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Abstract

One of the primary aims of social studies is to cultivate active and participatory citizens within a
democratic society. In line with this goal, social studies seeks to foster a critical and questioning
perspective by centering on social issues. Integrating gender into the social studies education can
contribute to the realization of social equality and justice—key foundations of democratic
citizenship—at a societal level. This study was conducted to foster gender awareness among 7th-
grade students in a Social Studies lesson. To achieve this aim, the study was designed as an action
research, one of the qualitative research methods. The research was carried out at a public school in
a district of Konya, where the researcher also works as a social studies teacher. The study group
consisted of 18 seventh-grade students (10 girls and 8 boys). The action plan, prepared beforehand,
was implemented over a 6-week period, with three 40-minute class sessions per week. Qualitative
data collection tools such as interviews, observations, student journals/products, and focus group
interviews were employed. Thematic analysis was used to analyze the data. The findings reveal that
the students demonstrated development in their gender awareness. It was observed that female
students showed greater awareness than their male peers, and students with higher academic
achievement developed more awareness compared to those with lower academic performance.
Moreover, the study yielded significant outcomes in terms of teacher education. As seen in the
students’ interviews and reflective notes, their realization that gender equality was not addressed in
other subjects is a noteworthy result. This finding not only underscores the influential role of teachers
in education but also highlights the importance of incorporating gender education into teacher
training programs.
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Gender is a concept that legitimizes the classification of everything as feminine
or masculine based on biological sex differences and within the framework of social
norms. Differences in reproductive functions are attributed to nearly all activities
through social interaction (Connell, 2022), and individuals are expected to perform
any action in a manner deemed appropriate for either women or men (West &
Zimmerman, 2020). This classification gains legitimacy by expecting individuals to
conform to behavior patterns labeled as feminine or masculine, thereby reproducing
social inequalities (Esen, 2013). This is because expectations about which activities
are deemed suitable for women or men, and what rights, resources, and power each
group can possess (Ecevit, 2020), create asymmetrical situations by granting one
gender privileged and superior status over the other (Capcioglu and Cetin, 2020).

Viewing the spheres where inequality is constructed and reproduced through a
gender lens (Ecevit, 2020) will help us better understand the inequalities present in
our society. Bronfenbrenner’s (1979) ecological systems theory defines the layers
(microsystem, mesosystem, exosystem, macrosystem) that form an individual’s
environment and explains how each of these layers affects a child’s development from
an early age (Dogan & Aytekin, 2021). Accordingly, gender roles begin to be learned
in the family, which is the first site of socialization within the microsystem (Akgiil-
Gok, 2013). Arslantag (2020) notes that role assignments to children begin with
statements such as “What matters is that the baby is healthy, girl or boy doesn’t make
a difference.” Later, expectations differ for girls and boys in terms of clothing, toys,
forms of address, duties and responsibilities at home or outside, and expected attitudes
and behaviors. Although these differing expectations create difficulties for both girls
and boys, girls are disproportionately burdened. According to the 2022 Gender and
Women Perception Survey in Turkey, men’s contributions to domestic chores (such
as doing laundry or dishes, cooking, tidying, and cleaning) do not even reach 20%.
Although contribution rates increase with higher levels of education, the rise is not
significant. Men, due to the roles assigned to them, tend to handle tasks related to the
outside world (such as shopping or household repairs). The lack of a symmetrical
stance between women and men within the family leads to a non-democratic and
inequality-ridden life, especially to the detriment of women.

After the family, gender roles are either reinforced or interrupted through
schools, another component of the microsystem. Research indicates that schools do
not eliminate social inequalities; on the contrary, they tend to reproduce and normalize
gender roles, stereotypes, and gender inequality—either consciously or unconsciously
(Kafali, 2020). Educational content and practices, through both hidden curricula and
explicit messages, often direct children toward traditional gender roles by creating a
cold and unwelcoming climate (Esen, 2015). Signs of this cold climate include
undervaluing girls’ classroom participation and input (Hall & Sandler, 1982), making
less eye contact with girls, paying more attention to boys, focusing more on girls’
appearance than achievements, evaluating marital and parental roles differently for
men and women, and attributing women’s success to factors other than ability (Tan,
2007). A deep field study conducted by Sayilan and Ozkazang (2009) in a public high
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school revealed that teachers and administrators displayed male-biased attitudes.
While boys’ rule-breaking behaviors were excused as “restless energy” or “searching
for identity,” similar behaviors in girls were dismissed and corrected through appeals
to tradition and discipline.

Several studies show that when teachers have not received pre-service or in-
service training on gender sensitivity, they tend to be “gender-blind.” Aslan (2015),
analyzing metaphors generated by 510 prospective teachers regarding men and
women, concluded that these individuals supported patriarchal structures and held
gender-biased perceptions. Similarly, in Senyiiksel’s (2019) interviews, teachers
stated they had never received any education on gender issues. These studies also
revealed that teachers’ evaluations and expectations of students in terms of academic
and social skills, the characteristics they attribute to students, their use of language,
and their perspectives on games often reflect gender biases.

The curriculum and textbooks, which are part of the exosystem, also play a
significant role in the reproduction of gender inequality. From preschool to lower
secondary education, there are very few learning outcomes in the curricula of many
subjects that support gender equality (Kafa, 2021; Tuncer & Gezen Sen, 2018).
Gender roles and stereotypes continue to be reinforced in textbooks (Cankurtaran &
Kelebek-Kiigiikaslan, 2021; Giimiisoglu, 2016). Various expressions and elements
that may contribute to the reproduction of gender inequality have been identified in
middle school textbooks for Music (Yasar, 2022), Social Studies (As¢1, 2020; Esen,
2007), Turkish (Saydam, 2019), and Religious Culture and Moral Knowledge
(Davarci, 2021).

The media, situated within the macrosystem, plays a crucial role in the
transmission and reproduction of gender roles across generations, as well as in their
internalization by individuals (Soydan & Kiigliksen, 2022). Both traditional media
(television, newspapers, magazines, cinema) and new media (internet, social media,
digital games) present role models that dictate how men and women should behave
(Pira & Elgiin, 2004). Especially in a country where gender-based violence against
women increasingly results in death, the way such incidents are presented in the news
is deeply troubling. Media coverage often justifies male violence and portrays women
as victims, thereby legitimizing violence. This contributes to the social exclusion of
women and perpetuates discriminatory attitudes toward them in society (Erkaya
Arslan, 2022). Similarly, the presence of sexist language and stereotypes in oral and
written literary products—such as proverbs, idioms, and folk tales—also fosters
gender inequality (Sezer, 2010).

Intervention programs aimed at promoting gender equality with student groups
at various educational levels have shown that gender education is effective in
developing egalitarian perceptions and attitudes (Acar-Erdol & Goziitok, 2019;
Crocco, 2008; Guthridge et al., 2022; Tantekin-Erden, 2009; Yesil & Karaboga,
2020). Esen (2013) found that including a gender-focused course in pre-service
teacher education effectively fostered gender-related knowledge and awareness.
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Similarly, Acar-Erdol and Goziitok (2019) reported that their gender equality
program, conducted with undergraduate students, had a positive impact on students’
recognition of gender stereotypes, roles, and sexist language, as well as on their
behaviors and attitudes. Another study by Uzun et al. (2017) showed that gender
education for adult participants led to significant improvements in their perceptions
and attitudes toward gender roles. Tiirk et al. , (2023) found that individuals who had
received gender education demonstrated more positive gender perceptions and lower
tendencies toward violence. Yolcu (2021), in a study with fourth-grade students,
revealed that students became increasingly aware of gender inequalities during the
process and that the awareness-raising program had a significant impact. Similarly,
another study with fourth graders showed that a gender equality intervention led to
changes in students’ attitudes (Olmez, 2023). A nine-week gender education program
with sixth-grade students also supported the development of egalitarian perceptions
and attitudes (Yesil & Karaboga, 2020). Various gender-focused practices in the
Social Studies education have also produced effective results (Sec¢gin & Kurnaz,
2015). Karacali Taze (2018) redesigned and taught the “Turks on the Silk Road” unit
to make historical female figures more visible, increasing students' awareness. Calik
(2023) contributed to gender sensitivity through a series of instructional practices that
highlighted female scientists. Dogan-Yaylak (2023), through workshops designed
within the scope of gender equality in fourth-grade Social Studies courses,
demonstrated a positive change in students’ awareness, opinions, and perceptions
related to gender equality.

However, Gunnarsson (2017; 2019), in his work on awareness-raising activities
within the context of Social Studies, reported that although positive results were
observed, these outcomes were often weakened by structural issues and limited
student participation. He also emphasized that the concept of equality is frequently
overlooked in Social Studies education, that teachers often feel “caught in the
middle,” and that structural inequalities are insufficiently addressed. Similarly,
Guthridge et al. (2022) reported positive outcomes from their awareness work in
Social Studies but emphasized the importance of addressing structural factors
alongside individual attitudes in interventions for gender equality. In particular, they
suggested that gender-focused initiatives within Social Studies curricula should be
long-term and contextually sensitive. Therefore, it remains essential to implement
awareness and intervention programs frequently and in a practical, hands-on way.

The Social Studies course aims to cultivate active citizens based on the principles
of equality and freedom. While sustaining the existing culture, the course also allows
students to critically examine social inequalities rooted in society through the lens of
rights and freedoms (Ochoa-Becker, 2007). Therefore, by supporting critical and
inquisitive thinking, Social Studies can help filter out sexist elements embedded in
culture. The 2024 Social Studies Curriculum (SSC, 2024) explicitly states among its
specific goals the expectation for students to “generate ideas and solutions to social
problems using the research and inquiry methods of social sciences” (MoNE, 2024).
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The 2024 SSC is conducive to addressing gender issues at various grade levels
through a spiral curriculum design, particularly through its domain skills (social
awareness, inquiry, civic participation), attitudes (critical thinking, questioning, truth-
seeking, open-mindedness, empathy), values (respect, freedom, justice, sensitivity,
love), and learning areas (Living Together, Our Living Democracy).

When looking at the curriculum in terms of learning outcomes, several
objectives stand out despite variations across grade levels. For instance:

e SS.4.1.2: “Draw conclusions about the importance of respecting individual
differences”

e SS.54.3: “Question the importance of basic human rights and
responsibilities”

e SS.6.1.3: “Discuss solutions to problems encountered in social life”

Additionally, within the scope of these learning outcomes, students are expected
to prepare reports that consider themes such as human rights, justice, and equality.
Specifically for Grade 7, the foundational assumptions of the “Living Together”
learning area include: “Students are assumed to have a basic understanding of
concepts such as coexistence, fundamental human rights, equality, individual
differences, national unity, and solidarity.” In the “Our Living Democracy” learning
area, the outcome SS.7.4.1 expects students to summarize the fundamental
characteristics of the Republic of Turkey at the levels of analysis, classification, and
interpretation. It also requires that students analyze and provide examples of how
these characteristics manifest in daily life.

However, the 2024 SSC does not explicitly include a learning outcome that
directly addresses gender equality. Nonetheless, given the democratic citizenship
mission of Social Studies and its emphasis on human rights and social justice, the
course can serve as a platform to enhance students’ knowledge and awareness of
gender equality. As reflected in the findings of a meta-analysis by Yilmaz (2022),
gender-focused studies within Social Studies can contribute to transforming
prejudices, discriminatory perceptions, attitudes, and behaviors, and can help
eliminate gender-based inequalities in practice. Therefore, in alignment with the
intrinsic nature of the Social Studies course and considering the challenges
encountered by the teacher-researcher during classroom teaching and learning
processes, an action research study was deemed necessary. This study aims to raise
awareness of gender equality among 7th-grade Social Studies students. Accordingly,
the action research focused on the process of developing gender awareness among
these students.
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Method

This study was designed according to the action research model, one of the
qualitative research designs. Action research is used to enable teachers to generate
solutions to problems they encounter during classroom practices. According to
Yildirim and Simsek (2016), a teacher-researcher begins an action research study by
identifying a problem they face in the classroom. They then prepare action plans to
address this problem, monitor how effective these plans are, and if the results are
unsatisfactory, they revise their plans and try again. During this process, both the
teacher and the students engage in a systematic, dynamic, and cyclical learning
process by doing and experiencing (O’Brien, 2001). Although there is no fixed or
universal procedure applicable to all action research, the phases of planning,
implementation, observation, and reflection are commonly accepted as essential
components of every action research process. Given that the research process is
inherently flexible, adaptive, and open-ended, it is not necessary to strictly follow a
specific model; rather, the phases may be adapted based on the context of the research,
and existing models can serve as general guidelines (Basarir, 2019). Unlike
quantitative research, action research does not aim to prove a hypothesis. There are
no experimental or control groups, no dependent or independent variables, nor any
hypotheses to be tested (Johnson, 2012). Moreover, the language and content used in
action research should be easily understood by laypersons.

The primary factor that led to this study being planned as an action research was
the real-life problems encountered by the teacher-researcher in the field. Specifically,
some parents expressed opposition to girls’ education, citing various reasons.
Additionally, gender stereotypes that emerged during the teacher’s interactions with
students served as a motivation to address this issue directly. Furthermore, although
the 2024 Social Studies Curriculum (SSC) does not explicitly emphasize gender
equality, the Social Studies course—due to its focus on citizenship education, human
rights, democracy, and equality—offered a suitable foundation for conducting this
study.

In order to carry out the action research, all necessary scientific and legal
permissions were obtained in advance. A six-week implementation period was then
initiated. At the end of each week, the practices were evaluated in consultation with
the supervising faculty advisor. Based on students’ positive feedback, the core
structure of the action plan was maintained; however, throughout the implementation
process, the students’ interests, preferences, and curiosities were taken into account.
In this regard, the content of the “Matching and Poster Creation” activities conducted
in Week 4 was revised, and in Week 6, a new activity titled “FindKnowWin”
(BilBulKazan in Turkish) was developed and implemented to increase student
participation.
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Study Group

The study group consisted of 18 seventh-grade students (10 girls and 8 boys)
aged between 12 and 13, enrolled in a public school located in the Tuzlukgu district
of Konya during the 2023-2024 academic year. Since this is an action research, the
group was composed of students from a class in which the researcher had been
teaching Social Studies for the past 1.5 years. The researcher conducted the study in
the dual role of teacher and practitioner. To ensure confidentiality, pseudonyms
assigned by the researcher were used instead of the students’ real names.

Research Field

The school where the study was conducted has been operating as an educational
institution since 1946. In 2006, the school moved into a new three-story building. As
the only middle school in the neighborhood, the institution shares the building with a
primary school and operates within the bussed education system.

The school is equipped with 9 classrooms with internet access and smart boards,
1 multi-purpose hall, 1 cafeteria, and 1 library with computers. However, the
computers are old and insufficient. At the primary level, there are 1 preschool teacher
and 4 classroom teachers. At the middle school level, there is one subject teacher for
each branch, including social studies, science, mathematics, English, Turkish, and
religious culture and moral knowledge.

The school does not have a permanent guidance counselor or psychological
consultant. The psychological counselor based in the district center can visit the
school only two or three times during the academic year.

The total number of students is 103, of which 55 are middle school students.
Each grade level consists of only one section (Section A), with an average of 14
students per class. The 7/A class, in which the study was conducted, has 18 students,
9 of whom have average or above-average academic performance.

The parents of students in the 7/A class generally have elementary or middle
school education, with only a few having completed high school. Families have low
to moderate socioeconomic status. While some families are engaged in agriculture
and livestock farming, others work as seasonal agricultural laborers. Some families
rely on government assistance for their livelihood. All students have at least one
sibling.

Data Collection Tools

In action research, data can be collected using both quantitative and qualitative
methods (Basarir, 2019). In this study, qualitative data collection tools such as student
journals, audio and photo recordings, teacher anecdotal notes, student activity
worksheets/products, and group interviews were utilized. The data collection process
was carried out over 6 weeks, with each weekly session consisting of three class
periods (40+40+40 minutes).
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Student Journals

At the end of each session, students were given journal sheets to complete based
on the lesson of the week. They were asked to return the completed journal sheets to
the teacher. Students were expected to answer the following reflective questions:

What prior knowledge did I have about the topics we learned?
What did I learn today?

How can I apply what I learned? How can I use it in my daily life?
I liked/did not like the activities we did in class. Why?

What else would I have liked to learn?

Group Interviews

To better understand the effect of the study on students’ perspectives regarding
gender roles, group interviews were conducted both at the beginning and end of the
study. The 18 students were divided into three groups of six (Groups A, B, and C).
The interviews were held in a quiet space inside the school where students could see
each other and the teacher without being disturbed. The interviews were conducted
face-to-face as focus group discussions. In the first week, following the “You Have a
New Sibling” activity, the first focus group interview was conducted. The first
interview aimed to understand students’ initial perceptions of gender. The second
focus group interview was held in the school’s seminar hall after the final activity.
Each group interview lasted approximately 40 minutes.

Audio and Photo Recordings

To accurately analyze student responses and avoid forgetting key details, the
teacher recorded audio—with student permission—especially during activities
involving discussion or Q&A. Additionally, students were photographed while
engaging in the activities.

Teacher’s Notes

During the implementation, the teacher documented moments deemed important
in terms of research findings.

Student Activity Products

The activities used were adapted and developed by the teacher, with feedback
and approval from the thesis advisor. One of the materials, “Violence Against Women
— Media Reflections,” was used with permission. Table 1 presents the weekly
instructional objectives and the corresponding activities conducted in the study.

Data Analysis

In this study, Clarke and Braun’s (2017) thematic analysis method was employed
for data analysis. Throughout the research process, various qualitative data sources—
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such as student journals, teacher notes, audio recordings, and classroom discussions—
were examined with a focus on gender awareness. Each action plan was analyzed in
terms of its impact on students’ patterns of speech, and instances of inquiry reflecting
awareness within conversations and dialogues were interpreted in line with the
research questions (Baxter, 2003, p. 86).

Interpersonal interactions that emerged during the process were evaluated based
on whether they reflected an understanding of gender issues or revealed meaningful
patterns relevant to the research questions. In this context, students’ speech, reflective
evaluations, and experiences—particularly those that revealed awareness, emotions,
or significant incidents—were interpreted through Clarke and Braun’s (2017) latent
thematic approach and presented within their broader meaning context.

Table 1
Action Plans
Week Lesson Objective Activities
) ) o “You’re Having a Sibling”
Action To que.stlon gender rol.es assigned to .1nd1v1d}1als “Not in Our Family”
Plan 1 from birth through social structures like family and ~ “Why Not?” _
environment. “We Are Inequality
Detectives”
) ) ) o ) “What Did You Say?”
Action To identify gender inequalities present in cult.ural “What Could We Say?”
Plan 2 products such as proverbs and fairy tales, which “Our Own Tale”
transmit values and culture across generations “I Can’t Believe What I
Heard”
) ) “What Could It Be?”,
Action To dr.aw conclusions about the reasons why girls “Hatice Goes to School”,
Plan3 2 disadvantaged compared to boys in terms of “Getting to Know Malala
school enrollment. Yousafzai”
“Conducting an Interview”
Action T enable students to evaluate professions from a :éf;iiﬁa;cgg;wr”
Plan 4 gf:ndf:r §qugllty perspective gnd recognize the “Act It Outl”
discrimination women face in working life. “Give Me My Right”
To analyze the role of media in reproducing I"'m Questioning, Violence
Action violence against women; to recognize types of Against Won,ler.] and the
R i Media, What’s in My
Plan 5 Vlolence? and develop solutions to prevent gender- Words?, We Must Do
based violence. Something
Action To raise awareness of ggnder-sensitive lapguage Find-Learn-Win, Equalizing
Plang  US¢ and to develop solution proposals against the Sunshine Street

gender inequalities.
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In the activities “Not in Our Family” and “Why Not?”, materials developed by
the Istanbul Bilgi University Child Studies Unit were utilized. Throughout the
process, a variety of activities based on the principle of gender equality were
implemented. In the “Our Own Tale” activity, visual materials from fairy tales
reinterpreted through a gender-equality lens by OdeaBank were used. For the
“Getting to Know Malala Yousafzai” activity, selected excerpts from the
documentary He Named Me Malala were shown to the students.

Additionally, several original activities were inspired by the Council of Europe’s
COMPASS: Manual for Human Rights Education with Young People. Accordingly,
the activity “Headlines for Images” was renamed “Creating a Poster”, “Different
Wages” was adapted into “Give Me My Right”, and “The Road to the Land of
Equality” became “Equalizing the Sunshine Street”. The content of each was
restructured to ensure originality.

For the “Violence Against Women and the Media” activity, the material
“Reflections of Violence Against Women in the Media”, developed by Geris (2022),
was used with proper permissions obtained for its implementation.

Ethics Committee Approval

The study was approved by the Ankara University Ethics Committee with the
decision dated 17/07/2023 and numbered 2023/16-173.

Findings

This section presents the data obtained under the following headings:
I) Students’ gender awareness before the implementation of the action plans, and
IT) The emerging awareness and shifts in students’ perspectives on gender throughout
the action plan process. In presenting the findings, in-process interactions and
classroom discussions were used as key data sources.

Students’ Perceptions of Gender Roles

Before initiating the action process, the activity sheet titled “You’re Having a
Sibling” was distributed to understand students’ perspectives on gender. Students’
responses were based on the assumption that they would have either a baby sister or
a baby brother, and their views were analyzed accordingly.

Domestic Life and Career Preferences

When examining the students’ responses, it becomes evident that having a “baby
brother” was perceived as both important and desirable. One male student expressed
that he would be “very, very” happy to have a brother, while a female student
considered the possibility of having a baby brother as someone who could “help with
tasks” when he grew up. These perspectives reflect the high societal value attributed
to boys and how such values are internalized even at a young age.
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It was observed that students gendered toys, clothing, professions, duties,
responsibilities, and even emotional reactions. These gender attributions parallel the
traditional notions of masculinity and femininity frequently emphasized in the
literature. According to students’ perspectives, a doll is a toy for girls, while a ball is
for boys. In terms of clothing, boys were envisioned in suits and plain-colored outfits,
while girls were imagined wearing dresses or even wedding gowns in bright colors.

Regarding duties and responsibilities, female siblings were typically assigned
household tasks, whereas male siblings were seen as responsible for outdoor or
physically demanding work. The depiction of female siblings through references to
“babies,” “wedding dresses,” and “cooking” illustrates traditional roles that frame
women as mothers, wives, and domestic caretakers.

In terms of career preferences, one male student described an ideal job for his
brother as one that could “support his family and himself,” whereas the preferred job
for a sister was described simply as a “proper” one. Professions such as teaching or
nursing were often associated with women, while more action- and strength-oriented
professions like bus driving or police work were linked to men.

These responses reveal that all students—regardless of gender—held traditional
gender stereotypes. The activity-based data shows that traditional gender norms were
just as prevalent among girls as they were among boys.

Action Plan 1: Students Develop Awareness of Gender Stereotypes

During the first week, the teacher screened the animated film “Not in Our
Family!” to raise students’ awareness of gender stereotypes. The animation addresses
the gender roles imposed on boys and girls by society. After watching the film,
students engaged in discussions about gender inequality. Cansu reflected on the
situation depicted in the animation by stating: “They’re showing how the family
actually treats their children differently.” Kenan explained the different
responsibilities assigned to boys and girls: “It talks about things like housework and
outside work—what tasks are expected of boys and what tasks are expected of girls.”
Yasemin, recognizing the presence of gender discrimination, commented: “Even
when they say ‘we don’t treat our children differently,” they are still making
distinctions.”

Students’ reflections on the animation helped them understand how gender roles
and societal stereotypes are reproduced within the family. Drawing from their
observations and experiences, students began to question gender inequalities. During
the activities, many students shared examples of gender norms they encountered
within their families and close circles.

Yasemin, for instance, described the societal saying “Boys don’t cry” as follows:
“My uncle once said, ‘Does a real man cry?’ But he was clearly hurting. I think he
should’ve cried—he needed to let it out.” This remark highlights how expressing
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emotions is still seen as a weakness for boys and men, revealing how traditional
discourses continue to be perpetuated through social structures.

Asli noted the gender-based favoritism in her family by saying, “My grandfather
only loves his grandsons, he doesn’t really care about the girls. "This illustrates how
girls may be valued less than boys, reflecting gender discrimination within the family
setting.

Cansu shared an example from her grandmother’s house, where the gendered
division of labor was evident: “She would say, ‘Girls, go clean this up!’ But when
Yunus’s older brother stood up, she said, ‘Sit down, girls, he’ll do it.”” Zehra
remarked: “Gender roles are actually shaped by biological sex.” As shown in App.
Figure 1, students began to relate gender roles to their perceptions of the world,
indicating the early stages of critical awareness regarding the influence of gender on
everyday life.

Inequality Detectives: Identifying Gender Stereotypes at Home and in
School

In the following lesson, students were assigned the role of “inequality
detectives” and asked to observe and report gender-based inequalities they
encountered at school, in their communities, and within their families. The students
then shared their observations with the class. Zehra recounted an experience that took
place after school:”4 boy in our class lost the ball, and Okay said, ‘Don’t let a girl
steal the ball from you!” That’s when I thought, ‘I just made my first detective
observation!”” Yasemin spoke out against her uncle’s dismissive attitude toward
women’s success in sports (See App. Figure 2), telling him: “Uncle, haven’t you ever
seen women playing matches on TV?” Kenan, on the other hand, reflected on a
moment when he had contributed to inequality: “After our social studies class, I saw
Yasemin wearing a black coat. I made a joke because it looked like a ‘girl’s jacket.””

These student observations demonstrate that gender inequality is not limited to
the household—it also manifests in schools and broader social settings. Moreover, the
students have begun to develop a critical perspective on the inequalities they
experience around them. Cansu shared an incident from music class: “Our teacher,
Kaan, said, ‘Girls do this better, so the girls should go first.”” Okay criticized a
comment made by his baglama (traditional Turkish stringed instrument) teacher, who
told him: “You’re a girl; you shouldn’t be playing the saz.”

Action Plan 2: Questioning Proverbs and Fairy Tales

The second week consisted of a series of classroom activities focused on gender
equality. These activities aimed to raise awareness of gender inequalities by analyzing
proverbs and fairy tales. Through these sessions, students were allowed to develop
different perspectives and critically examine traditional gender roles.
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What Are You Saying? Questioning Proverbs and Idioms

The students engaged in a discussion about the proverb their teacher had written
on the board: “A man should know how to earn; a woman should know how to
manage.” Cenk agreed with the saying, commenting, “I agree — everything should
be balanced.” However, when the teacher asked what they understood by the word
“equality,” Esra recognized the underlying inequality in the proverb and offered a
different perspective by saying, “No, this isn’t equality.” Kenan added that women
are also capable of earning money, stating, “Women should also do what they can.”
Barig criticized the proverb by pointing out that “It reflects a view where women are
passive and men are active.” Most of the students disagreed with the proverb, saying
it portrayed women as dependent and passive. To deepen the discussion, the teacher
introduced two more traditional sayings:

s

o “Ifyou don’t beat your daughter, you’ll end up beating your knees.’
o  “Let it be a son, even if he’s mad; let the bread be stale, as long as he’s a
boy.”

The teacher then asked the students to reflect on how such sayings affect
perceptions of women. Cansu responded by saying, “If a girl doesn’t study, you’ll
regret it,” and supported the message in the proverb as a kind of advice. However,
Esra criticized the underlying bias, saying, “They trust boys, but not girls.” Kenan
also reflected critically, observing that, “Whatever boys do, they still gain a good
reputation,” noting the tendency of proverbs to tolerate boys’ mistakes more easily
than girls’.

What Could We Say? Redefining Traditional Proverbs

The students began searching for a more egalitarian alternative to the traditional
proverb. The teacher encouraged them to find a concept that could include advice not
only from men but also from women. As shown in App. Figure 3, the students
proposed various alternatives such as “words of humanity,” “words from the past,”
“folk sayings,” “illuminating words,” “powerful words of men and women,” “words
of guidance from people,” ‘“valuable words of the world,” and “equal words.”
Ultimately, the concept “Words of Humanity” was selected as the most popular
choice. Through this process of transforming the notion of proverbs, the students
developed a more gender-equal perspective.

Our Story: Writing Gender-Equal Fairy Tales

In this activity, students were given the opportunity to write fairy tales that
promote gender equality. They worked with classic stories such as “The Frog
Prince,” “The Tenderhearted Prince and the Seven Dwarfs,” and “Little Red Riding
Hood.”

The first group rewrote the traditional “Frog Prince” tale. The students initially
believed that the girl needed to kiss the frog to transform him into a human. However,
the teacher suggested an alternative: the girl could ask the frog a riddle to help him
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become human. This approach encouraged students to develop a new narrative with
greater awareness and creativity.

The second group wrote a fairy tale titled “Two Happy People,” in which they
critiqued how Bulut was forced to prepare meals and clean in order for the seven
dwarfs to win the princess’s hand without doing their own work. In response, the
teacher asked, “Is cooking and cleaning only women’s work?” The students remained
silent and began to reflect on the question.

The third group rewrote “Little Red Riding Hood” from a gender-equal
perspective. Changes included removing violence from the story, omitting the
warning from Red Riding Hood’s family not to talk to strangers while bringing
cookies to her grandmother, and altering the plot so that the wolf wanted to eat the
cookies meant for the grandmother rather than Red Riding Hood herself. At the end
of the story, Red Riding Hood and her grandmother share the cookies with the wolf.

Following this fairy tale activity, students expressed interest in revising other
classic tales. For instance, they wished to make changes to the Cinderella story,
aiming to present it in a more gender-equal form.

I Can’t Believe What I’m Hearing

The students shared proverbs, idioms, and traditional sayings related to gender
roles that they had heard from their families and communities (See App. Figure 4).
For example, attention was drawn to how expressions like “A4 house without a woman
is like a cage without a bird” contribute to gender inequality. Kenan expressed the
need to value women more by saying, “There is a mother’s path, but no father’s
path.” Such examples, guided by the teacher, highlighted the importance of using
gender-equitable language.

The students identified 27 proverbs related to women and men. Some examples
included:
“A house without a woman is like a cage without a bird,” “A man should be brave, a
woman should be firm,” “Some women build a home, others tear it down,” “Some
women make a meal out of barley flour, others ruin fine wheat flour,” and “Where
the father, husband, or teacher strikes, a rose will grow.”

They also found 8 idioms involving gender, such as: “To be married off,” “To
be a man of one’s word,” “To take a girl (in marriage),” and “To find a husband.”
Additionally, they collected two traditional rhyming folk verses (manis) focused on
gender. One example of gender inequality is as follows:

“A man is the pillar of the home. A woman is its angel. A house can’t do without
an angel. Nor can a man be without a home.”

Through these activities, students learned to question the messages conveyed in
proverbs, idioms, tales, and folk verses, and to recognize gender-biased narratives.
The process allowed students not only to gain a theoretical understanding of gender
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equality but also to begin developing a more practical, equality-oriented perspective.
Notably, each student was able to express their own viewpoint, gaining a deeper
understanding of gender inequality throughout the process.

Action Plan 3: Gender Barriers to Accessing Education

The goal of the third week was to explore the reasons why girls are
disadvantaged compared to boys in terms of school enrollment. According to 2021
data from the UNESCO Institute for Statistics, the number of girls aged 618 who are
out of school globally is 118.5 million, while in Tirkiye, the number is 289,502.
During class discussions, students were encouraged to identify the social and
economic factors contributing to barriers in education.

Based on these statistics, students were asked about the obstacles girls face in
accessing education. Melisa noted, “They don’t send girls to school so they can do
housework,” while Eda added, “Exactly, they are kept home to help their mothers.”
Yasemin and Cansu also highlighted financial difficulties and safety concerns as
significant barriers. The students often referred to personal experiences within their
close social circles, which revealed how such issues persist across generations:

o  Esra: “Teacher, my grandmother was actually going to go to school, but her
father didn’t allow her. She only studied until the second grade. That’s why
she can’t read.”

o Melisa: “My grandfather didn’t let my mom go to school either. She only
went up to fifth grade. My mom and my aunt would take turns—two or three
days my mom, two or three days my aunt. The rest of the time, they had to go
work in the fields.”

o Yasemin: “Teacher, my grandfather didn’t let my mom continue school. He
took her out during primary school. My mom still says, ‘If only he had let me
go, I might’ve had a chance.’ But he let my uncle go up to high school.”

These student reflections indicate that girls’ lack of access to education is still
perpetuated by gender-biased attitudes within families and by economic pressures.
Students demonstrated a growing awareness of how gender roles and socio-economic
factors act as barriers to girls’ education. In this respect, their reflective evaluations
aligned well with the objectives of the action plan.

Hatice Is Going to School*: What the Puppet Taught Us

The teacher brought a puppet named Hatice into the classroom to encourage
students to reflect on the challenges girls face in accessing education. As Hatice shared
her story, she said, “My father didn’t allow my older sisters to go to school, so we

4 Hatice’s story is adapted from a film prepared by Maltepe University for the International Day of
the Girl Child, aimed at raising awareness about the importance of girls' education.
https://www.youtube.com/watch?v=9 1 BMuW lmkSk



880 Kiibra Nur Cakar and Serdar Malko¢

couldn’t attend either.” This prompted students to critically examine how the
traditional, gender-based attitudes of Hatice’s family hindered the daughters’ right to
education.

When Hatice asked, “My sisters faced many difficulties because they didn’t
receive an education. What kinds of challenges do you think they experienced?”,
students identified issues such as “difficulty finding a job, financial hardship, and
restricted freedom.” Notably, Cansu remarked, “If she earns her own money, she will
be independent in old age, ” while Yasemin said, “If[ get an education, I'll make sure
my children do too.” These reflections revealed the students’ growing awareness that
education is not only vital for individual empowerment but also a powerful tool for
creating broader social change.

Getting to Know Malala Yousafzai

Malala Yousafzai’s life and struggle were used as the basis for an activity
designed to encourage students to reflect more deeply on gender equality. While
presenting Malala’s story, the teacher made use of the 2015 documentary He Named
Me Malala and shared twelve selected short clips from the film with students
throughout the lesson to support the narrative. Writing the quote “One child, one
teacher, one book, and one pen can change the world” on the board, the teacher
provided students with the opportunity to watch excerpts from the documentary as
they learned about Malala’s life. The students were inspired by Malala’s courage and,
in letters addressed to her as if she were the Minister of National Education, they wrote
statements such as “You are very strong and confident.” Zehra’s letter serves as a call
to the Ministry of National Education to support the schooling of girls (See App.
Figure 5).

An Interview Project: Who Was Denied Access to Education?

Students also undertook the task of interviewing women from their communities
who had been deprived of their right to education. Many of the women interviewed
reported that they were denied this right due to patriarchal values. Statements such as
“My father didn’t allow it—do girls even go to school?” revealed the influence of
societal structures on access to education. Yasemin’s interview illustrates how women
without education struggled to achieve economic independence and faced significant
challenges in their lives (See App. Figure 6). One woman remarked, “If I had gone to
school, my life would have been different.” This helped students realize how critical
the right to education is for societal transformation.

Eda stated, “Girls must go to school and stand on their own feet,” while Ash
pointed out the practical consequences of a lack of education by saying, “There are
numbers saved on my grandmother’s phone. When she tries to call my aunt, she
sometimes dials the wrong person.” This process enabled students to develop a deeper
awareness of gender equality and the power of education. With phrases like
“Educated girls, brighter futures,” they embraced both the individual empowerment
and societal transformation that education can bring.
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Action Plan 4: Gender Inequality in Professions

The fourth week consisted of three class sessions aimed at encouraging students
to examine professions through the lens of gender equality. The objective was to help
students adopt a gender-sensitive perspective toward various occupations and to raise
their awareness of the discrimination women face in the workplace.

Poster Activity: Challenging Gender Stereotypes

This activity was adapted from the “Headlines for Images” activity in the
Council of Europe’s COMPASS: A Manual on Human Rights Education with Young
People. In this version, students were asked to design posters by creating their own
titles.

Using examples from various professions (such as footballer Alexia Putellas, F-
16 pilot Berna Sen, physicist Canan Dagdeviren, etc.), the aim was to encourage
students to question gender stereotypes. They created posters with original titles
related to the professions presented. For instance, titles like “Long Live Life-Giver
Canan” highlighted the idea that professions should not be defined by gender.

At the end of the activity, students attempted to articulate more gender-sensitive
career choices. As seen in App. Figure 7, each group worked with the information
provided to them and generated creative titles for each figure. For example:

“The Inspiring Light” for footballer Alexia Putellas

“The Determined F-16 Pilot” for Berna Sen

“Long Live Life-Giver Canan” for physicist Canan Dagdeviren
“The First in Turkey” for nurse Murat Bektas

“The First Brave Male Preschool Teacher” for Serdar Oner
“The Tenacious Saz Maker” for Senem Arin

These titles demonstrated that students were actively questioning gender-based
assumptions and expressing their creativity throughout the process.

Let’s Act It Out: Raising Awareness Through Structured Drama

Two days before the lesson, the teacher divided the students into groups of four
and distributed a character list along with a short scenario to each group. The scenarios
contained gender stereotypes related to professions. Students were informed that they
could be flexible in how they staged the scenario. In addition, each group was asked
to create a slogan to accompany their dramatization and to use it during the
performance.

Students dramatized gender-related stereotypes.

e The first group portrayed Deniz, a girl who wants to become a firefighter,
and her family’s opposition. Their slogan was: “Everyone is equal; no one
can assign roles to others.”
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e The second group showed Yiiksek, a girl aspiring to be a welder, facing her
family’s disapproval. Their slogan: “Nothing is impossible if you truly want
it.”

e  The third group acted out the story of a boy who dreams of becoming a chef
but encounters resistance from his mother. Their slogan: “No dreams should
be limited.”

e  The fourth group presented Giilay, a female car mechanic, and her struggle
against sexist attitudes from customers. Their slogan: “Say no to

discrimination!”

Through these performances, students reflected on the message that professions
are not tied to gender and deepened their understanding of gender equality.

Give Me My Due: Equal Pay Awareness

The teacher, acting as the “employer,” assigned eight different tasks to students,
ensuring that both boys and girls completed equal work, but received different pay.
After completing their tasks, boys were rewarded with higher wages, while girls
received lower wages.

Ceyda asked, “Why did they give me only fifty liras even though we did the same
job?”, drawing attention to the injustice. Cansu added, “The boys did less work and
dumped all the burden on us.” Zehra questioned, “Could it be because this is seen as
girls” work?”, critically examining how gender roles impact labor.

This activity demonstrated gender inequality in the working world. Students felt
a deep sense of injustice when they were paid differently for the same work. While
the girls defined the lower pay as “discrimination,” boys tended to normalize it, seeing
it as merely a “money issue.” Semih commented, “It’s like I seemed to do more work,”
tacitly accepting the inequality.

The teacher used this moment to build awareness, highlighting that gender
inequality is not only limited to wages but is also prevalent in hiring, promotions, and
career advancement. The incident revealed how gender bias infiltrates the labor force
and how individuals internalize such inequalities. Girls perceived lower wages despite
equal effort as unfair, whereas boys tried to normalize the situation. This reflects how
deeply rooted gender stereotypes and discrimination can shape the thinking of young
individuals.

Action Plan 5: Violence Against Women in Media and Language

The fifth week featured a series of activities designed to explore the influence of
media on gender-based violence and to raise awareness about gender inequality.
Students were informed about how media coverage can reproduce violence against
women and were taught how to identify different forms of such violence.
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During this activity, materials developed by Geris (2022) for raising awareness
of gender inequality in social studies lessons were used with permission. The resource
titled Violence Against Women — Media Reflections includes:

e Three examples of media coverage presenting incidents of violence against
women in different ways,

e  Analytical tables for reviewing each news item,

e A set of comparison questions under the title Let’s Compare,

e And a Self-Assessment Form. Students are examining the sample news
reports.

Analysis of student responses revealed that, when evaluating the cases presented
in the three formats, students tended not to consider criteria such as the headline,
images used, information about the individuals involved, or the language and content
of the article. Instead, they focused more on whether the perpetrator was arrested and
imprisoned, and whether authorities fulfilled their responsibilities in response to the
incident.

e For the item “I realized that the same issue can be reflected differently in the
media”, 10 out of 17 students responded “Yes,” and 5 responded “Partially.”

e For the item “By accessing different versions of the same news story, I can
interpret the event more accurately,” 8 students answered “Yes,” and 7
answered “Partially.”

e For the item “I observed examples of how women’s rights can be violated in
the media,” 7 students responded “Yes,” and another 7 said “Partially.”

e For the item “I can read news about violence against women in a more
objective way,” 9 students answered “Yes,” while 4 answered “Partially.”

The outcomes of both activities indicate that students have begun to develop an
awareness of women’s rights and news related to violence against women in the
media. However, this awareness has not yet fully translated into the ability to critically
analyze media content.

Throughout the lesson, the teacher-researcher employed a question-and-answer
approach, asking students to verbally share their responses to specific items (3, 4, 8,
and 9) from the analysis tables they had prepared, as well as their answers to the
questions in the “Let’s Compare” activity. According to student feedback, it was
understood that some incidents of violence against women—especially those not
containing explicit language—went unnoticed by them. In response, the teacher
facilitated a comparative analysis of three different news presentations with the
students and provided explanations on how news is framed across different media
platforms.

Through this process, students not only improved their media literacy skills but
also gained insight into how the media can reproduce violence against women as a
reflection of broader societal inequalities.



884 Kiibra Nur Cakar and Serdar Malko¢

What Do My Words Convey? Implicit and Explicit Messages

At the beginning of the lesson, students were given worksheets titled "What’s
in My Words?" and the instructions were clearly explained. In the activity, students
were asked to evaluate whether the given sentences involved violence against women.
They were instructed to check the “Yes” box if they believed the sentence contained
violence, and the “No” box if they believed it did not. The sentences included
examples of economic, psychological/verbal, and physical violence. This activity was
designed to assess students’ perceptions of violence and to introduce the different
types of violence.

After the activity was completed, the teacher reviewed each sentence
individually and facilitated a class discussion. It was found that 6 out of the 13 students
in the classroom marked “Yes” for all of the given sentences, identifying them as acts
of violence. However, 4 students did not consider the sentence “I won 't allow you to
work” as an example of violence against women. When the teacher asked for the
reasoning behind this view, one student, Cenk, responded, “Maybe he was just jealous
of his wife.” This response reminded the teacher once again of the importance of the
activity. Subsequently, the teacher delivered a presentation to clarify the concept of
economic violence and to address the students’ misconceptions.

Two students did not perceive the sentence “You should at least be good at
something” as a form of violence against women. When the teacher asked, “What
type of violence might this sentence represent?” Melisa responded with “Verbal
violence.” Following this, the teacher provided a detailed explanation of
psychological/verbal violence. The presentation continued with a discussion on
physical violence, including relevant examples. It can be concluded that while
students had greater awareness of physical violence, their understanding of economic
and verbal forms of violence was comparatively limited.

At the end of the lesson, information was provided about the institutions and
support channels available for individuals who have been subjected to violence.
Additionally, a mobile application that can be used in cases of violence was
introduced. During this discussion, Zehra interjected by mentioning “KADES.” When
the teacher asked how she had learned about it, Zehra responded, “From television.”
The teacher then proceeded to provide detailed information about the Women Support
Application (KADES).

Following this information session, Melisa asked, “Why isn’t there a support
app for men? What if a woman beats a man?” Yasemin added, “What if someone
presses it by accident? How can it be corrected?” The teacher responded to both
questions with clear explanations.

Finally, in reference to a recent incident of violence against a woman in their
village previously mentioned by Esra, Okay commented, “If the woman in our village
had known about this app, she could have used it.” The activity concluded effectively
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in terms of enhancing students’ understanding of violence and increasing their
awareness of different types of violence.

Acting Against Gender-Based Violence: Proposing Effective Solutions

At the beginning of the lesson, information was provided about the station
technique to be used in the activity, and a brief brainstorming session was conducted
beforehand. Students were asked to develop solution proposals to address the issue of
violence against women, and they were given five minutes to do so. During the
brainstorming process, the solutions developed under the guidance of the teacher were
grouped under appropriate headings.

e  Group One stated that they titled their informative text “Say No to Violence”.
Their text discussed KADES, an application that can be used in the fight
against violence toward women. The following statements were also
included:

“Recently, Marriage License Courses have been launched. Thanks to these,
individuals who are ready for marriage will be raised in society. Violence
against women will be eliminated. Perpetrators of violence against women
will be sentenced to life imprisonment. Women around the world will be freed
from violence, and life will be happier for women.”

e  Group Two wrote a poem on violence against women, which was read aloud
in class by the group representative. The poem was highly appreciated by
both the teacher and the students. (See App. Figure 8).

e  Group Three reported that they had come up with 23 slogans during the
activity. However, the teacher found 17 of these appropriate, providing
explanations for the others. The accepted slogans included:

o Say No to Violence Against Women!

Stop Violence Against Women!

Women and Men Are Equal. Say No to Violence!

Don’t Stay Silent in the Face of Violence!

Say No to All Forms of Violence!

Don’t Be Afraid of Threats!

O 0 0 0 O

This activity contributed significantly to raising students’ awareness about
violence against women and helped them better understand their social roles in
combating such violence.

Action Plan 6: Promoting the Use of Gender-Sensitive Language

The sixth week consists of three lesson sessions. The objective of the lessons is
defined as “to recognize the use of gender-sensitive language and to develop solution
proposals for gender inequalities.”

Know, Find, Win: Solving a Gender-Sensitive Puzzle

The “Know, Find, and Win” activity was designed following students’ questions
in the fourth week practices regarding why the term “woman” should be used instead
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of “lady,” and their reflections in their journals. The activity aims to raise awareness
about the use of gender-sensitive language.

On the left side of the worksheet, students were asked to place eleven words in
the appropriate blanks. After completing this part, they were instructed to find the
same eleven words in a word search puzzle. The first three students to complete the
worksheet received surprise gifts from the teacher. Yasemin finished first, followed
by Kenan and Esra. All other students were also expected to complete the worksheet.

At the end of the activity, the importance of using gender-sensitive language
through the eleven words was discussed with the students. Emphasis was placed on
avoiding exclusive or stereotypical expressions and instead, using inclusive and
equality-oriented language.

Paving the Way to Equality: The Case of Sun Street

The activity “The Road to the Land of Equality,” included in COMPASS — 4
Manual on Human Rights Education with Young People, published by the Council of
Europe, was adapted under the title Equalizing Sun Street. To implement the activity,
the teacher wrote a story titled Tekir and the Residents of Sun Street. The story centers
on the neighborhood cat, Tekir, and the daily lives of the residents, which contain
examples of gender inequality. Initially, the story was distributed to students, who
were asked to follow along as the teacher read it aloud. The teacher thanked the
students for their enthusiastic applause and expressions of appreciation after the
reading. Afterward, the students were divided into five groups. Each group was asked
to design a new map of Sun Street, eliminating the inequalities presented in the story
and promoting a more equitable environment. The teacher had prepared all the
necessary materials in advance. Each group selected cardboard and the materials they
needed, then worked for 45 minutes on their design. Once all groups had completed
their maps, each group took turns presenting how they addressed and resolved the
inequalities depicted in Sun Street, using their designs as a reference.

The first group stated that they renamed Sun Street as Justice Street (See App.
Figure 9). In resolving the inequalities, it was observed that the group utilized social
learning, such as observation and modeling. For instance, Hasan Bey, who used to
burden his wife Senay entirely with household chores, changed his behavior after
observing a neighbor who shared these duties with his wife. Similarly, a family that
previously did not allow their daughter Feride to attend school revised their stance
after being inspired by neighbors who supported their daughters’ education despite
various challenges. In the redesigned Justice Street created by the students, elder
family members play roles not in reinforcing inequalities but in resolving them.
Furthermore, there is no occupational gender discrimination in the redesigned street,
as men and women from various professions serve as role models for the residents.
Household duties and responsibilities are shared equally among all family members.
Schools offer courses on gender equality, and social inequalities observed in the
community are addressed through solidarity. No one judges others.
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When the second group began their presentation, the school located at the center
of the map drew the teacher’s attention. The students had established a school named
the School of Color and Equality at the heart of the street. The group explained that
this school would serve to raise gender awareness among the neighborhood residents.
Through this institution, families would learn to avoid inequality in colors, toys, and
responsibilities. Men who opposed their wives working and fathers unwilling to
educate their daughters would attend equality training provided by the school. The
curriculum would also cover how to respond to violence and where to seek help. In
the story, the issue of a father imposing stereotypical career choices on his child was
resolved through the intervention and persuasion of the teacher. It was observed that
in the street designed by the second group, a significant level of responsibility was
attributed to education and educators.

The third group had difficulty concluding the activity. Nevertheless, during their
presentation, the students stated that the inequalities in Giines Street were resolved
through communication and legal regulations. They proposed a hypothetical law
mandating a role reversal: men who did not allow their wives to work would have to
take on household responsibilities for one week while their wives went to work. The
students expressed that, as a result of this law, the spouses would change their
attitudes.

Like the third group, the fourth group also had difficulty concluding the activity.
However, the street they designed incorporated egalitarian values. They imagined a
family in which each member is responsible for kitchen duties, and household chores
are shared equally. Moreover, in this family, men do not interfere with women’s
participation in the workforce.

The fifth group, like the second group, emphasized the role of education in
addressing inequalities (See App. Figure 10). They stated that with gender equality
courses provided at school, the residents of Giines Street would become more
conscious. Families would come to understand that colors and toys do not have
genders. Parents would be free to choose any profession, and Feride would complete
her education and enter the workforce. Legal reforms would also be implemented to
ensure that those who commit violence against women would not go unpunished.

After all group presentations were completed, the students were thanked and
reminded to write in their journals. The teacher concluded with a brief speech
summarizing the activities and learning outcomes of the six-week program.

Reflective Assessments in Student Journals

From the first week onward, an examination of student journals reveals that most
students were satisfied with the activities conducted. For example, Esra emphasized
the importance of these activities, stating that she “wished she had learned this
information earlier.” Cenk expressed that he found the activities educational, while
Cansu noted that she realized the discriminatory behaviors within her family and
appreciated the activities because she had no prior knowledge about the topic. Gizem
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expressed happiness that male students were learning about equality, and Yasemin
found the inequalities identified by her peers and teacher to be “inferesting.”
Although a few students mentioned that they did not enjoy the activities, their remarks
reflect a discomfort with discrimination and inequality. Moreover, students offered
suggestions regarding the activities and lessons. Zehra proposed re-enacting the
videos they watched in class. Aslt wanted future lessons to address stereotypes like
“girls can’t drive or be soldiers.” Gizem suggested questioning ideas such as “Why
can boys go to school but not girls?” and Zehra expressed a desire to learn more about
women’s rights.

It is evident that students reflected on gender inequalities in their journals (See
App. Figure 11). Yasemin, who used to only notice “very large inequalities,” now
says she can recognize “even very small inequalities. ” Classroom discussions indicate
that students were able to identify their teachers as contributors to the reproduction of
gender roles. Some student comments regarding their teachers’ approaches, expressed
during a classroom activity, are shown in App. Figure 12. In response to the journal
prompt “What else would you like to learn?”,

e Cansu wrote: “I would like to learn whether there is gender discrimination
in fairy tales or stories.”

o Esraresponded: “I would like others to learn the things I've learned, and for
them to become informed and act accordingly.”

Discussion, Conclusion and Suggestions

In the study conducted to develop gender awareness in the social studies course,
it was observed that students did not possess direct knowledge about gender issues.
However, they encountered gender-related practices through various social layers
such as family, environment, peers, and school. Before the implementation, students’
perceptions of gender were generally based on traditional gender stereotypes. These
stereotypical views were also reflected during the action research process, with
students occasionally displaying attitudes that supported gender inequality. It was
observed that although traditional gender norms were present in almost all students,
female students tended to adopt these norms less than male students. Additionally,
students with higher academic achievement appeared to demonstrate a more sensitive
approach toward gender equality. These findings are consistent with previous studies
that explored gender perceptions and opinions among students at different educational
levels (Acar-Erdol et al., 2019; Aslan, 2015; Brinkman, 2009; Dogan-Yaylak, 2023;
Esen, 2013; Giilgicek & Tantekin-Erden, 2024; Giircan, 2023; Olmez, 2023; Yesil &
Karaboga, 2021; Yolcu, 2021). Moreover, when compared to the results of other
action research conducted at primary and middle school levels, the findings of the
present study are consistent in showing that student perceptions and opinions about
gender significantly changed by the end of the process (Olmez, 2023; Secgin &
Kurnaz, 2015; Yesil & Karaboga, 2021; Yolcu, 2021).
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Interventions aimed at developing gender equality have successfully shifted
students’ traditional gender stereotypes in favor of gender equality (Esen, 2013;
Giilgicek & Tantekin-Erden, 2024; Olmez, 2023; Tantekin-Erden, 2009; Yesil &
Karaboga, 2021; Yolcu, 2021). In this respect, the results of the current study are
consistent with previous findings. However, studies conducted at different
educational levels and with varying participant groups have produced only partial
outcomes, and in some cases, no significant impact has been observed (Gunnarsson,
2019; 2017; Guthridge et al., 2022). One major reason for this is that micro-level
interventions are often undermined by deeply embedded gender stereotypes operating
at the meso and macro levels of culture. Therefore, the positive outcomes observed in
the present awareness-based study need to be reinforced by the attitudes and behaviors
of in-school stakeholders to enhance their impact. Despite this need, as observed in
the study, the continuation of gender stereotypes by other teachers within the school
did not go unnoticed by the students. They were able to recognize how their teachers
reproduced gender roles by observing their behavior in daily school life. For instance,
when some teachers described female students as neat, polite, and academically
successful, while portraying male students as messy, lacking discipline, and more
competent in physically demanding tasks, students identified these distinctions
through the teachers’ actions. This finding reveals that students learn not only
academic knowledge from their teachers but also social norms and gender-related
attitudes. The work of Sadker and Sadker (1994) similarly showed that female
students are not indifferent to teachers’ sexist remarks. Shmurak et al. (1994) also
demonstrated how students are able to observe gender power relations within schools.
In their study conducted in ten middle schools in the state of Connecticut, USA, they
categorized sexist practices observed in schools, such as gender reinforcement (e.g.,
telling girls to behave politely, assigning boys physical tasks) and active
discrimination (e.g., underestimating the capabilities of both girls and boys), which
were also recognized by students in the present research setting. As Apple (2022)
emphasizes, educators who are unaware of social inequalities cannot fulfill their
responsibility to educate not only their students but also themselves. Students’ ability
to gain knowledge and awareness about gender equality is directly tied to how
conscious and sensitive their teachers are on the matter. Failing to acknowledge
societal inequalities in education can narrow not only students’ gender perceptions
but also their broader understanding of identity and values.

In the study, it was observed that female students actively participated in the
activities and developed a higher level of awareness compared to male students.
Although male students acknowledged that gender inequality is wrong, they
occasionally maintained attitudes that reinforced such inequalities. This resistance
may stem from the deeply rooted nature of gender practices that have been embedded
in society over many years (Esen, 2013). Brinkman et al. (2011) emphasize that
initiatives aimed at reducing gender inequality may be perceived by males as a threat
to their sense of entitlement and their traditionally dominant social position.
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The empowering effect of the study appeared to be stronger for female students,
possibly because it was conducted by a female teacher. This may have contributed to
girls feeling more empowered and encouraged to question gender inequalities. As
observed by Simon et al. (2008), female students are generally more capable of
developing empathy regarding issues of gender inequality. Therefore, the opportunity
for girls to engage in gender discussions under the guidance of a female teacher may
have amplified this impact. Findings indicating that female students developed a
greater level of awareness are consistent with the study by Secgin and Kurnaz (2012).
In their research, girls showed significantly higher levels of gender-related attitudes
in both pre- and post-tests compared to boys. Arku (2007) highlights that men in
families living in agricultural areas for extended periods tend to internalize traditional
gender roles more deeply. This suggests that the lack of interest shown by male
students in gender-related topics may be due to the perception that such issues concern
only girls. Nonetheless, it may be beneficial for future research to explore the nature
of male students’ engagement with school, as well as how the quality of girls’
relationship with school influences their academic achievement.

This study is significant in demonstrating that it is possible to cultivate a critical
perspective on gender inequality within the context of a social studies course. For the
first time, students had the opportunity to question gender norms and came to realize
that even their teachers could engage in gender-biased discourse and behaviors.
Students also expressed the need for teachers to receive training on gender issues.

Ultimately, teachers’ sensitivity to gender equality plays a crucial role in
enabling students to question gender stereotypes, distance themselves from such
biases, and enrich their sense of self. When students observe that their teachers possess
this awareness, it not only helps them recognize gender inequality but also equips
them with the skills to cope with and challenge these inequalities.

Suggestions

In future action research studies, it would be beneficial to include specific
strategies aimed at encouraging more active participation of male students in the
implementation process. Designing case studies and activities that address gender-
based issues faced by male students could enhance engagement in this regard.
Moreover, as highlighted in the conclusion, the teacher’s role and approach
throughout the process can help mitigate the perception that the study is solely focused
on female students, thereby enhancing the inclusivity of the initiative.

In terms of the social studies curriculum, as can be seen in the 2024 Social
Studies Curriculum Draft (SBDOP) of the Maarif Model, there is no direct learning
outcome that addresses gender-related issues. Therefore, it would be appropriate to
include learning outcomes that emphasize social justice and gender equality in the
curriculum. When looking at the 2018 Social Studies Curriculum, at least one explicit
learning outcome (SB.6.6.6.) addressing this issue was included.
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Toplumsal cinsiyet, biyolojik cinsiyet farkliliklarina dayandirilarak
mesrulastirilan ve toplumsal normlar ¢ercevesinde her seyi kadinsi ve erkeksi olarak
siiflandiran bir kavramdir. Ureme islevlerindeki farklihik, toplumsal etkilesim
yoluyla neredeyse tiim faaliyetlere atfedilmekte (Connell, 2022) ve bireyler, herhangi
bir eylemi kadin ya da erkek olarak gergeklestirmekle yiikiimlii tutulmaktadir (West
ve Zimmerman, 2020). Bu smiflandirma, bireylerden kadinsi ve erkeksi olarak
belirlenen davranis kaliplarina uymalarint bekleyerek mesruluk kazanir ve bdylece
toplumsal esitsizlikleri iiretir (Esen, 2013). Ciinkii toplumda hangi faaliyetlerin
kadinlara veya erkeklere uygun oldugu, bu iki grubun hangi haklara, kaynaklara ve
giice sahip olabilecegi yoniindeki beklentiler (Ecevit, 2020), bir cinsiyetin digerine
kiyasla ayricalikli ve {istiin bir statii kazanmasina neden olarak asimetrik durumlar
yaratmaktadir (Capcioglu ve Cetin, 2020).

Esitsizligin insa edildigi ve yeniden {iretildigi alanlara toplumsal cinsiyet
mercegiyle (Ecevit, 2020) bakmak yasadigimiz toplumda var olan esitsizlikleri daha
iyl gérmemizi saglayacaktir. Bronfenbrenner (1979) ekolojik sistem kuraminda
bireyin ¢evresini olusturan katmanlar1 (mikrosistem, mezosistem, ekzosistem,
makrosistem) tanimlayarak her bir katmanin erken donemden itibaren c¢ocugun
gelisimi tizerindeki etkisini agiklamistir (Dogan ve Aytekin, 2021). Buna gore
toplumsal cinsiyet rolleri, mikrosistem i¢inde ilk toplumsallasma yeri olan ailede
ogrenilmeye baslanir (Akgiil-Gok, 2013). Arslantas (2020) cocuga rol yiiklemelerinin
“cinsiyeti nedir, saglikli olsun ha kiz ha erkek olmus hi¢ fark etmez” gibi sdylemlerle
basladigini sdyler. Sonrasinda ise kiz ve oglan ¢ocuklari igin kiyafetler, oyuncaklar,
hitap sekilleri, evde/disarida beklenen gorev ve sorumluluklar, sergilenmesi istenen
tutum ve davranislar farklilasarak devam eder. Bu farkli beklentiler hem kiz hem
oglan ¢cocugu i¢in gii¢ bir durum olustursa da gii¢liigiin altinda en ¢ok kiz ¢ocuklarinin
ezildigi goriilmektedir. Tiirkiye’de Toplumsal Cinsiyet ve Kadin Algist Arastirmast
(2022) erkek ve kadinin ev i¢i paylasiminda erkeklerin ev isine katkisinin (¢amasir ve
bulasik yikamak, yemek yapmak, evi toplamak, temizlik yapmak) %20’yi
bulmadigini sdylemektedir. Egitim diizeyi arttik¢a ev igine katki oranlari artig gosterse
de bu kayda deger bir artis degildir. Erkeklerin kendilerine yiiklenen roller geregi daha
cok evin dig diinya ile alakali islerini (ev i¢in aligveris yapmak, evdeki tamirat ve
bakim isleri) yaptig1 goriilmektedir. Kadin ve erkegin aile i¢inde simetrik durusa sahip
olmamasi, kadinlar aleyhine demokratik olmayan ve esitsizliklerle dolu bir yasamin
stirmesine neden olmaktadir.

Toplumsal cinsiyet rolleri aileden sonra mikrosistemin bir parcasi olan okullar
araciligryla siirdiiriiliir yada kesintiye ugratilabilir. Arastirmalar, okullarin toplumsal
esitsizliklerini gidermedigini; aksine, toplumsal cinsiyet rollerini, kaliplagmis
yargilar1 ve cinsiyetler arasi esitsizligi —bilingli ya da bilingsiz bir sekilde— yeniden
tireterek normallestirdigini gostermektedir (Kafali, 2020). Ciinkii okullarin ve egitsel
uygulamalarin igerikleri hem ortiik miifredat hem de agik iletilerle ¢ocuklart
geleneksel cinsiyet rollerine uygun davraniglara yoneltecek soguk iklime sahiptir
(Esen, 2015). Kizlarin derse katilimimi ve yorumlarint 6nemsememek (Hall ve
Sandler, 1982) kizlarla daha az goz kontagi kurmak, erkek &grencilere daha fazla
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dikkat yoneltmek, kiz &grencilerin ve kadinlarin bagarilarindan ¢ok goriiniislerini
onemsemek, evlilik ve ebeveyn statiilerini kadinlar ve erkekler i¢in farkl
degerlendirmek, kadinlarin bagarilarin1 yetenekten farkli nedenlere yiliklemek soguk
iklimin tipik gostergeleri arasindadir (Tan, 2007). Sayilan ve Ozkazang’in (2009) bir
devlet lisesinde yiiriittligii derin saha ¢aligmasi, 6gretmenler ve yoneticilerin cinsiyetgi
yaklasim ve tutumlarinin erkek yanlist oldugunu ortaya koymasi bakimindan
onemlidir. Caligmaya gore oglanlarin kural dig1 davraniglar1 “kanlar1 deli akiyor,
kendine bir kimlik artyor” seklinde hos goriiliirken bu durum kizlar igin gegerli
oldugunda kimlik arayislart yok sayilmakta ve gelenek ile terbiye edilmeye
calisilmaktadir.

Farkli aragtirmalar Ogretmenlerin hizmet Oncesi veya hizmet i¢i egitim
stireglerinde toplumsal cinsiyet duyarliligi ders ve seminerleri almadiklari durumlarda
toplumsal cinsiyet kori olduklarini ortaya koymaktadir. Aslan (2015) 510 6gretmen
adaymin kadm ve erkege iliskin trettigi metaforlar {izerinden toplumsal cinsiyet
algilarini ¢oéziimleyerek 6gretmen adaylarinin ataerkil yapiy1 destekleyen, toplumsal
cinsiyet 6n yargilarina sahip oldugu sonucuna ulagsmistir. Benzer sekilde Senyiiksel’in
(2019) goriisme yaptig1 6gretmenler daha 6nce toplumsal cinsiyetle ilgili herhangi bir
egitim almadiklarini belirtmiglerdir. Ayrica s6z konusu arastirmalarda, 6gretmenlerin
akademik ve sosyal beceriler agisindan Ogrencilere yonelik degerlendirmeleri ve
beklentileri, 6grencilere yiikledikleri 6zellikler, kullandiklari dil, oyunlara bakis
acilar1 bakimindan cinsiyetgi oldugu yoniindedir.

Ekzosistemin i¢inde yer alan 6gretim programi ve ders kitaplart da toplumsal
cinsiyet esitsizliginin iiretiminde rol oynamaktadir. Okul 6ncesinden ortaokula kadar
birgok dersin Ogretim programinda toplumsal cinsiyet esitligini destekleyen
kazanimlar yok denecek kadar azdir (Kafa, 2021; Tuncer ve Gezen-Sen, 2018). Ders
kitaplarinda hala cinsiyet rolleri ve kaliplari siirdiiriilmektedir (Cankurtaran ve
Kelebek-Kiigiikaslan, 2021; Giimiisoglu, 2016). Ortaokul Miizik (Yasar, 2022),
Sosyal Bilgiler (Asc1, 2020; Esen, 2007), Tirk¢e (Saydam, 2019), Din Kiiltiirii ve
Ahlak Bilgisi (Davarci, 2021) ders kitaplarinda cinsiyet esitsizliginin yeniden
iiretilmesine sebep olabilecek ifade ve unsurlarin varligi tespit edilmistir.

Makrosistem igerisinde yer alan medyanin toplumsal cinsiyet rollerinin nesillere
aktarilmas1 ve yeniden iiretilmesinde, bireylere benimsetilmesinde Onemli rol
oynadigmi (Soydan ve Kiigiiksen, 2022) gostermektedir. Geleneksel (televizyon,
gazete, dergi, sinema) ve yeni medya (internet, sosyal medya, dijital oyunlar) kadina
ve erkege nasil kadin ve erkek olmasi gerektigine iliskin rol modellerini sunmaktadir
(Pira ve Elgiin, 2004). Ozellikle kadmna yonelik siddetin her gegen giin &liimle
sonuglandig: iilkemizde, kadina siddet haberlerinin kamuoyuna sunulus sekilleri son
derece vahimdir. Haberlerde eril siddet gerekgelendirilerek kadin kurbanlagtirilmakta
ve boylece siddet mesrulastirilmaktadir. Bu durum kadinin toplumdan diglanmasiyla
sonuglanarak toplum igerisinde kadina bakisin ve ayrimciligin pekistirilmesine ve
stirdiiriilmesine zemin hazirlamaktadir (Erkaya Arslan, 2022). Benzer sekilde dilin;
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atasozleri, deyimler, masallar gibi s6zlii/yazil1 edebi iiriinlerde cinsiyet¢iligin ve kalip
yargilarin var olmasi toplumsal cinsiyet esitsizligine neden olmaktadir. (Sezer, 2010).

Farkli kademelerdeki 6grenci gruplariyla yiiriitiillen toplumsal cinsiyet esitligi
gelistirme miidahaleleri, toplumsal cinsiyet egitiminin esitlik¢i algi ve tutum
gelistirmede etkili oldugunu ortaya koymaktadir (Acar-Erdol ve Goziitok, 2019;
Crocco, 2008; Guthridge ve dig., 2022; Tantekin-Erden, 2009; Yesil ve Karaboga,
2020). Esen (2013) hizmet i¢i 6gretmen egitiminde bir lisans dersinin igerigini
toplumsal cinsiyete iligkin bilgi ve duyarlilik kazandirmada etkili oldugunu
gostermektedir. Benzer bigimde Acar-Erdol ve Goziitok (2019) lisans dgrencileriyle
yiriittiikkleri toplumsal cinsiyet esitligi program calismasi, dgrencilerin toplumsal
cinsiyet kalipyargilari, toplumsal cinsiyet rolleri, cinsiyetci dil fark etmelerinde,
davranis ve tutumlarinda etkili sonuglar ortaya koymustur. Uzun ve dig. (2017)
yetigkin bireylere verilen toplumsal cinsiyet egitiminin, katilimeilarin toplumsal
cinsiyet algilar1 ve toplumsal cinsiyet rollerine iliskin tutumlarinda anlaml bir artis
sagladig1 gortilmiistiir. Tiirk ve dig., (2023) ¢alismalarinda toplumsal cinsiyet egitimi
almis kisilerin toplumsal cinsiyet algilarinin olumlu, siddet egilimlerinin diisiik
oldugu sonucuna ulagmistir. Yolcu (2021) dordiincii sinif dgrencileriyle yiiriittiigii
calismada Ogrencilerin toplumsal cinsiyet esitsizliklerini siire¢ igerisinde fark
ettiklerini, farkindalik egitiminin etkili sonuglarini ortaya koymustur. Dordiincii sinif
ogrencileriyle yiriitiilen bir baska toplumsal cinsiyet esitligi gelistirme ¢aligmasi da
ogrencilerin tutumlarinda degisim yaratmistir (Olmez, 2023). Yesil ve Karaboga
(2020) altinct smif 6grencileri ile yiirttiigii dokuz haftalik toplumsal cinsiyet egitimi
calismalart esitlik¢i algi ve tutumlar gelistirmek icin toplumsal cinsiyet egitimi
saglamistir. Sosyal Bilgiler dersinde ¢esitli uygulamalar yoluyla toplumsal cinsiyet
egitimlerinin etkili sonuglar1 bildirilmistir (Se¢gin ve Kurnaz, 2015). Karagali Taze
(2018) “Ipek Yolunda Tiirkler” {initesini tarihi kadm aktorleri daha goriiniir kilacak
sekilde yeniden tasarlayip dgreterek 6grencilerin farkindalik kazanmasini saglamistir.
Calik (2023) kadin bilim insanlarmin goriniir kilindigr bir dizi 6gretim
uygulamalariyla toplumsal cinsiyet duyarliligina katki saglamigtir. Dogan-Yaylak
(2023) dordiincti sinif sosyal bilgiler dersinde toplumsal cinsiyet esitligi kapsaminda
ogrencilere yonelik tasarlanip uygulanan atolyeler ile 6grencilerin toplumsal cinsiyet
esitligine dair farkindalik durumlarmin, goriis ve diisiincelerinin olumlu yonde
degisim gosterdigini ortaya koymustur. Buna kargin Gunnarsson (2019;2017) sosyal
bilgiler dersi baglaminda yaptig1 farkindalik ¢alismalarmin olumlu sonuglarinin yani
siraF yapisal sorunlar ve dgrencilerin siirh katilimiyla zayiflayabilecegine iliskin
bulgular sunmustur. Ayrica esitlik kavraminin sosyal bilgiler egitimi iginde siklikla
gormezden gelindigini, Ogretmenlerin bu meselelerde ¢ogu zaman "arada
kaldiklarmi" ve yapisal esitsizliklere yeterince deginilmedigini ortaya koymustur.
Benzer sekilde Guthridge ve dig. (2022) sosyal bilgilerde farkindalik ¢aligmasinin
olumlu sonuglarmi bildirmistir. Ancak toplumsal cinsiyet esitligi i¢in miidahalelerde
yalnizca bireysel tutumlar {izerinde degil, ayn1 zamanda yapisal faktorlerin iizerinde
durmustur. Ozellikle sosyal bilgiler programlari sosyal bilgilerde yapilacak ¢aligmalar
uzun silireli ve baglamsal duyarliligt géz Oniinde bulundurmasi Onerilmistir.
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Dolayistyla miidahale ve farkindalik c¢aligmalarinin siklikla tekrarlanmasi ve
uygulamali bigimde yiiriitiilmesi hala giincel bir ihtiyag olarak ortaya ¢ikmaktadir.

Sosyal Bilgiler dersi esitlik ve 6zgiirliik temelinde etkin yurttaglar yetistirmeyi
hedefler. Sosyal bilgiler dersinin bu misyonu mevcut kiiltiiriin devamini saglarken
aynt zamanda Ogrencilerin hak ve oOzgiirlikler temelinde topluma kok salmis
esitsizlikleri elestiri siizgecinden gecirmelerine olanak saglar (Ochoa-Becker, 2007).
Dolayisiyla sosyal bilgiler elestirel ve sorgulayici eylemi destekleyerek kiiltiirii
cinsiyet¢i Ogelerden miimkiin oldugu kadar ayiklamaya yardim edebilir. Sosyal
Bilgiler Dersi Ogretim Programi 2024 (SBDOP) 6zel amaglarina bakildiginda da
“Toplumsal sorunlara yéonelik sosyal bilimlerin aragtirma ve inceleme yontemlerini
kullanarak fikir ve ¢éziim iiretme” (MEB, 2024) beklendigi goriilebilir. SBDOP 2024
Alan Becerileri (sosyal farkindalik, sorgulama, sosyal katilim), Egilimler (elestirel
diisinme, soru sorma, gercegi arama, agik fikirlilik, empati), Degerler (saygi,
ozgiirliik, adalet, duyarlilik, sevgi) ve Ogrenme Alanlari (Birlikte Yagsamak, Yasayan
Demokrasimiz) agisindan toplumsal cinsiyet konusunun farkli siif diizeylerinde
sarmal bir yaklagimla ele alinmasina uygundur. SBDOP kazamimlar diizeyinde
bakildiginda ise smif diizeylerinde farklilagmakla birlikte SB.4.1.2: “Bireysel
ozelliklere saygi duymanin onemine iligskin ¢ikarim yapabilme, SB.5.4.3: “Temel
insan hak ve sorumluluklarinin 6nemini sorgulayabilme”, SB.6.1.3: “Toplumsal
hayatta karsilasilan sorunlara yonelik ¢6ziim Onerilerini miizakere edebilme”
kazanimlar dikkat cekmektedir. Ayrica ilgili kazanimlar ¢ercevesinde dgrencilerin
“insan haklari, adalet ve esitlik” temalarmi dikkate alarak raporlar hazirlamalari
beklenmektedir. 7. Sinif 6zelinde bakildiginda ise “Birlikte Yasamak” 6grenme alani
temel kabullerinde “Ogrencilerin birlikte yasama kiiltiirii, temel insan haklari, eitlik,
bireylerin farkl o6zelliklere sahip olabilecegi, milli birlik ve beraberlik konulari
hakkinda temel diizeyde bilgi sahibi olduklar: kabul edilmektedir.”” vurgulamaktadir.
7. Smif “Yasayan Demokrasimiz” Ogrenme alaninda ise SB.7.4.1. Tiirkiye
Cumbhuriyeti’nin temel niteliklerini 6zetleyebilme, (¢6ziimleme, smiflama ve
yorumlama diizeyinde) ele alinmistir. Ayrica 6grenme Ogretmen uygulamalarinda
“bu niteliklerin giinliik yasama yansimalarina iligkin ¢oziimlemeler yaparak érnekler
vermeleri” istenmektedir. Ancak SBDOP (2024) agik bir bi¢imde toplumsal cinsiyet
esitligi lizerinde duran bir kazanima yer verilmemistir. Fakat sosyal bilgilerin
demokratik yurttaglik misyonu, insan haklar1 ve sosyal adalet kavramlarini merkeze
alarak, 6grencilerin toplumsal cinsiyet esitligi bilgi ve farkindaliklarini artirabilir.
Yilmaz (2022) tarafindan yapilan meta analiz ¢alismast sonuglarina yansidigi gibi
sosyal bilgilerde toplumsal cinsiyet ¢alismalar1 6nyargilarin, ayrimer algilarin, tutum
ve davranislarin degistirilmesine katki sunabilmekte ve cinsiyet temelli esitsiz
uygulamalarin ortadan kaldirilmasina yardimer olabilmektedir. Dolayisiyla bu
calisma Sosyal Bilgiler dersinin dogasimna uygun olarak ve arastirmayi yiriiten
Ogretmenin simif i¢i 6grenme-ogretme siireglerinde karsilastigi sorunlar ¢ergevesinde
eylem arastirmasini gerekli kilmustir.

Bu baglamda ¢aligmanin amaci 7. siif Sosyal Bilgiler dersini alan grencilerde
toplumsal cinsiyet esitligi farkindalig1 olusturmaktir. Bu amagla anilan 6grencilerle
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yiiriitilen eylem arastirmasina ve &grencilerin toplumsal cinsiyet farkindalig:
olusturma siirecine odaklanilmustir.

Yontem

Bu calisma, nitel arastirma desenlerinden eylem arastirmasi desenine gore
tasarlanmistir. Eylem arastirmasi 6gretmenlerin sinif ici siireclerde karsilastiklar
problemlere ¢oziim iiretmelerini saglamak amaciyla kullanilmaktadir. Yildirim ve
Simgek’e gore (2016) derslikte karsilastigi bir problemi ¢6ziime kavusturmak isteyen
aragtirmaci Ogretmen, arastirmasina var olan problemi tanimlayarak baglar. Daha
sonra problemi ¢ozmek igin eylem planlar1 hazirlar. Eylem planlarinin ne kadar
basarili oldugunu izler ve eger sonuctan tatmin olmazsa alternatif eylem plani
hazirlayarak yeniden dener.Bu siirecte 6gretmen ve dgrenciler sistematik, dinamik ve
dongiisel bir eylemde yaparak ve yasayarak 6grenir (O’Brien, 2001). Bununla birlikte
eylem arastirmalarinda izlenmesi gereken asamalara yonelik olarak tiim eylem
aragtirmalart i¢in kesin ve degismez bir siiregten bahsetmek miimkiin olmasa da
planlama, uygulama, gézlem ve yansitma agamalarinin tiim eylem arastirmalari igin
gegerli oldugunu sdylemek miimkiindiir. Arastirma siireci degisken, serbest ve esnek
oldugundan belirli bir modelin asamalarin1 takip etmek yerine, arastirmanin
durumuna gore bu asamalar uyarlanabilir, modeller bir rehber olarak
degerlendirilebilir (Basarir, 2019). Eylem arastirmasinda nicel aragtirmalarin aksine
bir sey ispatlanmaya calisilmaz. Deney ve kontrol grubu, bagimli bagimsiz
degiskenler veya desteklenecek denenceler yoktur (Johnson, 2012). Ayrica anlatim
dilinin ve igerigin siradan insanlar tarafindan kolay anlasilabilir olmas1 gerekir.

Calismanin bir eylem arastirmasi olarak planlanmasinda en 6nemli etken,
calisma sahasindan arastirmaci dgretmenin karsilastigi sorunlar olmustur. Ozellikle
velilerin kiz ¢ocuklarinin okumasina karsi olduklarini ¢esitli gerekgelerle belirtmeleri
ve dgretmenin 6grencilerle iletisiminde ortaya ¢ikan toplumsal cinsiyet kalip yargilar
O0gretmenin bu problemin iizerine gitme gerekcesi olmustur. Ayrica sosyal bilgiler
dersinin vatandaslik egitimi baglaminda insan haklari, demokrasi ve esitlik temalarini
ele almaya en uygun ders oldugu gergegi, 2024 SBDOP kazanimlarina tam olarak
yansitilmasa da, ¢aligma i¢in zemin olusturmustur.

Eylem arastirmasinin yiiriitiilebilmesi i¢in oncelikle bilimsel ve yasal izinler
almmustir. Ardindan toplam 6 haftalik bir uygulama siireci baglatilmistir. Her haftanin
sonunda, uygulamalar arastirmanin danisman 6gretim iiyesiyle degerlendirilmistir.
Ogrencilerin olumlu geri bildirilmleri sonucunda, eylem planinin temel yapisinda
degisiklik yapmadan, uygulama siireci boyunca, 6grencilerin ilgi alanlari, istekleri ve
meraklart dikkate alinmistir. Bu dogrultuda, 4. haftada gerceklestirilen Eslestiriyoruz
ve Poster Yapiyoruz etkinliklerinin igerikleri giincellenmis, 6. haftada ise 6grenci
katilimini artirmaya yonelik olarak yeni bir etkinlik olan Bil-Bul-Kazan gelistirilmis
ve uygulanmistir.
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Cahsma Grubu

Calisma grubu 2023-2024 egitim-6gretim yilinda Konya’nin Tuzlukgu ilgesinde
yer alan bir devlet okulunun 7. simif 6grencisi olan 18 &grenci (10 kiz, 8 oglan)
olusturmaktadir. Ogrenciler 12-13 yas arahigindadir. Calisma bir eylem arastirmasi
oldugundan ¢aligma grubu olarak arastirmacinin 1,5 senedir Sosyal Bilgiler dersini
yiiriittiigii bir sinif se¢ilmistir. Arastirmact 6gretmen rolilyle ¢alismay yiiriitmistiir.
Caligmada 6grencilerin gergek isimleri yerine arastirmaci tarafindan atanan isimleri
kullanilmustir.

Calisma Sahasi

Calismanmn yiriitildiigd okul, 1946 yilindan itibaren egitim-6gretim
faaliyetlerine devam etmektedir. 2006 yilinda ii¢ katli yeni okul binasina gecilmistir.
Mabhalledeki tek ortaokul olan bu kurum, ayni binay: ilkokulla paylagmakta ve
tagimali egitim sistemi kapsaminda hizmet vermektedir.

Okulda internet baglantisi ve akilli tahta ile donatilmis 9 derslik, 1 ¢ok amach
salon, 1 yemekhane ve bilgisayarlarla donatilmis 1 kiitliphane bulunmaktadir. Ancak,
mevcut bilgisayarlar eski ve yetersiz durumdadir. Tlkokul diizeyinde 1 okul dncesi
Ogretmeni ve 4 smif 6gretmeni gorev yapmaktadir. Ortaokul diizeyinde ise sosyal
bilgiler, fen bilimleri, matematik, ingilizce, Tiirkee ile din kiiltiirli ve ahlak bilgisi
derslerine giren, her branstan birer 6gretmen bulunmaktadir.

Okulda kadrolu bir rehberlik ve psikolojik danismanhik uzmani
bulunmamaktadir. [lge merkezinde gorev yapan psikolojik danigman, egitim-6gretim
donemi iginde yalnizca iki veya li¢ kez okulu ziyaret edebilmektedir.

Toplam &grenci sayist 103 olup, bunlarin 55’1 ortaokul 6grencisidir. Her siif
diizeyi yalnizca A subesinden olugsmakta ve sinif mevcutlart ortalama 14 6grencidir.
7/A smift 18 6grenciden olugmakta; bu 6grencilerden 9’unun akademik basarist
ortalama ve {lizerindedir.

7/A sintfi velilerinin egitim diizeyi genellikle ilkokul ve ortaokul mezuniyetinde
yogunlagmakta, az sayida lise mezunu bulunmaktadir. Ailelerin sosyo-ekonomik
diizeyi diisiik ya da orta diizeydedir. Tarim ve hayvancilikla ugrasan ailelerin yani sira
tarim iscisi olarak ¢aligan aileler de bulunmaktadir. Bazi aileler ise gegimlerini devlet
yardimlar1 ile siirdiirmektedir. Ogrencilerin tamaminin en az bir kardesi
bulunmaktadir.

Veri Toplama Araclari

Eylem arastirmasinda veriler nicel ve nitel yontemlerle toplanabilir (Basarir,
2019). Bu calismada Ogrenci giinliikleri, ses ve fotograf kayitlari, &gretmen
anekdotlar1, 6grenci etkinlik kagitlari/tirinleri, grup goriismesi gibi nitel veri toplama
araglarindan yararlanilmigtir. Veri toplama siireci 6 hafta, 3 ders saati (40+40 ve 40
dakika) oturumu gerceklesmistir.
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Ogrenci Giinliikleri. Her ders oturumu sonrasi 6grencilere giinliik kagitlar:
dagitilmugtir. Tlgili hafta, islenen ders baz almarak doldurulacak giinliik kagitlarinin
dgretmene teslim edilmesi istenmistir. Ogrencilerden giinliikte su sorular1 yanitlamasi
istenmektedir:

e Ogrendiklerim hakkinda daha énce hangi bilgilere sahiptim?

e  Bugiin neler 6grendim?

e Ogrendiklerimi nasil uygulayabilirim? ~Giinliik yasamimda nasil
kullanabilirim?

e Derste yaptigimiz etkinlikleri sevdim/sevmedim, Neden?

e Neler 6grenmek isterdim?

Grup Goriismesi. Calismanin 6grencilerin toplumsal cinsiyet bakis agilarina
etkisini bir biitiin olarak gérmek adina ¢aligma basinda ve sonunda on sekiz 6grenci,
altigar kisilik A, B ve C gruplarmna, ayrilmistir. Okul igerisinde, kimsenin rahatsiz
etmeyecegi, 6grencilerin kendi alanlarinda birbirlerini ve 6gretmenlerini gorebilecegi
bir ortam olusturulmustur. Goriismeler odak grup goriismesi olarak yiiz yiize
gerceklestirilmigtir. Caligmanin ilk haftasit 6gretmen “Bir Kardesiniz Oluyor
Etkinligini” uygulamis ve etkinlik sonrast 1. Odak grup goriismesini
gerceklestirmigtir. 1. Odak grup goriismesi sonuglart 6grencilerin toplumsal cinsiyet
algilarin1 anlamak igin kullamlmistir. Ogrencilerle gerceklestirilen 2. Odak grup
goriismesi ise son etkinlik sonrasi okulun seminer salonunda gerceklestirilmistir. Her
iki odak grup goriismesi ortalama 40 dakika siirmiistiir.

Ses ve fotograf kayitlari. Ogretmen uygulama sonrasinda ogrencilerin
yanitlarini dogru ¢éziimlemek ve unutmamak i¢in gerekli gordiigii yerlerde 6zellikle
tartigma, soru-cevap gibi Ogretim yOntemlerinin  kullanildigi etkinliklerde
ogrencilerden izin alarak ses kaydi almistir. Ayrica dgrenciler etkinlikler esnasinda
fotograflanmistr.

Ogretmen Anekdotlari. Uygulama aninda ¢alisma bulgulari bakimindan 6nemli
oldugu diisiiniilen anlar 6gretmen tarafindan not alinmistir.

Ogrenci Etkinlik Uriinleri. Etkinlikler dgretmen tarafindan uyarlanmis ve
gelistirilmis olup tez danigmaninin onay ve goriisleri dogrultusunda yenilenmistir. Bu
etkinliklerden Kadina Siddet-Medya Yansimalart materyali izin alinarak
kullanmilmigtir. Tablo 1’de ¢alismanin haftalik ders amaclarim1 ve uygulanan
etkinlikleri gérmekteyiz.

Verilerin Coziimlenmesi

Bu galigsmada, verilerin analizinde Clarke ve Braun’un (2017) tematik analiz
yontemi kullanilmigtir. Arastirma siirecinde 6grenci giinliikleri, 6gretmen anekdotlari,
ses kayitlar1 ve sinif konusmalar1 gibi g¢esitli veri kaynaklar1 toplumsal cinsiyet
farkindalig1 temelinde incelenmistir. Bu siirecte, her bir eylem plani, 6grencilerin
konusma kaliplar1 tizerindeki etkileri baglaminda ele alinmis ve konugsma ve
diyaloglarda yer alan farkindalik iceren sorusturmalar arastirma sorular1 baglamina
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gore analiz edilmistir (Baxter, 2003, s. 86). Arastirma siirecinde ortaya ¢ikan
Oznelerarasi etkilegsimler, toplumsal cinsiyetle ilgili bir kavrayis sunup sunmadigina
veya arastirma sorusuyla iligkili anlamli riintiiler olusturup olusturmadigina gore
degerlendirilmigtir.  Bu  baglamda, 6grencilerin  konusmalari,  yansitict
degerlendirmeleri ve farkindaliklart agiga cikaran olaylar, duygular ve deneyimler
Clarke ve Braun’un (2017) ortiik dlciit yaklagimi gercevesinde anlam baglaminda

sunulmustur.
Tablo 1
Eylem Planlar
Hafta Dersin Amaci Uygulanan Etkinlikler
Insana dogustan itibaren aile cevre gibi B¥r .Kard.e siniz Oluyor
Eylem topl | 1 lsvla viikl insivet Bizim Ailede Olmaz
Plang 1 (Oplumsal yapilar aracrbyla yilenen insiyet  Ngen Olmasin?
guiama. Esitsizlik Dedektifiyiz
. - - - Ne Diyorsun?
Nesillere deger ve kiiltiir aktarimin saglayan R
. e o Ne Diyebiliriz?
Eylem  atasozii ve masal gibi iriinlerde var olan cinsiyet o
e Bizim Masalimiz
Plan12  esitsizliklerini fark etmek.
Duyduklarima
Inanamiyorum
Acaba Nedir?
Kizlarin okullulagmada oglanlara gore Hatice Okuyor
Eylem . P .
dezavantajli olma nedenleriyle ilgili ¢gikarimlarda  Malala Yousafzai’yi
Plan1 3
bulunmak. Taniyoruz
Roportaj Yapryorum
Ogrencilerin mesleklere toplumsal cinsiyet Eslestiriyoruz
Eylem  esitligi perspektifinden bakabilmesini ve Poster Yapiyoruz
Plan14  kadinlarin is yasaminda ugradigi ayrimetliklarin - Canlandir Bakalim
farkina varmasini saglamak. Hakkim1 Ver
Medya haberlerinin kadina yonelik siddeti Sorguluyorum
Eylem  yeniden iiretmedeki etkisini analiz etmek. Kadina Siddet ve Medya
Planm1 5  Kadma yonelik siddet tiirlerini bilmek. Sozlerimde Ne Var?
Kadma siddeti 6nlemeye yonelik ¢6ziim Bir Sey Yapmali
Onerileri geligtirmek.
Toplumsal cinsiyete duyarl dil kullaniminin fark ~ Bil Bul Kazan
Eylem . . L P N <
edilmesi ve toplumsal cinsiyet esitsizliklerine Giines Sokagini
Plan1 6 e s
¢6ziim Onerileri gelisgtirmek Esitliyoruz

Bizim Ailede Olmaz ve Neden Olmasin? etkinliklerinde, Istanbul Bilgi
Universitesi Cocuk Calismalar1 Birimi tarafindan gelistirilen caligmalardan
yararlanilmistir. Siiregte, toplumsal cinsiyet esitligi temelli c¢esitli etkinlikler
uygulanmigtir. Bizim Masalimiz etkinliginde, OdeaBank tarafindan toplumsal
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cinsiyet esitligi agisindan yeniden yorumlanan masallara ait gorseller kullanilmistir.
Malala Yousafzai’yi Taniyoruz etkinliginde ise He Named Me Malala adl
belgeselden secilmis kesitler dgrencilere izletilmistir. Avrupa Konseyi tarafindan
hazirlanan PUSULA: Genglerle Insan Haklar1 Egitimi Kilavuzu’ndan ilham almarak
ozgiin etkinlikler tasarlanmistir. Bu dogrultuda: Resimler I¢in Baslik etkinligi —
Poster Yapiyoruz, Farkli Ucretler etkinligi — Hakkim Ver, Esitlik Diyarina Giden
Yol etkinligi — Giines Sokagini Esitliyoruz olarak yeniden adlandirilmis ve icerikleri
Ozgiinlestirilmistir. Kadina Siddet ve Medya etkinliginde, Geris’in (2022) gelistirdigi
Kadma S$iddet — Medya Yansimalart materyalinden yararlanilmig ve materyalin
kullanimu i¢in gerekli izinler alimustir.

Etik Kurul Karari

Arastirma Ankara Universitesi Etik Kurulu, 17/07/2023 tarihi ve 2023/16-173
sayili karar ile etik kurulu tarafindan onaylanmistir.

Bulgular

Bu boliimde elde edilen veriler su bashklar altinda sunulmaktadir: 1) Eylem
planlarmin uygulanmasindan 6nce 6grencilerin toplumsal cinsiyet farkindaliklar: IT)
Eylem plani siirecinde 6grencilerin toplumsal cinsiyete iliskin farkindaliklarinda ve
bakis agilarina dair degisimlerinde ortaya ¢ikan bulgular. Bulgularin sunumunda siireg
icerisindeki etkilesimler ve smif igi tartigmalar temel veri kaynaklart olarak
kullanilmustir.

Toplumsal Cinsiyet Rollerine iliskin Ogrenci Goriisleri

Eylem siirecine baglamadan dnce 6grencilerin toplumsal cinsiyete iligskin bakisg
agilarin1 anlamak i¢in “Bir Kardesiniz Oluyor” etkinlik kagidi dagitilmustir.
Ogrencilerin kiz veya oglan kardeslerinin olacagi varsayimma gére yanitladigi
sorulara dayal1 goriisleri ortaya konmustur.

Ev Yasami ve Meslek Tercihleri

Ogrencilerin gbriisleri incelendiginde “oglan kardese” sahip olma varsayiminin
onemli ve istenen bir durum oldugu anlasilmistir. Oglan 6grencinin, oglan kardesi
olunca “cok, ¢ok” mutlu olacagini ifade etmesi ve kiz 6grencinin de oglan kardesi
olma olasiligm1 “biiyiliyiince iglerinde yardime1r” olacak kisi olarak gormesi
toplumumuzda oglan ¢ocuga atfedilen degerin ¢ocuklarda karsilik bulmasi olarak
yorumlanabilir. Ogrencilerin oyuncaklari, kiyafetleri, meslekleri, gorev ve
sorumluluklar1 hatta verilen tepkileri bile cinsiyetlendirdigi goriilmektedir. Bu
cinsiyetlendirmeler alan yazinda cokca belirtilen erkek(si)lik ve kadin(si)liklarla
paraleldir. Ogrencilerin bakis acisma gore bebek, kiz ¢ocugunun top, oglan
cocugunun oynayacagi oyuncaklardir. Ogrencilerin oglan kardeslerine kiyafet tercihi
takim elbise ve sade renkli kiyafetler olurken kiz kardeslerine gelinlik ve daha renkli
kiyafetler seklinde olmustur. Gorev ve sorumluluklar bakimindan ise 6grencilerin kiz
kardeslerini ev ig¢i iglerden, oglan kardeslerini dis islerden (gii¢ ve kuvvet gerektiren
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isler) sorumlu tuttugu anlagilmistir. Burada 6grencilerin kiz kardeslerini “bebek”,
“gelinlik”, “yemek yapma” ile var etmesi toplumun kadin1 anne, es ve evden sorumlu
kisi olarak gormesi ile alakali geleneksel rolleri yansitmaktadir. Mesleklerde ise
oglan bir O6grencinin kardesi i¢in “ailesi ve kendisini gegindirebilecek bir is”
nitelemesi goriiliirken kiz kardesi igin “diizgiin” bir is nitelemesi dikkat ¢cekmistir.
Ogrenciler kadin meslegi olarak gordiigii meslekleri (6gretmen, hemsire vb.) tercih
ederken erkekler icin eylem ve gii¢ gerektiren meslekleri (otobiis soforii, polis) tercih
etmislerdir. Biitiin bu goriisler kiz ve oglan dgrenci fark etmeksizin tiim 6grencilerin,
toplumsal cinsiyet konusunda geleneksel cinsiyet kalip yargilarini tagidiklarimi
gostermistir. Etkinlik yoluyla elde edilen veriler oglan Ogrenciler kadar kiz
ogrencilerde de geleneksel cinsiyet kalip yargilarini gostermistir.

Eylem Plam 1: Ogrenciler Toplumsal Cinsiyet Kaliplarim Fark Ediyor

[k hafta, dgrencilerin toplumsal cinsiyet kalip yargilariyla ilgili farkindalik
kazanmalarini saglamak amaciyla, 6gretmen “Bizim Ailede Olmaz!” adli animasyon
filmi izletmigtir. Animasyon, kiz ve erkek g¢ocuklarina yiiklenen toplumsal cinsiyet
kaliplarini ele almaktadir. Ogrenciler, animasyonu izledikten sonra toplumsal cinsiyet
esitsizligi iizerine yorumlar yapmuslardir. Cansu, animasyondaki durumu soyle
degerlendirmistir: "Animasyonda ailenin ¢ocugunu aywip ayrrmadigint anlatiyorlar.”
Kenan ise erkek ve kiz ¢ocuklarina yiiklenen farkli gorevleri su sekilde agiklamistir:
"Ev isleri, dis isler mesela, erkegin hangi gorevieri oldugunu, kizin hangi gérevleri
oldugunu anlatiyor." Yasemin ise toplumsal cinsiyet ayrimciligini fark ettigini
belirterek, "Biz ¢ocuklarimizi hi¢ ayirmayiz derken aslinda onlar da ayrimcilik yapmus
oluyorlar." seklinde bir degerlendirme yapmustir.

Ogrencilerin animasyona iliskin degerlendirmeleri, &grencilerin toplumsal
cinsiyet rollerinin ve toplumsal kaliplarin ailede nasil yeniden iiretildigini
anlamalarina yardimer olmustur. Ogrenciler, toplumsal cinsiyet esitsizliklerini kendi
gozlemlerinden ve deneyimlerinden hareketle sorgulamislardir. Etkinlikler sirasinda
ogrenciler, yakin ¢evrelerinden ve ailelerinden yasadiklar1 toplumsal cinsiyet
kaliplartyla ilgili 6rnekler sunmuslardir. Yasemin, "Erkek adam aglamaz" sdylemini
sOyle anlatmistir: "Benim amcam da ‘Erkek adam aglar mi1?” demisti ama onun da
can1 yanmisti. Bence aglamaliydi, icini dokmeliydi." Bu yorum, erkeklerin
duygularini ifade etmelerinin toplumda hala zayiflik olarak goriildiigiinii ve bu tiir
geleneksel soylemlerin toplumsal yapilar iginde nasil tekrar ettigini gozler Oniine
seriyor. Asli ise dedesinin kiz torunlarmi daha az sevdigini su sekilde aktarmistir:
"Benim dedem hep erkek torunlarini seviyor, kizlara hi¢ sey yapmiyor." Bu, kiz
cocuklarinin toplumda erkeklere gére daha az deger gordiigiinii ve toplumsal cinsiyet
ayrimciligmim aile igindeki yansimalarini gosteren bir Ornektir. Cansu ise
babaanesinin evinde kiz ¢ocuklarinin ev isleriyle gorevlendirildigi durumu su sekilde
dile getirmistir: "Yiiriiyiin kizlar, siz kaldirin derdi, Yunus’un abisi kalkinca, “Otur
kizlar kaldirir” derdi. Zehra, "Toplumsal cinsiyet kaliplari aslinda biyolojik cinsiyetin
sekillendirdigi bir seydir," seklinde bir ifadede bulunmustur (Bkz. Ek. Gorsel 1).
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Esitsizlik Dedektifligi: Ev ve Okulda Toplumsal Cinsiyet Kaliplarim Fark
Etmek

Bir sonraki ders, 6grencilere "esitsizlik dedektifi" gorevini vererek, okulda,
cevrede ve ailede gozlemledikleri toplumsal cinsiyet esitsizliklerini raporlamalarini
istemistir. Ogrenciler, gdzlem yaptiklari esitsizlikleri sinifla paylasmuslardir. Zehra,
okul ¢ikisinda yasadigi bir durumu soyle anlatmistir: "Bir oglan arkadasim topu
kaybetti ve Okay dedi ki, “Bir kiz da senden topu ¢calmasin be!” Ben de “Ilk dedektiflik
gozlemiimi buldum” diye dislindim." Yasemin, dayisimin kadinlarin sporda
basarisini kiiglimseyen tutumuna karsi ¢ikmis ve "Dayt hi¢ TV de gérmiiyor musun,
mag yapan kizlari?"” demistir (Bkz Ek. Gorsel 2). Kenan ise kendi yaptigi bir
esitsizligi soyle ifade etmistir: "Gegen Sosyal dersinden ¢iktigimizda Yasemin'in
tizerinde siyah gocuk vardi. Kiz ceketine benziyor diye saka yapmistim."

Ogrencilerin gozlemleri, toplumsal cinsiyet esitsizliginin yalmzca evde degil,
okulda ve sosyal gevrede de karsimiza ¢iktigini gostermektedir. Ayrica 6grenciler,
cevrelerinde yasadiklar esitsizliklere karst elestirel bir bakis acist gelistirmeye
baslamislardir. Cansu, miizik dersindeki bir durumu su sekilde aktarmistir: "Kaan
ogretmen dedi ki ‘Kizlar daha iyi yapar, ilk kizlar yapsin." Okay ise baglama kursunda
bir 6gretmenin "Sen kizsin, saz calmamalisin" demesini elestirmistir.

Eylem Plam 2: Atasézleri ve Masallar: Sorguluyoruz

Ikinci hafta, toplumsal cinsiyet esitligi iizerine yapilan bir dizi sif igi
etkinlikten olusmustur. Etkinliklerin amaci, atasozleri ve masallar {izerinden cinsiyet
esitsizliklerini fark etmeyi saglamaktir. Ogrenciler, farkli bakis acilar1 gelistirerek
toplumsal cinsiyet rollerini sorgulama firsati yakalamislardir.

Ne Diyorsun: Atasozleri ve Deyimleri Sorguluyoruz

Ogrenciler, 6gretmenlerinin tahtaya yazdig1 "Erkek getirmeyi, kadin yetirmeyi
bilmeli." atasoziinii tartismaya acmustir. Cenk, "Katiliyorum, her seyin bir esitligi
vardir." diyerek katildigini belirtmistir. Ancak 6gretmen Ogrencilere, esitlikten ne
anladiklarini sordugunda Esra, atasoziindeki esitsizlik oldugunu fark etti ve "Hayir,
bu esitlik degil." diyerek farkli bir bakig acist sundu. Kenan, kadinlarin da para
kazanabilecegini belirterek, "Kadin da elinden geleni yapmali" demistir. Barig ise
atasoziinii elestirerek, “Kadmnlarin edilgin, erkeklerin ise aktif oldugu bir bakis agist
var.” ifadelerini kullandi. Ogrencilerin ¢cogu, kadmlarin edilgin ve bagimli olarak
gosterildigi bu atasdziinli dogru bulmadi.

Ogretmen, iki yeni atasozii daha ekleyerek, "Kizini dévmeyen dizini déver"” ve
"Oglan olsun deli olsun, ekmek olsun kuru olsun" ifadelerinin de kadmlar tizerindeki
etkisini sordu. Cansu, "Kiz ders ¢alismazsa ¢ok aglarsin” diyerek, atasoziindeki
ogiitleri dogru buldugunu belirtti. Ancak Esra, bu durumu "Erkege giiveniyorlar ama
kiza giivenmiyorlar.” diyerek elestirdi. Kenan ise, "Erkekler ne yaparsa yapsin nam
kazanmir" diyerek atasdzlerinde erkeklerin hatalarini hoggoriiyle karsilama egiliminde
olduguna dikkat ¢ekti.
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Ne Diyebiliriz: Atasoziinii Degistiriyoruz

Ogrenciler, atasdzii yerine daha esitlikci bir kavram arayisina girdiler.
Ogretmen, sadece erkeklerin degil, kadmnlarin da 6giit verebilecegi bir kavram
bulunmasini istedi. Ogrenciler, “Insan sézii”, “geemisin sozi”, “halk sozii”, “isik
tutan sozler” “erkek ve kadimin giiglii sozleri”, “insanlarin nasihat sézii” “diinyada
degerli sozler”, “esit bir soz” gibi alternatifler 6nerdi (Bkz. Ek. Gorsel 3). Sonucta,
"Insan S6zii" kavrami en ¢ok oy alan segenek olarak belirlendi. Ogrenciler, atasozii
kavramini doniistiiriirken esitlik¢i bir bakis agis1 kazandilar.

Bizim Masalimiz: Esitlikci Masallar Yaziyoruz

Bu etkinlikte, 6grencilere cinsiyet esitligini destekleyen masallar yazmalari i¢in
firsat verildi. Ogrenciler, "Kurbaga Prens", "Pamuk Kalpli Prens ve Yedi Ciiceler”,
"Kirmizi Baghkli Kiz" gibi klasik masallar {izerinden c¢alistilar. Birinci grup,
geleneksel "Kurbaga Prens" masalini yazdi. Ogrenciler, kurbagay1 dpen kizin erkegi
insan yapmasi gerektigini diisiindiiler. Ogretmen, kizin da kurbagaya bir bilmece
sorarak, onun insan olmasini saglayabilecegini 6nerdi. Bu yaklagim, 6grencilerin yeni
bir hikaye olusturmada farkindalik olusturmalarini desteklemistir.

Ikinci grup, "Iki Mutlu Insan" adin verdikleri masalinda, yedi ciicelerin islerini
yapmadan padisahin kizin1 almay1 bagarmak i¢in Bulut’un, onlara yemek ve temizlik
yapmak zorunda kalmasimi elestirdi. Ogretmen, bu geleneksel is boliimiiyle ilgili
olarak, “Temizlik ve yemek yapmak sadece kadinlarin isi mi? ” diye sordu. Ogrenciler,
sessiz kalip soruyu diisiinmeye basladilar.

Ugiincii grup ise, "Kirmizi Bashikli Kiz" masalm esitlik¢i bir sekilde yeniden
yazdi. Masalin, asli gibi siddet igermedigi, Kirmizi Baslikli Kizin ninesine kurabiye
gotiriirken ailesi tarafindan kimseyle konusmamasi i¢in uyarilmadigr ve kurdun
Kirmizi Baglikli kizi degil ninesine gotiiriilen kurabiyeyi yemek istedigi gibi
degisiklikler yapilmistir. Ayrica masalin sonunda Kirmizi Baslikli Kiz ve ninesi kurda
kurabiyelerden vermektedir.

Masal etkinligi sonrasi 6grenciler diger masallar1 da tekrar diizenlemek isteginde
bulunarak Sindirella masalinda degisiklikler yapmak istemislerdir. Masali daha
esitlik¢i bir formda diizenlendigi gézlemlenmistir.

Duyduklarima inanamiyorum

Ogrenciler, ailelerinden ve cevrelerinden duyduklari toplumsal cinsiyetle ilgili
atasozii, deyim ve manileri smifta paylasnuslardir (Bkz Ek. Gorsel 4). Ornegin,
"Kadinsiz ev kussuz kafese benzer" gibi deyimlerin toplumsal cinsiyet esitsizligine
nasil katki sagladigina dikkat ¢ekilmistir. Kenan, “Ana yol var, baba yol yok.” diyerek
kadinlarin daha fazla 6nemsenmesi gerektigini dile getirmistir. Bu gibi 6rnekler,
ogretmenin rehberliginde esitlik¢i dil kullaniminin 6nemini ortaya koymustur.

Ogrencilerin kadin ve erkegi konu alan 27 tane atasozii bulmuslardir. Bazilar1 su
sekildedir; “Kadinsiz ev kussuz kafese benzer.”, “Erkegin mert olanmi, kadimin sert
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olani makbuldiir.” “Avrat var ev yapar. Avrat var ev yikar.” “Avrat var arpa
unundan ag yapar. Avrat var bugday unundan kes yapar.” “Babanin, kocanin,
hocanin vurdugu yerde giil biter.”

Ogrencilerin kadin ve erkegi konu alan deyim olarak buldugu 8 &rnek vardir. su
sekildedir; “Kocaya varmak”, “Kalibinin adami olmak”, “Kiz almak, Koca bulmak”
Ogrencilerin kadin ve erkegi konu alan mani olarak buldugu 2 érnek vardir. Esitsizlik
igeren bir 6rnek su sekildedir;

Erkek evin diregi
Kadm evin melegi
Meleksiz ev olmaz

Evsiz erkek olmaz

Ogrenciler, toplumsal cinsiyet esitligi {izerine diisliniirken, atasoézleri, deyimler,
masallar ve manilerde dile gelen sylemleri sorgulamayi ve cinsiyetgi sdylemleri fark
etmeyi Ogrendiler. Etkinlikler sayesinde, Ogrenciler yalnizca teorik degil, ayni
zamanda pratikte de esitlik¢i bir bakis acis1 gelistirmeye konusunda yol kat ettiklerini
soylemek miimkiindiir. Ozellikle siiregte, her bir 6grenci kendi bakis agisimi ifade
ederek, toplumsal cinsiyet esitsizligine dair daha derin bir anlayis kazanmustir.

Eylem Plam 3: Egitime Erisimde Toplumsal Cinsiyet Bariyeri

Ucgiincii haftanin amaci, kizlarin okullulagsmada erkeklere gore dezavantajli olma
nedenlerini kesfetmekti. UNESCO Istatistik Enstitiisii’niin 2021 verilerine gore diinya
genelinde 6-18 yas arasinda okula gidemeyen kiz ¢ocuklarinin sayist 118 milyon 500
bin, Tiirkiye’de ise 289 bin 502’dir. Ogrenciler bu durumu tartisirken, cesitli
toplumsal ve ekonomik faktdrlerin egitim engellerine neden oldugunu fark etmeleri
saglanmak istenmistir.

Ogrencilere s6z konusu istatistikten yola ¢ikarak kiz ¢ocuklarinin egitimine
erisimindeki engelleri sorulmustur. Melisa, “Kizlari gondermiyorlar, ev isleri
yapsinlar diye,” derken Eda, “Bence de, evde oturup annesine yardim etsinler diye
gondermiyorlar,” diyordu. Yasemin ve Cansu ise ekonomik zorluklar ve giivenlik
endiselerinin de dnemli engeller olduguna dikkat gekmislerdir. Ozellikle yakin sosyal
cevrelerinden Srneklerin dile getirildigi goriilmektedir. Ogrencilerin ailelerinden
aktardiklar1 deneyimler, sorunun nesiller boyu siiregelen bir yapiya sahip oldugunu
ortaya koymaktadir:

Esra: "Ogretmenim babaannem normalde okuyacakmis ama babasi izin
vermemis. Ikinci sinifa kadar okumus. Gerisini okumamis. O yiizden okumay1
bilmiyor."

Melisa: "Mesela benim de dedem annemi géndermemis. Besinci simifa kadar
okumus annem ama iki ii¢ giin annem, iki ii¢ glin diger teyzem geliyormus.
Déniistimlii geliyorlarmis okula. Tarlaya gidiyorlarmis."
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) Yasemin: "Ogretmenim benim dedem benim annemi okula gondermemis.
Ilkokulda almis. Annem hala soyliiyor; 'Keske gonderseydi, bir sansim olurdu.' diye.
Dayimi da liseye kadar gondermis."

Ogrenci goriisleri kiz ¢ocuklarinin egitimden mahrum birakilmasinin aile
icindeki cinsiyet¢i tutumlar ve ekonomik zorunluluklar nedeniyle siirdiigiinii
gostermektedir. Ogrenciler, toplumsal cinsiyet rollerinin ve ekonomik faktorlerin kiz
cocuklarinin egitimine erisimini nasil engelledigine dair farkindaliklarini
yansitmaktadir. Bu bakimdan 6grencilerin yansitici degerlendirmeleri eylem planinin
hedefleriyle tutarli sonuglar ortaya koymaktadir.

Hatice Okuyor:* Kuklanin Bize Anlattiklar

Ogretmen Hatice adinda bir kuklayr simifa getirerek, ogrencilerin kiz
¢ocuklarinin egitime erigim zorluklari lizerine diisiinmelerini sagladi. Hatice, kendi
hikayesini anlatirken, “Babam ablalarimi okutmadi, biz de okula gidemedik,” dedi.
Ogrenciler, Hatice’nin ailesinin geleneksel kaliplara dayali tutumlarmin, kizlarmin
egitim hakkini nasil engelledigini sorguladilar.

Hatice, "Ablamlar okumadig1 i¢in ¢ok zorluk ¢ektiler. Sizce ne tiir zorluklar
yasamiglardir?" sorusunu sordugunda, 6grenciler “is bulamama, maddi sikintilar ve
ozgiirhigiin kisitlanmast” gibi sorunlari dile getirdiler. Ozellikle Cansu, “Kendi
parasint  kazamr, yaslandiginda ozgiir olur,” ve Yasemin, “Egitim alirsam
cocuklarimi da okuturum,” gibi ifadelerle, egitimin sadece bireysel degil, toplumsal
acgidan da 6nemli bir arag oldugunu fark ettiler.

Malala Yousafzai’yi Tamyoruz

Malala Yousafzai’nin hayati ve miicadelesi, dgrencilerin toplumsal cinsiyet
esitligi hakkinda daha fazla diisinmelerini saglayan bir etkinlik olarak tasarlandi.
Ogretmen, Malala’nin hayatini anlatirken 2015 yapimi “He Named Me Malala”
belgeselinden yararlanmis, anlatimi desteklemek i¢in belgeselden segilmis on iki kisa
boliimii ders boyunca dgrencilerle paylasmistir. “Bir ¢ocuk, bir ogretmen, bir kitap
ve bir kalem tiim diinyay1 degistirebilir,” soziinii tahtaya yazan 6gretmen, 6grencilere
Malala’nin hayatin1 anlatirken, belgesel izlemeleri igin firsat verdi. Ogrenciler,
Malala’nin cesaretinden etkilendiler ve bir Milli Egitim Bakani olarak ona yazacaklar1
mektupta, “Sen ¢ok giicliisiin ve dzgiivenli bir kisisin,” ifadelerini kullandilar.
Zehra’nin mektubu kiz ¢ocuklarinin okula gonderilmesi icin MEB’e bir ¢agr
niteligindedir (Bkz. Ek. Gorsel 5).

4 Hatice’nin hikayesi Maltepe Universitesi Diinya Kiz Cocuklar1 Giinii'nde kiz
cocuklarmin okumasi adina farkindalik yaratmak i¢in hazirlanan filmden uyarlanmistir.
(https://www.youtube.com/watch?v=91BMuW 1mkSk)
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Roportaj Yapiyorum: “Kimler Okula Gidemedi”

Ogrenciler, ayrica cevrelerinden egitim hakkindan mahrum kalan kadinlarla
roportaj yapma gorevini iistlendiler. Ogrencilerin sosyal cevrelerindeki kadimlarin
cogu, patriyarkal degerler nedeniyle egitim hakkindan mahrum birakildiklarini
belirttiler. “Babam istemedi, kiz ¢cocugu okur muymus?” gibi ifadeler, toplumsal
yapmin egitim {izerindeki etkisini agikca ortaya koyuyordu. Yasemin egitimsiz
kadmlarin ekonomik bagimsizliklarini kazanamadiklarim1 ve hayatlarinda biiytik
zorluklarla karsilastiklarini yansitmaktadir (Bkz. Ek. Gorsel 6).

Bir kadin, “Okusaydim, hayatim farkli olurdu,” dediginde, &grenciler egitim
hakkinmn toplumsal degisim i¢in ne kadar énemli oldugunu fark ettiler. Eda, “Kiz
cocuklari okumalidir, kendi ayaklari iizerinde durmalidir,” derken, Asli,
“Anneannemin telefonunda numaralar var. Teyzemi arayacagi zaman yanlislikla
baskasin1 arayabiliyor,” diyerek egitimsizlikten dogan pratik sorunlart vurguladi. Bu
stireg, 0grencilerin toplumsal cinsiyet esitligi ve egitimin giicii hakkinda daha derin
bir farkindalik gelistirmelerine olanak tanimistir. “Okuyan kizlar mutlu yarinlar,” gibi
ifadelerle, egitimle elde edilebilecek toplumsal doniisiimil ve bireysel bagimsizlig
benimsemislerdir.

Eylem Plam1 4: Mesleklerdeki Toplumsal Cinsiyet Esitsizlig

Dordiincii  hafta, oOgrencilerin  meslekleri toplumsal cinsiyet esitligi
perspektifinden incelemelerini amaglayan ii¢ ders oturumundan olustu. Amag
ogrencilerin mesleklere toplumsal cinsiyet esitligi perspektifinden bakabilmesini ve
kadinlarin is yasaminda ugradigi ayrimciliklarin farkina varmasini saglamaktir.

Poster Etkinligi: Cinsiyet Kalip Yargilarim Kirmak

Avrupa Konseyi’nin hazirladigs PUSULA, Genglerle Insan Haklar1 Egitimi
Kilavuzundaki Resimler igin Baslik etkinliginden uyarlanarak diizenlenen bu
calismada, 6grencilerin bagliklarini kendilerinin belirledigi bir poster tasarlamalari
beklenmistir.

Farkli mesleklerden 6rneklerle (Futbolcu Alexia Putellas, F 16 Pilotu Berna Sen,
Fizik Mihendisi Canan Dagdeviren, vb.) ogrencilere toplumsal cinsiyet kalip
yargilarini sorgulatmay1 hedefleyen bir poster ¢alismasi yaptirildi. Ogrenciler, verilen
mesleklerle ilgili 6zgiin basliklar belirleyerek posterler olusturdu. Ornegin, “Yasasin
Yasatan Canan” gibi bagliklar, mesleklerin cinsiyetle smirli olmadigimi vurguladi.
Etkinlik sonunda Ogrenciler, toplumsal cinsiyet esitligi konusunda daha duyarli
mesleki tercihleri ortaya koymaya calistirlar.

Gruplar, kendilerine verilen bilgiler tizerinde ¢alisarak her bir kisi i¢in 6zgiin
basliklar belirlemistir. Futbolcu Alexia Putellas icin Ilham Olan Isik, F 16 Pilotu
Berna Sen i¢in Miicadeleci F16 Pilotu, Fizik Miihendisi Canan Dagdeviren i¢in
Yasasin Yasatan Canan gibi anlamli bagliklar ortaya ¢ikmistir. Hemsire Murat Bektas
i¢in Tiirkiye’de Ik, Anaokulu Ogretmeni Serdar Oner i¢in Ik Cesur Erkek Ogretmen
ve Baglama Yapim Ustast Senem Arin i¢in Pes Etmeyen Baglamaci gibi diger
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basliklar da &grencilerin 6nyargilar1 sorguladigini ve yaraticiliklarint kullandigim:
gostermistir (Bkz. Ek. Gorsel 7).

Canlandir Bakalim: Bicimsel Drama ile Farkindahk

Ogretmen, dersten iki giin 6nce dgrencileri dort kisilik gruplara ayirmis ve her
gruba hem kendi grubunu hem de birer kiigiik olay kagidimi dagitmigtir. Olaylar,
mesleklere yonelik kalip yargilar1 icermektedir. Ogrencilere, olaylar1 canlandirirken
esnek olabilecekleri belirtilmistir. Ayrica, her grup canlandirdiklar: olay i¢in birer
slogan bulmali ve bu slogan1 canlandirma sirasinda kullanmalidir.

Ogrenciler, toplumsal cinsiyetle ilgili kalip yargilar1 dramatize ettiler. Birinci
grup, Deniz adli bir kizin itfaiyeci olma istegiyle ailesinin karsi g¢ikmasini
canlandirarak “Herkes egittir, kimse kimseye rol bicemez” sloganim kulland:. Tkinci
grup, Yiksek adli bir kizin kaynak¢r olma istegine karst ailesinin tepkisini
canlandirarak “Istedikten sonra olmayacak sey yoktur” dedi. Ugiincii grup, sef olmak
isteyen bir oglanin annesinin karsi ¢ikmasini ele alarak “Hayallerin dniinde engel
yoktur” dedi. Dordiincii grup ise araba tamircisi olan Giilay’in, miisterilerinin
cinsiyet¢i bakis acilarina kars1 miicadelesini “Ayrimciliga hayw!” sloganiyla sahneye
koydu. Ogrenciler, mesleklerin cinsiyetle baglantili olmadig1 mesajim giiclendirerek
toplumsal cinsiyet esitligi iizerine diisiindiiler.

Hakkim Ver: Esit Ucret Farkindahig

Ogretmen, dgrencilere “patron” rolii oynayarak, sekiz farkli gérev vermis ve
kiz/erkek Ogrencilerin esit isi yapmalarma ragmen farkli iicretler almalarini
saglamistir. Ogrenciler islerini bitirdikten sonra, erkek dgrenciler yiiksek iicretle
odillendirilirken, kiz 6grenciler disiik ticret almistir. Ceyda, “Neden ayni isi
yapmamiza ragmen bana elli lira verdiler?” diyerek adaletsizlige dikkat ¢ekmistir.
Cansu, “Erkekler az is yapip tiim yiikii bize atti” dedi. Zehra ise “Kizlarin isi olarak
goriildiigii icin olabilir mi? ” diyerek toplumsal cinsiyetin ig giiciine etkisini sorguladi.
Bu etkinlik, 6grencilere is diinyasinda cinsiyet esitsizligini gézler 6niine serdi.

Ogrenciler, ayni isi yapmalarina ragmen farkl {icretler aldiklarinda biiyiik bir
adaletsizlik hissettiler. Kiz ogrenciler, diisiik iicret almayr “ayrimcilik” olarak
tanimlarken, erkek ogrenciler bu durumu normallestirerek “para meselesi” olarak
degerlendirdi. Semih, “Ben daha ¢ok is yapmis gibi oldum ™ diyerek esitsizligi kabul
etti. Ogretmen, dgrencilerin farkindalik kazanmasim saglayarak, toplumsal cinsiyet
esitsizliginin sadece licretlerde degil, ise alma, terfi ve yiikselme gibi siireclerde de
yasandigini vurguladi. Bu olay, toplumsal cinsiyet esitsizliginin is giiciine nasil
yansidigini ve bireylerin bu esitsizligi nasil i¢sellestirdigine dair 6nemli bulgular
sunmustur.

Kiz 6grenciler, erkeklerle ayni igi yapmalarina ragmen daha diisiik iicret almay1
adaletsizlik olarak gordiiler, erkek Ogrenciler ise bu durumu normallestirmeye
calistilar. Bu, toplumsal cinsiyet kalip yargilarinin ve ayrimeciligin ne kadar
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derinlemesine isledigini ve genglerin diisiince diinyalarii nasil sekillendirdigini
ortaya koymaktadir.

Eylem Plan1 5: Medyada Kadina Siddet ve Dil

Besinci hafta, kadina yonelik siddet ve medyanin etkisini irdeleyen, toplumsal
cinsiyet esitsizligi iizerine farkindalik gelistirmeyi amaglayan bir etkinlik dizisini
iceriyordu. Ogrencilere, medya haberlerinin kadina yonelik siddeti nasil yeniden
iirettigi ve siddet tiirlerini nasil tantyacaklari {izerine bilgi verildi.

Bu etkinlikte Geris’in (2022) sosyal bilgiler derslerinde toplumsal cinsiyet
esitsizligi konularina yonelik farkindalik gelistirmek i¢in tasarladigi materyallerden
Kadma Siddet-Medya Yansimalar1 materyali izin almarak kullanilmigtir. Materyalde
kadma siddet olaylarmin medyadaki farkli sunumlarmi &rneklendiren ii¢ haber
sunumu Ornegi, ilgili haberlerin inceleme tablolari, Karsilagtiralim basligi altinda
sorular ve Oz Degerlendirme Formu bulunmaktadar.

Ogrenci yanitlar1 analiz edildiginde dgrencilerin {i¢ formda yer alan &rnek
durumlara yanit verirken “olayin basligi, kullanilan resimler, verilen kisi bilgileri,
haberin dili ve igerigi” gibi kriterler yoniinden degerlendirmedigi daha ¢ok “siddeti
gergeklestiren  kiginin  tutuklanarak cezaevine gonderilip gonderilmedigi ve
yetkililerin olay karsisinda gorevlerini yerine getirip getirmedigi” Kkriterleri
bakimindan sorulara yanitlar verdigi anlasilmistir.

Ogrencilerin Oz Degerlendirme Formunda, 6zellikle 3., 4., 8. ve 9. maddelere
verdikleri yanitlar dikkat ¢ekicidir. Analiz sonuglari su sekildedir:

e “Ayni konunun medyada farkli yansimalarinin olabilecegini gordiim”
maddesine, 17 6grenciden 10’u “Evet”, 5’1 ise “Kismen” yanitin1 vermistir.

e  “Ayni haberin farkli sunumlarina ulasarak olay1 daha dogru okuyabilirim”
maddesine, 8 6grenci “Evet”, 7 6grenci “Kismen” demistir.

e “Medyada kadin haklarmin ihlal edilebileceginin 6rneklerini gdrdiim”
maddesine, 7 6grenci “Evet”, 7 6grenci “Kismen” yanit1 vermistir.

e “Kadmna yonelik siddet haberlerini daha objektif sekilde okuyabilirim”
maddesine ise, 9 6grenci “Evet”, 4 6grenci “Kismen” seklinde yanitlamstir.

Her iki etkinligin ortaya koydugu sonuglar, 6grencilerin medyadaki kadmn
haklar1 ve siddet haberlerine yonelik farkindalik kazanmaya bagladigini, ancak bu
farkindaligin, medyada haberlerini tam anlamiyla analiz etme becerisi
gelistiremediklerini gostermektedir.

Aragtirmact  Ogretmen, ders boyunca soru-cevap yontemini kullanarak
ogrencilerden, hazirladiklari inceleme tablolarindaki bazi 6nemli maddeleri (3., 4., 8.
ve 9.) ve “Karsilastiralim™ etkinligindeki sorulara verdikleri yanitlart sézIii olarak
paylagmalarini istemistir. Ogrencilerin geri bildirimlerine gore, baz1 kadna yonelik
siddet haberlerini —o6zellikle agik ifadeler igermeyenleri— fark edemedikleri
anlagilmistir. Bunun {izerine &gretmen, ii¢ farkli haber sunumunu 6grencilerle
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karsilastirmali olarak incelemis ve onlari farkli medya tiirlerinde haberlerin nasil
sunuldugu konusunda bilgilendirmistir. Bu sayede oOgrencilerin hem medya
okuryazarlig1 becerileri gelismis hem de medyanin, toplumsal esitsizliklerin bir
sonucu olan kadina yonelik giddeti nasil yeniden iiretebildigi iizerine diistinmeleri
saglanmustir.

Sézlerimde Ne Var: Ortiik ve A¢ik Mesajlar

Dersin baginda 6grencilere "Sozlerimde Ne Var?" baslikli etkinlik kagitlari
dagitilarak yonergeler agiklanmistir. Etkinlikte, 6grencilere verilen climlelerin kadina
yonelik siddet igerip igermedigini degerlendirmeleri istenmistir. Siddet igerdigini
disiindiikleri ciimleler i¢in “Evet” kutucugunu, icermedigini diisiindiikleri ciimleler
icin “Hayir” kutucugunu igaretlemeleri gerektigi belirtilmistir. Ciimleler, ekonomik,
psikolojik/sozel ve fiziksel siddet tilirlerinden ornekler igermekteydi. Bu etkinlik,
ogrencilerin siddet algisint degerlendirmek ve siddet tiirlerini anlatmak amaciyla
yapilmuistir.

Etkinlik tamamlandiktan sonra 6gretmen, ciimleleri tek tek ele alarak sinifla
birlikte tartigmigtir. Smifta bulunan 13 6grenciden 6’sinin verilen tiim climleleri siddet
olarak degerlendirip “Evet” kutucugunu isaretledigi tespit edilmistir. Ancak 4 6grenci,
“Iste calismana izin vermiyorum.” ciimlesinin kadma yonelik siddet icermedigini
diisiinmiistiir. Ogretmen bu diisiincenin nedenini sordugunda, Cenk “Karisim
kiskanmig olabilir, yani” seklinde yanit vermistir. Bu yanit, 6gretmene etkinligin
gerekliligini bir kez daha hatirlatmis ve 6gretmen, hazirladigi sunumla ekonomik

siddet kavramini agiklik getirerek kavram yanilgilarimi gidermeye ¢alismustir.

Ogrencilerden 2’si, “Bir is de elinden gelsin.” ciimlesini kadina yonelik siddet
olarak gormemistir. Ogretmenin, “Bu ciimle hangi tiir siddete érnek olabilir?”
sorusuna, Melisa “Sozel siddet” cevabini vermistir. Bunun iizerine Ogretmen,
psikolojik/sozel siddet tiirlinii detaylica anlatmigtir. Sunumun devaminda fiziksel
siddet konusu ele alimmis ve bu tiiriin drnekleri de agiklanmustir. Ogrencilerin daha
c¢ok fiziksel siddet olgusu konusunda farkindaliklari oldugu ancak “ekonomik ve sézel
siddet” konusunda daha az farkindalik gelistirdikleri sdylenebilir.

Dersin sonunda, siddete maruz kalan bireylerin basvurabilecegi kurumlar ve
yardim kanallar1 hakkinda bilgi verilmistir. Ayrica, siddet durumlarinda
kullanilabilecek bir uygulamadan bahsedilmistir. Bu sirada Zehra “KADES” diyerek
soze atilmistir. Ogretmen, Zehra’ya bu bilgiyi nereden 6grendigini sormus ve Zehra
“televizyondan” cevabini vermistir. Bunun iizerine Ogretmen, Kadin Destek
Uygulamas1 (KADES) hakkinda detayl1 bilgi aktarmistir.

Bu bilgilendirmeden sonra Melisa, “Neden erkek destek uygulamasi yok? Belki
kadmn, erkegi dovecek.” seklinde bir soru sormustur. Yasemin ise “Diyelim ki
yanlishkla basild, nasil diizeltilecek?” diye eklemistir. Ogretmen, her iki soruya da
aciklik getirmistir.



910 Kiibra Nur Cakar ve Serdar Malko¢

Son olarak, Esra’nin daha dnce bahsettigi yakin zamanda kdyde meydana gelen
kadma siddet olayiyla ilgili olarak, Okay “Bizim koydeki kadm bilseydi, bu
uygulamay1 kullanabilirdi” yorumunda bulunmustur. Etkinlik, 6grencilerin siddet
algilarini gelistirmek ve siddetin tiirleri hakkinda farkindalik kazanmalarini saglamak
agisindan etkili bir sekilde tamamlanmugtir.

Bir Sey Yapmah: Kadina Yénelik Siddete Kars1 Coziim Uretiyoruz

Dersin baglangicinda, etkinlikte kullanilacak istasyon teknigi hakkinda bilgi
verilmis ve oncesinde kisa bir beyin firtinas1 yapilmistir. Ogrencilerden, kadina
yonelik siddet problemine karsi ¢6ziim Onerileri gelistirmeleri istenmis ve bunun i¢in
bes dakika siire verilmistir. Beyin firtinasi sirasinda O6gretmenin rehberligiyle
gelistirilen ¢6ziim Onerileri, uygun bagliklar altinda toplanmistir.

e Birinci Grup: Bilgilendirici metinlerinin bashgm Siddete Hayir olarak
belirlediklerini ifade etmistir. Metinde, kadina yonelik siddetle miicadelede
kullanilabilecek uygulamalardan biri olan KADES’ten bahsedilmistir.
Ayrica metinde su ifadeler yer almistir: “Son zamanlarda Evlilik Ehliyeti
Kurslari agildi. Bu sayede toplumda evlilige hazir bireyler yetisecek. Kadina
siddet ortadan kalkacak. Kadina siddet uygulayanlar miiebbet hapis yatacak.
Diinyadaki kadmlar siddetten kurtulacak ve hayat kadinlar icin mutlu
gececektir.”

e Ikinci Grup: Kadima yonelik siddet konulu bir siir yazmis ve grup sozciisii
bu siiri smifta okumustur. Siir, 6gretmen ve Ogrenciler tarafindan ¢ok
begenilmistir (Bkz. Ek. Gorsel 8).

e Ugciincii Grup: Calisma siiresince 23 slogan bulduklarmi ifade etmistir.
Ancak 6gretmen, bu sloganlardan 17’sinin uygun oldugunu tespit etmis ve
nedenlerini agiklamigtir. Kabul edilen baslica sloganlar sunlardir:

o Kadina Siddete Hayir!

Kadina Siddete Dur De!

Kadin, Erkek Esittir. Siddete Hayir!

Siddete Susma!

Her Tiirli Siddete Hayir!

o Tehditlerden Korkma!

O
O
O
@)

Bu etkinlik, 6grencilerin kadina yonelik siddetle ilgili farkindaliklarini artirmaya
ve siddetle miicadelede toplumsal roliinii anlamalarma katki saglamistir.

Eylem Plan1 6: Toplumsal Cinsiyete Duyarh Dil Kullaniyorum

Altinci hafta ti¢ ders oturumudur. Dersin amaci “Toplumsal cinsiyete duyarly dil
kullanimnin fark edilmesi ve toplumsal cinsiyet esitsizliklerine ¢éziim onerileri
gelistirmek” olarak belirlenmistir.

Bil Bul Kazan:Toplumsal Cinsiyete Duyarli Bulmaca Céziiyoruz

Bil Bul Kazan etkinligi, dordiincii hafta uygulamalarinda &grencilerin neden
bayan degil de kadimn kelimesinin kullanilmasi gerektigini sormalar1 ve bunu
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giinliiklerine yazmalar1 sonucunda gerekli goriilerek hazirlanmistir. Etkinlikle
toplumsal cinsiyete duyarli dil kullanimimnin fark edilmesi amaglanmaktadir. Etkinlik
kagidinin sol tarafinda 6grencilerin on bir kelimeyi uygun bosluga yerlestirilmesi
istenmistir. Yerlestirme tamamlandiktan sonra on bir kelimenin, kelime awvi
bulmacasinda bulunmasi gerektigi sdylenmistir. Etkinlik kagidini tamamlayan ilk {i¢
kisiye 6gretmen siirpriz hediyeler vermistir.

Etkinligi ilk bitiren Yasemin olmustur. Sonrasinda Kenan ikinci, Esra ii¢lincii
olmustur. Diger 6grencilerin de etkinlik kagidini tamamlamasi beklenmistir. Etkinlik
bitimiyle on bir kelime ile toplumsal cinsiyete duyarli bir dil kullaniminin nasil olmasi
gerektigi 6grencilerle paylasilmistir. Diglayici ve kalip yargilar igeren bir dilden uzak
durulmasi bunun yerine kapsayict ve esitlik i¢eren bir dil tercih edilmesi gerektigi
vurgulanmustir.

Giines Sokagm Esitliyoruz: Esitlik Diyarina Giden Yo/

Avrupa Konseyi tarafindan hazirlanan PUSULA, Genglerle Insan Haklart
Egitimi Kilavuzunda yer alan Esitlik Diyarma Giden Yol etkinligi Giines Sokagini
Esitliyoruz olarak uyarlanmistir. Ogretmen etkinlik uygulamasi igin Tekir ve Giines
Sokag1 Sakinleri hikayesini yazmistir. Hikdyede mahallenin kedisi Tekir merkezinde
Giines Sokag1 sakinleri ve yagadiklar1 anlatilmaktadir. Yasantilar toplumsal cinsiyet
esitsizlikleri barindirmaktadir. Oncelikle 6grencilere hikaye dagitilmis ve 6gretmenin
sesli okumasini takip etmeleri istenmistir. Ogretmen okuma sonrasi dgrencilerin
coskulu alkislar1 ve begeni ifadeleri i¢in tesekkiir etmistir. Sonrasinda dgrenciler bes
gruba ayrilmistir. Ogrencilerden hikayede yer alan esitsizlikleri gidererek esitligin
hakim oldugu bir Giines Sokagi krokisi tasarlamalari istenmistir. Bunun igin gerekli
olan malzemeler ders dncesinde 6gretmen tarafindan hazirlanmistir. Her grup karton
ve gerekli gordiigii malzemeleri alarak ise koyulmustur. Ogrenciler kirk bes dakika
boyunca krokilerini tasarlamak i¢in ¢alismigtir. Biitiin gruplarin etkinligi bitirmesiyle
birlikte gruplar teker teker tahtaya ¢ikarak Giines Sokagindaki esitsizlikleri nasil
esitlediklerini krokileri {izerinden anlatmustir.

Birinci grup Giines Sokagi ismini Adalet Sokagi olarak degistirdiklerini
sOylemistir (Bkz. Ek. Gorsel 9). Esitsizliklerin ¢oziimiinde sosyal 6grenmeye (gozlem
ve model alma) basvurduklar1 gériilmektedir. Ornegin ev islerinin biitiin yiikiinii esi
Senay Hanim’a yiikleyen Hasan Bey, komsusunun egine ev iglerinde yardim ettigini
goriince bu konudaki tutumu degistirmektedir. Yine kizlar1 Feride’nin okumasina izin
vermeyen aile, kizlarmi her zorluga ragmen okutan komsularindan ilham alarak
tutumlarini  degistirmislerdir. Ogrencilerin tasarladiklar1 Adalet Sokaginda aile
biiyiikleri esitsizlikleri yaratan degil esitsizlikleri ¢dzen konumdadir. Ayrica
tasarlanan sokakta meslekte cinsiyet ayrimciligt yoktur. Ciinkii her meslekten kadin
ve erkek calisanlar sokak sakinlerine 6rnek olmaktadir. Ailede gorev ve sorumluluklar
fertler arasinda esit bir sekilde paylasilmaktadir. Okullarda toplumsal cinsiyet
esitligini 6greten dersler vardir. Cevrelerinde gordiikleri esitsizlikler dayanigmayla
¢ozlilmektedir. Kimse kimseyi yargilamamaktadir.
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Ikinci grup sunuma bagladiginda haritanin merkezindeki okul gretmenin
dikkatini ¢ekmistir. Ogrenciler sokagm merkezine Renk ve Esitlik Okulu adini
verdikleri bir okul agmustir. Grup, okul araciligiyla sokak sakinlerine toplumsal
cinsiyet bilinci verilecegini sOylemistir. Bu okul sayesinde aileler renklerde,
oyuncaklarda, sorumluluklarda esitsizlik yapmayacaktir. Esinin caligmasini
istemeyen erkekler, kizin1 okutmak istemeyen babalar okulda verilecek esitlik
egitimlerine katilacaktir. Siddete karsi neler yapilabilir ve nerelere bagvurulur yine bu
okulda o&gretilecektir. Hikayede, meslek seciminde c¢ocuguna kalip yargilarla
davranan baba problemi ise 6grencinin 6gretmeni tarafindan babanin ikna edilmesiyle
¢oziilmiistiir. Ikinci grubun tasarladigi sokakta egitime ve ogretmene verilen
sorumlulugun fazla oldugu goriilmektedir.

Ucgiincii grup iiyeleri etkinligi sonuglandirma konusunda zorlanmislardir. Buna
ragmen Ogrenciler sunumda Gilines Sokagi’ndaki esitsizlikleri iletisimle ve hukuk
kurallariyla ¢6zdiiklerini sdylemislerdir. Esinin iste c¢alismasina izin vermeyen
erkeklerin bir hafta boyunca ev isleri yapacagi, esin de ise gidecegi bir nevi rol degis
tokusu yapilacak bir yasa ¢ikarildigini tasarlamislardir. Bu yasa sonucunda eslerin
tutumlarindan vazgegeceklerini dile getirmiglerdir.

Dordiincii grup tiglincli grup gibi etkinligi sonuglandirmada zorlanmiglardir.
Ogrencilerin tasarladiklar1 sokak esitlik¢i 6greler barindirmaktadir. Her aile bireyinin
mutfak islerinden sorumlu oldugu ve evde herkesin esit is paylasimi yaptigi bir aile
tasarlamiglardir. Ayrica bu ailede erkekler, kadinlarin is hayatina karigsmamaktadir.

Besinci grup ikinci grup gibi esitsizliklerin ¢dziimiinde egitimi Onemli
gormiistiir. Okulda verilecek toplumsal cinsiyet esitligi dersleri ile Giines Sokagi
sakinlerinin bilinglenecegini sdylemislerdir (Bkz. Ek. Gorsel 10). Aileler renklerin,
oyuncaklarin cinsiyetinin olmadigini bileceklerdir. Veli istedigi meslegi secebilirken,
Feride okulunu bitirecek ve ise girecektir. Hukuksal olarak gerekli yasalar ¢gikarilacak
ve kadina siddet uygulayanlar serbest birakilmayacaktir.

Gruplarm sunumu bittikten sonra dgrencilere tesekkiir edilmis ve giinliiklerini
yazmay1 unutmamalar1 istenmistir. Ogretmen, alt1 hafta boyunca neler yaptiklarini ve
ogrendiklerini 6zetleyen kisa bir konusma yapmustir.

Ogrenci Giinliiklerinde Yansitic1 Degerlendirmeler

{1k haftadan itibaren 6grenci giinliikleri incelendiginde ¢ogu 6grencinin, yapilan
etkinliklerinden memnun kaldig1 anlasilmaktadir. Ornegin, Esra bu etkinliklerin
onemine dikkat ¢ekerek: “bu bilgileri daha once dogrenmis olmayt istedigini” dile
getirmistir. Cenk, etkinlikleri 6gretici buldugunu ifade ederken, Cansu ise ailesinde
gordiigii ayrimei davranislarin farkina vardigini ve konuyla ilgili bilgisi olmadigi i¢in
etkinlikleri sevdigini belirtmistir. Gizem, erkek 6grencilerin esitligi 6grenmesinden
dolayr mutluluk duydugunu belirtirken, Yasemin arkadaglarinin ve 6gretmeninin
tespit ettigi esitsizlikleri “ilgi ¢ekici” buldugunu ifade etmistir. Baz1 &grenciler
etkinliklerden hoslanmadiklarin1 dile getirseler de, kurduklari climleler aslinda
ayrimcilik ve esitsizliklere duyulan rahatsizligi gostermektedir. Ayrica 6grenciler,
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etkinlikler ve derslerle ilgili 6nerilerde de bulunmuslardir (Bkz. Ek. Gorsel 11). Zehra,
izledikleri videolarm smifta canlandirilmasini Onerirken, Asli, ilerleyen derslerde
“kizlar araba siiremez, asker olamaz” gibi yargilar iizerinde durulmasini istemistir.
Gizem, “Neden oglan c¢ocugu okur da kiz okuyamaz” gibi diisiincelerin
sorgulanmasini talep ederken, Zehra kadin haklar1 konusunda daha fazla bilgi edinme
arzusunu dile getirmistir.

Ogrencilerin toplumsal cinsiyet esitsizliklerini giinliiklerine yansittiklar
goriilmektedir. Yukaridaki gorselde eskiden sadece “cok biiyiik bir esitsizlik
oldugunu” fark edebilen 6grenci artik “cok kiiciik esitsizlikleri bile” fark edebildigini
soylemektedir. Ogrencilerin toplumsal cinsiyetin yeniden iiretilmesinde taraf olan
ogretmenlerini tespit ettigi anlasilmaktadir (Bkz. Ek. Gorsel 12). Ogrenciler
giinliiklerinde yer alan “Neler 6grenmek isterdim?”” sorusuna yanit olarak ise Cansu
“Daha ¢ok masallarda veya hikayelerde cinsiyet ayrimi var mi, yok mu onu 6grenmek
isterdim.” Esra ise “Benim ogrendigim bilgileri baska birilerinin o6grenmesini
isterdim ve onlarin bilgi sahibi olup herkese 6yle davranmasini isterdim.” seklinde
yanitlamistir.

Tartisma, Sonu¢ ve Oneriler

Sosyal Bilgiler dersinde toplumsal cinsiyet farkindaligi gelistirme iizerine
gerceklestirilen bu ¢alismada 6grencilerin, toplumsal cinsiyet hakkinda dogrudan bir
bilgiye sahip olmadiklarini ancak aile, cevre, arkadaslar ve okul gibi gesitli sosyal
katmanlar araciligiyla toplumsal cinsiyet pratikleriyle karsilagtiklari anlagiimaktadir.
Uygulama 6ncesinde dgrencilerin toplumsal cinsiyet algisinin genellikle toplumsal
cinsiyet kalip yargilarma dayali oldugu ortaya c¢ikmustir. Ogrencilerdeki kalip
yargilarin eylem arastirmasi siirecinde de kendini gosterdigi, 6grencilerin zaman
zaman esitsiz toplumsal cinsiyet algilarini yansittiklar1 ve bu esitsizlikleri olumlayan
tutumlar sergiledikleri tespit edilmistir. Geleneksel kaliplarin her 6grencide var
oldugu gozlemlenmis ancak kiz dgrencilerin bu kaliplart oglanlara kiyasla daha az
benimsedigi anlasilmistir. Ayrica akademik basarist yiiksek 6grencilerin, toplumsal
cinsiyet esitligine daha duyarli bir yaklasim sergilediklerini s6ylemek miimkiindiir.
Ogrencilerin toplumsal cinsiyete iliskin kalip bakis acilart alan yazinda farkli
kademelerdeki Ogrenci algi ve goriislerini iceren caligmalarla paralel bulgular
sunmaktadir (Acar-Erdol ve dig., 2019; Aslan, 2015; Brinkman, 2009; Dogan Yaylak,
2023; Esen, 2013; Giilcicek ve Tantekin-Erden, 2024; Giircan, 2023; Olmez, 2023;
Yesil ve Karaboga, 2021; Yolcu, 2021). Ayrica ilk okul ve ortaokul kademelerinde
yapilan farkindalik c¢alismalarinda goriilen eylem arastirmalarinin sonuglart ile
karsilastirildiginda, Ggrenci algi ve goriislerinin siire¢ sonunda onemli olglide
degistigi mevcut calisma ile tutarhidir (Olmez, 2023; Secgin ve Kurnaz, 2015; Yolcu,
2021; Yesil ve Karaboga, 2021).

Toplumsal cinsiyet esitligini giiglendirmeye ¢aligan miidahaleler, 6grencilerin
geleneksel toplumsal cinsiyet kalip yargilarini toplumsal cinsiyet esitligi lehine
¢evirmistir (Esen, 2013; Giil¢igek ve Tantekin-Erden, 2024; Olmez, 2023; Tantekin-
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Erden, 2009; Yesil ve Karaboga, 2021; Yolcu, 2021). Bu bakimdan mevcut ¢alismada
ortaya ¢ikan sonuglarla ortiistiigii goriilmektedir. Buna karsin farkli kademelerde ve
calisma gruplartyla yapilan toplumsal cinsiyet esitligi egitimi ¢alismalarinin kismi
etkili sonuclar1 tirettigi, hatta kimi ¢aligmalarin ise etkili sonuglara ulagmadig1 ortaya
konmustur (Gunnarsson, 2019; 2017; Guthridge, ve dig., 2022). Bunun en 6nemli
nedenlerinden biri kiiciik 6lcekte yiiriitiillen miidahale ¢alismalarinin orta ve biiytik
Olcekte kiiltiire gomiilii toplumsal cinsiyet kalip yargilari tarafindan zayiflatilmasidir.
Dolayistyla mevcut farkindalik ¢alismasinda ortaya ¢ikan olumlu sonuglarin etkisini
arttirmada, okul i¢i paydaslarin tutum ve davraniglari tarafindan giiglendirilmeye
ihtiyaci vardir. Buna karsin ¢alismada gozlemlendigi gibi, okuldaki diger
Ogretmenlerin, toplumsal cinsiyet kalip yargilarim siirdiirmeleri 6grencilerin
dikkatinden kagmamustir. Ogrenciler, okul yasamlarinda toplumsal cinsiyet
duyarliligint gézlemleyerek &gretmenlerinin, toplumsal cinsiyet rollerini nasil
yeniden {rettiklerini tanimlayabilmislerdir. Kimi 6gretmenlerin, kiz 6grencileri
diizenli, nazik ve 6devlerine karsi bagarili olarak tanimlarken, erkek 6grencileri daha
¢ok dagmik, disiplin eksikligi olan, fiziksel gii¢ gerektiren goérevlerde daha yetkin
olarak tanimlamalari, 0grencilerin bunu Ogretmenlerinin davraniglart araciligiyla
gozlemlediklerini agikca gostermektedir. Bu bulgu, 6grencilerin 6gretmenlerinden
yalnizca akademik bilgi degil, ayn1 zamanda toplumsal normlar ve cinsiyetle ilgili
tutumlar da 6grendiklerini ortaya koymaktadir. Sadker ve Sadker (1994) ¢alismasi kiz
Ogrencilerin  dgretmenlerin  cinsiyetci  sOylemlerine duyarsiz  kalmadiklarini
gostermektedir. Shmurak ve dig. (1994) calismasinda da &grencilerin toplumsal
cinsiyet gii¢ iliskilerini okullarda nasil goézlemleyebildikleri agik¢a gdzler Oniine
serilmistir. Shmurak ve dig. (1994) Amerika’nin, Connectticut eyaletinde 10 merkezi
ortaokulu cinsiyet esitligi bakimindan inceledikleri ve sonucunda okullarda goriilen
cinsiyet¢i uygulamalar1 siniflandirdiklart ¢aligmada, okullarda goriilen cinsiyetgi
uygulamalardan cinsiyet pekistirmesi (kizlara kibar davranmasini sdylemek,
oglanlara fiziki gii¢ gerektiren sorumluluklar vermek) ve aktif ayrimcilik (kizlarin ve
oglanlarin yeteneklerinin kiiglimsenmesi) ¢aligmanin yiiriitiildiigii okulda 6grenciler
tarafindan tespit edilmistir. Apple (2022) tarafindan vurgulandig: gibi, toplumsal
esitsizliklerin farkinda olmayan egitimciler, sadece 6grencilerini degil, ayn1 zamanda
kendilerini de egitme sorumlulugunu yerine getiremezler. Ogrencilerin toplumsal
cinsiyet esitligi konusunda bilgi ve farkindalik kazanabilmeleri, 6gretmenlerinin bu
konularda ne kadar bilingli ve duyarli olduklarina dogrudan baglidir. Toplumdaki
esitsizlikleri fark etmeden egitim vermek, sadece Ogrencilerin toplumsal cinsiyet
algilarini degil, tiim kimlik ve deger anlayiglarin1 da daraltabilir.

Calismada kizlarin ¢aligmaya etkin bir bi¢imde katildiklart ve oglanlara gore
daha ¢ok farkindalik gelistirdikleri gozlenmistir. Oglan &grenciler ise toplumsal
cinsiyet esitsizliginin yanlis oldugunu kabul etseler de esitsizlikleri destekleyen
tutumlarini zaman zaman siirdiirmislerdir. Bu direng, toplumsal cinsiyet pratiklerinin
uzun yillar boyunca topluma yerlesmis olmasindan kaynaklanabilmektedir (Esen,
2013). Brinkman ve dig. (2011) ¢alismasinda, cinsiyet esitsizligini azaltmaya yonelik
girigimlerin erkeklerin hak sahibi olma hissini tehdit ettigini ve erkek cocuklarinin ilgi
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odag1 olma konumunu kaybetmesiyle ilgili oldugunu vurgulamaktadir. Caligmanin
kiz 6grenciler iizerinde daha fazla giliglendirici etki yaratmasi ¢alismanin bir kadin
Ogretmen tarafindan yiiriitiilmiis olmast nedeniyle kiz 6grencilerin kendilerini daha
giicli hissetmelerini ve toplumsal cinsiyet esitsizliklerini sorgulamalarimni saglamis
gibi goriinmektedir. Simon ve dig. (2008) g¢alismasinda gozlemlendigi gibi kiz
Ogrencilerin  toplumsal cinsiyet esitsizligi konusunda daha fazla empati
gelistirebilmektedirler. Dolayisiyla kiz 6grencilerin kadin bir 6gretmen esliginde
toplumsal cinsiyet esitsizligini sorgulamalar1 bu etkiyi arttirmis olabilir. Kiz
ogrencilerin daha fazla farkindalik gelistirdigine dair bulgular Se¢gin ve Kurnaz’in
(2012) g¢alismasiyla paralellik gostermektedir. S6z konusu c¢aligmada erkek
Ogrencilerin sira ortalamalar1 dikkate alindiginda kiz grencilerin toplumsal cinsiyete
iligkin tutum diizeyleri hem 6n test hem de son test puanlart bakimindan erkek
ogrencilerden daha yiiksek ¢ikmistir. Arku (2007) tarimsal alanlarda uzun siire
yasayan anne, baba, esler ve c¢ocuklardan olusan ailelerdeki erkeklerin toplumsal
cinsiyet bakis agisim1 daha ¢ok igsellestirdigini vurgulamaktadir. Dolayisiyla oglan
Ogrencilerin toplumsal cinsiyet konularina karsi ilgisizligi bu tiir konularin sadece kiz
cocuklarint ilgilendiren bir mesele olarak algilandigini diisiindiirmektedir. Bununla
birlikte erkek Ogrencilerin okulla kurdugu iligski {izerinde durmakta arastirma
sonuglar1 acisindan faydali olabilir. Kiz &iirencilerin okulla kurdugu iliski ve bu
durumun akademik basar1 lizerinde etkileri de dikkate degerdir.

Bu ¢alisma, Sosyal Bilgiler dersinde toplumsal cinsiyet esitsizligine yonelik
elestirel bir bakis ag¢isi kazandirmanin miimkiin oldugunu goéstermesi bakimindan
onemlidir. Ogrenciler ilk kez toplumsal cinsiyet kaliplarin1 sorgulama firsati bulmus
ve bu siregte Ogretmenlerinin dahi cinsiyet¢i sdylem ve davranislarda
bulunabilecegini fark etmislerdir. Ogrenciler, 6gretmenlerin de toplumsal cinsiyet
egitimi almasi gerektigini belirtmislerdir. Sonug olarak, dgretmenlerin toplumsal
cinsiyet esitligi konusunda gosterdigi duyarlilik, 6grencilerin toplumsal cinsiyet
kaliplarini sorgulamalarini, bu kaliplardan uzaklasmalarini ve kendi 6z benliklerini
zenginlestirmelerini  saglayacak giiglii bir etkiye sahiptir. Ogrencilerin,
Ogretmenlerinin bu farkindaliga sahip olduklarini gozlemlemeleri, onlarin sadece
toplumsal cinsiyet esitsizligini fark etmelerini degil, ayn1 zamanda bu esitsizlikle basa
¢tkma becerisi kazanmalarini da saglar.

Oneriler

Ileride gerceklestirilecek arastirmalarda, eylem arastirmalarinin uygulama
asamalarinda erkek Ogrencilerin siirece daha aktif katilimini saglayacak spesifik
eylem planlarinin gelistirilmesi yerinde olacaktir. Uygulayic1 dgretmenlerin, erkek
ogrencilerin karst karsiya kaldig1 toplumsal cinsiyet temelli sorunlara yonelik 6rnek
olaylar ve etkinlikler tasarlamalar1 bu siiregte etkili olabilir. Ayrica, sonug bdliimiinde
de belirtildigi lizere, 6gretmenin siirecteki konumu ve yaklagimi, ¢caligmanin yalnizca
kiz 6grencilerle ilgili oldugu yoniindeki algiy1r yumusatarak siirecin kapsayiciligini
artirabilir.
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Sosyal Bilgiler dersi acisindan SBDOP 2024 Maarif Modelinde de goriilecegi
gibi dogrudan toplumsal cinsiyet konularini igeren bir kazanima yer verilmemistir.
Dolayistyla programda sosyal adalet ve toplumsal cinsiyet esitligini vurgulayan
kazanimlara yer vermek yerinde olacaktir. Zira 2018 SBDOP bakildiginda en azindan
dogrudan (SB.6.6.6.) bir kazanim ifadesine yer verildigi goriilebilir.
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Appendices

Gorsel 1. Zehra’ya ait giinliik not/ Figure 1. Zehra’s journal note

ING. [I think the reason for the "mother and daughter" color differences is that
people have these thoughts in their minds, like "pink is for boys and blue is for girls."
The real reason is that because genders are different, they think that other things they
do will be different too.]

Gorsel 2. Yasemin’in Esitsizlik Dedektifligi/ Figure 2. Yasemin’s
investigation into gender inequality.

ING [Who did it? =My uncle did it.

To whom did it? = There were nine of us, five girls and five boys.

Where did it? = He did it in the garden where we played football.
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How did he do it? We were playing football in mixed teams. We had a small fight, then my
uncle asked me to do it.

He said, "Split up! This isn't going to happen. Play auspices game for the boys."
He said, "Play a boys' game."

My assessment is that what Payim did there was wrong. It's cold anyway. He could have said,
"Come sit with us, kids." Or he could have said, "Play a proper game." There were no girls or
boys.

What Do You Love? We Question Proverbs and Verses]

Gorsel 3. Ogrenci “Atasozii” Kelimesi Onerileri/ Student Suggestions for
the Word “Proverb”

Gorsel 4. Yasemin’in Giinliik Notlary/ Figure 4. Yasemin’s Diary Notes

ING [human being 22) Not every woman gives birth to a boy; every man gives birth
to a girl. 23) A girl is considered an elder in both the world and the world.]
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Gorsel 5. Zehra’nin Mektubu/ Figure 5. Zehra’s Letter

Dear Malala,

I’m the Minister of National Education, the daughter of the Republic of Turkey, and
I'm here to tell you about our children. Despite all these issues, | would like to ask the
Minister of National Education why we don't send 289,502 fathers to school here.
Why don't you come to our country and send them to school? If you come, you can
convince us of your birth and the children you have lived with. Dear Malala, T truly
admire you. Because you are a woman. Your determination and your perspective on
life are the most important.
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Gorsel 6. Yasemin’in Roportaji/ Figure 6. Yasemin’s Interview.

Q: Your name, how old were you when you got married? Do you have any children?
Answer:. I'm 67 years old. I got married in the summer of '16. I have 6 children.

Q: Your school life was given to you in n011? What grade did you go to?

Answer: Unfortunately, I didn't have a school life.

Q: If you could read, do you know how to write? Did you learn? How did you feel
about never going to school?

Answer: I don't know how to read or write. I didn't learn. There was no one to teach
me. | felt like I was left out of school.

Q: Do you think you weren't educated?

Answer: My father didn't want to read. My grandfather, who didn't let my father study,
was the one who was born. I think.

Q: If you had studied in your life?
Answer: My life would have been different.

Q: What would be different? If you ask, "Would you have struggled in those days?",
would you have struggled with reading?
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Answer: Back then, I couldn't read. It would have been the same because I was in a
bad environment, and I couldn't struggle.

Q: What advice would you give to girls about reading?

Answer: What would you give them? Let them be happy, but let them face it. The
suicides of today are not the same. There's a huge difference between the educated
and the ignorant. I'm sure you'll understand that.

Gorsel 7. Ogrencilerin Posteri/ Figure 7. The Students’ Poster

ING[There is no gender difference in profession.]

Gorsel 8. Ogrencilerin Yazdig Siir/ A Poem Written By The Students

ING [No To Violence Against Women
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“A brand new hand is coming out of the middle. Don't let the bad ones get
imprisoned, get up and turn the page, let them be thrown away.

Women in the world. Women should be protected, silenced, and made into a
crown of 5th boe, the world of women. Let it be.

Let the voice of those who cannot hear be heard. Let it be heard always! Let it
be heard....

Gorsel 9. Birinci Grubun Tasarladig1 Adalet Sokagy/Figure 9. Justice Street
Designed by the First Group

Gorsel 10. Besinci Grubun Esitledigi Giines Sokagy/ Figure 10. The Sun
Street Equalized by the Fifth Group
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Gorsel 11. Yasemin’in Giinliigiinden Bir Béliim/Figure 11. A Section from
Yasemin's Diary

ING[What knowledge did I have before about what I was learning?
In fact, I never paid attention to the inequalities before learning this topic.

I could only notice the inequality when it was very large. But now I'm noticing
the small ones. Even a small difference might not have been known before. I wish I
had paid attention to the fact that such a distinction was a little more obvious. I didn't
know.]

Gorsel 12. Asl’'min Ogretmene Verdigi Not/ A note that Ash gave to the
teacher.

[Inequality, Our teacher said that I expected good performance from girls
because boys usually do not study]



