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Bu arastirma, farkli sosyoekonomik gcevrelerde gérev yapan okul éncesi
6gretmenlerinin  ebeveyn ilgisinin ¢ocuklarin bilissel, duygusal-
davranigsal ve sosyal gelisimleri (zerindeki etkilerine dair gériislerini
incelemeyi amaglamaktadir. Arastirma, nitel metodoloji icinde yer alan
olgubilim (fenomenoloji) modeliyle yiiriitiilmiistir. Amagh érnekleme
ybéntemiyle secilen 10 okul éncesi égretmeni ile yari yapilandiriimis Makale Tiirii
gériismeler yapilmistir ve veriler 2024-2025 egitim-égretim yili giiz M Aalal
déneminde, Diizce il merkezinde toplanmistir. Arastirmanin ¢alisma
grubunda yer alan 6gretmenler, diisiik, orta ve yiiksek sosyoekonomik
seviyelerdeki okullarda gérev yapmaktadir. Gériismeler, etik kurul
onay! ve resmi izinler alindiktan sonra yiiz yiize gergeklestirilmistir.
Veriler tematik analiz ydntemiyle dederlendirilmis ve gegerlik ile
giivenirlik icin cesitli stratejiler kullanilmistir. Odretmenler, ebeveyn
ilgisinin ¢ocuklarin bilissel gelisiminde belirleyici oldugunu belirtmis,
ancak ilginin niteliginin niceliginden daha &nemli olduduna da
deginmistir. Asiri korumaci ebeveynler, ¢ocuklarinin tiim duygulari
yasamasina izin vermeyerek onlarin duygusal dayanikliliklarini
zayiflatmaktadir. Bu durum ¢ocuklarin 6fke, lziinti gibi duygularila
basa ¢ikma becerilerini olumsuz etkilemektedir. Ogretmenler,
ebeveynlerin ¢ocuklarinin sosyal gelisimini desteklemek igin okul éncesi
editime énem verdiklerini ancak uygulamada tutarsizliklar oldugunu
ifade etmistir. Asiri sinirlayici veya serbest birakici tutumlar, ¢ocuklarin
sosyal becerilerini olumsuz etkilemektedir. Odretmenlerin gériislerine
gbre ebeveynlerin sosyoekonomik diizeyleri ve kiiltiirel sermayeleri Gonderim Tarihi
cocuklariyla olan iliskilerini etkileyen temel faktérler icerisinde yer 04.02.2025
almaktadir. Bu iki degisken, ebeveyn-¢ocuk iliskisinin niteligi lizerinde

belirleyici bir etkiye sahiptir.
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1. Girig

Egitim-6gretim sireclerinde ebeveyn ilgisi ve katilimi, cocuklarin bilissel, duygusal ve
sosyal gelisimlerinde &nemli bir rol oynamaktadir. Ozellikle okul 6ncesi ddnemde, ebeveynlerin
cocuklariyla kurduklari etkilesimler, onlarin dil becerileri, problem ¢6zme yetenekleri ve sosyal
uyumlari tzerinde belirleyici etkilere sahiptir. Nitekim cesitli arastirmalar, aileleri tarafindan
desteklenen cocuklarin duygusal, sosyal, fiziksel, bilissel ve dil yoninden saghkli gelisim
gosterdiklerini ortaya koymaktadir (Kazan ve Sarisoy, 2021; Ozel ve Zelyurt, 2016). Ayni zamanda
farkli arastirmalar, ebeveynlerin ¢ocuklariyla kurduklari etkilesimlerin, cocuklarin sosyal problem
¢6zme becerilerinin gelisiminde (Cizreliogullari & Kilili, 2021; Dinger ve digerleri, 2019) ve
akademik benlik saygisi tizerinde (Ozcan ve Aydogan, 2014) etkili oldugunu gostermistir. Kegeli-
Kaysil'nin (2008) calismasinda ise aile katiliminin cocuklarin akademik basarilarini artirdigi
gorilmektedir. Ailelerin, cocuklarinin egitim sireclerine aktif katilimi, onlarin akademik
performanslarini da olumlu yonde etkilemektedir. Nitekim Sengonil’e (2019) gére 6gretmenler,
ebeveynlerin c¢ocuklarinin egitimine aktif katiliminin, 6grencilerin akademik basarilarini
artirdigini belirtmektedir. Ozge bir deyisle, ailelerin ¢ocuklarinin egitimine olan ilgisi, onlarin
akademik basari dizeylerini ve davranislarini gelistirmede 6nemli bir faktor olarak 6ne
cikmaktadir.

Egitim slreclerine katilim, yalnizca bireysel diizeydeki gelisim alanlariyla degil, ayni
zamanda toplumsal esitsizlikleri yeniden Ureten sinifsal dinamiklerle de iliskilidir. Turkiye
baglaminda egitim, farkh sosyal siniflar arasindaki esitsizliklerin belirginlestigi ve yeniden
Uretildigi 6nemli bir alan olarak 6ne c¢ikmaktadir (Atmaca, 2019). Bu durum, ebeveynlerin
cocuklarinin egitimine katilimini ve bu katilimin bicimlerini de sekillendirmektedir.

Ebeveyn ilgisi ve katilimi egitim-6gretim sireclerinin her asamasinda ve kademesinde
onemli olmakla beraber 6zellikle okul dncesi donemde daha fazla degerlidir. Bu donemde
cocuklarin bilissel, duygusal, sosyal ve motor gelisimleri hizla sekillenirken (Shonkoff & Phillips,
2000), ebeveynlerin cocuklariyla kurdugu nitelikli etkilesim, bu alanlardaki ilerlemeyi dogrudan
desteklemektedir (Landry ve digerleri, 2006). Ornegin, disiik sosyoekonomik diizeydeki
ailelerde ebeveynlerin kaynak kisitliliklari nedeniyle cocuklariyla birebir zaman gecgirme
firsatlarinin azalmasi, dil gelisiminde gecikmelere (Hoff, 2003) veya sosyal becerilerde zayifliklara
yol acabilmektedir (McLoyd, 1998). Buna karsin, yiiksek sosyoekonomik diizeydeki ailelerde
materyal imkanlarin varhgi, ebeveynlerin ¢cocuk merkezli etkinliklere daha fazla katilimini
kolaylastirsa da (Lareau, 2011), asiri koruyucu veya performans odakl yaklasimlarin 6zgliven
gelisimini olumsuz etkileme riski tasidigi gértilmektedir (Segrin ve digerleri, 2012).

Ebeveynlerin cocuklarina gosterdikleri ilgi, yalnizca duygusal bir bagin ifadesi degil, ayni
zamanda sosyolojik bir olgu olan kdltirel sermaye ile derinden iliskilidir. Bu baglamda Bourdieu
(1986), kiltiirel sermayeyi, bireylerin toplumsal statilerini sirdiirmek ve kusaktan kusaga
aktarmak icin kullandiklari bilgi, beceri ve kiltirel pratikler bltlini olarak tanimlamaktadir. Bu
baglamda, ebeveynlerin sahip oldugu egitim dizeyi, sanat ve dil becerileri, hatta cocuk
yetistirme konusundaki pedagojik bilgileri, cocuklarinin gelisimini sekillendiren 6nemli bir
kaynak haline gelmektedir (Ates, 2020). Ornegin, orta sinif ebeveynlerin ¢ocuklarina sagladig
sanatsal etkinlikler veya dil becerisi egitimi, Bourdieu’niin (1986) vurguladigi sembolik sermaye
birikiminin somut bir yansimasidir. Bu birikim, ebeveynlik pratiklerinin kurumsal sistemlerle
(okul, piyasa) uyumunu belirlerken, farkli sosyal siniflar arasinda derin bir pedagojik ayrisma
meydana getirmektedir (Reay, 2004). Dolayisiyla, kiltiirel sermaye ile ebeveynlik stilleri
arasindaki bu diyalektik iliski, cocugun hem aile icindeki deneyimlerini hem de toplumsal
konumunu sekillendiren dinamik bir siirece isaret etmektedir. Egitim sistemindeki esitsizliklerin
surekliligini saglayan bu pedagojik ayrisma, cocuklarin ilerleyen egitim sireclerinde de kalici
dezavantajlar yasamalarina neden olabilmektedir. Bu baglamda, ebeveynlerin ¢ocuklariyla
kurdugu iliski ve bu iliskinin niteligi, egitimdeki sinifsal esitsizliklerin anlasilmasinda merkezi bir
Onem tasimaktadir.
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Ebeveynlik stilleri, kiiltiirel sermaye birikiminden dogrudan etkilenmektedir. Ornegin,
orta sinif ailelerde yaygin olan “uyumlu yetistirme” (concerted cultivation) modeli, ¢ocuklari
yaptlandiriimis aktivitelere yonlendirme, sorgulama ve miizakereye tesvik etme Uzerine
kuruludur. Bu stil, cocugun okul sistemine uyum saglamasini kolaylastiran sembolik kaynaklar
saglamaktadir (Bodovski, 2010; Calarco, 2014; Lareau, 2011). Buna karsilik, dusik
sosyoekonomik statlideki (SES) ailelerde daha sik goriilen “dogal biyiime” (accomplishment of
natural growth) yaklasimi, cocugun 6zerkligine ve spontan oyunlara dayalidir; ancak bu durum,
okulda beklenen kurumsal davranis kaliplariyla uyumsuzluk riski tasimaktadir (Carter, 2007,
Lareau, 2011; Pong ve digerleri, 2005).

Okul 6ncesi 6gretmenleri, ebeveyn ilgisinin cocuklarin akademik, sosyal ve duygusal
gelisimleri (izerinde dogrudan ve dolayl etkileri oldugunu cesitli arastirmalarda o6ne
cikartmaktadir. Yapilan nitel calismalarda 6gretmenler, dizenli iletisim kuran ve c¢ocugun
o0grenme sirecine aktif katilan ebeveynlerin ¢cocuklarinin dil becerilerinde artis, sosyal problem
¢6zme yeteneklerinde gelisim ve 6zgliven diizeylerinde yikselme gozlemlediklerini belirtmistir
(Fantuzzo ve digerleri, 2004; Sheridan ve digerleri, 2019). Ornegin 6gretmenler, evde kitap
okuma rutini olan ¢ocuklarin sinif i¢i katiliminin daha yliksek oldugunu ve akranlariyla iletisimde
daha az catisma yasadigini dile getirmektedir (Hindman & Morrison, 2012). Ancak 6gretmenlerin
gozlemlerine gore ebeveyn ilgisi, sosyoekonomik faktorlerden derinden etkilenmektedir. Distik
gelirli ailelerde 6gretmenler, ebeveynlerin ¢ocuklariyla nitelikli zaman gecirme firsatlarinin sinirh
oldugunu, bu durumun ¢ocuklarda dikkat daginikhigi ve duygusal regtilasyon zorluklari ile iliskili
oldugunu ifade etmektedir (Gershoff ve digerleri, 2007). Buna karsilik, yiksek sosyoekonomik
dizeyi olan ailelerde 06gretmenler, ebeveynlerin c¢ocugun akademik basarisina asiri
odaklanmasinin kaygi ve miikemmeliyetgilik gibi olumsuz sonuglarina dikkat cekmektedir (Luthar
ve Becker, 2002).

Ebeveynlerin egitim seviyesi, cocuk yetistirme bilgisinin kalitesini belirlemektedir.
Yiksek egitimli ebeveynler, cocuklarinin bilissel gelisimini desteklemek igcin scaffolding
(Tarkgede yapi iskelesi demek olan “scaffolding”, cocugun bir beceriyi veya kavrami 6grenirken
yetiskinlerin veya daha bilgili bir akranin sagladigi gecici ve asamali destek anlamina gelmektedir)
teknigini kullanirken (Vygotsky, 1978), disik egitimli ebeveynler genellikle dogrudan talimatlar
veya otoriter yaklasimlar benimsemektedir (Hoff, 2006). Bu farkliliklar, cocuklarin problem
¢6zme becerileri ve akademik 6z-yeterlik algilarinda kalici bir ayrismaya yol agmaktadir (Eccles
& Davis-Kean, 2005). Sosyoekonomik esitsizliklerin ebeveynlik pratiklerindeki bu derin etkisini
azaltmak icin ebeveyn egitim programlari ve aile destek aglari 6nemli rol oynamaktadir (Yalgin,
2013). Bekman ve Atmaca-Kocak (2011) ise farkh llkelerden ebeveynlerin katildig1 anne-cocuk
egitim programlarinin ebeveynlik davranislarina olumlu yansidigina iliskin kanitlar sunmaktadir.
Ancak bu tiir ebeveyn katilimlarinin éniinde cesitli engeller de yer almaktadir. Ornegin Giinay-
Bilaloglu ve Aktas-Arnas’a (2019) gore bu sorunlar arasinda ebeveynlerin okulla iletisim kurmaya
ve ¢ocuklarinin egitimlerine katilmaya gonilli olduklari ancak nasil katilimda bulunabilecekleri
hakkinda vyeterli bilgilerinin olmamasi, okul ve ©6gretmen tarafindan yeterince
desteklenmemeleri ve okul yonetimi ve oOgretmenlerle aile katiimi agisindan yasanan
iletisimsizlik yer almaktadir.

Bu calismada detayl bicimde tartisildigl lGzere ebeveyn ilgisi ve katilimi, okul 6ncesi
dénemde c¢ocuklarin ¢ok boyutlu gelisimleri acisindan kritik 6neme sahiptir. Ancak ebeveyn
ilgisinin duzeyi ve bicimleri, Tirkiye gibi sosyoekonomik esitsizliklerin belirgin oldugu
baglamlarda cesitli engeller ve firsatlarla karsilasmaktadir. Bu noktada Tirk egitim sisteminde
okul oncesi egitim politikalari, ebeveyn katilimini artirmak ve desteklemek Uzere cesitli
dizenlemeler icerse de uygulama diizeyinde ogretmenlerin ve ebeveynlerin karsilastiklari
zorluklar ve imkanlar yeterince acik degildir. Dolayisiyla okul 6ncesi 6gretmenlerinin
gozlemlerine dayali olarak ebeveyn ilgisinin cocuk gelisimine etkilerinin derinlemesine
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incelenmesi, mevcut politikalarin etkililigini degerlendirme ve bu politikalarin gelistirilmesine
yonelik 6neriler sunma acisindan deger tasimaktadir.

Mevcut literatiir, ebeveyn ilgisinin cocuk gelisimi tGzerindeki etkilerini genis dlclde ele
alsa da farkli sosyoekonomik cevrelerdeki ebeveyn ilgisinin 6gretmen gorislerine dayali olarak
karsilastirmali analizi eksik kalmaktadir. Ozellikle Tirkiye gibi sosyoekonomik esitsizliklerin
belirgin oldugu baglamlarda, ebeveynlik pratiklerinin okul ©6ncesi 06gretmenlerinin
perspektifinden nasil algilandigi ve bu alginin cocuklarin ¢ok boyutlu gelisim alanlarina (bilissel,
duygusal, sosyal) nasil yansidigina dair sinirh ¢alisma bulunmaktadir. Bu baglamda,
sosyoekonomik faktorlerin ebeveyn katilimina etkisini 6gretmen gozlemleri (izerinden analiz
eden ve kiltiirel sermaye dinamiklerini bu sirece entegre eden c¢alismalara ihtiyag
duyulmaktadir. Okul 6ncesi donemde ebeveyn ilgisi ve katiliminin ¢ocuk gelisimindeki kritik
roliine ragmen, sosyoekonomik esitsizlikler, bu katiimin niteligini ve erisilebilirligini ciddi sekilde
sinirlandirmaktadir. Tim bu durumlara bagli olarak bu arastirmanin temel problem durumunu
farkli sosyoekonomik ¢evrelerde calisan okul 6ncesi 6gretmenlerin deneyimlerine gore ebeveyn
ilgisinin cocuklarin bilissel, duyussal ve akademik gelisimlerine nasil yansidigini ortaya koymak
olusturmaktadir. Bu temel problem durumuna bagli olarak asagidaki alt problemlere cevap
aranmistir.

o Okul 6ncesi 6gretmenlerinin goriislerine gére ebeveyn ilgisi cocuklarin bilissel gelisimine
nasil yansimaktadir?

e Okul oncesi O0gretmenlerinin gorislerine gore ebeveyn ilgisi ¢cocuklarin duygusal-
davranissal gelisimine nasil yansimaktadir?

o Okul 6ncesi 6gretmenlerinin goriislerine gore ebeveyn ilgisi cocuklarin sosyal gelisimine
nasil yansimaktadir?

2. Yontem
2.1. Aragtirmanin Modeli

Bu arastirma, farkli sosyoekonomik cevrelerde gérev yapan okul 6ncesi 6gretmenlerinin
ebeveyn ilgisinin 6grencilerin gelisim alanlarina etkisine iliskin deneyimlerini derinlemesine
incelemeyi amaclayan nitel bir arastirma deseninde tasarlanmistir. Arastirma deseni olarak
olgubilim (fenomenoloji) yaklasimi secilmistir. Fenomenolojik yaklasimin benimsenmesinin
temel nedeni, arastirmanin amacinin 6gretmenlerin kendi yasantilari Gizerinden ebeveyn ilgisine
iliskin algi ve deneyimlerinin anlamlarini ortaya cikarmak olmasidir. Clinkl fenomenoloji,
katihmcilarin ortak yasantilarinin 6ziini ve bu yasantilara yilklenen anlamlari anlamaya
odaklanmaktadir (Creswell, 2023).

Bu arastirmada, 6gretmenlerin farkli sosyoekonomik baglamlarda ebeveyn ilgisine dair
ortak deneyim ve algilarinin derinlemesine analizi hedeflenmistir. Boylece fenomenoloji,
katihmcilarin deneyimlerini ¢cok boyutlu ve zengin bir bicimde aciga ¢cikarmak icin daha uygun
gorllmustlir. Arastirmanin temel amaci, okul 6ncesi 6gretmenlerinin ebeveyn ilgisine iliskin
deneyimlerini, bu deneyimlere atfettikleri anlamlari ve bu anlamlarin ¢ocuklarin gelisim
alanlarina etkilerini ortaya koymaktir. Fenomenolojik yaklasim, 6gretmenlerin dogrudan ve
dolayli deneyimlerini derinlemesine sorgulama ve betimleme firsati sunarak, farkli
sosyoekonomik kosullarda gorev yapan 6gretmenlerin deneyimlerini karsilastirmali bir bicimde
analiz etme imkani saglamaktadir.

2.2. Galisma Grubu

Arastirmanin c¢alisma grubu, amacl o6rnekleme vyontemiyle belirlenmis, farkl
sosyoekonomik dizeyleri (distik, orta, ylksek SES) temsil eden okullarda goérev yapan 10 okul
Oncesi 6gretmeninden olusmaktadir. Katilimcilarin segciminde; (a) en az 5 yil okul dncesi egitim
deneyimine sahip olma, (b) devlet okullarinda tam zamanli ¢alisiyor olma ve (c) kentsel/kirsal
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bolgelerdeki okullarda gérev yapma kriterleri dikkate alinmistir. Her bir katimci 6gretmene bir
kod isim verilmistir. Calisma grubuna ait demografik degiskenler Tablo 1’de sunulmustur:

Tablo 1.
Calisma Grubu
Mesleki Galistig ggslzgi:umndugu Okuldaki Egitim
Kod Yasi  Calisma Cinsiyeti e . Ogrenci g .
Okul Sosyoekonomik Diizeyi
Yih Sayisi
Durumu
Ayse 39 15 vil Kadin Okul 1 Yiiksek 140 Lisans
Zeynep 41 20 Yl Kadin Okul 1 Yiiksek 140 Lisansdsti
Fatma 40 16 Yil Kadin Okul 1 Yiiksek 140 Lisans
Mercan 35 12 il Kadin Okul 1 Yiiksek 140 Lisans
inci 32 8vil Kadin Okul 2 Disuk 35 Lisans
Elmas 34 12 il Kadin Okul 2 Disuk 35 Lisansdsti
Ozge 30 6 Yil Kadin Okul 2 Disuk 35 Lisans
Burcu 30 8Yil Kadin Okul 3 Orta 120 Lisans
Hatice 31 YA{l Kadin Okul 3 Orta 120 Lisans
Betil 36 12 il Kadin Okul 3 Orta 120 Lisans

Tablo 1'deki dagihma gore calisma grubunun tamami kadin 6gretmenlerden
olusmaktadir. Ogretmenlerin yaslari 30-41 arasinda degismektedir ve mesleki kidemleri de en
diistik 6 yil, en yiiksek 20 yildir. Ogretmenlerin 4’li sosyoekonomik durumu iyi olan ebeveynlerin
oldugu okulda calisirken 3l sosyoekonomik durumu zayif olan ebeveynlerin oldugu okulda ve
3'i de sosyoekonomik durumu orta olan ebeveynlerin oldugu okulda calismaktadir.
Ogretmenlerin calistiklari okullarda 6grenci sayilari 35 ile 120 arasinda degismektedir. 2
o0gretmen lisanslstli mezunu, 8 6gretmen lisans mezunudur.

2.3. Veri Toplama Araglari

Arastirmada veriler, arastirmacilar tarafindan gelistirilen yari yapilandiriimis gériisme
formu araciligiyla toplanmistir. Form, alan yazin ve uzman gorusleri dogrultusunda tasarlanmis
olup iki bolimden meydana gelmektedir: (1) katilimcilarin demografik bilgilerini iceren sorular
(yas, deneyim, calistigi okulun SES dizeyi), (2) ebeveyn ilgisinin cocuk gelisim alanlarina etkisine
iliskin acik uglu sorular (Ornegin: “Farkli SES gruplarindaki ebeveynlerin ¢ocuklariyla kurdugu
iletisim bicimlerini nasil tanimlarsiniz?”, “Ebeveyn ilgisinin dil gelisimi lizerindeki etkisini hangi
Orneklerle aciklarsiniz?”). Sorular, kiltiirel sermaye, ebeveynlik stilleri ve gelisimsel ciktilar
temalarini kapsayacak sekilde tasarlanmistir.
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2.4. Verilerin Toplanmasi

Arastirmanin verileri, etik kurul onayi ve gerekli yasal arastirma izinleri alindiktan sonra
2024-2025 egitim-6gretim yii Glz doneminde toplanmistir. Bu slrecte, oncelikle Dizce
Universitesi Bilimsel Yayin ve Etik Kurulu'ndan etik izin ve sonrasinda Diizce il Milli Egitim
Madirligid’'nden gerekli resmi izinler alinmis, ardindan katilimci 6gretmenlerin gonullilik
esasina dayall olarak arastirmaya katilimlari saglanmistir. Veri toplama sireci, ylz ylize
gortsmeler seklinde gerceklestirilmis ve arastirmacilar tarafindan katilimcilarin ¢alistigi okullara
gidilerek yuritilmustir. Goriismeler, katilimcilarin kendilerini rahat hissedecegi, sessiz ve 6zel
bir ortamda (6rn., okullardaki bos siniflar veya 6gretmenler odasi) yapiimistir. Her bir gériisme,
ortalama 35-50 dakika slirmus ve katilimcilarin ebeveyn ilgisi, sosyoekonomik faktorler ve cocuk
gelisimi hakkindaki deneyimlerini derinlemesine paylasmalarina olanak taniyan esnek bir yapida
gerceklestirilmistir. Gorlismeler sirasinda, katilimcilarin anlatilarini kaydetmek icin ses kayit
cihazi katilimcilardan onam alinarak kullanilmis ve bu kayitlar daha sonra arastirmacilar
tarafindan birebir desifre edilerek metin haline getirilmistir.

Veri toplama sirecinde, katilimcilarin gizlilik ve anonimlik haklarina biylk 6zen
gosterilmistir. Gorlsmeler oncesinde, katilimcilara arastirmanin  amaci, verilerin nasil
kullanilacagl ve herhangi bir zamanda goériismeden c¢ekilme hakkina sahip olduklari acgik bir
sekilde anlatilmistir. Ayrica, katihmcilarin yazili onayi alinarak bilgilendirilmis onam formlari
imzalatilmistir. Toplanan veriler, veri doygunlugu ilkesine goére analiz edilmistir. Bu sirec,
verilerin glvenilirligini ve gecerligini artirmistir. Verilerin ¢6zimlenmesinde tematik analizden
yararlanilmistir. Bu arastirmada gecerlik (inandiricilik, aktarilabilirlik) ve glvenirligi (tutarhlik,
dogrulanabilirlik) artirmak icin cok yonli énlemler alinmistir: inandiricilik igin katihmcr teyidi
(member checking) ile tematik yorumlarin dogrulugu saglanmistir.

Aktarilabilirlik, katilimcilarin sosyoekonomik baglamlarinin detayli betimlenmesi ve
zengin veri 6rnekleri (dogrudan alintilar) ile desteklenmistir. Tutarlilik, veri toplama ve analiz
sureclerinin seffaf ylritilmesi ile saglanirken; dogrulanabilirlik, arastirmaci 6nyargilarinin 6z-
elestirel yaklasimla kontroll, uzman gorisi alinmasi ve bulgularin katilimci anlatilariyla
temellendirilmesiyle glivence altina alinmistir. Ayrica, etik kurul onayi, yasal izinler, gizlilik ve
anonimlik ilkelerine siki baglilik, calismanin metodolojik bitinlGglini pekistirmistir. Bu
onlemler, bulgularin sosyal baglamla uyumlu, tutarli ve nitel arastirma standartlarina (Lincoln ve
Guba, 1986) uygun olmasini saglamistir.

3. Bulgular
3.1. Birinci Alt Probleme iliskin Bulgular

Arastirmanin birinci alt probleminde ebeveyn ilgisinin cocuklarin bilissel gelisimine olan
etkisi ele alinmistir. Bu alt probleme bagli olarak ilk tema “Ebeveyn ilgisinin Cocuklarin Bilissel
Gelisimine Etkisi” seklinde belirlenmistir.

3.1.1. Tema 1: Ebeveyn ilgisinin Cocuklarin Bilissel Gelisimine Etkisi

Arastirmanin verileri toplanirken katilimcilara yoneltilen “Velileriniz sizce ¢ocuklari ile
ilgili mi? llgisiz veliler varsa genel anlamda bunlarin ézellikleri nelerdir ve ¢ocuklara nasil
yansimaktadir?” sorusuna alinan cevaplara bakildiginda ebeveyn ilgisi ile ¢ocuklarin bilissel
gelisimi arasindaki iliskiye isaret eden cesitli gorislerin oldugu goriilmektedir. Bilissel gelisimin
temel o6zellikleri icerisinde ¢ocuklarin 6z diizenleme ve 6zdenetim becerilerinin yani sira cesitli
akademik gelisim 6zelliklerini de eklemek mimkindir. Bilissel gelisim ayni zamanda renkler,
sayilar, kavramlar, zaman, sayma, siralama, nesneleri ¢esitli 6zelliklerine gore ayirabilme, neden
sonu¢ ve parca butin iliskisi kurabilme, sekilleri taniyabilme, 6riintii kurabilme, algilama ve
hatirlama gibi bircok stireci icinde barindirmaktadir.

Ogretmenlerin ifadelerine gére, ebeveynler cocuklarina ilgi géstermektedir ancak bu ilgi
genellikle rehberlik eksikligi ile birlikte gelmektedir. Ayse bu durumla ilgili, “Velilerimin ¢ocuklari
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ile ilgili oldugunu diisiiniiyorum ancak ¢ocuklari tam olarak nasil destekleyeceklerini bilmiyorlar
ve rehberlige ihtiya¢ duyuyorlar” seklinde goris belirtmistir. Bu durum, ebeveynlerin ¢cocuklarin
bagimsizlik kazanma siirecini engelleyebilmektedir. Ornegin, bazi ebeveynler cocuklarin
sorumluluk almalarina firsat tanimamakta ve onlarin her istedigini yaparak mutlu etmeye
calismaktadir. Ayse bu minvalde, “Bazi veliler cocuklarin sorumluluk almalarina firsat tanimiyor,
cocuk ne isterse yaparak onlari mutlu edebilecedini diistintiyorlar” demistir. Bu tutum, cocuklarin
karar verme ve gorevleri bagimsiz sekilde yerine getirme becerilerini olumsuz etkilemektedir.
Yine Ayse’nin ifadesinde yer alan “Bu yiizden cocuklar cogunlukla bir isi yaparken kendi basina
hareket edip bagimsiz sekilde verilen gérevi yerine getirmede, karar verme asamalarinda
zorlaniyorlar ve siirekli bir yetiskinin destegine ihtiya¢ duyuyorlar.” seklindeki gorisler de bunu
desteklemektedir.

Ebeveynlerin bilissel gelisimi destekleme yontemleri de 6gretmenler tarafindan
elestirilmistir. Ayse bu durumu, “Veliler cocuklarinin bilissel becerilerini gelistirmek icin cocugun
pasif oldugu anlatma yolunu kullanarak sadece bilgi vermeye odakli ¢alismalar yapiyorlar”
seklinde belirtmistir. Ancak bu yaklasim, cocuklarin 6grenme slrecine aktif katilimini
engellemekte ve onlarin anlamadiklarini, 6grenemediklerini diisinmelerine yol agmaktadir.
Ayse bu olumsuz etki ile ilgili ifadelerinin devaminda, “Sonra ¢ocugunun anlamadigini,
o6grenmedigini, bir sorun olup olmadigini merak ettiklerini ve bu konuda endise duyduklarini dile
getiriyorlar” demistir. Bu durum, cocuklarin 06zglivenlerini zedelemekte ve 0Ogrenme
motivasyonlarini diisirmektedir. Ayse ayrica bu durumun cocuklara yansimasini, “Velilerin bu
tavri ile cocuklar da kendilerini yetersiz hissederek 6grenemediklerini ve basaramayacaklarini
diisiinmeye basliyorlar” seklinde ifade etmistir.

Zeynep'in ifadeleri, ebeveyn ilgisinin niteliginin 6nemine dikkat cekmektedir. Ozellikle
okul oncesi donemde, ebeveynlerin ilgisinin genellikle cocuklarin 6z bakim ihtiyaglarina
odaklandig gorilmektedir. Zeynep bu durumla ilgili gérislerini, “Ozellikle okul éncesi dénemi
cocuklari velileri icin ilgili ebeveyn olmak, cocuklarin egitimi degil akademik ve bilissel gelisimi
degil sadece 6z bakimi ile (yemek yemelerini saglamak, tuvalet ihtiyacini karsilamak,
terlediklerinde (istlerini degistirmek vs.) ilgili oldugunu diisiinmekteyim” seklinde belirtmistir. Bu
durum, cocuklarin akademik ve bilissel gelisimlerinin ihmal edilmesine neden olabilmektedir.

Betll’'Gin ifadeleri, ebeveynlerin ¢ocuklariyla kaliteli zaman gecirmesinin bilissel gelisim
Uzerindeki olumlu etkilerini 6ne ¢ikarmaktadir. Betil bu baglamda, “Velilerimizin bir kismi ¢ok
ilgili ve kiiltiirlii, cocuklari ile kaliteli zaman gecirmeyi ve ¢ocugun mutlu giivende olmasini
o6nemsiyor” demektedir. Bu c¢ocuklar, sinif ortaminda kurallara uyan, 6grenmeye acik ve
arkadaslariyla iyi iliskiler kuran bireyler olarak gozlemlenmektedir. Betll ayrica, “Gercek
anlamda ilgili olan velilerin ¢ocuklarina baktigimiz zaman, sinifta kurallara uyan, 6grenmeye
acik, arkadaslari ile iyi iliskiler kuran ve bircok bilissel bilgiye sahip oldudu gériilmektedir”
seklinde gorus ifade etmistir. Ancak Bettil, bazi ebeveynlerin asiriilgili oldugunu iddia etmelerine
ragmen cocuklarinin ekrana maruz kaldigini ve bilingli bir sekilde zaman gecirilmedigini
belirtmistir. Betlil, “Bazi velilerimiz ¢cocugunu ¢ok sevip asiri ilgili oldugunu iddia etmesine
ragmen evde ¢ocugun cok fazla ekrana maruz kaldigini ve anne babasi ile gegirdigi zamanin ¢ok
bilinglice planlanmadigini gériiyorum” demistir. Bu durum, ¢ocuklarin okulda kural tanimaz ve
ogrenmeye karsi isteksiz davranmalarina neden olmaktadir. Betil, “Cocugun her istedigini
yapmak anlamina gelen durumlara maruz kaldiklari igcin ¢cocuklar okulda kural tanimaz, ¢cabuk
sikilan ve her istediklerinin yapilmasini bekleyen ¢ocuklara déniistiyor” seklinde ifade etmistir.

Sosyoekonomik diizeyin ebeveyn ilgisinin niteligi ve niceligi lGzerinde 6nemli bir etkisi
oldugu gorilmektedir. Zeynep bu baglamda, “Sosyoekonomik diizey ve egitim durumu arttikca
cocuklarina ayirdiklari ve gegirdikleri zaman azalmaktadir. Ancak zamanin az olmasi onlarla
glizel vakit gecirmedikleri anlamina gelmez. Kisa siirelerde olsa da kaliteli zaman dilimleri
olusturabileceklerini diisiinmekteyim” seklinde goris belirtmistir. Ancak sosyoekonomik diizeyi
duslik olan ailelerde, ebeveynlerin cocuklariyla gecirdikleri zamanin niceligi artmasina ragmen,
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bu zamanin niteligi diisiik kalmaktadir. Zeynep bu durumu, “Ozellikle calismayan ev hanimi olan
ya da egitim dlizeyi bakimindan alt grupta yer alan ebeveynler icin cocuklarina ayirdiklari ya da
birlikte gecirdikleri zaman araligi olduk¢a fazladir. Ancak bu zaman dilimlerinde ¢ocuklari ile ilgili
bilissel, sosyal ve duygusal aktivitelere yer vermedikleri, cogunlukla TV, tablet karsisinda evde
bos zaman gecirdiklerini diisiinmekteyim” seklinde dile getirmektedir.

Fatma, sosyoekonomik diizeyi yliksek olan ailelerin ¢ocuklariyla daha kaliteli zaman
gecirdiklerini ve onlara gesitli uyaricilar sunduklarini belirtmistir. Fatma bununla ilgili, “Velilerim
sosyoekonomik diizeyleri cogunlukla iyi oldugu icin ¢ocuklariyla, ¢calismalarina ragmen kaliteli
zaman gegirmekte ve onlara degisik uyaricilar da sunmaktadirlar” demistir. Ancak
sosyoekonomik dizeyi disik olan ailelerde, ebeveynlerin cocuklariyla gecirdikleri zamanin
niteligi distk kalmaktadir. Fatma bu durumu, “Sosyoekonomik diizeyi iyi olmayan velilerim de
gozlemledigim kaliteli zaman gegirme konusunda yetersiz, gerekli uyaricilar da sunmadiklari fark
ettim” seklindeki gorisleriyle belirtmistir.

Burcu, sosyoekonomik diizey ile egitim diizeyi arasinda paralellik oldugunu belirtmistir
ve “Sosyoekonomik diizey ve egitim dlizeyi paralel olarak cocuga gésterilen ilgiyi de arttirmakta”
demistir. Egitim diizeyi ylksek olan aileler, cocuklariyla daha verimli ve bilingli bir sekilde zaman
gecirmekte ve bu durum c¢ocuklarin bilissel gelisimine olumlu yansimaktadir. Burcu goérislerinin
devaminda “Genel olarak her ne kadar egitim diizeyi arttik¢a cocukla evde gecirilen vakit azalsa
da kisith zaman da gecirilen vakit daha verimli olarak degerlendiriliyor” seklinde ifadeler
belirtmistir. Ancak egitim dlizeyi diisiik olan ailelerde, cocuklarla gecirilen zamanin niteligi diisiik
kalmakta ve bu durum cocuklarin bilissel gelisimini sinirlandirmaktadir. Burcu ayrica, “Egitim
diizeyi diisiik aile de anne ¢calismadigi zaman aslinda daha ¢ok ¢ocukla vakit geciriyor gibi
goziikse de verim agisindan ilgi alaka ¢ok daha az seviyede kaliyor” demistir.

3.1.2. Ebeveyn ilgisinin Cocuklarin Duygusal-Davranigsal Gelisimine Etkisi

Arastirmanin ikinci alt problemi olarak ebeveyn ilgisinin cocuklarin duygusal-davranissal
gelisimine etkisi ele alinmistir. Bu alt probleme bagli olarak ikinci tema “Ebeveyn ilgisinin
Cocuklarin Duygusal-Davranissal Gelisimine Etkisi” seklinde ortaya cikmistir. Arastirmanin
verileri toplanirken katilimcilara yoneltilen “Velileriniz sizce ¢ocuklarinin duygusal-davranissal
gelisimi konusunda dikkatli ve ilgililer mi? Bu ilgi ve ilgisizlik ¢cocuklarin duygusal-davranissal
gelisimlerini nasil etkiliyor?” sorusuna alinan cevaplara bakildiginda ebeveyn ilgisi ile cocuklarin
duygusal-davranissal gelisimi arasindaki iliskiye isaret eden cesitli gorislerin  oldugu
gorilmektedir. 0-6 yas donemi iceren okul dncesi donemde, cocugun saglikh bir birey olabilmesi,
sosyallesmesi, cevresiyle iyi iliskiler kurabilmesi, duygusal-davranissal gelisimin temel 6zellikleri
icerisindedir. Ayrica ¢ocuklarin duygularini kontrol edebilmesi (korku, kizginlik, kiskanclik, sevgi,
Gzuntl, mutluluk vb.), kendi davranislarini kontrol edebilmesi (arkadaslik, paylasma, kendini
ifade etme, yaraticilik, bagimsizlik vb.) ile ilgili becerilerini eklemek miimkinddr.

Ogretmenler, bazi ebeveynlerin cocuklarina asiri ilgi gosterdigini ancak bu ilginin
cocuklarin duygusal gelisimini olumsuz etkiledigini belirtmistir. Ayse bu durumu, “Evet ilgililer,
hatta birka¢ velim igin fazla ilgili diyebiliriz, ancak bu ilgi icin tam dogru bir ilgi diyemeyiz”
seklinde ifade etmistir. Bu tlr ebeveynler, cocuklarinin sadece mutlu olmasini istemekte ve
GzGlmemeleri icin her tirll isteklerini yerine getirmektedir. Gorilslerinin devaminda Ayse,
“Cocuklarin tiim duygu durumlarini yasamalarina izin vermeyerek duygulari ile nasil basa
ctkacagini 6grenememis, bu duygulara uygun davranis gelistiremeyen ve mutsuz ¢ocuklar
bliyiitiiyoruz” demistir. Bu durum, ¢ocuklarin duygusal olgunluk kazanmalarini engellemekte ve
duygularini yonetme becerilerinin gelisimini sinirlandirmaktadir.

Ote yandan, ebeveynlerin ¢cocuklariyla ilgili ve bilingli bir sekilde ilgilenmeleri, cocuklarin
duygusal ve davranissal gelisimini olumlu yonde etkilemektedir. Mercan bu durumla ilgili, “Evet,
cocuklarin duygusal ve davranissal gelisimi konusunda dikkatlidirler” seklinde belirtmistir.
Mercan’a gore, ebeveynlerin ¢cocuklarinin duygu durumlarini Gnemsemesi, cocuklarin kendilerini
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ifade etme, duygularini yonetme ve arkadas iliskilerini saglikh bir sekilde stirdiirme becerilerini
gelistirmektedir. Mercan, ifadelerinin devaminda “Egder veli ¢ocugu ile ilgili ise ¢ocuk, nerede
nasil davranacadini, duygu durumlarini yasarken nasil kendini yénetebilecegi ve nasil ifade
edebilecegini, arkadas iliskilerini ve bununla baglantili olarak tiim okul yasantisini da olumlu
ybnde etkiliyor” demistir. Ancak ebeveyn ilgisinin eksik oldugu durumlarda, ¢ocuklarin duygusal
ve davranissal sorunlar yasadigl gozlemlenmektedir.

Ebeveyn ilgisinin eksikligi, cocuklarin duygusal ve davranissal gelisimini olumsuz
etkilemekte ve okul ortaminda cesitli sorunlara yol agmaktadir. Ornegin Burcu bu durumu, “Bu
konu velilerin bizden (istiin ¢caba bekledigi ancak evlerinde hicbir ¢caba géstermedikleri yegdne
konulardan” seklinde ifade etmistir. Burcu’ya gore, bazi ¢ocuklar evde mutsuz bir ortamda
bliyiimekte ve okulda daha mutlu olmaktadir. Bu ¢ocuklar, okulda 6gretmenlerinden anne veya
baba rolii beklemekte ya da dikkat c¢ekmek icin sinif diizenini bozacak davranislar
sergilemektedir. Bu konu icin Burcu, “Bazi c¢ocuklar okulda rol karmasasi yasiyorlar.
Ogretmenlerinden anne veya baba rolii bekliyorlar ya da siirekli dikkat gekici hareketler yapmak
adina sinif diizenini bozacak davranislar sergiliyorlar’ demistir. Bu durum, cocuklarin duygusal
olarak desteklenmedigini ve ebeveyn ilgisinin eksikliginin okul yasantisina yansidigini
gostermektedir.

Sosyoekonomik dizey, ebeveynlerin c¢ocuklarinin duygusal-davranissal gelisimine
gosterdikleri ilgiyi onemli olclide etkilemektedir. S6zgelimi Fatma, “Sosyoekonomik diizeyi iyi
olan velilerimizin ¢ocuklarinin duygusal gelisimlerini 6nemsediklerini, sosyoekonomik diizeyi iyi
olmayan velilerim de egitim diizeyleri diisiikk olmasindan da kaynakli bu konuyu
6nemsemediklerini gérmekteyim” seklinde goris belirtmistir. Bu durum, sosyoekonomik diizeyi
diuslik olan bazi ailelerde, ¢ocuklarin duygusal ihtiyaglarinin ihmal edildigini gostermektedir.
Baska bir katilimci olan inci ise “Tek cocuk sahibi aileler daha dikkatli olabiliyor, onlar da durumu
bazen abartiyor ve hayatin tek odak noktasini cocuklari yapiyorlar” demistir. Ancak kardes sayisi
fazla ve ekonomik diizeyi diislik olan ailelerde, cocuklarin duygusal ihtiyaglarina yeterince 6nem
verilmemektedir. Ayrica inci bu durumu “Kardes sayisi fazla ve ekonomik diizeyi diisiik olan
ailelerde durum degisiyor, bu aileler ne yazik ki daha umursamaz oluyor” seklinde ifade etmistir.

Aile yapisi da ebeveyn ilgisinin niteligini belirleyen énemli bir faktérdiir. Elmas, “Ustte de
belirttigim parcalanmis aile velileri kesinlikle umursamaz ve ihmalkdr” seklinde belirtmistir.
Parcalanmis ailelerde, ebeveynlerin c¢ocuklarinin duygusal ihtiyaclarina yeterince 6nem
vermedigi gozlemlenmektedir. ElImas, “Daha diizenli bir is ve aile yasami olan velilerim ise daha
hassas ve siirecte yer almaya istekliler” demistir. Bu durum, aile yapisinin ¢ocuklarin duygusal-
davranissal gelisimi tGizerindeki etkisini ortaya koymaktadir.

Egitim dlizeyi, ebeveynlerin cocuklarinin duygusal-davranissal gelisimine gosterdikleri
ilgiyi belirleyen bir diger dnemli faktordiir. Ozge, “Editim diizeyi biraz daha iyi olan ve
sosyoekonomik olarak daha iyi durumda olan ve sosyal ¢evreleri de ¢ocuklarina 6nem veren
veliler daha ilgili ve hassaslar” seklinde ifade etmistir. Ancak egitim dizeyi diisiik olan ailelerde,
cocuklarin duygusal ihtiyaglarina yeterince énem verilmemektedir. Ozge, “Ancak genel anlamda
egitim diizeyi dlisiik ve sosyal cevreleri de cocugu é6nemsemeyen aileler daha ilgisiz olabiliyorlar”’
demistir. Hatice ise egitimli ailelerin ¢ocuklarina daha bilingli ve sabirli yaklastigini belirtmistir.
Hatice ek olarak, “Egitimli aileler daha bilingli 6zellikle ¢alisan annelerin ¢cocuklarina daha sabirli
ve ilgili yaklastigini gériiyorum” seklinde ifade etmistir. Ancak bazi 6gretmenlere gore bazi ev
hanimlarinin ¢ocuklarinin kendi halinde biylimesini bekledigi g6zlemlenmektedir. Hatice ayrica,
“llging sekilde ev hanimlari daha kendi halinde biiyiimesini bekliyor cocuklarin” demistir.
Ebeveynlerin ¢ocuklariyla ilgili ve bilingli bir sekilde ilgilenmeleri, cocuklarin duygusal olgunluk
kazanmalarini ve saglikh davranislar gelistirmelerini desteklemektedir. Ancak asiri ilgi veya
ilgisizlik, cocuklarin duygusal-davranissal gelisimini olumsuz etkilemekte ve okul yasantisina
yansimaktadir. Ayrica, sosyoekonomik diizey, aile yapisi ve egitim dizeyi gibi faktorler,
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ebeveynlerin cocuklarina gosterdikleri ilginin niteligini belirlemekte ve bu durum cocuklarin
duygusal-davranissal gelisimini dogrudan etkilemektedir.

3.1.3. Ebeveyn ilgisinin Cocuklarin Sosyal Gelisimine Etkisi

Arastirmanin Uclinci alt problemi olarak ebeveyn ilgisinin cocuklarin duygusal-
davranissal gelisimine etkisi ele alinmistir. Bu alt probleme bagli olarak li¢lincli tema “Ebeveyn
ilgisinin Cocuklarin Sosyal Gelisimine Etkisi” seklinde ortaya cikmistir. Arastirmanin verileri
toplanirken katilimcilara yoneltilen “Velileriniz sizce ¢ocuklarinin sosyal gelisimi konusunda
dikkatli ve ilgililer mi? Sizce bu ilgi ve ilgisizlik ¢ocuklarin sosyal gelisimlerini nasil etkiliyor?”’
sorusuna alinan 6gretmen cevaplarina bakildigi zaman ebeveynlerin kisisel 6zellikleri ve aile
yapilari sonucu sosyal gelisime verdikleri 6nemi farklilastirdigini belirtmislerdir. Bu farklilar
sonucunda da ¢ocugun sosyal ortamdaki davranislari etkilenmektedir. Sosyal gelisim derken
cocugun kendisi ve ailesi ile ilgili genel bilgileri aciklayabilme, toplum icinde nasil davranmasi
gerektigini bilmesi akla gelmektedir. Ayrica arkadaslari ile iyi iliskiler kurabilme, aile iliskileri ve
canlilarla olan iliskileri, ebeveynlerinden olumlu ayrilma, ortama uyum saglama, iletisim
kurabilme, baskalarina saygi gosterme, herhangi bir ise baslayabilme ve bitirebilme, yasina
uygun sorumluluk alabilme ve aldigi sorumlulugu yerine getirebilme ve bu sorumlulugu
anlayabilme kapasitesi de bu baglamda ele alinabilir.

Bunun yaninda gerektiginde baskalarina anlatabilme, kendine ve yapabileceklerine
glivenebilme, topluluk karsisinda konusabilme ve kendini ifade edebilme becerisi de
siralanabilir. Farkli ortamlarin gerektirdigi kurallara uyabilme, toplumdaki kisilerin hayat icinde
farkli rollere sahip oldugunu anlayabilme, baskalarinin sorunlarini anlayabilme ve bu sorunlari
¢6zmesine yardim etmek icin gereken ¢ozlimleri arama, baskalarindan da yardim isteyebilme,
estetik degerleri koruyabilme ve sanat eserlerini ve degerlerini fark edebilme vb. durumlari
icermektedir. Ogretmenler, ebeveynlerin ¢ocuklarinin sosyal gelisimine yénelik tutumlarinin
cocuklarin sosyal davranislarini dnemli 6lgiide etkiledigini belirtmistir. Ornegin Ayse bu durumu,
“Evet, zaten ¢ogu veli ilk etapta okul éncesi egitim ile ilgili ¢ok fazla sey bilmezken bile
sosyallesmesi icin ¢cocugunu anaokuluna getiriyor” seklinde ifade etmistir. Bu durum,
ebeveynlerin ¢ocuklarinin sosyal gelisimini desteklemek icin okul 6ncesi egitimi 6nemsediklerini
gostermektedir. Ancak uygulamada bazi sikintilar yasanmaktadir. Goruslerinin devaminda bu
konuyla ilgili olarak Ayse, “Kimi veli sosyal cevrede cocuga sinirsiz bir 6zgiirliik tanirken, kimi veli
de ¢cocugunu ¢ok fazla sinirlyor” demistir. Bu tutumlar, cocuklarin sosyal sinirlari konusunda
problem yasamalarina neden olmaktadir. Ayrica Ayse, “Bu ¢ocuklarin sinirlari konusunda
problem yasamalarina sebep oluyor. Kimi daha ¢ekingen davranip ice kapanirken, yaptigi her
harekette onay beklerken, kimi de her istedigini, her an yapabilecedi, sinirsiz bir 6zgiirliige sahip
oldugu diisiincesi ile biiyliyor” seklinde goris belirtmistir.

Ebeveynlerin c¢ocuklariyla ilgili ve bilingli bir sekilde ilgilenmeleri, ¢ocuklarin sosyal
gelisimini olumlu yénde etkilemektedir. Ornegin Fatma bu durumla ilgili diisiincelerini,
“Velilerim c¢ocuklarinin genel olarak sosyal gelisimlerini énemsemektedirler. Cocuklarinin
disarida yaparak yasayarak gézlem ve yerinde 6grenmenin éneminin farkindadirlar. Ayrica
sosyal etkinliklerde cocuklarin daha mutlu olduklarini da ifade etmektedirler.” seklinde ifade
etmistir. Fatma’ya gore, ebeveynler cocuklarinin disarida yaparak yasayarak 6grenmelerinin
oneminin farkindadir ve sosyal etkinliklerde ¢ocuklarin daha mutlu olduklarini belirtmektedir.
Fatma, gorislerinin devaminda, “Eder aile cocuklari ile ilgili ise sosyal gelisimlerini olumlu yénde
etkilemektedir. Sosyal ag¢idan c¢ocuklarin fazla uyariciya maruz kalmadiklari takdirde biitiin
gelisim alanlarinda eksiklikler fark ediliyor. Akranlari ile iletisim, algilarinda segicilikleri ve bir¢cok
konuda fikir sahibi olup bunlari da kendilerini rahat bir sekilde ifade edip aktarabiliyorlar’
demistir. Bu durum, cocuklarin akranlari ile iletisim kurma, kendilerini ifade etme ve sosyal
becerilerini gelistirme konusunda daha basarili olmalarini saglamaktadir.
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Ebeveyn ilgisinin eksikligi, cocuklarin sosyal gelisimini olumsuz etkilemekte ve okul
ortaminda cesitli sorunlara yol agmaktadir. inci, “Cok dikkatli sayilmazlar. Sosyal gelisimi sadece
sosyallesmek olarak gériiyorlar” seklinde belirtmistir. inci’'ye gore, ebeveynler ¢cocuklarina bir
birey gibi davranmamakta ve bu durum cocuklarin kendine ve cevresine deger vermeyen,
sorumluluk bilincinden yoksun bireyler olarak yetismelerine neden olmaktadir. inci, ek olarak bu
yonde, “Bu yiizden kendine de gevresine de deder vermeyen ve sorumluluk bilmeyen ¢ocuklar
olarak okula geliyorlar’ demistir. Bu cocuklar, iletisim kurmayi bilmeyen, ekrana bagiml ve ne
istediginin farkinda olmayan bireyler olarak yetismektedir. inci ayrica, “Evde kendini ifade
edemeyen cocuklar ya sinifta ¢ok konusuyorlar ya da tamamen icine kapaniyorlar’ seklinde
gorus ifade etmistir.

Ogretmenler, ebeveynlerin cocuklarinin sosyal gelisimine yénelik ikili tutumlar
sergilediklerini belirtmistir. Burcu, “Genel de veliler sosyal gelisim konusunda kendi ¢ocuklari
arkadaslari tarafindan dislaniyorsa bu konuyu daha ¢cok 6nemsemekte” seklinde ifade etmistir.
Ancak cocuklarinin sosyal gelisimindeki sikintilar baska cocuklari etkiliyorsa, ebeveynler bu
konuyu daha az dnemsemektedir. Burcu, “Ama c¢ocuklarinin sosyal gelisimlerinde ki sikinti
cocugu degil de arkadaslarini daha ¢ok etkiliyorsa daha az é6nemsiyor” demistir. Bu ikili tutum,
cocuklarin sosyal gelisimini olumsuz etkilemekte ve ilerleyen donemlerde risk teskil etmektedir.
Burcu devaminda, “Bu ikilik de ¢ocugu da direkt olarak etkilemekte ve ilerleyen dénemdeki
yasami icin risk teskil etmekte” seklinde goris belirtmistir.

Sosyoekonomik diizey, ebeveynlerin ¢ocuklarinin sosyal gelisimine gosterdikleri ilgiyi
belirleyen dnemli bir faktordir. Fatma, “Sosyoekonomik diizeyi ve egitim diizeyi de yiiksek olan
velilerimin ¢ocuklarinin sosyal gelisimi konusunda daha dikkatli ve hassas olduklari,
sosyoekonomik diizeyi kéti olan velilerimin de bu konuda daha umursamaz ve bilingli
olmadiklarini gérmekteyim” seklinde ifade etmistir. Bu durum, sosyoekonomik diizeyi dislik
olan ailelerde, ¢ocuklarin sosyal gelisiminin ihmal edildigini gostermektedir. Ayni sekilde aile
yapisi da ebeveynlerin ¢cocuklarinin sosyal gelisimine gosterdikleri ilgiyi etkilemektedir. Elmas
ayrica, “Parcalanmis aileler, 6zellikle babalar tarafindan dedersiz gériilen anneler daha ilgisiz’
seklinde goriis belirtmistir. Bu durum, parcalanmis ailelerde ¢ocuklarin sosyal gelisiminin ihmal
edildigini géstermektedir. Ote yandan, daha diizenli bir aile yapisina sahip olan ebeveynler,
cocuklarinin sosyal gelisimine daha fazla 6nem vermektedir.

Egitim dlizeyi, ebeveynlerin cocuklarinin sosyal gelisimine gosterdikleri ilgiyi belirleyen
bir diger 6nemli faktordiir. inci bu durumu, “Egitim seviyesi daha yiiksek olan ve daha geng olan
ebeveynler daha ilgili ve dikkatli oluyorlar” seklinde ifade etmistir. Ancak egitim diizeyi duslik
olan ailelerde, cocuklarin sosyal gelisimi ikinci planda kalmaktadir. Burcu, “Sosyal gelisim
konusunda egitim diizeyi ve sosyoekonomik diizeyin artmasi ya da azalmasi diger alanlardaki
kadar net bir sekilde etki etmemekte bana gére” demistir. Burcu’ya goére, bazen egitim diizeyi
duslik ailelerin ¢ocuklarinin sosyal gelisimini dnemsedikleri de gdzlemlenmektedir. Burcu son
olarak, “Bazen egitim diizeyi diisiik ailelerin ¢cocuklarini bize teslim ederken birincil énceliklerinin
sosyal gelisimlerinin artmasindan mutlu olacaklarini belirtmesi bunu kanitlar” seklinde goris
ifade etmistir.

4. Tartisma, Sonug ve Oneriler

Bu arastirmada, ebeveyn ilgisinin cocuklarin bilissel gelisimi (izerindeki etkisi, okul dncesi
ogretmenlerinin perspektifinden nitel bir yaklasimla analiz edilmistir. Elde edilen bulgular,
ebeveyn ilgisinin niceliginden c¢ok niteliginin 6nemli oldugunu ve bu niteligin sosyoekonomik
dizey, egitim seviyesi ve ebeveyn-cocuk etkilesiminin kalitesi gibi faktérlerle dogrudan iliskili
oldugunu ortaya koymaktadir. Bu sonuglar, literatlirdeki temel teorilerle ortlismekle birlikte,
bazi geliskili dinamikleri de giin ylziine ¢ikarmaktadir.

Ogretmenlerin vurguladigi izere, ebeveynlerin cocuklarina yonelik asiri korumaci veya
pasif 6grenmeye dayali yaklasimlari, cocuklarin 6z diizenleme ve bagimsizlik becerilerini olumsuz
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etkilemektedir. Bu durum, Vygotsky’'nin (1978) Yakinsal Gelisim Alani teorisiyle celismektedir.
Vygotsky, cocuklarin yetiskin rehberligiyle yeni beceriler kazanabilecegini savunurken, bu
calismada ebeveynlerin rehberlikten ziyade bilgi aktarimina odaklanmasi, ¢ocuklarin aktif
katilimini engellemekte ve 6grenme motivasyonunu disirmektedir. Ayrica, Baumrind’in (1991)
otoriter ve izin verici ebeveynlik stilleri arasindaki denge eksikligi, cocuklarin karar verme
becerilerini zayiflatmakta ve 6zgliven kaybina yol agmaktadir. Bu bulgular, Grolnick ve Ryan
(1989) tarafindan belirtilen 6zerklik destegi eksikliginin bilissel gelisimi nasil engelledigini
destekler niteliktedir.

Sosyoekonomik diizeyin, ebeveynlerin ¢ocuklariyla gecirdikleri zamanin kalitesini ve
icerigini belirlemedeki rolii dikkat cekicidir. Ogretmenlerin belirttigi Uzere, yiiksek
sosyoekonomik dizeyli aileler, cocuklarina zengin uyaricilar (6rnegin, kitaplar, egitici oyunlar
vb.) sunarken, disiik sosyoekonomik diizeyli ailelerde bu uyaricilarin yerini pasif ekran sireleri
almaktadir. Bu durum, Hart ve Risley’in (1995) calismasiyla paralellik gostermektedir. Disik
gelirli ailelerde ¢cocuklarin dil ve bilissel gelisimi, ebeveyn-cocuk etkilesiminin sinirhligi nedeniyle
geri kalmaktadir. Ancak bu calismada, bazi diisiik sosyoekonomik diizeyli ailelerin ¢ocuklarina
daha fazla zaman ayirmasina ragmen, bu zamanin niteliksiz olmasi, Hoff’'un (2003) “sosyal sinifin
dil kullanim1” gériisiinii desteklemektedir. Ogretmenlerin vurguladigi “kaliteli zaman” kavrami,
literatlirdeki “etkilesimli 6grenme” (Rogoff, 1990) kavramiyla ortiismektedir. Ancak bazi
ebeveynlerin cocuklariyla gecirdikleri zamani ekran bagimliligi veya asiri 6zglrlik sunarak
degerlendirmesi, bilissel gelisimi olumsuz etkilemektedir. Bu durum, Zimmerman ve digerlerinin
(2007) yogun diizeyde ekran maruziyetinin ¢ocuklarin dil gelisimi tzerindeki zararh etkilerini
irdeledikleri calismasiyla uyumludur.

Egitim dizeyi yliksek ebeveynlerin, cocuklarinin bilissel gelisimini desteklemek icin
bilingli stratejiler (6rnegin, sorgulama, kesfetme) kullanmasi, Piaget’nin (1952) aktif 6grenme ve
Bruner’in (1960) bulus yoluyla 6grenme teorilerini yansitmaktadir. Buna karsilik, egitim dizeyi
disik ebeveynlerin 6z bakim odakl yaklasimi, cocuklarin st diizey diistinme becerilerini (analiz,
sentez) gelistirmesini engellemektedir. Bu bulgu, Bornstein ve digerlerinin (2003) “ev ortaminin

bilissel uyariciigl” modeliyle ortlismektedir.

Ogretmenlerin belirttigi lizere, asiri korumaci ebeveynlik, cocuklarin duygusal
deneyimlerini sinirlandirarak olumsuz sonuglara yol agmaktadir. Bu durum, ¢ocuklarin korku,
ofke ve lzlntU gibi temel duygular yonetme becerilerini engellemekte ve Bowlby’'nin (1969)
baglanma teorisinde wvurguladigi “glivenli kesif” dengesini bozmaktadir. Asiri korumaci
ebeveynler, cocuklarin duygusal dayaniklilik kazanmasini engelleyerek, Erikson’un (1950)
psikososyal gelisim evrelerinde tanimlanan “Ozerklik-kusku” c¢atismasini olumsuz yonde
etkilemektedir. Schiffrin ve digerleri (2014), bu tir ebeveyn davranislarinin ¢ocuklarda yiiksek
anksiyete ve disik yasam doyumu ile iliskili oldugunu belirtmistir.

Ote yandan, duygusal ihtiyaglara duyarli ve dengeli ebeveyn ilgisi, cocuklarin duygusal
diizenleme ve sosyal uyum becerilerini desteklemektedir. Bu bulgu, Baumrind’in (1991) otoriter
ve izin verici ebeveynlik stilleri arasindaki ideal dengeyi temsil eden demokratik ebeveynlik
modeliyle uyumludur. Ebeveynlerin, ¢cocuklarinin duygularini tanima ve bu duygulari yapici bir
sekilde yonlendirme becerisi, cocuklarin sosyal iliskilerde basarili olmalarini desteklemektedir.
Bu yaklasim, Gottman ve digerlerinin (1997) “duygu koglugu” kavramiyla birlikte ele alinabilir.
Gottman ve digerlerine gore, duygu kocu ebeveynler, cocuklarinin duygusal deneyimlerini fark
eder, kabul eder ve bu anlari, cocuklarina rehberlik etmek icin bir firsat olarak kullanmaktadir.

Sosyoekonomik diizeyin, ebeveynlerin duygusal-davranissal gelisime yonelik ilgisini
sekillendirdigi goriilmektedir. Dislik sosyoekonomik diizeyli ailelerde, ¢ocuklarin duygusal
ihtiyaclarinin ihmal edilme riski artmakta ve bu durum, Bronfenbrenner’in (1979) ekolojik sistem
teorisinde vurguladigi “mezosistem” etkilesimlerinin eksikligiyle acgiklanabilir. Lareau (2011),
duslik gelirli ailelerin “dogal biyliime” yaklasimini benimserken, orta sinif ailelerin “planli
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yetistirme” stratejileri kullandigini belirtmistir. Bu c¢alismada da goruldtugli Uzere, disuk
sosyoekonomik diizeyli ebeveynler, cocuklarin duygusal gelisimini destekleyecek kaynaklara ve
bilgiye erisimde sinirhliklar yasamaktadir.

Parcalanmis ailelerdeki duygusal ihmalkarlik, Amato ve Keith’in (1991) bosanmanin
cocuklar izerindeki olumsuz etkilerini inceleyen calismalariyla paralellik géstermektedir. Ote
yandan, egitim dizeyi yiksek ebeveynlerin duygusal-davranissal gelisime daha fazla 6nem
vermesi, Hoff'un (2006) egitimli ebeveynlerin dil ve duygusal etkilesim kalitesindeki Gstlunligu
ile iliskilidir. Ancak literatlire gbre ev hanimi annelerin ¢ocuklari “kendi haline birakma” egilimi,
bu grubun sosyal destek eksikligi veya geleneksel rol kaliplari nedeniyle aciklanabilir (Harkness
& Super, 1992).

Ogretmenlerin belirttigi (izere, ebeveynlerin asiri korumaci veya asiri izin verici
tutumlari, cocuklarin sosyal sinirlari 6grenmesini engellemektedir. Bu durum, Baumrind’in
(1991) ebeveynlik stilleri modelindeki “otoriter” ve “izin verici” stillerin olumsuz sonuglariyla
ortismektedir. Asiri sinirlayici tutumlar, cocuklarin ice kapanmasina yol acgarken; sinirsiz
Ozglrluk, kuralsiz davranislari normallestirmektedir. Bandura’nin (1977) sosyal 6grenme teorisi,
cocuklarin sosyal normlari ebeveyn modellemeleriyle 6grendigini savunurken, bu calismada
ebeveynlerin tutarsiz davranislarinin cocuklarda rol karmasasi yarattigl gdzlemlenmistir.

Egitim dlizeyi ylksek ebeveynlerin, ¢ocuklarin sosyal gelisimini bilincli stratejilerle
(6rnegin, duygusal ifadeyi tesvik etme, problem ¢ézme becerilerini modelleme) desteklemesi,
Vygotsky’'nin (1978) sosyokltiirel teoride altini ¢izdigi rolleri yansitmaktadir. Bazi 6gretmenlerin
belirttigi Gzere, egitimli ebeveynler cocuklarina liderlik ve sorumluluk alma firsatlari sunarken;
egitim dlizeyi duslik ebeveynler, sosyal gelisimi pasif sosyallesmeye indirgemektedir.

Sonug olarak bu arastirma, ebeveyn ilgisinin cocuklarin bilissel, duygusal-davranissal ve
sosyal gelisimi Gzerindeki etkilerini kapsamli bir sekilde incelemistir. Elde edilen bulgular,
ebeveyn ilgisinin niteliginin cocuklarin gelisimsel siireclerinde belirleyici bir rol oynadigini ortaya
koymaktadir. Ebeveynlerin asiri korumaci veya asiri izin verici tutumlari, ¢cocuklarin 6zerklik,
duygusal diizenleme ve sosyal uyum becerilerini olumsuz etkilemektedir. Ote yandan, dengeli
ve bilingli ebeveyn ilgisi, cocuklarin bilissel, duygusal ve sosyal gelisimini desteklemektedir.

Sosyoekonomik diizey, egitim seviyesi ve aile yapisi gibi faktorler, ebeveynlerin
cocuklarina sundugu destek ve rehberligin kalitesini belirlemektedir. Yiksek sosyoekonomik
dizeyli ve egitimli ebeveynler, cocuklarina zengin uyaricilar ve yapilandiriimis etkinlikler
sunarken; distk sosyoekonomik diizeyli ve egitim dizeyi diusiik ebeveynler, cocuklarin
gelisimsel ihtiyaclarini karsilamada sinirliliklar yasamaktadir. Ayrica, parcalanmis ailelerdeki
duygusal ihmalkarlik, cocuklarin sosyal ve duygusal gelisimini olumsuz etkilemekte ve bu durum,
okul yasantisina da yansimaktadir.

Arastirmanin bulgularina bagl olarak asagida bazi 6neriler siralanmistir:

o Okul 6ncesi egitim kurumlari, ebeveynlere yonelik etkili iletisim, duygusal kogluk
ve sinir koyma teknikleri konularinda egitim programlari diizenlemelidir. Bu
programlar, ebeveynlerin cocuklariyla daha bilincli ve dengeli bir sekilde
etkilesim kurmalarini saglayabilir.

o Ozellikle diisiik sosyoekonomik diizeyli ailelere yonelik ev merkezli destek
programlari gelistiriimelidir. Bu programlar, ebeveynlere cocuklarinin bilissel,
duygusal ve sosyal gelisimini destekleyecek pratik stratejiler sunmalidir.

o Okullar, ebeveynlerle diizenli iletisim kurarak cocuklarin gelisimsel ihtiyaclarini
karsilamada ortak bir yaklasim benimsemelidir. Aile katihm etkinlikleri ve veli-
o6gretmen gorismeleri, bu is birligini gliclendirebilir.

o Ebeveynlerin ¢cocuklariyla kurdugu etkilesimin niteligini daha detayli inceleyen
boylamsal calismalar yapilimalidir. Bu c¢alismalar, ebeveyn tutumlarinin
cocuklarin gelisimi tGzerindeki uzun vadeli etkilerini ortaya koyabilir.
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o Ebeveynlerin cocuklariyla gecirdikleri zamanin niteligini olumsuz etkileyen ekran
bagimliigr ve pasif teknoloji kullanimi gibi faktorlerin cocuklarin gelisimi
Uzerindeki etkileri derinlemesine incelenmelidir.

Etik Komite Onayi: Bu arastirma icin Diizce Universitesi Bilimsel Yayin ve Etik Kurulu’ndan
(07.11.2024-343) etik izin alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi igin esit diizeyde
katki saglamistir.

Cikar Catismasi: Yazarlar, bu makalenin arastiriimasi, yazarligi ve/veya yayinlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar, bu makalenin arastiriimasi, yazarligi ve / veya yayinlanmasi igin
herhangi bir finansal destek almamistir.

Yapay Zeka Kullanimi Bildirimi: Yazarlar; bu makalenin ingilizce versiyonunun Tiirkceden
ingilizceye cevrilmesinin yani sira gramer ve imla kontroliinde ChatGPT 4.0 ve Deepl’dan
yararlanmistir.

Tesekkiir: Arastirmaya katki veren tiim 6gretmenlere ve Diizce il Milli Egitim Mudirligi’ne
tesekkir ederiz.
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This research aims to explore the views of preschool teachers working
in different socioeconomic environments regarding the impact of
parental involvement on children’s cognitive, emotional-behavioral,
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phenomenological approach within a qualitative methodology. Semi-
structured interviews were conducted with 10 preschool teachers
selected through purposive sampling, and the data were collected
during the fall semester of the 2024-2025 academic year in Diizce city.
The teachers in the study group work in schools at low, middle, and high
socioeconomic levels. After obtaining ethical approval and official
permissions, the interviews were conducted face-to-face. The data
were analyzed using thematic analysis, and various strategies were
employed to ensure validity and reliability. The teachers indicated that
parental involvement is crucial for children’s cognitive development but
also emphasized that the quality of involvement is more important than
its quantity. Overprotective parents hinder their children’s emotional
resilience by not allowing them to experience all emotions. This
negatively affects children’s ability to cope with emotions such as anger
and sadness. The teachers also noted that although parents value
preschool education to support their children’s social development,
inconsistencies in practice exist. Overly restrictive or permissive
attitudes negatively impact children’s social skills. According to the
teachers’ views, parents’ socioeconomic status and cultural capital are
key factors affecting their relationship with their children. These two
variables have a decisive impact on the nature of the parent-child
relationship.

Keywords: Parental involvement, Cognitive development, Emotional
development

Suggested Citation

indnii University
Journal of the Faculty of
Education
Vol 26, No 2, 2025
pp. 1027-1060
DOI
10.17679/inuefd.1633157

Article Type
Research Article

Received
04.02.2025

Accepted
19.06.2025

Aksoy, A., & Atmaca, T. (2025). The effect of parental attention on various developmental areas of students according to the views
of preschool teachers. inénii  University Journal of the Faculty of Education, 26(2), 1027-1060. DOI:

10.17679/inuefd.1633157

This article is derived from the master’s thesis conducted by the first author under the supervision of the second author at the

Graduate School of Duizce University.



1045

1. Introduction

Parental involvement and participation in the educational process play a significant role
in children’s cognitive, emotional, and social development. Particularly in the preschool period,
the interactions parents have with their children have a decisive impact on their language skills,
problem-solving abilities, and social adaptation. Indeed, various studies have shown that
children supported by their families exhibit healthy development in emotional, social, physical,
cognitive, and language domains (Kazan & Sarisoy, 2021; Ozel & Zelyurt, 2016). Additionally,
other research has demonstrated that the interactions parents have with their children
influence the development of children’s social problem-solving skills (Cizreliogullari & Kilili,
2021; Dinger et al., 2019) and academic self-esteem (Ozcan & Aydogan, 2014). In Keceli-Kaysil’’s
(2008) study, parental involvement was found to increase children’s academic achievement.
Active participation of parents in their children’s educational processes also positively affects
their academic performance. According to Sengoniil (2019), teachers state that active
participation of parents in their children’s education enhances students’ academic success. In
other words, parents’ interest in their children’s education emerges as an important factor in
improving their academic achievement levels and behaviours.

Participation in educational processes is not only related to areas of individual
development but also to the class dynamics that reproduce social inequalities. In the context of
Turkiye, education emerges as a significant domain where inequalities between different social
classes become apparent and are reproduced (Atmaca, 2019). This situation also shapes the
ways in which parents participate in their children’s education and the forms this participation
takes.

Parental involvement and participation are important at every stage and level of the
educational process, but they are particularly valuable during the preschool years. During this
period, children’s cognitive, emotional, social, and motor development rapidly takes shape
(Shonkoff & Phillips, 2000), and the quality of interactions that parents establish with their
children directly supports progress in these areas (Landry et al., 2006). For example, in families
with low socioeconomic status, the limited resources of parents often reduce the opportunities
to spend one-on-one time with their children, which can lead to delays in language development
(Hoff, 2003) or weaknesses in social skills (McLoyd, 1998). In contrast, in families with high
socioeconomic status, the availability of material resources facilitates parents’ greater
involvement in child-centered activities (Lareau, 2011); however, excessive protective or
performance-oriented approaches pose a risk to the development of self-esteem (Segrin et al.,
2012).

Parental interest in their children is not only an expression of emotional bonding but is
also deeply related to cultural capital, a sociological phenomenon. In this context, Bourdieu
(1986) defines cultural capital as the knowledge, skills, and cultural practices individuals use to
maintain their social status and pass it down across generations. Accordingly, the educational
level of parents, their artistic and language skills, and even their pedagogical knowledge about
child-rearing become significant resources that shape their children’s development (Ates, 2020).
For instance, the artistic activities or language skill education provided by middle-class parents
to their children are a tangible reflection of the symbolic capital accumulation emphasized by
Bourdieu (1986). This accumulation determines how parental practices align with institutional
systems (such as schools and the market) and creates a profound pedagogical divide between
different social classes (Reay, 2004). Thus, the dialectical relationship between cultural capital
and parenting styles points to a dynamic process that shapes both the child’s experiences within
the family and their social position. This pedagogical divide, which ensures the continuity of
educational inequalities, may result in children experiencing lasting disadvantages throughout
their educational trajectories. In this context, the relationship that parents establish with their
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children and the quality of that relationship play a central role in understanding class-based
inequalities in education.

Parenting styles are directly influenced by the accumulation of cultural capital. For
example, the “concerted cultivation” model, commonly seen in middle-class families, is based
on directing children towards structured activities and encouraging questioning and negotiation.
This style provides symbolic resources that facilitate the child’s adaptation to the school system
(Bodovski, 2010; Calarco, 2014; Lareau, 2011). In contrast, the “accomplishment of natural
growth” approach, which is more frequently observed in families with low socioeconomic status
(SES), is based on the child’s autonomy and spontaneous play; however, this may carry the risk
of incompatibility with the institutional behaviour patterns expected in school (Carter, 2007;
Lareau, 2011; Pong et al., 2005).

Preschool teachers have highlighted in various studies that parental involvement has
both direct and indirect effects on children’s academic, social, and emotional development. In
qualitative studies, teachers reported that parents who maintain regular communication and
actively participate in their child’s learning process observe improvements in language skills,
social problem-solving abilities, and self-esteem levels in their children (Fantuzzo et al., 2004
Sheridan et al., 2019). For example, teachers have observed that children who have a routine of
reading books at home are more engaged in class and experience less conflict with their peers
(Hindman & Morrison, 2012). However, according to teachers’ observations, parental
involvement is deeply influenced by socioeconomic factors. In low-income families, teachers
report that parents have limited opportunities to spend quality time with their children, which
is associated with attention deficits and difficulties in emotional regulation in children (Gershoff
et al.,, 2007). On the other hand, in high SES families, teachers point out the negative
consequences of parents being overly focused on their child’s academic success, such as anxiety
and perfectionism (Luthar & Becker, 2002).

The educational level of parents determines the quality of their child-rearing knowledge.
Highly educated parents use the scaffolding technique to support their children’s cognitive
development (Vygotsky, 1978), while less educated parents often adopt direct instructions or
authoritarian approaches (Hoff, 2006). These differences lead to lasting disparities in children’s
problem-solving skills and perceptions of academic self-efficacy (Eccles & Davis-Kean, 2005).
Parental education programs and family support networks play a crucial role in mitigating the
deep effects of socioeconomic inequalities in parenting practices (Yalgin, 2013). Bekman and
Atmaca-Kocgak (2011) present evidence that parent-child educational programs in various
countries have a positive impact on parenting behaviours. However, there are various barriers
to such parental involvement. For example, Glnay-Bilaloglu and Aktas-Arnas (2019) identify
issues such as parents being willing to communicate with schools and participate in their
children’s education but lacking sufficient information on how to engage, not being adequately
supported by the school or teachers, and communication barriers between school management,
teachers, and families regarding parental involvement.

As this study discusses in detail, parental involvement and participation are critical for
children’s multidimensional development in the preschool period. However, the level and forms
of parental involvement face various barriers and opportunities in contexts where
socioeconomic inequalities are prominent, such as in Tirkiye. Although preschool education
policies in the Turkish education system include various regulations to increase and support
parental involvement, the challenges and opportunities faced by teachers and parents at the
implementation level are not clearly understood. Therefore, in-depth examination of the impact
of parental involvement on child development, based on preschool teachers’ observations, is
valuable for evaluating the effectiveness of current policies and offering suggestions for
improving these policies.
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The existing literature broadly addresses the effects of parental involvement on child
development, but there is a lack of comparative analysis based on teachers’ perspectives
regarding parental involvement in different socioeconomic environments. Particularly in
contexts like Tirkiye, where socioeconomic inequalities are pronounced, there is limited
research on how parenting practices are perceived from the perspective of preschool teachers
and how these perceptions reflect in children’s multidimensional development areas (cognitive,
emotional, social). In this context, studies that analyze the impact of socioeconomic factors on
parental involvement through teacher observations and integrate the dynamics of cultural
capital into this process are needed. Despite the critical role of parental involvement in
children’s development during the preschool period, socioeconomic inequalities severely limit
the quality and accessibility of this involvement. Therefore, the primary problem of this research
is to explore how parental involvement, as experienced by preschool teachers in different
socioeconomic environments, reflects in children’s cognitive, emotional, and academic
development. Based on this primary problem, the following sub-questions are addressed:

. According to preschool teachers, how does parental involvement reflect in
children’s cognitive development?
. According to preschool teachers, how does parental involvement reflect in
children’s emotional-behavioural development?
o According to preschool teachers, how does parental involvement reflect in
children’s social development?
2. Method

2.1. Research Model

This research is designed as a qualitative study that aims to deeply explore the
experiences of preschool teachers working in different socioeconomic environments regarding
the impact of parental involvement on students’ developmental areas. The research design is
based on a phenomenological approach. The primary reason for adopting a phenomenological
approach is that the purpose of the research is to reveal the meanings of teachers’ perceptions
and experiences of parental involvement through their own lived experiences. Phenomenology
focuses on understanding the essence of participants’ shared experiences and the meanings
attributed to these experiences (Creswell, 2023).

This study aims to conduct an in-depth analysis of preschool teachers’ shared
experiences and perceptions of parental involvement in different socioeconomic contexts.
Therefore, phenomenology has been considered more suitable for revealing participants’
experiences in a multidimensional and rich manner. The primary goal of the study is to uncover
preschool teachers’ experiences with parental involvement, the meanings they attribute to
these experiences, and how these meanings influence children’s developmental areas. The
phenomenological approach provides an opportunity to deeply question and describe teachers’
direct and indirect experiences, allowing for a comparative analysis of the experiences of
teachers working under different socioeconomic conditions.

2.2. Study Group

The study group was determined using purposive sampling, consisting of 10 preschool
teachers working in schools that represent different socioeconomic levels (low, middle, high
SES). The selection criteria for participants included: (a) having at least 5 years of experience in
preschool education, (b) working full-time in public schools, and (c) working in schools located
in urban or rural areas. Each participating teacher was assigned a code name. The demographic
variables of the study group are presented in Table 1.
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Table 1.
Study Group
Socioeconomic Total
of the School Student
Ayse 39 15 Years Female School1l  High 140 Bachelor
Zeynep 41 20 Years Female School1l  High 140 Master
Fatma 40 16 Years Female School1l  High 140 Bachelor
Mercan 35 12 Years Female School1l  High 140 Bachelor
inci 32 8 Years Female School2  Low 35 Bachelor
Elmas 34 12 Years Female School2  Low 35 Master
Ozge 30 6Years Female School2  Low 35 Bachelor
Burcu 30  8Years Female School3  Middle 120 Bachelor
Hatice 31 7 Years Female School3  Middle 120 Bachelor
Betdil 36 12 Years Female School3  Middle 120 Bachelor

According to the distribution in Table 1, the entire study group consists of female
teachers. The teachers’ ages range from 30 to 41 years, with their professional seniority ranging
from a minimum of 6 years to a maximum of 20 years. Four of the teachers work in schools with
parents from higher socioeconomic backgrounds, three work in schools with parents from lower
socioeconomic backgrounds, and three work in schools with parents from middle
socioeconomic backgrounds. The number of students in the schools where the teachers work
ranges from 35 to 120. Two teachers have a graduate degree, while eight teachers have a
bachelor’s degree.

2.3. Data Collection Tool

In this study, data were collected through a semi-structured interview form developed
by the researchers. The form was designed in line with the literature review and expert opinions
and consists of two sections: (1) questions regarding participants’ demographic information
(age, experience, SES level of the school they work at), and (2) open-ended questions about the
impact of parental involvement on children’s developmental areas (e.g., “How would you
describe the communication styles of parents with children from different SES groups?”, “What
examples can you provide to explain the impact of parental involvement on language
development?”). The questions were designed to cover the themes of cultural capital, parenting
styles, and developmental outcomes.

2.4. Data Collection Process

The data for the study were collected in the Fall semester of the 2024-2025 academic
year, after obtaining ethical approval from the Ethics Committee and the necessary legal
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research permits. Initially, ethical approval was obtained from the Diizce University Scientific
Publication and Ethics Committee, followed by the necessary official permissions from the Diizce
Provincial Directorate of National Education. Afterward, the participation of the teacher
participants in the study was secured on a voluntary basis. The data collection process was
conducted through face-to-face interviews, which were carried out by the researchers at the
schools where the participants work. The interviews were held in a quiet and private
environment (e.g., empty classrooms or teachers’ rooms) where participants could feel
comfortable. Each interview lasted approximately 35-50 minutes and was conducted in a flexible
format, allowing participants to deeply share their experiences regarding parental involvement,
socioeconomic factors, and child development. During the interviews, audio recorders were
used to record the participants’ narratives, with prior consent obtained from them. These
recordings were later transcribed verbatim by the researchers and converted into text.

During the data collection process, great care was taken to respect the confidentiality
and anonymity rights of the participants. Prior to the interviews, the participants were clearly
informed about the purpose of the research, how the data would be used, and their right to
withdraw from the interview at any time. Additionally, informed consent forms were signed
after obtaining written approval from the participants. The collected data were analyzed based
on the principle of data saturation. This process enhanced the reliability and validity of the data.
Thematic analysis was used for data interpretation.

Various measures were taken to increase the validity (credibility, transferability) and
reliability (consistency, confirmability) of this study: To ensure credibility, member checking was
used to verify the accuracy of thematic interpretations. Transferability was supported by a
detailed description of the participants’ socioeconomic contexts and rich data examples (direct
guotes). Consistency was achieved through the transparent execution of data collection and
analysis processes, while confirmability was ensured by controlling researcher biases through a
self-reflective approach, obtaining expert opinions, and grounding the findings in the
participants' narratives. Furthermore, ethical approval, legal permissions, and strict adherence
to confidentiality and anonymity principles reinforced the methodological integrity of the study.
These measures ensured that the findings were consistent with the social context and in
alignment with qualitative research standards (Lincoln & Guba, 1986).

3. Results
3.1. Findings Related to the First Sub-Problem

The first sub-problem of the study addresses the impact of parental involvement on
children’s cognitive development. In relation to this sub-problem, the first theme has been
identified as “The Impact of Parental Involvement on Children’s Cognitive Development.”

3.1.1. Theme 1: The Impact of Parental Involvement on Children’s Cognitive Development

In the first sub-problem of the study, the impact of parental involvement on children’s
cognitive development is addressed. Based on the responses to the question “Do you think your
parents are involved with their children? If there are any uninvolved parents, what are their
general characteristics, and how does this reflect on the children?” various opinions pointing to
the relationship between parental involvement and children’s cognitive development are
observed. The key characteristics of cognitive development include not only children’s self-
regulation and self-control skills but also various academic developmental traits. Cognitive
development also encompasses many processes such as understanding colors, numbers,
concepts, time, counting, ordering, categorizing objects based on different features, establishing
cause-and-effect and part-whole relationships, recognizing shapes, pattern recognition,
perception, and memory.
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According to the teachers’ statements, parents show interest in their children, but this
interest is often accompanied by a lack of guidance. Ayse expressed this situation by saying, “/
think my parents are interested in their children, but they don’t know exactly how to support
them, and they need guidance.” This situation may hinder children’s process of gaining
independence. For instance, some parents do not provide opportunities for their children to
take responsibility and try to make them happy by doing whatever they want. In this regard,
Ayse stated, “Some parents don’t give children the opportunity to take responsibility; they think
they can make them happy by doing whatever the child wants.” This attitude negatively affects
children’s decision-making abilities and their ability to complete tasks independently. Ayse
further supported this by saying, “Because of this, children often struggle to act on their own
while completing a task and face challenges in decision-making stages, and they constantly need
the support of an adult.”

Teachers also criticized the methods parents use to support cognitive development.
Ayse mentioned, “Parents focus only on providing information by using storytelling, where the
child plays a passive role, to develop their children’s cognitive skills.” However, this approach
prevents children from actively participating in the learning process and leads them to believe
they do not understand or learn. Ayse further explained the negative impact, stating, “Then,
they express that they are concerned about whether their child did not understand, did not learn,
or if there is a problem.” This situation undermines children’s self-confidence and decreases
their motivation to learn. Ayse also stated the effect of this on children, saying, “With this
attitude from parents, children start to feel inadequate and think they cannot learn or succeed.”

Zeynep’s statements emphasize the importance of the quality of parental involvement.
Especially in the preschool period, it is observed that parents’ involvement is often focused on
their children’s self-care needs. Zeynep shared her views on this, saying, “Especially for preschool
children, | think parents view being involved with their children as ensuring their self-care
(providing food, taking care of toilet needs, changing their clothes when they sweat, etc.) rather
than focusing on their education, academic, and cognitive development.” This situation may lead
to the neglect of children’s academic and cognitive development.

Betlil’'s statements highlight the positive effects of parents spending quality time with
their children on cognitive development. Betiil stated, “Some of our parents are very involved
and cultured, and they care about spending quality time with their children and ensuring that
the child feels happy and safe.” These children are observed to follow the rules in the classroom,
be open to learning, and establish good relationships with their peers. Betll also shared, “When
we look at the children of genuinely involved parents, they follow the rules in class, are open to
learning, have good relationships with their peers, and possess a lot of cognitive knowledge.”
However, Betll pointed out that although some parents claim to be overly involved, their
children are exposed to screens, and time spent together is not consciously planned. Betiil
remarked, “Some parents claim to love their child and be overly involved, but | see that the child
is exposed to too much screen time at home and that time spent with parents is not consciously
planned.” This situation leads to rule-breaking and a lack of motivation to learn at school. Betiil
expressed, “Because they are exposed to situations where their every wish is fulfilled, children
become rule-breakers at school, get bored quickly, and expect everything to be done for them.”

It is observed that socioeconomic status has a significant effect on both the quality and
qguantity of parental involvement. In this context, Zeynep expressed, “As socioeconomic status
and education level increase, the time they dedicate to their children decreases. However, the
lack of time does not mean that they are not spending quality time with them. | believe that even
in short periods, they can create quality time segments.” However, in families with lower
socioeconomic status, despite the increased quantity of time spent with children, the quality of
this time remains low. Zeynep mentioned this situation by stating, “Especially for stay-at-home
mothers or parents with lower educational levels, the time they dedicate to or spend with their
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children is quite high. However, during these periods, they do not engage in cognitive, social, and
emotional activities with their children and mostly spend time watching TV or on tablets at
home.”

Fatma stated that families with higher socioeconomic status spend more quality time
with their children and provide various stimuli. Fatma shared, “Since most of my parents have a
high socioeconomic status, they spend quality time with their children despite their work and
also provide various stimuli.” However, in families with lower socioeconomic status, the quality
of time spent with children remains low. Fatma pointed out this situation, saying, “/ have noticed
that parents with lower socioeconomic status are also inadequate in spending quality time and
do not provide the necessary stimuli.”

Burcu noted that there is a parallel between socioeconomic status and education level,
stating, “Socioeconomic status and education level parallelly increase the attention shown to the
child.” Families with higher education levels spend more productive and conscious time with
their children, and this positively impacts children’s cognitive development. Burcu added, “In
general, even though the time spent at home with children decreases as education level
increases, the time spent is evaluated as more productive in the limited time.” However, in
families with lower education levels, the quality of time spent with children is low, and this limits
children’s cognitive development. Burcu also expressed, “In families with lower education levels,
even though the mother seems to spend more time with the child when she is not working, the
interest and attention are much lower in terms of productivity.”

3.1.2. The Impact of Parental Involvement on Children’s Emotional-Behavioural
Development

The second sub-problem of the study addresses the impact of parental involvement on
children’s emotional-behavioural development. Based on this sub-problem, the second theme
emerged as “The Impact of Parental Involvement on Children’s Emotional-Behavioural
Development.” In analyzing the responses to the question posed to the participants, “Do you
think your parents are attentive and involved in their children’s emotional-behavioural
development? How does this involvement or lack of it affect children’s emotional-behavioural
development?”, various opinions linking parental involvement to children’s emotional-
behavioural development were observed. During the preschool period (ages 0-6), a child’s ability
to become a healthy individual, socialize, form good relationships with others, and develop
emotionally and behaviourally are essential characteristics. Furthermore, children's ability to
control their emotions (fear, anger, jealousy, love, sadness, happiness, etc.) and manage their
behaviour (friendship, sharing, self-expression, creativity, independence, etc.) can be added as
critical skills for their development.

According to the teachers, some parents are overly involved with their children, but this
involvement negatively affects their emotional development. Ayse described this situation by
saying, “Yes, they are involved, some parents could even be called overly involved, but we can’t
call this involvement the right kind of involvement.” These types of parents want only their
children to be happy and fulfill their every wish to prevent sadness. Ayse continued by saying,
“By not allowing children to experience all their emotions, we are raising children who cannot
learn how to manage their emotions, cannot develop appropriate behaviours, and are unhappy.”
This situation hinders children’s emotional maturity and limits the development of their ability
to manage their emotions.

On the other hand, parents who are thoughtfully and consciously involved with their
children positively affect their emotional and behavioural development. Mercan stated, “Yes,
they are careful about their children’s emotional and behavioural development.” According to
Mercan, when parents care about their children’s emotional states, it helps children develop
their skills in self-expression, managing their emotions, and maintaining healthy friendships.
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Mercan further stated, “When a parent is involved with their child, the child knows where and
how to behave, how to manage and express their emotions, and how to maintain healthy
relationships with friends, which positively impacts their entire school life.” However, when
parental involvement is lacking, children are observed to experience emotional and behavioural
problems.

The lack of parental involvement negatively impacts children’s emotional and
behavioural development and leads to various issues in the school environment. For instance,
Burcu described this situation by saying, “This is one of the issues where parents expect us to put
in superior effort, but they don’t make any effort at home.” According to Burcu, some children
grow up in unhappy environments at home and are happier at school. These children expect
their teachers to take on the role of a parent or engage in attention-seeking behaviours that
disrupt the classroom. Burcu said, “Some children experience role confusion at school. They
expect their teachers to play the role of mother or father or engage in disruptive behaviours to
get attention.” This situation shows that children are not emotionally supported and reflects the
lack of parental involvement in their school life.

Socioeconomic status significantly affects the level of parental involvement in children’s
emotional-behavioural development. Fatma shared her view, saying, “I observe that parents
with a higher socioeconomic status care about their children’s emotional development, whereas
parents with a lower socioeconomic status, often due to lower education levels, do not prioritize
this.” This indicates that in some families with lower socioeconomic status, children’s emotional
needs are neglected. Another participant, inci, stated, “Parents who have only one child can be
more attentive, but sometimes they overemphasize the situation and make their child the focal
point of their lives.” However, in families with a high number of siblings and low economic status,
children’s emotional needs are not given adequate attention. inci further stated, “In families
with many children and low socioeconomic status, the situation changes; unfortunately, these
families tend to be more neglectful.” Family structure is also an important factor determining
the quality of parental involvement. Elmas stated, “As | mentioned above, divorced parents are
definitely neglectful and careless.” In fragmented families, parents do not pay enough attention
to their children2s emotional needs. Elmas continued, “Parents who have more regular work
and family lives are more sensitive and willing to be involved in the process.” This highlights the
impact of family structure on children’s emotional-behavioural development.

Education level is another critical factor determining the level of parental involvement
in children’s emotional-behavioural development. Ozge expressed, “Parents with slightly better
education and those in better socioeconomic situations, who also care about their social
environment, are more attentive and sensitive.” However, in families with lower education
levels, children’s emotional needs are not given enough attention. Ozge further stated,
“However, in general, families with lower education levels and those who do not prioritize their
child’s well-being are more inattentive.” Hatice mentioned that educated families approach their
children with more awareness and patience. She added, “Educated families, especially working
mothers, are more patient and involved with their children.” However, some teachers observe
that some housewives expect their children to grow up on their own. Hatice further commented,
“Interestingly, housewives expect children to grow up on their own.”

When parents are consciously and attentively involved with their children, it supports
children’s emotional maturity and helps them develop healthy behaviours. However, excessive
involvement or neglect negatively affects children’s emotional-behavioural development and
reflects in their school life. Moreover, factors such as socioeconomic status, family structure,
and education level determine the quality of parental involvement and directly affect children’s
emotional-behavioural development.
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3.1.3. The Impact of Parental Involvement on Children’s Social Development

As the third sub-problem of the study, the impact of parental involvement on children’s
social development is addressed. Based on this sub-problem, the third theme emerged as “The
Impact of Parental Involvement on Children’s Social Development.” Upon examining the
responses to the question posed to the participants, “Do you think your parents are attentive
and involved in their children’s social development? How does this involvement or lack of it affect
children’s social development?” it is observed that parental involvement in children’s social
development varies depending on their personal characteristics and family structure. As a result
of these differences, children’s behaviour in social environments is affected. Social development
refers to a child’s ability to explain general information about themselves and their family,
understand how to behave in society, and navigate various social relationships. Additionally, the
ability to form good relationships with peers, establish family relationships, engage in positive
interactions with others, adapt to the environment, communicate effectively, respect others,
and take and fulfill age-appropriate responsibilities are also key aspects of social development.

In addition, the ability to trust oneself and one’s abilities, speak in front of a group,
express oneself, and understand and solve others’ problems are essential skills in social
development. Teachers indicated that parental attitudes toward children’s social development
significantly influence children’s social behaviour. For instance, Ayse expressed this situation by
saying, “Yes, most parents bring their children to preschool for socializing, even though they may
not know much about early childhood education.” This indicates that parents recognize the
importance of preschool education for their children’s social development. However, there are
some challenges in practice. Ayse continued, “Some parents give their children unlimited
freedom in the social environment, while others restrict them too much.” These contrasting
attitudes cause problems related to children’s social boundaries. Ayse added, “This causes issues
for these children regarding their boundaries. Some become more withdrawn and wait for
approval with every move, while others grow up thinking they have unlimited freedom to do
whatever they want at any time.”

When parents are consciously and attentively involved with their children, it positively
affects their social development. Fatma shared her views on this, saying, “My parents are
generally concerned about their children’s social development. They are aware of the importance
of learning by observing and experiencing in social settings. They also mention that their children
are happier in social activities.” According to Fatma, parents recognize the importance of their
children’s learning through experience and observation, and children are happier in social
activities. Fatma further stated, “When parents are involved with their children, it positively
affects their social development. If children are not exposed to too many distractions, deficiencies
in their overall development are noticeable. They are able to communicate with peers, express
their ideas confidently, and share their thoughts.”

The lack of parental involvement negatively affects children’s social development and
leads to various issues in the school environment. inci expressed, “They are not very attentive.
They see social development as merely socializing.” According to inci, some parents do not treat
their children as individuals, which leads to children growing up not valuing themselves or others
and lacking a sense of responsibility. inci added, “As a result, these children come to school not
valuing themselves or their surroundings and lacking a sense of responsibility.” These children
grow up to be individuals who do not know how to communicate, are dependent on screens,
and do not know what they want. inci also commented, “Children who cannot express
themselves at home either talk excessively in class or completely withdraw.”

Teachers observed that parents exhibit dual attitudes toward their children’s social
development. Burcu mentioned, “Generally, parents tend to care more about their children’s
social development if they are excluded by their peers.” However, when the social development
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issues of children only affect their peers, parents tend to care less. Burcu added, “But when the
social development issues of children affect their peers more than the child, parents pay less
attention.” This dual attitude negatively affects children’s social development and poses risks
for their future. Burcu continued, “This duality directly affects the child and poses risks for their
future.”

Socioeconomic status is a significant factor in determining how parents engage in their
children’s social development. Fatma shared, “Parents with higher socioeconomic status are
more attentive and sensitive about their children’s social development. In contrast, parents with
lower socioeconomic status are less aware and less involved in this regard.” This shows that in
families with lower socioeconomic status, children’s social development is often neglected.
Similarly, family structure also affects parental involvement in children’s social development.
Elmas stated, “As | mentioned above, divorced parents, especially mothers who are undervalued
by fathers, are less attentive.” This highlights that children’s social development is often
neglected in fragmented families. On the other hand, parents with more stable family structures
place greater importance on their children’s social development.

Education level is another important factor that determines parental involvement in
children’s social development. inci described this situation, saying, “Parents with higher
education levels and younger parents are more attentive and careful.” However, in families with
lower education levels, children’s social development tends to be neglected. Burcu mentioned,
“The increase or decrease in education and socioeconomic status does not impact social
development as clearly as it does in other areas, in my opinion.” However, sometimes teachers
observe that parents with lower education levels also care about their children’s social
development. Burcu concluded by saying, “Sometimes, when parents from lower education
levels hand their children over to us, they mention that they will be happy if their children’s social
development improves.”

4. Discussion, Conclusion and Recommendations

This study examined the impact of parental involvement on children’s cognitive
development from the perspective of preschool teachers, using a qualitative approach. The
findings reveal that the quality of parental involvement is more important than its quantity and
is directly related to factors such as socioeconomic status, education level, and the quality of
parent-child interactions. These findings align with key theories in the literature, while also
revealing some contradictory dynamics. As emphasized by the teachers, excessive protective or
passive learning-focused approaches by parents negatively affect children’s self-regulation and
independence skills. This contrasts with Vygotsky’s (1978) theory of the Zone of Proximal
Development, which asserts that children acquire new skills with adult guidance. However, in
this study, parents’ focus on knowledge transfer, rather than guidance, inhibits children’s active
participation and lowers their motivation to learn. Additionally, the lack of balance between
authoritarian and permissive parenting styles, as described by Baumrind (1991), weakens
children’s decision-making skills and leads to a loss of self-confidence. These findings also
support Grolnick and Ryan’s (1989) assertion that a lack of autonomy support hinders cognitive
development.

The role of socioeconomic status in determining the quality and content of the time
parents spend with their children is noteworthy. Teachers observed that families with higher
socioeconomic status provide rich stimuli (e.g., books, educational games), while lower
socioeconomic families tend to substitute these with passive screen time. This finding aligns
with Hart and Risley’s (1995) work, which showed that children from low-income families lag
behind in language and cognitive development due to limited parent-child interaction. However,
the study also shows that despite spending more time with their children, some families from
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lower socioeconomic backgrounds fail to provide high-quality engagement, supporting Hoff’s
(2003) view on “language use across social classes.”

Teachers noted that the concept of “quality time”, as it relates to interactive learning
(Rogoff, 1990), often intersects with excessive screen exposure or overindulgence, which harms
children’s cognitive development. This finding aligns with Zimmerman et al.’s (2007) research,
which explored the detrimental effects of screen time on children’s language development.
Higher-educated parents, in contrast, tend to use conscious strategies such as inquiry and
discovery to support their children’s cognitive development, reflecting Piaget’s (1952) active
learning theory and Bruner’s (1960) theory of discovery learning. On the other hand, lower-
educated parents’ focus on basic care rather than intellectual stimulation prevents their children
from developing higher-order thinking skills (e.g., analysis, synthesis), in line with Bornstein et
al.’s (2003) “home cognitive stimulation” model.

As teachers pointed out, overly protective parenting limits children’s emotional
experiences, hindering their ability to manage emotions like fear, anger, and sadness. This
situation disrupts the “secure exploration” balance described by Bowlby (1969) in attachment
theory. Overprotective parents prevent children from developing emotional resilience,
negatively affecting Erikson’s (1950) psychosocial stage of autonomy versus doubt. Schiffrin et
al. (2014) found that such parenting behaviours are associated with higher anxiety and lower
life satisfaction in children. Conversely, emotionally sensitive and balanced parental
involvement supports children’s emotional regulation and social adjustment. This finding aligns
with Baumrind’s (1991) democratic parenting model, which represents the ideal balance
between authoritarian and permissive styles. The ability of parents to recognize and
constructively guide their children’s emotions supports their success in social relationships,
echoing Gottman et al.’s (1997) concept of “emotion coaching”.

This research has comprehensively examined the effects of parental involvement on
children’s cognitive, emotional-behavioural, and social development. The findings suggest that
the quality of parental involvement plays a decisive role in children’s developmental processes.
Parents’ excessive protective or permissive attitudes negatively affect children’s autonomy,
emotional regulation, and social adjustment skills. On the other hand, balanced and conscious
parental involvement supports children’s cognitive, emotional, and social development. Factors
such as socioeconomic status, education level, and family structure influence the quality of
support and guidance parents provide. Higher socioeconomic and educated parents offer rich
stimuli and structured activities, while lower socioeconomic and less educated parents
experience limitations in addressing their children’s developmental needs. Additionally,
emotional neglect in fragmented families negatively affects children’s social and emotional
development, which is reflected in their school life.

. Preschool institutions should offer training programs focused on effective
communication, emotional coaching, and boundary-setting techniques. These
programs would enable parents to engage more consciously and balanced with their
children.

. Home-based support programs should be developed, particularly for families with
low socioeconomic status. These programs should provide parents with practical
strategies to support their children’s cognitive, emotional, and social development.

. Schools should adopt a collaborative approach with parents by regularly
communicating about children’s developmental needs. Parent involvement
activities and teacher-parent meetings can strengthen this collaboration.

. Longitudinal studies examining the long-term impact of parental involvement on
children’s development should be conducted to gain a deeper understanding of how
parental attitudes affect developmental outcomes.
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o Research should explore the effects of screen addiction and passive technology use
on children’s development, focusing on how these factors negatively influence the
quality of time parents spend with their children.
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