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Research Article

The purpose of the study is to examine preschool children's perceptions of playgrounds
through their verbal expressions and drawings. Designed using a phenomenological
approach, the study involved 100 children selected through criterion sampling method.
Data were collected through information forms, interviews and children's drawings and
analyzed using content analysis. In the study, it was determined that children usually go
to playgrounds with their parents once a week. Children stated that they felt happy and
excited in playgrounds, where they often used slides, swung and played. They expressed
a particular fondness for swings and slides, while also indicating a dislike for repetitive
and uniform playground materials. It was observed that, unlike the existing playgrounds,
Children’s imaginary playgrounds mostly included amusement park equipment, pools,
unusual play equipment and toys. In addition to this, it was found that their drawings
included animals, plants, dining areas, sitting areas, a ball pits and different types of
ground surfaces, highlighting their diverse expectations and creative visions of play
environments.
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Arastirma Makalesi

Arastirma kapsaminda okul dncesi donem gocuklarinin oyun parklari ile ilgili algilarinin
gorusleri ve resimleri araciligi ile incelenmesi amaglanmaktadir. Fenomenoloji deseni ile
yuratilen arastirmanin katilimcilarini 6lglt 6rnekleme yontemi ile belirlenen 100 ¢ocuk
olusturmaktadir. Arastirmada veriler; bilgi formu, gériisme ve gocuk resimleri araciligiyla
toplanmistir ve igerik analizi ile analiz edilmistir. Arastirmanin sonucunda gocuklarin
oyun parklarina genellikle haftada bir kez ebeveynleri ile gittikleri belirlenmistir.
GCocuklar oyun parklarinda kendilerini mutlu ve heyecanli hissettiklerini, siklikla
kaydiraktan kaydiklarini, sallandiklarini ve oyun oynadiklarini, en ¢ok salincaklari ve
kaydiraklari sevdiklerini ve ayni tiir materyalleri gérmeyi sevmediklerini ifade
etmiglerdir. Mevcut oyun parklarindan farkli olarak gocuklarin hayallerindeki oyun
parklarinda en ¢ok lunapark ekipmanlari, havuz, sira digi ekipmanlar ve oyuncaklarin yer
aldigr gorulmustir. Bunlara ek olarak gizimlerinde hayvanlara, bitkilere, yeme-igme
alanina, oturma alanina, top havuzuna ve farkli zemin o6zelliklerine yer verdikleri
belirlenmistir.
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Introduction

The preschool period covers a critical period with regards to developmental characteristics and many
skills, where curiosity and learning are the most intense and important experiences about life are gained.
Children in this period are open to the positive and negative effects of the environment as they are in a
receptive position. Qualified physical environments contribute to the holistic support of children's
developmental areas (Babaroglu, 2018; Maxwell, 2007; Stanton-Chapman & Schmidt, 2021; UNICEF,
2000). Ensuring children with a physical environment in which there are many opportunities for play can
be a useful strategy to encourage the essentially self-initiated nature of play (Sando & Sandseter, 2020).
Creating these environments in a qualified way; By encouraging children to play, it supports their prosocial
behaviors and nature awareness, expressing their feelings and thoughts, cooperation, self-confidence,
self-regulation, establishing cause-effect relationships, problem solving, creativity and fine and gross
motor skills (Barton et al., 2015; Chawla, 2015; Duman & Kogak, 2013; Gray, 2018; Kemple et al., 2016;
Knight, 2013). It also provides emotional relief in children and prepares them for adult life (Mohamed &
Mazouk, 2016; Wenger et al., 2023). The fact that children prefer to be outdoors rather than indoors also
plays a significant role in these contributions (Norodahl & Einarsdottir, 2015). At this point, physical
environments such as playgrounds that meet children's need for outdoor play need to be designed by
considering the developmental characteristics, interests and needs of the period they are in. On the other
hand, it is seen that playgrounds are designed by adults without consulting children. For this reason, there
may sometimes be incompatibility between these environments prepared for children and their interests
and needs. The main reason for this situation is that the same environment is perceived and interpreted
differently by adults and children. In the studies conducted, it has been stated that the facilities in
children's playgrounds are insufficient and that these parks consist of uniform design and content
(Erdogan et al., 2020; Ergen, 2018; Lee et al., 2017). Therefore, playgrounds designed by adults may also
be insufficient to meet the development, interests and needs of children (UNICEF, 2000). The important
point here is to provide the active participation of children in issues and processes that directly concern
them. Thus, it will contribute to increase the degree of children's participation in society and to ensure
that their views can take place in society (Ozok-Bulut, 2022).

Child participation is a process in which children are empowered to be included in decisions that effect
and concern them, and are encouraged to express themselves and their opinions (UNICEF, 2008). In
relation to this, the metaphor of a ladder used by Hart (2008) to indicate children's participation levels
emphasizes that children's participation levels in research should be at the upper rungs. Considering the
importance of playgrounds as areas where children spend most of their time and can make significant
contributions to their development and skills, it is considered very valuable to take children's opinions in
the design of these areas. In this way, it will be possible to meet children's interests and needs, develop
their sense of belonging to the community, support environmental awareness and make such
environments more inclusive (Gallerani et al., 2017; Wenger et al., 2023).

When the literature was examined, it was sighted that there were various research on playgrounds for
the preschool period. When the subjects of the studies were examined; it was determined that the
characteristics of the materials in the parks, parents' opinions about the parks and the reliability of these
parks were frequently focused on (Cevher-Kalburan et al., 2023; Chapnevis et al; Civelek & ikiz, 2024;
Erdogan et al., 2020; Ergenoglu & Czaplinska, 2018; Kisakiirek, 2019; Little & Eager, 2010; Ozaslan &
Gultekin-Akduman, 2018; Sizhan, 2022; Stanton-Chapman & Schmidt, 2021; Sterman et al., 2018; Uzun,
2022; Wenger et al., 2023). It was determined that the studies in which children participated in this issue
were limited and that there was no study in Turkey in which the views of preschool children on
playgrounds were revealed by utilizing their verbal expressions and drawings. In this context, according
to the questionnaire answers obtained in a study conducted in Australia with a total of 272 children aged
8-12, it was revealed that children prefer a larger, comfortable and spacious park environment and a wide
variety of materials instead of existing playgrounds. At the same time, it was concluded that children
would like to see technological devices and adventure equipment in playgrounds. Children stated that
playgrounds designed in this way would increase the frequency of visits, physical activity and social
interaction (Veitch et al., 2021). In another study conducted by Ward (2018) in Australia with a total of
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110 children aged 3-8 years, children's imaginary playgrounds were examined through their drawings. As
a result of the study, it was determined that children liked being in nature and included natural elements
such as water, plants, animals and open-ended materials in their drawings. In addition, it was observed
that they preferred environments where they could play actively, and which included elements of speed
and risk. Similarly, a study using the interview technique was conducted in Iceland in order to reveal the
opinions and preferences of 16 children aged 4-9 about playgrounds. In the study, children stated that
they enjoyed being outdoors, wanted to see natural elements such as water, sand, plants, animals and
various materials, feel safe, have fun, play games and interact with others in such environments (Norodabhl
& Einarsdottir, 2015). The results of another study examining research on playgrounds with children also
emphasize similar findings (Morgenthaler et al., 2023). Based on this information, it was concluded that
children may have the same needs and wishes regarding playgrounds, but they may also have different
needs and wishes depending on where they live, their age and individual characteristics, and that it is
important to carry out such studies.

For these reasons, the purpose of the research was to determine preschool children's perceptions of
playgrounds through their opinions and drawings. In line with this purpose, the main problem of the
research is “How are preschool children's perceptions of playgrounds?”. Based on the purpose of the
research, answers to the following questions were sought:

1. What are preschool children's thoughts about playgrounds?

What are preschool children's feelings towards playgrounds?

How are preschool children's perceptions of playgrounds with regards to the activities they do?
How are preschool children's perceptions of playgrounds with regards to outdoor elements?

vk wnN

How are preschool children's perceptions of playgrounds in their imaginations with regards to
outdoor elements?

The study will try to minimize the power instability between adults and children by ensuring the direct
participation of children through interviews and drawings. The study is considered important with regards
to ensuring that children's thoughts, feelings, and experiences are heard with their own voices. The study
means to raise awareness among researchers, relevant individuals, institutions and organizations to
support children's participation rights. Besides, it is foreseen that the research will contribute to the
relevant individuals, institutions and organizations involved in the construction stages of playgrounds to
design and produce parks suitable for children's interests, needs and developmental characteristics.

Method
Research Model

The study was conducted with phenomenology design, one of the qualitative research methods.
Phenomenology design is used in the direct description of a specific situation or event, in the process of
understanding what experiences and perceptions mean and how they occur (Merriam, 2018). This design
was used in the study since it was aimed to determine children's perceptions of the playground.

Study Group

Criterion sampling method was utilized while forming the study group within the scope of the
research. In this method, the aim is to review and evaluate the situations that meet certain predetermined
criteria (Patton, 2014). The criteria determined in this context were that the children to be included in the
study group should attend a preschool education institution on the Anatolian side of Istanbul and should
not be diagnosed with special needs. In this context, a total of 100 children (46 girls and 54 boys) who met
the criteria constituted the study group. Of the participant children, 39% were in the four-year age group
and 61% were in the five-year age group. In addition, it was determined that 49% of the children had one
sibling, 9% had two siblings, 3% had three siblings, and 39% were only children. Ethical rules such as
voluntary participation and keeping the data confidential were observed in the study. In addition, the
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families and children were informed about the purpose of the study before the study and their consent
was obtained by explaining that the data obtained would be used only for research purposes.

Data Collection Tools and Data Collection Process

The data were collected using the Child Information Form, which was shared with the families to
determine the demographic characteristics of the children who would constitute the study group, and a
semi-structured interview form and children's drawings. The Child Information Form includes information
about age, gender, diagnosis of special needs, attendance to preschool education institutions, number of
siblings, frequency of going to the playground and the people they visit the playground with. This form
was filled out by the families after obtaining the consent of the families and children. Before starting the
data collection process, the researchers chatted with the children to minimize the anxiety, worry and
shyness of the children. The researchers stated that they would ask the children some questions about
playgrounds, that there was no right or wrong answer to these questions, that they were only curious
about their feelings and thoughts about playgrounds, and that they could ask questions themselves if they
wished. In this way, it was tried to support children to express their real feelings and thoughts. Then, the
researchers conducted individual interviews with the children through a semi-structured interview form
created by the researchers, which lasted approximately seven minutes, and the answers received during
the interviews were recorded in writing. In this form, a total of seven questions were included to
determine children's feelings and thoughts about the playground and their imaginary playgrounds. Three
field experts were consulted to finalize the interview form. In order to determine the comprehensibility
of the interview questions, pilot interviews were conducted with one child from the four and five olds. As
a result of the pilot interviews, it was determined that children gave similar answers to two questions
(What would you like to add to playgrounds? If you were to design a playground, what would you want
to have init?), so one of the questions was removed (What would you add to playgrounds?). The questions
asked to the children during the interviews are given in Table 1.

Table 1

Questions in the Semi-structured Interview Form

N Questions

How do you feel in playgrounds? Why?

Which colors do you see the most in playgrounds? Which colors would you like to see the most
in playgrounds?

What do you do in playgrounds?

What do you see in the playgrounds you visit?

What do you like in playgrounds? Why do you like them?

Is there anything you don't like about playgrounds? If so, what is it? Why?

If you were to design a playground, what would you like to see in it? Why?

Nounhp,wWw N =

After the interviews were conducted, the children were presented with drawing paper and paints and
asked to draw by saying “l am very curious about your dream playground. Could you draw me your dream
playground?”. In the study, it was tried to support children to express themselves comfortably through
drawings. In literature, drawings are defined as a powerful form of expression in which children reflect
their inner world, how they perceive the outside world, their feelings and thoughts about events and
situations, their social environment and social relations (Yadav et al., 2022). Drawings support preschool
children to express themselves more easily and entertainingly, especially since they have limited
vocabulary that is not fully developed and exhibit timid behaviors during the interview process (Civek &
Cakmak, 2019; Tambunan et al., 2022). Therefore, especially in studies conducted with young children,
drawings provide convenience for researchers in understanding their feelings and thoughts,
developmental characteristics, growth process and how they perceive the outside world. In addition,
when children were asked to describe their drawings freely, this increases validity by preventing
inconsistency in the evaluation phase (Civek & Cakmak, 2019). The researchers did not intervene with the
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children during the drawing process and did not impose any time limitations so that they could draw
freely. After the drawings were completed, the children were asked to describe the drawings they had
drawn, and the narratives were written and recorded by the researchers.

Data Analysis

In the study, content analysis was used to analyze the interviews and drawings. In this analysis,
concepts that can express the data obtained and the relationships between these concepts are reached.
With content analysis, it is attempted to describe the data, to bring together the similarities within the
data within the framework of common concepts and themes, and as a result, to organize and interpret
them (Yildirnm & Simsek, 2018). In order to ensure the reliability of the data obtained within the scope of
the research, the coding was compared by two researchers. As a result of this comparison, inter-coder
reliability was calculated using Miles and Huberman's (1994) formula. This formula is expressed as;
Reliability = [Number of consistencies / (Number of consistencies + Number of inconsistencies) x 100].
The inter-coder reliability calculated according to this formula is 87%. At the same time, the data were
supported by children's drawings and opinions.

Findings

Under this heading, the findings were obtained as a result of the child information form, interviews
with children and analysis of children's drawings were explained. During the interviews, all of the
preschool children were stated that they had been to the playground before. Information about the
frequency of children's visits to the playground in line with the opinions of the families is given in Table 2.

Table 2

Frequency of Children Visiting Playgrounds (n=100)

Frequency Frequency (f) Percent (%)
Every day 8 8
Once a week 45 45
Twice a week 26 26
Three times a week 13 13
Once a month 8 8

According to Table 2, 45% (f=45) of the children go to the playground once a week, 26% (f=26) twice
a week, and 13% (f=13) three times a week. The rate of children who go to the playground every day is

8%. In line with the views of the parents, information on with whom children go to playgrounds is given
in Table 3.

Table 3

People Whom Children Go to Playgrounds with (n=100)

People Frequency (f) Percent (%)
Mother 95 40.1
Father 81 34.6
Family elders (grandmother, grandfather) 25 10.6
Sibling 15 6.4
Other relatives (uncle, aunt) 9 3.8
Friends 9 3.8

As seen in Table 3, 40.1% (f= 95) of the children go to playgrounds with their mothers and 34.6% (f=
81) with their fathers. It is also determined that the children go to playgrounds with their grandmother
and grandfather (10.6%), siblings (6.4%), relatives (3.8%) and friends (3.8%), respectively.
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During the interviews, 70.4% (f= 69) of the children were stated that they felt happy in playgrounds,
while 29.6% (f= 29) felt excited. The children's statements supporting these findings are as follows:

“I get excited in playgrounds because they entertain me.” (C1)

“I hear the birds, | see my friends, | feel very excited.” (C6)

“I can do a lot of things in playgrounds, | can play with my friends. That's why I'm happy there.” (C41)
“I feel happy. And if | have friends, I'm very happy.” (C94)

The findings regarding the colors that children were stated they saw in playgrounds during the
interviews are given in Table 4.

Table 4

Colors Children See in Playgrounds (n=100)

Colors Frequency (f) Percent (%)
Blue 41 20
Red 39 19

Yellow 32 15.6

Green 26 12.7

Purple 13 6.3
Pink 12 5.9

Orange 11 5.4

Black 11 5.4

Brown 9 4.4

White 4 2

According to Table 4, children are stated that they frequently see primary colors (blue, red, yellow) in
playgrounds. White (2%) and brown (4.4%) are the colors seen least by children. Information on the colors

that children were stated they wanted to see in playgrounds during the interviews is presented in Table
5.

Table 5

Colors Children Want to See in Playgrounds (n=100)

Colors Frequency (f) Percent (%)
Red 27 17.1
Yellow 27 17.1
Pink 24 15.2
Blue 20 12.7
Green 20 12.7
Purple 16 10.1
Black 9 5.7
Orange 6 3.8
All colors 4 2.5
White 3 1.9
Brown p 1.3

When Table 5 is examined, it is determined that children want to continue to see the primary colors
(red, yellow, blue) that they frequently see in playgrounds, and that in addition to these colors, they also
want to frequently see secondary colors such as pink (15.2%) and green (12.7%). The findings regarding
the activities that children stated they did in playgrounds during the interviews are given in Table 6.
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Table 6

Children's Activities in Playgrounds (n=100)

Activities Frequency (f) Percent (%)
Slide down 60 32.1
Swing 52 27.8
Play 46 24.6
Ride a seesaw 10 5.3
Play in a ball pit 8 4.3
Climb a climbing wall 6 3.2
Eat food 3 1.6
Jump on a trampoline 2 1.1

According to Table 6, 32.1% of children (f=60) frequently slide down the slide in playgrounds. Other

activities frequently performed by children in playgrounds are swinging (27.8%) (f=52) and playing (24.6%)
(f=46). Children's statements supporting these findings are given below:

“I swing on the toys, ride the seesaw, slide down the slide.” (C2)
“I swing, slide down the slide, ride the seesaw, take my rope and jump there.” (C12)

“I jump on the trampoline, slide down the slide, ride the seesaw, play in the ball pit, ride the swing.”
(C22)

“I slide down the slide, climb the climbing wall, swing.” (C37)

“I take my own toys and play with my friends there, play in the ball pit, swing, slide, play ball.” (C59)
“I slide, swing, eat.” (C76)

Information about the elements that the children stated they saw in the playgrounds during the
interviews is presented in Table 7.

Table 7

Elements Children See in Playgrounds (n=100)

Elements Frequency (f) Percent (%)
Swing 83 34.1
Slide 83 34.2

Seesaw 38 15.6

Climbing wall 10 4.1
Sports area and equipment 7 2.9
Spring toys 7 2.9

Sand 4 1.6

Seating area 4 1.6
Trampoline 4 1.6

Plants 3 1.2

According to Table 7, the elements frequently seen by children in playgrounds are swings (34.2%),
slides (34.2%) and seesaws (15.6%), while elements such as plants (1.2%), trampolines (1.6%), sitting areas

(1.6%), sand (1.6%), spring toys (2.9%), sports areas and equipment (2.9%) are rarely seen. The children's
statements supporting these findings are as follows:

“There are swings, slides, a rabbit that swings when you ride on it.” (C22)

“Swings, slides, seesaws, places and equipment for sports.” (C45)
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“Climbing walls, trampolines, slides and swings.” (C68)
“There are seesaws, slides, swings, stools where mothers sit.” (C81)

“There are slides, seesaws and swings. Sometimes there is sand, trees but it is always the same thing.”
(C96)

Information about the elements that children stated they liked about playgrounds during the
interviews is given in Table 8.

Table 8

Elements that Children Like in Playgrounds (n=100)

Elements Frequency (f) Percent (%)
Swing 49 29
Slide 45 26.6
Playing 28 16.6
Climbing wall 16 9.5
Seesaw 13 7.7
Ball pool 11 6.5
Trampoline 7 4.1

According to Table 8, the elements that children like the most in playgrounds are swings (29%) and
slides (26.6%). Children also stated that they like playing (16.6%). Children stated that they like these

elements because they make them happy and have fun. Children's statements supporting these findings
are given below:

“I like sliding and swinging. And climbing.” (C20)

“I like slides, seesaws, trampolines, swings.” (C38)

“I like seesaws. When you ride with two people, you make friends. We make new friends there.” (C47)
“I like everything there. | am happy there.” (C68)

“I like slides, swings, ball pits.” (C88)

“I like playing with my friends. It is more fun.” (C92)

Information on the elements that children stated they did not like about playgrounds during the
interviews is presented in Table 9.

Table 9

Elements that Children Dislike in Playgrounds (n=100)

Elements Frequency (f) Percent (%)
None 55 53.92
Same toys and equipment 25 24.51
Negative ground characteristics 10 9.8
Crowded and small 10 9.8
Negative behaviours 2 1.96

When Table 9 is examined, it is seen that 53.92% of the children do not have any elements they do
not like in playgrounds. On the other hand, some children stated that they do not like the same toys and
equipment, negative ground features, being crowded and small, and negative behaviours. The children's
statements supporting these findings are as follows:
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“I do not like small parks. There are too many people. Then we cannot ride the toys and play
comfortably.” (C34)

“I do not like those who fight and throw garbage on the ground. Also, there are always the same toys,
we get bored, there should be more fun toys.” (C54)

“There are always the same things in parks. Swings, slides, seesaws. Sometimes | get bored because of
this.” (C61)

“I fell off the seesaw once, it hurt because the ground was hard. | do not like the ground to be hard. If
there were cushions and a pool, then we would not have hurt when we fell.” (C76)

Information about the elements in the playgrounds of children's dreams is given in Table 10 in line
with the data obtained from the interviews and drawings.

Table 10

Elements in the Playgrounds of Children's Dreams (n=100)

Elements Frequency (f) Percent (%)
Amusement park equipment 23 11.9
Pool 23 11.9
Slide 19 9.8
Unusual equipment 19 9.8
Swing 16 8.3
Toys 13 6.7
Climbing wall 12 6.2
Trampoline 12 6.2
Ball pool 10 5.2
Plants 10 5.2
Animals 10 5.2
Food and drink area 10 5.2
Seating area 6 3.1
Different ground features 6 3.1
Seesaw 4 2.1

When Table 10 is examined, it is seen that there are many elements that children want to see in
playgrounds. It was determined that the elements frequently mentioned by the children were amusement
park equipment (11.9%), pool (11.9%), slide (9.8%) and unusual equipment (9.8%). However, although the
children usually drew slides and swings, they emphasized that they were bigger and different than those
in the existing parks. The children stated that playgrounds would be more fun and exciting if they included
these elements. Examples of drawings and statements drawn by the children on this subject are presented
below.
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Drawing 1

Drawings and Expressions of C9 and C66 about the Park of Their Dreams

“There is a pool, trees, a slide, a swing, stairs, a “There is a pool and a ball pool. There are swings,
balloon. There is my mother and me.” (C9) seesaws, slides, seats and a jumping area.” (C66)

Drawing 2

Drawings and Expressions of C12 and C23 about the Park of Their Dreams

“We slide down thg slide and fall into the “Slide, castle, flying balloon, big Ferris wheel,

water. There is a climbing wall, a Ferris wheel in giant swing, ball pit, cushion, pool, sandy park,
the amusement park, a carousel, a bench, toys, climbing area, animals. Because that’s what
animals, we feed them and play with them. There a park is. Can a park be made up of just swings
are toys, we play house.” (C12) and slides?” (C23)

438



Ozok Bulut, Arslan & Duruakan — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(1), 2025, 429-459

Drawing 3

Drawings and Expressions of C32 and C57 about the Park of Their Dreams

“Merry-go-round, seesaw, Ferris wheel, slide,
climbing places, a swing, a ball pool, trees, a swing but they are high. It is more exciting that
table, a soft ground, places to jump. | would way. The others seem very boring.” (C57)

never want to go home to a park like this.” (C32)

Drawing 4

Drawings and Expressions of C77 and C98 about the Park of Their Dreams

“I go up the stairs and come to my tower. | use “There are animals in the park, we can play with

the balance board to get to the other tower. If | them. There are swings, slides, and climbing
fall, | fall into the pool, it doesn’t hurt. | get down  walls that come from very high. There is greenery
from the other tower and go to the food place. | everywhere and a pool.” (C98)

don’t have to go home when I’m hungry.” (C77)
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Drawing 5

Drawings and Expressions of C48 and 89 about the Park of Their Dreams

“There is a long staircase, we climb from there. “It is close to home, we leave the house

There is a long slide, we slide from there and immediately, slide down the slide and fall into the
enter the pool. There are also places to eat pool. There is a place to eat, we eat there. There
because we get hungry.” (C48) is also grass, we rest there.” (C89)

Discussion & Conclusion

As a result of the study, which purposed to reveal preschool children's perceptions of playgrounds
through their opinions and drawings, it was determined that most of the children went to the playground
once a week and that their parents usually accompanied them during this process. When the research in
the literature are analyzed, it is seen that children usually go to playgrounds with their mothers once a
week (Cevher-Kalburan et al., 2023; Deretarla-Gul, 2012; Durmusoglu et al., 2023; Giilen & Baris, 2021;
Sizhan, 2022; Veitch et al. 2021; Uzun, 2022). Besides, as in other research, children in this study stated
that they enjoyed being in outdoor spaces such as playgrounds and wanted to spend time there
(Durmusoglu et al., 2023; Ernst, 2018; Morgenthaler et al., 2023; Norodahl & Einarsdottir, 2015; Yilmaz-
Uysal & Olgan, 2023; Ward, 2018). This is seen as a critical message that although the opportunities for
children to play outside and explore their environment have decreased in recent years, their aspirations
have not changed.

Playgrounds are very significant in terms of supporting children's physical and psychological health
and developmental areas in a holistic way (Barton et al., 2015; Chawla, 2015; Duman & Kogak, 2013; Gray,
2018; Knight, 2013). Children's desire to play in open spaces and their integration with the community
have positive effects on their learning. For this reason, playgrounds are among the environments where
children should spend time frequently. However, factors such as the fact that such environments are not
designed to attract children's interest and contain similar playground equipment, parents feeling tired
due to their busy working conditions and placing relatively less value on outdoor play, the scarcity of green
areas in cities and the increase in the use of technology negatively affect the frequency of use of
playgrounds (Deretarla-Giil, 2012; Morgenthaler et al., 2023; Ozaslan & Giiltekin-Akduman, 2018;
Sterman et al., 2018; Tandon et al., 2012; Yilmaz-Uysal & Olgan, 2023). Designing playgrounds in an
innovative, qualified and easily accessible way will enable children to spend more time outdoors, increase
their interest and sense of discovery, and support them to play free and active plays (Ernst, 2018;
Talarowski et al., 2019).

In the study, it was found that children frequently saw primary colors in playgrounds and that they
wanted to see intermediate colors as well. It is known that colors constitute one of the elements that
children pay the most attention to in physical environments and significantly affect their motor and social
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activities (Ghaziani, 2010; Yilmaz-Uysal & Olgan, 2023). In consequence of another research, it was stated
that the colors that children often want to see in playgrounds are primary colors (Bouzgayyah, 2021).

Within the scope of the study, children were indicated that they generally see the same elements such
as swings, slides and seesaws in playgrounds. On the other part, it was concluded that children wanted to
add technological tools such as amusement park equipment, pool, unusual materials, plants, animals,
food and beverage and seating areas to playgrounds. In parallel to this, children stated that they liked the
environments where they could play more; they did not like to see the same type of toys, equipment and
hard floors. This finding suggests that the elements in playgrounds used by children are similar, but there
is a need for differently designed environments. In many studies, it is stated that playgrounds are designed
in a monotonous way, swings, slides and seesaws are frequently used in playgrounds and green areas are
insufficient (Civelek & ikiz, 2024; Duman & Kocak, 2013; Little & Eager, 2010; Norodahl| & Einarsdottir,
2015; Ozaslan & Giiltekin-Akduman, 2018; Ramazan & Adak-Ozdemir, 2015). It is also reported that
children prefer natural elements such as water, animals and plants, different ground features, and
environments where they can play freely with others (Morgenthaler et al., 2023; Norodahl & Einarsdottir,
2015; Sando & Sandseter, 2020; Ward, 2018). In support of these findings, Memis and Gililcan's (2020)
study emphasizes that parks are insufficient today and the importance of designing them according to
children's wishes. As a result of other studies, parents also stated that parks are inadequate and should
be redesigned with modern tools (Civelek & ikiz, 2024; Deretarla-Giil, 2012; Erdogan et al. 2020; Uzun,
2022). Besides, in the research conducted, it is seen that the playgrounds of children's dreams include
larger and faster moving materials. Children stated that playgrounds would be more fun and exciting in
this way and emphasized that they needed to play risky plays. In many research in the literature, it is
indicated that children like to play risky plays, but playgrounds are insufficient in this context (Banko et
al., 2018; Cevher-Kalburan et al., 2023; Little & Eager, 2010; Gu, 2021). Risky plays are recommended to
positively affect children's developmental areas (Cevher-Kalburan et al., 2023; Sandseter & Kennair,
2011). For this reason, it is thought that physical environments such as playgrounds should be designed
in a way that children can play risky play by providing the necessary security measures. Besides, the fact
that children use the equipment in an environment in different ways and for different purposes and that
the equipment is fun can contribute to children's desire to explore and learn by increasing the
attractiveness of the environment. In this context, for the purpose of increasing the quality and frequency
of use of playgrounds, it is significant that they are designed in a way that can adapt to the requirements
of the age, considering the interests and needs of children (Demirel & Polat, 2023; Dursun & Giiller, 2019;
Erdogan et al, 2020; Morgenthaler et al, 2023; Veitch et al, 2021; Wenger et al, 2023).

Suggestions and Limitations

In line with the results of the study, several recommendations have been presented. Considering the
importance of playgrounds in supporting children's developmental areas and learning and contributing to
positive emotions, the frequency of utilizing these spaces should be increased. At this point, it is significant
both to increase the number of qualified playgrounds that children can easily access and to organize
training to support the awareness of preschool teachers and parents about the importance of outdoor
space.

In the research, it was determined that there were some differences between the existing playgrounds
and the playgrounds in children's dreams. For this reason, it is considered very important to eliminate the
power imbalance between adults and children by ensuring the participation of children while designing
playgrounds. It is also recommended that the opinions of early childhood education specialists and child
development specialists should be adopted to support children's development and learning.

In the research, it was observed that children's imaginary playgrounds include nature, elements of
nature and unusual materials. It is recommended that these issues should be taken into consideration
when designing playgrounds to support children's nature awareness, learning and development, and that
various and innovative equipment should be added to increase children's interest and enrich their
experiences.
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Children's voices on issues that concern them are considered very valuable. Therefore, it is considered
very valuable to ensure their participation in research to be conducted with children and to disseminate
this type of research. A similar study can be conducted with children in different age groups or residing in
different places. Especially considering that children living in rural areas can play more nature-based
games, it is thought that they may have different opinions and needs for playgrounds. Moreover, research
can be conducted to determine children's views on different out-of-school learning environments.

This research, which was conducted with qualitative research method, has some limitations. The
research is limited to children between the ages of 48-66 months who are attending preschool education
institutions on the Anatolian side of Istanbul and who show typical development. The opinions and needs
of children in different age groups, residing in different places and showing atypical development
regarding playgrounds may differ. Within the scope of the research, one drawing of each child was
utilized. Although individual interviews were conducted with children to support this data, it should be
paid regard that children may not have reflected their real feelings and thoughts in their drawings.
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Turkge Suriimii

Giris

Okul 6ncesi donem; merakin ve 6grenmenin en yogun oldugu, yasam ile ilgili 6nemli deneyimlerin
kazanildigi, gelisimsel 6zellikler ve birgok beceri agisindan kritik bir donemdir. Bu dénemdeki cocuklar, alici
konumda olmalari sebebiyle ¢evrenin olumlu ve olumsuz etkilerine agik olmaktadir. Nitelikli bir sekilde
tasarlanan fiziksel ¢evreler ile gocuklarin gelisim alanlarinin biitlincil bir sekilde desteklenmesine katkida
bulunulabilmektedir (Babaroglu, 2018; Maxwell, 2007; Stanton-Chapman & Schmidt, 2021; UNICEF,
2000). Cocuklara ¢ok sayida oyun firsatinin sunuldugu fiziksel bir cevre saglamak, oyunun temel olarak
kendi kendine baglatilan dogasinin tesvik edildigi yararh bir strateji olabilmektedir (Sando & Sandseter,
2020). Bu ortamlarin nitelikli bir sekilde olusturulmasi; gocuklari oyun oynamaya tesvik ederek prososyal
davraniglar ve doga farkindalgi gelistirmelerini, duygu ve disilincelerini ifade etme, is birligi, 6z gliven, 6z
dizenleme, neden-sonug iliskisi kurma, problem ¢6zme, yaraticilik ile blyik ve kiigliik kas motor
becerilerini desteklemektedir (Barton vd., 2015; Chawla, 2015; Duman & Kogak, 2013; Gray, 2018; Kemple
vd., 2016; Knight, 2013). Ayni zamanda ¢ocuklarda duygusal rahatlamayi saglamakta ve onlari yetiskin
hayatina hazirlamaktadir (Mohamed & Mazouk, 2016; Wenger vd., 2023). Cocuklarin i¢ mekanlardan
ziyade dis mekanlarda olmayi tercih etmeleri de bu katkilarin olusumunda énemli bir rol oynamaktadir
(Norodahl & Einarsdottir, 2015). Bu noktada ¢ocuklarin dis mekanda oyun ihtiyacini karsilayan oyun
parklari gibi fiziksel cevrelerin; onlarin icinde bulunduklari dénemin gelisim 6zellikleri, ilgi ve gereksinimleri
dikkate alinarak tasarlanmasi gerekliligi glindeme gelmektedir. Buna karsin oyun parklarinin gocuklarin
gorisleri alinmadan vyetiskinler tarafindan tasarlandigi gorilmektedir. Bu sebeple bazi zamanlarda
cocuklar icin hazirlanan bu ortamlar ile ¢cocuklarin ilgileri ve ihtiyaclar arasinda uyusmazliklar ortaya
¢ikabilmektedir. Bu durumun temel nedeni ayni ortamin yetiskinler ve cocuklar agisindan farkli algilanmasi
ve yorumlanmasidir. Yapilan arastirmalarda da ¢ocuk oyun parklarindaki olanaklarin yetersiz oldugu, bu
parklarin tek diize tasarim ve icerikten olustugu belirtilmistir (Erdogan vd., 2020; Ergen, 2018; Lee vd.,
2017). Dolayisiyla yetiskinler tarafindan tasarlanan oyun parklari ¢ocuklarin gelisimi, ilgi ve ihtiyaglarini
karsilama noktasinda yetersiz kalabilmektedir (UNICEF, 2000). Burada 6nemli olan nokta ¢ocugu dogrudan
ilgilendiren konu ve sireglere aktif katiiminin saglanmasidir. Bu sayede cocuklarin topluma katilim
derecelerinin artirilmasi ve gériislerinin toplumda yer edinebilmesi saglanabilecektir (Ozok-Bulut, 2022).

Cocuk katihmi; cocugun kendini etkileyen ve ilgilendiren kararlara dahil olmasi igin giiclendirildigi, ayni
zamanda kendini ve dusuncelerini ifade etme 6zglrlugiine tesvik edildigi bir stirectir (UNICEF, 2008).
Bununla ilgili olarak Hart (2008) tarafindan g¢ocuklarin katihm dizeylerini belirtmek amaciyla kullanilan
merdiven metaforunda da ¢ocuklarin arastirmalara katilim diizeylerinin tst basamaklarda olmasi gerektigi
vurgulanmaktadir. Oyun parklarinin, cocuklarin zamanlarinin blyik bir c¢ogunlugunu gecirdigi,
gelisimlerine ve becerilerine 6nemli katkilarda bulunabilecek alanlar olmasi agisindan 6énemi dikkate
alindiginda, bu alanlarin tasarlanmasinda ¢ocuklarin fikirlerinin alinmasi oldukga degerli gérilmektedir. Bu
sayede ¢ocuklarin ilgi ve gereksinimlerinin karsilanmasi, topluma iliskin aidiyet duygularinin gelistirilmesi,
cevre farkindaliginin desteklenmesi ve bu tirden ortamlarin daha kapsayici hale doéndstiridlmesi
saglanabilecektir (Gallerani vd., 2017; Wenger vd., 2023). Bu kadar énemli bir konu olmasina karsin
ozellikle Tarkiye’de ¢cocuklarin katilimlarinin saglandigi calismalarin oldukga sinirli oldugu gérilmektedir.

Alan yazini incelendiginde okul 6ncesi doneme yonelik olarak oyun parklari Gzerine yapilan cesitli
cahsmalarin oldugu belirlenmistir. Calismalarin konulari incelendiginde; siklikla parklarda bulunan
materyallerin 06zellikleri, ebeveynlerin parklara yonelik gorisleri ve bu parklarin glvenilir olma
durumlarina odaklanildigi tespit edilmistir (Cevher-Kalburan vd., 2023; Chapnevis vd., 2020; Civelek & ikiz,
2024; Erdogan vd., 2020; Ergenoglu & Czaplinska, 2018; Kisakiirek, 2019; Little & Eager, 2010; Ozaslan &
Gultekin-Akduman, 2018; Sizhan, 2022; Stanton-Chapman & Schmidt, 2021; Sterman vd., 2018; Uzun,
2022; Wenger vd., 2023). Bu konuya iliskin cocuklarin katiliminin saglandigi arastirmalarin ise sinirli oldugu
ve Turkiye’de oyun parklarina yonelik okul dncesi donem cocuklarinin gorislerinin, sozel ifadeleri ve
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resimlerinden vyararlanilarak ortaya konuldugu bir ¢alismanin olmadigi belirlenmistir. Bu baglamda
Avustralya’da 8-12 yas grubu toplam 272 ¢ocukla yapilan bir arastirmada elde edilen anket cevaplarina
gore ¢ocuklarin var olan oyun parklarinin yerine daha genis, rahat ve ferah bir park ortami ve ¢ok gesitli
materyallerin olmasini tercih ettikleri ortaya konulmustur. Ayni zamanda ¢ocuklarin park alanlarinda
teknolojik aletleri ve macera iceren ekipmanlari gérmek istedikleri sonucuna ulasiimistir. Cocuklar bu
sekilde tasarlanan oyun parklarinin; ziyaret sikhgini, fiziksel aktivite ve sosyal etkilesimi artiracagini
belirtmislerdir (Veitch vd., 2021). Ward (2018) tarafindan Avustralya’da 3-8 yas grubu toplam 110 ¢ocugun
katildigi baska bir arastirmada, cocuklarin hayallerindeki oyun alanlari resimleri araciligiyla incelenmistir.
Arastirmanin sonucunda ¢ocuklarin dogada olmayi sevdikleri ve resimlerinde; su, bitkiler, hayvanlar gibi
dogal unsurlar ile agik uglu materyallere yer verdikleri belirlenmistir. Ayrica aktif oyun oynayabilecekleri,
hiz ve risk unsurlarini iceren ortamlari tercih ettikleri goriilmistiir. Benzer sekilde izlanda’da 4-9 yas grubu
toplam 16 ¢ocugun oyun alanlarina iliskin gorusleri ve tercihlerinin ortaya konulmasi amaciyla gériisme
tekniginin kullanildigi bir calisma gercgeklestirilmistir. Arastirmada cocuklar; disarida olmaktan keyif
aldiklarini, bu tiirden ortamlarda su, kum, bitkiler, hayvanlar gibi dogal unsurlari ve gesitli materyalleri
gormek, kendilerini glivende hissetmek, eglenmek, oyun oynamak ve baskalariyla etkilesim halinde olmak
istediklerini ifade etmislerdir (Norodahl & Einarsdottir, 2015). Oyun alanlar ile ilgili ¢ocuklarla
gerceklestirilen arastirmalarin incelendigi baska bir ¢calismanin sonuglari da benzer bulgularin oldugunu
vurgulamaktadir (Morgenthaler vd., 2023). Bu bilgilerden hareketle ¢ocuklarin oyun parklarina iliskin ayni
gereksinimleri ve istekleri olabilecegi gibi yasadiklari yerler, yaslari ve bireysel 6zelliklerine bagh olarak
farkh gereksinimleri ve isteklerinin de olabilecegi ve bu tiirden galismalarin gergeklestirilmesinin 6nemli
oldugu sonucuna ulasiimistir.

Bu sebeplerden dolayi arastirmada okul 6ncesi donem ¢ocuklarinin oyun parklarina yonelik algilarinin
gorisleri ve gizdikleri resimler aracihglyla ortaya konulmasi amacglanmistir. Bu amag¢ dogrultusunda
arastirmanin ana problemi “Okul dncesi dénem ¢ocuklarinin oyun parklarina yonelik algilari nasildir?”
seklindedir. Arastirmanin amacindan hareketle asagidaki sorulara yanit aranmistir:

1. Okul 6ncesi donem g¢ocuklarinin oyun parklariile ilgili diisiinceleri nelerdir?

2. Okul 6ncesi donem cocuklarinin oyun parklariile ilgili duygulari nelerdir?

3. Okul 6ncesi dénem ¢ocuklarinin yaptiklar etkinlikler agisindan oyun parki algilari nasildir?
4. Okul 6ncesi donem cocuklarinin dis mekan dgeleri agisindan oyun parki algilari nasildir?

5. Okul oncesi donem cocuklarin dis mekan ogeleri acisindan hayallerindeki oyun parki algilari
nasildir?

Calismada gorisme ve resimler araciligiyla ¢ocuklarin dogrudan katihmlari saglanarak yetiskinler ile
cocuklarin arasinda bulunan gilic dengesizligi minimum dizeye indirilmeye c¢alisilacaktir. Calismanin,
cocuklarin dusiinceleri, duygulari ve deneyimlerinin kendi sesleri ile duyurulmasini saglamasi bakimindan
onemli oldugu disunilmektedir. Calisma ile cocuklarin katihm haklarinin desteklenmesi noktasinda
arastirmacilar, ilgili sahis, kurum ve kuruluslar agisindan farkindalik yaratilmasi hedeflenmektedir. Ayni
zamanda arastirmanin, cocuklarin ilgi, gereksinim ve gelisim ozelliklerine uygun parklar tasarlanip
Uretilebilmesi konusunda oyun parklarinin yapim asamalarinda gorev alan ilgili sahis, kurum ve kuruluslara
1sik tutabilecegi ongorilmektedir.

Yontem
Arastirma Modeli

Arastirmada nitel arastirma yontemlerinden fenomenoloji deseni kullaniimistir. Merriam (2018);
fenomenoloji deseninin belirli bir durum veya olayin oldugu gibi dogrudan betimlenmesinde, deneyim ve
algilarin ne ifade ettigini ve nasil olustugunu anlama sirecinde kullanildigini belirtmektedir. Arastirmada
cocuklarin oyun parkina iliskin algilarinin ortaya konulmasi amaclandigindan bu desen tercih edilmistir.
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Calisma Grubu

Arastirma kapsaminda galisma grubu olusturulurken olgiit 6rnekleme yonteminden yararlaniimistir.
Bu yontemde amag, 6nceden belirlenen birtakim 6lgiitlere uygun olan durumlarin gézden gegirilip
degerlendirilmesidir (Patton, 2014). Bu kapsamda belirlenen olgitler; ¢alisma grubunda yer alacak
cocuklarin istanbul ili Anadolu Yakasindaki bir okul éncesi egitim kurumuna devam ediyor olmasi ve 6zel
gereksinim tanisi almamis olmasidir. Bu baglamda olgiitleri karsilayan toplam 100 ¢ocuk (46 kiz ve 54
erkek) arastirmanin galisma grubunu olusturmustur. Katilimci gocuklarin %39’u doért yas grubu, %61’i ise
bes yas grubunda yer almaktadir. Bununla birlikte cocuklarin %49’unun bir kardesi, %9’unun iki kardesi,
%3’Un0n ise g kardesinin oldugu, %39’unun ise tek gocuk oldugu belirlenmistir. Calismada gonilli katihim
ve elde edilen verilerin gizli tutulmasi gibi etik kurallara dikkat edilmistir. Ayrica ¢alisma oncesinde ailelere
ve cocuklara arastirmanin amacina yoénelik olarak bilgiler verilmistir ve elde edilen verilerin yalnizca
arastirma amaciyla kullanilacagi agiklanarak onamlari alinmigtir.

Veri Toplama Araglari ve Veri Toplama Siireci

Arastirmada veriler, ¢alisma grubundaki ¢ocuklarin demografik 6zelliklerinin tespit edilebilmesi igin
ailelerle paylasilan Cocuk Bilgi Formu ile yari yapilandiriimis goriisme formu ve ¢ocuk resimlerinden
yararlanilarak toplanmistir. Cocuk Bilgi Formunda ¢ocuklarin yasi, cinsiyeti, 6zel gereksinim tanisi alma ve
okul 6ncesi egitim kurumuna devam etme durumu, kardes sayisi ile oyun parkina gitme sikligi ve parka
gittigi kisilere iliskin bilgiler yer almaktadir. Bu form ailelerin ve ¢ocuklarin onamlari alindiktan sonra aileler
tarafindan doldurulmustur. Veri toplama siirecine gegilmeden énce arastirmacilar gocuklarin kaygi, endise
ve ¢ekingenlik durumlarinin olusmasini en aza indirgemek i¢cin cocuklarla sohbet etmistir. Arastirmacilar;
¢ocuklara oyun parklarina yonelik bazi sorular soracagini, bu sorularin dogru veya yanlis bir cevabi
olmadigini, yalnizca oyun parklar ile ilgili duygu ve dislincelerini merak ettiklerini ve isterlerse
kendilerinin de soru sorabileceklerini belirtmistir. Bu yolla gocuklarin gergek duygu ve diisiincelerini ifade
etmeleri desteklenmeye calisiimistir. Ardindan arastirmacilar tarafindan olusturulan yari yapilandiriimis
goriisme formu araciliglyla cocuklarla vyaklasik olarak yedi dakika siren bireysel goriismeler
gerceklestirilmis ve gorismeler sirasinda alinan cevaplar yazili olarak kaydedilmistir. Bu formda;
cocuklarin oyun parkina yonelik duygu ve dislnceleri ile hayallerindeki oyun parklarini belirlemeye
yonelik toplam yedi soruya yer verilmistir. Gorlisme formuna son halinin verilmesi amaciyla U¢ alan
uzmanindan goris alinmistir. Gorlisme sorularinin anlasiliriginin tespit edilmesi amaciyla dort ve bes yas
grubundan birer ¢ocuk ile pilot goériisme gergeklestirilmistir. Pilot goriismeler sonucunda ¢ocuklarin iki
soruya (Oyun parklarina neler eklemek isterdin? Bir oyun parki tasarlasaydin icinde neler olmasini
isterdin?) benzer cevaplar verdikleri gorilmis, bu sebeple sorulardan biri (Oyun parklarina neler eklemek
isterdin?) ¢ikarilmistir. Gorismeler sirasinda gocuklara yoneltilen sorulara Tablo 1’de yer verilmistir.

Tablo 1

Yari Yapilandirilmis Gériisme Formunda Yer Alan Sorular

N Sorular

Oyun parklarinda kendini nasil hissedersin? Neden?

Oyun parklarinda en ¢ok hangi renkleri gortiyorsun? Oyun parklarinda en ¢ok hangi renklerin
olmasini isterdin?

Oyun parklarinda neler yaparsin?

Gittigin oyun parklarinda neler gériiyorsun?

Oyun parklarinda neleri seversin? Neden?

Oyun parklarinda sevmedigin bir sey var mi? Varsa nedir? Neden?

Bir oyun parki tasarlasaydin icinde neler olmasini isterdin? Neden?

Noupbp,w N =

Goriasmeler gerceklestirildikten sonra cocuklara resim kagidi ile boyalar sunulmus ve “Hayalinizdeki
oyun parkini cok merak ediyorum. Bana hayalinizdeki oyun parkini ¢izer misiniz” denilerek resim yapmalari
istenmistir. Arastirmada resimler araciligiyla cocuklarin kendilerini rahat bir bicimde ifade etmeleri
desteklenmeye calisiimistir. Alan yazininda resimler; cocuklarin i¢ diinyasi, dis diinyayi nasil algiladiklari,

445



Ozok Bulut, Arslan & Duruakan — Cukurova Universitesi Egitim Fakdiltesi Dergisi, 54(1), 2025, 429-459

olaylar ve durumlar hakkindaki duygu ve disiinceleri, sosyal ¢evreleri ve iliskilerini yansittiklari glicli bir
ifade bicimi olarak tanimlanmaktadir (Yadav vd., 2022). Resimler 6zellikle okul 6ncesi dénem gocuklarinin
tam anlamiyla gelismemis olan sinirli kelime dagarcigina sahip olmalari ve goriisme siirecinde gekingen
davranislar sergilemeleri sebebiyle kendilerini daha kolay ve eglenceli bir bicimde ifade edebilmelerini
desteklemektedir (Civek & Cakmak, 2019; Tambunan vd., 2022). Dolayisiyla resimler 6zellikle kigik yas
grubundaki ¢ocuklarla yuritilen galismalarda onlarin i¢ diinyasindaki duygu ve dislincelerini, gelisim
ozelliklerini, bliyiime sirecini ve dig diinyayi nasil algiladiklari gibi bir¢ok alanda onlari anlama konusunda
arastirmacilar igin kolayhk saglamaktadir. Ayrica bilgi edinebilmek amaciyla cocuklardan c¢izdikleri
resimleri 6zglirce anlatmalari istendiginde bu durum degerlendirme asamasindaki tutarsizligin éniline
gecerek gecerliligi artirmaktadir (Civek & Cakmak, 2019). Arastirmacilar tarafindan resim gizme siirecinde
¢ocuklara herhangi bir midahalede bulunulmamis ve gizimlerini 6zglirce yapabilmeleri igin siire
kisitlamasi yapilmamistir. Resimler tamamlandiktan sonra c¢ocuklardan ¢izmis olduklari resimleri
anlatmalari istenerek anlatilanlar arastirmacilar tarafindan yazilarak kaydedilmistir.

Veri Analizi

Arastirmada goriismeler ve resimlerin analiz edilmesinde igerik analizinden yararlaniimistir. Bu
analizde ulasilan verileri ifade edebilecek kavramlara ve bu kavramlar arasindaki iliskilere ulasiimaktadir.
icerik analizi ile veriler betimlenmeye, veriler icerisinde benzerlik gésterenler ortak kavramlar ve temalar
cercevesinde bir araya getiriimeye ve bunun sonucunda diizenlenerek yorumlanmaya calisiimaktadir
(Yildinm & Simsek, 2018). Arastirma kapsaminda elde edilen verilerin glivenirliginin saglanmasi igin
kodlamalar iki arastirmaci tarafindan yapilarak karsilastiriimistir. Bu karsilastirma sonucunda Miles ve
Huberman’in (1994) formulinden yararlanilarak kodlayicilar arasi glivenirlik hesaplanmistir. Bu formdil;
Glvenirlik= [Gorls birligi sayisi/ (Gorls birligi sayisi + Gorts ayriligi sayisi) x 100] seklinde ifade
edilmektedir. Bu formul dogrultusunda hesaplanan kodlayicilar arasi glivenirlik %87’dir. Ayni zamanda
veriler, cocuklarin resimleri ve dogrudan alintilari ile desteklenerek sunulmustur.

Bulgular

Bu baslik altinda ¢ocuk bilgi formu, cocuklarla gergeklestirilen gériismeler ve ¢ocuk resimlerinin analizi
sonucunda ulasilan bulgular agiklanmistir. Gériismeler sirasinda okul 6ncesi dénem gocuklarinin tamami
daha 6nce oyun parkina gittiklerini belirtmistir. Ailelerin gorisleri dogrultusunda ¢cocuklarin oyun parkina
gitme sikhgi ile ilgili bilgiler Tablo 2’de yer almaktadir.

Tablo 2
Cocuklarin Oyun Parklarina Gitme Sikliklari (n=100)

Sikhk Frekans (f) Yizde (%)
Her glin 8 8
Haftada bir 45 45
Haftada iki 26 26
Haftada tg¢ 13 13
Ayda bir 8 8

Tablo 2’ye gore cocuklarin %45’i (f= 45) haftada bir kez, %26’sI (f= 26) haftada iki kez, %13’l (f= 13)
haftada g kez oyun parkina gitmektedir. Her gin oyun parkina gidenlerin orani ise %8'dir. Ebeveynlerin
gorislerine gore cocuklarin oyun parklarina kimlerle gittiklerine iliskin bilgiler Tablo 3’te sunulmustur.
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Tablo 3

Cocuklarin Oyun Parklarina Gittikleri Kisiler (n=100)

Kisiler Frekans (f) Yizde (%)
Anne 95 40.1
Baba 81 34.6
Aile blyukleri (anneanne, babaanne, dede) 25 10.6
Kardes 15 6.4
Diger akrabalar (dayi, amca, hala, teyze) 9 3.8
Arkadaslar 9 3.8

Tablo 3’te goruldigl Uzere gocuklarin %40.1°i (f= 95) oyun parklarina anneleri ile %34.6’si (f= 81)
babalari ile gitmektedir. Ayrica gocuklarin ebeveynleri disinda oyun parklarina sirasiyla aile buyukleri
(%10.6), kardesleri (%6.4), akrabalari (%3.8) ve arkadaslari (%3.8) ile gittikleri belirlenmistir.

Goriusmeler sirasinda gocuklarin %70.4’l (f= 69) oyun parklarinda kendisini mutlu hissettigini, %29.6's
(f=29) ise heyecanl hissettigini ifade etmistir. Bu bulgulari destekleyen ¢ocuk ifadeleri su sekildedir:

“Oyun parklarinda heyecanliyim ¢linkii beni eglendiriyor.” (C1)
“Kuslarin sesini duyuyorum, arkadaslarimi gériiyorum, ¢ok heyecanli hissediyorum.” (¢6)

“Oyun parklarinda bir stirii sey yapabilirim, arkadaslarimla oynayabilirim. Bu yiizden orada mutluyum.”

(€41)
“Mutlu hissediyorum. Bir de arkadaslarim varsa ¢ok mutlu olurum.” (¢94)

Gorismeler sirasinda ¢ocuklarin oyun parklarinda gordiklerini belirttikleri renklere iliskin bulgulara
Tablo 4’te yer verilmistir.

Tablo 4

Cocuklarin Oyun Parklarinda Gérdiikleri Renkler (n=100)

Renkler Frekans (f) Yizde (%)
Mavi 41 20
Kirmizi 39 19
Sari 32 15.6
Yesil 26 12.7
Mor 13 6.3
Pembe 12 5.9
Turuncu 11 5.4
Siyah 11 5.4
Kahverengi 9 4.4
Tim renkler 7 3.4
Beyaz 4 2

Tablo 4’e gore cocuklar oyun parklarinda sikhkla ana renkleri (mavi, kirmizi, sari) gérdiklerini ifade
etmistir. Beyaz (%2) ve kahverengi (%4.4) ise ¢ocuklar tarafindan en az gorilen renkleri olusturmaktadir.

Goriasmeler sirasinda gocuklarin oyun parklarinda gérmek istediklerini belirttikleri renkler ile ilgili bulgular
ise Tablo 5'te yer almaktadir.
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Tablo 5
Cocuklarin Oyun Parklarinda Gérmek istedikleri Renkler (n=100)
Renkler Frekans (f) Yizde (%)
Kirmizi 27 17.1
Sari 27 17.1
Pembe 24 15.2
Mavi 20 12.7
Yesil 20 12.7
Mor 16 10.1
Siyah 9 5.7
Turuncu 6 3.8
Tlm renkler 4 2.5
Beyaz 3 1.9
Kahverengi 2 13

Tablo 5 incelendiginde ¢ocuklarin oyun parklarinda siklikla gérdiikleri ana renkleri (kirmizi, sari, mavi)
gormeye devam etmek istedigi, bu renklere ek olarak pembe (%15.2) ve yesil (%12.7) gibi ara renkleri de
sikhkla gormek istedikleri belirlenmistir. Gorlismeler sirasinda gocuklarin oyun parklarinda yaptiklarini
belirttikleri etkinlikler ile ilgili bulgular Tablo 6’da sunulmustur.

Tablo 6
Cocuklarin Oyun Parklarinda Yaptiklari Etkinlikler (n=100)
Etkinlikler Frekans (f) Yizde (%)
Kaydiraktan kaymak 60 32.1
Sallanmak 52 27.8
Oyun oynamak 46 24.6
Tahterevalliye binmek 10 5.3
Top havuzunda oynamak 8 4.3
Tirmanma duvarina tirmanmak 6 3.2
Yemek yemek 3 1.6
Trambolinde ziplamak 2 1.1

Tablo 6’ya gore ¢ocuklarin %32.1’i (f= 60) oyun parklarinda siklikla kaydiraktan kaymaktadir. Cocuklarin
oyun parklarinda siklikla yaptiklari diger faaliyetlerin ise %27.8 (f= 52) oranla sallanmak ve %24.6 (f= 46)

oranla oyun oynamak oldugu gorilmektedir. Bu bulgulari destekleyen cocuk ifadeleri asagida yer
almaktadir:

“Oyuncaklarda sallanirim, tahterevalliye binerim, kaydiraktan kayarim.” (C2)

“Sallaninm, kaydiraktan kayarim, tahterevalliye binerim, ipimi gétiiriir orada atlarim.” (C12)

“Trambolinde ziplarim, kaydiraktan kayarim, tahterevalliye binerim, top havuzunda oynarim, salincaga
binerim.” (€22)

“Kaydiraktan kayarim, tirmanma duvarina tirmanirim, sallanirrm.” (¢37)

“Kendi oyuncaklarimi gétiiriip oradaki arkadaslarimla oyun oynuyorum, top havuzunda oynarim,
sallaninm, kayarim, top oynarim.” (C59)

“Kayanm, sallanirim, yemek yerim.” (C76)

Goriasmeler sirasinda cocuklarin oyun parklarinda gordiklerini ifade ettikleri unsurlar ile ilgili bulgular
Tablo 7’de sunulmustur.
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Tablo 7

Cocuklarin Oyun Parklarinda Gérdiikleri Unsurlar (n=100)

Unsurlar Frekans (f) Yizde (%)
Salincak 83 34.1
Kaydirak 83 34.2
Tahterevalli 38 15.6
Tirmanma duvari 10 4.1
Spor alani ve ekipmanlari 7 2.9
Yayli oyuncaklar 7 2.9
Kum 4 1.6
Oturma alani 4 1.6
Trambolin 4 1.6
Bitkiler 3 1.2

Tablo 7’ye gore gocuklar tarafindan oyun parklarinda siklikla gorilen unsurlar salincak (%34.2),
kaydirak (%34.2) ve tahterevalli (%15.6) olarak ifade edilirken; bitkiler (%1.2), trambolin (%1.6), oturma
alani (%1.6), kum (%1.6), yayl oyuncaklar (%2.9), spor alani ve ekipmanlari (%2.9) gibi unsurlar ise nadiren
gorilen unsurlar olarak ifade edilmistir. Bu bulgulari destekleyen ¢cocuk ifadeleri asagidaki gibidir:

“Salincak var, kaydirak var, béyle istiine biniyorsun sallanan tavsan var.” (¢22)

“Salincak, kaydirak, tahterevalli, spor yapilan yerler ve aletler.” (¢45)

“Tirmanma duvari, trambolin, kaydirak ve salincaklar.” (C68)

“Tahterevalli var, kaydiraklar var, salincaklar var, annelerin oturdugu tabureler var.” (¢81)

“Kaydirak, tahterevalli ve salincak oluyor. Bazen kum oluyor, agaglar oluyor ama hep ayni seyler
oluyor.” (€96)

Gorismeler sirasinda gocuklarin oyun parklarinda sevdiklerini belirttikleri unsurlar ile ilgili bulgulara
Tablo 8’de yer verilmistir.

Tablo 8

Cocuklarin Oyun Parklarinda Sevdikleri Unsurlar (n=100)

Unsurlar Frekans (f) Yizde (%)
Salincak 49 29
Kaydirak 45 26.6
Oyun oynamak 28 16.6
Tirmanma duvari 16 9.5
Tahterevalli 13 7.7
Top havuzu 11 6.5
Trambolin 7 4.1

Tablo 8’e gore ¢ocuklarin oyun parklarinda en ¢ok sevdikleri unsurlar salincak (%29) ile kaydiraktir
(%26.6). Ayrica ¢ocuklar oyun oynamayi (%16.6) da sevdiklerini belirtmislerdir. Cocuklar, onlari mutlu

ettigi ve eglenmelerini sagladigi icin bu unsurlari sevdiklerini belirtmislerdir. Bu bulgulari destekleyen
cocuk ifadelerine asagida yer verilmistir:

“Kaymayi ve sallanmayi severim. Bir de tirmanmay..” (C20)

“Kaydirak, tahterevalli, trambolin, salincak severim.” (C38)
“Tahterevalliyi severim. iki kisi ile binince arkadas olunur. Orada yeni arkadaslarimiz oluyor.” (C47)
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“Oradaki her seyi severim. Ben orada mutluyum.” (C68)

“Kaydirak, salincak, top havuzunu severim.” (¢88)
“Arkadaslarimla oyun oynamayi ¢ok severim. Daha eglenceli oluyor.” (¢92)

Goriusmeler sirasinda gocuklarin oyun parklarinda sevmediklerini ifade ettikleri unsurlarailiskin bilgiler
Tablo 9'da sunulmustur.

Tablo 9

Cocuklarin Oyun Parklarinda Sevmedikleri Unsurlar (n=100)

Unsurlar Frekans (f) Yizde (%)
Yok 55 53.92
Ayni oyuncak ve ekipmanlar 25 24.51
Olumsuz zemin 6zellikleri 10 9.8
Kalabalik ve kiigtik olmasi 10 9.8
Olumsuz davranislar 2 1.96

Tablo 9 incelendiginde ¢ocuklarin %53.92’sinin oyun parklarinda sevmedikleri unsurlarin olmadigi
gorilmektedir. Buna karsin bazi ¢ocuklar; ayni oyuncak ve ekipmanlari, olumsuz zemin ozelliklerini,

kalabalik ve kiigiik olmasini, olumsuz davranislari sevmediklerini belirtmislerdir. Bu bulgulari destekleyen
cocuk ifadeleri asagidaki gibidir:

“Kiigiik parklari sevmiyorum. Cok kisi oluyor. O zaman oyuncaklara binemiyoruz ve rahat oyun
oynayamiyoruz.” (¢34)

“Kavga eden ve yerlere ¢ép atanlari sevmiyorum. Bir de hep ayni oyuncaklar oluyor, sikiliyoruz, daha
edglenceli oyuncaklar olsun.” (C54)

“Parklarda hep ayni seyler var. Salincaklar, kaydiraklar, tahterevalli. Bazen bu yiizden sikiliyorum.”

(¢61)

“Bir kere tahterevalliden diismiistiim, yer sert oldugu icin canim acimisti. Yerin sert olmasini
sevmiyorum. Minder, havuz olsaydi o zaman dlisiince canimiz acimazd..” (C76)

Goriasmeler ve resimlerden elde edilen veriler dogrultusunda c¢ocuklarin hayallerindeki oyun
parklarinda yer alan unsurlara iliskin bilgilere Tablo 10’da yer verilmistir.

Tablo 10

Cocuklarin Hayallerindeki Oyun Parklarinda Yer Alan Unsurlar (n=100)

Unsurlar Frekans (f) Yizde (%)
Lunapark ekipmanlari 23 11.9
Havuz 23 11.9
Kaydirak 19 9.8
Sira disi ekipmanlar 19 9.8
Salincak 16 8.3
Oyuncaklar 13 6.7
Tirmanma duvari 12 6.2
Trambolin 12 6.2
Top havuzu 10 5.2
Bitkiler 10 5.2
Hayvanlar 10 5.2
Yeme icme alani 10 5.2
Oturma alani 6 3.1
Farklh zemin 6zellikleri 6 3.1
Tahterevalli 4 2.1
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Tablo 10 incelendiginde ¢ocuklarin oyun parklarinda goérmek istedikleri birgok unsurun oldugu
gorulmektedir. Cocuklar tarafindan siklikla belirtilen unsurlarin ise lunapark ekipmanlar (%11.9), havuz
(%11.9), kaydirak (%9.8) ve sira disi ekipmanlar (%9.8) oldugu belirlenmistir. Bununla birlikte ¢ocuklar
genellikle kaydirak ve salincaklari gizmelerine karsin mevcut parklarda bulunanlardan daha biyiik ve farkh
olduklarini vurgulamiglardir. Cocuklar oyun parklarinin bu unsurlari icerdiginde daha eglenceli ve
heyecanli olacagini belirtmislerdir. Cocuklarin bu konuya iliskin ¢izdigi resim 6rnekleri ve ifadeleri asagida
sunulmustur.

Resim 1

€9 ve C66°nin Hayallerindeki Parka lliskin Resimleri ve ifadeleri

“Havuz, adaglar, kaydirak, salincak, merdiven, “Havuz var, bir de top havuzu var. Salincak,
balon var. Annem ve ben varim.” (C9) tahterevalli, kaydirak, oturma yerleri ve ziplama
yerivar.” (C66)
Resim 2

€12 ve C23’iin Hayallerindeki Parka iliskin Resimleri ve ifadeleri

R\ \ i
“Bliyiik kaydiraktan kayarak suya diisiyoruz. “Kaydirak, sato, ugan balon, biiyiik dénme dolap,
Tirmanma duvari, lunaparktaki dénme dolap, atli dev salincak, top havuzu, minder, havuz, kumlu
karinca, bank, hayvanlar var, besleyip oynuyoruz. park, oyuncaklar, tirmanma yeri, hayvanlar.
Oyuncaklar var, evcilik oynuyoruz.” (¢12) Clinkii park béyle olur. Sadece salincakla
kaydiraktan park mi olurmus?” (¢23)
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Resim 3

€32 ve C57’nin Hayallerindeki Parka iliskin Resimleri ve ifadeleri

4

liyiik dénen kaydirak, bisiklet, tahterevalli, “Atl karinca, tahterevalli, dénme dolap, kaydirak,
tirmanma yerleri, salincak, top havuzu, agaglar, salincak ama yiiksekteler. Oyle daha heyecanli
masa, yumusak bir zemin, ziplama yerleri. Byle oluyor. Digerleri ¢ok sikici geliyor.” (C57)
parkta eve hi¢ gitmek istemem.” (¢32)

Resim 4

€77 ve C98’in Hayallerindeki Parka iliskin Resimleri ve ifadeleri

“Merdivenden ¢ikip kuleme gelirim. Denge tahtasi “Parkta hayvanlar var, onlarla oynayabiliyoruz.

ile karsi kuleye gecerim. Diisersem havuza Cok yiiksekten gelen salincak, kaydirak,
diiserim, canim acimaz. Diger kuleden inip yemek  tirmanma duvari var. Her yer yesillik ve havuz da
yerine giderim. Acikinca eve gitmem gerekmez.” var.” (C98)
(€77)
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Resim 5

48 ve ¢89’un Hayallerindeki Parka iliskin Resimleri ve ifadeleri

e o \[7 e ==\
“Eve yakin, hemen evden ¢ikip kaydiraktan

TEh T

“Uzun bir merdiven var oradan tirmaniyoruz.

Uzun bir kaydirak var oradan kayip havuza kayariz ve havuza diiseriz. Yemek yeri var orada
giriyoruz. Yemek yerleri de var ¢linkii acikiyoruz.” yemek yeriz. Cimler de var, orada dinleniriz.”
(¢48) (€89)

Tartisma ve Sonug

Okul 6ncesi donem ¢ocuklarinin oyun parklari ile ilgili algilarinin gorisleri ve resimleri araciligiyla
ortaya konulmasinin amaglandigi ¢alismanin sonucunda; ¢ocuklarin gogunun oyun parkina haftada bir giin
gittikleri, bu slrecte onlara genellikle ebeveynlerinin eslik ettigi belirlenmistir. Alan yazininda yer alan
arastirmalar incelendiginde de ¢ocuklarin genellikle oyun parklarina anneleri ile haftada bir glin gittikleri
gorulmektedir (Cevher-Kalburan vd., 2023; Deretarla-Gil, 2012; Durmusoglu vd, 2023; Gllen & Baris,
2021; Sizhan, 2022; Veitch vd., 2021; Uzun, 2022). Bununla birlikte diger arastirmalarda da oldugu gibi
yapilan arastirmada da g¢ocuklar, oyun parklari gibi dis mekanlarda olmaktan keyif aldiklarini ve burada
vakit gecirmek istediklerini belirtmislerdir (Durmusoglu vd., 2023; Ernst, 2018; Morgenthaler vd., 2023;
Norodahl & Einarsdottir, 2015; Yilmaz-Uysal & Olgan, 2023; Ward, 2018). Bu durum son yillarda gcocuklarin
disarida oynama ve cevrelerini kesfetme firsatlari azalmasina karsin isteklerinin degismedigine dair kritik
bir mesaj olarak gorilmektedir.

Oyun parklari ¢ocuklarin fiziksel ve psikolojik sagliklari ile gelisim alanlarini bitiincil bir sekilde
desteklemesi agisindan oldukga 6nemlidir (Barton vd., 2015; Chawla, 2015; Duman & Kogak, 2013; Gray,
2018; Knight, 2013). Cocuklarin acik alanlarda oyun oynama istegi ve toplum ile kaynasmasi, 6grenmeleri
Gzerinde de olumlu etkiler yaratmaktadir. Bu sebeple oyun parklari, cocuklar tarafindan siklikla vakit
gecirilmesi gereken ortamlar arasinda yer almaktadir. Ancak bu tir ortamlarin ¢ocuklarin ilgisini cekecek
sekilde tasarlanmamasi ve benzer oyun araglarini icermesi, ebeveynlerin yogun c¢alisma kosullarindan
kaynakh olarak kendilerini yorgun hissetmeleri ve dis mekanda oyuna nispeten az deger vermeleri,
sehirlerdeki yesil alanlarin azhgi ve teknoloji kullaniminin artisi gibi unsurlar oyun parklarinin kullanim
sikligini olumsuz anlamda etkilemektedir (Deretarla-Giil, 2012; Morgenthaler vd., 2023; Ozaslan &
Gultekin-Akduman, 2018; Sterman vd., 2018; Tandon vd., 2012; Yilmaz-Uysal & Olgan, 2023). Oyun
parklarinin yenilikgi, nitelikli ve kolay ulasilabilir bir sekilde tasarlanmasi; ¢cocuklarin acik havada daha fazla
zaman gecirmelerini saglayarak ilgisi ve kesif duygusunu artirabilecek, serbest ve aktif oyunlar
oynayabilmelerini destekleyecektir (Ernst, 2018; Talarowski vd., 2019).

Arastirmada c¢ocuklarin oyun parklarinda siklikla ana renkleri gorduikleri, bu renklerin yani sira ara
renkleri de gormek istedikleri belirlenmistir. Renklerin, ¢ocuklar tarafindan fiziksel ortamlarda en ¢ok
dikkat edilen unsurlardan birini olusturdugu ve onlarin motor ve sosyal aktivitelerini dnemli oranda
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etkiledigi bilinmektedir (Ghaziani, 2010; Yilmaz-Uysal & Olgan, 2023). Baska bir ¢alismanin sonucunda da
¢ocuklarin oyun alanlarinda siklikla gérmek istedikleri renklerin ana renkler oldugu ifade edilmistir
(Bouzgayyah, 2021).

Arastirma kapsaminda gocuklarin geneli; oyun parklarinda salincak, kaydirak ve tahterevalli gibi ayni
unsurlari gordiklerini ifade etmislerdir. Buna karsin gocuklar tarafindan oyun parklarina; lunapark
ekipmanlari gibi teknolojik araglar, havuz, sira disi materyaller, bitkiler, hayvanlar, yeme-igme ve oturma
alanlari gibi unsurlarin eklenmesinin istendigi sonucuna ulasiimistir. Buna paralel olarak ¢ocuklar oyun
oynayabilecekleri ortamlari daha ¢ok sevdiklerini; ayni tiirden oyuncak, ekipmanlar ile sert zeminleri
gormeyi sevmediklerini ifade etmislerdir. Bu bulgu, ¢ocuklar tarafindan kullanilan oyun parklarindaki
unsurlarin  benzer oldugunu ancak farkli sekilde tasarlanan ortamlara gereksinim oldugunu
disundirmektedir. Birgok ¢alismada oyun parklarinin tekdiize bir sekilde tasarlandigi, oyun parklarinda
salincak, kaydirak ve tahterevalliye siklikla yer verildigi ve yesil alanlarin yetersiz oldugu belirtiimektedir
(Civelek & ikiz, 2024; Duman & Kogak, 2013; Little & Eager, 2010; Norodahl & Einarsdottir, 2015; Ozaslan
& Giiltekin-Akduman, 2018; Ramazan & Adak-Ozdemir, 2015). Ayni zamanda ¢ocuklarin su, hayvanlar ve
bitkiler gibi dogal unsurlari, farkh zemin 6zelliklerini ve baskalariyla serbest bir sekilde oyun
oynayabilecekleri ortamlari da tercih ettikleri bildirilmektedir (Morgenthaler vd., 2023; Norodahl &
Einarsdottir, 2015; Sando & Sandseter, 2020; Ward, 2018). Bu bulgular destekler bir sekilde Memis ve
Gulcan’in (2020) arastirmasinda da parklarin glinUmuzde yetersiz kaldigi ve ¢ocuklarin isteklerine gére
tasarlanmasinin 6nemi vurgulanmaktadir. Baska calismalarin sonucunda da ebeveynler tarafindan
parklarin yetersiz oldugu ve ¢agdas araglarla yeniden tasarlanmalari gerektigi belirtilmistir (Civelek & ikiz,
2024; Deretarla-Giil, 2012; Erdogan vd., 2020; Uzun, 2022). Ayni zamanda yapilan arastirmada ¢ocuklarin
hayallerindeki oyun parklarinda daha biyik ve hizli hareket eden materyallerin de yer aldig
gorilmektedir. Cocuklar, oyun parklarinin bu sekilde daha eglenceli ve heyecanli olacagini ifade ederek
riskli oyunlar oynamaya gereksinim duyduklarini vurgulamislardir. Alan yazininda bir¢cok calismada
cocuklarin riskli oyunlar oynamayi sevdikleri ancak oyun parklarinin bu baglamda yetersiz kaldiklari
belirtiimektedir (Banko vd., 2018; Cevher-Kalburan vd., 2023; Little & Eager, 2010; Gu, 2021). Riskli
oyunlar, ¢ocuklarin gelisim alanlarina olumlu yénde etki etmesi agisindan oOnerilmektedir (Cevher-
Kalburan vd., 2023; Sandseter & Kennair, 2011). Bu sebeple oyun parklari gibi fiziksel ortamlarin gerekli
glvenlik onlemleri saglanarak ¢ocuklarin riskli oyunlar oynayabilecegi sekilde tasarlanmasi gerektigi
disunilmektedir. Bununla birlikte cocuklarin bir ortamda bulunan ekipmanlari farkli sekillerde ve farkh
amagclarla kullanmalari ve ekipmanlarin eglenceli olmasi da ortamin ilgi ¢ekiciligini artirarak ¢ocuklarin
kesfetme ve 6grenme istegine katkida bulunabilmektedir. Bu baglamda oyun parklarinin niteliginin ve
kullanim sikliginin artirilabilmesi icin gocuklarin ilgi ve gereksinimleri dikkate alinarak ¢agin gerekliliklerine
uyum saglayabilecek sekilde tasarlanmalari 6nemli gorilmektedir (Demirel & Polat, 2023; Dursun &
Guiller, 2019; Erdogan vd., 2020; Morgenthaler vd., 2023; Veitch vd., 2021; Wenger vd.2023).

Oneriler ve Sinirliliklar

Arastirmanin sonuglarindan hareketle birtakim 6neriler sunulmustur. Oyun parklarinin ¢ocuklarin
gelisim alanlarini ve 6grenmelerini desteklemesi ve olumlu duygular hissetmesine katkida bulunmasi
konusundaki 6nemi géz oniinde bulunduruldugunda, bu mekanlardan yararlanma sikhginin artiriimasi
gerekmektedir. Bu noktada hem c¢ocuklarin kolaylikla ulasabilecegi nitelikli oyun parklarinin sayisinin
artirilmasi hem de okul 6ncesi 6gretmenleri ve ebeveynlerin dis mekanin énemine yonelik farkindahginin
desteklenmesi igin egitimlerin diizenlenmesi 6nemli goriilmektedir.

Arastirmada mevcut oyun parklari ile cocuklarin hayallerindeki oyun parklari arasinda bazi farkliliklarin
oldugu gorilmustir. Bu sebeple oyun parklar tasarlanirken ¢ocuklarin katiimlari saglanarak yetiskin ve
cocuk arasindaki glic dengesizliginin ortadan kaldirilmasi oldukca 6nemli gériilmektedir. Ayrica ¢cocuklarin
gelisimleri ve Ogrenmelerinin desteklenebilmesi icin erken cocukluk egitimi uzmanlari ve ¢ocuk
gelisimcilerin gorislerinin alinmasi da 6nerilmektedir.

Arastirmada c¢ocuklarin hayalindeki oyun parklarinda doga ve dogaya ait unsurlar ile sira disi
materyallerin oldugu gorialmustir. Cocuklarda doga farkindaligi, 6grenme ve gelisimlerinin desteklenmesi
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icin oyun parklari tasarlanirken bu hususlarin dikkate alinmasi; ¢ocuklarin ilgilerinin artirilmasi ve
deneyimlerinin zenginlestirilmesi i¢in cesitli ve yenilikci ekipmanlarin eklenmesi 6nerilmektedir.

Cocuklarin kendilerini ilgilendiren konularda seslerinin duyurulmasi oldukga degerli gériilmektedir. Bu
sebeple cocuklarla yapilacak arastirmalarda katilimlarinin saglanmasi ve bu tiirden arastirmalarin
yayginlastirilmasi oldukga degerli goriilmektedir. Benzer bir arastirma farklh yas grubunda bulunan veya
farkli yerde ikamet eden cocuklarla gerceklestirilebilir. Ozellikle kirsal bélgede yasayan cocuklarin daha
fazla doga temelli oyunlar oynayabildikleri g6z 6niinde bulunduruldugunda, oyun parklarina yonelik farkli
gorusleri ve gereksinimlerinin olabilecegi duslinilmektedir. Ayni zamanda cocuklarin farkli okul disi
0grenme ortamlarina yonelik gorislerinin belirlenmesi amaciyla arastirmalar yuritilebilir.

Nitel arastirma yontemi ile yiratilen bu arastirmanin birtakim sinirliliklari bulunmaktadir. Arastirma,
istanbul ili Anadolu Yakasindaki okul 8ncesi egitim kurumuna devam eden ve tipik gelisim gdsteren 48-66
ay arasindaki cocuklarla sinirhidir. Farkli yas grubunda bulunan, farkli yerlerde ikamet eden ve atipik gelisim
gosteren g¢ocuklarin oyun parklarina iliskin gorusleri ve gereksinimleri farklihk gosterebilir. Arastirma
kapsaminda her bir ¢ocugun birer tane resminden yararlaniimistir. Bu veriyi desteklemek agisindan
cocuklarla bireysel gorlisme vyapilmasina karsin ¢ocuklarin resimlerinde gergek duygularini ve
disuncelerini yansitmamis olabilecegi g6z 6niinde bulundurulmalidir.

Yazar Katki Orani
Yazarlar, galismaya esit oranda katkida bulunmuslardir.
Yazar Cikar Gatigsmasi Beyani

Yazarlar, arastirma kapsaminda herhangi bir kurumla ve kendi aralarinda bir ¢ikar catismasi olmadigini
beyan etmektedirler.

Etik Beyan

Bu arastirma istanbul Gedik Universitesi Etik Kurul Komisyonu’nun 21/02/2023 tarihli E-56365223-
050.01.04-2023.137548.46-445 sayili karari ile alinan izinle yuritUlmuastir. “Yiksekogretim Kurumlari
Bilimsel Arastirma ve Yayin Etigi Yonergesinde’ yer alan tim kurallara uyulmus ve yonergenin ikinci
boliminde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden” higbiri gerceklestirilmemistir.
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