farkliliklar
deneyim sistematik
eksikligi irkcilik

Okul yoneticilerine gore, etik kdr noktalari, kisiden kaynaklanan egitim veya deneyim eksikliginden
kaynaklanmaktadir. Katihmcilardan Bob, bu konuda su goéruslerini belirtmistir: "...bu deneyimle ilgilidir.
Burada yillar sayisini kastetmiyorum. Ciinkii birgok insan bununla karistiriyor. Yillarini bir koruma kalkani
gibi kullaniyorlar. ‘Ben 20 yildir bunu yapiyorum, o ylizden ne yaptigimi biliyorum’ diyorlar."
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Bazi miidiirler ise etik kdr noktalarinin egitim eksikliginden kaynaklandigini diisiinmektedir. Ornegin,
Stacy etik kor noktalarin temel nedenlerinden birinin egitim eksikligi oldugunu ifade etmistir. Stacy,
egitimcilerin sikhikla “kalttrel farkhliklari yansitici bir sekilde anlama, kolonizasyon bilgisi ve beyazligi bir
toplumsal yapi olarak fark etme” konusunda eksik olduklarini agiklamistir. Kanada kiiltiiriinde beyazlik o
kadar baskindir ki cogu zaman nétr veya varsayilan olarak algilanmakta ve bu durum bireylerin irk ve
kalttrel konumlandirma meselelerini goz ardi etmesine yol agmaktadir. Bu elestirel farkindalik eksikligi
etik kor noktalarin olusmasina katkida bulunabilir ve bilingsiz 6nyargilarin fark edilmesini artirmak ile
kalturel olarak bilingli karar alma siireglerini gelistirmek icin hedeflenmis egitim ve 6gretimin énemini
ortaya koymaktadir.

Diger yandan, etik kor noktalari toplumdan da kaynaklanabilir. Farkli kiilturlerden olusan toplumlarda,
o kultirin bazi unsurlari fark edilmemis olabilir ve bu durum yillarca devam edebilir. Bu nedenle, bu
toplumda yasayan insanlarin o kiltirin unsurlarini géz ardi etmeleri ve etik kér noktalari yasamalari
kacinilmazdir. Ayrica, toplumda sistematik olarak dayatilan bazi bakis agilari da etik kér noktalarina yol
acabilir. Stacy bu konuyu su sekilde ifade etmistir:

"Etik kér noktalarini, hatta sosyal ekonomi ya da engelli 6grencilerle ¢alisma baglaminda ele aldigimda,
bazen o konuda kisisel anlayislarla ilgili olarak, kendimizi kendi basimiza diizeltecegimize dair bir teori
vardir; sistemin bazi kisileri digerlerinden daha (stiin tutarak nasil bir fayda sagladigini kabul etmiyoruz.
Ve insanlardan, sistematik olarak olusturulmus ve onlari engelleyen bir durumdan kendilerini ¢cikararak
biiyiik bir karakter géstermelerini istemek adil degildir."

Etik Kor Noktalar En Aza indirmek

Arastirma bulgularina gore, okul mudirleri etik kdr noktalarini minimize etmek icin bazi stratejiler
kullanmaktadir. Bu stratejiler (i) is birligi yapmak, (ii) kendilerini gelistirmek, (iii) bakis agilarini degistirmek
ve (iv) dis otoriteleri distinmek olarak siralanmistir. Temalar ve alt temalar Sekil 3'te sunulmustur.

sekil 3

Etik K6r Noktalari En Aza indirmek igin Stratejiler

i S bakis agisini dis otoriteleri
is birligi yapmak kendini gelistirmek degistirmek diisinmek
yonetim kendini ve .
= ekibiyle birlikte - personeli ‘?”?.pat'k - UETTRE DESET
.. disinmek vermek
karar vermek egitmek
bf)lgg ?gl..tlm etik konusunda bilgi ve Ll et topluma hesap
L midirliginde - = birlikte -
. okuma yapmak . . vermek
n 6neri almak degerlendirmek

O0gretmen/ olayin diger
u velilerle u tarafini
gorismek 0grenmek

Arastirma bulgularina goére, katiimcilar etik ikilemleri minimize etmek icin en sik is birligi yontemini
kullanmaktadir. Tum katiimcilar, bir etik ikilemle karsilastiklarinda, kendi ényargilarindan etkilenmemek
ve etik kor noktalari minimize etmek amaciyla kararlari yonetim ekibiyle birlikte aldiklarini ve okul
middrlerinin hicbir zaman yalniz basina karar almadigini belirtmislerdir. Kararlar yonetim ekibiyle
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alinmakla birlikte, bazen ekip anlasmaya varamamaktadir. Bu durumda, katimcilar danismanlik almak igin
yerel egitim kurulundan (school board-ademi merkezi yénetimlerde il/ilge milli egitim mudurliklerinin
karsihgr gibi dusunilebilir) yardim aldiklarini ifade etmislerdir. Ayrica, katiimcilar, yasadiklari etik
ikilemlerde tarafsiz kararlar alabilmek igin olayl dogru bir sekilde analiz etmek amaciyla ebeveynler
ve/veya velilerle de gorustuklerini belirtmislerdir. Rene, etik kor noktalarin ele alinmasinda isbirlikgi
ydnetim ekiplerinin roliinii vurgulamistir. Rene, “iste bu yiizden bir yénetim ekibine sahip olmak dnemli
ve bu, bir ortadgretim yoneticisi olmanin guzelligi... O kadar zamana sahip olmasalar bile, bir yonetici
olarak farkl deneyimlere sahipler ve farkli seyler gorirler; bu yizden bu tlir konusmalari... bir yonetim
ekibi olarak yapmak gercekten faydahdir” diye acikladi. Farkl deneyimlere sahip meslektaslarla yakin
¢alismak, mudurlerin karmasik etik konularda birden fazla bakis agisi kazanmalarini saglar ve potansiyel
kér noktalari gdzden kacirma olasiigini azaltir. ikilemleri ekip icinde tartisarak, miidirler kendi
varsayimlarini elestirel bir sekilde degerlendirebilir, bilingsiz dnyargilar fark edebilir ve daha etik bilgilere
dayali kararlar alabilir.

Okul middrlerinin etik kér noktalari minimize etmek i¢in kullandigi bir diger yéntem ise (i) kendini ve
personeli egitmek ve (ii) etik lzerine okumalar yapmaktir. Katilimcilardan bu 6nemli iki stratejiyi
vurgulayan Stacy, mesleki gelisim ve strekli 6grenmenin etik kér noktalari fark etmede ve ele almada kritik
bir rol oynadigini vurgulamistir. Stacy, kapsamli elestirel diisiinme alistirmalari iceren bir ylksek lisans
programini tamamlamanin karmasik konulari anlamada énemli bir destek sagladigini belirtmistir. Ayrica,
okul yonetimlerinin esitlik, engellilik ve anti-Siyah irkcilik konularina odaklanan surekli mesleki gelisim
firsatlarit sundugunu ve farkli senaryolar ile uygulamalar (zerinde disiinme imkani sagladigini
vurgulamistir. Bu deneyimler, okul maddrlerinin varsayimlarini elestirel bir sekilde incelemelerine,
bilingsiz 6nyargilari tanimlamalarina ve daha etik bilgilere dayali kararlar almalarina yardimci olarak,
yapilandiriimis 6grenme ve yansitmanin cesitli egitim baglamlarinda etik koér noktalari azaltmada
vazgecilmez araglar oldugunu géstermektedir.

Okul mudurlerinin etik kdr noktalari minimize etmek icin kullandigi bir diger yontem ise bakis agisini
degistirmektir. Bunun igin Ug strateji kullanmaktadirlar: (i) empatik bir sekilde diisiinmek, (ii) bilgi ve vaka
iliskisini degerlendirmek ve (iii) olayin diger tarafini 6grenmek. Bazi okul muddrleri, etik ikilemlerle ilgili
kararlar almadan 6nce kendilerini 6grencilerin veya 6gretmenlerin yerine koyarak empati kurduklarini
belirtmislerdir. Bu sekilde, karar verecekleri kisilerin nasil etkileneceklerini géz oniinde bulundururlar.
Ayrica, okul middrleri olayin diger tarafini 6grenmeye calisirlar. Bu sekilde, vakayi arka planda inceleyerek
etik kor noktalari minimize ederler. Katiimcilardan Alice, deneyimini asagida su sekilde ifade etmistir:

“..insanlari olayin diger tarafinin farkina varmalarini saglamak... Ebeveynlerimiz olan Kanadalilar bize
is yapma konusunda yardimci olmadilar... Yani, gé¢men olmayabilirler, hatta kendileri gé¢men
olmayabilirler. Ancak bizim biiyiidiigiimiz duruma benzer bir durumdayiz; personele hikayenin diger
taraflarinin da hikdyenin diger taraflarinin da sahip oldugu diger sonuglarin ne oldugunu hatirlatmak
istiyoruz.”

Ayrica, okul muddrleri, calisanlar veya o6grenciler hakkinda 6nceden bilgi sahibi olduklarini
(literattirdeki cerceveler) kabul etmis ve bu yargilarin karar verme sireglerine yardimci oldugunu
belirtmislerdir. Ornegin, Mia, personelle olan etkilesimlerinde adil ve tutarli olmanin zorluguna dikkat
cekmis; bunun etik kér noktalarin bir kaynagi olabilecegini ifade etmistir. Mia, tiim 6gretmenlere esit
davranmaya ve kayirmaciliktan kaginmaya c¢alissalar da, bir 6gretmenin davranis kaliplari veya dis iliskileri
hakkinda onceden edinilen bilginin bu etkilesimleri karmasik hale getirebilecegini agiklamistir. Mia,
“Ogretmen A ayni durum hakkinda tciincii gdriismede ve dgretmen B ilk gériismede... her ikisi icin de
tarafsiz olmam gerekiyor” diyerek, kisisel tanidiklik ile nesnel karar verme arasinda bir denge kurma
geregini vurgulamistir. Bu ornek, okul mudirlerinin personel yonetiminde ince etik ikilemleri nasil
yonettiklerini, bilingsiz 6nyargilarin veya dis baglantilarin istemeden adaletsizlik yaratmasini énlemeleri
gerektigini ve dolayisiyla etik kor noktalari azaltmada 6z farkindaligin 6nemini géstermektedir.

Son olarak, okul midiirleri, dis otoritelerle distinerek etik kér noktalarini minimize ettiklerini ifade
etmislerdir. Tanri'ya hesap verme, bunun igin kullandiklari yontemlerden biridir. Kisaca, karar verici
Tanri'yva inaniyorsa, kararlarini, Tanri'ya hesap verir gibi dislinerek alir. Bu noktada, karar vericilerin
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kararlarini dis bir otorite olan Tanri'nin denetiminde aldiklari séylenebilir. Bir diger yontem ise topluma
hesap vermektir. Bu durumda, karar vericinin hesap vermek icin durdugu yer topluluktur. Suzy, bu durumu
su sekilde ifade etmistir:

"Gliniin sonunda kararimi her zaman seffaf bir sekilde vermeye calisirm. Gazetenin én sayfasinda yer
alirsam, bu hep aklimin bir késesindeydi. Gazetenin 6n sayfasinda yer alacaksam ne diyeceklerdi? Neyle
suglanacaktim? Bu yiizden kararlarimi her zaman ¢ok seffaf bir sekilde verdim... Kararimi savunabilirdim,
eder bir itirazla karsilasirsam mahkemede ayadga kalkip kararimin arkasindaki diisiinceyi kamuoyuna
agiklayabilirdim. Bu ylizden, kabul edilmesi veya beklenmesi zor olsa da, her zaman savunulabilirdi ¢linkii
kendimi her zaman kamusal bir yerde durup neden bu karari verdigimi agiklamak zorunda hayal ediyorum,
edger bunu yapabiliyorsam, dogru karari verdigimi hissederim."

Tartisma ve Sonug¢

Bu calismanin amaci, Kanadali okul middrlerinin etik kér noktalarini ortaya g¢ikarmaktir. Calismanin
bulgularina gore, (i) okul mudurlerinin yasadigi etik ikilemler, (ii) etik kor noktanin anlami, (iii) etik kor
noktalarin nedenleri ve (iv) etik kor noktalarin en aza indirilmesi olmak tizere dort tema bulunmaktadir.
ilk temaya gore, Kanadali okul miidiirleri (i) dahil etme veya dislama ve (ii) insan iliskileri nedeniyle etik
ikilemler yasamaktadir. Bulgular, okul mudurlerinin dahil etme ve dislama ile ilgili etik ikilemlerle siklkla
karsilastigini ortaya koymustur. Siyahi veya Yerli 6grenciler gibi farkli kiiltirel veya etnik gegmislere sahip
Ogrencilerin esit temsilini saglamaya ¢alisirken ikilemler yasamiglardir. Dahasi, egitim degerleri ile gesitli
kiiltarel ve dini inanglari dengelemenin zorluklarini vurgulamislardir; 6rnegin, bazi veliler dini gerekgelerle
beden egitimine karsi gikarken, mudirler dersi 6grencilerin gelisimi i¢in gerekli gérmustir. Calismalar,
mdiddirler icin en zorlu ahlaki ikilemlerden birinin kiltirel gesitlilikle basa ¢ikmak oldugunu géstermistir
(Dempster ve Berry, 2003). Norberg ve Johansson'a (2007) gore okul mudirleri ¢ok kiltarli bir ortamda
alinacak kararlarla ilgili olarak siklikla ahlaki ikilemlerle karsi karsiya kalmaktadir (6rnegin dénem sonu
etkinliginin kilisede yapilmasi planlandiginda kiliseye gitmek istemeyen 6grencilerle ne yapilmasi gerekir).
Bu durum Tekel ve Karadag (2017) tarafindan yapilan arastirmayla da desteklenmektedir. Bu ¢alismanin
bulgularina gére okul mudirleri insan iligkilerini iceren adalet etigi ile dahil etme ve dislamayi igeren bireyi
dnemseme etigi agisindan ikilemler yasamaktadir. ilk temaya gdre midiirler bitceyi kullanmada da
zorluklar yasadiklarini bildirmislerdir: sinirh kaynaklara sahip okullarda midirler fon saglamakta
zorlanirken, daha iyi finanse edilen okullarda ise mevcut bitcenin adil bir sekilde nasil dagitilacagi
konusunda etik ikilemlerle karsi karsiya kalmiglardir. Benzer sekilde literatiirde okul mudirlerinin
cogunlukla okulun finansal kaynaklari ve hesap verebilirlik konusunda ahlaki ikilemler yasadigi
gorilmektedir (Cranston vd., 2014; Walker ve Shakotko 1999). Ornegin okulun finansal kaynaklari yetersiz
oldugunda hangi gruba 6ncelik verilmesi gerektigi gibi (Norberg ve Johansson, 2007).

ikinci tema, katilimcilarin etik kér noktalari nasil tanimladiklariyla ilgilidir. Sonuglara gére, bazi okul
midadrleri etik kor noktalari 6nyargi olarak tanimlamistir. Sezer ve digerlerinin (2015) arastirmalarina gore,
etik kér noktalarin nedenlerinden biri 6nyargilardir. Bu durumda bireyler, baskalarinin davranislarini fark
edememekte ve bu ortlik tutum, bireylerin karar verme siireclerinde yer almalarina neden olmaktadir
(Bertrand vd., 2005). Bireyler, tanidiklari ya da kisisel baglari olan kisilere daha iyi muamele ederken, bu
baglara sahip olmayanlara karsi ayrimcilik yapma egilimindedir (Messick ve Bazerman, 1996). Diger
taraftan, bazi katiimcilar etik kér noktalarini farkindalik eksikligi olarak tanimlamiglardir. Katihmcilarin bu
goriusli, Moberg’in (2006) etik kor noktalarina iliskin tanimiyla da tutarlidir. Ona gore etik kor noktalari,
zihnimizdeki ahlaki ya da yeterlilik cercevelerinden birinin digerini gdlgelemesi ve karar vericinin golgedeki
seylere olan farkindaliginin azalmasidir.

Calismanin Uglincl temasi, etik kor noktalarin nedenlerini ortaya koymaktadir. Katimcilara gore etik
kor noktalar, egitim veya deneyim eksikligi gibi nedenlerle kisinin kendisinden kaynaklanmaktadir.
Dempster ve digerleri (2002) tarafindan 500'den fazla Avustralyali okul mudurlyle ydratilen bir
calismanin sonuglarina goére, mudirler mesleki egitim programlarinda etik karar verme Uzerine bir ders
almadiklarini belirtmislerdir. Benzer sekilde, Amerika Birlesik Devletleri'ndeki okul muddrlerinin yalnizca
yarisinin etik dersi aldigini belirten Levine (2005), egitim yonetimi programlarini tim egitim programlari
arasinda en zayif program olarak elestirmistir. Ancak literatiire gore egitim, etik kor noktalari azaltmada
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etkili bir yéntemdir. Ornegin, Tomlin ve digerleri (2017) tarafindan universite dgrencileriyle yapilan bir
calismanin sonuglarina gore, etik egitimi alan 6grenciler, almayanlara gore glinlik yasamlarindaki etik
sorunlarin daha fazla farkina varmislardir. Benzer sekilde, Langlois ve Lapointe (2010) tarafindan okul
mudurleriyle yapilan bir galismanin sonuglarina gore, etik egitimi katilimcilarin etik farkindalklarini, yargi
yapilarini, sorumluluk duygusunu ve genel mesleki davranis sureglerini gelistirmistir.

Ugiincli temaya gore, etik kér noktalarin diger nedenleri kiltiirel farkliliklar ve sistematik irkgilik gibi
toplumla ilgili meselelerdir. Buna goére, bazi toplumlarda, o kiltiirlin bazi unsurlari fark edilmemis ve bu
durum vyillarca devam etmis olabilir. Bu nedenle, bu toplumda yasayan insanlarin o kiiltiirin unsurlarini
gormezden gelmesi ve etik kor noktalar yasamasi kaginilmaz olabilir. Ayrica topluma sistematik olarak
empoze edilen bazi bakis agilari da etik kor noktalara yol agabilir. Bu nedenle etik ikilemlerde karar alma
sureglerini etkileyen en dnemli faktorlerden biri bireyin kilturtdir. Clinkl kalturd olusturan en énemli
unsurlar degerler, inanglar ve normlardir. Hoy ve Miskel'e (1982) gore inanglar kiltirin en derin kisminda
yer alirken, normlar kiltiirin en somut gostergeleridir. Degerler, neyin dogru, neyin yanlis, neyin iyi, neyin
kotl oldugunu belirleyen olgitlerdir; bir baska deyisle, neyin olmasi gerektigini ifade ederler (Sisman,
2011). Etik kor noktalar ve kaltiir arasindaki iliski Narvaez ve Endicott (2009) tarafindan ele alinan etik
duyarhhk kavramiyla da agiklanabilir. Onlara gore, eger bir birey baskalarinin bakis agisindan bakabiliyorsa,
ornegin bir birey kendi kiltiirel ¢cevresinin disindaki bir baska kisinin bakis agisindan bakabiliyorsa veya bir
kisi cok kultiirlu bir ortamda ¢esitliligi algilayabiliyorsa, érnegin bir kiltirel kodu kullanmaktan diger
kalturel kodlari kullanmaya gegebiliyorsa, o zaman o kisinin etik duyarliliga sahip oldugu, yani disik etik
kor noktalara sahip oldugu soylenebilir.

Calismanin son temasina gore etik kor noktalari en aza indirmek icin okul maddarleri (i) is birligi
yapmakta, (ii) kendilerini gelistirmekte, (iii) bakis acilarini degistirmekte ve (iv) dis otoriteleri
distinmektedirler. Tim katilimcilar etik bir ikilem yasadiklarinda 6nyargilarindan etkilenmemek ve etik
kor noktalari en aza indirmek igin kararlarini ydnetim ekibiyle birlikte aldiklarini, okul madurinin higbir
zaman tek basina karar almadigini belirtmislerdir. Karar alma siirecinde okul midurleri yénetim ekibiyle
birlikte karar almakta, yonetim kurulundan tavsiye almakta veya 6gretmenler/velilerle konusmaktadir.
Tekel (2018) tarafindan yapilan arastirmaya gore okul muddrleri etik konularda karar alirken okul rehber
ogretmenlerine, okulda deneyimli 6gretmenlere, okulda midir yardimcilarina ve tanidiklart diger
midirlere danismaktadir. Cranston ve digerlerine (2006) gore ise muddrler etik ikilemlerle ilgili karar
alirken eslerine, yakin arkadaslarina veya benzer bir durum yasamis olabilecek diger miudirlere
danismaktadir. Benzer sekilde, Dempster ve Berry (2003), mudurlerin etik konularda karar alirken diger
mudurlere, Ustlerine, okul yonetimi Gyelerine ve eslerine danigtiklarini bildirmistir. Kisacasi, midurlere
gore, etik ikilemlerle ilgili karar alma siirecine ne kadar ¢ok kisi dahil olursa, duruma farkh bakis agilarindan
bakma olasiligi o kadar artar ve etik agidan kor noktalar o kadar azalir.

Etik kor noktalari en aza indirmenin bir diger 6nemli yontemi ise empatik diisiinerek, bilgiyi ve vaka
iliskisini degerlendirerek, olayin diger tarafini 6grenerek bakis acisini degistirmektir. Bu durum, literatiirde
etik kor noktalarini yeniden cerceveleyerek azaltmayi 6neren Barnutek’in (1988) calismasiyla da
iliskilendirilebilir. Bartunek (1988), hedef fenomeni birden fazla sekilde anlamak yoluyla yeniden
cerceveleme yapilabilecegini ve bu deneyimi “uygun” sekilde agiklayabilen en az iki farkh cergeve
tanimlayabilecegimizi ifade etmektedir. Ayrica, Sezer, Gino ve Bazerman (2015) arastirmalarina gére, etik
kor noktalarini azaltmanin basit bir yolu da Sistem 1'den Sistem 2'ye gegmektir. Sistem 1 diisiinme tarzi
hizli, otomatik, cabasiz ve duygusalken, Sistem 2 diislinme tarzi yavas, farkinda, ¢abasiz ve mantik
temellidir (Chugh, 2004). Son olarak katilimcilar egitimle etik kor noktalari azaltabileceklerini ifade
etmislerdir. Katilimcilar, kendilerini ve calisanlarini etik konusunda egitebileceklerini ve etik lizerine
okuma yapabileceklerini belirtmislerdir.

Sonug olarak, bu arastirmanin amaci Kanadali okul midirlerinin etik ikilemlerini incelemektir ve etik
kor noktalari Gizerine yapilan 6n galismalardan biridir. Bu ¢alisma, ¢ok kiltirli ortamlarda yetismis ve su
anda bu ortamlarda mudir olarak gérev yapan Kanadal okul madirleriyle yaritilmistir. Bu gesitli ve cok
kaltarlh ortamlarin etik kor noktalarini nasil etkiledigini ve bunlari en aza indirmek igin neler yaptiklarini
ortaya ¢cikarmayi amaglamistir. Her ne kadar bu arastirmanin bulgularinin Tiirkiye’de ¢ok kiiltlrli ortamda
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calisan okul muddrlerine 1sik tutacagl disliniilse de arastirmanin birtakim sinirhliklari bulunmaktadir.
Bunlardan ilki yonteme iliskindir. Literatirde 7 katihmci fenomenolojik desen igin yeterli gorilse de
katilimei sayisi sinirli kalmistir. Bunun yaninda arastirma siirecinde (gériisme sorularinin hazirlanmasi,
katilimcilara ulasilmasi ve verilerin analizi siirecinde) arastirmaci Kanadali baska bir bagimsiz
arastirmacidan destek alsa da, arastirmacinin ana dilinin Tirkge olmasi ve Tirk kiiltiriinde yetismesi,
ancak katihmcilarin Kanadali olmasi ve ana dillerinin ingilizce olmasi verilerin analizini ve yorumlanmasini
sinirli kilmistir. Son olarak, arastirma Tirkiye ile kiyaslandiginda daha diizenli bir gogmen alma politikasi
ylriaten Kanada’da yurGtilmastar. Tarkiye’de ise siginmaci ve miltecilerin ¢ogunlukta oldugu
diisundllrse, arastirmanin bulgularini Tarkiye kapsaminda birebir degerlendirmek sinirli olacaktir.

Tam bulgular ve sinirliliklar dogrultusunda uygulayicilara ve arastirmacilara birtakim oOnerilerde
bulunulabilir. Tirkiye ve Kanada farkl kilturel 6zelliklere sahip olsa da, okullar ¢ok gesitli 6grencilere
egitim ortami sagladigl icin bu arastirma Tirkiye'de yapilacak gelecekteki arastirmalara isik tutabilir.
Arastirmacilara, etik kor noktalariyla ilgili egitimlerin tasarlanmasi ve bu egitimlerin etkinligini 6lgmek igin
deneysel bir arastirma ylriatmeleri onerilebilir. Gériismeler sirasinda bazi katihmcilar, bu konuda bir
gorisme yapmanin bile kendilerini bu konuda daha fazla farkinda hale getirdigini belirtmislerdir. Birkag
okul midiri, bu gérismeler sayesinde okulda diizenli olarak yaptiklari uygulamalara disaridan bir bakis
acisiyla baktiklarini ve bu gériismelerin onlar igin bir firsat oldugunu ifade etmislerdir. Buna dayanarak,
sonraki ¢alismalarda etik ikilemler ve etik kor noktalari Uzerine gruplarla tartismalar yapilabilir ve bu
tartismalarin katihmcilarin farkindahklarini artirip artirmadig test edilebilir.

Arastirma bulgularina gére uygulayicilara da bazi 6neriler sunulabilir. Oncelikle, okul midiirlerinin
karar alma streclerine cesitli perspektifleri dahil etmeleri saglanabilir. Bunun icin okullarda “etik
problemler ve konular komisyonu” kurulabilir; bu komisyonda 6gretmenler, dezavantajli gruplari temsil
eden o6grenciler ve veliler yer alabilir. Bu sayede okul midirleri, kendi bakis acilariyla gézden
kagirabilecekleri hususlari fark edebilir. Ayrica, okul mudurlerinin etik farkindalklarini canh tutmak
amaciyla, belirli araliklarla “okullarda yasanan etik ikilemler ve karar verme siiregleri” konulu hizmet igi
egitimler verilebilir. Son olarak, deneyimin etik ikilemlerdeki etkisi g6z 6nline alinarak, okul middrlerinin
gorevlendirmeleri farkli demografik 6zelliklere sahip okullara yapilabilir; boylece mudirler olaylara farkli
perspektiflerden yaklasma deneyimi kazanabilir.

Yazar Katki Orani
Arastirma deseni, veri toplama, verilerin analizi ve makalenin yazimi yazar tarafindan gerceklesmistir.

Etik Beyan

“Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde” yer alan tim kurallara
uyulmus ve yonergenin ikinci boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.

Bu calisma York Universitesi, Arastirma Etik Ofisi tarafindan incelenmis ve onaylanmistir (13.05.2024,
€2024-125).

Catisma Beyani

Yazarlar ¢alisma kapsaminda herhangi bir kurum veya kisi ile ¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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