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ABSTRACT: Studies have often focused on words that should be learned, and investigations have been
conducted on the lexical profiles of texts. Although there has been some interest in collocations,
investigations have often concerned academic research articles. The academic texts freshman students
normally read have been relatively understudied. This study aimed to identify the collocational profile of a
book chapter, and the collocations used in students’ writing examination papers in response to a question on
the theme of the chapter. The first corpus included 3253 words while the second one included 4917. Results
showed that 17.31% of Corpus 1 included collocational usages, with the types ‘adjective + noun’ and ‘verb +
adjective + noun’ used most commonly. Corpus 2 showed a 7.69%-collocational coverage, heavily based on
the type ‘verb + noun’. Possible reasons for these differences are discussed, and recommendations are
offered to increase learners’ competence in using collocations.
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0z: Hangi kelimelerin 6ncelikle 6grenilmesi gerektigine iligkin arastirmalar olduk¢a fazladir. Buna bagli olarak degisik
metinlerde kullanilan kelimeler {izerine incelemeler yapilmistir. Kaliplasmis s6z 6bekleri de incelenmistir. Ancak bu tiir
caligmalar daha ¢ok akademik aragtirma tiiriinde makaleler iizerinde yogunlasmis ve {iiniversiteye heniiz baslamig
ogrencilerinin okuduklari metinler {izerine yapilan arastirmalara karsi ilgi sinirh diizeyde olmustur. Bundan yola ¢ikilarak
yiriitiilen bu ¢alismada birinci smif 6grencilerinin iletisim temal1 bir derste okuduklart bir kitap boliimiinde kullanilan
kaliplagsmis s6z Sbekleri incelenmis ve dgrencilerin kendi yazilari ile karsilastirma yapilmistir. 3253 kelimeden olusan
kitap bolimil incelendiginde %17.31 oraninda kaliplagmis s6z dbekleri kullanildigr belirlenmistir. 4917 kelimeden olusan
ogrenci yazilarinda ise %7.69’luk bir orana rastlanmistir. Kitap béliimiinde daha ¢ok ‘sifat + isim’ ve “fiil + sifat + isim’
tiiriinden s6z dbekleri kullanldig: belirlenmistir. Ogrenci yazilarinda ise temel olarak ‘fiil + isim’ tiiriinden sz dbeklerine
rastlanmistir. Kullanimlar arasindaki farklara iliskin muhtemel nedenler tartisilmakta ve &grencilerin kaliplasmis s6z
obeklerini kullanimlarini gelistirmeye yardime1 onerilerde bulunulmaktadir.
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Introduction

Being able to speak a language does not specifically require the ability of
‘speaking’ per se, but may involve other receptive skills (i.e. listening and reading) and the
productive skill of writing. Therefore, it seems most logical to take a holistic approach to
‘speaking’ a language, which requires speakers (or rather ‘knowers’) of a language to use
these skills in combination. The holistic approach recognizes the importance of other micro
levels of syntax, grammar, vocabulary knowledge, etc. One’s lack of skills in one area can
be compensated for by his/her knowledge of other areas. This is particularly true for
speakers of English as a foreign language. Although grammar knowledge is essential,
flexible use of lexis can be more beneficial than being able to use the correct grammatical
structures (Harmer, 1991). Comprehension of lexical items increases understanding, which
helps learners notice grammatical patterns more easily (Ellis, 1997). In this sense, learners’
lexical competence can be said to nurture their grammatical competence. During grammar
practice sessions, it may also be useful to highlight lexical items, which opens “a lexical
way into the grammar of the language” (Selivan, 2011). In addition, lexical competence
supports all four sub-skills (Nation, 2001), facilitates second/foreign language acquisition,
and increases the learners’ overall communicative competence (Schmitt, 2000).

Collocations

Given the importance of vocabulary for foreign/second language learning, several
attempts have been made to devise vocabulary lists, some examples of which include
several General Service Lists (West, 1953; Brezina & Gablasova, 2013; Browne, 2013),
the University Word List (UWL) by Xue and Nation (1984), and the Academic Word List
by Coxhead (2000). The discussion on the (lack of) usefulness of lists of words in
isolation resulted in new approaches to learning/teaching lexis. Firth (1957, p. 179) argued
“You shall know a word by the company it keeps”, underscoring the importance of the
words which a particular lexical item accompanies. In a similar vein, Lewis (1997) argues
that "instead of words, we consciously try to think of collocations, and to present these in
expressions. Rather than trying to break things into ever smaller pieces, there is a
conscious effort to see things in larger, more holistic, ways" (p. 204). Therefore, learners
cannot depend solely on comprehending words in isolation. Their success is largely
dependent on fluency in production, for which flexible use of collocations is a must (Dyk
et al. 2016). With this sentiment, Lewis (1997) pays closer attention to collocations, which
he categorizes as (very) strong (e.g. rancid butter), weak (e.g. white wine, red wine), and
medium strength (e.g. hold a meeting, carry out a study). Sinclair (1991, p. 170), on the
other hand, simply defines collocation as “the occurrence of two or more words within a
short space of each other in a text.”

Noting that “up to 70% of everything we say, hear, read, or write is to be found in
some form of fixed expression”, Hill (2000, p. 57) proposed the following categorization:

I.. adjective + noun
a huge profit
ii. noun + noun
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a pocket calculator

iii. verb + adjective + noun
learn a foreign language

Iv. verb + adverb

live dangerously

v. adverb + verb

half understand

vi. adverb + adjective
completely soaked

vii. verb + preposition + noun
speak through an interpreter

Learner Difficulties with Collocations

Considering the profusion of collocations in English, mastering them can be a
formidable challenge for language learners. Difficulty can be caused by several factors.
According to Deveci (2004), students’ preconditioned habit of learning words in isolation,
intralingual problems, making generalizations, negative transfer from mother tongue, and
cultural interferences likely create barriers. For instance, in the context of Abu Dhabi,
when asked to do a task students often say ‘from my eyes’ [min ayinu]. This would be
incompressible to a native speaker of English who is not familiar with local culture.
Another problem may arise when students make overgeneralizations. That is, a learner
with higher levels of language proficiency may mistakenly believe that the quality of their
academic writing can be enhanced by using fixed expressions such as proverbs and idioms,
which are in reality rare in formal writing, such as academic writing (Howarth, 1996). For
students relying on such fixed expressions, it may be a real challenge to use the much less
fixed word combinations that make up collocations; this has been documented as an area of
challenge in previous research, too (Nesselhauf, 2003).

Collocational Profiles of Academic Texts by Expert Speakers and Language

Learners

In order to identify how expert writers’ use of collocations compares to that of
language learners, some corpus analyses have been conducted by previous researchers. A
recent study by Farooqui (2016), for instance, compared collocations in two corpora: one
compiled from computer science academic journals and another compiled from
dissertations written by native and non-native speakers of English. The results of this study
revealed that noun collocations were overused in both corpora while verb collocations
were of average use in both. In a study conducted by Cortes (2004), it was revealed that the
most frequent formulaic sequences in published writing did not appear in student writing.
Similarly, Granger (1998) found that students tend to overuse prefabricated word
combinations and underuse native-like collocations. In their study investigating verb +
noun collocations in writing, Laufer and Waldman (2011) found that students’ use of this
type of collocations was far too limited in comparison to that of native speakers. They also
identified interlingual mistakes using collocations even in the writing of advanced level
students.
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Teaching Collocations

One of the approaches to teaching vocabulary is explicit instruction which is based
on diagnosis of the words students are required to learn, and presentation of and
elaboration on their meanings followed by practice sessions to develop students’ successful
use of them (Hunt & Beglar, 2002). Explicit vocabulary instruction helps “students acquire
in-depth knowledge they need in order to understand the meaning of words they will
encounter while reading [and listening]” (Hanson & Padua, 2011, p. 10). Recent empirical
evidence indicates positive results from explicit instruction for EFL students’ competence
in using collocations at the sentence and paragraph levels (Asaei & Rezvani, 2015;
Karami, 2013).

Another approach is incidental learning, which occurs “as a by-product of other
cognitive exercises (e.g. reading/listening) involving comprehension” (Gass, 1999, p. 319).
Ahmad (2011) notes that incidental mental processing and retention is enhanced by
incidental vocabulary learning, which actively engages students in the process of
deciphering the meaning with the help of the clues provided. The cognitive process that
requires them to think and rethink about these words encourages students to transfer them
to their long-term memory. Ahmad (2011) also points out that incidental vocabulary
learning enables students to notice common lexical sets and related grammatical patterns.
Ellis (1997) also states that collocations are normally learned unconsciously unlike the
semantic features of lexical items. Taken together, these studies indicate that exposure to
lexis in academic texts can help students to notice and acquire prominent word
combinations with an overall positive effect on their lexical competence.

In regards to collocation instruction, Nesselhauf (2005) suggests that in writing
courses, students’ use of collocations could be improved in two different ways. The first
one is a systematic approach focusing on the deviant collocations in student papers. The
fact that students confuse certain collocations suggests that they have not become fully
aware of the differences between the uses of words in different collocations or the
meanings of collocations in different contexts. In the systematic approach, students’
attention is drawn to such instances, and comparisons are made for clarification purposes.
For example, collocations such as ‘get in contact’ versus ‘come into contact’ and ‘enter
school’ versus ‘enter the school’ can be compared to highlight (slight) differences in
meaning. Collocations can also be compared with reference to both their figurative and
literal meanings (e.g. ‘hit the nail on the head’). Another approach, according to
Nesselhauf, is to take the topic of an essay. In this approach, instruction focuses on
frequent collocations related to this topic. Students are taught these collocations before
they write the essay in order to encourage them to use the collocations at their disposal
with immediate effect.

Researcher’s Context and Rationale for the Study

This research was conducted in the context of Khalifa University of Science and
Technology, the Petroleum Institute (KUST-PI), Abu Dhabi in UAE. KUST-PI is a
university offering engineering degrees. The English and Communication Department,
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where this research was undertaken, offers two courses (COMM101 and COMM151) to
freshman students with the aim of furnishing them with the communication and academic
literacy skills required for them to be successful engineers. In both courses, students are
involved in one-term-long project-based courses. In COMM151, however, they are also
engaged in seminars related to communication topics such as effective listening,
interpersonal ~ communication, intrapersonal communication and intercultural
communication. Students read and discuss these topics at length, and are administered
written assessments requiring them to reflect on these topics in relation to their
experiences. This process engages the students in reading academic texts inside of and
outside of the classroom. They also display their writing skills in the assessments.
Although there is normally no explicit teaching of language, the activities and tasks
involved in the process require students to use lexis productively. Prior to embarking on
their freshman studies, students are required to get a satisfactory result from a language
proficiency test (which is normally 6 from IELTS). This indicates their ability, at the
threshold level, to comprehend academic texts. Having passed the prerequisitt COMM101,
the students in COMM151 are expected to exhibit higher levels of language skills.
However, it is not uncommon for the Communication Department faculty together with
other faculty to complain about students’ language writing abilities in general. The
problem may partly be due to the lack/limited amount of form-focused instruction. This is
despite the extensive feedback they are given on their written assignments. Another reason
may be the assumption that receiving at least 6 from IELTS guarantees students’ language
skills at the productive level. This assumption may be problematic given the fact that
students need ample exposure to language items before they can be said to have learned
them. Also, the overall focus in the department seems to be on the gist and the main ideas
in the seminar texts, without dwelling much on micro-level language components like
collocations. The heavy load in the course further exacerbates the situation by stripping the
faculty of extra time to spend on language.

It also appears that after students start their freshman studies they are often given
the responsibility of improving their English language through self-directed learning.
However, many freshman students may not be fully ready for self-directed learning.
Therefore, they may need some guidance on micro-level language components. Although
vocabulary learning seems to be a central part of these students’ English language studies,
it seems to be limited to learning vocabulary in isolation. Drawing students’ attention to
collocations in their assigned texts may be the first step towards further improving their
lexical competence. With this purpose, it is important to identify various collocation types
used in assigned texts. Earlier research, however, appears to be limited to certain type(s) of
collocations used in texts. It is important to have a fuller picture of the collocations used in
academic texts, particularly course-books since these are the main text types freshman
students are required to read. Previous research, on the other hand, has generally focused
on research articles, which are not always the priority at the freshman level. It is hoped that
the current study can fill this gap in the literature. Once freshman students are trained to
notice and use collocations typical of academic texts, they will gain more accuracy and
fluency in English for academic purposes.
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Additionally, although Arab students’ use of lexis in academic contexts has drawn
some interest from researchers (Deveci, 2015; Al Murshidi, 2014; Dougherty, 2010), there
seems to be a lack of interest in their use of words in combination at a productive level.
This limits our understanding of Emirati students’ fluency in production, which is another
reason why this study was conducted.

Research Questions
This research aims at answering the following questions.

1. What is the collocational profile of the corpus derived from the COMM151
seminar text on effective listening?

2. What is the collocational profile of the corpus derived from the COMM151
students’ examination papers?

3. How do the two corpora compare in terms of collocational density?

Methodology

Research design
In this small-scale exploratory study, a descriptive research design was adopted

with the aim of determining collocation types in an academic text as well as in student
reflective writing examination papers. Occurrences were analyzed quantitatively, which
provided information on the frequency of the collocations in the two corpora. The
statistical comparisons between the data sets provided information on similarities and
differences in these corpora. A chi-square test was used to make a statistical comparison
between the data sets. A p-value of less than 0.05 was considered significant.

The corpora

The corpora was comprised of one seminar text adapted from a book chapter (A
Primer on Communication Studies. n.d) and a corpus of students’ reflective writing
examination papers in COMM151 at PI. The former (Corpus 1) had a total of 3253 running
words excluding picture descriptions and figures, while the latter (Corpus 2) had a total of
4917 running words.

The analysis procedures

An online vocabulary profiler and frequency analyzer software available free of
charge was used in this study. (see http://www4.caes.hku.hk/vocabulary/tools_cp.htm).
Also, Hill’s (2000) classification of collocations was used to classify the collocations in the
corpora. This was first done manually by the researcher himself. Then, a second language
expert was consulted to check the accuracy of the coding. Similarly, the student mistakes
were identified and then cross-checked with two English language instructors. In deciding
whether students’ use of collocations was accurate, grammatical mistakes such as tense,
spelling and singular/plural forms were disregarded due to the focus of the study being on
collocations, not whether or not they were used grammatically accurately.
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Findings

The first research question aimed at identifying the collocational profile of the text

used in the COMM151 effective listening seminar. The results of the data analysis
conducted for this purpose can be seen in Table 1.

Table 1. Collocational profile of the seminar text

Collocation Types Corpus 1

(N= 3253 words)

f %

verb + adj + noun 204 36
adj + noun 228 40
noun + noun 57 10
verb + adv 7 1
verb + prep + noun 52 9
adverb + adj 6 1
adv + verb 9 2
Total 563 100
% of the corpus 17.31

As can be seen in Table 1, a total of 563 collocations was used in the text. This
accounted for 17.31% of the 3253 words in the text. The most commonly used collocation
type was that of adjective + noun (40%), followed by verb + adjective + noun (36%). The
other collocation types, used with markedly lower frequencies, were types noun + noun
and verb + prep + noun (10% and 9% respectively). It was also observed that the types
adverb + verb, verb + adverb, and adverb + adjective were the least commonly used (2%,
1% and 1% respectively).

The second research question aimed at identifying the collocational profile of the
student corpus, the results of which can be seen in Table 2 below.

Table 2. Collocational profile of the student corpus

Corpus 2
Collocation Types (N= 4917 words)
Correct Incorrect Total
f % f % f %
verb + adj + noun 242 91 25 9 267 71
adj + noun 61 94 4 6 65 17
noun + noun 24 96 1 4 25 7
verb + adv 10 100 0 0 10 2.5
verb + prep + noun 7 88 1 12 8 2
adverb + adj 2 100 0 0 2 0.5
adv + verb 0 0 0 0 0 0
Total 346 92 31 8 377 100
% of the corpus 7.04 0.63 7.67

According to Table 2, the total number of collocations used by the students was 377, which
accounted for 7.67% of the words in the corpus. Of these collocations, 346 (92%) were
used correctly, while 31 of them (8%) had problems, deviating from their correct use and
obscuring their meanings. The most commonly used collocation type was verb +
(adjective) + noun with a total of 267 occurrences (71%). This was followed by the type
adjective + noun with 65 occurrences (17%). The frequency of the other types was
significantly lower. For instance, the noun + noun type was only used 25 times (7%); the
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verb + adverb type was used 10 times (2.5%); and the verb + preposition + noun type was
used just 8 times (2%). Beyond that, the adverb + adjective type occurred only twice
(0.5%), and the adverb + verb type was non-existent. Although the students generally
appeared to use their chosen collocations with accuracy, in general, they seemed to have
less clarity about the verb + preposition + noun type, with a higher rate of inaccuracy
(12%).

The third research question asked how the two corpora compared. The results can
be seen in Table 3 below.

Table 3. Comparison of two corpora
Seminar text  Student papers**

Collocation types f % f % X p*
verb + (adj) + noun 204 36 242 70 97.4298 0.000
adj + noun 228 40 61 18 57.973 0.000
noun + noun 57 10 24 7 2.6832 0.1014
verb + adv 7 1 10 3 3.1669 0.0751
verb + prep + noun 52 9 7 2 18.3706 0.0000
adverb + adj 6 1 2 1 0.7644 0.4446
adv + verb 9 2 0 0 5.5864 0.0181

Total 563 100 346 100
% of the corpora 17.31 7.69
** Only the correct uses were taken into consideration.
*p<0.05

As is seen in Table 3, collocations were used 2.25 times more frequently in Corpus
1 than in Corpus 2 (17.31% vs 7.69%), indicating that the students were rather limited in
their use of collocations. The students’ use of collocation was dominantly concentrated on
the type verb + (adjective) + noun (70%). This was followed by the type adjective + noun
(18%). Although the author of Corpus 1 opted for these two types of collocations in
general, their distribution in that text was quite similar (40% and 36%). The results of the
chi-square test used to compare the data for these collocation types showed that the
differences were at statistically significant levels (p=0.0000 < 0.05).

The noun + noun and verb + preposition + noun types were also used with similar
frequency in the seminar text (10% and 9%). Although used much less commonly, the
other types were each also detected in this text. It is important to note once again that the
students made no use of the adverb + verb type, but it was used 9 times (2%) in the first
corpus, revealing a statistically significant difference between the data sets (p=0.0181 <
0.05).

The words that were used as collocations were also compared. First, the similarities
between them were identified. Table 4 shows these results.

Table 4. Collocations in common

Collocations f % Collocations

verb +( adj) + 21 4.7 accept a message, achieve a goal, affect our/the ability, analyze
noun information, ask follow up/further questions, become a good/better listener,
N=446 evaluate a message,

evaluate information, focus our listening on, give feedback, improve (my)
listening (skill), make eye contact, pay (conscious) attention, present
information, receive a message, receive information, reject a message,
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repeat information, rephrase information, retain information, send a

message

adj + noun 8 2.8 critical listening, different meaning, empathic listening, good

N=289 concentration, main types, nonverbal communication, nonverbal message,
relevant feedback

noun + noun 6 7.4  eye contact, head nods, listening preparation, listening process, motivation

N=81 for speaking, response preparation

verb + prep + 2 3.4  focus on something, depend on something

noun

N=59

verb + adv 0 0 -

N=17

adverb + adj 0 0 -

N=8

adv + verb 0 0 -

N=9

Total 38 4.18
(n=909)

Table 4 clearly shows that only 38 out of 909 collocations (4.18%) in the corpora
were common, which indicates that the corpora largely differed in terms of collocations
employed. The greatest similarity between the collocations in the corpora were in the verb
+ adjective + noun category, where there were 21 instances of similar collocations. The
second category was that of adjective + noun which had 8 instances of similar collocations.
This was followed by the noun + noun category (6 instances) and the verb + preposition +
noun category (2 instances). The two corpora did not have similar uses of collocations in
the three remaining categories.

Given the academic nature of the research context, the collocations detected in the
two corpora were also studied from the perspective of the AWL words occurring in the
texts. See Table 5.

Table 5. AWL words occurring in the collocations

Number of % AWL Words

Collocations

Corpus 1 20.25 academic, accurate, achieve, acknowledge, adapt, affect, analyze,
N=563 appropriate, aspects, assess, attach, awareness, benefits, biases, capability,

capacities, channel, clarifying, communication, complex, components,
concentrate, consequences, consist, construction, contact, context,
contexts, contextual, contribute, create, cultural, defined, devices,
diminish, distinct, distorted, dominance, dominate, edit, elements,
eliminate, emphatic, enhance, environment, environmental, ethical,
evaluate, evidence, explicit, facilitate, flexibility, focus, goal, identify,
implications, inconsistent, infer, inhibit, initiate, instruction, intensity,
interpret, irrelevant, isolation, issue, job, maintain, monitor, motivation,
mutual, negative, negatively, normal, occur, passive, perceive,
perspectives, physical, positive, potential, precise, previous, previously,
primarily, prime, process, processing, professional, promote,
psychological, ranging, reject, relevant, responding, response, retain, role,
seek, selection, selective, significantly, sought, sources, specific, strategic,
strategies, stress, structured, style, task, topic, visible, visual
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Corpus 2 68 19.65 academic, achieve, adjust, affect, analyze, aspects, assess, benefit,

N=346 circumstances, colleagues, communicate, communication, complexities,
concentrate, concentration, concept, conclusion, contact, context,
cooperate, distinctive, element, eliminate, emphatic, environment,
environmental, evaluate, expert, factor, focus, fundamental, goal, grades,
ignore, impacts, infer, instructor, involve, isolate, issue, motivation,
negative, negatively, obtain, occurrence, passive, positive, positively,
process, professional, project, reject, relevant, require, respond, response,
retain, role, scenarios, seek, sources, specific, strategic, styles, task, team,
techniques, topics

As can be seen in Table 5, more academic words were used in their collocational
forms in Corpus 1 than in Corpus 2 (114 vs 68). This indicates that the students were about
half as less likely to use academic collocations.

Discussion

One of the aims of the research was to identify the collocational density of the book
chapter the freshman students in this study were assigned. The results revealed that 17.31%
of the 3253-word corpus was comprised of collocations. This is a significant finding
indeed, suggesting that almost one fifth of an academic text is based on a variety of
collocations. Although several studies have been conducted to identify certain types of
collocations used in academic texts, to this researcher’s knowledge, the literature lacks
research on the overall collocational profile of academic texts. Therefore, this finding can
be considered as a contribution to the field. It also appears that prior research has
investigated certain types of collocations in research articles (e.g. adjective + noun), but
not in book chapters. However, it seems that freshman students are normally required to
read foundational academic texts like book chapters. Therefore, it may be more important
for them to be familiarized with the type of lexis and collocations used in such texts first so
that their reading comprehension is facilitated. This will also contribute to their use of
similar collocations in their own writings.

This research also found that in academic writing the most commonly type of
collocations was adjective + noun, followed by verb + (adjective) + noun. This is
supported by previous research. For example, Ackermann and Chen (2013) also found that
the adjective + noun type of collocation was the most common in their corpus, derived
from a variety of academic sources such as lectures, seminars and journal papers.

Another aim of this research was to identify the types and frequency of collocations
in the learners’ corpus and compare them to those used in the baseline data derived from
the book chapter used in the seminar. The results showed that out of 4917 running words in
the student corpus, the percentage of collocations was 7.67, out of which 0.63 was faulty.
The remaining 7.04% was much less frequent than the 17.31% of collocations used in the
baseline data. It was also found that students’ most preferred collocation type was verb +
(adjective) + noun (70% vs 36%) whereas the most common type in the baseline data was
adjective + noun (40% vs 18%). The other types of collocations were also significantly
rarer in the student corpus, with the collocation type adverb + verb being non-existent.
Although these collocations were not commonly used in the baseline data, their use
enriched the profile of that text. The comparatively limited range of collocations in the
student corpus points to students’ lack of lexical dexterity and therefore inadequate
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linguistic language proficiency. This is particularly important to note given the time spent
on this text during the seminar prior to the exam, which was open-book. Considering these
circumstances, the students might have been expected to notice the collocations in the text.
However, the limited range of collocations produced and the mistakes made with some of
them indicate that students may not always notice or use collocations effectively. This
observation is in line with previous research that has shown that language learners may
face formidable challenges in understanding and using collocations (Siyanova & Schmitt,
2008; Granger, 1998).

The results of this study also revealed that the frequency of collocations used with
academic words in the two corpora differed significantly to the advantage of Corpus 1 (114
vs 68). This discrepancy between native speakers’ and students’ use of academic
collocations was observed in previous research as well. For instance, Pollock (2010) found
that students’ frequency of academic collocations was 7.25 occurrences per 1000 words in
comparison to 11.52 by native speakers. The discrepancy between the baseline data and the
students’ use of academic collocations was also apparent in the lack of variation in the
words employed. That is, the students tended to rely on a limited range of academic words.
Language learners’ limited repertoire of collocations resulting in the repetition of similar
word patterns was also identified in earlier research (Saad, 2009; Cobb, 2003). Students’
tendency to use fewer academic words and rely more on general words also appeared in a
prior study at the same institution this research was carried out (Deveci, 2015).

The students’ limited flexibility in using collocations may be caused by several
factors. The first one, as discussed above, may be learners’ failure to notice the variety of
collocations used in the texts they were assigned. This may be caused by a greater focus on
content coming at the expense of form. Having been admitted to their freshman programs
upon obtaining a sufficient TOEFL or IELTS score, these students may be expected to
have mastered lexis, and therefore the instructional focus may be on content with limited
or no attention paid to lexis and/or other language structures. The results of the current
study indicate that this expectation may be faulty. In fact, there is empirical evidence from
previous studies showing that neither TOEFL nor IELTS should be “the sole determining
factor when identifying applicants with sufficient English language skills to succeed
academically” (Lahib. 2016, p. 1). Findings from research conducted on Malaysian and
Indonesian students also showed that the evidence for the validity of IELTS as a predictor
of academic success is rather limited (Dooey & Oliver, 2002). Second, the nature of the
writing examination could be another factor influences students’ choices of collocations.
The exam question asked about a particular aspect of the seminar topic, which might have
had an impact on the students’ collocational choices. In addition, the limited time students
were given for the exam could easily create tension that would impact their performance. It
has been shown that second language learners’ ability to retrieve appropriate language
items from memory is reduced by language anxiety during a test (Maclntyre & Gardner,
1994).
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Conclusions and recommendations
The results of this study show that a significant proportion of the book chapter used

for seminar purposes in the English and Communication Department at KUST-PI is
comprised of collocations. This is important to consider when designing academic literacy
course content. It appears that students in such courses would greatly benefit from
instructional interventions aiming to raise their awareness of the wide range of academic
collocations that commonly occur in proficient authors’ discourse. This may be particularly
important for freshman students who have not had much exposure to academic discourse
yet. Those with higher proficiency exam scores at the beginning of their freshman studies
might mistakenly be expected to notice collocations more easily. Although this may be the
case with more frequent collocations, the more complicated ones may go unnoticed or
unmarked in students’ long-term memory for active usage. Therefore, EAP students need
to be provided with opportunities to first notice and then actively use collocations in a
flexible fashion. Incidental learning per se will not suffice to achieve this.

Students may be helped to notice collocations in several different ways. One of
these is to ask students to focus on particular types of collocations in an assigned text. Pairs
or groups of students may be assigned specific types, the results of which can later be
shared in an open-class forum. However, students first need training on what (academic)
collocations are and how they are used. Mind that some collocations may be more difficult
to identify than others. For instance, for lower level students, a collocation in a relative
clause (e.g. ‘we combine the visual and auditory information we receive and try to make
meaning out of it’) may be harder to notice than the same collocation in a simpler sentence
(e.g. ‘we often receive information visually.”)

Another noticing activity can be in the form of concordance lines derived from the
assigned texts. For example, the below-given concordance lines from the book chapter
analyzed in this research display different collocational usages of the word ‘message.’

We evaluate the worth of a message by making a value judgment ab
about whether we think the  message or idea is right/wrong or des
information, you rephrase the message into your own words. For exam
of analyzing or evaluatinga message based on information presente
critical listener evaluatesa message and accepts it, rejects it, o
ific task or the content of a message in order to address feelings.
be attentive to an incoming message Additionally, we are often ¢
ins as someone is receivinga message and hasn’t had time to engage
in the sender. In terms of message construction, poorly structur
to cognitively processa message (Hargie, 2011). Listening als
able to recall the speaker’s message or offer a competent and rele
y goals for listening to this message ?” 2. “How does this message
biases, and think beyond the message Becoming a Better Empathe
overlooks the importance of message construction and feedback. Sp
your listener navigate your message and use relevant examples.

Students could be asked to identify the most frequently occurring collocation type,
and record it in a table like the one below.
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rephrase
evaluate a
receive the message
process your
listen
navigate

think  beyond

Another type that seems to be used frequently is noun + (preposition) + noun, as is
seen in the table below.

worth
the content of  amessage
importance

To help students actively use collocations when writing or delivering an academic
speech, Nesselhauf’s (2005) topic approach can be adopted. For assessment purposes, on
the other hand, special attention can be paid to the variety, sophistication and accuracy of
collocations. Considering students’ general tendency to work harder for better grades, this
may encourage them to improve their lexical competence in general and collocational
flexibility in particular.

It would also be good to help students notice how their use of collocations
compares to texts they often read in their courses, as indicated by Nesselhauf’s (2005)
systematic approach briefly described in the background to this study. For this purpose,
they may be asked to revise their written outputs to try to incorporate collocations into
their assigned texts. Attention can specifically be paid to academic words and their
collocational companions.

These, and other alternative educational practices, will no doubt improve language
students’ competence not only in writing but also in other sub-skills. However, similar
practices can be adopted by faculty in other discipline-specific courses, too. Students who
are non-native speakers of English in any course would benefit from form-focused
instruction tailored to their specific course. The same can also be the case for native-
speakers of English who are not very familiar with academic discourse in general, and
writing in particular.

Limitations of the study and suggestions for further research

One of the limitations of this study is that it included only one book chapter which
limited its corpus size. Future researchers could investigate collocations used in a bigger
corpus. For this purpose, a whole book could be investigated. Alternatively, different book
chapters on the same topic could be used. Comparative investigations could also be carried
out. To this end, books or book chapters studied by freshman students versus senior
students could be compared.

Another limitation of this study is related to the profile of the students included in
this study. First, the relatively small number of students in the study limited the size of the
student corpus. Future studies could increase this size by targeting a higher number of
students. Also, only male students were included in this study. It may be a good idea to
include female students as well and identify if gender plays a role in students’ use of
collocations.
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Other studies could also consider comparing collocations in spoken and written
discourse in academic contexts.

© 2018 JLERE, Dil Egitimi ve Aragtirmalar1 Dergisi- Journal of Language Education and Research, 4(1), 24-40



38 Tanju DEVEC/

References

A Primer on Communication Studies. n.d. Creative Commons. Retrieved from
http://2012books.lardbucket.org/books/a-primer-on-communication-studies/index.html

Ackermann, K., & Chen, Y. H. (2013). Developing the academic collocation lists (ACL): A
corpus-driven and expert-judged approach. Journal of English for Academic Purposes,
12(4), 235-247. Retrieved from http://www.sciencedirect.com/science/article/pii/
S1475158513000489?via%3Dihub

Ahmad, J. (2011). Intentional vs. incidental vocabulary learning. Interdisciplinary Journal of
Contemporary Research in Business, 3(5), 67-75. Retrieved from http://journal-
archieves8.webs.com/67-75.pdf

Al Murshidi, G. (2014). Emirati and Saudi students’ writing challenges at U.S. universities. English
Language Teaching, 7(6), 87-95. DOI: http://dx.doi.org/10.5539/elt.v7n6p87

Asaei, R., & Rezvani, E. (2015).The effect of explicit vs. implicit instruction on Iranian EFL
learners' use of collocations in L2 writing. Journal of Applied Linguistics and Language
Research, 2(3), 1-22.

Browne, C. (2013). The new general service list: Celebrating 60 years of vocabulary learning. The
Language Teacher, 34(7), 13-15. Retrieved from https://jalt-
publications.org/files/pdf.../37.4tlt_featureds.pdf

Brezina, V., & Gablasova, D. (2013). Is there a core general vocabulary? Introducing the new
genearl service list. Applied Linguistics, 34(7), 1-23. DOI:10.1093/applin/amt018

Cobb, T. (2003). Analyzing late interlanguage with learner corpora: Quebec replications of three
European studies, Canadian Modern Language Review, 59(3), 393-423. Retrieved from
http://www.lextutor.ca/cv/593_Cobb.pdf

Cortes, V. (2004). Lexical bundles in published and student disciplinary writing: Examples from
history and biology. English for Specific Purposes, 23, 397-423.

Coxhead, A. (2000). A new academic word list. TESOL Quarterly, 34(2), 213-238.
Deveci, T. (2004). Why and how to teach collocations. English Teaching Forum, 42(2), 16-19.

Deveci, T. (2015). Communication students’ use of lexis in a writing examination. The Asian ESP
Journal, 17(1), 39-63.

Dooey, P., & Oliver, R. (2002). An investigation into the predictive validity of the IELTS test as an
indicator of future academic success. Prospect, 17(1), 36-54. Retrieved from
http://www.ameprc.mg.edu.au/docs/prospect_journal/volume_17 no_1/17_1 3 Dooey.pdf

Dougherty, P. (2010). Creative writing and vocabulary acquisition: A study of Emirati college
students. In D. Anderson & C. Coombe (Eds.), Cultivating real writers: Emerging theory
and practice for adult Arab learners (pp. 57-69). Abu Dhabi, UAE: HCT Press.

Dyk, T. V., Louw, H., Nizonkiza, D., & Poel, K. V. D. (2016). Productive knowledge of
collocations may predict academic literacy. Per Linguam, 32(2), 66-81. Retrieved from
http://hdl.handle.net/10520/EJC197013

Ellis, R. (1997). SLA research and language teaching. Oxford: Oxford University Press.

Ellis, N. (1997). Vocabulary acquisition: Word structure, collocation, word class, and meaning. In
N. Schmidt & M. McCarthy (Eds.), Vocabulary: description, acquisition, and pedagogy
(pp. 122-139). Cambridge: Cambridge University Press.

Farooqui, A. S. (2016). A corpus-based study of academic-collocation use and patterns in
postgraduate Computer Science students’ writing (Doctoral thesis, University of Essex,
England).

© 2018 JLERE, Dil Egitimi ve Arastirmalar1 Dergisi - Journal of Language Education and Research, 4(1), 24-40



Analysis of Collocations in a Book Chapter . . .

39

Firth, J. (1957). Papers in linguistics. Oxford: Oxford University Press.

Gass, S. (1999). Discussion: Incidental vocabulary learning. Studies in Second Language
Acquisition, 21(2), 319-333. Retrieved from http://dx.doi.org/10.1017/S0272263199002090

Granger. S. (1998). Prefabricated patterns in advanced EFL writing: Collocations and formulae. In
A. Cowie (Ed.). Phraseology: Theory, analysis and applications (pp. 145-160). Oxford:
Oxford University Press.

Hanson, S., & Padua, J. F. M. (2011). Teaching vocabulary explicitly. Honolulu, Hawaii: Pacific
Resources for Education and Learning. Retrieved from http://prel.org/wp-
content/uploads/2014/06/vocabulary _lo_res.pdf

Harmer, J. (1991). The practice of English language teaching. Second Edition. London: Longman.

Hill, J. (2000). Revising priorities: From grammatical failure to collocational success. In M. Lewis
(Ed.), Teaching collocation (pp. 47-70). Hove, England: Language Teaching Publications.

Howarth, P. A. (1996). Phraseology in English academic writing. Tubingen: Niemeyer.

Hunt, A., & Beglar, D. (2002). Current research and practice in teaching vocabulary. In J. C.
Richards & W. A. Renandya (Eds.), Methodology in language teaching. An anthology of
current practice (pp. 254-266). Cambridge: Cambridge University Press.

Karami, M. (2013). Exploring effects of explicit vs. implicit teaching of collocations on the writing
performance of Iranian EFL learners, International Journal of Language Learning and
Applied Linguistics World, 4(4), 197-215. Retrieved from
http://www.ijllalw.org/finalversion4416.pdf

Lahib, S. (2016). Testing tensions: The use of English language proficiency tests for the admission
of Ontario High School applicants to One Ontario University (Unpublished doctoral
dissertation). The University of Western University, Ontario.

Laufer, B., & Waldman, T. (2011). Verb-noun collocations in second language writing. A corpus
analysis of learners’ English. Language Learning, 61(2), 647-672.

Lewis, M. (1997). Implementing the lexical approach: Putting theory into practice. Hove,
England: Language Teaching Publications.

Maclintyre, P. D., & Gardner, R. C. (1994). The subtle effects of language anxiety on cognitive
processing in the second language. Language Learning, 44(2), 283-305. DOI:
10.1111/j.1467-1770.1994.tb01103.x

Nation, I. S. P. (2001). Learning vocabulary in another language. Cambridge: Cambridge
University Press.

Nesselhauf, N. (2003). The use of collocations by advanced learners of English and some
implications for teaching, Applied Linguistics, 24(2), 223-242.
DI10:10.1093/appplin/24.2.223

Nesselhauf, N. (2005). Collocations in a learner corpus. Amsterdam, the Netharlands: John
Benjamins Publishing Company.

Pollock, A. (2010). Awareness of academic adjective-noun collocations in theory and pedagogy: A
corpus and list-based study (Unpublished master’s thesis). The University of Illinois,
Chicago.

Saad, S. S. (2009). The use of academic vocabulary and words collocation in undergraduates’
written assignments (Research report). Retrieved from
http://ir.unimas.my/6970/1/the%20use%200f%20academic%20vocabulary%20and%20wor
ds%20collocation%20in%20undergraduates%e2%80%99%20written%20assignments%202
4%?20pgs.pdf

Schmitt, N. (2000). Vocabulary in language teaching. Cambridge: Cambridge University Press.

© 2018 JLERE, Dil Egitimi ve Aragtirmalar1 Dergisi- Journal of Language Education and Research, 4(1), 24-40


http://dx.doi.org/10.1017/S0272263199002090

40 Tanju DEVEC/

Selivan, L. (2011). Grammar vs. lexis or grammar through lexis? Retrieved from
http://www.teachingenglish.org.uk/article/grammar-vs-lexis-or-grammar-through-lexis.

Sinclair, J. (1991). Corpus, concordance, collocation. Oxford: Oxford University Press.

Siyanova, A., & Schmitt, N. (2008). L2 learner production and processing of collocation: A multi-
study perspective. Canadian Modern Language Review, 64(3), 429-458. Retrieved from
http://citeseerx.ist.psu.edu/viewdoc/download?do0i=10.1.1.722.789&rep=repl&type=pdf

Xue, G., & Nation, I. S. P. (1984). A university word list. Language Learning and Communication,
3(2), 215-229.

West, M. (1953). A general service list of English words. London: Longman.

© 2018 JLERE, Dil Egitimi ve Arastirmalar1 Dergisi - Journal of Language Education and Research, 4(1), 24-40



