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Ozet: Siirdiiriilebilir Kalkinma egitimi siirdiiriilebilir bir gelecek icin bireyin tiiketim
aliskanliklarini ve bu yonde tutum ve davranis kaliplarini degistirecek, ileriye doniik ve sistemli
diistinme, siirdiiriilebilir bir gelecek igin ortak kararlar alma ve uygulama yeteneklerini
gelistirecek bir gerceve belirler. Bunun igin ise gerekli egitim ve dgretim uygulamalarinin
gelistirilmesini 6ngoriir. Egitim programlarinda siirdiiriilebilir kalkinma egitimine yer verilmesi
¢ocuklarin bu konuda farkindaliklarini arttiracaktir ve toplumda ortak bir biling olusmasini
saglayacaktir. Siirdiiriilebilir kalkinma egitimi ile ilgili yapilan ¢alismalara bakildiginda erken
cocukluk donemine yonelik uluslararasi karsilagtirmali incelemelerin oldukga az sayida oldugu
goriilmektedir. Bu durumdan yola ¢ikarak, bu ¢alismamizin amaci siirdiiriilebilir kalkinma
egitiminin Tiirkiye’de 2013 okul 6ncesi egitim programi ve eklerine nasil iligkilendirildigini ve
stirdiiriilebilir kalkinma egitiminin uluslararas: alanda okul 6ncesi egitim programlaria nasil
yansitildigini 6gretmen ve uzman goriisleri dogrultusunda karsilastirarak uluslararasi
perspektiften erken ¢ocukluk doneminde siirdiiriilebilir kalkinma egitimini incelemektir. Bu
calisma nitel ve betimsel nitelikte bir igerik analizidir. Bu dogrultuda Tiirkiye, Avustralya,
Almanya ve Kanada okul Oncesi egitim programlari uzman ve Ogretmen goriisleri
dogrultusunda incelenmistir. Elde edilen veriler dokiiman analizi yontemi ile analiz edilmis ve
sonuglar iki ana bashk altinda tematik olarak toplanmistir. Bu baslklar; “Okul Oncesi Egitim
Programlarmin Genel Ozellikleri” ve “Okul Oncesi Egitim Programlarinin Siirdiiriilebilirlik ile
Iliskisi” seklindedir. Sonug olarak, siirdiiriilebilirlik egitiminin okul o6ncesi egitim
programlarinda c¢ogunlukla dogrudan yer almamasina ragmen, farkli gelisim alanlar1 ve
kazanimlar araciligtyla dolayli olarak verilebildigi goriilmektedir.

Anahtar Kelime: Siirdiiriilebilirlik Egitimi, Okul Oncesi Egitim, Egitim Programlari, Icerik
Analizi

Yayim tarihi:30.05.2025
GIRIS

Insanlik, tarim toplumundan sanayi toplumuna gecilmesiyle birlikte pek ¢ok sorunla karsi karsiya
kalmustir. Insanoglunun bilingsiz bir sekilde yenilenemez kaynaklari tiiketmesi, sanayinin olusturdugu kirlilik,
gelir esitsizligi, cinsiyet esitsizligi, iklim degisikligi, niteliksiz egitim ve issizlik bu sorunlardan bazilaridir
(Korkmaz, 2020). 21. yiizyil ise bu sorunlarin giderek biiyliyecegi ve daha fazla karsi karsiya kalacagimiz
mesajini bize vermektedir (Yildirim, 2020). Bu problemler su an ki hayatimizi ve gelecegimizi riske atmaktadir
ve tlim diinyay1 ilgilendiren kiiresel problemlerdir (Bulut ve Cakmak, 2018; Kaya ve digerleri, 2011). Yapilan
caligmalara bakildiginda yasanan krizlerin en biiylik nedeninin insan davranislari oldugu goriilmektedir (Ates,
2019). Intergovernmental Panel on Climate Change [IPCC] (2021) raporunda belirtildigi tizere insan faktorlii
etkiler, en azindan son 2000 yilda diinya ikliminin esi benzeri goriilmemis bir oranda 1sinmasina neden
olmustur. Bu etki diinyanin her bolgesinde kendisini sicak hava dalgalari, siddetli yagislar, kurakliklar ve
tropikal siklonlar gibi asir1 hava olaylar1 seklinde gostermektedir (Ozdem Yilmaz, 2021). Bu zararlar1 azaltmak
ve telafi etmek i¢in siirdiiriilebilirlik kavrami 6nem kazanmistir (Bulut ve Cakmak, 2018; Kaya ve digerleri,
2011; Korkmaz, 2020).

Cevreye ve cevre kirliligine yonelik ilk biiyiik duyarlilik gostergesi 1972'de Stockholm’de toplanan BM
Cevre Konferansi sonunda Birlesmis Milletler Cevre Programi oOrgiitiiniin kurulmasidir. Konferansta
siirdiiriilebilir kalkinma terimine acik¢a atifta bulunulmamigsa da uluslararasi toplum simdiye kadar ayri
konular olarak ele alinan kalkinma ve cevrenin karsilikli olarak yararli bir sekilde yonetilebilecegi
fikrini kabul etmistir (Cevik ve Sahin, 2023). Siirdiiriilebilir kalkinma, insanligin o giine dek olan dogaya bakis
acisindan farkli bir yontem sunar. Siirdiriilebilir kalkinma, 1987 yilinda Diinya Cevre ve Kalkinma
Komisyonu’nun (WCED) Brundtland Raporunda, “Siirdiiriilebilir kalkinma, gelecek nesillerin kendi
ihtiyaglarini karsilayabilme potansiyelini ortadan kaldirmaksizin bugiiniin ihtiyaglarinin kargilanmasidir”
olarak tanimlanmaktadir (s. 15) (IPCC, 2021). Egitim, siirdiiriilebilir kalkinmay1 ekolojik, sosyal ve ekonomik
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baglamlarda gerceklestirmek icin en etkili yontemdir (Giilay ve Onder, 2011; Vladimirova ve Blanc, 2015).
Bu da demek oluyor ki kiiresel problemlerin ¢6ziime ulagmasi i¢in her ¢aligmaya egitimin dahil olmasi oldukga
onemlidir (Teksoz, 2014). Buna paralel olarak, Tiirkiye’de gergeklestirilen giincel ¢aligmalara bakildiginda
farkl1 6grenim kademelerindeki 6grencilerin siirdiiriilebilirlik ile ilgili algi ve tutumlarinin nasil olduguna
iligkin ve hem 6gretmenler ile hem de gelecegin 6gretmenleri olacak 6gretmen adaylarn ile gerceklestirilmis
arastirmalarin oldugu goriilmektedir. Ornegin, Demir ve Atasoy (2021) ortaokul dgrencilerinin siirdiiriilebilir
kalkinmaya yonelik algilarini, Ada ve digerleri (2023) lisesi 6grencilerinin siirdiiriilebilir kalkinmaya yonelik
tutumlarini incelemistir. Arslan ve Yagmur (2022) fen bilimleri 6gretmenleri ile gergeklestirdikleri
caligmalarinda, Ogretmenlerin siirdiiriilebilir kalkinma egitimine iligkin goriislerini incelemiglerdir.
Degirmenci ve Giil (2024) sosyal bilgiler 6gretmenligi programinda &grenim gdrmekte olan 6gretmen
adaylarinin siirdiiriilebilir kalkinmaya iliskin goriislerini incelemislerdir. Caba (2021) yayimladig1 yiiksek
lisans tezinde sinif 6gretmenligi alaninda 6grenim gérmekte olan 6gretmen adaylariin ekolojik ayak izi
farkindalik diizeyleri ve ¢evresel tutumlari iizerinde ¢alismustir. Orerel ve Kagnici (2024) ise yaptiklari
caligmada tiim okul bilesenlerinin bu alandaki 6nemine deginerek, okul psikolojik danigmanlari agisindan
stirdiiriilebilir kalkinma hedeflerinin ne kadar 6nemli oldugunu vurgulamigtir. Prince (2010) siirdiiriilebilirlik
icin egitimin Ozellikle erken ¢ocukluk déneminden baglayarak temel bir deger olarak egitim programlarina
dahil edilmesi gerektigini savunmaktadir. Martinez ve digerleri (2014), Ispanya'da erken cocukluk egitimi
miifredat iceriginin siirdiiriilebilirlik degerleri agisindan inceledikleri ¢aligmada, egitim programlarinin uygun
tutumlar, davranislar ve yasam tarzlar1 gelistirmek i¢in tasarlanmis etkinlikler icerip igermedigini
dogrulamanin 6nemli oldugunu belirtmektedir.

Siirdiiriilebilir Kalkinma

Siirdiiriilebilir kalkinma kavrami, kapsayici bilylime saglamanin yani sira mevcut nesil i¢in ortak refah
yaratmaytr ve gelecek nesillerin ihtiyaclarmi karsilamaya devam etmeyi amacglayan ii¢c ana siituna
dayanmaktadir. Bunlar ¢evre, ekonomik ve toplumsal (sosyal) boyuttur (Demirbag, 2015). Siirdiiriilebilir
kalkinmanin temeli 1940'larda Meksika'da ortaya c¢ikan ve pestisit, melez tohum, yapay giibre gibi
kimyasallarin hayatimiza girdigi Yesil Devrim ile atilmistir. Yesil Devrim, artan niifusun yiyecek ihtiyacini
kargilamaya yonelik bir bulustur (Teks6z, 2014). Kavramin daha ¢ok 1980 yillari civari kullandigi ve gevresel
olarak ifade edildigi sdylenebilir. Bu sekilde siirdiiriilebilirlik kavrami bu yillarda ¢evresel degerlere zarar
vermemek ve dogal kaynaklarin siirdiiriilebilir olarak kullanmak olarak karsimiza ¢ikmaktadir. Daha sonraki
yillarda siirdiiriilebilir kavraminin yanina ek olarak ekonomi ile ilgili olan kalkinma kelimesi getirilerek
stirdiiriilebilir kalkinma olarak ifade edildigi goriilmektedir. Bu sekilde siirdiiriilebilir kalkinmanin
gerceklesmesiyle sayesinde ekonomik alanlarda da gelisme ve biiyiime saglanacaktir (Korkmaz, 2020). Daha
sonra ¢evreyi korumak ve ekonominin biiyiimesini saglamak adma yapilan calismalarda siirdiiriilebilir
kalkinmanin sosyal boyutu fark edilmistir. Bu boyut toplumun g¢evreye karsi sorumlulugunu bilen, duyarli,
bilingsiz bir sekilde tiiketim yapmayan, demokratik bir topluma doniismesini ele alir (Kaya ve Tomal, 2011).
Bu da siirdiiriilebilirlik kavraminin sadece ¢evrenin korunmasi ve ekonomik kalkinma olarak algilanmamasi
gerektigini gostermektedir ve bunlarin yaninda siirdiiriilebilir bir toplumsal diizen seklini de ele almaktadir.
Bu sekilde bilingli bir toplumun olusmasi i¢inde egitim kavrami giindeme gelmektedir (Korkmaz, 2020). Bu
bilingli toplumu olusturacak bireylerin siirdiiriilebilir hedeflere ulasilmasini saglamasi i¢in bu hedefler egitim
programlarina ve ders igerigine yansitilmalidir (Yapici, 2003). Siirdiiriilebilir kalkinma idealini egitime
yansitmak ve bu konuda insanlarin endise duymasimi saglamak, siirdiiriilebilirlik adina bir seyler yapan bir
toplum olusturmay1 saglayacaktir (Ates, 2019). Siirdiiriilebilirlik kavrami bireysel ¢ikarlarin toplumsal
cikarlardan ayr bir sekilde diistiniilemeyecegini ve bunun egitim ile yapilacagini savunur (Demirbag, 2015).

Egitimin kiiresel problemleri ¢6zme konusunda rolii kanitlanmistir. DMO ve BM tarafindan yaymlanan
raporlarda ozon tabakasinin korunmasini ile ilgili yapilan ¢alismalarin olumlu sonug verdigi belirtilmistir. Bu
olumlu sonucun olusmasi ise saglayan sey bazi kuruluslarin ve kisilerin toplumu bilinglendirmek igin verdigi
egitimlerle gerceklesmistir. Bu yapilan c¢aligmalarin en 6nemli noktasi insanlara odaklanilarak bir basari
yakalanmasidir. Davis (2010) tarafindan aktarilan arastirmada erken ¢ocukluk egitimini de kapsayacak sekilde
egitim, cocuklar1 aktif ve bilgili vatandaslar olarak gelistiren, saglikli ve siirdiiriilebilir yagsam bigimlerine
katkida bulunabilecek beceriler olusturmada 6nemli bir role sahiptir. Ancak ne yazik ki giiniimiizde halen
stirdiiriilebilir kalkinma bilincini, egitim sistemlerine anlamli bir sekilde iliskilendiren programlarin sayisi
oldukca azdir ve buna yonelik arastirmalar yalnizca sosyal bilgiler, sanat, cografya ve fen derslerine yonelik.
Bu eksiklige sahip egitim sistemlerinden siirdiiriilebilir kalkinma ve ¢evre bilincine sahip bireyler yetistirmek
oldukc¢a zor olacaktir (Yapici, 2003). Bu nedenle, siirdiiriilebilir kalkinma egitiminin uygulanabilmesi i¢in
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egitim ve egitim programlarinin gelistirilmesi ve bu egitimin programlara biitiinlestirilmesi gerekmektedir
(Bulut ve Cakmak, 2018). Bu ¢aligsma ile erken ¢ocukluk doneminde siirdiiriilebilir kalkinma egitiminin ulusal
ve uluslararasi diizeyde egitim programlarina nasil iligkilendirildigi ortaya koyulacak ve Tiirkiye’de bu yonde
okul Oncesi egitim programlarinda siirdiiriilebilir kalkinma iligkisinin gelistirilmesine yonelik Oneriler
sunulacaktir. Boylece bu calisma ayrica, gelecek calismalarda erken gocukluk egitiminde siirdiiriilebilir
gelisimi ana hatlariyla gosteren degiskenlerin dahil edilmesi, 6n ve siirekli 6gretmen egitiminin diizenlenmesi
ve siirdiiriilebilir kalkinmaya yonelik degisikliklerin giindeme getirilmesi i¢in bilgilendirici bir ¢aligmadir.

Siirdiiriilebilir Kalkinma i¢in Egitim

Siirdiiriilebilir kalkinma igin egitim kavrami ilk olarak 20. yiizy1lda BM Konferansinda yer verilmistir
(Bulut ve Cakmak, 2018). Bu konferansta, Birlesmis Milletler siirdiiriilebilir kalkinmanin ger¢eklesebilmesi
icin stirdiiriilebilir kalkinmayla egitim kavramini iligskilendirilmesini istemis ve “Siirdiiriilebilir Kalkinma i¢in
Egitim Donemi” olarak ilan edilmistir. Bu anlayisin yerlesmesi i¢in 2005- 2014 yillart arasinda tiim diinyada
konunun giindeme alinarak tiim egitim kademelerinde gerekli yansitmalarin yapilmasi gerektigi vurgulanmistir
(UNESCO, 2005). 2015 yila gelindiginde ise artik diinyanin doniisiimiinii ilgilendiren temel konularda
onemli kararlarin alindig1 bir zemin olugmaya basglamisti. Eyliil 2015°te New York’taki Birlesmis Milletler
Genel Merkezi’nde gergeklestirilen BM Siirdiiriilebilir Kalkinma Zirvesi’nde sosyal, ¢evresel ve ekonomik
konularla alakali “2030 Siirdiiriilebilir Kalkinma Hedefleri” 193 iilkenin imzasi ile kabul edilmistir. Bu
dogrultuda, stirdiiriilebilir kalkinma hedeflerinden bir maddesi artik egitimin geregini ve dnemini vurgulamistir
(Bulut ve Cakmak, 2018).

UNESCO, 2030 yilina kadar, stirdiiriilebilir kalkinmayi tesvik ederek, tiim dgrencilerin gerekli bilgi ve
becerileri kazanmalarin1 ve bunun yaninda siirdiiriilebilir yagam bi¢imleri, insan haklari, esitlik, baris, kiiresel
vatandaslik ve kiiltiirel gesitliligin takdiri ve kiiltiiriin siirdiiriilebilir kalkinmaya katkis1 saglanmas1” gerektigi
vurgulamistir. Stirdiiriilebilir kalkinma egitimi 6grencilerin ¢evre, ekonomik ve sosyal diizen olugsmasini
saglamasini, bu diizenin gelismesini ve gelecegini diisiinen planl bir sekilde hareket eden egitimi vurgular.
Siirdiiriilebilir kalkinma egitimi; siirdiiriilebilir kalkinmanin i¢inde barindirdig: tim konulari ele alir (Bulut ve
Cakmak, 2018). Okur Berberoglu ve Uygun’a (2013) a gore, siirdiiriilebilir kalkinma egitimi biitiinsel bir bakis
acisia sahiptir. Cevresel sorunlarin sebebine sadece biyolojik ve fiziksel olarak bakmaz bunun sosyal
boyutlarini da inceler ve siirdiiriilebilir kalkinma egitimi alan bireye de biitiinsel bir bakis acis1 kazandirmaya
caligir. Surdiiriilebilir kalkinma egitimi ge¢misten ders alarak sekillendirilmeli ve olusturulmalidir. Daha
onceki yasanan kiiresel problemler ve uygulanan ¢evre egitim uygulamalarindan c¢ikarilan ders su ki
siirdiiriilebilir bir kalkinmanin gergeklesmesi icin bireye bu konuda sorumluluk duygusunu olusturmaktan
gegmektedir. Yani birey hem kendi davraniglarinin sorumlulugunu alir hem de c¢evresel sorunlarin
cozlimlerinde de kendi sorumlulugunu bilerek aktif bir rol oynar (Okur Berberoglu ve Uygun, 2013).

Aragtirmalar, siirdiiriilebilir kalkinma egitiminin erken ¢ocukluk doéneminden itibaren verilmesi
gerektigini savunmaktadir (Bulut ve Polat, 2019; Davis, 2010; Prince, 2010; Reunamo ve Suomela, 2013;
Weldermariam ve digerleri, 2017). Cocuklar gelecegin karar vericileri oldugu igin, siirdiiriilebilir yasam
degerlerinin erken yasta iligkilendiren bir erken yas miifredat1 ile asilanmasi gerektigini belirtilmektedir
(Prince, 2010). Buna gore, miifredata dayali 6grenme deneyimleri ve dgretmenler ve ebeveynler tarafindan
modellenen ¢ocuklar, yasam boyu siirecek bir siirdiiriilebilirlik yolculuguna ilk adimlar1 atmaya baglayabilirler
(Kahriman Pamuk, 2019). Siirdiiriilebilirlik i¢in egitimin okul dncesi 6gretimin ayrilmaz bir pargast haline
gelmesi ve erken ¢ocukluk miifredatinda temel bir deger olarak dahil edilmesi gerektigi bu arastirmacilarin
ortak onerisidir. Davis ve Elliott (2014), ¢cocuklarin sosyal varliklar oldugunu vurgulayarak kiiciik ¢ocuklarin
uluslararast anlayis, esitlik ve sosyal adaletle ilgili tartigmalara ve deneyimlere katiliminin tesvik edilmesi
gerektigini belirtmektedir. Bulut ve Polat (2019)’1n yaptig1 calisma da ¢ocuklarin egitim verildiginde dogay1
daha karmagik yontemlerle tanimlayabildiklerini, erken cocukluk déneminde gevresel siirdiiriilebilirligi
Ogrenmenin miimkiin ve verimli oldugunu ortaya koymaktadir.

Caligmamiza benzer sekilde, Weldermariam ve digerleri (2017) siirdiiriilebilirlik hakkindaki fikirlerin
Avustralya, Ingiltere, Norveg, Isve¢ ve ABD igin erken cocukluk miifredatina nasil iliskilendirildigini
incelemislerdir. Analizler elestirel sorgulama ve uluslararasi diyalogla gergeklestirilmis ve miifredatin dort
yoniine odaklanmustir: stirdiiriilebilirlik varligi, ¢ocugun goriisleri, insan-gevre iligkisi ve siirdiiriilebilirlik
hakkinda ifade edilen fikirlerin felsefi/teorik temelleri. Arastirmanin sonuglarina gore, siirdiiriilebilirlikle ilgili
fikirler, cogu miifredatta ortiik olarak mevcuttur. Cocuklarin, siirdiiriilebilirligi tesvik etmeye yardime1 olmak
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igin araci olan diinya vatandaslar1 olarak goriildiigii ise agik degildir. Insan-cevre iliskisi ile ilgili olarak,
Avustralya'dan alinan ¢erceve daha fazla karsiliklilik ve karisiklik ifade ederken, diger cer¢eveler miifredatlar
arasindaki farkliliklara ragmen daha insan merkezlidir. Arastirmacilar, sonug olarak insan, insan olmayan ve
diger tiirleri bir ortak diinyalar toplulugu i¢inde kucaklamayi iceren siirdiiriilebilirlik hakkinda daha genis ve
daha kapsayici diinya goriisleri sunan alternatif ¢er¢eveleri dikkate almaya ihtiya¢ oldugunu belirtmektedir.

Kim ve Dreamson (2020)"in yaptig1 ¢alisma, siirdiiriilebilirlik i¢in erken ¢ocukluk egitimi kavramlarmin
(stirdiiriilebilirligin anlami, sitirdiiriilebilirlik i¢in degisim aracisi olarak ¢ocuklar ve kii¢iik cocuklarin giinliik
yasamlarinda siirdiiriilebilirlik) elestirel dokiiman analizi yoluyla Avustralya ve Kore ulusal miifredat
belgelerinde nasil temsil edildigini incelemektedir. Caligma sonucunda, miifredatin {ilkelerin agirlikli kiiltiirel
ozellikleri ile anlamli baglantilara sahip oldugu tespit edilmistir. Bu bulgularla, bu ¢aligma siirdiiriilebilirligin
anlamina 6nemli bir boyut olarak kiiltiirii de eklemektedir. Bu ¢alismada kiiltiirel farkliliklar birincil odak
noktasi olmasa da analiz, kiiltiirlin miifredatta neden farkli siirdiiriilebilirlik yorumlarinin ortaya ¢iktigini
acikliga kavusturan kritik bir faktdr oldugunu gostermistir. Benzer sekilde Davis ve Elliot (2014),
stirdiiriilebilirligin ¢ocuklar, aileleri ve biiyiidiikleri topluluklarla ne kadar alakali oldugunu gostermektedir.
Yilmaz ve Olgan (2017) da okul dncesi egitim kurumlarina devam eden 60-66 aylik ¢ocuklarinin dogaya
yakinlik seviyelerini (biyofili) belirledikleri ¢aligmada ¢ocuklarin biyofilik ya da biyofobik olmasinda 6ne
¢ikan en 6nemli faktoriin kiiltiiriin etkisi oldugunu saptamislardir.

Arlemalm -Hagsér ve Davis (2014), yaptiklar1 ¢alismada kiigiik cocuklarin erken ¢ocukluk egitimi icin
Avustralya ve Isvec ulusal belgelerinde gevre ve siirdiiriilebilirlik ile ilgili kavramlari- yani kalkinmanin
cevresel, sosyal, ekonomik ve politik boyutunu, insanin dogadaki yerini ve ¢evresel yonetimi - elestirel
dokiiman analizi ile incelemislerdir. Genel olarak, analiz hem Avustralya hem de Isveg erken ¢cocukluk egitimi
miifredatinda stirdiiriilebilirlik hakkinda bilgi edinmenin belirsiz ve belirsiz terimlerde tanimlandigini
gostermektedir. Analizler hem Avustralya hem de Isve¢ miifredatinin cevresel, sosyal ve bilissel boyutlara
bagl igeriklerle ilgilenirken, insan gelisiminin siyasi boyutlarmin smirli veya hi¢ tartisilmadigimi
gostermektedir. Bagka bir deyisle, ¢ocuklar bu erken ¢ocukluk miifredat1 ¢cergevelerinde siirdiiriilebilirlik i¢in
yetkin varliklar veya degisimi gerceklestirecek bireyler olarak taninmamaktadir. Bu ¢alisma, siirdiiriilebilirlik
ve cocuklarin aktif vatandas olarak nasil anlasildig1 hakkinda gizli varsayimlar1 ve degerleri ortaya ¢ikarmay1
amaclayan elestirel yorumlayici bir aragtirmadir.

Reunamo ve Suomela (2013) tarafindan yapilan arastirmada, Finlandiya erken cocukluk egitimi ve
bakimi (ECEB) miifredatinda, siirdiiriilebilir kalkinma i¢in egitim (ESD) i¢in 6zel bir icerik olmadiginm
belirtmiglerdir. Bu nedenle arastirmacilar, genisletilmis ¢evre egitimi modeli araciligiyla Finlandiya erken
cocukluk egitimcilerinin tercihlerini incelemislerdir. Bu modelin arkasinda Palmer'in aga¢ modeli ve ECEB'in
deneysel, sosyal ve etik bilesenlerine vurgu vardir. Arastirma yontemi olarak bir anket kullanilmistir. Giiney
Finlandiya'daki toplam 924 ekip kendi 6grenme ortamlarini ESD agisindan degerlendirmistir. Sonuclara gore,
ogretmenler oncelikle ECEB'in anlama (6grenme) yonlerine ve egitimin sosyal yoniine 6ncelik vermektedirler.
Bu arastirma, 6gretmen goriisleri dogrultusunda egitim programinin ESD i¢in degerlendirmesini yapmasi
nedeniyle calismamiz igin yol gosterici olmustur. Arastirmada ESD uygulamasina yonelik potansiyel
cikarimlar ve gostergeler tartisilmaktadir.

Benzer sekilde, Ogelman ve Ekici (2010), Ozkan ve Tugluk (2020) tarafindan aktarilan ¢alismalarda,
Milli Egitim Bakanligi Okul Oncesi Egitim Programindaki kazanim ve gostergeleri ¢evre egitimi agisindan
incelenmesi amaglanmistir. Her iki calismada da Okul Oncesi Egitim Programinin cevre egitimi bakimimdan
icerik analizi gerceklestirilmistir. Yine her iki arastirmada, veriler aragtirmacilar tarafindan hazirlanan “Uzman
Goriis Formu™ ile okul 6ncesi ve ¢ocuk gelisimi boliimlerinden, ¢evre egitimi ¢alisan 6gretim elemaninin
goriislerinin alinmas1 yoluyla toplanmistir. Uzman gériis formunda Okul Oncesi Egitim Programindaki tiim
gelisim alanlarina ait kazanim ve gostergeler yer almistir. Uzmanlara bunlardan hangilerinin gevre egitimi ile
ilgili oldugu sorulmustur. Ozkan ve Tugluk (2020)’un ¢alismasinda, 2013 programm kazanim gostergeler
acisindan incelendiginde, uzmanlara gore gelisim alanlarindaki kazanimlarda, motor ve dil alanlarinda ¢evre
egitimine yonelik yonelik kazanim ve gostergelerin yer almadig1 ancak sosyal-duygusal, biligsel ve 6z bakim
becerileri alanlarinda ¢evre egitimine iliskin kazanim ve gdstergelerin mevcut oldugu goriilmektedir. Bu
arastirma da ¢alismamiza uzman goriisiiniin arastirmaya dahil edilmesi yoniiyle yol gosterici olmustur.

Siirdiiriilebilir kalkinma egitimi, siirdiiriilebilir bir gelecek i¢in bireyin tiiketim aligkanliklarini, tiiketime
kars1 tutumunu ve davranislarini, gelecege doniik, ileriyi diisiinen, slirdiiriilebilir bir diinya i¢in planlar yapan,
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gelecegi icin ortak kararlar ve davranislar sergileyen bireyler olusturmayi hedefler. Bunun saglanmasi igin
egitim ve egitim programlarinin gelistirilmesini dngdriir (Bulut ve Cakmak, 2018).

Toran (2017), Tirkiye’de erken ¢ocukluk egitimi igin siirdiiriilebilir kalkinma baglaminda yapilan
yayinlara yonelik bir degerlendirme yapmistir. Arastirmanin veri kaynagini, erken ¢ocukluk egitimi icin
siirdiiriilebilir kalkinma ile ilgili yapilmis yayinlar olusturmaktadir. Arastirmada yayinlar belirlenirken “erken
cocukluk egitimi ve siirdiiriilebilir kalkinma, erken ¢ocukluk egitimi i¢in siirdiiriilebilir kalkinma, erken
cocukluk egitimi i¢in siirdiiriilebilir gelisme, okul dncesi egitim i¢in siirdiiriilebilir gelisme” ifadelerinden
birinin geg¢mesi ve Olgiitii belirlenerek arastirma kapsamina alinmistir. Calisma sonucunda, Tiirkiye’de
aragtirma sayisinin diisiik oldugu buna karsin son yillarda aragtirmalarin arttig1 ve bu aragtirmalarin biiyiik bir
cogunlugunun bildiri tlirlinde oldugu, farkindalik diizeyini incelemek amaciyla yapildigi saptanmustir.
Yalnizca, Akgay (2006) tarafindan yapilan caligma ile Tiirkiye’de 2002 okul Oncesi egitim programi
kapsaminda yer alan ve Kanada, Amerika, Isvigre, Almanya ve Japonya’da okul dncesi egitim programlari
kapsaminda yer alan cevre egitimine yonelik etkinlikler ile karsilastirildigi bir ¢alismaya rastlanmustir.
Programlarin okul oncesi egitimine yonelik genel bilgi iceren boliimleri ile ¢evre egitimine yonelik amagclar,
hedefler ve uygulamalar segilerek Tiirkge ¢evirisi yapilmigtir. Daha sonra her bir iilkenin okul dncesi programi
Tiirkiye’nin okul 6ncesi egitim programi ile karsilagtirilmistir. Arastirmada ele alinan iilkelerin programlari
incelendiginde, iilkelerin ¢evre egitimine gerekli 6nemi verdigi belirtilmektedir. Tiirkiye’de ise okul oncesi
egitim programinda ¢evre egitimine yonelik birka¢ tane hedef ve hedef davranis bulunmakla birlikte 6rnek
yillik planda 6zellikle Fen ve Doga Etkinlikleri kapsaminda azimsanmayacak miktarda cevre egitimi
uygulamalarina yer verildigi goriilmektedir. Ancak bu ¢aligmanin benzerine 2013 yilinda uygulamaya gecilen
program i¢in rastlanmamuistir.

Yaptigimiz alan yazini taramasinda da goriildiigii iizere siirdiiriilebilir kalkinma egitimi ile ilgili yapilan
calismalara bakildiginda erken ¢ocukluk donemine yonelik siirdiiriilebilirlik programlarmin uluslararasi
karsilagtirmali incelemelerin oldukga az oldugu goériilmektedir. Bu durumdan yola ¢ikarak, bu ¢alismamizin
amact; sirdiiriilebilir kalkinma egitiminin Tiirkiye’de okul Oncesi egitim programi ve eklerine ne Slglide
iliskilendirildigini ve siirdiiriilebilir kalkinma egitiminin uluslararasi alanda okul dncesi egitim programlarina
ne kadar yansitildigini1 6gretmen ve uzman goriisleri dogrultusunda karsilastirarak uluslararasi perspektiften
erken ¢ocukluk déneminde siirdiiriilebilir kalkinma egitimini incelemektir. Bu baglamda su sorulara yanit
aranmigtir:

1. Tiirkiye, Almanya, Avustralya ve Kanada okul 6ncesi egitim programlarinin genel 6zellikleri nelerdir?
2. Tirkiye, Almanya, Avustralya ve Kanada okul 6ncesi egitim programlarinda siirdiiriilebilir kalkinma
egitiminin yer alma durumu nasildir?

YONTEM

Bu béliimde ¢alismanin deseni, veri kaynaklari, veri toplama araglari, veri toplama siireci ve veri analizi
hakkinda detayl bilgiye yer verilmistir.

Arastirmanin Deseni

Stirdiiriilebilir kalkinma egitiminin farkli iilkelerde ve Tirkiye’de, okul dncesi egitim programlarina
nasil yansitildigini kargilastirmali olarak incelemesini amaglayan bu ¢alisma nitel ve betimsel bir aragtirmadir.
Arastirma nitel arastirma yontemlerinden igerik analizi deseni ile gerceklestirilmistir. Igerik analizi, metin veya
gorsellerin igeriginde yer alan, arastirmaya yonelik bilesenleri saptama, siniflandirma ve yorumlama amaci ile
gerceklestirilen, nesnel ve metodolojik bir desendir (Alanka, 2024). Betimsel arastirmadaki temel amag da
arastirilan konuyu tam ve dikkatli bir sekilde agiklamaktir (Biiyiikoztiirk ve digerleri, 2020). Bu agilardan
caligma hem arastirmacilarin incelemesi ile hem de 6gretmen ve alan uzmanlarinin deneyim ve goriislerinden
yararlanarak siirdiiriilebilir kalkinma egitiminin uluslararast1 okul oncesi egitim programlarina nasil
yansitildigini incelemistir.
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Calisma kapsaminda Tiirkiye, Almanya, Avustralya ve Kanada okul Oncesi egitim programlari
incelenmistir. Uluslararas1 programlarin se¢iminde; programlarin ulagilabilirligi ve farkli bolgeleri temsil
etmeleri temel kriterler olmustur. Programlarin dilleri Tiirkce, Almanca ve Ingilizcedir.

Programlarin incelenmesinde ¢alismaya iki farkli grup dahil edilmistir: Bunlar 3 okul dncesi 6gretmeni,
2 okul dncesi alan uzmani ve 1 fen bilgisi egitimi alan uzmanidir. Bu baglamda, Tiirkiye nin bat1 illerinin
birinin merkezinde yer alan okul 6ncesi kurumlarinda gorev yapan dgretmenler ve yine ayni ilde bulunan bir
iiniversitenin egitim fakiiltesi biinyesinde yer alan dgretim elemanlar1 ¢calismada yer almistir. Ogretmenlerin
ve uzmanlarin se¢iminde; zaman, finansman ve isgiicii kaybini1 dnlemek amaciyla, arastirmaci tarafindan
ihtiya¢ duyulan gruba en kolay ulagilabilir kisiler ile ¢alismaya yardimei olan bir yontem oldugundan uygun
ornekleme yontemi (Biiyiikoztiirk ve digerleri, 2020) kullanilmistir. Bu dogrultuda 6gretmenlerin se¢iminde
en az 5 yillik mesleki deneyime sahip olmalar1 ve meslege aktif olarak devam etmeleri, uzmanlarin se¢iminde
ise en az doktora derecesine sahip 0gretim iiyesi olmalar1 ve arasgtirmanin amacina uygun olacak sekilde
belirlenen (okul oncesi egitimi ve siirdiiriilebilirlik egitimi) alanlarda ¢aligmalarinin olmasi kriter olarak
belirlenmistir.

Veri Toplama Araclan

Calismanin verileri aragtirmacilar tarafindan gelistirilmis bir inceleme raporu ile toplanmigtir. Bu
baglamda ¢aligma kapsaminda belirlenen okul 6ncesi egitim programlarinin siirdiiriilebilir kalkinma egitimi
icin uygunluguna yonelik incelenmesi amaciyla, alan yazina dayali olarak olgiitler belirlenmistir. Bu yonde
ozellikle Weldermariam ve digerleri (2017), Kim ve Dreamson (2020), Arlemalm -Hagsér ve Davis (2014) ve
Reunamo ve Suomela (2013)’nin ¢aligmalarindan yararlanilarak bir 6l¢iit tablosu olusturulmustur. Bu odlgiit
tablosunun igerik ve kapsam gegerliligi i¢in siirdiiriilebilirlik ve ¢evre egitimi alanlarinda calisan okul 6ncesi
uzmanlarindan uzman goriisii alinmistir. Almman uzman goriisleri dogrultusunda olgiitler diizenlenerek
dokumana olan son hali verilmis ve veri toplama arac1 tamamlanmistir. Olgiitlerin son hali Ekler boliimiinde
verilmisgtir.

Veri Toplama Siireci

Caligmanin veri toplama ve uygulanabilirligine yonelik etik kurul onayi, Mugla Sitki Kogman
Universitesi Sosyal ve Beseri Bilimler Arastirmalar1 Etik Kurulu tarafinda 28.09.2022 tarihi ve 120 karar
numarasl ile verilmistir. Alinan etik kurul onay1 dogrultusunda ¢alismanin verileri 3 asamada toplanmistir. Bu
asamalar su sekilde gerceklestirilmistir:

1.Asama: Ulasilabilir okul oncesi egitim programlarinin (1 ulusal ve 3 farkli tlke) siirdiiriilebilir
kalkinma egitimi i¢in uygunluguna yonelik arastirmacilar tarafindan incelenmistir. Bu baglamda Tiirkiye’ de
uygulanan 2013 Okul Oncesi Egitim Programi ve Avusturalya, Almanya, Kanada’da uygulanan okul 6ncesi
egitim programlart incelenmistir. Bu asamada programlar yalnizca arastirmacilar tarafindan incelenmis.
Ayrica inceleme sonucunda, daha 6nce olusturulan olgiitler tekrar gdzden gegirilmistir.

2. Asama: Tiirkiye’de uygulanmakta olan okul Oncesi egitim programinin siirdiiriilebilir kalkinma
egitimi i¢in uygunluguna yonelik 6gretmen goriisleri alinmistir. Bu dogrultuda meslege devam eden 3 farkl
okul &ncesi 6gretmenine verilen dlgiitler dogrultusunda 2013 Tiirkiye Okul Oncesi Egitim Programimni
incelemeleri istenmistir. Ogretmenler ekte verilen olgiitleri agik uglu sekilde cevaplayarak programi
incelemislerdir.

3. Asama: Almanya, Avustralya ve Kanada’da okul 6ncesi egitim programlarinin siirdiiriilebilir
kalkinma egitimi i¢in uygunluguna yonelik uzman goriislerinin alinmasi i¢in 3 farkli alan uzmanina birer
program inceletilmis ve verilen 6lgiitler dogrultusunda goriisleri alinmistir. Bu dogrultuda uzmanlar ekte
verilen dlctitleri acik uclu sekilde cevaplayarak programlari incelemislerdir.

Verilerin Analizi
Betimsel bir arastirma olan bu ¢alismada, konuyu derinlemesine incelemek amaciyla mevcut ¢alismalar
iizerine nitel aragtirma ydntemi olan dokiiman analizi kullanilmistir (Cepni, 2010). Dokiiman analizi bilgi

iceren yazili materyallerin incelemesini kapsamaktadir (Yildirim ve Simsek, 2006). Arastirma kapsaminda
alman Ogretmen ve uzman goriisleri de oOlgiitler gercevesinde egitim programlarinin degerlendirmesini
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icerdiginden dokiiman analizi sonug¢lariin giivenirligini artirmak amaciyla kullanilmistir. Bu yontem, nitel
arastirmalarda iiggenleme olarak bilinmektedir. Ucgenleme stratejilerinden biri olan veri kaynakli
ticgenlemede farkli veri kaynaklarindan yararlanilmasi dngoriilmektedir. Bu baglamda iiggenlemede, elde
edilen sonucu desteklemek i¢in en az ii¢ farkli bilgi kaynagindan yararlanilmasi1 gerekilmektedir (Baskale,
2016). Uggenleme aym zamanda farkli kaynaklardan gelen bilgilerin birlestirilmesi yoluyla gegerliligi test
etmek icin nitel bir arastirma stratejisi olarak goriilmektedir (Carter ve digerleri, 2014). Bu baglamda ¢alismada
ticgenleme yonteminden su sekilde yararlanilmistir: Arastirmaya dahil edilen programlarin tiimii aragtirmacilar
tarafindan, birbirlerinden bagimsiz olarak incelenmistir. Bunun yani sira Tiirkiye okul 6ncesi programi 3 farkli
O0gretmen tarafindan, birbirlerinden bagimsiz sekilde, uluslararasi programlar ise farkli uzmanlar tarafindan
(her bir uzman bir {ilkenin programini incelemistir) incelenmistir. Elde edilen inceleme verileri daha sonra
birlestirilerek analiz edilmis ve cevaplarin karsilastirilmasi sonucunda bulgulara ulasilmistir.

BULGULAR

Calisma kapsaminda Tiirkiye (2013 Okul Oncesi Programi), Avustralya, Almanya ve Kanada’ya ait
okul dncesi egitim programlari incelenmistir. Bu baglamda Tiirkiye’de uygulanan okul 6ncesi egitim programi
3 farkli okul Oncesi Ogretmeni tarafindan, Avustralya, Almanya ve Kanada’ya ait okul Oncesi egitim
programlari ise her biri farkli birer alan uzmani olmak iizere iiniversitelerde okul 6ncesi egitimi alaninda
calisma yiiriiten uzmanlar tarafindan incelenmistir. Inceleme verileri iki ana baslik altinda toplanmistir. Bu
basliklar “Okul Oncesi Egitim Programlarinin Genel Ozellikleri” ve “Okul Oncesi Egitim Programlarinin
Siirdiiriilebilirlik ile liskisi” seklindedir. Bu basliklar altinda olusturulan tema ve kodlar asagida verilmistir.

Okul Oncesi Egitim Programlarimin Genel Ozellikleri

Ug farkli okul éncesi 6gretmeni ve arastirmacilar tarafindan ayri ayri incelenen 2013 Tiirkiye Okul
Oncesi Egitim Programui igin genel 6zelliklerinin tema ve kodlar1 Tablo 1°de verilmistir. Arastirmacilar
tarafindan tek tek ve 3 ayri uzman tarafindan her bir uzmanin farkli iilkenin programlarini inceledigi;
Avustralya, Almanya ve Kanada Okul Oncesi Egitim Programi i¢in genel 6zelliklerini gdsteren tema ve kodlar
ise Tablo 2°de verilmistir.

Tablo 1
Tiirkiye Okul Oncesi Egitim Programi Genel Ozellikleri
Temalar Kodlar
Ilerlemeci
Cocuk merkezli
Program Felsefesi Oyun temelli
Biitiinciil gelisimi destekleme
Sarmal ve eklektik
Zengin 6grenme deneyimi saglama
Programin Genel Amaclari [lkokula hazirlik
Gelisim ve 6z bakim becerilerini destekleme
Biligsel gelisim
Dil gelisimi
Gelisim Alanlar: Sosyal-duygusal gelisim

Motor gelisimi
Oz bakim becerileri

Tablo 1 incelendiginde, Tiirkiye 2013 okul 6ncesi egitim programinda ilerlemecilik felsefesinin esas
alindig1 goriilmektedir. Program, ¢gocuk merkezli olup, gelisimlerini desteklemesinin yani sira biitiin gelisim
alanlarinda goriilebilecek yetersizlikleri 6nlemeyi amagladigindan destekleyici ve dnleyici boyutlari olan, 6zel
gereksinimli bireyler i¢in uyarlamalara yer veren, ¢ok yonlii bir program olma 6zelligi tasimaktadir. Program,
cocuklarn gelisim diizeylerine ve Ozelliklerine dayanan oyun temelli, giinlik yasam deneyimlerinden
yararlanan ve bu anlamda, biitiin gelisim alanlarinin gelistirilmesini esas alan gelisimsel bir programdir. Ayrica
program aile egitimine ve katilimina, rehberlik hizmetlerine 6nem veren ¢agdas bir anlayisi benimsemistir.
Yaklasim olarak “sarmal 6zellik gosteren bu program, model olarak eklektiktir. Bu program, okul dncesi
egitim kurumlarina devam eden c¢ocuklarin zengin 6grenme deneyimleri araciligiyla saglikli biiyiimelerini;
motor, sosyal ve duygusal, dil ve biligsel gelisim alanlarinda gelisimlerinin en iist diizeye ulagsmasini, 6z bakim
becerilerini kazanmalarini ve ilkokula hazir bulunmalarini saglamak amaci ile gelistirilmistir. Bununla birlikte

217



Trakya Egitim Dergisi, 15(0zel Say1) 2025, 211-246

gelisimsel bir programdir. Biitiinciil bir yaklagimla, cocugun sosyal ve duygusal, motor, bilissel, dil gelisim
alanlar ile 6z bakim becerilerini desteklemeyi hedeflemektedir.

Tablo 2’de 6zetlenen Avustralya okul dncesi egitim programi incelendiginde; programin felsefesinde
oyun temelli, aktif 6grenme yasantisi, sosyal 6grenme, yaparak yasayarak ogrenme gibi dinamik siireclerin
oldugu goriilmektedir. Programin amaci temelde ¢ocuklarin esit ve en ideal sekilde 6grenmeleri saglamak
olarak; bu dogrultuda da ilkeleri giivenli, saygili ve karsilikli iligkiler, ortakliklar, yiiksek beklentiler ve esitlik,
cesitlilige saygi, stirekli 6grenme ve yansitict uygulama olarak ele alinmaktadir. Programin tamaminda yer
alan kazanimlar baglaminda duygusal, sosyal, bilissel, fiziksel ve kisisel gelisim alanlar1 yer aldig1 ve bu
baglamda 5 temel 6grenme ¢iktisi ve 19 alt bagligin bulundugu goriilmektedir.

Almanya okul 6ncesi egitim programu biitiinciil bir yaklasima ve sistemli bir 6grenme yapisina sahiptir.
Programin amagclar1 arasinda merak ve yaraticilifi desteklemek, kendine giivenen ve 6grenmek i¢in kendini
giidiileyebilen bireyler yetistirmek bulunmaktadir. Bu baglamda programda ele alinan kazanimlar tiim geligim
alanlarin1 igermektedir.

Kanada okul dncesi egitim programinin belirli bir felsefesi olmamakla beraber kiiresel amaglara vurgu
yapan bir 6zellige sahip oldugu goriilmektedir. Programin 6nlemsel maddeler icerdigi ve kesfetmeye, yaparak
yasayarak ve oyun temelli 6grenmeye 6nem veren, kapsayici egitim ile ilgili ilkeleri oldugu gézlemlenmistir.
Program tiim gelisim alanlarin1 kapsayacak sekilde diizenlendigi goriilmektedir.

Tablo 2

Avustralya, Almanya ve Kanada Okul Oncesi Egitim Programlar: Genel Ozellikleri

Temalar/Kodlar Avustralya Almanya Kanada
Oyun temelli e S
Holistik Biitiincil gelisimi dB;Sttg‘(‘l’;ln%ehslm‘
. Cocuk merkezli destekleme e o
Program Felsefesi . s Cok kiiltiirlii egitim
Yaparak-yasayarak Sistemli 6grenme Kiiresel ve evrensel
O0grenme Gergek yasam deneyimleri

Sosyal 6grenme amaglara yonelik

Bireysel becerileri ve Kiiresel geligimi

Egitimde mitkemmellik ve Sorenmevi selistirme destekleme
Programin Genel esitlik K%: N diney u% en?i ve Ilkokula hazirlik
Amaclari Kendine giivenli ve & Kesfederek 6grenme

yaratici, merakli birey

yaratic1 birey yetistirme Giiven verici ve kapsayict

yetigtirme
ortam sunma
Sosyal gelisim S(.)syal/duygusa'l gelisim Duygusal ggl@lm
.. Dil ve matematiksel Sosyal gelisim
- Duygusal gelisim . . o0
Gelisim Alanlari .Y . gelisim Dil gelisimi
Fiziksel gelisim e .. o .
Bilissel geligim B}l{ssel gelisim B}l{ssel gelisim o
Fiziksel-motor gelisimi Fiziksel-motor gelisimi

Okul Oncesi Egitim Programlarinin Siirdiiriilebilirlik ile liskisi

3 farkli okul 6ncesi 6gretmeni ve arastirmacilar tarafindan ayri ayri incelenen 2013 Tiirkiye Okul Oncesi
Egitim Programinin siirdiiriilebilirlik ile iliskilendirilmesini gdsteren tema ve kodlar1 Tablo 3’te goriildiigii
gibidir. Arastirmacilar tarafindan tek tek ve 3 ayr1 uzman tarafindan her bir uzmanin farkli iilkenin
programlarimi  inceledigi; Avustralya, Almanya ve Kanada Okul Oncesi Egitim Programlarmin
siirdiiriilebilirlik ile iligkisini gosteren tema ve kodlar ise Tablo 4’te verilmistir.
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Tablo 3

Tiirkiye Okul Oncesi Egitim Programinin Siirdiiriilebilirlik ile Iliskisi

Temalar Kodlar

Karsitlik/Zitlik Kavramlari
Programda siirdiiriilebilirlik ile Zaman Kavramlari
iliskilendirilen kavramlar Oz Bakim Kavramlari

Siirdiiriilebilirlik ve Gelecek Kavramlari

Oz Bakim Becerileri (Saglik, temizlik, beslenme, yasam becerileri)
Sosyal ve Duygusal Gelisim (Hak ve sorumluluklar, sosyal uyum,
yaraticilik, estetik, farkliliklara saygi)

Biligsel Gelisim (G6zlem yapma, neden-sonug iligkisi, problem
¢Ozme, parca-biitiin iliskisi)

Kavram ve kazanimlarin kazandirilma Belirtilen bir siire yoktur

siiresi 1 yillik 6gretim siiresi yeterli degildir

Sosyal duygusal gelisim

Oz bakim becerileri

Biligsel gelisim

Programda siirdiiriilebilirlik ile
iliskilendirilen kazamim/gosterge/amaglar

Kazanim/gosterge/hedeflerin gelisimi
alanlari ile iliskisi

Programda siirdiiriilebilirlik egitimi ile
ilgili 6nerilen etkinliklerin akis1 (basitten  Okul dncesi programinda siirdiiriilebilirlik kavrami yer almamaktadir
karmasiga/ aym diizey)

Programda cevre/doga ile ilgili uygulama
onerileri

Programda siirdiiriilebilirlik ile ilgili
kazanimlarin degerlendirilmesi ve
izlenmesine yonelik bilgiler

Uygulama 6nerisi bulunmamaktadir

Degerlendirme yontemi belirtilmemektedir
Ogretmenin inisiyatifinde

Tiirkiye’deki Okul Oncesi Egitim programda yer alan kavramlara verilen cevaplar incelendiginde
aragtirmacilarin bulgular ile 6gretmenlerin bulgulari arasinda yiiksek benzerlik oldugu goriilmiistiir. Ele alinan
kazanim boyutlar1 degerlendirildiginde de aragtirmacilar ve ii¢ 6gretmenin de ortak olarak belirttigi kazanim
“Biligsel Gelisim” kazanimlar1 oldugu, bunu “Sosyal Duygusal Gelisim” ve “Oz Bakim Becerisi”
kazanimlarimin takip ettigi goriilmektedir. Bir 6gretmen hari¢ diger 6gretmenler ve aragtirmacilar basta Sosyal
ve Duygusal Gelisim alan1 olmak {izere bu alanlardaki kazanimlardan bahsetmektedirler. Buna paralel olarak
sirdiriilebilirlik ile ilgili egitimi bu gelisim alanlari ile iliskili olarak ele aldiklar1 goriilmektedir. Kazanimlarin
bir yillik egitim-6gretim siirecinde verilmesinin miimkiin olmadigii belirtirken, sabit bir zaman araligi
olmaksizin donem igerisinde programin sarmallik 6zelliginden de yararlanarak bir egitim-6gretim yilina
yayarak verilebilecegi belirtilmektedir.

Programin sundugu etkinlik ve uygulama ornekleri baglaminda siirdiiriilebilirlik icin egitim ile ilgili
herhangi bir igerigin olmadigin1 goriilmektedir. Kazanimlarin degerlendirmesine bakildiginda, bir
degerlendirme Onerisinin olmadigi ve dgretmen inisiyatifine birakildigi goriilmektedir. Bunlara ek olarak
ogretmenlerin goriisleri neticesinde siirdiiriilebilirlik i¢in egitimin okul dncesi egitim programinda yeteri kadar
yer almadigini ve programa farkli alanlarla uyarlanarak verilebilecegini diisiindiikleri goriilmektedir.

Tablo 4

Avustralya, Almanya ve Kanada Okul Oncesi Egitim Programlarinin Siirdiiriilebilirlik ile Iliskisi

Temalar/Kodlar Avustralya Almanya Kanada
Kiiltiir
Surgduruleblhrhk Dogrudan kavram
Degerler bulunmamakta
Programda siirdiiriilebilirlik Programda kavramlara Adalet-Hak s
o e . . . A N Kiiltiir
ile iligkilendirilen kavramlar yer verilmemistir. Saglik .
Dosa Evrensellik
g Kapsayicilik

Saygi-Hosgori
Stirdiiriilebilirlik Egitimi
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Tablo 4 (Devam)

Temalar/Kodlar Avustralya Almanya Kanada
Cesitlilik ve kiiltiirel nglilkli yevam tarz
farkindalik alskaniiciar |
Programda siirdiiriilebilirlik Problem ¢6zme ve Kendini ve ihtiyaglarim
a1 ere e .. oo tanima
ile iliskilendirilen aragtirma becerileri * Sosval beceriler
kazanim/gosterge/amaclar Cevre bilincine ve sosyal Cev};esin de olanlart
sorumluluga duyarlilik . .
Kendini tamma gozlemleme ve yeni
seyler kesfetme
Kavram ve kazanimlarin Belirtilen bir siire yok Belirtilen bir siire yok Belirtilen bir siire yok

kazandirilma siiresi

6-8 hafta

1 6gretim yili yetersiz

1 6gretim yili

Kazanim/gosterge/hedeflerin
gelisimi alanlari ile iliskisi

Bilissel Geligim

Kisilik Geligimi
Sosyal-Duygusal Gelisim
Fiziksel-Motor Gelisimi

Sosyal-Duygusal Gelisim
Fiziksel-Motor Gelisimi
Biligsel Gelisim

Sosyal-Duygusal Gelisim
Fiziksel-Motor Gelisimi
Biligsel Gelisim

Programda siirdiiriilebilirlik
egitimi ile ilgili 6nerilen
etkinliklerin akis1 (basitten
karmasiga/ aym diizey)

Basitten karmasiga
Yakindan uzaga
Bilinenden bilinmeyene

Basitten karmasiga
Karma etkinlikler

Smif i¢i ve Sinif dig1

.. ogretim
Smif ici ve Smf digt 4 yeterlilik/10 etkinlik
ogretim
Biitiinciil gelisim Deney
Programda cevre/doga ile . Proje tabanl Uygulama Onerisi
.- . Oyun temelli .
ilgili uygulama 6nerileri . o Oyun temelli bulunmamakta
Genis materyal se¢imi Yaparak vasavarak
(dogal-teknolojik) ) aparak yasay
Cocuk merkezlilik ogrenme
Cok yonlii materyal
secimi
Programda siirdiiriilebilirlik ~ Siire¢ degerlendirmesi Degerlendirme yontemi
ile ilgili kazamimlarin Okul-Aile isbirligi belirtilmemekte Degerlendirme yontemi

degerlendirilmesi ve
izlenmesine yonelik bilgiler

Ogretmenin kendini
degerlendirmesi

Kazanimlara yonelik soru
Onerileri

belirtilmemekte

*Uzmanlar ve arastirmacilar bu kriter i¢in goriis belirtmemistir/programda gerekli verilere ulagamamustir.

Avustralya okul 6ncesi egitim programi incelendiginde dogrudan siirdiiriilebilirlik ile ilgili bir kavrama
rastlanmamaktadir. Ancak, farkli kazanimlar siirdiiriilebilirlik i¢in egitim ile iligkilendirilebilmekte ve bu
kazanimlarm bir yillik egitim-6gretim siirecinde verilebilecegi diisiiniilmektedir. Bu kazanimlar arasinda
gruplara ve topluluga baglilik duygusu gelistirmek ve aktif topluluk katilimi i¢in karsilikli haklar ve
sorumluluklar konusunda bir anlayis gelistirmek, ¢esitliligi kesfetmek ve saygiyla yanit vermek, adaletin
farkina varmak sosyal sorumluluk ve ¢evreye saygi gostermek, sosyal, duygusal ve zihinsel refahlarinda giiglii
olmak sayilabilir.

Avustralya okul dncesi egitim programinin silirdiiriilebilirlik i¢in egitim gergevesinde sosyal gelisime
daha ¢ok Onem atfetmektedir, ancak bununla birlikte diger gelisim alanlarini ile de iliskilendirilebildigi
goriilmektedir. Bu kazanimlari1 ¢ocuklara verme konusunda programin sundugu oneriler incelendiginde, ayni
diizey, basitten karmasiga, yakindan uzaga gibi cesitli yontemler ile gergeklestirilebilecegi diisiiniilmektedir.

Program genel ¢ergevesinde egitim-6gretim faaliyetlerinde i¢ mekan ve dis mekan kullaniminin birlikte
gergeklestirilmesine ve bu farkli ortamlar sayesinde, ¢ocuklarin tiim gelisim alanlari ile desteklenebilecegini
ortaya koymaktadir. Siirdiiriilebilirlik kalkinma egitimi ile ilgili oldugu diistiniilen &neriler biitiin gelisim
alanlanyla iliskilendirilebilmektedir. Programin sundugu onerilerin belirli bir hedef yas kitlesi olmamakla
birlikte materyal kullanimi1 baglaminda genis bir hedef kitleye sahip oldugu goriilmektedir. Bu Oneriler
programin ¢ocuk merkezli bir ¢cergevede oldugunu gostermektedir. Degerlendirme bu program i¢in 6nemli bir
bilesendir. Bu baglamda 6grenme ¢iktilarini belgelemesi, ¢ocugun ihtiyaglarinin analiz edilmesi ve ihtiyaglar
dogrultusunda 6grenmelerin planlanmasi, degerlendirmede okul ve aile is birliginin saglanmasi ve sadece
cocugun degil 6gretmenin de kendini degerlendirmesi programin énemli unsurlarindandir.
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Almanya okul 6ncesi egitim programinin siirdiiriilebilirlikle ilgili kazanimlar siirdiiriilebilirligin; saglik,
adalet, dogaya ve canlilara saygi, kiiltiirler arasi etkilesim /farkli kiiltiir ve degerlere saygi farkindalig1 amaglari
arasindadir. Programda bulunan kavram ve kazanimlarin bir egitim dgretim y1li igerinde verilmesinin olduk¢a
zor oldugu diisiiniilmektedir. Sitirdiiriilebilirlikle ilgili kazanimlar genel anlamda biligsel, fiziksel ve sosyal-
duygusal gelisim alanlari ile ilgilidir ve bu kazanimlar kendi i¢lerinde agamalilik gostermektedir. Kazanimlar
ile ilgili uygulamalar sinif i¢cinde ve sinif disinda uygulanabilecek sekilde diizenlenmistir ve uygulamalar tiim
okul Oncesi donemi ¢ocuklarin1 kapsamaktadir. Program uygulamalarda; ger¢ek yasam materyalleri
kullanimina, yaparak yasayarak 6grenmeye dnem vermekle birlikte deney, proje, alan gezisi, oyun gibi farkli
Ogretim yontemlerine imkan saglamaktadir.

Kanada okul oncesi programinda da siirdiiriilebilirlik ile ilgili dogrudan kavram ve kazanmim
bulunmamaktadir ancak siirdiiriilebilirlik ile iligkilendirilebilecek kavramlar mevcuttur. Programda belli bir
siire belirtilmemistir ancak bir egitim 6gretim yilina basitten karmagiga olacak sekilde &grenci ilgi ve
ihtiyaglan dikkate alinarak iliskilendirilebilecegi diisiiniilmektedir. Siirdiiriilebilirlikle ilgili olan kazanimlar
motor, bilissel ve sosyal-duygusal gelisim alanlar ile ilgilidir. Program sinif i¢i ve siif disinda uygulamalara
firsat vermektedir. Belirgin olarak uygulama 6rnekleri olmamakla beraber kiiclik anekdotlarla 6gretmenlere
yol gostermektedir.

TARTISMA VE SONUC

Avustralya, Almanya, Kanada ve Tiirkiye okul Oncesi egitim programlarinin genel yapilari
incelendiginde; ¢ocuklarm gelisimlerini biitiinciil olarak desteklemeyi amaglamaktadir. Farkli yaklagimlar
olmasina karsin bircok benzer yanlar1 da vardir. Okul 6ncesi egitim programlarinin tamami, ¢ocuklarin sosyal-
duygusal, biligsel ve fiziksel gelisimlerini desteklemeye odaklanmistir ve oyun temelli, yaparak yasayarak
o6grenme deneyimleri ile bu alanlarin gelisimini desteklemeyi benimsemisglerdir. Bununla birlikte, Avustralya
programi sosyal 6grenmeye vurgu yaparken, Almanya programi sistemli ve biitiinciil bir 6grenme yapisi ile
merak ve yaraticiligl tesvik etmeyi hedeflemektedir. Kanada programi, kiiresel amaglara vurgu yapar ve
kapsayici egitim anlayisi oldugu goriilmektedir. Tiirkiye programi ise ilerlemecilik felsefesini benimseyerek
cocuk merkezli ve gelisimsel bir yaklasim sunmaktadir. Tiirkiye okul dncesi egitim programinin sarmal ve
eklektik yapisi diger programlardan ayrilmaktadir. Her program kendi ilke ve amaglar1 dogrultusunda
Ozelliklere sahiptir. Ancak temelde benzer gelisim alanlarina ve egitsel anlayislara sahiplerdir. Programlarin
arasindaki farkliliklar yerel ihtiyaglardan ve kiiltiirel yapidan kaynaklandigi diisiiniilebilir. Bu baglamda
programlar kendi kiiltiirel ihtiyaclarma hitap ederken ayni zamanda evrensel yonleri de benzerliklerini ortaya
koymaktadir.

Caligmanin asil odak noktasi bu programlarm siirdiiriilebilirlik ile ne kadar iliskileri oldugunu yani
stirdiiriilebilirlik egitimine ne dlglide yer verdiklerini anlamaktir. Bilingli bir toplum olusturacak bireylerin
siirdiiriilebilir hedeflere ulasilmasini saglamasi i¢cin bu hedefler egitim programlarina yansimasi oldukca
onemli bir durumdur (Yapici, 2003). Bunun igin de egitimin ilk asamasi olan ve en temel becerilerin
kazanildig1 erken ¢ocukluk doneminden baslayarak temel bir deger olarak egitim programlarina siirdiiriilebilir
kalkinma egitiminin dahil edilmesi olduk¢a 6nemlidir (Prince, 2010). Literatiirdeki ¢aligmalar da buna paralel
olarak siirdiiriilebilir kalkinma egitiminin erken c¢ocukluk déneminden itibaren verilmesi gerektigini
vurgulamaktadir (Bulut ve Polat, 2019; Davis, 2010; Prince, 2010; Reunamo ve Suomela, 2013;
Weldermariam vd., 2017).

Avustralya, Almanya, Kanada ve Tiirkiye okul dncesi egitim programlarinin siirdiiriilebilirlik ile iliskisi
incelendiginde programlarda dogrudan veya dolayl olarak siirdiiriilebilirlik ile ilgili bilesenlerin yer aldig
goriilmektedir. Almanya okul 6ncesi egitim programi dogrudan siirdiiriilebilirlik egitimine vurgu yaparken
Avustralya, Kanada ve Tiirkiye’nin okul oncesi egitim programlarinin kazanmimlarinda dolayli olarak
siirdiiriilebilirligin cesitli boyutlar1 yer almaktadir. Bu baglamda ¢evre, saglik, kiiltiir, adalet, evrensellik,
problem c¢6zme becerileri gibi kavramlar ile kazandirilmasi beklenen beceriler ve kazanimlar
siirdiiriilebilirligin bilesenlerini de olusturmaktadir.

Programlarin tamami bu becerileri ve/veya kazanimlari temelde biligsel, sosyal-duygusal, fiziksel
gelisim alanlar ile iliskilendirmektedir. Bu becerileri ve/veya kazanimlarin da erken yastaki en temel 6gretim
stratejisi olan basitten karmasiga ilkesi ile gerceklestirilmesine olanak tanidigi goriilmektedir. Avustralya ve
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Almanya okul 6ncesi egitim programlari bu baglamda ¢esitli uygulama onerileri sunmaktadir. Ancak, Tiirkiye
ve Kanada okul oncesi egitim programlarinda siirdiiriilebilirlik ile ilgili becerileri ve/veya kazanimlar igin
ozellikle bir uygulama onerisine yer verilmedigi goriilmektedir ve tiim programlar igin siirdiiriilebilirlik ile
iligkili becerileri ve/veya kazanimlarin bir egitim-6gretim yilinda kazandirilamayacag diisiiniilmektedir.

Bir beceri veya kazanimin c¢ocuklara kazandirilmasinda o6nemli olan siireglerden biri de
degerlendirmedir. Degerlendirme sayesinde hedeflerin ne derecede gerceklestirilebildigi anlagilabilmekte ve
hem ihtiyaclar hem de nelerin etkili yapilabildigi hakkinda fikir sahibi olunabilmektedir. Ancak programlar
incelendiginde Avustralya okul Oncesi egitim programi hari¢ diger 3 program da siirdiiriilebilirlik ile
iligkilendirilen beceri ve/veya kazanimin degerlendirme boyutuna yer verilmedigi goriilmektedir. Bu baglamda
Tiirkiye okul Oncesi egitim programi degerlendirme boyutunu Ogretmenlerin inisiyatifine birakmugtir.
Avustralya okul 6ncesi egitim programu ise siire¢ degerlendirmesine ve okul aile igbirligine vurgu yapmaktadir.
Bununla birlikte 06gretmenin kendi kendini degerlendirmesine ve egitsel igeriklerini bu sekilde
sekillendirmesine de deginilmektedir.

Siirdiiriilebilir kalkinma egitimi 6grencilerin ¢evre, ekonomik ve sosyal diizen olusmasini saglamasini,
bu diizenin gelismesini ve gelecegini diislinen planli bir sekilde hareket eden egitimi kapsamaktadir. Bu
baglamda, siirdiiriilebilir kalkinmanin i¢inde barindirdigi tim konular1 ele almaktadir (Bulut ve Cakmak,
2018). Programlar incelendiginde de en ¢ok vurgunun cevre ve kiiltiirel boyutlarda oldugu goriilmektedir.
Programlar dolayli veya dogrudan Kkiiltiir, evrensellik, saglikli yasam, doga, ¢evre ve ¢evre bilinci gibi
kavramlara yer vermektedir. Ancak siirdiriilebilir kalkinmanin ekonomi boyutu ile iligkilendirilebilecek
kazanimlarm oldukga az oldugu goriilmektedir. Bunun nedendi okul 6ncesi donemde heniiz soyut durumlari
anlamlandirma olanaginin olmamasi ve ekonomi ile ilgili kavramlarin somutlastirilabilmesinin zor olmasi
olabilir.

Literatiirde yer alan ¢alismalarin sonuglar1 da bulgularimizi destekler niteliktedir. Weldermariam ve
digerleri (2017) siirdiiriilebilirlik hakkindaki fikirlerin Avustralya, Ingiltere, Norvec, Isvec ve ABD erken
cocukluk miifredatina nasil iligkilendirildigini incelemislerdir. Caligmanin sonucunda, siirdiiriilebilirlik ile
ilgili fikirler, gogu miifredatta ortiik olarak yer aldigi1 goriilmiistiir. Benzer sekilde Reunamo ve Suomela (2013)
tarafindan yapilan arastirma da Finlandiya erken cocukluk egitimi ve bakimi (ECEB) miifredatinda,
stirdiiriilebilir kalkinma igin egitim igin 6zel bir i¢erik olmadigini belirtmislerdir.

Siirdiiriilebilirlik i¢in egitim, ayn1 zamanda “insanlar siirdiiriilebilir yasamaya ydnlendiren ve motive
eden 6grenme becerilerini, bakis agilarini ve degerleri” de ele almalidir (UNESCO, 2005, s.18; Varela-Losada
vd., 2022). Egitim, bu baglamda bir davranig degisikligi ve diisiinsel doniisiim yaratma yoludur ve uzun vadeli,
gelecege yonelik diistinmeyi bir aligkanlik haline getirmeyi saglamaya odaklanir (Campbell ve Speldewinde,
2022). Ancak calisma kapsaminda incelenen programlarda siirdiiriilebilirlik boyutuna daha fazla deginilmesi
gerektigi goriilmektedir. Arlemalm -Hagsér ve Davis’in (2014) erken gocukluk egitimi i¢in Avustralya ve
Isvec¢ ulusal programlarinda cevre ve siirdiiriilebilirlik ile ilgili kavramlar1 inceledigi ¢alismasi ve Kim ve
Dreamson (2020) tarafindan, siirdiiriilebilirlik i¢in erken ¢cocukluk egitimi kavramlarinin Avustralya ve Kore
ulusal miifredatlarinda nasil yer aldiginin inceledigi ¢aligmalar da benzer sonuglart gostermektedir.

Siirdiiriilebilirlik egitiminin okul Oncesi egitim programlarinda dogrudan bir tema olarak yer
almamasma karsin, farkli gelisim alanlar1 ve kazanimlar araciligiyla dolayli olarak verilebilecegi
anlasiimaktadir. Ozellikle sosyal, duygusal, bilissel ve motor gelisim alanlarinin biitiinlestirilerek verildigi
goriilmektedir. Ozkan ve Tugluk’un (2020) Tiirkiye 2013 okul &ncesi programinin kazanim gostergeler
acisindan inceledigi calismada da motor ve dil alanlarinda ¢evre egitimine yonelik yonelik kazanim ve
gostergelerin yer almadig1 ancak sosyal-duygusal, biligsel ve 6z bakim becerileri alanlarinda gevre egitimine
iligkin kazanim ve gostergelerin mevcut oldugunu goriillmektedir.

Hem ¢alismadan elde edilen bulgular hem de ilgili alan yazinindaki calismalarin sonucu okul dncesi
egitim miifredatlarinda siirdiiriilebilirlik ile ilgili kavramlarin dogrudan veya dolayl olarak yer aldigimi ancak
bunlarin kapsaminin daha da genisletilmesine ihtiya¢ oldugunu gostermektedir. Ayrica bu baglamda daha ¢ok
dogudan kavram ve becerilere yer verilmesine ihtiyag oldugu da diisliniilmektedir. Bu c¢alisma
gerceklestirildiginde Tiirkiye’de yiiriikliikte 2013 okul dncesi egitim programi oldugundan bu program analiz
edilmistir. Ancak gelecekteki ¢aligmalarda, yenilenen Tiirkiye yiizyili Maarif Modeli Okul Oncesi Egitim
Programinin da kapsamli bir sekilde incelenmesi yeni programin siirdiiriilebilirlik egitimine ne sekilde yer
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verdigini anlamamizi saglayacaktir. Yeni programa genel c¢ergevesi ile bakildiginda dogrudan ¢evre ve geri
dontistim ile ilgili kazanimlarin yer aldig1 goriilmektedir (MEB, 2024). Bu dogrultuda ¢aligmanin sonucunda
su Onerilerde bulunulabilir:

2024 Tiirkiye yiizyili Maarif Modeli Okul Oncesi Egitim Program siirdiiriilebilirlik egitimi baglaminda
analiz edilebilir ve sonuglari ilgili alan yazinina katki saglayabilir.

Okul dncesi programlarinda siirdiirtilebilirlik egitimi i¢in daha fazla dogrudan kazanim veya kavramin
olmasi gerektigi diisiiniilmektedir. Bu dogrultuda yapilacak kapsamli bir ¢alisma ile hem 6gretmenlere hem de
program gelistiricilerine referans olmasi adina, okul 6ncesi donemde siirdiiriilebilirlik egitimi i¢in gelisime
uygun beceri, kazanim ve kavramlarin neler olabilecegi ortaya konabilir.

TESEKKUR

Bu c¢aligma Tiirkiye Bilimsel ve Teknolojik Arastrma Kurumu (TUBITAK) tarafindan 2209-A
Universite Ogrencileri Arastirma Projeleri kapsaminda 1919B012107602 numarast ile desteklenmistir.

Caligmanin ilk verileri 16. Ulusal Fen Bilimleri ve Matematik Egitimi Kongresi'nde (UFBMEK)
sunulmus olup son hali buradan gelen doniitler géz 6niinde bulundurularak verilmistir.
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Ek 1. Olgiitler
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10.

Programin felsefesi- Hangi okul 6ncesi paradigma (deger)/ yaklagim ve/veya felsefesini esas aliyor?
Programin genel amaglari, ilkeleri nelerdir?
Programda kag¢ kazanim yer almaktadir ve hangi gelisim alanlar ile ilgilidir?
Programda yer alan kavramlardan hangilerini siirdiiriilebilirlik ile iliskilendirilebilir?
Programda siirdiiriilebilirlik egitimi ile ilgili sizin iligkili goérdigiiniiz kazanim/gosterge/amaglar
nelerdir?
Yukarida belirttiginiz kazanim/gostergeleri kazandirmak i¢in programda verilen siire yeterli midir?
Bir yilda ne kadar siire yeterlidir?
Programda siirdiiriilebilirlik egitimi ile ilgili kazanim/gosterge/hedeflerin programda hangi geligimi
alanlar1 ile ilgili?
Programda siirdiiriilebilirlik egitimi ile ilgili onerilen etkinliklerin akisi (basitten karmasiga/ ayni
diizey) nelerdir?
Programda ¢evre/doga ile ilgili 6nerilen uygulamalar igin:
Uygulamalarin 6grenme ortamlari
Uygulamalarin siiresi
Uygulamalarn iligkili oldugu kazanim/ hedef/ gosterge/ amaclar
Uygulamalarin biitiinlestirildigi etkinlik tiirleri
Uygulamalarin hedef yas grubu
Uygulamalarda kullanilmasi dnerilen materyal/ malzemeler
g. Uygulamalarda kullanilmasi 6nerilen yontemler/ stratejiler
Programda stirdiiriilebilirlik ile ilgili kazanimlarin degerlendirilmesi ve izlenmesine yonelik hangi
bilgi verilmektedir? Nas1l?

mo o o

228



ISSN : 2630-6301
Publisher : Trakya University

Trakya Journal of Education

Vol. 15, No. Special Issue, 211-246, 2025
DOI: 10.24315/tred. 1630365

Research Article

Comparative Analysis of Early Childhood Sustainable Development Education Based on
Expert and Teacher Opinions

Mustafa Sahin!”

Biisra Orug?

Giilizar Ay Demirel®
Yasemin Ozdem Yilmaz*

!Graduate Student, Mugla Sitki
Kogman University, Department of
Computer and Educational
Technologies Education, Mugla,
Tirkiye
mustafasahinn98@gmail.com

2Early Childhood Teacher, Ayda Bebek
Anaokulu, izmir, Tiirkiye
busraaoruc@icloud.com

Early Childhood Teacher
gulizardemirel97@gmail.com

4Assoc.Prof. Dr., Mugla Sitki Kogman
University, Department of Early
Childhood Education, Mugla, Tiirkiye
yaseminozdem@mu.edu.tr

Received: 31.01.2025

Abstract: Sustainable Development Education determines a framework that will change the
individual's consumption habits and attitudes and behaviour patterns in this direction for a
sustainable future, develop forward-looking and systematic thinking, joint decision-making and
implementation skills for a sustainable future. For this, it foresees the development of necessary
education and training practices. Including sustainable development education in education
curricula will increase children's awareness of this issue and will ensure the formation of a shared
consciousness in society. When we look at the studies conducted on sustainable development
education, it is seen that there are very few international comparative studies on early childhood.
Based on this situation, this study aims to examine sustainable development education in early
childhood from a global perspective by comparing how sustainable development education is
associated with the 2013 preschool education curriculum and its supplements in Tiirkiye and how
sustainable development education is reflected in preschool education curricula internationally in
line with the opinions of teachers and experts. This study is a qualitative and descriptive content
analysis. In this context, preschool education curricula in Tiirkiye, Australia, Germany and
Canada were examined in line with the opinions of experts and teachers. The obtained data were
analysed using the document analysis method and the results were collected thematically under
two main headings. These headings are: “General Characteristics of Pre-School Education
Curricula” and “Relationship of Pre-School Education Curricula with Sustainability”. As a result,
it is seen that although sustainability education is not directly included in pre-school education
curricula, it can be given indirectly through different development areas and objectives.
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INTRODUCTION

Humanity has faced many problems transitioning from an agricultural to an industrial society.
Humanity's unconscious consumption of non-renewable resources, pollution caused by industry, income
inequality, gender inequality, climate change, unqualified education and unemployment are some of these
problems (Korkmaz, 2020). The 21st century tells us that these problems will grow and we will face more
(Yildirim, 2020). These problems put our current lives and future at risk and are global problems that concern
the entire world (Bulut & Cakmak, 2018; Kaya et al., 2011). When we look at the studies, we see that the most
significant cause of the crisis is human behaviour (Ates, 2019). As stated in the Intergovernmental Panel on
Climate Change [IPCC] (2021) report, human-factor effects have caused the world's climate to warm
unprecedentedly in at least the last 2000 years. This effect manifests in every region of the world through
extreme weather events such as heat waves, heavy rainfall, droughts and tropical cyclones (Ozdem Yilmaz,
2021). The concept of sustainability has gained importance to reduce and compensate for these damages (Bulut
& Cakmak, 2018; Kaya et al., 2011; Korkmaz, 2020).

The first significant indicator of sensitivity to the environment and environmental pollution was the
establishment of the United Nations Environment Curriculum at the end of the UN Environment Conference
held in Stockholm in 1972. Although the term sustainable development was not explicitly referred to at the
conference, the international community accepted the idea that development and the environment, which had
been treated as separate issues until now, could be managed in a mutually beneficial manner (Cevik & Sahin,
2023). Sustainable development offers a different method from humanity's perspective on nature until then.
Sustainable development was defined in the Brundtland Report of the World Commission on Environment
and Development (WCED) in 1987 as "Sustainable development is meeting the needs of the present without
eliminating the potential of future generations to meet their own needs" (p. 15) (IPCC, 2021). Education is the
most effective method for achieving sustainable development in ecological, social and economic contexts
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(Giilay & Onder, 2011; Vladimirova & Blanc, 2015). Every study must include education to solve global
problems (Teksoz, 2014). In parallel with this, when we look at the current studies conducted in Tiirkiye, it is
seen that there are studies on the perceptions and attitudes of students at different educational levels regarding
sustainability and performed with both teachers and prospective teachers who will be future teachers. For
example, Demir and Atasoy (2021) examined the perceptions of middle school students towards sustainable
development, and Ada et al. (2023) examined the attitudes of high school students towards sustainable
development. Arslan and Yagmur (2022) examined teachers' views on sustainable development education in
their studies conducted with science teachers. Degirmenci and Giil (2024) reviewed the opinions of prospective
teachers studying in the social studies teaching curriculum on sustainable development. Caba (2021) studied
the ecological footprint awareness levels and environmental attitudes of prospective teachers studying in the
field of classroom teaching in his master's thesis. Orerel and Kagnic1 (2024) emphasised the importance of all
school components in this area in their study and stressed the importance of sustainable development goals for
school psychological counsellors. Prince (2010) argues that education for sustainability should be included in
educational curricula as a fundamental value, especially starting from early childhood. Martinez et al. (2014),
in their study examining the content of the early childhood education curriculum in Spain in terms of
sustainability values, state that it is essential to verify whether educational curricula include activities designed
to develop appropriate attitudes, behaviours and lifestyles.

Sustainable Development

The concept of sustainable development is based on three main pillars that aim to create shared
prosperity for the current generation, continue to meet future generations' needs, and provide inclusive growth.
These are the environmental, economic and social dimensions (Demirbas, 2015). The foundation of sustainable
development was laid with the Green Revolution, which emerged in Mexico in the 1940s and introduced
chemicals such as pesticides, hybrid seeds and artificial fertilisers. The Green Revolution is an invention aimed
at meeting the food needs of the increasing population (Teks6z, 2014). It can be said that the concept was used
around the 1980s and was expressed environmentally. In this way, sustainability emerged in these years as not
harming environmental values and using natural resources sustainably. In later years, the word development,
which is related to the economy, was added to the concept of sustainability and expressed as sustainable
development. In this way, with the realisation of sustainable development, development and growth will also
be achieved in economic areas (Korkmaz, 2020). Later, the social dimension of sustainable development was
recognised in the studies conducted to protect the environment and ensure the economy's growth. This
dimension addresses the transformation of society into a democratic society that is aware of its responsibility
towards the environment, is sensitive, and does not consume unconsciously (Kaya & Tomal, 2011). This shows
that sustainability should not be perceived only as environmental protection and economic development. It
also addresses the form of a sustainable social order. In this way, education comes to the fore in forming a
conscious society (Korkmaz, 2020). For the individuals who will form this conscious society to achieve
sustainable goals, these goals should be reflected in educational curricula and course content (Yapici, 2003).
Reflecting the ideal of sustainable development in education and ensuring that people are concerned about this
issue will create a society that does something for sustainability (Ates, 2019). The concept of sustainability
argues that individual interests cannot be considered separately from social interests, but can be shared through
education (Demirbag, 2015).

The role of education in solving global problems has been proven. In the reports published by DMO and
UN, it has been stated that the studies conducted on protecting the ozone layer have yielded positive results.
This positive result has been achieved through the training provided by some organisations and individuals to
raise public awareness. The most critical point of these studies is to achieve success by focusing on people.
According to the research reported by Davis (2010), education, including early childhood education, has a vital
role in developing children into active and informed citizens and creating skills that can contribute to healthy
and sustainable lifestyles. Unfortunately, today, the number of curricula that meaningfully associate
sustainable development awareness with education systems is still very low, and research on this subject is
only focused on social studies, art, geography, and science courses. It will be challenging to raise individuals
with sustainable development and environmental awareness in education systems with this deficiency (Yapict,
2003). Therefore, to implement sustainable development education, education and training curricula need to
be developed, and this education needs to be integrated into the curricula (Bulut & Cakmak, 2018). This study
will reveal how sustainable development education in early childhood is associated with national and
international education curricula and present suggestions for developing sustainable development relationships
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in preschool education curricula in Tiirkiye. Thus, this study is also informative because it includes variables
that outline sustainable development in early childhood education in future studies, organises pre- and
continuous teacher training, and brings changes towards sustainable development to the agenda.

Education for Sustainable Development

The concept of education for sustainable development was first included in the UN Conference in the
20th century (Bulut & Cakmak, 2018). In this conference, the United Nations wanted to associate the concept
of education with sustainable development to achieve sustainable development, and it was declared as the
“Education Period for Sustainable Development.” It was emphasised that the issue should be put on the agenda
worldwide between 2005 and 2014, and the necessary reflections should be made at all levels of education for
this understanding to be established (UNESCO, 2005). By 2015, a ground had begun to form where vital
decisions were made on fundamental issues concerning the transformation of the world. At the UN Sustainable
Development Summit held at the United Nations Headquarters in New York in September 2015, the “2030
Sustainable Development Goals” related to social, environmental, and economic issues were accepted with the
signatures of 193 countries. In this direction, one of the sustainable development goals now emphasises the
need for and importance of education (Bulut & Cakmak, 2018).

UNESCO has emphasised that by 2030, all students should acquire the necessary knowledge and skills,
as well as sustainable lifestyles, human rights, equality, peace, global citizenship and appreciation of cultural
diversity, and the contribution of culture to sustainable development should be ensured. Sustainable
development education emphasises that students should be provided with the formation of environmental,
economic, and social order, and that schooling acts in a planned manner that considers the development and
future of this order. Sustainable development education addresses all the issues that sustainable development
includes (Bulut & Cakmak, 2018). According to Okur Berberoglu and Uygun (2013), sustainable development
education has a holistic perspective. It not only looks at the cause of environmental problems from a biological
and physical perspective but also examines their social dimensions and tries to provide a holistic perspective
to the individual who receives sustainable development education. Sustainable development education should
be shaped and created by taking lessons from the past. The lesson learned from previous global problems and
environmental education practices is that to achieve sustainable development, individuals must have a sense
of responsibility regarding this issue. In other words, the individual takes responsibility for his/her behaviour
and plays an active role in solving environmental problems by being aware of his/her responsibility (Okur
Berberoglu & Uygun, 2013).

Research argues that sustainable development education should be given from early childhood (Bulut
& Polat, 2019; Davis, 2010; Prince, 2010; Reunamo & Suomela, 2013; Weldermariam et al., 2017). Since
children are the decision-makers of the future, it is stated that sustainable life values should be instilled at an
early age through an early age curriculum that relates to them at an early age (Prince, 2010). Accordingly,
children modelled by teachers and parents and taught curriculum-based learning experiences can begin to take
the first steps on a lifelong sustainability journey (Kahriman Pamuk, 2019). These researchers suggest that
education for sustainability should become an integral part of preschool education and be included as a core
value in the early childhood curriculum. Davis and Elliott (2014) emphasise that children are social beings and
state that young children should be encouraged to participate in discussions and experiences about international
understanding, equality, and social justice. The study conducted by Bulut and Polat (2019) also reveals that
children can define nature in more complex ways when they are educated, and that learning environmental
sustainability in early childhood is possible and efficient.

Similar to our study, Weldermariam et al. (2017) examined how ideas about sustainability are embedded
in early childhood curricula for Australia, England, Norway, Sweden, and the USA. The analyses were
conducted through critical inquiry and international dialogue, focusing on four aspects of the curriculum:
sustainability = presence, children’s views, the human—environment relationship, and the
philosophical/theoretical underpinnings of ideas about sustainability. The findings suggest that ideas about
sustainability are implicit in most curricula; however, it is unclear whether children are seen as global citizens
who are instrumental in promoting sustainability. Concerning the human—environment relationship, the
Australian framework expresses more reciprocity and complexity, while other frameworks are more human-
centred, despite differences across curricula. The researchers conclude that there is a need to consider
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alternative frameworks that offer more inclusive worldviews about sustainability, embracing human, non-
human, and other species within a community of shared worlds.

Kim and Dreamson (2020) examined how Australian and Korean national curriculum documents
represent early childhood education concepts for sustainability (the meaning of sustainability, children as
change agents for sustainability, and sustainability in young children's daily lives) through critical document
analysis. As a result of the study, it was found that the curriculum has significant connections with the dominant
cultural characteristics of the countries. With these findings, this study adds culture as an essential dimension
to the meaning of sustainability. Although cultural differences were not the primary focus of this study, the
analysis showed that culture is a critical factor that clarifies why different interpretations of sustainability
emerge in the curriculum. Similarly, Davis and Elliot (2014) show how sustainability is relevant to children,
their families, and the communities they grow up in. In a study where Yilmaz and Olgan (2017) determined
the closeness levels of 60—66-month-old children attending preschool education institutions to nature
(biophilia), they determined that the most critical factor that stands out in children's biophilia or biophobia is
the effect of culture.

Arlemalm-Hagsér and Davis (2014) examined the concepts related to the environment and sustainability
in the Australian and Swedish national documents for early childhood education of young children through
critical document analysis — namely the environmental, social, economic and political dimensions of
development, the place of humans in nature and environmental management. Overall, the study shows that
learning about sustainability is defined in vague and ambiguous terms in the Australian and Swedish early
childhood curricula. The analysis shows that while both the Australian and Swedish curricula deal with
environmental, social, and cognitive content, the political dimensions of human development are discussed
only to a limited extent or not at all. In other words, children are not recognised as beings capable of
sustainability or as change agents in these early childhood curriculum frameworks. This study is a critical
interpretive investigation that aims to uncover hidden assumptions and values about sustainability and how
children are understood as active citizens.

In the study conducted by Reunamo and Suomela (2013), it was stated that there is no specific content
for education for sustainable development (ESD) in the Finnish early childhood education and care (ECEC)
curriculum. Therefore, the researchers examined the preferences of Finnish early childhood educators through
the extended environmental education model. This model is based on Palmer's tree model and emphasises the
experiential, social, and ethical components of ECEC. A survey was used as the research method. 924 teams
in Southern Finland evaluated their learning environments in terms of ESD. According to the results, teachers
prioritise the understanding (learning) aspects of ECEC and the social aspect of education. This study guided
our study because it evaluated the educational curriculum for ESD based on teachers' opinions. Potential
implications and indicators for ESD implementation are discussed in the study.

Similarly, in the studies reported by Ogelman and Ekici (2010), Ozkan and Tugluk (2020), it was aimed
to examine the objectives and indicators in the Pre-School Education Curriculum of the Ministry of National
Education in terms of environmental education. Both studies conducted content analysis of the Pre-School
Education Curriculum regarding environmental education. Again, in both studies, data were collected by
obtaining the opinions of the academic staff working in environmental education from the pre-school and child
development departments with the “Expert Opinion Form” prepared by the researchers. The expert opinion
form included objectives and indicators for all developmental areas in the Pre-School Education Curriculum.
Experts were asked which of these were related to environmental education. In the study of Ozkan and Tugluk
(2020), when the 2013 curriculum was examined in terms of objective indicators, it was seen that, according
to the experts, there were no objectives and indicators related to environmental education in the motor and
language areas in the development areas. However, there were objectives and indicators related to
environmental education in social-emotional, cognitive and self-care skills. This research also guided our study
in terms of including expert opinion.

Sustainable development education aims to create forward-looking and forward-thinking individuals,
making plans for a sustainable world, exhibiting everyday decisions and behaviours for the future, and
developing consumption habits, attitudes, and behaviours towards a sustainable future. It envisages the
development of education and training curricula to ensure this (Bulut & Cakmak, 2018).
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Toran (2017) assessed the publications in the context of sustainable development for early childhood
education in Tiirkiye. The research's data source consists of publications on sustainable development for early
childhood education. When determining the publications in the study, they were included in the scope of the
research by specifying one of the expressions “early childhood education and sustainable development,
sustainable development for early childhood education, sustainable development for early childhood
education, " and " sustainable development for preschool education”, and determining the criteria. As a result
of the study, it was determined that the number of studies in Tiirkiye is low. However, the number of studies
has increased in recent years, and the majority of these studies are in the form of notifications and were
conducted to examine the level of awareness. Only one study was found in which the activities for
environmental education included in the 2002 preschool education curriculum in Tiirkiye and the preschool
education curricula in Canada, America, Switzerland, Germany, and Japan were compared with the study
conducted by Akgay (2006). The curricula's sections containing general information about preschool education
and the aims, objectives and practices regarding environmental education were selected and translated into
Turkish. Then, the preschool curriculum of each country was compared with the preschool education
curriculum of Tiirkiye. When the curricula of the countries covered in the study were examined, it was stated
that they gave the necessary importance to environmental education. In Tiirkiye, although there are a few aims
and target behaviours regarding environmental education in the preschool education curriculum, it is seen that
a considerable amount of environmental education practices are included in the sample annual plan, especially
within the scope of Science and Nature Activities. However, a similar study was not found for the curriculum
implemented in 2013.

As seen from our literature review, studies on sustainable development education reveal a scarcity of
international comparative research on sustainability curricula for early childhood. Based on this situation, this
study aims to examine sustainable development education in early childhood from a global perspective by
comparing the extent to which sustainable development education is associated with preschool education
curricula and supplements in Tiirkiye and the extent to which sustainable development education is reflected
in preschool education curricula internationally, in line with the opinions of teachers and experts. In this
context, the following questions were sought:

1. What are the general characteristics of pre-school education curricula in Tiirkiye, Germany, Australia,
and Canada?

2. What is the status of sustainable development education in pre-school education curricula in Tiirkiye,
Germany, Australia, and Canada?

METHOD

This section provides detailed information on the study design, data sources, data collection tools, data
collection process, and data analysis.

Research Design

This study, which aims to comparatively examine how sustainable development education is reflected
in preschool education curricula in different countries and Tiirkiye, is a qualitative and descriptive study. The
research was conducted using a qualitative method and a content analysis design. Content analysis is an
objective and methodological design used to identify, classify, and interpret the components of texts or visuals
for research purposes (Alanka, 2024). The primary purpose of descriptive research is to thoroughly and
carefully explain the subject under investigation (Biiylikoztiirk et al., 2020). In this respect, the study examined
how sustainable development education is reflected in international preschool education curricula by drawing
on both the researchers' review and the experiences and opinions of teachers and field experts.

Data Sources
Within the scope of the study, preschool education curricula in Tiirkiye, Germany, Australia, and

Canada were examined. In selecting international curricula, accessibility and their representation of different
regions were the primary criteria. The languages of the curricula are Turkish, German, and English.
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In examining the curricula, two groups were included: three preschool teachers and three field experts;
two preschool field experts and one science education field expert. In this context, teachers working in
preschool institutions located in the centre of one of the western provinces of Tiirkiye and faculty members
working in the faculty of education of a university in the same province were included in the study. To prevent
time, financial, and labour losses, the convenience sampling method (Biiyiikoztiirk et al., 2020) was used, as
it facilitates the researcher's work with the most easily accessible individuals for the required group. In this
direction, the criteria for selecting teachers were determined to be having at least 5 years of professional
experience and actively continuing the profession, while for the selection of experts, being faculty members
with at least a doctoral degree and working in the fields deemed suitable for the research purpose (preschool
education and sustainability education) was required.

Data Collection Instruments

The data for the study were collected through a review report developed by the researchers. In this
context, criteria were determined based on the literature to examine the suitability of the preschool education
curricula within the scope of the study for sustainable development education. In this direction, a criteria table
was created by using the studies of Weldermariam et al. (2017), Kim and Dreamson (2020), Arlemalm -Hagsér
and Davis (2014) and Reunamo and Suomela (2013). Expert opinions were received from preschool experts
in sustainability and environmental education regarding the validity of this criteria table's content and scope.
In line with the expert views received, the criteria were edited, the document was given its final form, and the
data collection tool was completed. The final version of the criteria is provided in the Appendix section.

Data Collection Procedure

The ethics committee approval for data collection and the study's applicability was granted by the Mugla
Sitki Kogman University Social and Human Sciences Research Ethics Committee on 28.09.2022, with
decision number 120. Following the ethics committee approval, the study's data were collected in three stages.
These stages were conducted as follows:

1. Stage: Researchers examined accessible preschool education curricula (one national and three
international) for their suitability for sustainable development education. In this context, the 2013
Preschool Education Curriculum implemented in Tiirkiye and preschool education curricula
implemented in Australia, Germany, and Canada were examined. At this stage, researchers have
only studied the curricula. Additionally, as a result of the examination, the previously established
criteria were reviewed.

2. Stage: Teachers' opinions were obtained regarding the suitability of the pre-school education
curriculum implemented in Tiirkiye for sustainable development education. In this context, three
different pre-school teachers who continue their profession were asked to examine the 2013 Tiirkiye
Pre-School Education Curriculum in line with the criteria. The teachers examined the curriculum
by answering the criteria in the appendix in an open-ended manner.

3. Stage: To obtain expert opinions on the suitability of preschool education curricula in Germany,
Australia, and Canada for sustainable development education, three field experts examined one
curriculum, and their views were obtained in line with the given criteria. In this direction, the experts
examined the curricula by answering the criteria given in the appendix in an open-ended manner.

Data Analysis

In this descriptive study, document analysis, a qualitative research method, was used on existing studies
to examine the subject in depth (Cepni, 2010). Document analysis covers the examination of written materials
containing information (Yildirim & Simsek, 2006). Since the opinions of teachers and experts obtained within
the scope of the research also included the evaluation of educational curricula within the criteria framework,
they were used to increase the reliability of the document analysis results. This method is known as
triangulation in qualitative research. In data-based triangulation, one of the triangulation strategies is envisaged
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to use different data sources. In this context, at least three different sources of information should be used in
triangulation to support the obtained result (Baskale, 2016). Triangulation is also a qualitative research strategy
to evaluate validity by combining information from different sources (Carter et al., 2014). In this context, the
triangulation method was used in the study as follows: All curricula included in the research were examined
independently by the researchers. In addition, the Turkish preschool curriculum was reviewed by three
different teachers, independently of each other, and the international curricula were examined by various
experts (each expert examined a country's curriculum). The obtained examination data was then combined and
analysed, and the findings were reached by comparing the answers.

FINDINGS

Within the scope of the study, preschool education curricula in Tiirkiye (2013 Preschool Curriculum),
Australia, Germany and Canada were examined. In this context, the preschool education curriculum
implemented in Tiirkiye was reviewed by three different preschool teachers, and the preschool education
curricula in Australia, Germany and Canada were examined by experts who work in the field of preschool
education at universities, each of whom is an expert in a different field. The examination data were collected
under two main headings. These headings are "General Characteristics of Preschool Education Curricula" and
"Relationship of Preschool Education Curricula with Sustainability". The themes and codes created under these
headings are given below.

General Characteristics of Preschool Education Curricula

The themes and codes of the general characteristics of the 2013 Tiirkiye Preschool Education
Curriculum, which were examined separately by three different preschool teachers and researchers, are given
in Table 1. The themes and codes showing the general characteristics of the Australia, Germany and Canada
Preschool Education Curriculum, which were examined individually by the researchers and by three different
experts, each of whom reviewed the curricula of other countries, are given in Table 2.

Table 1

General Characteristics of Tiirkiye Preschool Education Curriculum

Themes Codes
Progressive
Child-centered

Curriculum Philosophy Play-based

Supporting holistic development
Spiral and eclectic

Providing rich learning experiences
General Objectives of the Curriculum Preparing for primary school
Supporting development and self-care skills

Cognitive development

Language development
Development Areas Social-emotional development

Motor development

Self-care skills

When Table 1 is examined, it is seen that the philosophy of progressivism is taken as a basis in the 2013
preschool education curriculum of Tiirkiye. The curriculum is child-centred, and since it aims to prevent
deficiencies that may be seen in all developmental areas and support their development, it has supportive and
preventive dimensions. It is a multi-faceted curriculum that includes adaptations for individuals with special
needs. The developmental curriculum is based on the developmental levels and characteristics of children, is
based on play, benefits from daily life experiences, and in this sense, is based on the development of all
developmental areas. In addition, the curriculum has adopted a contemporary understanding emphasising
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family education, participation, and guidance services. This curriculum, which has a “spiral” feature as an
approach, is eclectic as a model. This curriculum was developed to ensure that children attending preschool
education institutions thrive through rich learning experiences; reach the highest level of development in
motor, social, emotional, language and cognitive development areas, gain self-care skills and are ready for
primary school. In addition, it is a developmental curriculum. A holistic approach aims to support the child’s
social and emotional, motor, cognitive, language development, and self-care skills.

When the Australian preschool education curriculum summarised in Table 2 is examined, it is seen that
there are dynamic processes such as game-based, active learning experience, social learning, learning by doing
and experiencing in the curriculum's philosophy. The curriculum aims to ensure that children learn equally
and in the most ideal way; in this direction, the principles are considered safe, respectful and mutual
relationships, partnerships, high expectations, equality, respect for diversity, continuous learning and reflective
practice. In the context of the objectives in the entire curriculum, it is seen that there are emotional, social,
cognitive, physical and personal development areas. In this context, there are five basic learning outcomes and
19 subheadings.

The German preschool education curriculum has a holistic approach and a systematic learning structure.
Its objectives include supporting curiosity and creativity and raising self-confident and self-motivated
individuals. In this context, the objectives addressed in the curriculum include all development areas.

Although the Canadian preschool education curriculum does not have a specific philosophy, it is seen
that it has a feature that emphasises global goals. It has been observed that the curriculum includes
precautionary items and has principles related to inclusive education, which emphasise discovery, learning by
doing and playing. It is seen that the curriculum is organised to cover all developmental areas.

Table 2

General Characteristics of Pre-School Education Curricula in Australia, Germany and Canada

Themes/Codes Australia Germany Canada
Gan.le-‘based Supporting holistic Supporting holistic
Holistic development development
Curriculum Philosophy Child-centered pm . Multicultural education
. . Systematic learning
Learning by doing . . Towards global and
. . Real-life experiences .
Social learning universal goals
Supporting global
development
Excellence and equality in ~ Developing individual Preparing for primary
General Objectives of the  education skills and learning school
Curriculum Raising self-confident and  Raising confident, creative, Learning through
creative individuals curious individuals discovery

Providing a safe and
inclusive environment

Development Areas

Social development
Emotional development
Physical development
Cognitive development

Social/emotional
development

Language and
mathematical development
Cognitive development
Physical-motor
development

Emotional development
Social development
Language development
Cognitive development
Physical-motor
development

The Relationship of Preschool Education Curricula with Sustainability

The themes and codes showing the relationship between sustainability and the 2013 Tiirkiye Preschool
Education Curriculum, which was examined separately by three different preschool teachers and researchers,
are shown in Table 3. The themes and codes showing the relationship between sustainability and the
Australian, German and Canadian Preschool Education Curricula, which were examined individually by the
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researchers and three different experts, each of whom reviewed the curricula of other countries, are given in
Table 4.

Table 3

The Relationship Between Tiirkiye’s Preschool Education Curriculum and Sustainability

Themes Codes

Concepts of Contrast/Opposition
Concepts associated with sustainability in  Concepts of Time
the curriculum Concepts of Self-Care

Concepts of Sustainability and the Future

Self-Care Skills (Health, hygiene, nutrition, life skills)

Social and Emotional Development (Rights and responsibilities, social
harmony, creativity, aesthetics, respect for differences)

Cognitive Development (Observation, cause-effect relationship,
problem solving, part-whole relationship)

Objectives/indicators/goals associated
with sustainability in the curriculum

Duration of acquiring concepts and There is no specified period
objectives 1 year of education is not enough
Relationship between Social emotional development
objectives/indicators/targets and their Self-care skills

development areas Cognitive development

Flow of activities suggested in the

curriculum regarding sustainability The concept of sustainability is not included in the preschool
education (from simple to complex/same  curriculum

level)

Application suggestions regarding The concept of sustainability is not included in the preschool
environment/nature in the curriculum curriculum

Information on the evaluation and
monitoring of sustainability objectives in
the curriculum

Evaluation method is not specified
At the discretion of the teacher

When the answers given to the concepts included in the Preschool Education curriculum in Tiirkiye are
examined, it is seen that there is a high similarity between the researchers' and the teachers' findings. When
the dimensions of the acquired knowledge are evaluated, it is seen that the acquisition that the researchers and
three teachers stated in common is the “Cognitive Development” acquisition, followed by the “Social
Emotional Development” and “Self-Care Skills” acquisitions. Except for one teacher, the other teachers and
the researchers mention the acquisitions in these areas, primarily in the Social and Emotional Development
area. In parallel with this, it is seen that they consider the education related to sustainability concerning these
development areas. While it is impossible to provide the acquisitions in a one-year education-training process,
it is stated that they can be supplied by spreading them over an education-training year by taking advantage of
the spiral feature of the curriculum within the period without a fixed time interval.

In the context of the activities and application examples offered by the curriculum, it is seen that there
is no content related to education for sustainability. When the evaluation of the objectives is examined, it is
seen that there is no evaluation suggestion, and it is left to the teacher's initiative. In addition, as a result of the
teachers' opinions, it is seen that they think that education for sustainability is not included enough in the
preschool education curriculum and that it can be provided by adapting the curriculum to different areas.
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Table 4

The Relationship Between Sustainability and Preschool Education Curricula in Australia, Germany and
Canada

Themes/Codes Australia Germany Canada
Culture
Sustainability
Concepts associated with . Valges . No direct concept
S . Concepts are not included  Justice-Rights Culture
sustainability in the . . . .
. in the curriculum. Health Universality
curriculum .
Nature Inclusiveness

Respect-Tolerance
Sustainability Education

Objectives/indicators/goals
associated with sustainability

in the curriculum

Diversity and cultural
awareness

Problem solving and
research skills
Sensitivity to
environmental awareness
and social responsibility
Self-awareness

Healthy lifestyle habits
Knowing yourself and
your needs

Social skills

Observing what is
happening around you and
discovering new things

Duration of acquiring
concepts and objectives

No specified duration
6-8 weeks

No specified duration
1 academic year is
insufficient

No specified duration
1 academic year

Relationship between

objectives/indicators/targets
and their development areas

Cognitive Development
Personality Development
Social-Emotional
Development
Physical-Motor
Development

Social-Emotional
Development
Physical-Motor
Development

Cognitive Development

Social-Emotional
Development
Physical-Motor
Development

Cognitive Development

Flow of activities suggested
in the curriculum regarding

sustainability education
(from simple to
complex/same level)

From simple to complex
From near to far
From known to unknown

From simple to complex
Mixed events

Application suggestions
regarding

environment/nature in the

curriculum

In-class and Out-of-class
teaching

Holistic development
Play-based

Wide range of materials
(natural-technological)
Child-centered

In-class and Out-of-class
teaching

4 competencies/10
activities

Experiment
Project-based
Game-based

Learning by doing
Versatile material
selection

There is no application
recommendation

Information on the

evaluation and monitoring of
sustainability objectives in

the curriculum

Process evaluation
School-Family
collaboration

Teacher self-evaluation

The evaluation method is
not specified

Question suggestions for
objectives

Evaluation method not
specified

*Experts and researchers did not express an opinion on this criterion/could not access the necessary data in the curriculum.
No concept directly related to sustainability exists in the Australian preschool education curriculum.

However, different gains can be associated with education for sustainability, which can be achieved through a
one-year education training process. These gains include developing a sense of commitment to groups and
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communities and understanding mutual rights and responsibilities for active community participation,
exploring diversity and responding with respect, being aware of justice, showing social responsibility and
respect for the environment, and being strong in their social, emotional, and mental well-being.

The Australian preschool education curriculum emphasises social development within the education
framework for sustainability, but it can also be associated with other developmental areas. When the
suggestions offered by the curriculum to provide these gains to children are examined, the same level can be
achieved with various methods, from simple to complex, from near to far.

The curriculum demonstrates that the use of indoor and outdoor spaces in education and training
activities can be carried out together within the general framework and that children can be supported in all
developmental areas thanks to these different environments. Suggestions related to sustainable development
education can be associated with all developmental areas. Although the suggestions offered by the curriculum
do not have a specific target age group, they have a broad target group regarding material use. These
suggestions show that the curriculum is in a child-centred framework. Evaluation is an essential component of
this curriculum. In this context, documenting learning outcomes, analysing the child's needs and planning
learning in line with their needs, ensuring school and family cooperation in evaluation, and evaluating the child
and the teacher are essential elements of the curriculum.

The sustainability-related objectives of the German preschool education curriculum are among the goals
of sustainability: health, justice, respect for nature and living beings, intercultural interaction/awareness of
respect for different cultures and values. It is not easy to provide the concepts and objectives in the curriculum
within one academic year. The objectives related to sustainability are generally associated with cognitive,
physical and social-emotional development areas, and these objectives show gradualness within themselves.
The practices related to the successes are arranged so they can be applied in and out of the classroom, and the
practices cover all preschool children. The curriculum emphasises using real-life materials, learning by doing
and experiencing in the applications and provides opportunities for different teaching methods such as
experiments, projects, field trips and games.

The Canadian preschool curriculum has no direct concepts or objectives, but some ideas can be
associated with sustainability. The curriculum does not specify a specific period, but it can be related to an
academic year, from simple to complex, by considering student interests and needs. The objectives related to
sustainability are related to motor, cognitive and social-emotional development areas. The curriculum provides
opportunities for applications in and out of the classroom. Although no specific application examples exist, it
guides teachers with small anecdotes.

DISCUSSION AND CONCLUSION

When the general structures of preschool education curricula in Australia, Germany, Canada and
Tiirkiye are examined, they aim to support children's development holistically. Although there are different
approaches, there are many similarities. All preschool education curricula focus on helping children's social-
emotional, cognitive and physical growth and have adopted the development of these areas with play-based,
hands-on learning experiences. However, while the Australian curriculum emphasises social learning, the
German curriculum encourages curiosity and creativity with a systematic and holistic learning structure. The
Canadian curriculum emphasises global goals and is seen to have an inclusive education approach.

On the other hand, the Turkish curriculum adopts the philosophy of progressivism and offers a child-
centred and developmental approach. The spiral and eclectic structure of the Turkish preschool education
curriculum distinguishes it from other curricula. Each curriculum has characteristics that are in line with its
principles and objectives. However, they have similar developmental areas and educational approaches. The
differences between the curricula can arise from local needs and cultural structures. In this context, while the
curricula address their artistic needs, they also reveal similarities in their universal aspects.

The primary focus of the study is to understand how these curricula are related to sustainability, that is,
to what extent they include sustainability education. These goals must be reflected in educational curricula for
individuals who will create a conscious society to achieve sustainable goals (Yapici, 2003). For this reason, it
is essential to include sustainable development education in educational curricula as a fundamental value
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starting from early childhood, the first stage of education and when the most basic skills are acquired (Prince,
2010). In parallel with this, studies in the literature emphasise that sustainable development education should
be given from early childhood (Bulut and Polat, 2019; Davis, 2010; Prince, 2010; Reunamo and Suomela,
2013; Weldermariam et al., 2017).

When the relationship between sustainability and preschool education curricula in Australia, Germany,
Canada and Tirkiye is examined, it is seen that the curricula directly or indirectly include components related
to sustainability. While the German preschool education curriculum directly emphasises sustainability
education, the objectives of the preschool education curricula in Australia, Canada and Tiirkiye indirectly
include various dimensions of sustainability. In this context, concepts such as environment, health, culture,
justice, universality, problem-solving skills, and the skills and objectives expected to be gained also constitute
the components of sustainability.

All curricula associate these skills and/or objectives with cognitive, social-emotional, and physical
development areas. It is seen that these skills and/or objectives are realised with the principle of simple to
complex, which is the most basic teaching strategy at an early age. Australian and German preschool education
curricula offer various application suggestions in this context. However, there is no application suggestion
specifically for sustainability-related skills and/or objectives in Turkish and Canadian preschool education
curricula, and it is thought that sustainability-related skills and/or objectives cannot be acquired in one
academic year for all curricula.

One of the critical processes in imparting a skill or teaching children is evaluation. Through evaluation,
it is possible to understand to what extent the goals can be achieved and to have an idea about the needs and
what can be done effectively. However, when the curricula are examined, it is seen that the evaluation
dimension of the skill and/or gain associated with sustainability is not included in the other three curricula,
except for the Australian preschool education curriculum. In this context, the Turkish preschool education
curriculum leaves the evaluation dimension to the initiative of the teachers. The Australian preschool education
curriculum emphasises process evaluation and school-family cooperation. In addition, it is also mentioned that
the teacher evaluates himself and shapes his educational content in this way.

Sustainable development education includes education that provides students with an environmental,
economic and social order, and acts in a planned manner that considers the development and future of this
order. In this context, it addresses all the issues that sustainable development includes (Bulut & Cakmak,
2018). When the curricula are examined, it is seen that the most emphasis is on the environmental and cultural
dimensions. The curricula indirectly or directly include concepts such as culture, universality, healthy life,
nature, environment and ecological awareness. However, it is seen that the gains that can be associated with
the economic dimension of sustainable development are pretty few. This may be because in the preschool
period, it is not yet possible to make sense of abstract situations, and it isn't easy to concretise concepts related
to the economy.

The results of the studies in the literature also support our findings. Weldermariam et al. (2017)
examined how ideas about sustainability relate to early childhood curricula in Australia, England, Norway,
Sweden, and the USA. The study results showed that ideas about sustainability are implicit in most curricula.
Similarly, the study by Reunamo and Suomela (2013) indicated no specific content for education for
sustainable development in the Finnish early childhood education and care (ECEC) curriculum.

Education for sustainability should also address “the learning skills, perspectives and values that guide
and motivate people to live sustainably” (UNESCO, 2005, p.18; Varela-Losada et al., 2022). In this context,
education creates a behavioural change and mental transformation, focusing on making long-term, future-
oriented thinking a habit (Campbell & Speldewinde, 2022). However, it is seen that the sustainability
dimension should be addressed more in the curricula examined within the scope of the study. The study by
Arlemalm-Hagsér & Davis (2014) exploring the concepts related to the environment and sustainability in the
Australian and Swedish national curricula for early childhood education and the studies by Kim and Dreamson
(2020) examining how the concepts of early childhood education for sustainability are included in the
Australian and Korean national curricula also show similar results.
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Although sustainability education is not directly included as a theme in preschool education curricula,
it is understood that it can be provided indirectly through different development areas and objectives. In
particular, it is seen that social, emotional, cognitive and motor development areas are provided by integrating
them. In the study by Ozkan and Tugluk (2020) examining the 2013 preschool curriculum in Tiirkiye in terms
of objective indicators, it is seen that there are no objectives and indicators related to environmental education
in the motor and language areas. Still, there are objectives and indicators related to environmental education
in social-emotional, cognitive, and self-care skills.

Both the findings obtained from the study and the results of the studies in the relevant literature show
that concepts related to sustainability are directly or indirectly included in preschool education curricula. Still,
their scope needs to be expanded further. In addition, there is a need to include more concepts and skills from
the East in this context. Since the 2013 preschool education curriculum was in effect in Tiirkiye when this
study was conducted, this curriculum was analysed. However, in future studies, a comprehensive examination
of the renewed Tiirkiye Century Maarif Model Preschool Education Curriculum will enable us to understand
how the new curriculum includes sustainability education. When the general framework of the new curriculum
is examined, it is seen that it directly includes objectives related to the environment and recycling (MEB,
2024). In this context, the following suggestions can be made as a result of the study:

The 2024 Tiirkiye Century Maarif Model Preschool Education Curriculum can be analysed in the
context of sustainability education, and its results can contribute to the relevant literature.

Preschool curricula should have more direct gains or concepts for sustainability education. A
comprehensive study in this direction can reveal what developmentally appropriate skills, gains, and concepts
can be for sustainability education in the preschool period, which can be a reference for teachers and
curriculum developers.
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APPENDICES

Appendix 1. Criteria

1. Philosophy of the curriculum - What preschool paradigm (value)/approach and/or philosophy is it
based on?

2. What are the general objectives and principles of the curriculum?

3. How many outcomes are included in the curriculum, and which development areas are they related
to?

4. Which concepts in the curriculum can be associated with sustainability?

5. What are the outcomes/indicators/goals in the curriculum that you see as related to sustainability
education?

6. Isthe time given in the curriculum sufficient to provide the outcomes/indicators you mentioned above?
How much time is enough in a year?

7. Which development areas are the outcomes/indicators/goals related to sustainability education in the
curriculum related to?

8. What is the flow of activities suggested for sustainability education in the curriculum (from simple to
complex/same level)?

9. For recommended practices related to the environment/nature in the curriculum:
a. Learning environments of applications
b. Duration of applications
c. Objectives/targets/indicators/purposes related to applications
d. Activity types integrated with applications
e. Target age group of applications
f. Recommended material/s to be used in applications
g. Recommended methods/strategies to be used in applications

10. What information is provided in the curriculum regarding the evaluation and monitoring of
sustainability objectives? How?
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