International Journal of Turkish Education Sciences,
2025, 13 (2), 1178-1218
https://doi.org/10.46778/goputeb.1625406

F Y
A Y

ISSN: 2148-2314

Examining the Relationship Between School Administrators' Instructional
Leadership and Organizational Learning According to Teachers'

Perceptions”

Taner Yel2 @ Ender KazakP @

& Teacher, Diizce Directorate of National Education, Diizce, Tiirkiye, taneryel@hotmail.com

b Assoc. Prof. Dr., Diizce University, Diizce, Tiirkiye, enderkazak81@hotmail.com

ABSTRACT

This study aims to examine the relationship between school administrators'
instructional leadership and organizational learning according to teachers'
perceptions. The correlational research model, one of the quantitative research
models, was used in the study. The sample of the study consisted of 341 teachers
working at the secondary school level in the central district of Diizce in the 2023-
2024 academic year and determined by random sampling method. Data were
collected through Personal Information Form, Instructional Leadership Scale and
Organizational Learning Scale. Arithmetic mean and standard deviation values
were calculated to determine teachers' perception levels of school administrators'
instructional leadership and organizational learning. Spearman correlation analysis
was used to reveal the relationship between the variables. According to the results
of the study, it was revealed that the perceptions of the teachers participating in the
study regarding the instructional leadership of the school administrators were at the
level of “frequently” and the perceptions of the teachers regarding each dimension
of instructional leadership were at the level of “frequently”. It was determined that
teachers' perception levels of organizational learning were at the level of “agree”;
among the organizational learning dimensions, the dimension perceived by teachers
at the highest level was “climate of trust and cooperation” and the dimension
perceived at the lowest level was “professional development”. There is a positive,
statistically significant and moderate relationship between the overall average of
instructional leadership and the sub-dimensions of organizational learning such as
“Trust and Collaborative Climate”, “Shared and Observed Vision”, “Initiative and
Risk Taking”, “Professional Development” and the overall Organizational Learning
scale.
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Introduction

Although the concepts of manager and leader are sometimes used interchangeably, they have
different meanings (Aydin, 2010). A manager is defined as a person who provides management by
using the organizational structure and procedures to ensure that the organization achieves its goals.
A leader is defined as a person who has the ability to influence in addition to the definition of a
manager (Bulut & Bakan, 2005). Based on these definitions, it is not possible for a manager who does
not have the ability to influence and gather people around him/herself to motivate employees for
the purpose (Yildiz & Ertiirk, 2019). Managers with leadership qualities are sought in the
management staff of modern organizations. It is not possible for a leader who does not know how
to manage or a manager who does not have leadership qualities to be successful (Biber, 2019). It can
be said that leader managers are needed in educational organizations as in all organizations. It is
possible for schools to achieve their goals under the leadership of leader administrators.

School administrators need to continuously improve themselves in order to meet the expectations
of teachers and students (Akbasli & Balikgi, 2013). First of all, school administrators should have a
vision for the future. A manager without a clear vision cannot have a clear purpose for the future of
the organization (Celik, 1995). Therefore, the behaviors that school administrators should exhibit are
diversifying day by day and becoming more and more complex (Karip & Koksal, 1999). One of the
behaviors that school administrators should exhibit is leadership. In order to meet the needs of the
society, school administrators need to have different leadership qualities and use these qualities
when the time and place comes (Kaya & Yigit, 2020). The effectiveness of any educational institution
depends on the leadership skills exhibited by its administrators. When the principal shows apathy
in fulfilling his/her responsibilities, this greatly weakens the teaching and learning environment in
schools. If the principal uses strong leadership abilities actively and energetically, the quality of
education will improve as current knowledge and trends will be effectively communicated to
students (He et al., 2024).

There are many leadership approaches for school administrators. Some of the modern leadership
approaches are ethical, cultural, transformational, shared and instructional leadership. The
leadership behavior adopted by school administrators has an important role in motivating teachers
to embrace the common vision and motivating employees (Demirci, 2023). When the most basic task
of the school is considered as teaching, instructional leadership stands out among these approaches
(Kaya & Yigit, 2020). School administrators should show instructional leadership behaviors in order
to ensure efficiency in their schools. In recent years, the increasing competitive environment around
the world has pushed all organizations to achieve excellence. It can be said that school
administrators should show instructional leadership behaviors in order to achieve excellence in
schools, which is an organization (Ergen, 2013). The role of the school administrator as an
instructional leader is to ensure that the learning environment remains consistent, intensely focused
on educational goals, practical and accessible. This leadership style has the potential to significantly
increase a teacher's commitment to his/her profession (Sucitra et al., 2024).

Instructional leadership can be said to be a leadership style that increases school effectiveness
(Arjanto et al., 2023). An effective school is characterized by the commitment of its stakeholders to
support effective teaching and learning, with the goals of achieving high levels of teaching and
learning (Hallinger, 2013). The concept of instructional leadership has emerged through research on
effective schools in Western countries. Research on effective schools has concluded that instructional
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leadership is an important factor in making a school an excellent school (Sisman, 2018). Lezotte
(1991) identified seven characteristics of effective schools: instructional leadership, a clear and
focused mission, a safe and orderly environment, a climate of high expectations, frequent
monitoring of student progress, positive relationships between school and home, opportunities for
learning, and the amount of time given to students. Instructional leadership can be defined as the
control and coordination of instruction and curriculum. Compared to other types of leadership, it
requires a closer involvement with teachers, students, education program and learning and teaching
processes (Yoriik & Akdag, 2010). While managerial skills are more important in other types of
leadership, instructional leadership emphasizes the development of teaching (Celik, 2020).
Instructional leadership requires school administrators to focus their efforts on the teaching and
learning activities of the school. Only in this way can positive academic achievement be achieved
(Hallinger et al., 2020). Instructional leadership is a leadership style that involves managing both
curriculum and instruction in order to promote and support a climate of mutual development
among teachers, students, and schools (Dhandapani & Kaur, 2024). It can also be said that it
encourages teachers to collaborate to achieve organizational goals (Hallinger & Murphy, 1985).
Instructional leadership is a model of educational leadership in which principals are directly and
continuously involved in curriculum and instructional issues. Instructional leaders focus not only
on the teaching, learning, and assessment activities that take place within the school, but also on
building positive relationships with parents, authorities, colleagues in other schools, and external
stakeholders (Shaked, 2024a).

Within the scope of instructional leadership behaviors, a school administrator should first determine
the goals in line with the needs. Afterwards, he/she should follow the education and training
processes in order to reach the goals. They should pay close attention to student achievement and
evaluate the results. They should also support and guide teachers in their professional development
(Murphy et al., 1983). In other words, the instructional leader should aim to raise successful students
by organizing the learning-teaching environment in the best way with the existing opportunities
(Celik, 2020). The instructional leader should give the necessary value to knowledge and guide
educational stakeholders in this direction. De Beovise (1984) defined the main behaviors of a school
administrator who is an instructional leader as determining the goals of the school, explaining the
school goals to stakeholders, providing the necessary tools and materials for learning, monitoring
and developing teachers, coordination of programs to develop teaching staff, and developing
positive communication and sharing environments among teachers. It can be said that school
administrators who are instructional leaders should prepare a suitable environment, organize
educational activities, take care of the physical maintenance of the school, ensure that teachers come
prepared for the lesson, dominate the school, be responsible, and be innovative and progressive
(Dogru et al., 2024). Instructional leadership is important for school improvement and an important
tool for creating an effective teaching and learning environment (Bush & Anania, 2023). A school
administrator who is an instructional leader can ensure a positive learning climate by positively
influencing the attitudes of teachers and students. In order to provide a learning climate, school
administrators should communicate expectations and priorities, create a reward system that
encourages academic achievement and productivity, express clear expectations from students,
manage time effectively, and follow staff development programs that are compatible with the
school's goals (Hallinger & Murphy, 1987). Based on the fact that the focus of instructional leaders
is on learning and teaching, another behavior expected from school administrators to create an
effective school is to provide an organizational learning environment. In schools where
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organizational learning is adopted, all stakeholders are expected to make efforts to acquire and
disseminate knowledge.

Organizational learning is as natural as individuals learning as they try to adapt and survive in an
uncertain and competitive world. In other words, learning is as inevitable in organizations as it is in
individuals (Dodgson, 1993). Organizational learning has come to the forefront with the changing
requirements regarding the behavior of organizations. Globalization, the speed of development of
technologies, transformation of markets and new expectations of customers: have forced
organizations to use their internal resources efficiently in almost every field of activity. If
organizations want to achieve their goals, they must learn from their own experiences and develop
their internal potential. That is why organizational learning has become the subject of various
scientific disciplines (management, cultural anthropology, psychology and others) (Sedlacek et al.,
2013).

In the current era, one of the most important power sources of countries is knowledge. Learning is
an effective process in obtaining, restructuring and transferring knowledge to other individuals. The
driving forces of the information age are learning individuals, organizations with a learning culture
and systems that encourage learning (Dogan & Yigit, 2015). In order to adapt to changing world
conditions and to survive, organizations have to change and improve themselves. This change and
development is possible through organizational learning (Demirbag & Bostanci, 2020). Marsick and
Watkins (1994) defined organizational learning as coordinated system change with mechanisms
created for individuals and groups to access, build and use organizational memory, structure and
culture to develop long-term organizational capacity. Organizational learning and the use of what
is learned are seen as the key to organizational competitiveness (Murray and Donegan, 2003).
Organizational learning plays a critical role in organizational survival. In its most reactive mode, the
organization learns how to soften external disruptive influences through the adoption of
appropriate strategies. In its more proactive mode, it can learn how to take advantage of new
situations and free individuals and the organization from inertia, even when there is uncertainty
(Lam and Punch, 2001). Rapid technological change, globalization and ease of access to information
have brought the continuous learning needs of organizations and individuals to the forefront.

Individuals form the basis of the organization, and learning individuals form the basis of
organizational learning. In other words, organizations learn through individuals. However, it would
be a mistake to see organizational learning only as the sum of individuals' learning. Organizations
need to create an organizational culture that will encourage individuals to learn and use effective
human resources strategies (Vural, 2003). If principals fulfill their instructional leadership roles, they
can develop an effective school culture in their schools to ensure students' participation. This school
culture encourages teachers to share knowledge and workload, receive and provide feedback,
evaluate their progress, and focus on student learning outcomes. These factors can help instructional
leaders define the school mission, create a learning environment, and manage the curriculum (Khan,
2022). In organizations that have adopted organizational learning, learning occurs as a planned
process rather than a random process (Yildirim, 2010). Garvin (1993) stated that systematic problem
solving, continuing to experiment and taking risks, learning from the experiences of individuals and
others, and the ability to share knowledge and experience within the organization in a short period
of time are among the distinctive characteristics of learning organizations. Senge (1990) defined a
learning organization as an organization where people continuously develop their capacities to
achieve the results they want, where new ideas are supported, where ideas are freely discussed and
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where people learn how to learn together. Argyris and Schon (1978; cited in Higyilmaz, 2021) defined
organizational learning as the act of identifying and correcting mistakes. Altunay (2022) explains
that an organization is learning by drawing conclusions from changes, making use of these
conclusions in adapting to changing environmental conditions, and creating a system for self-
development and organizational development with an intrinsic motivation of the personnel. The
distinctive feature of organizational learning compared to individual learning is the process of
institutionalizing knowledge. Organizational learning occurs when knowledge is internalized by
individuals and groups in schools. The result can be called “organizational knowledge”. The
preservation of this knowledge does not depend on teachers and other members of the school,
because this knowledge is part of routines, practices and beliefs. According to this definition,
organizational learning takes place throughout the school. Moreover, learning in groups of teachers
(and other stakeholders inside and outside the school) plays a central role in organizational learning
(Imants, 2003).

In organizations, managers have important duties in putting forward new ideas, creating a common
vision and bringing new perspectives suitable for the period. In organizational structures that are
becoming more complex day by day, there is a need for leaders working under a learning
organization structure in order to manage human power in the most effective way and to obtain
maximum efficiency from employees (Yazici, 2022). Learning organizations encourage the transfer
of insights to new staff and the development of shared team knowledge. New staff must learn
extensively from their predecessors in order to learn the job, and a lack of coordination between
them can make it much more difficult for new employees to adapt to the new task. The more
knowledge is transferred from predecessors to replacements, especially in complex tasks, the better
the replacement will grasp the demands of the position, gain familiarity with the staff involved in
the new task, feel more confident, and be more effective in solving problems related to the new
situation (Klein & Shapira-Lishchinsky, 2016). The school administrator who will lead
organizational learning should first and foremost be a learning individual. He/she should carry the
primary responsibility for learning in his/her personality and be aware that he/she is also responsible
for the learning of his/her subordinates. They should embed learning into the school culture and
ensure that learning becomes an organizational behavior (Celik, 2020). One way of professional
empowerment of teachers throughout their professional careers is the reflection of organizational
learning in professionalization processes (Klein, 2016).

The school is a dynamic environment. Therefore, it can affect the environment and is often affected
by it. In order for schools to respond to the needs of the environment, they need administrators and
teachers who continuously improve themselves. This development and change is only possible
through organizational learning. Because organizational learning is a collective learning. Schools
should develop with all stakeholders and prepare for the future. The success of schools depends on
first-class school leadership, leaders strengthening teachers' willingness to commit to the vision of
the school, creating a sense of purpose, connecting them to each other and encouraging continuous
learning. Leadership, vision and organizational learning are considered key to school improvement
(Kurland et al., 2010). In short, creating an organizational learning environment in schools and
uniting all stakeholders around this purpose can only be achieved through school administrators
with instructional leadership behaviors. Instructional leaders should organize educational
environments in a way to ensure participation in continuous development and innovative learning
processes. These leaders should be visionaries who guide learning and development in the school,
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not just perform administrative tasks. Instructional leaders are people who encourage learning, who
can gain experiences without fear of making mistakes and who can create a culture of sharing. By
providing learning opportunities for both teachers and students, the instructional leader actively
engages them in this process and increases the organizational learning capacity of the school.
Sustaining organizational learning is only possible if the instructional leader adopts a visionary,
collaborative and flexible leadership approach. In addition, organizational learning is a necessity for
constantly changing social and organizational structures to keep pace with change. The importance
of organizational learning is also undeniable in the fight against competition conditions and
uncertainties. The management of organizational learning requires school administrators to fulfill
their instructional leadership roles. In this context, it is important to determine the level of school
administrators' fulfillment of instructional leadership roles and teachers' perceptions of
organizational learning according to teachers' perceptions. In addition, the importance of the
relationship between these two variables was also addressed. It is hoped that the results obtained
will shed light on the situation in practice and it is thought to be important in terms of understanding
the issues to be addressed in practice. For this purpose, this study was structured to examine the
relationship between school administrators' instructional leadership and organizational learning
according to teachers' perceptions. In order to find an answer to the problem statement of the
research, the following sub-problems were formed.

1. What is the level of teachers' perception of school administrators' instructional leadership?
2. What is the level of teachers' perceptions about organizational learning?

3. According to teachers' perceptions, is there a significant relationship between instructional
leadership and organizational learning?

Method

Research Model

The research is quantitative research and was conducted in a correlational model. Correlational
research models are research models that aim to determine the existence and/or degree of change
between two or more variables (Fraenkel & Wallen, 2009; Karasar, 2006). In this direction, “relational
model” was used to determine the relationship between school administrators' instructional
leadership and organizational learning according to teachers' perceptions.

Population and Sample

The population of this study consists of a total of 995 secondary schools and teachers working in
these schools in the provincial center of Diizce in the 2023-2024 academic year. There are a total of
45 official secondary schools continuing education in the central district. The sample was
determined by using simple random sampling method from random sampling methods. Of the 368
data collection tools distributed to the teachers who agreed to participate in the study, 18 of them
were not included in the analysis because they were incomplete or incorrectly filled in, and 9 of them
were not included in the analysis because they constituted outliers. Thus, the data collected from
341 teachers constituting the sample of the study were analyzed. According to the simple random
sampling method, all units have equal probability of being selected (Biiyiikoztiik, 2019). Since the
population size in the study was 995, it was determined that the sample size in the study should be
between 198 and 278 people (closer to 278). While determining the sample size, the sample size table
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prepared by Yazicioglu and Erdogan (2004) was utilized. Demographic information about the
teachers in the sample group is shown in Table 1.

Table 1
Demographic Information About the Sample
Variable Description N %
Gender Female 207 60.7
Male 134 39.3
Total 341 100.0
Education Level Undergraduate 289 84.8
Graduate 52 15.2
Total 341 100.0
Professional Seniority 1-10 Years 108 31.7
11-20 Years 159 46.6
21+ Years 74 21.7
Total 341 100.0
Branch Numerical Courses 92 27.0
Verbal Courses 204 59.8
Talent Courses 45 13.2
Total 341 100.0

When Table 1 is analyzed, it is seen that 60.7% of the participants are female and 39. 3% of the
participants were male; 84.8% were undergraduate and 15.2% were postgraduate graduates; 31.7%
had 1-10 years of seniority, 46.6% had 11-20 years of seniority and 21.7% had 20 years or more of
seniority; 27% were teachers of Quantitative Courses, 59.8% were teachers of Verbal Courses and
13.2% were teachers of Talent Courses (Visual Arts, Music, Physical Education, Technology and
Design).

Data Collection Tools

The form for determining the demographic information of the study (gender, branch, education
level, professional seniority) was created by the researcher. In addition, Instructional Leadership
Scale and Organizational Learning Scale were used for the variables. For both scales, permission
was obtained separately from the authors who adapted the scales into Turkish via e-mail.

Instructional Leadership Scale

Instructional Leadership Scale was developed by Hallinger and Murphy (1985) and adapted into
Turkish by Bellibas et al. The scale was prepared in five-point Likert type as “(5) Always, (4)
Frequently, (3) Sometimes, (2) Rarely, (1) Never”. The scale consists of 3 sub-dimensions and 18
items. The sub-dimensions are Defining the School Mission, Managing the Curriculum and
Supporting the School Climate. After the adaptation of the scale into Turkish, Cronbach's alpha
value was determined as .980. As a result of the analyzes conducted within the scope of this study,
the reliability coefficient was found to be .921. According to these results, it can be said that the use
of the instructional leadership scale within the scope of this research is a valid and reliable
measurement tool.
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Organizational Learning Scale

Organizational Learning Scale was developed by Silins, Mulford and Zarins (1999) and adapted into
Turkish by Korkmaz (2006). The scale is a five-point Likert-type scale (1: Strongly disagree, 2:
Somewhat agree, 3: Moderately agree, 4: Agree, 5: Strongly agree). The scale consists of 4 sub-
dimensions and 26 items. The sub-dimensions are Trust and Collaborative Climate, Shared and
Observed Vision, Initiative and Risk Taking, Ongoing Interrelated Professional Development. After
the adaptation of the scale into Turkish, Cronbach's alpha value was determined as .969. As a result
of the analyzes conducted within the scope of this study, the reliability coefficient was found to be
.951. In line with these results, it can be said that it is appropriate to use the organizational learning
scale in this research.

Data Collection

After the necessary permissions for the research were obtained from Diizce University Ethics
Committee and Diizce Provincial Directorate of National Education, data collection started. For this
research, ethical permission numbered 25/04/2024 and 2024/95 was obtained from Diizce University
Scientific Research and Publication Ethics Committee. The research data were collected with the data
collection tool distributed by hand by the researcher to teachers working in secondary schools in the
central district of Diizce province in June of the 2023-2024 academic year. Before the data collection
tool was distributed, the participants were informed about the purpose of the research and assured
that the data would not be shared with any institution or person. The data collection tool was
distributed to volunteer teachers who agreed to participate in the study in 26 schools randomly
selected from 45 secondary schools in the central district of Diizce.

Data Analysis

SPSS 26 program was used for data analysis. Before starting the analysis, the data were examined
for outliers, and 9 data, which were found to be outliers according to the standardized z scores of 9
participants (based on the range of +1.5, -1.5), were removed from the data set (Cokluk et al., 2018).
After the outliers were removed, the analysis continued with the data of 341 participants. The
arithmetic mean (X) and standard deviation (SD) values of the scores obtained from the data
collection tool used in the study were calculated.

Before deciding which analyses will be conducted on the relationship between school
administrators' instructional leadership and organizational learning according to the perceptions of
the teachers in the sample group, it was tested whether the variables in the data set met the normality
assumptions. The normality values of the variables are presented in Table 2.
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Table 2
Normality Values of Variables
Variables Normality Tests
Kolmogorov-Smirnov Shapiro-Wilk Skewness  Kurtosis Zmin  Zmax
Istatistik ~ df p Istatistik Df p
Instructional
Leadership 0.065 341 .001 0.974 341 .00 -0.024 -0.788 -215  1.66
Scale
Organizational
Learning Scale 0.107 341 .000 0.971 341 .00 0.050 -0.460 -252  1.75

a. Lilliefors Significance Correction

Table 2 shows the coefficients related to the normality distribution of the variables. The skewness
value of the Instructional Leadership scale was found to be -0.024 and the kurtosis value was found
to be -0.788. The Z scores of the instructional leadership scale vary between -2.15 and +1.66. The
skewness value of the organizational learning scale was found to be 0.050 and the kurtosis value
was found to be -0.460. The Z scores of this scale vary between -2.52 and +1.75. However, the p value
of the Kolmogorov Smirnov test (p<0.05) and the skewness kurtosis value for each demographic
variable did not meet the normality assumptions. While examining the reliability of the scales,
Cronbach's Alpha coefficients were calculated and interpreted. Correlation coefficients were
calculated to examine the relationships between the scores obtained from the scales. Since normality
assumptions were not met, nonparametric tests were preferred.

Within the framework of the first sub-problem of the study, arithmetic mean and standard deviation
values were calculated to determine the level of teachers' perceptions of school administrators'
instructional leadership. In the second sub-problem, arithmetic mean and standard deviation values
were calculated to determine teachers' perceptions of organizational learning. In order to reveal the
relationship between instructional leadership and organizational learning within the scope of the
third sub-problem, Spearman Correlation analysis was used since the data did not show normal
distribution.

Findings
Descriptive Findings

The first sub-problem of the study, teachers' perceptions of school administrators' instructional
leadership, is shown in Table 3:

Table 3
Instructional Leadership Level of School Administrators According to Teachers’ Perceptions
Sub-dimension Values
X SS Level*
Defining the School Mission 4.06 0.62 Frequently
Managing the Curriculum 3.88 0.79 Frequently
Supporting School Climate 4.03 0.63 Frequently
Instructional Leadership (General) 4.01 0.58 Frequently

*1.00-1.80: Never; 1.81-2.60: Rarely; 2.61-3.40: Sometimes; 3.41-4.20: Often; 4.21-5.00: Always
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Table 3 shows the arithmetic mean and standard deviation results regarding the level of school
administrators' instructional leadership according to teachers' perceptions. The arithmetic mean
value for the first sub-dimension of the scale, “Defining the School Mission” was calculated as X=4.06
(SD=0.62); the arithmetic mean value for the second sub-dimension, “Managing the Curriculum”
was calculated as X=3.88 (SD=0.79) and the third sub-dimension, “Supporting the School Climate”
was calculated as X=4.03 (SD=0.63). For the overall instructional leadership scale, these values are
x=4.01 (SD=0.58). Among the dimensions, the dimension perceived by teachers at the highest level
was “defining the school mission” and the dimension perceived at the lowest level was “managing
the curriculum”. Both in all sub-dimensions of the scale and in general, these values coincide at the
“Frequently” level. This result shows that teachers' perceptions of school administrators'
instructional leadership behaviors are positive. The fact that this perception is not perceived more
positively, i.e. very often, indicates that there are some factors that prevent school administrators'
instructional leadership behaviors. The second sub-problem of the study, teachers' perceptions of
organizational learning, is shown in Table 4:

Table 4
Organizational Learning Level According to Teachers’ Perceptions
Sub-dimension Degerler
X SS Level*
Trust and Collaboration Climate 4.23 0.58 Strongly Agree
Vision Observed and Shared 4.08 0.60 Agree
Initiative and Risk Taking 4.02 0.68 Agree
Professional Development 3.81 0.68 Agree
Organizational Learning (General) 4.03 0.55 Agree

*1.00-1.80: Strongly Disagree; 1.81-2.60: Somewhat Agree; 2.61-3.40: Moderately Agree; 3.41-4.20: Agree; 4.21-5.00: Strongly
Agree

Table 4 shows the arithmetic mean and standard deviation results regarding the level of
organizational learning according to teachers' perceptions. The arithmetic mean value for the first
sub-dimension of the scale, “Climate of Trust and Cooperation” was calculated as x=4.23 (SD=0.58);
the arithmetic mean value for the second sub-dimension, “Observed and Shared Vision” was
calculated as X=4.08 (SD=0.60); the arithmetic mean value for the third sub-dimension, “Initiative
and Risk Taking” was calculated as X=4.02 (5D=0.68) and the arithmetic mean value for the last sub-
dimension, “Professional Development” was calculated as X=3.81 (SD=0.68). For the overall
Organizational Learning scale, these values are X=4.03 (SD=0.55). While these values are at the level
of “Strongly Agree” in the “Climate of Trust and Cooperation” sub-dimension, they correspond to
the level of “Agree” in the other sub-dimensions and in the overall scale. This result shows that
teacher perceptions about the level of organizational learning are positive.

Correlation Analysis Results

Spearman correlation analysis was used to determine the relationship between the variables
identified as the third problem of the study and the results are presented in Table 5:

Table 5
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Spearman Correlation Analysis Results Showing the Relationship Between Variables

Variables 1 2 3 4 5 6 7 8 9
1-Defining the r 1 61" 71 .85™ 45" 59" 61" 57" .64™
MISZL‘E;Z{ the 00 00 00 00 00 00 00 00
2-Managing the r 1 .62 77" 31 44" 45" 46™ 48"

Education p 00 00 00 00 00 00 00
Program
3-Supporting r 1 .95™ 44" 62" 67" 61" .68™
School Climate p .00 .00 .00 .00 .00 .00
4-Instructional T 1 45" 64" 677 .63™ .69™
L(‘Z’iferf;l)p p 00 00 00 00 00
5-Trust and r 1 .68™ 57 53" 77
COSEE::;VQ p 00 00 00 00
6-Shared and T 1 77 .65™ 88
Observed Vision  p .00 .00 .00
7-Initiative and r 1 .69 .88
Risk Taking p .00 .00
8-Professional T 1 .85™
Development p .00
9-Organizational r 1
Learning
(General) p
*3% p</01

According to the analysis results in Table 5, “Defining the School Mission”, one of the sub-
dimensions of instructional leadership, and “Trust and Collaborative Climate” (r=45; p<.01),
“Shared and Observed Vision” (r=. 59; p<.01), “Initiative and Risk Taking” (r=.61; p<.01),
“Professional Development” (r=.57; p<.01) and the overall Organizational Learning scale (r=.64;
p<01). According to the results, “Managing the Curriculum”, one of the sub-dimensions of
instructional leadership, and “Trust and Collaborative Climate” (r=.31; p<.01), “Shared and
Observed Vision” (r=. 44; p<.01), “Initiative and Risk Taking” (r=45; p<.01), “Professional
Development” (r=.46; p<.01) and the overall Organizational Learning scale (r=.48; p<01).

According to the results in Table 5, “Supporting School Climate”, one of the sub-dimensions of
instructional leadership, and “Trust and Collaborative Climate” (r=44; p<.01), “Shared and
Observed Vision” (r=. 62; p<.0l); “Initiative and Risk Taking” (r=.67; p<.01), “Professional
Development” (r=.61; p<.01) and the overall Organizational Learning scale (r=.68; p<01). According
to the results, there is a positive, statistically significant and moderate relationship between the
overall average of instructional leadership and the sub-dimensions of organizational learning such
as “Trust and Collaborative Climate” (r=.45; p<.01), “Shared and Observed Vision” (r=.64; p<. 01);
“Initiative and Risk Taking” (r=.67; p<.01), “Professional Development” (r=.63; p<.01) and the overall
Organizational Learning scale (r=.69; p<01). These findings obtained in the context of the
relationship between instructional leadership and organizational learning show that the increase in
instructional leadership behaviors of school administrators working in an educational institution
will positively affect the organizational learning culture of that institution.
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Discussion, Conclusion and Recommendations

In this section, according to teachers' perceptions, school administrators' instructional leadership
behaviors and their perception levels of organizational learning and the relationship between these
two variables are discussed based on the related literature. In addition, suggestions were made for
future research and practices that can be carried out in this direction.

Discussion and Conclusion for the First Sub-Problem

According to the findings of the study, it was seen that teachers' perceptions of school
administrators’ instructional leadership were at the level of “frequently”. This result shows that
school administrators make efforts to improve the quality of teaching, increase the academic
achievement of students and improve the general educational environment. The fact that school
administrators use all the opportunities of the school and the environment to improve the quality of
teaching may have led to this result. School administrators whose focus is on improving teaching
will pave the way for raising students who are full of the knowledge and skills required by the age.
It is a contradiction that our country is not in the desired ranks in the inter-country education
rankings and yet teachers' perceptions of school administrators' instructional leadership are
frequently at the level. Based on this contradiction, it can be concluded that there are some aspects
of our country's education system other than the administrator and teacher factors. The desired
success in education can be achieved by improving factors such as environment, curriculum and
economic competencies of the country. Similar to this result of the study, Tabancal1 and Cengiz
(2018) found that school principals fulfilled instructional leadership behaviors at the “mostly” level.
Demirbas and Kazak (2022) concluded in their study that teachers' perceptions of school principals'
instructional leadership behaviors were at the “high” level. Serin and Bulug (2012) concluded in their
study that teachers' perceptions of school principals' instructional leadership behaviors were at the
level of “most of the time”. Similarly, Ozyurt (2007) concluded that school principals perform
instructional leadership behaviors at the level of “most of the time” according to teachers'
perceptions. Considering that instructional leadership is an important approach that emphasizes the
improvement of teaching and learning quality in school management (Shaked, 2024b), it can be said
that school administrators' exhibiting instructional leadership behaviors will have important
consequences for schools. Therefore, it can be said that the factors limiting instructional leadership
should be reviewed.

Teachers perceive school administrators at the level of “frequently” in “defining the school mission”,
which is one of the sub-dimensions of instructional leadership. This result can be explained by the
fact that school administrators show certain goals to teachers and other stakeholders and convince
them that they can achieve these goals. School administrators' utilization of data showing student
performances while setting annual academic goals will be effective in setting realistic goals.
Individuals who are shown realistic goals will strive to achieve them. The fact that school
administrators set goals that can be easily understood and implemented by teachers may have led
to this result. When the literature is examined, Bas and Yildirim (2010) concluded that elementary
school principals realized the dimension of determining and sharing school goals at a high level.
Similarly, Arin (2006) found that according to teachers' perceptions, school principals fulfilled the
dimension of defining the school mission at the “mostly” level. Duran (2023) examined the
instructional leadership behaviors of principals of private educational institutions and concluded
that according to teacher perceptions, the dimension of determining and sharing school goals, which
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is one of the sub-dimensions of instructional leadership behaviors of school principals, is higher than
other dimensions. Erdogan (2017) concluded in his study that school administrators perform the
dimension of “determining and sharing school goals” among the instructional leadership behavior
dimensions at the level of “very rarely”.

According to another finding obtained as a result of the research, among the instructional leadership
dimensions, “managing the curriculum” is perceived by teachers at the level of “frequently”. The
fact that school administrators can ensure the continuation of the school's education system without
interruption and in a certain order may have led to this result. Although curricula in Turkey are
prepared at the ministry level, school administrators are responsible for monitoring the
implementation of the curriculum. School administrators meet the need for all kinds of tools and
materials that will facilitate the implementation of the curriculum. They cooperate with teachers in
preparing the necessary environment with the assumption that every student can learn. In addition,
this result can be explained by the fact that school administrators monitor the effective use of class
hours for teaching and practicing new skills and concepts. The fact that all activities in the school
are carried out to achieve the determined goals and the coordination of the activities is one of the
factors that are effective in the emergence of this result. When the literature was examined, Ergen
(2013) and Ozyiirek (2022) concluded in their studies that the sub-dimension of “managing the
education program” was perceived by teachers at the level of “mostly”.

Another finding of the study is that the “Supporting School Climate” dimension of instructional
leadership is perceived by teachers at the “often” level. The fact that school administrators have
meetings with teachers to evaluate the academic development of students, occasionally chat with
students and teachers between classes, and participate in extracurricular activities at school may
have led to this result. The fact that teachers are congratulated for their success or efforts and that
teachers who contribute to school success are rewarded are other factors that may have contributed
to this result. In addition, congratulating students who show academic or social success, showing
these students as an example to other students in ceremonies, and calling and congratulating the
families of these students may also have led to this result.

Discussion and Conclusion for the Second Sub-Problem

It is possible to explain learning as the highest form of adaptability and efficiency for organizations.
Organizational learning increases the likelihood of survival in changing environments.
Organizational theory generally assumes that learning is stimulated by the need for organizational
adaptation in response to some rather ill-defined external stimuli. Learning is seen as a purposeful
pursuit to maintain and improve competitiveness, productivity and innovation in uncertain
technological and market conditions. The greater the uncertainties, the greater the need for learning
(Dodgson, 1993). Schools, like other organizational structures, operate in this environment that
requires learning in order to achieve goals. Therefore, it is possible to say that learning is a factor
that increases adaptation to environmental conditions, productivity and competitiveness for
schools. As a result of the research, it was seen that teachers' perception levels about organizational
learning were at the level of “agree”. This result can be explained by the fact that a school climate
based on trust and cooperation has been created in the schools where teachers work. Teachers'
feeling safe will increase their work performance and thus their motivation to learn. In addition, in
schools where collaboration is ensured, teachers will contribute to the organizational learning
process by constantly exchanging information with each other. The existence of a common vision
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adopted by all teachers may have led to this result. This is because the school vision, which is shaped
by school administrators and staff, is a powerful motivation for the organizational learning process
in schools (Kurland et al., 2010). Teachers' adoption of the school's goals will ensure that they make
efforts in this direction. Each effort made in line with the goals will lead to a different learning
process. The emergence of this result can be explained by the fact that school administrators can take
initiative and risk and that they also authorize their teachers in this regard. Initiative and risk-taking
are necessary to get rid of monotony and open the door to innovations. One way of organizational
learning can be learning based on teachers' in-house collaboration, as well as benefiting from the
experiences of other schools. In particular, teachers and administrators of newly established or
developing schools can utilize the more extensive learning mechanisms of established schools to
deal with uncertain situations and, as a result, increase shared belief in the ability to improve student
learning (Schechter & Qadach, 2012). New learning cannot occur in a school environment that is not
open to innovation. The existence of professional development opportunities offered to teachers at
the ministry or provincial level and the fact that teachers follow and benefit from these opportunities
may have been a factor in this result. Professional development opportunities will contribute to the
learning of teachers and then all stakeholders of the school. Related to this result of the research;
Demirbas and Bostanci (2020), Ay Isik (2017) and Giirler (2020) concluded in their studies that
teachers' perceptions of organizational learning are at a “high” level. The results of Demirbas and
Bostanci (2020), Ay Isik (2017) and Giirler (2020) are in parallel with the results of this study that
teachers' perceptions of organizational learning are at the “agree” level. When the studies in the
literature on teachers' perceptions of organizational learning are examined, it is seen that there are
some studies that contradict the results of the level of teachers' perceptions of organizational
learning obtained in this study. Kuru (2007), Akan and Sezer (2014) and Memduhoglu and Kusci
(2012) concluded that teachers' organizational learning perception levels were at the “medium”
level.

According to another finding obtained from the research, it was seen that the perception level of
teachers regarding the “climate of trust and cooperation” dimension of organizational learning was
at the level of “strongly agree”. Among the dimensions of organizational learning, the dimension
perceived by teachers at the highest level was “climate of trust and cooperation”. This result can be
explained by the fact that teachers are tolerant towards each other's opinions. Providing tolerance in
the school environment will ensure that thoughts can be put forward easily. In a school environment
where thoughts and new ideas can be put forward easily, the door to new learning will be opened.
The fact that all discussions between teachers are sincere and sincere, that teachers support each
other and see each other as professional resources may have led to this result. The positive
communication environment in the teachers' lounge is of particular importance in teacher learning.
Experienced teachers transferring their knowledge and experience to other teachers will contribute
to organizational learning. Erdemoglu (2021) examined the relationship between the organizational
culture profile of schools and their organizational learning and concluded that the dimension that
teachers perceived at the highest level among the organizational learning dimensions was “climate
of trust and cooperation”. The result of Erdemoglu (2021) supports the result of this study that the
dimension perceived by teachers at the highest level is “trust and cooperation”.

According to another finding of the study, “Observed and Shared Vision”, one of the dimensions of
organizational learning, is perceived by teachers at the level of “agree”. This result can be explained
by the fact that teachers have the opportunity to participate in important decisions at school level.
Teachers who have the opportunity to participate in decisions are more willing to implement the
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decisions taken. Efforts to access the information needed to reach the goals will contribute positively
to the organizational learning process. Having a common vision that is consistent and shared by all
stakeholders may also have led to this result. Critical examination of all practices in the school by
teachers and administrators is important in terms of identifying the faulty aspects. Teachers will
make efforts to obtain new information in order to overcome the identified deficiencies. The fact that
the school's goals are shared with parents and the community may also have contributed to this
result. The fact that all stakeholders of the school are aware of the goals will motivate them to learn.
It is expected that individuals with intrinsic motivation will contribute more to the organizational
learning process. Similarly, Balci (2024) concluded in his study that the “Observed and Shared
Vision” dimension was perceived at the level of “agree” by teachers.

According to another finding obtained as a result of the research, “Initiative and Risk Taking”
dimension of organizational learning is perceived by teachers at the level of “agree”. This result can
be explained by the fact that school administrators are open to innovation, take initiative when
necessary, and support teachers to take initiative and risk. In a school environment that is not open
to innovation, teachers only follow routine tasks. It is not possible for new learning to occur without
going out of the routine. The openness of administrators and teachers to innovation will open the
door to new learning. Teachers who are encouraged and authorized to innovate will need new
knowledge. In addition, the fact that teachers who take initiative are rewarded may also have led to
this result. Rewarded teachers are more motivated to learn and this sets an example for other
teachers.

According to another finding obtained as a result of the research, the “Ongoing Interrelated
Professional Development” dimension of organizational learning is perceived by teachers at the
level of “agree”. This result can be explained by the fact that teachers are researching and taking
good examples from other schools. Following local and ministry level professional trainings will
also contribute to organizational learning. In order to further increase teachers' perceptions of
“Ongoing Interrelated Professional Development”, adequate time frames for professional
development should be created. Teachers may neglect professional development opportunities due
to time problems. Mid-term vacation can be an appropriate practice for professional development.
Offering different professional development opportunities to teachers during the break period when
there are no classes will contribute to the learning process. The fact that the teachers who organize
professional development trainings are well-equipped will contribute to teachers' willingness to
participate in trainings. It is also important to ensure that teachers receive training in the areas they
need. In this respect, needs analyses should be conducted and trainings should be organized. The
cooperation between universities and public schools will contribute to the professional development
process. Because teachers are not willing to participate in training led by another teacher who is in
the same position as them. Training led by a lecturer working in a higher education institution may
be more interesting.

Discussion and Conclusion for the Third Sub-Problem

According to the finding obtained as a result of the research, it was seen that there was a positive,
statistically significant and moderate relationship between “Defining the School Mission”, one of
the sub-dimensions of instructional leadership, and “Trust and Collaborative Climate”, “Shared and
Observed Vision”, “Initiative and Risk Taking”, “Professional Development” and the overall
Organizational Learning scale. In line with this finding, it can be said that school administrators'
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setting annual school-wide goals and taking teachers' opinions into consideration while setting goals
will contribute to the organizational learning process. This is because the support of school leaders
is necessary to encourage teachers' learning in school-based environments (Zhang & Wong, 2018).
Taking teachers' views into account when setting goals will enable teachers to adopt the school's
goals. Teachers who are expected to make efforts in line with the adopted goals will both contribute
to and benefit from the organizational learning process.

According to another finding, there is a positive, statistically significant and moderate relationship
between “Managing the Curriculum”, one of the sub-dimensions of instructional leadership, and
“Trust and Collaborative Climate”, “Shared and Observed Vision”, “Initiative and Risk Taking”,
“Professional Development” and the overall Organizational Learning scale. This finding reveals that
the efforts of school administrators in the supply, maintenance and repair of all kinds of equipment
related to teaching will contribute to the organizational learning process. School administrators'
following the realization of the curriculum and analyzing the results of various measurement tools
will contribute to the organizational learning process. In addition, conducting interviews with
teachers and students to follow up the curriculum will improve the organizational learning process.
In the Turkish education system, school administrators usually deal with the physical problems of
the school and spend more time on bureaucratic tasks. In order to ensure that school administrators
focus on the curriculum, hiring personnel to carry out technical work in schools will contribute to
the process of organizational learning. This may enable all stakeholders in the school to spend more
time on learning. This result indicates the importance of school administrators leading the school
program and teaching-learning process in order to increase organizational learning in schools. All
kinds of activities to improve the quality of education in schools should serve a common purpose.
These activities should be meticulously planned under the coordination of school administrators.
During the implementation phase, evaluations should be made and various ways should be sought
to improve the activities.

According to another finding, there is a positive, statistically significant and moderate relationship
between “Supporting School Climate”, one of the sub-dimensions of instructional leadership, and
“Trust and Collaborative Climate”, “Shared and Observed Vision”, “Initiative and Risk Taking”,
“Professional Development” and the overall Organizational Learning scale. This finding indicates
that school administrators being in constant communication with teachers and providing
professional development opportunities to teachers will contribute to organizational learning. The
principal as communicator should communicate to staff that all children can learn and experience
success, and learning outcomes should be clearly defined to guide curricula. For visibility, the
principal should model behavior, make informal visits to classrooms, and make staff development
activities a priority (Bada et al., 2024). Some research suggests that teachers learn from colleagues
and their own individual classroom experiences in quite informal ways. However, they also learn
through formal structures, such as planned professional development inside and outside the school
and visits to other schools. Thus, organizational learning appears to be supported by a rich menu of
opportunities, both formal and informal (Leithwood et al., 1995). School principals need to provide
teachers in their jurisdiction with adequate opportunities for professional development. This
underscores the urgent need for concerted efforts by the Ministry of Education and other relevant
stakeholders to improve the knowledge and competencies of school principals. By doing so, they
can effectively fulfill their responsibilities and create an environment conducive to continuous
professional development among teachers, thus building a culture of excellence within educational
institutions (He et al., 2024). In addition, encouraging employees to innovate and take risks and
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rewarding teachers' achievements will increase teachers' perceptions of organizational learning.
This result shows that when school administrators provide positive school climate characteristics
such as trust, support, cooperation, participation, motivation and commitment, they will increase
teachers' collaboration and organizational learning. Kahraman (2020) concluded that there is a
positive, high-level relationship between teachers' perceptions of school climate and organizational
learning. This result is in line with the result of our study.

According to another finding, there is a positive, statistically significant and moderate relationship
between the overall average of instructional leadership and the sub-dimensions of organizational
learning such as “Trust and Collaborative Climate”, “Shared and Observed Vision”, “Initiative and
Risk Taking”, “Professional Development” and the overall Organizational Learning scale. In this
context, according to the perceptions of teachers, when there is an increase in the instructional
leadership of school administrators, it is expected that there will be an increase in organizational
learning in schools. Raising individuals equipped with the skills appropriate to the conditions of the
period they live in can only be realized in schools that can succeed in embedding organizational
learning in school culture. The most important task in the creation of these schools falls to school
administrators. School administrators who adopt instructional leadership can increase the
knowledge sharing of teachers and other staff by encouraging organizational learning. This will help
to develop more effective teaching strategies. In addition, instructional leaders can support
organizational learning by providing continuous development opportunities for teachers. When the
literature was examined, it was seen that there are studies supporting this result of the study.
Demirci (2023) concluded that there is a positive and moderate relationship between principals'
instructional leadership behaviors and learning schools. Rosmaniar and Marzuki (2016) concluded
in their study that there is a high relationship between instructional leadership behaviors of school
administrators and organizational learning in schools. School administrators should promote long-
term and sustainable learning by adopting initiative and a proactive attitude in the pursuit of better
education. The development of organizational learning processes driven by a school vision that
guides the daily work of teachers is important for building sustainable improvement (Kurland et al.,
2010).

When the results of the study are evaluated in general, it is seen that there is a positive and significant
relationship between instructional leadership of school administrators and organizational learning
in schools. In line with the results of the study, it can be said that as the instructional leadership of
school administrators increases, the organizational learning that occurs in schools will also increase.
Tomorrow's high-performance learning organizations will need a diverse workforce, such as
employees representing various races, perspectives, intelligences, and knowledge. In addition,
tomorrow's learning organizations will need employees who are socially and cognitively skilled in
managing relationships, complexity, diversity and dynamic market demands. It is necessary, then,
to transfer knowledge from the world of work to the settings that are the greatest sources of
diversity, but often the most “behind”, and to understand how organizational learning can “work”
for schools (Austin & Harkins, 2008). For organizational learning to take place, there must be
changes in the way teachers and principals think about the organization of learning and work in
their schools and changes in the teaching behaviors of these teachers and principals. The
development of shared non-bureaucratic cognitive images of work organization in schools is a key
goal of this organizational learning (Imants, 2003). Instructional leadership behaviors of school
administrators can increase the overall organizational learning capacity of the school by encouraging
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continuous learning and development of teachers and other school staff. This can positively affect
the quality of education and student achievement. Schools that succeed in embedding
organizational learning in school culture are likely to achieve success in the process of raising
individuals with 21st century skills.

Limitations of the study and recommendations

The research is limited to secondary schools in Diizce province and the scales used in the research.
Research can be conducted at other school levels in different populations and samples by using
different scales. The research is limited to the relationship between instructional leadership and
organizational learning. The following suggestions can be made in the context of the results
obtained.

1. School administrators can be provided to participate in trainings on instructional leadership. Time
intervals can be created where good examples can be shared with other school administrators. Good
examples can be brought up in various meetings.

2. Professional development activities can be prepared more qualitatively to contribute to
organizational learning in schools. Qualified trainings can increase teachers' motivation to
participate. Studies can be conducted on new teaching techniques in cooperation with universities.

3. Various alternatives can be offered to teachers regarding the time of the vocational trainings. For
example, different time periods such as semester breaks, weekends, and evenings can be determined
and teachers can attend the training at the time they want. In-school social activities can be increased
in order to improve communication and cooperation among teachers, which are critical for the
development of organizational learning.

4. In this study, there was a significant relationship between school administrators' instructional
leadership and organizational learning. This research was conducted using quantitative research
method and a more detailed research can be conducted with qualitative research method and the
variables that affect the relevant variables and the variables affected by these variables can be
investigated in depth through qualitative studies.

5. The relationship between other leadership approaches and organizational learning and
instructional leadership can be examined.
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MAKALE BILGISi

Bu calismada 6gretmen algilarina gore okul yoneticilerinin 6gretimsel liderligi ile
orglitsel 0grenme arasindaki iliskinin incelenmesi amaglanmistir. Arastirmada
aragtirma modellerinden iligkisel (korelasyonel) arastirma modeli
kullanilmistir. Aragtirmanin 6rneklemini, 2023-2024 egitim 6gretim yilinda Diizce
Merkez ilgede ortaokul kademesinde gorev yapan ve seckisiz 6rnekleme yontemi
ile belirlenen 341 6gretmen olusturmustur. Veriler Kisisel Bilgi Formu, Ogretimsel

nicel

Liderlik Olgegi ve Orgiitsel Ogrenme Olgegi araciligiyla toplanmistir.
Ogretmenlerin, okul yoneticilerinin 6gretimsel liderligine iliskin alg: diizeyleri ile
orglitsel 6grenmeye iliskin alg1 diizeylerini tespit etmek i¢in aritmetik ortalama ve
standart sapma degerleri hesaplanmistir. Degiskenler arasindaki iliskiyi ortaya
¢ikarmak i¢in ise Spearman Korelasyon analizinden yararlanilmistir. Arastirma
sonucuna gore, arastirmaya katilan 6gretmenlerin, okul yoneticilerinin 6gretimsel
liderligine iligkin algilariin “siklikla” diizeyinde oldugu; 6gretimsel liderligin her
bir boyutuna iliskin 6gretmen algilarinin “siklikla” diizeyinde oldugu ortaya
cikmustir.  Ogretmenlerin  drgiitsel iliskin  alg1
“katilryorum” oldugu; O0grenme boyutlari
Ogretmenler tarafindan en yiiksek diizeyde algilanan boyutun “giiven ve is birligi
iklimi”, en diisiik diizeyde algilanan boyutun ise “mesleki gelisim” oldugu tespit
edilmistir. Ogretimsel liderligin genel ortalamasi ile orgiitsel 6grenmenin alt
boyutlarindan “Giiven ve Is Birlikgi Tklim”, “Paylasilan ve Gozlenen Vizyon”,
“Inisiyatif ve Risk Alma”, “Mesleki Gelisim” ve Orgiitsel Ogrenme 6lgeginin
geneli arasinda pozitif yonld, istatistiksel olarak anlamli ve orta diizeyde bir iliski
oldugu goriilmiistiir.
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Giris

Yonetici ve lider kavramlar1 zaman zaman birbirinin yerine kullanilsa da fakli anlamlara sahiptir
(Aydimn, 2010). Yonetici, orgiitiin amaclarina ulagsmasmi saglamak amaciyla Orgiit yapisini ve
prosediiriinii kullanarak yonetimi saglayan kisi olarak tanimlanmaktadir. Lider ise yonetici
tanimina ek olarak etkileyebilme kabiliyeti olan kisi olarak ifade edilmektedir (Bulut ve Bakan,
2005). Bu tanimlardan yola ¢ikarak insanlar: etkileme ve kendi etrafinda toplama becerisi olmayan
bir yoneticinin ¢alisanlar1 amaca doniik motive etmesi miimkiin goriilmemektedir (Yildiz ve Ertiirk,
2019). Modern orgiitlerin yonetim kadrolarinda liderlik 6zelliklerine sahip yoneticiler aranmaktadir.
Yonetmeyi bilmeyen bir lider veya liderlik 6zelliklerine sahip olmayan bir yoneticinin basarili
olmasi miimkiin degildir (Biber, 2019). Tiim orgiitlerde oldugu gibi egitim Orgiitlerinde de lider
yoneticilere ihtiyag duyuldugu soylenebilir. Okullarin amaclarina ulasmasi, lider yoneticilerin
onciiliigtinde miimkiin olabilir.

Okul yoneticilerinin, 6gretmen ve Ogrencilerin beklentilerini karsilayabilmeleri i¢in kendilerini
siirekli gelistirmesi gerekmektedir (Akbasli ve Balikgi, 2013). Okul yoneticilerinin her seyden once
gelecege yonelik bir vizyonu olmalidir. Net bir vizyonu olmayan yoneticinin orgiitiin gelecegi
konusunda belirgin bir amaci olamaz (Celik, 1995). Dolayisiyla okul yoneticilerinin sergilemesi
gereken davranislar her gecen giin gesitlenmekte ve giderek daha karmasik hale gelmektedir (Karip
ve Koksal, 1999). Okul yoneticilerinin sergilemesi gereken davranislardan birisi de liderliktir. Okul
yoneticilerinin toplumun ihtiyaclarini karsilayabilmek igin farkl liderlik 6zelliklerine sahip olmalar:
ve bu ozelliklerini yeri ve zamani geldiginde kullanmalar1 gerekmektedir (Kaya ve Yigit, 2020).
Herhangi bir egitim kurumunun etkilili§i, yoneticisinin sergiledigi liderlik becerisine baghdir.
Yonetici sorumluluklarini yerine getirme konusunda ilgisizlik gosterdiginde, bu, okullardaki
Ogretim ve 6grenme ortamini biiyiik 6lgiide zayiflatir. Miidiir giiclii liderlik yeteneklerini aktif ve
enerjik bir sekilde kullanirsa, giincel bilgiler ve egilimler, 6grencilere etkili bir sekilde iletileceginden
egitimin kalitesi artacaktir (He ve digerleri, 2024).

Okul yoneticileri igin bir¢ok liderlik yaklasgimindan sz edilmektedir. Modern liderlik
yaklagimlarindan bazilarini, etik, kiiltiirel, doniistimcii, paylasilan, 6gretimsel liderlik olarak ifade
etmek miimkiindiir. Okul yOneticilerinin benimsedigi liderlik davranisi, Ogretmenlerin ortak
vizyonu sahiplenmeleri konusunda ve calisanlarin motive edilmesinde onemli bir role sahiptir
(Demirci, 2023). Okulun en temel gorevi 6gretmek olarak ele alindiginda 6gretimsel liderlik bu
yaklagimlar arasindan 6n plana ¢itkmaktadir (Kaya ve Yigit, 2020). Okul yoneticileri okullarmdaki
verimliligi saglayabilmek icin 6gretimsel liderlik davranislari gostermelidirler. Son yillarda diinya
genelinde artan rekabet ortami biitiin Orgiitleri miikemmeli yakalamaya itmistir. Bir 6rgiit olan
okullarda da mitkemmeli yakalama yolunda okul yoneticilerinin 6gretimsel liderlik davranislar:
gostermeleri gerekliligi sdylenebilir (Ergen, 2013). Okul yoneticisinin 6gretim lideri olarak rolii,
ogrenme ortammmin tutarli kalmasmi, egitim hedeflerine yogun bir sekilde odaklanmasini, pratik ve
ulagilabilir olmasini saglamaktir. Bu liderlik stili, bir 6gretmenin meslegine olan baghligini énemli
ol¢lide artirma potansiyeline sahiptir (Sucitra ve digerleri, 2024).

Ogretimsel liderligin, okul etkililigini artiran bir liderlik tarzi oldugu sdylenebilir (Arjanto ve
digerleri, 2023). Etkili okul, paydaslarmin etkili 6gretme ve 6grenmeyi desteklemeye kendini
adadigy, yliksek diizeyde 6gretme ve 6grenmeyi basarma hedefleri ile karakterize edilir (Hallinger,
2013). Ogretimsel liderlik kavrami batili iilkelerde etkili okullar {izerinde yapilan aragtirmalarla
ortaya ¢ikmustir. Etkili okullar konusunda yapilan arastirmalarda, 6gretimsel liderligin, bir okulun
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miikemmel okul olmasinda onemli bir faktor oldugu sonucuna ulasilmistir (Sisman, 2018). Lezotte

(1991) etkili okullarin 6zelliklerine iliskin olarak, 6gretim liderligi, net ve odaklanmis gorev, giivenli
ve diizenli bir ortam, yiiksek beklentilerin bulundugu bir iklim, 6grenci gelisiminin siklikla takip
edilmesi, okul ve ev arasinda olumlu iligkiler, 6grenme firsat1 ve 6grenciye verilen gorev siiresi
seklinde yedi &zellik belirlemistir. Ogretimsel liderlik 6gretim ve programin kontrol ve koordine
edilmesi olarak ifade edilebilir. Diger liderlik tiirlerine gore 6gretmen, 6grenci, egitim programi ve
ogrenme Ogretme siirecleri ile daha yakindan ilgilenmeyi gerektirir (Yoriik ve Akdag, 2010). Diger
liderlik tiirlerinde yonetsel yetenekler daha énemliyken 6gretimsel liderlikte 6gretimi gelistirme 6n
plandadir (Celik, 2020). Ogretim liderligi, okul yoneticilerinin gabalarini okulun 6gretim ve 6grenme
faaliyetlerine odaklamasini gerektirir. Ancak bu yolla olumlu akademik basariya ulasabilir
(Hallinger ve digerleri, 2020). Ogretimsel liderlik, 5gretmenler, 5grenciler, okullar arasinda kargilikl
gelisim iklimini tesvik etmek ve desteklemek amaciyla hem miifredati hem de talimatlar1 yonetmeyi
igeren bir liderlik tarzidir (Dhandapani ve Kaur, 2024). Ayn1 zamanda orglitsel amaglara ulasmak
icin O0gretmenlerin is birli§i yapmalarini da tesvik ettigini sdylemek miimkiindiir (Hallinger ve
Murphy, 1985). Ogretim liderligi, miidiirlerin miifredat ve 6gretim sorunlarina dogrudan ve siirekli
olarak dahil oldugu bir egitim liderligi modelidir. Ogretim liderleri yalnizca okul iginde gerceklesen
ogretim, 6grenme ve degerlendirme faaliyetlerine degil ayn1 zamanda veliler, yetkililer, diger
okullardaki meslektaslar ve dis paydaslarla olumlu iligkiler kurmaya da odaklanirlar (Shaked,
2024a).

Ogretimsel liderlik davranislar1 kapsaminda bir okul yoneticisi 6ncelikle ihtiyaglar dogrultusunda
hedefleri belirlemelidir. Sonrasinda hedeflere ulasma noktasinda egitim 6gretim stireglerini takip
etmelidir. Ogrenci basarist ile yakindan ilgilenmeli ve sonuglari degerlendirmelidir. Ayrica
ogretmenleri mesleki gelisimleri noktasinda desteklemeli ve yonlendirmelidir (Murphy ve digerleri,
1983). Bir bagka ifade ile 6gretim lideri, mevcut imkanlarla 6grenme 6gretme gevresini en iyi sekilde
diizenleyerek basarili 6grenciler yetistirme hedefi icerisinde olmalidir (Celik, 2020). Ogretim lideri,
bilgiye gereken degeri vermeli ve egitim paydaglarin1 da bu dogrultuda yonlendirmelidir. De
Beovise (1984), 6gretim lideri olan bir okul yoneticisinin baslica davranislarini; okulun hedeflerinin
tespit edilmesi, okul hedeflerinin paydaslara agiklanmasi, 6grenme icin gerekli arag ve gereglerin
temin edilmesi, 6gretmenlerin takip edilip gelistirilmesi, 6gretim kadrosunu gelistirmeye doniik
programlarin es giidiimii, 6gretmenler arasi olumlu iletisim ve paylasim ortamlarinin gelistirilmesi
olarak boyutlandirmigtir. Ogretim lideri olan okul y6neticilerinin uygun bir ortam hazirlamalari,
egitim etkinliklerini diizenlemeleri, okulun fiziksel bakimin1 yapmalari, 6gretmenin derse hazirlikl
gelmesini saglamalari, okula hakim olmalari, sorumluluk sahibi olmalari, yenilikgi ve ilerici olmalar:
gerektigi sdylenebilir (Dogru ve digerleri, 2024). Ogretimsel liderlik, okul gelisimi igin énemli ve
etkili bir 6gretim ve 0grenme ortami yaratmak igin dnemli bir aractir (Bush ve Anania, 2023).
Ogretim lideri olan bir okul ydneticisi olumlu bir §grenme iklimini, gretmen ve &grencilerin
tutumlarma olumlu etkiler yaparak saglayabilir. Okul yoneticileri, 6grenme iklimini saglayabilmek
i¢in beklentileri ve oncelikleri iletmeli, akademik basariy1 ve iiretkenligi tesvik eden bir 6diil sistemi
olusturmali, 6grencilerden beklentileri agik ve net ifade etmeli, zamani etkili yoneterek okulun
amaglariyla uyumlu personel gelisim programlarin takip etmelidir (Hallinger ve Murphy, 1987).
Ogretim liderlerinin odak noktasinin grenme ve dgretim oldugundan hareketle, etkili bir okulun
olusturulmasi i¢in okul yoneticilerinden beklenen bir bagka davranis da 6rgiitsel 6grenme ortaminin
saglanmasidir. Orgiitsel 6grenmenin benimsendigi okullarda, bilginin elde edilmesi ve yayilmasi
konusunda tiim paydaslarin ¢aba igerisinde olmas1 beklenmektedir.

Orgiitsel 5grenme, bireylerin belirsiz ve rekabetci bir diinyada uyum saglamaya ve hayatta kalmaya
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calisirken Ogrenmeleri kadar dogaldir. Yani 6grenme, bireylerde oldugu gibi Orgiitlerde de
kaginilmazdir (Dodgson, 1993). Orgiitsel 6grenme, orgiitlerin davranislarina iliskin degisen
gereksinimlerle birlikte 6n plana ¢ikmigtir. Kiiresellesme, teknolojilerin gelisme hizi, pazarlarin
doniisiimii ve miisterilerin yeni beklentileri: hemen hemen her faaliyet alaninda oOrgiitleri ig
kaynaklarimi verimli bir sekilde kullanmaya zorlamistir. Orgiitler hedeflerine ulasmak istiyorlarsa,
kendi deneyimlerinden ders ¢ikarmali ve kendi i¢ potansiyellerini gelistirmelidirler. Bu nedenle
orgiitsel 6grenme cesitli bilimsel disiplinlerin (yonetim, kiiltiirel antropoloji, psikoloji ve digerleri)
konusu haline gelmistir (Sedlacek ve digerleri, 2013).

Icinde bulundugumuz ¢agda, iilkelerin en énemli gii¢c kaynaklarindan biri bilgidir. Bilginin elde
edilmesi, yeniden yapilandirilmasi ve baska bireylere aktarilmasi noktasinda 6grenme, etkili bir
stirectir. Bilgi cagimn stiriikleyici giicleri, 6grenen bireyler, 6grenme kiiltiiriine sahip orgiitler ve
ogrenmeyi tesvik eden sistemlerdir (Dogan ve Yigit, 2015). Degisen diinya sartlarma uyum
saglayabilmek ve ayakta kalabilmek igin, Orgiitler, kendilerini degistirmek ve gelistirmek
zorundadirlar. Bu degisim ve gelisim Orgiitsel 6grenme ile miimkiindiir (Demirbas ve Bostanci,
2020). Marsick ve Watkins (1994) orgiitsel 0grenmeyi, bireylerin ve gruplarin uzun vadeli 6rgtitsel
kapasite gelistirmek iizere Orgiitsel hafizaya, yapiya ve kiiltiire erismeleri, bunlari insa etmeleri ve
kullanmalari igin olusturulmus mekanizmalarla esgiidiimlii sistem degisimi olarak tanimlamistir.
Orgiitsel 6grenme ve dgrenilenlerin kullanilmasi, drgiitsel rekabetin anahtari olarak goriilmektedir
(Murray ve Donegan, 2003). Orgiitsel §grenme &rgiitiin hayatta kalmasinda kritik bir rol oynar. En
reaktif modunda, oOrgiitiin uygun stratejilerin benimsenmesiyle digsal yikici etkileri nasil
yumusatacagmi 6grenir. Daha proaktif modunda, belirsizlik olsa bile, yeni durumlardan nasil
yararlanilacagini ve bireyleri ve orgiitii ataletten nasil kurtaracagini 6grenebilir (Lam ve Punch,
2001). Teknolojinin hizla degismesi, kiiresellesme ve bilgiye erisim kolaylig1, orgiitlerin ve bireylerin
stirekli 6grenme gereksinimlerini daha da 6n plana gikarmugtir.

Orgiitiin temelini bireyler, drgiitsel 8grenmenin temelini de grenen bireyler olusturur. Baska bir
ifade ile oOrgiitler bireyler araciligiyla Ogrenirler. Fakat orgiitsel 6grenmeyi sadece bireylerin
dgrenmelerinin toplami olarak gérmek hata olur. Orgiitlerin, bireylerin grenmelerini tesvik edecek
orgiit kiltiirtinii olusturmalar1 ve etkili insan kaynaklar: stratejileri kullanmalar1 gerekmektedir
(Vural, 2003). Okul miidiirleri ogretimsel liderlik rollerini gerceklestirirlerse, okullarnda
ogrencilerin katiliminmi saglamak igin etkili bir okul kiiltiirii gelistirebilirler. Bu okul kiltiirii,
ogretmenleri bilgi ve is yiikiinii paylasmaya, geri bildirim almaya ve saglamaya, ilerlemelerini
degerlendirmeye, 6grenci 6grenme sonuglarina odaklanmaya tesvik eder. Bu faktorler, 6gretim
liderlerinin okul misyonunu belirlemesine, bir 6grenme ortami yaratmasina ve 6gretim programini
yonetmesine yardima olabilir (Khan, 2022). Orgiitsel dgrenmeyi benimsemis olan 6rgiitlerde,
ogrenme, rastlantisal degil planli bir siire¢ olarak meydana gelmektedir (Yildirim, 2010). Garvin
(1993), sistematik problem ¢6zme, denemelerde bulunmaya devam etme ve risk alma, kisilerin ve
digerlerinin deneyimlerinden 6grenme, bilgi ve deneyimi orgiit icinde kisa zaman igerisinde
paylasabilme yeteneklerinin Ogrenen Orgiitlerin belirgin Ozellikleri arasinda oldugunu ifade
etmistir. Senge (1990) 6grenen Orgiitii, insanlarin istedikleri sonuglara ulagsmak igin kapasitelerini
suirekli olarak gelistirdigi, yeni fikirlerin desteklendigi, fikirlerin serbestge tartisildig1 ve insanlarin
nasil 6greneceklerini birlikte 6grendikleri organizasyonlar olarak tanimlamigtir. Argyris ve Schon
(1978; akt.: Hicyilmaz, 2021) ise orgiitsel 6grenmeyi, hatalar: tespit etme ve diizeltme eylemi olarak
tanimlamistir. Altunay (2022), bir orgiitiin 6greniyor olmasini, degisimlerden sonug ¢ikarilmasi, bu
sonuclardan degisen ¢evre kosullarma uyum saglamada yararlanilmasi ve personelin igten gelen bir
motivasyon ile kendi gelisimi ve orgiit gelisimi icin bir sistem olusturmasi ile agiklamaktadir.
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Bireysel 6grenmeye kiyasla Orgiitsel 6grenmenin ayirt edici 6zelligi, bilginin kurumsallastirilmasi
siirecidir. Orgiitsel 6grenme, bilginin okullarda bireyler ve gruplar tarafindan igsellestirilmesi
durumunda gergeklesir. Sonug, “Orgiitsel bilgi” olarak adlandirilabilir. Bu bilginin korunmas:
ogretmenlere ve okulun diger iiyelerine bagh degildir, clinkii bu bilgi rutinlerin, uygulamalarin ve
inanclarin bir parcasidir. Bu tanima gore orgiitsel 6grenme okulun tamaminda gergeklesir. Ayrica,
ogretmen gruplarinda (ve okul i¢inde ve disinda diger paydaslarda) 6grenme orgiitsel 6grenmede
merkezi bir rol oynar (Imants, 2003).

Orgiitlerde yeni fikirler ortaya koyma, ortak bir vizyon olusturma ve déneme uygun yeni bakis
acilar1 kazandirma konusunda yoneticilere onemli gorevler diismektedir. Giin gectikce daha
karmagik hale gelen orgiit yapilarinda, insan giiciiniin en etkin sekilde yonetilerek, ¢alisanlardan
maksimum seviyede verim elde edilebilmesi i¢in 6grenen bir orgiit yapis: altinda gorev yapan
liderlere ihtiyag vardir (Yazici, 2022). Ogrenen orgiitler, icgoriilerin yeni personele aktarilmasini ve
paylasilan ekip bilgisinin gelistirilmesini tesvik eder. Yeni personel isi 6grenmek icin seleflerinden
kapsaml bilgi edinmelidir ve aralarindaki koordinasyon eksikligi yeni ¢alisanlar igin yeni goreve
uyumu ¢ok daha zor hale getirebilir. Seleflerden yerlerine gelenlere ne kadar ¢ok bilgi aktarilirsa,
ozellikle de karmasik gorevlerde, yerine gelen kisi pozisyonun taleplerini o kadar iyi kavrayacak,
yeni gorevde yer alan personele asinalik kazanacak, daha fazla 6zgiiven hissedecek ve yeni durumla
ilgili sorunlarin ¢éziimiinde daha etkili olacaktir (Klein ve Shapira-Lishchinsky, 2016). Orgiitsel
ogrenmeye liderlik yapacak olan okul yoneticisi her seyden once Ogrenen bir birey olmalidir.
Ogrenmenin birinci derecede sorumlulugunu kisiliginde tasimali ve astlarinin da 6grenmelerinden
sorumlu oldugunun farkinda olmalidir. Ogrenmeyi okul kiiltiiriine yerlestirmeli ve dgrenmenin
orgiitsel bir davranig haline getirilmesini saglamalidir (Celik, 2020). Ogretmenlerin is kariyerleri
boyunca mesleki gii¢glendirmesinin bir yolu Orgiitsel 6grenmenin profesyonellesme siireclerine
yansimasidir (Klein, 2016).

Okul dinamik bir cevredir. Dolayisiyla cevreyi etkileyebilmekte, ¢cogu zaman da cevreden
etkilenmektedir. Okullarin ¢evrenin ihtiyaglarina cevap verebilmesi i¢in devamli kendini gelistiren
yonetici ve Ogretmenlere ihtiyaci vardir. Bu gelisim ve degisim ancak oOrgiitsel 6grenme ile
miimkiindiir. Cilinkii Orgiitsel 6grenmede kollektif bir 6grenme s6z konusudur. Okullar tiim
paydaslari ile gelismeli ve gelecege hazirlanmalidir. Okullarin basarisi birinci sinif okul liderligine,
liderlerin 6gretmenlerin okulun vizyonuna bagli kalma isteklerini giiclendirmesine, bir amag
duygusu yaratmasina, onlari birbirine baglamasina ve stirekli 6grenmeye tesvik etmesine baghdir.
Liderlik, vizyon ve orgiitsel 6grenme, okul gelisiminin anahtar1 olarak kabul edilir (Kurland ve
digerleri, 2010). Kisaca, okullarda orgtitsel 6grenme ortaminin olusturulmasi ve tiim paydaslarin bu
amag etrafinda birlesmesi ancak 6gretimsel liderlik davranislarina sahip okul yoneticileri aracigiyla
gerceklestirilebilir. Ogretim liderleri, egitim ortamlarini, siirekli gelisim ve yenilik¢i 6grenme
siireglerine katilimi saglayacak sekilde diizenlemelidir. Bu liderler yalmizca yonetim gorevlerini
yerine getiren kigiler degil, okuldaki 6grenme ve gelisimi yonlendiren vizyonerler olmalidir.
Ogretim liderleri 6grenmeyi tesvik eden, hata yapma korkusu olmadan deneyimler kazanabilen ve
paylagimar bir kiiltiir olusturabilen kisilerdir. Ogretim lideri, hem dgretmenlere hem de grencilere
ogrenme firsatlari sunarak onlar1 bu siirece aktif bir sekilde dahil eder ve okulun orgiitsel 6grenme
kapasitesini artirir. Orgiitsel 6grenmeyi siirekli hale getirmek, 6gretim liderinin vizyoner, is birlikgi
ve esnek bir liderlik yaklagimini benimsemesi ile miimkiin olur. Ayrica siirekli degisen toplumsal
ve Orglitsel yapilarin degisime ayak uydurmasi agisindan orgiitsel 6grenme bir zorunluluktur.
Rekabet kosullar1 ve belirsizliklerle miicadelede de orgiitsel 6grenmenin 6nemi yadsmamaz.
Orgiitsel dgrenmenin yonetimi ise okul yoneticilerinin dgretimsel liderlik rollerini yerine
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getirmesini gerektirir. Bu baglamda, calismada Ogretmen algilarina gore okul yoOneticilerinin
ogretimsel liderlik rollerini yerine getirme diizeyleri ve 6gretmenlerin orgiitsel 6grenmeye iligkin
alg1 diizeylerinin tespit edilmesi 6nem arz etmektedir. Ayrica bu iki degisken arasindaki iligkinin
onemi de ele alinmistir. Elde edilen sonuglarin, uygulamadaki duruma 1sik tutmas: umulmakta ve
uygulamada ele alinacak konularin anlasilmas1 bakimindan 6nem arz ettigi diistintilmektedir. Bu
amagla bu arastirma, 6gretmen algilaria gore okul yoneticilerinin 6gretimsel liderligi ile orgiitsel
ogrenme arasindaki iligskiyi irdelemek tizere yapilandirilmistir. Aragtirmanin problem ciimlesine
cevap bulabilmek icin asagidaki alt problemler olusturulmustur.

1. Ogretmenlerin, okul yéneticilerinin gretimsel liderligine iligkin alg1 diizeyi nedir?
2. Ogretmenlerin drgiitsel 6grenmeye iliskin alg1 diizeyleri nedir?

3. Ogretmen algilarina gore, dgretimsel liderlik ile orgiitsel 6grenme arasnda anlamh bir iligki var
midir?

Yontem

Arastirma Modeli

Arastirma, nicel bir arastirma olup iliskisel (korelasyonel) modelde vyiiriitiilmiistiir. Iliskisel
aragtirma modelleri iki veya daha c¢ok sayidaki degisken arasinda birlikte degisimin varligim
ve/veya derecesini belirlemeyi amaclayan arastirma modelleridir (Fraenkel ve Wallen, 2009;
Karasar, 2006). Bu dogrultuda 6gretmen algilarina gore, okul yoneticilerinin 6gretimsel liderligi ile
orgiitsel 6grenme arasindaki iliskinin belirlenmesi amaciyla “iligkisel model” kullanilmustir.

Evren ve Orneklem

Bu aragtirmanin evrenini 2023-2024 egitim 8gretim yilinda Diizce Il merkezinde gérev yapan toplam
995 ortaokul ve bu okullarda ¢alisan 6gretmenler olusturmaktadir. Merkez ilgede egitim o6gretime
devam eden toplam 45 resmi ortaokul bulunmaktadir. Orneklem, seckisiz Ornekleme
yontemlerinden basit seckisiz 6rnekleme yontemi kullanilarak belirlenmistir. Arastirmaya katilmay1
kabul eden 6gretmenlere toplamda dagitilan 368 veri toplama aracindan 18 tanesi eksik ya da yanlis
dolduruldugu i¢in 9 tanesi de ug deger teskil ettigi i¢in analizlere dahil edilmemistir. Boylece
aragtirmanin  Orneklemini olusturan 341 Ogretmenden toplanan veriler ile analizler
gerceklestirilmistir. Basit seckisiz 6rnekleme yonetimine gore tiim birimlerin secilme olasilig1 esittir
(Biiytikoztiik, 2019). Arastirmada evren biiyiikliigii 995 oldugundan, arastirmadaki Orneklem
blytikliginin 198 ile 278 kisi arasinda (278e daha yakin) olmasi gerektigi tespit edilmistir.
Orneklem biiyiikliigiinii belirlerken Yazicioglu ve Erdogan (2004) tarafindan hazirlanan drneklem
biiyiikliikleri ~tablosundan yararlanilmistir. Orneklem gurubundaki 6gretmenlere iligkin
demografik bilgiler Tablo 1'de gosterilmistir.

1201



Ogretmen Algilarina Gére Okul Yoneticilerinin Ogretimsel Liderligi fle Orgiitsel Ogrenme Arasindaki fligkinin

Incelenmesi
Tablo 1
Orneklem ile Tlgili Demografik Bilgiler
Degisken Agiklama N %
Cinsiyet Kadin 207 60.7
Erkek 134 39.3
Toplam 341 100.0
Egitim Diizeyi Lisans 289 84.8
Lisanstistii 52 15.2
Toplam 341 100.0
Mesleki Kidem 1-10 Y1l 108 31.7
11-20 Y1l 159 46.6
21+ Yil 74 21.7
Toplam 341 100.0
Brans Sayisal Dersler 92 27.0
Sozel Dersler 204 59.8
Yetenek Dersleri 45 13.2
Toplam 341 100.0

Tablo 1 incelendiginde katilimeilarin %60.7’sinin kadin ve %39.3’iiniin erkek oldugu; %84,8’inin
lisans ve %15,2’sinin lisansiistii mezunu oldugu; %31,7’sinin 1-10 yil, %46,6’smmin 11-20 yil ve
%21,7°sinin 20 yil ve daha ¢ok kideme sahip oldugu; %27’sinin Sayisal Dersler, %59,8’sinin Sozel
Dersler, %13,2’sinin Yetenek Dersleri (Gorsel Sanatlar, Miizik, Beden Egitimi, Teknoloji ve
Tasarim) 6gretmenleri oldugu gorilmiistiir.

Veri Toplama Araglarn

Arastirmanin demografik bilgilerini tespit etmeye yonelik form (cinsiyet, brang, egitim diizeyi,
mesleki kidem) arastirmaci tarafindan olusturulmustur. Ayrica degiskenlerle ilgili olarak
Ogretimsel Liderlik Olgegi ve Orgﬁtsel Ogrenme Olgegi kullanilmigtir. Her iki 6lgek igin de olgegi
Tiirkgeye uyarlayan yazarlardan, mail yoluyla, ayr1 ayri izin alinmugtr.

Ogretimsel Liderlik Olgegi

(")gretimsel Liderlik Olgegi, Hallinger ve Murphy (1985) tarafindan gelistirilmis ve Bellibas ve
digerleri (2016) tarafindan Tiirkce’ye uyarlanmugtir. Olgek “(5) Her zaman, (4) Siklikla, (3) Bazen, (2)
Nadiren, (1) Higbir Zaman” seklinde besli Likert tipinde hazirlanmistir. Olgek 3 alt boyut ve 18
maddeden olusmaktadir. Alt boyutlar Okul Misyonunu Tanimlama, Ogretim Programini Yonetme
ve Okul Iklimini Destekleme seklindedir. Glgegin, Tiirkge’ye uyarlama calismasindan sonra
Cronbach Alfa degeri 980 olarak belirlenmistir. Bu arastirma kapsaminda yapilan analizler
sonucunda gilivenirlik katsayisi .921 olarak bulunmustur. Bu sonuglara gore 6gretimsel liderlik
Olgeginin bu arastirma kapsaminda kullaniminin gegerli ve giivenli bir 6lgme araci oldugu
sOylenebilir.

Orgiitsel Ogrenme Olcegi

Orgiitsel Ogrenme Olgegi, Silins, Mulford ve Zarins (1999) tarafindan gelistirilmis ve Korkmaz
(2006) tarafindan Tiirk¢e'ye uyarlanmistir. Olgek besli likert tipi (1: Hi¢ katilmiyorum, 2: Biraz
katiliyorum, 3: Orta diizeyde katiliyorum, 4: Katiliyorum, 5: Tamamen katiliyorum) seklinde
hazirlanmustir. Olgek 4 alt boyut ve 26 maddeden olugsmaktadir. Alt boyutlar Giiven ve Is Birlikci
Iklim, Paylasilan ve Gozlenen Vizyon, inisiyatif ve Risk Alma, Devam Eden Birbiri ile 1li§kili Mesleki
Gelisim, seklindedir. élgegin, Tiirkge’ye uyarlama ¢alismasindan sonra Cronbach Alfa degeri .969
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olarak belirlenmistir. Bu arastirma kapsaminda yapilan analizler sonucunda giivenirlik katsayis1
951 bulunmustur. Bu sonuglar dogrultusunda oOrgiitsel 6grenme Olgeginin bu arastirma
kapsaminda kullanilmasmin uygun oldugu sdylenebilir.

Verilerin Toplanmasi

Aragtirma ile ilgili gerekli izinler Diizce Universitesi Etik Kurulundan ve Diizce 11 Milli Egitim
Midirligiinden alindiktan sonra veriler toplanmaya baslanmistir. Bu arastirma igin Diizce
Universitesi Bilimsel Arastirma ve Yaymn Etik kurulundan 25/04/2024 ve 2024/95 sayili etik izin
alinmistir. Arastirma verileri 2023-2024 Egitim Ogretim yili Haziran ayinda Diizce ili Merkez
ilgesinde bulunan ortaokullarda galisan dgretmenlere arastirmaci tarafindan elden dagitilan veri
toplama araciyla toplanmaya baglanmistir. Veri toplama araci dagitilmadan once aragtirmanin
amaci hakkinda katilimallar bilgilendirilmis, verilerin hig¢bir kurum vya da kisi ile
paylasilmayacagina dair giivence verilmistir. Veri toplama araci1 Diizce Ili Merkez ilgede bulunan 45
ortaokuldan rastgele secilen 26 okulda, arastirmaya katilmay1 kabul eden goniillii 6gretmenlere
dagitilmistir.

Verilerin Analizi

Verilerin analizinde SPSS 26 programi kullanilmistir. Analizlere baglamadan 6nce verilere ug deger
incelemesi yapilmis, 9 katihmcinin standartlastirilmis z puanlarina (+1,5, -1,5 aralig1 esas alinmistir)
gore ug deger oldugu tespit edilen 9 veri, veri setinden ¢ikarilmistir (Cokluk ve digerleri, 2018).
Cikarilan ug degerlerden sonra analizlere 341 kisinin verisi ile devam edilmistir. Arastirmada
kullanilan veri toplama aracindan alinan puanlarin ise aritmetik ortalama (X) ve standart sapma (SS)
degerleri hesaplanmigtir.

Orneklem grubunu olusturan 8gretmenlerin algilarina gore okul yoneticilerinin gretimsel liderligi
ile orgiitsel 6grenme arasindaki iliskiye yonelik hangi analizlerinin yapilacagina karar verilmeden
once veri setinde yer alan degiskenlerin normallik varsayimlarimi kargilayip karsilamadig: test
edilmistir. Degiskenlere ait normallik degerleri Tablo 2’de sunulmustur:

Tablo 2
Degiskenlere Ait Normallik Degerleri
Normallik Testleri
Degiskenler Kolmogorov-Smirnov Shapiro-Wilk Carpiklik  Basiklik Zmin Zimax
Istatistik  df p  Istatistik Df p
Ogretimsel
Liderlik Olcei 0.065 341 .001 0.974 341 .00 -0.024 -0.788 -215  1.66
Orgiitsel
Ogrenme 0.107 341 .000 0.971 341 .00 0.050 -0.460 252 1.75
Olgegi

a. Lilliefors Significance Correction

Tablo 2'ye bakildiginda degiskenlere ait normallik dagilimina iliskin katsayilar goriilmektedir.
Ogretimsel Liderlik 6lgeginin garpiklik degeri -0.024; basiklik degeri -0.788 olarak bulunmustur.
Ogretimsel liderlik dlgeginin Z skorlar1 -2.15 ile +1.66 arasinda degismektedir. Orgiitsel 6grenme
Olgeginin ¢arpiklik degeri 0.050; basiklik degeri -0.460 olarak bulunmustur. Bu 6lgeginin Z skorlar -
2.52 ile +1.75 arasinda degismektedir. Ancak Kolmogorov Smirnov testinin p degeri (p<0,05) ve her
bir demografik degiskene iliskin ¢arpiklik basiklik degeri normallik varsayimlarini karsilamamaistir.
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Incelenmesi
Olgeklerin giivenirligi incelenirken Cronbach Alfa katsayilar1 hesaplanarak yorumlanmistir.

Olgeklerden elde edilen puanlar arasindaki iliskileri incelemek amaciyla korelasyon katsayilari
hesaplanmistir. Normallik varsayimlar: karsilanmadig1 igin parametrik olmayan testler tercih
edilmistir.

Aragtirmanin birinci alt problemi cercevesinde, 6gretmenlerin, okul yoneticilerinin 6gretimsel
liderligine iliskin alg1 diizeyini tespit etmek igin aritmetik ortalama ve standart sapma degerleri
hesaplanmigtir. Tkinci alt problem olan dgretmenlerin orgiitsel 6grenme algilarinin tespitinde
aritmetik ortalama ve standart sapma degerleri hesaplanmistir. Ugiincii alt problem kapsaminda
ogretimsel liderlik ile 6rgiitsel 6grenme arasindaki iliskiyi ortaya ¢ikarmak amaciyla, veriler normal
dagilim gostermedigi icin, Spearman Korelasyon analizi kullanilmustir.

Bulgular
Betimsel Bulgular

Aragtirmanin ilk alt problemi olan 6gretmenlerin, okul yoneticilerinin 6gretimsel liderligine iligskin
alg1 diizeyleri Tablo 3’te gosterilmistir:

Tablo 3
Ogretmenlerin Algilarina Gore Okul Yoneticilerinin Ogretimsel Liderlik Diizeyi
Altboyut X ss ke Diizey*
Okul Misyonunu Tanimlama 4.06 0.62 Siklikla
Ogretim Programini Yénetme 3.88 0.79 Siklikla
Okul Iklimini Destekleme 4.03 0.63 Siklikla
Ogretimsel Liderlik (Genel) 4.01 0.58 Siklikla

*1.00-1.80: Higbir Zaman; 1.81-2.60: Nadiren; 2.61-3.40: Bazen; 3.41-4.20: Siklikla; 4.21-5.00: Her Zaman

Tablo 3’e bakildiginda 6gretmenlerin algilarina gore okul yoneticilerinin 6gretimsel liderliginin ne
diizeyde gergeklestigine iliskin aritmetik ortalama ve standart sapma sonuglar1 goriilmektedir.
Olgegin ilk alt boyutu olan “Okul Misyonunu Tanimlama” igin aritmetik ortalama degeri X=4.06
(5S=0.62); ikinci alt boyutu olan “Ogretim Programini Yonetme” icin aritmetik ortalama degeri
X=3.88 (55=0.79) ve {igiincii alt boyut olan “Okul iklimini Destekleme” X=4.03 (55=0.63) olarak
hesaplanmustir. Ogretimsel liderlik Slgeginin geneli i¢in bu degerler X=4.01 (55=0.58) seklindedir.
Boyutlar arasinda dgretmenler tarafindan en yiiksek diizeyde algilanan boyutun “okul misyonunu
tanimlama”, en diisiik diizeyde algilanan boyutun ise “6gretim programini yonetme” oldugu
goriilmiistiir. Hem 6lgegin tiim alt boyutlarinda hem de genelinde bu degerler “Siklikla” diizeyinde
denk gelmektedir. Bu sonug, 6gretmenlerin, okul yoneticilerinin 6gretimsel liderlik davramislar:
sergilemelerine yonelik algilarinin olumlu oldugunu gostermektedir. Bu alginin daha olumlu yani
¢ok sik diizeyde algilanmamasi okul yoneticilerinin 6gretim liderligi davranislarini engelleyen bazi
faktorlerin varligina isaret etmektedir. Aragtirmanin ikinci alt problemi olan 6gretmenlerin orgtitsel
o0grenmeye iliskin alg: diizeyleri Tablo 4’te gosterilmistir.
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Tablo 4
Ogretmenlerin Algilarina Gére Orgiitsel Ogrenme Diizeyi
Degerler
Alt boyut
oyH X SS Diizey*
Giiven ve s birligi Tklimi 4.23 0.58 Tamamen Katiliyorum

Gozlenen ve Paylasilan Vizyon 4.08 0.60 Katiliyorum
Inisiyatif ve Risk Alma 4.02 0.68 Katiliyorum
Mesleki Gelisim 3.81 0.68 Katiliyorum
Orgiitsel Ogrenme (Genel) 4.03 0.55 Katiliyorum

*1.00-1.80: Hi¢ Katilmiyorum; 1.81-2.60: Biraz Katiliyorum; 2.61-3.40: Orta diizeyde Katiliyorum; 3.41-4.20: Katiliyorum; 4.21-5.00:
Tamamen Katiltyorum

Tablo 4’e bakildiginda Ogretmenlerin algilarma gore Orgiitsel Ogrenmenin ne diizeyde
gerceklestigine iligkin aritmetik ortalama ve standart sapma sonuglari gériilmektedir. Olgegin ilk alt
boyutu olan “Giiven ve Is birligi Iklimi” icin aritmetik ortalama degeri x=4.23 (55=0.58); ikinci alt
boyutu olan “Gozlenen ve Paylasilan Vizyon” igin aritmetik ortalama degeri X=4.08 (55=0.60) ve
{igiincii alt boyut olan “Inisiyatif ve Risk Alma” X=4.02 (S5=0.68) ve son alt boyut olan “Mesleki
Gelisim” igin aritmetik ortalama degeri X=3.81 (55=0.68) olarak hesaplanmuistir. Orgﬁtsel Ogrenme
dlgeginin geneli icin bu degerler x=4.03 (55=0.55) seklindedir. Bu degerler “Giiven ve Is birligi Iklimi”
alt boyutunda “Kesinlikle Katihyorum” diizeyinde iken diger alt boyutlarda ve dlgegin genelinde
“Katiliyorum” diizeyine denk gelmektedir. Bu sonug Orgiitsel 6grenmenin gerceklesme diizeyine
yonelik 6gretmen algilarinin olumlu oldugunu gostermektedir.

Korelasyon Analizi Sonuglar1

Arastirmanin tiglincii problemi olarak belirlenen degiskenler arasindaki iliskinin tespit edilmesinde
Spearman korelasyon analizinden yararlanilmistir ve sonuglar Tablo 5'te sunulmustur:

Tablo 5
Degiskenler Arasindaki Iliskiyi Gisteren Spearman Korelasyon Analizi Sonuclar:
Degiskenler 1 2 3 4 5 6 7 8 9
r 1 .61 71" .85% 45™ 59 617 577 .64™
1-Okul Mi T 1
Okul Misyonunu Tammlama 00 00 .00 00 00 00 00 00
2-Ogretim Programini r 1 62" T7" 317 44" 45" 46" A48
YoOnetme p .00 .00 .00 .00 .00 .00 .00
. r 1 .95* 44~ .62 67" 61" .68™
-Okul Iklimini 1
3-Okul Iklimini Destekleme b 00 00 00 00 00 00
.. 1 45™ .64™ .67 63" .69”
4-Ogretimsel Liderlik (Genel) Il; ' 050 60 0 60 0 603;) .6090
. . r 1 68" 57" 53" T7"
o is Birlikei fkli
5-Giiven ve Is Birlik¢i Iklim b 00 00 00 00
6-Paylasilan ve Gozlenen r 1 g7 .65” .88
Vizyon p .00 .00 .00
7-Inisiyatif ve Risk Alma ; ! '%90 '.8080
8-Mesleki Gelisim ' ! 85
p .00
.. .. 1
9-Orgiitsel Ogrenme (Genel) ;

*3% p<101
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Incelenmesi
Tablo 5'teki analiz sonuclarina gore ogretimsel liderligin alt boyutlarindan “Okul Misyonunu

Tamimlama” ile drgiitsel 6grenmenin alt boyutlarindan “Giiven ve Is Birlikci Tklim” (r=.45; p<.01),
“Paylagilan ve Gézlenen Vizyon” (r=.59; p<.01); “Inisiyatif ve Risk Alma” (r=.61; p<.01), “Mesleki
Gelisim” (r=.57; p<.01) ve Orgiitsel Ogrenme &lceginin geneli (r=.64; p<01) arasinda pozitif yonlii,
istatistiksel olarak anlaml1 ve orta diizeyde bir iligski vardir. Sonuglara gore 6gretimsel liderligin alt
boyutlarindan “Ogretim Programini Yonetme” ile drgiitsel 6grenmenin alt boyutlarindan drgiitsel
dgrenmenin alt boyutlarindan “Giiven ve s Birlikgi Iklim” (r=.31; p<.01), “Paylasilan ve Gozlenen
Vizyon” (r=.44; p<.01); “Inisiyatif ve Risk Alma” (r=.45; p<.01), “Mesleki Gelisim” (r=.46; p<.01) ve
Orgiitsel Ogrenme dlgeginin geneli (r=.48; p<01) arasinda pozitif yonlii, istatistiksel olarak anlamli
ve orta diizeyde bir iligki vardir.

Tablo 5'teki sonuglara gére 6gretimsel liderligin alt boyutlarindan “Okul Iklimini Destekleme” ile
orgiitsel 6grenmenin alt boyutlarindan “Giiven ve Is Birlikci Tklim” (r=.44; p<.01), “Paylasilan ve
Gozlenen Vizyon” (r=.62; p<.01); “Inisiyatif ve Risk Alma” (r=.67; p<.01), “Mesleki Gelisim” (r=.61;
p<.01) ve Orgiitsel Ogrenme dlgeginin geneli (r=.68; p<01) arasinda pozitif yonlii, istatistiksel olarak
anlamli ve orta diizeyde bir iligski vardir. Sonuglara gore 6gretimsel liderligin genel ortalamasi ile
orglitsel 6grenmenin alt boyutlarindan “Giiven ve Is Birlik¢i Iklim” (r=.45; p<.01), “Paylasilan ve
Gozlenen Vizyon” (r=.64; p<.01); ”inisiyatif ve Risk Alma” (r=.67; p<.01), “Mesleki Gelisim” (r=.63;
p<.01) ve Orgiitsel Ogrenme dlceginin geneli (r=.69; p<01) arasinda pozitif yonlii, istatistiksel olarak
anlamli ve orta diizeyde bir iliski vardir. Ogretimsel liderlik ile drgiitsel grenme arasindaki iligki
baglaminda elde edilen bu bulgular, bir egitim kurumunda gorev yapan okul yoneticilerinin
ogretimsel liderlik davramiglarinin artmasi ile o kurumun orgiitsel 6grenme kiiltiiriinii olumlu
yonde etkilenecegini gostermektedir.

Tartisma, Sonug ve Oneriler

Bu boliimde, ogretmen algilarma gore okul yoneticilerinin 6gretimsel liderlik davraniglan ve
orglitsel 0grenmeye iliskin alg1 diizeyleri ile bu iki degisken arasindaki iligki, ilgili alan yazina bagl
olarak tartisilmistir. Ayrica, bu dogrultuda gerceklestirilebilecek uygulamalara ve gelecekteki
aragtirmalara yonelik onerilerde bulunulmustur.

Birinci Alt Probleme Yonelik Tartisma ve Sonug

Aragtirmada elde edilen bulguya gore, 6gretmenlerin, okul yoneticilerinin 6gretimsel liderliklerine
iliskin alg1 diizeylerinin “siklikla” diizeyinde oldugu goriilmiistiir. Bu sonug; okul yoneticilerinin;
Ogretimin kalitesini artirmak, 6grencilerin akademik basarisini yilikseltmek ve genel egitim ortamini
gelistirmek icin ¢aba igerisinde olduklarini gostermektedir. Okul yoneticilerinin, okulun ve ¢evrenin
tiim imkanlarmi 6gretimin kalitesini gelistirmek icin kullanmalar1 bu sonucun ortaya ¢ikmasina
sebep olmus olabilir. Odak noktas: 6gretimin gelistirmesi olan okul yoneticileri ¢cagin gerektirdigi
bilgi ve becerilerle dolu olan grencilerin yetistirilmesine &n ayak olacaktir. Ulkeler arasi egitim
siralamalarinda tilkemizin istenen siralarda olmamasi ve buna ragmen oOgretmenlerin okul
yoneticilerinin 6gretimsel liderliklerine iliskin algilarinin siklikla diizeyinde olmasi ayr1 bir geligki
olusturmaktadir. Bu celiskiden yola cikarak iilkemiz egitim sisteminde yoOnetici ve 6gretmen
faktoriiniin disinda aksayan bazi yonlerin oldugu sonucuna ulasilabilir. Cevre, miifredat ve iilkenin
ekonomik yeterlilikleri gibi faktorlerin de gelistirilmesi ile egitimde istenen basariya
ulasilabilecektir. Arastirmanin bu sonucuna benzer sekilde Tabancali ve Cengiz (2018) yaptiklar
calismada okul miidiirlerinin 6gretim liderligi davranislarni “cogunlukla” diizeyinde yerine
getirdiklerini bulmuslardir. Demirbas ve Kazak (2022) da yaptiklari ¢alismada 6gretmenlerin okul
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miidiirlerinin 6gretim liderligi davranislarini sergilemesine iliskin algilarinin “yiiksek” diizeyde
oldugunu sonucuna ulagsmislardir. Serin ve Bulug (2012) yaptiklar: calismada 6gretmenlerin, okul
miidiirlerinin 6gretim liderligi davrarnslarina iliskin algilarinin “cogu zaman” diizeyinde oldugu
sonucuna ulagmiglardir. Ozyurt (2007) da benzer sekilde, &gretmen algilarma gore okul
miidiirlerinin 6gretim liderligi davranislarini “cogu zaman” diizeyinde gerceklestirdigi sonucuna
ulagmustir. Ogretim liderliginin, okul yénetiminde &gretim ve grenme kalitesinin iyilegtirilmesine
vurgu yapan Onemli bir yaklasim oldugu (Shaked, 2024b) g6z Oniine alindiginda okul
yoneticilerinin 6gretim liderligi davranislarini sergiliyor olmalarimin okullar igin 6nemli sonuglar
doguracag soylenebilir. Bu nedenle 6gretim liderligini sinirlayan etkenlerin gozden gecirilmesi
gerektigi soylenebilir.

Ogretmenler, 6gretim liderliginin alt boyutlarindan olan “okul misyonunu tanimlama”da okul
yoneticilerini “siklikla” diizeyinde algilamaktadirlar. Bu sonug okul yoneticilerinin 6gretmenlere ve
diger paydaslara belirli hedefler gostermesi ve bu kisileri hedefe ulasabileceklerine ikna etmis
olmasi ile agiklanabilir. Okul yoneticilerinin yillik akademik hedefleri ortaya koyarken 6grenci
performanslarini gosteren verilerden yararlanmasi gercekci hedefler belirlemesinde etkili olacaktur.
Kendilerine gercekgi hedefler gosterilen bireyler hedefe ulasmak icin gayret icerisinde olacaklardir.
Okul yoneticilerinin 6gretmenler tarafindan kolayca anlasilabilen ve uygulanabilen hedefler ortaya
koyuyor olmasi bu sonucun ortaya ¢ikmasina sebep olmus olabilir. Alanyazin incelendiginde, Bas
ve Yildirim (2010) yaptiklar1 galismada ilkogretim okulu miidiirlerinin okul amaglarinin
belirlenmesi ve paylasilmas: boyutunu yiiksek diizeyde gergeklestirdikleri sonucuna ulagsmislardir.
Benzer sekilde, Arin (2006) yaptig1 calismada 6gretmen algilarina gore okul miidiirlerinin 6gretim
liderligi boyutlarindan okul misyonunu tanimlamay1 “gogunlukla” diizeyinde yerine getirdikleri
sonucuna ulagsmistir. Duran (2023) o6zel ogretim kurumlari miidiirlerinin 6gretim liderligi
davraniglarini inceledigi calismasinda, 6gretmen algilarina gore okul miidiirlerinin 6gretim liderligi
davraniglarinin alt boyutlarindan okul amaglarinin belirlenmesi ve paylasilmas1 boyutunun diger
boyutlara gore daha yiiksek oldugu sonucuna ulagmistir. Erdogan (2017) ise hazirladigi calismada
okul yoneticilerinin 6gretim liderligi davranis boyutlarindan “okulun amaglarinin belirlenmesi ve
paylasilmas1” boyutunu “cok seyrek” diizeyinde gerceklestirdikleri sonucuna ulagmistir.

Aragtirma sonucunda elde edilen bir diger bulguya gore; 6gretimsel liderlik boyutlarindan “6gretim
programin1 yonetme” Ogretmenler tarafindan “siklikla” diizeyinde algilanmaktadir. Okul
yoneticilerinin okulun egitim sisteminin aksamadan ve belirli bir diizen igerisinde devamini
saglayabiliyor olmalar1 bu sonucun ortaya ¢ikmasma sebep olmus olabilir. Tiirkiye’de 6gretim
programlar1 bakanlik diizeyinde hazirlansa da okul yoneticileri programin uygulanmasinin takibi
konusunda sorumluluk tasimaktadirlar. Okul yoneticileri programin uygulanmasin
kolaylastiracak her tiirlii ara¢ gere¢ ve materyal ihtiyacin1 karsilamaktadirlar. Her 6grencinin
ogrenebilecegi varsayimiyla gerekli ortamin hazirlanmasinda 6gretmenler ile is birligi halinde
olmaktadirlar. Ayrica bu sonug, okul yoneticilerinin ders saatlerinin yeni beceri ve kavramlarin
Ogretilmesi ve uygulanmasi igin etkin bir sekilde kullanilmasinmin takibini yapiyor olmalar: ile
acgiklanabilir. Okulda yapilan tiim etkinliklerin belirlenen hedeflere ulasmak igin yapiliyor
olmasinin takibi ve etkinliklerin esgiidiimiiniin saglaniyor olmas: bu sonucun ortaya ¢ikmasinda
etkili olan faktorlerdendir. Alanyazin incelendiginde Ergen (2013) ve @zyﬁrek (2022) yaptiklar:
calismalarda “egitim programini yonetme” alt boyutunun 6gretmenler tarafindan “gogunlukla”
diizeyinde algilandig1 sonucuna ulasmislardir.

Arastirma sonucunda elde edilen bir diger bulgu; 6gretimsel liderligin “Okul Tklimini Destekleme”
boyutunun 6gretmenler tarafindan “siklikla” diizeyinde algilaniyor olmasidir. Okul yoneticilerinin,
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Ogretmen Algilarina Gére Okul Yoneticilerinin Ogretimsel Liderligi fle Orgiitsel Ogrenme Arasindaki fligkinin
Incelenmesi
Ogretmenlerle, Ogrencilerin akademik gelisimlerini degerlendirmek {izere goriismeler yapiyor

olmasi, zaman zaman 6grenci ve 0gretmenlerle ders aralarinda sohbet etmesi, okulda yapilan ders
dig1 aktivitelere katiliyor olmast bu sonucun ortaya gtkmasina sebep olmus olabilir. Ogretmenlerin
basar1 veya cabalar1 sebebi ile tebrik edilmesi ve okul basarisina katki saglayan 6gretmenlerin
odiillendiriliyor olmasi arastirmada bu sonucun ortaya ¢itkmasinda etkili olan diger faktorlerdendir.
Ayrica akademik veya sosyal bagar1 gosteren 6grencilerin tebrik edilmesi, torenlerde bu 6grencilerin
diger o6grencilere ornek gosterilmesi ve bu 6grencilerinin ailelerinin aranarak tebrik edilmesi de bu
sonucunda ortaya ¢ikmasini saglamus olabilir.

Ikinci Alt Probleme Yonelik Tartisma ve Sonug

Ogrenmeyi orgiitler igin en yiiksek uyum ve verimlilik bigimi olarak olarak agiklamak miimkiindjir.
Orgiitsel 6grenme degisen ortamlarda hayatta kalma olasiligini artirir. Orgiitsel teori genellikle
ogrenmenin, oldukga iyi tanimlanmamis baz1 dis uyaranlara yanit olarak orgiitsel uyum ihtiyac
tarafindan uyarildigimi varsayar. Ogrenme, belirsiz teknolojik ve piyasa kosullarinda rekabet
glictinii, tiretkenligi ve yenilik¢iligi korumak ve gelistirmek i¢in amagh bir arayis olarak goriiliir.
Belirsizlikler ne kadar biiyiikse, 6grenme ihtiyac1 da o kadar biiyiiktiir (Dodgson, 1993). Okullar da
diger Orgiitsel yapilar gibi 6grenmeyi gerektiren bu gevre iginde amaglar1 gergeklestirmek {izere
faaliyet ytiriitiirler. Bu nedenle, okullar i¢in de 6grenmenin, ¢evresel kosullara uyum, verimlilik ve
rekabet giiclinii artiran bir faktér oldugunu sdylemek miimkiindiir. Aragtirma sonucunda,
ogretmenlerin Orgiitsel 6grenmeye iliskin alg1 diizeylerinin “katiliyorum” diizeyinde oldugu
goriilmistiir. Bu sonug 6gretmenlerin gorev yaptiklar: okullarda giiven ve ig birligine dayali bir
okul ikliminin olusturulmus olmas: ile agiklanabilir. Ogretmenlerin kendilerini gilivende
hissetmeleri ¢alisma performanslarini ve dolayisiyla 6grenme motivasyonlarin artiracaktir. Ayrica
is birliginin saglandig1 okullarda ogretmenler birbirleriyle siirekli bilgi alis verisinde bulunarak
orglitsel 6grenme siirecine katki saglayacaklardir. Tiim 6gretmenler tarafindan benimsenmis ortak
bir vizyonun varligr da bu sonucun ortaya ¢ikmasim saglamis olabilir. Zira okul yoneticisi ve
personel tarafindan sekillendirilen okul vizyonu, okulda orgilitsel 6grenme siirecinin giiglii bir
motivasyonudur (Kurland ve digerleri, 2010). Ogretmenlerin okulun hedeflerini benimsemis olmasi
bu dogrultuda ¢aba harcamalarini saglayacaktir. Hedef dogrultusunda yapilan her galisma farkli bir
O0grenmenin ortaya ¢ikmasini saglayacaktir. Bu sonucun ortaya ¢ikmis olmasi okul yoneticilerinin
inisiyatif ve risk alabiliyor olmas1 ve bu konuda 6gretmenlerine de yetki veriyor olmalar ile
aciklanabilir. Inisiyatif ve risk alma monotonluktan kurtulmak ve yeniliklere kapi agmak igin gerekli
olan bir durumdur. Orgiitsel grenmenin bir yolu, 8gretmenlerin kurum igi is birligi temelinde
ogrenmek oldugu gibi diger okullarin deneyimlerinden yararlanmak seklinde de olabilir. Ozellikle
yeni kurulan veya gelismekte olan okullarin 6gretmenleri ve yoneticileri, belirsiz durumlarla basa
¢ikmak igin koklii okullarin daha kapsamli 6grenme mekanizmalarini kullanabilir ve sonug olarak
ogrenci 0grenimini iyilestirme yetenegine olan ortak inanci artirabilir (Schechter ve Qadach, 2012).
Yeniliklere agik olmayan bir okul ortaminda yeni O0grenmelerin olusmasi miimkiin degildir.
Bakanlik veya il diizeyinde Ogretmenlere sunulan mesleki gelisim imkanlarinin varligs,
ogretmenlerin bu imkanlar: takip ederek yararlaniyor olmalar: da bu sonucun ortaya ¢ikmasinda
etken olmus olabilir. Mesleki gelisim imkanlar1 Ogretmenlerin ve sonrasmnda okulun tiim
paydaslarinin 6grenmesine katki saglayacaktir. Arastirmanin bu sonucu ile ilgili; Demirbas ve
Bostancar (2020), Ay Isik (2017) ve Giirler (2020) yaptiklar1 ¢calismalarda 6gretmenlerin Orgtitsel
ogrenme algilarinin “yiiksek” diizeyde oldugu sonucuna ulasmislardir. Demirbas ve Bostanci
(2020), Ay Isik (2017) ve Giirler’in (2020) ulastiklar: sonuglar bu ¢alismada elde edilen 6gretmenlerin
orgiitsel 6grenme algilarinin “katiliyorum” diizeyinde olmasi sonucuna paralellik gostermektedir.

1208



Taner Yel * Ender Kazak

Ogretmenlerin 6rgiitsel 6grenme algilar ile ilgili alanyazindaki calismalar incelendiginde, bu
calismada elde edilen 6gretmenlerin oOrglitsel 6grenme algi diizeyi sonuglar: ile celisen bazi
calismalarin da oldugu goriilmiistiir. Kuru (2007), Akan ve Sezer (2014) ve Memduhoglu ve Kusci
(2012) yaptiklar: calismalarda ogretmenlerin orgiitsel 6grenme alg1 diizeylerinin “orta” seviyede
oldugu sonucuna ulagsmiglardir.

Arastirmadan elde edilen bir diger bulguya gore, orgiitsel 6grenmenin “giiven ve is birligi iklimi”
boyutuna iliskin Ogretmenlerin alg1 diizeylerinin “kesinlikle katiliyorum” diizeyinde oldugu
goriilmiistiir. Orgiitsel 6grenme boyutlar1 arasinda dgretmenler tarafindan en yiiksek diizeyde
algilanan boyutun “giiven ve ig birligi iklimi” oldugu goriilmistiir. Bu sonug, 6gretmenlerin,
birbirlerinin diistincelerine kars1 hosgoriilii olmalari ile agiklanabilir. Okul ortaminda hosgoriiniin
saglanmis olmasi diislincelerin rahatlikla ortaya koyulmasin saglayacaktir. Diistincelerin ve yeni
fikirlerin rahatlikla ortaya koyulabilecegi bir okul ortaminda yeni 6grenmelerin kapisi aralanmis
olacaktir. Ogretmenler arasindaki tiim tartismalarin icten ve samimi olmasi, 6gretmenlerin
birbirlerine destek olmasi ve birbirlerini mesleki kaynak olarak gormeleri bu sonucun ortaya
¢itkmasini saglamis olabilir. @gretmen ogrenmelerinde Ogretmenler odasindaki olumlu iletisim
ortami ayr1 bir oneme sahiptir. Tecriibeli 6gretmenlerin bilgi ve tecriibelerini diger 6gretmenlere
aktarmasi orgiitsel 6grenmeye katki saglayacaktir. Erdemoglu (2021) okullarin orgiit kiiltiirii profili
ile Orgiitsel 6grenmeleri arasindaki iliskiyi inceledigi calismasinda, 6gretmenlerin orgiitsel 6grenme
boyutlarindan en yiiksek diizeyde algiladiklar1 boyutun “giiven ve is birligi iklimi” oldugu
sonucuna ulagmistir. Erdemoglu’nun (2021) ulastig1 sonug bu ¢alismanin 6gretmenler tarafindan en
yiiksek diizeyde algilanan boyutun “giiven ve is birligi” boyutu oldugu sonucunu
desteklemektedir.

Arastirmada elde edilen diger bir bulguya gore, orgiitsel 6grenme boyutlarindan “Gozlenen ve
Paylasilan Vizyon” 6gretmenler tarafindan “katiliyorum” diizeyinde algilanmaktadir. Bu sonug,
ogretmenlerin okul diizeyindeki 6nemli kararlara katilma firsatina sahip olmalari ile agiklanabilir.
Kararlara katilma firsati bulan Ogretmenler alinan kararlarin uygulanmasinda daha istekli
davranmaktadirlar. Hedeflere ulasmak icin ihtiya¢ duyulan bilgilere ulasma cabas1 Orgiitsel
ogrenme siirecine olumlu katk: saglayacaktir. Tutarli ve tiim paydaslar tarafindan paylasilan ortak
bir vizyonun olmasi da bu sonucun ortaya c¢ikmasma sebep olmus olabilir. Okuldaki tiim
uygulamalarin 0gretmenler ve yoneticiler tarafindan elestirel olarak incelenmesi aksayan yonlerin
tespiti agisindan onemlidir. Tespit edilen eksiklerin giderilmesi igin yeni bilgilerin elde edilmesi
noktasinda Ogretmenler c¢aba igerisine girecektir. Okulun hedeflerinin veliler ve toplum ile
paylasiliyor olmast da bu sonucun ortaya ¢ikmasindan etken olmus olabilir. Okulun tiim
paydaslarinin hedeflerden haberdar olmasi &grenme konusunda onlar1 motive edecektir. Igsel
motivasyonu saglanmis olan bireylerin orgiitsel 0grenme siirecine daha fazla katki saglanmasi
beklenmektedir. Benzer sekilde Balc1 (2024) da yaptig1 calismada “Goézlenen ve Paylagilan Vizyon”
boyutunun 6gretmenler tarafindan “katiliyorum” diizeyinde algilandigi sonucuna ulagmustir.

Arastirma sonucunda elde edilen bir diger bulguya gore, drgiitsel grenmenin “Inisiyatif ve Risk
Alma” boyutu 6gretmenler tarafindan “katiliyorum” diizeyinde algilanmaktadir. Bu sonug okul
yoneticilerinin yenilige agik olmalari, gerekli durumlarda inisiyatif almalari, 6gretmenlerin de
inisiyatif ve risk almalarini desteklemeleri ile agiklanabilir. Yenilige agik olmayan bir okul ortaminda
ogretmenler sadece rutin igleri takip eder. Rutinin digina ¢ikmadan yeni 6grenmelerin meydana
gelmesi miimkiin degildir. Yonetici ve 0gretmenlerin yenilige acgik olmalar1 yeni 0grenmelerin
kapisini aralayacaktir. Yenilikler konusunda cesaretlendirilen ve yetkilendirilen 6gretmenler yeni
bilgilere ihtiya¢ duyacaktir. Ayrica inisiyatif alan 6gretmenlerin 6diillendiriliyor olmasi da bu
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sonucun ortaya ¢ikmasina sebep olmus olabilir. Odiillendirilen 6gretmenlerin 6grenme
motivasyonlar1 daha da artmakta ve bu durum diger 6gretmenlere de 6rnek olmaktadir.

Arastirma sonucunda elde edilen bir diger bulguya gore, 6rgiitsel 6grenmenin “Devam Eden Birbiri
lle Tliskili Mesleki Gelisim” boyutu oOgretmenler tarafindan “katiiyorum” diizeyinde
algilanmaktadir. Bu sonug, 6gretmenlerin diger okullarda uygulanan iyi ornekleri arastirtyor ve
ornek aliyor olmalar ile agiklanabilir. Yerel ve bakanlik diizeyindeki mesleki egitimlerin takip
edilmesi de orgiitsel 6grenmeye katki saglayacaktir. Ogretmenlerin “Devam Eden Birbiri Ile Tligkili
Mesleki Gelisim” algilarinin daha da artmas: i¢in mesleki gelisim igin yeterli zaman dilimleri
olusturulmas gerekmektedir. Ogretmenler mesleki gelisim imkanlarin1 zaman problemi nedeni ile
ihmal edebilmektedirler. Ara tatil uygulamas: mesleki gelisim icin yerinde bir uygulama olabilir.
Derslerin olmadig ara tatil siirecinde 6gretmenlere farkli mesleki gelisim imkanlarinin sunulmasi
Ogrenme siirecine katki saglayacaktir. Mesleki gelisim egitimlerini diizenleyen 6gretmenlerin
donanimli olmasi 6gretmenlerin egitimlere katilmada istekli olmalarina katki saglayacaktir. Ayrica
ogretmenlerin ihtiya¢ duyduklar: alanlarda egitim almalarmin saglanmas: 6nemlidir. Bu agidan
ihtiyag analizlerinin yapilarak egitimlerin diizenlenmesi gerekmektedir. Universiteler ile devlet
okullarinin is birligi halinde olmasi mesleki gelisim siirecine katki saglayacaktir. Ciinkii
ogretmenler, kendisi ile ayn1 konumda olan bagka bir 6gretmenin liderligindeki egitime katilma
konusunda istekli olmamaktadirlar. Yiiksek 6grenim kurumunda gorev yapan 6gretim gorevlisinin
liderligindeki egitim daha ilgi gekici gelebilmektedir.

Uciincii Alt Probleme Yonelik Tartisma ve Sonug

Aragtirma sonucunda elde edilen bulguya gore 6gretimsel liderliginin alt boyutlarindan “Okul
Misyonunu Tanimlama” ile orgiitsel dgrenmenin alt boyutlarindan “Giiven ve Is Birlikci Tklim”,
“Paylagilan ve Gozlenen Vizyon”, “Inisiyatif ve Risk Alma” , “Mesleki Gelisim” ve Orgiitsel
Ogrenme dlgeginin geneli arasinda pozitif yonlii, istatistiksel olarak anlamli ve orta diizeyde bir
iliski oldugu goriilmiistiir. Bu bulgu dogrultusunda okul yoneticilerinin okul genelini ilgilendiren
yillik hedefler ortaya koymasinin ve hedefleri belirlerken 6gretmen goriislerini de dikkate almasinin
orglitsel Ogrenme siirecine katki saglayacagr soylenebilir. Zira okul tabanli ortamlarda
ogretmenlerin 6grenmesini tesvik etmek igin okul liderlerinin destegi gereklidir (Zhang ve Wong,
2018). Hedefler belirlenirken Ogretmen goriislerinin dikkate alinmasi 6gretmenlerin okulun
amaglarin1 benimsemelerini saglayacaktir. Benimsenen amaglar dogrultusunda gayret gostermesi
beklenen Ogretmenler orgiitsel 6grenme siirecine hem katki saglayacak hem de bu siirecten
yararlanacaktir.

Diger bir bulguya gore 6gretimsel liderligin alt boyutlarindan “Ogretim Programimi Yénetme” ile
orgiitsel 6grenmenin alt boyutlarindan “Giliven ve Is Birlik¢i Iklim”, “Paylagilan ve Gozlenen
Vizyon”, “Inisiyatif ve Risk Alma”, “Mesleki Gelisim” ve Orgiitsel Ogrenme 6lceginin geneli
arasinda pozitif yonlii, istatistiksel olarak anlaml ve orta diizeyde bir iliski oldugu goriilmektedir.
Bu bulgu okul yoneticilerinin 6gretimle ilgili her tiirlii ara¢ gerecin temini, bakim ve onarimi
konusunda gosterecegi gayretin Orgiitsel 0grenme siirecine katki saglayacagi sonucunu ortaya
koymaktadir. Okul yoneticilerinin 6gretim programlarinin gergeklestirilmesinin takipgisi olmas;,
cesitli 6l¢gme araglarinin ortaya koydugu sonuglari analiz etmesi Orgiitsel 6grenme siirecine katki
saglayacaktir. Ayrica 6gretim programin takibini yapmak icin 6gretmen ve 6grencilerle goriismeler
yapmasi Orglitsel 6grenme siirecinin gelistirilmesini saglayacaktir. Tiirkiye egitim sisteminde okul
yoneticileri genellikle okulun fiziki sorunlar ile ugrasmakta, biirokratik islere daha fazla zaman
harcamaktadirlar. Okul yoneticilerinin 6gretim programina odaklanmalarmi saglamak igin
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okullarda teknik islerin ytiriitiilmesini saglayacak personel alimi orgiitsel 6grenmenin gerceklesme
stirecine katki saglayacaktir. Bu durum okuldaki tiim paydaglarin 6grenme tiizerine daha fazla
zaman ayirmasini saglayabilir. Bu sonug okullarda orgiitsel 6grenmenin artirilmas: igin okul
yoneticilerinin; okul programina ve 6gretim-6grenme siirecine dnderlik etmesinin 6nemini ifade
etmektedir. Okullarda egitim 6gretimin kalitesinin artirilmasi igin yapilacak olan her tiirlii etkinlik
ortak bir amaca hizmet etmelidir. Bu etkinlikler okul yoneticilerinin koordinesinde titizlikle
planlanmalidir. Uygulama asamasinda da degerlendirmeler yapilmali ve etkinliklerin gelistirilmesi
i¢in gesitli yollar aranmalidir.

Diger bir bulguya gore 6gretimsel liderligin alt boyutlarindan “Okul Iklimini Destekleme” ile
orgiitsel 6grenmenin alt boyutlarindan “Giiven ve Is Birlikci Iklim”, “Paylagilan ve Gozlenen
Vizyon”, “Inisiyatif ve Risk Alma”, “Mesleki Gelisim” ve Orgiitsel Ogrenme &lgeginin geneli
arasinda pozitif yonlii, istatistiksel olarak anlaml ve orta diizeyde bir iligki vardir. Bu bulgu okul
yoneticilerinin 6gretmenlerle siirekli iletisim halinde olmalarinin, 6gretmenlere mesleki gelisim
firsatlar1 sunmalarmin drgiitsel 6grenmeye katki saglayacaginin gostergesidir. Iletisimci olarak
miidiir, tim ¢ocuklarin dgrenebilecegini ve basariyr deneyimleyebilecegini personele iletmeli ve
ogrenme ciktilar1 6gretim programlarina rehberlik etmek igin agik¢a tanimlanmalidir. Gortiniirliik
i¢in miidiir, davranisa 6rnek olmali, siniflara gayri resmi olarak ugramali ve personel gelistirme
aktivitelerini bir Oncelik haline getirmelidir (Bada ve digerleri, 2024). Bazi1 arastirmalar,
ogretmenlerin meslektaslarindan ve kendi bireysel sinif deneyimlerinden oldukga gayri resmi
yollarla 6grendiklerini gostermektedir. Ancak, okul iginde ve disinda planlanmis mesleki gelisim ve
diger okullara ziyaretler gibi resmi yapilar aracili§iyla da 6grenirler. Dolayisiyla, orgiitsel 6grenme,
hem resmi hem de gayri resmi nitelikte zengin bir firsat meniisii tarafindan destekleniyor gibi
goriinmektedir (Leithwood ve digerleri, 1995). Okul yoneticilerinin, kendi yetki alanlarindaki
Ogretmenlere mesleki gelisim igin yeterli firsatlarin saglamalar1 gerekmektedir. Bu, okul
miidiirlerinin bilgi ve yeterliliklerini gelistirmek i¢in Egitim Bakanlig1 ve diger ilgili paydaslarin
ortak cabalarma olan acil ihtiyacin altin1 ¢izmektedir. Bunu yaparak, sorumluluklarini etkili bir
sekilde yerine getirebilir ve Ogretmenler arasinda siirekli mesleki gelisime elverisli bir ortam
yaratabilir, boylece egitim kurumlar1 iginde bir mitkemmellik kiiltiirii olusturabilirler (He ve
digerleri, 2024). Bunun yaninda c¢alisanlarin yenilik ve risk alma konusunda tesvik edilmesi,
ogretmenlerin basarilarinin ddiillendirilmesi 6gretmenlerin orgiitsel 6grenme algilarini artiracaktir.
Bu sonug, okul yoneticilerinin; giiven, destek, is birligi, katilim, motivasyon ve baghlik gibi olumlu
okul iklimi 6zelliklerini sagladiklarinda, 6gretmenlerin birlikte calismasini ve orgiitsel 6grenmeyi
artiracagim gostermektedir. Kahraman (2020) calismasinda 6gretmenlerin okul iklimi algilar: ile
orglitsel 6grenme algilar1 arasinda pozitif yonlii, yiiksek diizeyli iliski oldugu sonucuna varmaistir.
Bu sonug ¢alismamizin sonucu ile paralellik gostermektedir.

Diger bir bulguya gore oOgretimsel liderligin genel ortalamasi ile oOrgiitsel 6grenmenin alt
boyutlarindan “Giiven ve Is Birlik¢i Iklim”, “Paylagilan ve Gozlenen Vizyon”, “Inisiyatif ve Risk
Alma”, “Mesleki Gelisim” ve Orgiitsel Ogrenme 6lceginin geneli arasinda pozitif yonlii, istatistiksel
olarak anlamli ve orta diizeyde bir iliski vardir. Bu baglamda 6gretmenlerin algilarina gore okul
yOneticilerinin 0gretimsel liderliginde artis oldugunda okullarda gerceklesen Orgiitsel 6grenmede
de artis olmas1 beklenmektedir. Yasadig1 donemin sartlarma uygun yeteneklerle donatilmis bireyler
yetistirmek ancak oOrgiitsel Ogrenmeyi okul kiiltiirtine yerlestirmeyi bagarabilen okullarda
gerceklestirilebilir. Bu okullarin olusturulmasinda en 6nemli gorev okul yoneticilerine diismektedir.
Ogretimsel liderligi benimseyen okul yoneticileri drgiitsel 6grenmeyi tegvik ederek 6gretmenlerin
ve diger personelin bilgi paylasimini artirabilir. Bu durum daha etkili 6gretim stratejilerinin
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gelistirilmesine yardimc1 olacaktir. Ayrica 6gretim liderleri 6gretmenlere siirekli gelisim firsatlar:
sunarak Orgiitsel 0grenmeyi destekleyebilir. Alan yazin incelendiginde ¢alismanin bu sonucunu
destekleyen c¢alismalarin oldugu goriilmiistiir. Demirci (2023) ¢alismasinda; okul miidiirlerinin
ogretim liderligi davraruslar: ile 6grenen okul arasinda pozitif yonde ve orta diizeyde bir iligki
oldugu sonucuna varmistir. Rosmaniar ve Marzuki (2016) calismalarinda okul yoneticilerinin
ogretim liderligi davraniglar ile okullardaki orgiitsel 6grenme arasinda yiiksek bir iliski oldugu
sonucuna varmiglardir. Okul yoneticileri, daha iyi egitim arayisiyla inisiyatifi ve proaktif bir tutum
benimseyerek, uzun vadeli ve siirdiiriilebilir 6grenmeyi tesvik etmelidir. Ogretmenlerin giinliik
caligmalarmi yonlendiren bir okul vizyonu tarafindan yonlendirilen orgiitsel 6grenme siireclerinin
gelistirilmesi, stirdiiriilebilir iyilestirme insa etmek i¢in 6nemlidir (Kurland ve digerleri, 2010).

Calismanin sonugclar: genel olarak degerlendirildiginde, okul yoneticilerinin 6gretimsel liderligi ile
okullarda gerceklestirilen orgiitsel 6grenme arasinda pozitif yonlii ve anlaml bir iligkinin oldugu
gorilmistiir. Calismanin sonuglar: dogrultusunda okul yoneticilerinin 6gretimsel liderligi arttikca,
okullarda meydana gelen orgiitsel Ogrenmenin de artacagi soylenebilir. Yarmin yiiksek
performansl 6grenen organizasyonlari, cesitli irklari, bakis agilarmni, zekalar1 ve bilgileri temsil eden
calisanlar gibi gesitli is glictine ihtiya¢ duyacaktir. Ayrica, yarinin 6grenen organizasyonlars, iliski,
karmagiklik, cesitlilik ve dinamik pazar taleplerini yonetmede sosyal ve biligsel olarak yetenekli
calisanlara ihtiyag duyacaktir. O halde, is diinyasindan, gesitliligin en biiyiik kaynaklar1 olan, ancak
genellikle en "geride" olan ortamlara bilgi aktarmak ve Orgiitsel 6grenmenin okullar i¢in nasil "ise
yarayabilecegini" anlamak gerekir (Austin ve Harkins, 2008). Orgiitsel §¢renmenin gerceklesmesi
igin, Ogretmenlerin ve okul yoneticilerinin okullarinda 6grenme ve c¢alisma organizasyonu
hakkindaki diistincelerinde degisiklikler meydana gelmeli ve bu 6gretmenlerin ve miidiirlerin
ogretim davranislarinda degisiklikler olmalidir. Okullarda is organizasyonunun paylasilan
biirokratik olmayan bilissel imgelerinin gelistirilmesi, bu orgiitsel 6grenmenin temel bir amacidir
(Imants, 2003). Okul yoneticilerinin 6gretim liderligi davranislari, 6gretmenlerin ve diger okul
calisanlarimin siirekli olarak ogrenmesini ve gelismesini tesvik ederek, okulun genel orgiitsel
ogrenme kapasitesini artirabilir. Bu da okulun egitim kalitesini ve 6grenci basarisini olumlu yonde
etkileyebilir. Orgiitsel d6grenmeyi okul kiiltiiriine yerlestirmeyi basaran okullarin, 21. yiizyil
becerilerine sahip bireylerin yetistirilmesi siirecinde basariya ulagsmalar1 muhtemeldir.

Arastirmanin sinirliklar: ve Oneriler

Arastirma, Diizce ilindeki ortaokullarla ve arastirmada kullanilan Olgeklerle smirhidir. Farkh
Olcekler kullanilarak farkli evren ve Orneklemlerde diger okul kademelerinde arastirmalar
yapilabilir. Arastirma 6gretimsel liderlik ile orgiitsel 6grenme arasindaki iligki ile sinurlidir. Elde
edilen sonuglar baglaminda asagidaki dnerilerde bulunulabilir.

1. Okul yoneticilerinin 6gretimsel liderlik alaninda egitimlere katilmalar1 saglanabilir. Diger okul
yoneticileri ile iyi drneklerin paylasilabilecegi zaman araliklar1 olusturulabilir. Iyi drneklerin gesitli
toplantilarda glindeme getirilmesi saglanabilir.

2. Okullardaki orgiitsel 6grenmeye katki saglamak i¢in mesleki gelisim ¢alismalar1 daha nitelikli
hazirlanabilir. Nitelikli egitimler 6gretmenlerin katilim motivasyonlarin artirabilir. Universiteler ile
is birligi halinde yeni 6gretim teknikleri tizerinde ¢alismalar yapilabilir.

3. Mesleki egitimlerin gerceklestirilecegi zaman konusunda Ogretmenlere cesitli alternatifler
sunulabilir. Ornegin yariyil tatili, hafta sonu, aksam gibi degisik zaman dilimleri belirlenerek
dgretmenin istedigi zaman dilimindeki egitime katilmasi saglanabilir. Orgiitsel grenmenin
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gelistirilmesinde kritik 6neme sahip olan 6gretmenler arasi iletisim ve is birligini gelistirmek igin
okul i¢i sosyal etkinlikler artirilabilir.

4. Bu aragtirmada okul yoneticilerinin 6gretimsel liderligi ile orgiitsel 6grenme arasinda anlamli
iliski oldugu goriilmiistiir. Bu arastirma nicel arastirma yontemi kullanilarak yapilmis olup nitel
aragtirma yontemi ile daha detayli bir aragtirma gergeklestirilerek ilgili degiskenleri etkileyen ve bu
degiskenlerin etkiledigi degiskenler nitel calismalar yoluyla derinlemesine arastirilabilir.

5. Diger liderlik yaklasimlar1 ile oOrgiitsel 6grenme ve oOgretimsel liderlik arasindaki iligki
incelenebilir.

Etik Kurul Onayr: Bu arastirma icin Diizce Universitesi Bilimsel Arastirma ve Yayin Etik kurulundan
25/04/2024 ve 2024/95 sayili etik izin alinmistir.

Arastirmacilarin Katki Orant: Arastirmanin tiim siiregleri birinci yazar tarafindan hazirlanmas, ikinci yazar
tarafindan rehberlik ve danismanlik siirecleri ylirtitiilmiistiir.

Catisma Beyani: Yazarlar arasinda herhangi potansiyel bir ¢ikar ¢atismasi olasilig1 yoktur.
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