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Abstract

Key Words

Content area literacy is one of the types of literacy. Content area literacy has
emerged with the need for schools to keep up with the change in the concept of
literacy. According to the concept of content area literacy, students have
different literacy needs in each subject, and these needs should be addressed.
Social studies lesson is one of the lessons that require specific literacy skills.
Situations such as the fact that social sciences contain subjectivity-based value
judgements, are affected by the views of the researcher, and require analyzing
more than one source on a social/historical topic can be listed among the
reasons why the social studies lesson requires field-specific literacy skills. The
aim of the research is to determine the necessary literacy skills in social studies
lesson and to make an application on these skills. While examining the
effectiveness of the application, student opinions were also consulted. This
research is a qualitative study conducted within the framework of an action
research design. Perception questionnaires, worksheets, researcher diary and
student opinion form were used as data collection tools. The research was
conducted with 4th-grade students at a primary school in the Uskiidar district
of Istanbul province. The researcher was the primary school teacher of the
group in which the implementation was carried out. The class consisted of 29
students, all of whom were included in the study. According to the findings of
the research, it was observed that students developed in terms of necessary
literacy skills in the social studies lesson and about half of the students prepared
qualified products during the application process in terms of the resources used
in the research. Students generally expressed positive opinions about the
application. As a result of the research, it can be suggested that practices to
develop content area literacy skills should be implemented not only in social
studies lessons but also in other subjects, and that content area literacy practices
should be incorporated at different grade levels.
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Introduction

The concepts of literacy and content area literacy are open to development. Social developments
increase the intensity of the concept. The concept of literacy has become an educational term that
includes many mental skills, communication skills and attitudes using language (Asici, 2009). Literacy
is the tool that will enable us to understand, share and interpret knowledge, skills and social norms with
each other and transfer them to the next generations by using the system of symbols in our own culture
(Altun & Giirer, 2005). The concept of literacy is defined by UNESCO (2004) as the ability to define,
understand, interpret, put together, communicate and calculate using different types of written sources
and records. Altieri (2011) defines the concept of domain literacy as the acquisition of subject-specific
skills, including the ability to read, write, interpret, create, and present a range of media in disciplines
such as social studies, science, and mathematics, as well as the mastery of complex, domain-specific
skills and routines. Content area literacy puts forward the view that specific ways of reading,
understanding and thinking used in each academic discipline, such as science, history and literature,
need to be learnt. Each field has its own ways of using text to create meaning and communicate.
Accordingly, as children progress through the school grades, literacy instruction should shift from
general literacy strategies to more specialized ones in each discipline (Shanahan & Shanahan, 2014).
The concept of content area literacy emerged from the concepts of "reading to learn" and "writing to
learn". The concept of reading to learn requires using the necessary reading strategies to learn domain-
specific texts (Moss, 2005). Writing for learning is different from learning to write. The purpose of
writing for learning is to provide opportunities for advanced learning and meaning making. Writing to
learn allows students to think, clarify and question what they know and do not know about a topic.
Students also discover what they should focus on, their language skills, themselves and their ability to
communicate with different readers (Knipper & Duggan, 2006). From this perspective, writing allows
students to evaluate themselves.

Social studies is a discipline that requires field-specific literacy skills. When the social studies
curriculum of the Ministry of National Education is examined, it is seen that the curriculum has changed
considerably in the process. Especially the rote-oriented expressions in the pre-2005 curriculum have
been replaced by new approaches. These new approaches were determined to provide students with
conceptual skills, field skills, social and emotional learning skills, literacy, dispositions and values
(MoNE, 2024). The concept of literacy is defined as a skill area within the scope of the Turkish Century
Education Model prepared by the Ministry of National Education. In the curriculum, literacy is
addressed with a multidimensional structure such as "information, digital, financial, visual, cultural,
citizenship, data, sustainability and art literacy" (MoNE, 2024). In this model, literacy skills are
structured at three basic levels:

1. Awareness level: Recognizing and understanding the basic knowledge, concepts,
terms and facts related to the literacy type and developing sensitivity by being aware of these
elements.

2. Functioning level: Students are able to comprehend the holistic relationships
between the knowledge and concepts in question.

3. Actionality level: Students take action based on what they have learnt.
These levels are planned in a developmental integrity and in line with a spiral structure.

The inclusion of literacy in the curriculum not as a lesson but as a skill area is an important
approach to ensure that the dynamic structure of literacy can respond to changing contemporary needs.
Within the framework of this approach, literacy is handled in an integrated manner with different
lessons; thus, it is facilitated for students to establish connections between various types of literacy
(Sezer & Dedeoglu, 2024; Kahramanoglu et al., 2024). Social studies lesson is the presentation of
disciplines that are born out of social sciences and produce scientific knowledge about human and
society to students within the framework of pedagogical principles (Kabapinar, 2012; MoNE, 2010).
This approach aims to develop a meaningful perspective on social reality (Safran, 2012). According to
the three traditions of Barr, Barth and Shermis (1977) (MoNE, 2010), social studies is analyzed as
"citizenship transfer", "social sciences" and "reflective thinking". Since a single perspective is
emphasized in citizenship transfer (Kabapinar, 2012), it is thought that it is not suitable for constructivist
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understanding. In social studies as social sciences, student development is at the forefront, and it is aimed
to raise citizens with different perspectives (Kabapinar, 2012; Oztiirk, 2012). Social studies as reflective
thinking prioritizes developing problem solving and decision-making skills and enabling students to
make informed choices about current problems (Kabapinar, 2012; Oztiirk, 2012). Content area literacy
emerged from the understanding that each field has its own specific literacy needs. When the
methodology of social sciences is analyzed, the literacy needs of this field will be understood more
easily. The methodological characteristics of social sciences are presented below (Kabapinar, 2012):

- Social sciences contain subjectivity-based value judgements and are extremely open to
discussion.

- Theresearcher's likes, wishes, emotions, thoughts, beliefs, ideologies and value judgements
are likely to affect the research process and its outcome.

- The methodology of social sciences does not allow to formulate rules and theories about
human beings and societies that can be valid in all time periods and all over the world.

- Insocial sciences, it is impossible to reach the reality of human and society as a whole. It is
not possible for all documents and evidence to be in the hands of a historian.

- Insocial sciences, events and phenomena are unique, singular and idiosyncratic. The saying
"You cannot bathe in the same river twice" applies to the understanding of social sciences.

When the methodological features of social sciences described above are associated with
literacy skills, many points that need to be considered specific to the field appear. The fact that social
sciences contain subjectivity-based value judgements and are affected by the views of the researcher
makes it compulsory to scan more than one source on a social/historical subject (Altieri, 2011). For this
reason, evidence-based learning and literacy skills can be associated. In the social studies lesson,
students should endeavor to reach as accurate information as possible. Students can be advised to
compare two or more texts on a topic and synthesize the information obtained from these sources
(Kabapinar, 2012).

The fact that social sciences do not always and everywhere contain valid rules like science
requires teaching the concept of "relativity" to students. Students should be aware that their own point
of view and the point of view of others may be different and should be tolerant towards differences
(Kabapinar, 2012). In social sciences, it is not possible to reach all documents and evidence on a subject.
The reliability of the document may also be doubted. For this reason, students should be informed about
primary and secondary sources. Sources should be analyzed well to understand the difference between
primary and secondary sources (Altieri, 2011). Students should try to access primary sources whenever
possible. The fact that events and phenomena in social sciences have unique characteristics requires
moving away from the understanding of generalization. The text encountered in social sciences is
usually a dense text. It is difficult for students to decide on the main idea because there is too much
information in the text (Altieri, 2011).

Students cannot be expected to read and understand social science texts as quickly as they read
storybooks. For this reason, students should be taught reading strategies that they can apply while
reading the texts they encounter in the social studies lesson (Moss, 2013). In order to improve students'
reading skills, it is possible to use informative texts such as interest books, brochures, posters, and ID
cards. In the social studies lesson, especially historical topics may seem abstract to primary school
students. Interest books that can be read outside of class hours help students to concretize the topics
(Wolk, 2003).

Visual elements are very common in the social studies lesson. For this reason, visual reading
and visual presentation skills should be developed in students. In the social studies lesson, it is possible
to develop students' reading, writing, listening, speaking, visual reading and visual presentation skills
while realizing the skills and achievements targeted in the social studies lesson. Including content area
literacy practices in the lessons enables students to teach with different methods than they are used to
and helps to get rid of the monotony of the lesson.
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When the curricula of the social studies lesson (MoNE, 2018) are examined, it is seen that
different types of literacy are included, including multiple literacy, information literacy, environmental
literacy, critical literacy, financial literacy, digital literacy, and political literacy. In the current 2024
curriculum, citizenship literacy, visual literacy, art literacy, cultural literacy, sustainability literacy, and
data literacy skills were added to the types of literacy (MoNE, 2024). The high number of literacy skills
that can be utilized in the social studies lesson stems from the integrated structure of social sciences with
literacy skills.

The research is a study to determine and apply the necessary literacy skills in the social studies
lesson. At the same time, the research includes student views on the process. In the process, the theme
of "Learning My Past" (2010) was taken into consideration in the social studies lesson and the literacy
skills required by the lesson that can be used while realizing the learning outcomes related to the theme
were determined by the researchers by taking expert opinions. Table 1 shows the learning outcomes
within the scope of the social studies lesson, and Table 2 shows the literacy skills that are aimed to be
developed while realizing these learning outcomes.

Table 1: Learning Outcomes of the Theme of the Social Studies Lesson

Theme Name of the Social Studies Lesson: Learning My Past

1. Students will be able to create family history by using oral history method and based on
objects.

2. Students will be able to recognize the elements reflecting the national culture in their
families and environment.

3. Students will be able to show evidence from their immediate environment that elements
of culture have changed from past to present.

4. Students will be able to give examples of games that were commonly played by Turks in
history and are still played today.

5. Students will be able to describe their immediate environment and Tiirkiye during the
National Struggle based on events and visual materials

6. Students will be able to recognize the role of Atatiirk in the victory of the National
Struggle and the proclamation of the Republic.

The theme of the social studies lesson is ‘Learning My Past’, which consists of six learning
outcomes. Since it is oriented towards information about the past, the theme primarily includes historical
topics. The necessary literacy skills in the social studies lesson are represented in five outcomes, from
Outcome 2 to Outcome 6 of the theme. The learning outcomes addressed in the research process are
already included in the social studies curriculum (MoNE, 2010) and were directly included in the study
without any changes regarding the learning outcomes.

Table 2: Literacy skills related to the theme addressed in the social studies lesson

Theme Name of the Social Studies Lesson: Learning My Past

1. Checking the reliability of sources
2. Knowing the difference between primary and secondary sources
3. Analyzing more than one source on a social/historical topic

The theme addressed in the social studies lesson focuses on learning the past. Accordingly, the
literacy skills emphasized were those required by the theme, specifically, skills related to conducting
historical research and using historical sources. The skills were determined by the researchers by
targeting the lesson and the theme. It is known that if a different theme and therefore different outcomes
are addressed in the social studies lesson, the literacy skills required will be different.

The subject of the research is the literacy skills required in the social studies lesson. Therefore,
the skills addressed are specific to the field. It is also possible to talk about the necessary literacy skills
in all fields. The literacy skills required in all fields do not change from lesson to lesson or from subject
to subject. The study on such skills is separate research and is included in the researcher's doctoral
dissertation (Gofner, 2017). In the study, a theme in the 4th grade social studies lesson of primary school
was taken into consideration and it was determined which literacy skills could be developed specific to
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the lesson and theme, and activities were designed to develop the determined skills. In the study, the
implementation process and the results of the activities were included. The study aims to provide an
example of content area literacy practice in Tiirkiye and to popularize similar practices. It is thought that
the design of the study as for practice will give an idea to researchers who are interested in the subject
and will also guide teachers to use the content area literacy approach in their classrooms. The research
was designed to address two main questions:

1. Interms of the necessary literacy skills in the social studies lesson for 4th grade primary
school students, what is the situation of the students before and after the implementation?

2. What are the opinions of the students participating in the study regarding the classroom
practices?

Since the first research question contains sub-questions, these were specified as follows:

1.1. In terms of the ability to check the reliability of sources, what are the students’ pre- and
post-implementation situations?

1.2. What is the students’ situation before and after the implementation regarding their ability
to know the difference between primary and secondary sources?

1.3. What are the students’ pre- and post-implementation situations regarding their ability to
analyze more than one source about a social or historical subject?

Method

This study was conducted using an action research design in line with the qualitative research
approach. One of the main reasons for choosing an action research design, within the limitations of the
resources reviewed, is that no action research studies have been conducted in our country on developing
literacy skills in the context of content area literacy and the social studies lesson. Therefore, it is expected
that this study will contribute to filling this gap in the literature.

In schools, action research offers the opportunity to study a real problem, focuses on how
practices can be developed and requires systematic observation of the practices planned to be developed.
The action research process starts with defining a research area, followed by collecting and analyzing
data related to the defined area. After this process is completed, the findings are evaluated, and a new
action plan is prepared if necessary. The role of action research as a research design is to bridge the gap
between educational research and teaching practice (Johnson, 2014, p.26). Action research is a research
design that enables research and practice to be together (Yildinim & Simsek, 2011, p. 78). It can be seen
as a way to improve practice (Glesne, 2012, p. 32). The researcher thought that the feature of action
research as a way to improve practice was appropriate for her own study. Since the researcher aims to
develop literacy skills in the social studies lesson, the action research design, which enables research
and practice to be together, coincides with the nature of her research.

The nature of action research indicates that a problem may be encountered in the process and
makes it possible to prepare a new action plan to solve this problem. During the research process,
students were directed to group work in the activities. Since they did not have previous experiences such
as group work and being in a group discussion environment, they encountered noise problems within
the group. This situation was not foreseen before the research. The researchers added an additional
activity to the process and carried out an application to prevent in-group noise. The added activity was
partially useful in preventing in-group noise problems. This kind of additional action plan development
process was made possible by modelling the study as an action tool.

Action research aims to change the existing situation instead of determining it. Since the
research, which includes activities to develop literacy skills in social studies lesson, offers a teaching
environment with a new approach such as developing field-specific literacy skills, it was deemed
appropriate to model the study with action research design. Action research is divided into types (Berg,
2001; as cited in Yildinm & Simsek, 2011, p. 296). In the research, technical/scientific/collaborative
action research type was used. In this type, the aim is to evaluate the practice within a constructed
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framework; that is, the description of the process is the main purpose of the research (Yildirim, Simsek,
2011, p. 296). The reason why it is thought that the research purpose and
technical/scientific/collaborative action research overlap is that there is a constructed framework for
developing literacy skills in the social studies lesson and the research process is carried out in accordance
with this framework. In the research findings, descriptions of the process are given.

Research Group

The study group consisted of students and parents of a 4th grade class with 29 students in a
public school in Uskiidar district of Istanbul province in 2014-2015 academic year. All of the students
are between 9 and 10 years old. In the sample selection of the study, convenience case sampling, a type
of purposive sampling method, was preferred. In this approach, the researcher selects cases that are
easily accessible and close at hand (Yildirim, Simsek, 2011). Since action research enables teachers to
conduct research in their own classrooms (Johnson, 2014, p. 25), it was deemed appropriate to conduct
the research in the researcher's own classroom. The students were taught by the same teacher from the
beginning of first grade until the second semester of third grade. Following the teacher’s transfer, the
researcher began teaching the class in the second semester of third grade. Overall, the class was
considered a high-achieving group. There was one mainstreamed student in the class, who had a mild
level of special educational needs. He knows how to read and write, can do simple mathematical
operations, and has no problems in expressing his views in verbal lessons. All students, including the
mainstreamed student, can read fluently. The students generally come from families with middle
socioeconomic status. Parents are generally interested in their children.

Data Collection Tool

Activity forms/worksheets, perception questionnaires, researcher diary and student opinion
form were used as data collection tools in the study. The student opinion form was developed by adding
an open-ended question to the final perception questionnaire. This additional question aimed to gather
students’ views about the implementation, and the revised questionnaire was referred to as the student
opinion form.

The pre-perception questionnaire was used to reveal the current status of students' content area
literacy skills just before the activities started. On the other hand, the post-perception questionnaire
aimed to determine the changes created by the action research process in the students. The delayed post-
perception questionnaire, which was administered approximately two months after the completion of
the activities, was used to determine whether the domain literacy skills were retained by the students.

Activity forms/worksheets have an important place among data collection tools. In the action
research process, 8 in-class activities associated with the social studies lesson outcomes were developed.
In each activity, one or more activity forms/worksheets were used in order to obtain concrete data. In
preparing these forms, “Content Counts: Developing Disciplinary Literacy Skills K-6 (Altieri, 2011)
was utilized, and the researcher also designed subject-oriented activities in collaboration with her thesis
advisor. Before the implementation, the rubric added to the end of each form provided students with
information about the expectations from the activities, which also contributed to the systematic conduct
of the data analysis.

After the activities were completed, the opinions of 3 academicians, 3 doctoral students, 2
Turkish teachers, 1 social studies teacher, 1 guidance counsellor and 5 primary school teachers were
sought. In line with the feedback received from the experts, the activities were finalized by making
necessary arrangements in terms of grammar, student level and subject scope.

The researcher diary was kept from the beginning of the research process and was designed to
cover the entire study. It included drafts, thoughts, feelings, challenges encountered, and solutions
developed from the initiation to the completion of the research process.

Analyzing the Data

The general process of the research was planned as qualitative research in accordance with the
action research design. The data obtained were analyzed by content analysis method, one of the
qualitative data analysis techniques. Tavsancil and Aslan (2001) defined content analysis as "a scientific
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method that enables the investigation of social reality by objectively and systematically classifying and
quantifying the messages in verbal, written and other materials in terms of meaning or grammar and
making inferences from these data". In order to determine the reliability of the results obtained in the
analysis of the data, coding was carried out by two researchers. The agreement between the coding
results was calculated using the formula put forward by Miles and Huberman (1994) (as cited in
Tavsancil & Aslan, 2001). This formula is expressed as follows:

The formula is Reliability = Number of Agreements / (Number of Agreements + Number of
Disagreements). According to the formula, values above 70% are considered reliable. As stated by
Tavsancil and Aslan (2001), agreement rates above 70% are considered reliable.

Twenty-eight out of 29 students participated in the perception questionnaire. The student who
did not participate could not come to the class because he/she was unwell that day. All 29 students were
included in the post-perception questionnaire and delayed post-perception questionnaire. In order to
protect the identities of the participants, the students were numbered as T1, T2 from 1 to 29 before the
analysis and these numbers were used in the whole analysis process. In the analysis of the perception
questionnaires, the data for each question were coded, and categories and themes were formed based on
these codes. The result of the coding agreement between the two researchers was determined as 0.90 as
the reliability value. In addition, the coding process was also reviewed by the thesis advisor, and the
final data were tabulated by making the necessary arrangements in line with the advisor's suggestions.

The analysis of the activity forms was based on rubrics. The items in these rubrics were filled
in according to the requirements determined during or after the activity. The evaluation of the rubric
items was made with the categories of "qualified", "moderate" and "should be improved". In each
activity, the number of participating students was taken into consideration and the result of the coding
agreement between the two researchers was calculated as 0.85 as the reliability value.

Implementation Process

This research was conducted according to the action research design. The process was carried
out within the framework of four basic steps: planning, taking action, observation and reflection
(Yildirim & Simsek, 2011). Each step guided the progress of the research and enabled the researcher to
manage the process dynamically.

In the planning stage, a pre-perception questionnaire was applied to determine the current
content area literacy levels of the students. This questionnaire was structured to reveal students' prior
knowledge and awareness of content area literacy. In addition, at this stage, the activities to be associated
with the social studies lesson learning outcomes were planned and the content area literacy skills targeted
to be developed in each activity were determined.

In the action phase, the activities designed in the planning phase were implemented in 25 lesson
hours over a 6-week period. In this process, a total of 8 activities were carried out; 5 of them were
directly associated with the social studies lesson outcomes and targeted the development of content area
literacy skills. The detailed alignment of the activities is presented in the table below.

Table 3. Alignment of Activities with Social Studies Lesson Outcomes and Literacy Skills

Social studies lesson

Event Name outcome Literacy skills
Brochure Preparation 2 1,2
Change: How? Why? 3 1,3
Polyphonic Word Choir 4 3
Poem Completion 6 3
Newspaper Preparation 5 3

The brochure preparation activity was designed in relation to the 2nd outcome of the social
studies lesson, "Students will be able to recognize the elements reflecting the national culture in their
families and environment." In achieving this outcome, the aim was to develop the first literacy skill,
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“Students will be able to create a family history by using the oral history method and based on objects,”
and the second skill, “Knowing the difference between primary and secondary sources.”

Change: How? Why? activity was designed in relation to the 3rd outcome of the social studies
lesson, "Students will be able to show evidence from their immediate environment that elements of
culture have changed from past to present." In achieving this outcome, it was aimed to develop the 1st
"Checking the reliability of sources" and the 3rd "Analyzing more than one source on a social/historical
topic" skills of literacy skills.

The Polyphonic Word Choir activity was designed in relation to outcome 4 of the social studies
lesson, which is "Students will be able to give examples of games that were commonly played by Turks
in history and are still played today." In achieving this outcome, it was aimed to develop the 1st literacy
skill of " Checking the reliability of sources" and the 3rd skill of "Analyzing more than one source on a
social/historical topic."

The Poem Completion activity was designed in relation to the 6th outcome of the social studies
lesson, "Students will be able to recognize the role of Atatiirk in the victory of the National Struggle and
the proclamation of the Republic." In achieving this outcome, it was aimed to develop the 1st literacy
skill of " Checking the reliability of sources" and the 3rd skill of "Analyzing more than one source on a
social/historical topic."

We are Preparing a Newspaper activity was designed in relation to the 5th outcome of the social
studies lesson, which is "Students will be able to describe their immediate environment and Tiirkiye
during the National Struggle based on events and visual materials". In achieving this outcome, it was
aimed to develop the 1st literacy skill of " Checking the reliability of sources" and the 3rd skill of
"Analyzing more than one source on a social/historical topic."

In the observation phase, the researcher systematically recorded observations of the process by
keeping a researcher diary. This diary included both objective observations and subjective evaluations
regarding the functioning of the process. Additionally, at the end of each activity, student diaries were
employed to capture students’ reflections on the process.

In the reflection phase, the final perception questionnaire was applied to evaluate the effects of
the process. In addition, a delayed post-perception questionnaire was administered approximately two
months after the implementation in order to observe the retention of the students' skills. All perception
questionnaires were structured to consist of the same questions. The qualitative data obtained throughout
the research process were analyzed and the effects of the interventions on the students were interpreted.
More detailed information about the whole process can be found in Géfner's (2017) doctoral thesis.

Findings
L Findings related to Literacy Skills Especially Necessary for Social Studies Lesson

In this section, the findings related to the literacy skills that are considered to be particularly
necessary in the social studies lesson are analyzed under subheadings.

1.1. Findings related to the Sub-Skill of Checking the Reliability of Sources

Checking the reliability of the sources; it has been emphasized from the beginning of the action
research process that not every source we come across is a reliable source and that there may be
information pollution on the pages we come across, especially in the searches we make with the search
engine on the Internet; for this reason, activities aimed at developing this skill were included in all
possible activities. In the rubrics related to the activities in Table 4, "Using reliable sources while doing
research" was included as an evaluation criterion.
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Table 4. Findings obtained from the activities for the skills of using reliable sources used in the research

Participating Levels
Event Students (N)  Qualified Moderate Should be Not coming
improved
Brochure Preparation 20 6 10 4 9
Change: How? - Why? 23 12 9 1 6
Poem Completion 28 10 11 7 1
Newspaper Preparation 22 12 4 6 7

In the brochure preparation activity, 20 students participated and 6 of the participants produced
qualified products about using reliable sources. The findings show that students who encounter the
concepts of source and bibliography for the first time have difficulty in fully applying these skills.

“Change: How? — Why? " activity was attended by 23 students, and the work of 12 students was
evaluated as qualified. These results show that there is an increase in students' ability to use reliable
sources compared to the previous activity.

28 students participated in the Poem Completion activity and 10 students' work was evaluated
as qualified. These data show that less than half of the students prepared bibliographies that were
evaluated as qualified in tasks such as creating bibliographies.

In the Newspaper Preparation activity, 22 students participated, and 12 students' work was
evaluated as qualified. In this activity, which lasted for a long time and consisted of many parts, it is
seen that about half of the students produced works that were evaluated as qualified in terms of utilizing
different sources.

The findings of the research indicate that there was a partial increase in students' skills in using
reliable sources. This can be explained by the fact that the students experienced bibliography writing for
the first time in the activities and that they were generally bored with writing. Although the majority of
the students who participated in the activities gained awareness in sub-skills related to sources, it was
determined that they could not produce enough qualified products in the applications. This situation
reveals that more activities should include the use of bibliography in order to develop skills related to
the sources used in research.

Table 5 shows the findings obtained from the perception questionnaires regarding the sub-skill
of "Checking the Reliability of Sources".

Students were asked the following question in the perception questionnaire.

Ayse searched on the Internet for the homework given by her teacher. She wrote the information on
the first page she came across while searching for the subject on her homework. Do you think Ayse
followed the correct steps? Why?

Table 5. Evaluation of "Checking the Reliability of Sources" Sub-skill in Perception Questionnaires

Pre- Post- Delayed
. perception Perception Perception
Expression Type Questionnaire Questionnaire Questionnaire

(N=28) (N=29) (N=29)
Students who an.swered No" to the first 73 27 27
part of the question
Statements to check the accuracy of
information 15 17 14
Statements indicating that the student has 12 7 7
done insufficient research
Statements to check the reliability of the ) 1 13

page
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In the first part of the question prepared to measure the sub-skill of "Checking the Reliability of
Sources", the students were asked about their opinions about the correctness of writing the information
on the first page they come across while doing research on the Internet in their homework. The findings
of the pre-perception questionnaire showed that the majority of the students (N = 23) gave the correct
answer (No, we should not write the information on the first page we come across while searching on
the Internet) before the application. In the post-perception and delayed post-perception questionnaires,
the number of students who gave correct answers increased, indicating that the answers given to the
question turned into a more conscious choice.

Among the students who answered "No", the most frequently repeated type of statement was the
statements about checking the accuracy of the information. Such statements were found 15 times in the
pre-perception questionnaire, 17 times in the post-perception questionnaire and 14 times in the delayed
post-perception questionnaire. It can be said that the students who used this expression have correct
information about the subject. Another type of statement encountered among the students who answered
“No”, was the statements indicating that the student did insufficient research. Such statements were
encountered 12 times in the pre-perception questionnaire, 7 times in the post-perception questionnaire
and 7 times in the delayed post-perception questionnaire.

Another type of statement that was repeated most frequently among those who said “No” was
the statements about checking the reliability of the page. Such statements were encountered 2 times in
the pre-perception questionnaire, 11 times in the post-perception questionnaire and 13 times in the
delayed post-perception questionnaire. The concept of reliability is one that students encounter during
research activities. Internalizing the concept and using it in their expressions is an important
achievement for literacy. Another noteworthy element related to the concept of reliability was that such
expressions were used more frequently in the delayed post-perception questionnaire (N=13). Since the
researcher was also the teacher of the class, she had the opportunity to observe the students after the action
research process was completed, and she saw that the students attached importance to the issue of
reliability after the practices were completed. This was reflected in the findings and the number of
students who mentioned the issue of credibility in the delayed post-perception questionnaire increased.

These findings show that students have made progress in developing their skills in questioning
information pollution and reliability issues while conducting research. At the beginning of the
implementation process, students showed a more unconscious approach to these issues, but as the
implementation progressed, they became more conscious about accessing accurate and reliable
information. In particular, the increase in the statement of checking the reliability of the page in the post
and delayed post-perception questionnaire is an indication that students have learnt this concept. In
addition, improvement was observed in skills such as questioning the reliability of sources and
emphasizing the type of source, but it was determined that students could not reach the desired level in
some activities.

1.2. Findings related to the Sub-skill of "Knowing the Difference between Primary and
Secondary Sources"

Studies on the sub-skill of knowing the difference between primary and secondary sources were
included in the 2nd activity and perception questionnaires. The number of students who participated in
the 2nd activity, "Preparing a Brochure", and answered the questions in the form related to the activity
was 27. During the activity, examples were given to show the difference between primary and secondary
sources. At the end of the activity, it was aimed to determine whether the students knew the difference
between primary and secondary sources through a form consisting of 5 knowledge level questions. Table
6 shows the evaluation of the sub-skill "Knowing the Difference between Primary and Secondary
Sources" in the activities.

Table 6. Evaluation of "Knowing the Difference between Primary and Secondary Sources" sub-skill in activities

Levels
Assessment Criteria
Qualified Moderate Should be Not coming
improved
Knowing the difference between 24 ) 1 )

primary and secondary sources
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In the activity, 24 students' answers to the questions were evaluated as qualified, 2 students'
answers were evaluated as moderate, and 1 student's answers were evaluated at the level of should be
improved.

In one of the questions asked to the students, "Ayse made an interview with her grandfather
about the past holiday celebrations. Ayse did not listen to her grandfather carefully and did not take notes.
While preparing the interview article, she wrote different things from what her grandfather said." Based
on this case study, open-ended questions were posed to the students, and examples of their responses
are provided below.
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According to the text, the student stated that the child's grandfather was the primary source and
the child's writing was the secondary source. The student stated that the interview article prepared by
Ayse could not be trusted because Ayse did not take notes; in order for the interview to be reliable, she
should listen to her grandfather. The answers given by the student were evaluated as qualified. The
students were asked " The question “Do you think primary sources or secondary sources are more
reliable? Explain your reasons.” was asked as an opinion question.
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The student said, "Primary sources are more important. Because they have always witnessed
the event." The student's answer was accepted as qualified. When the students’ answers were analyzed,
it was concluded that they generally understood what primary and secondary sources are. The
researcher’s observations also indicated that the students had learned the difference between primary
and secondary sources. Because when the concepts of primary and secondary sources were used during
the activities, the students made comments in a way to show that they knew. During the ongoing
activities, it was observed that when any source was mentioned, although the subject was not a primary
or secondary source, the students talked among themselves and throughout the class about the source
they were interested in and which type of source it was.

In order to observe whether the sub-skill of "Knowing the difference between primary and
secondary sources" developed during the practices, a question was asked in the perception
questionnaires with the case study method. The frequency order of the answers given to the question
was from the one with the highest frequency to the one with the lowest frequency in the post-perception
questionnaire. The following information was given to the students as a case study.

For the research assignment on Kirkpinar Oil Wrestling, Giilay conducted an interview with a
national wrestler, Nese obtained information from her sister, and Mert compiled information he
found on the Internet.

The students were asked who accessed the most reliable information and which student used
primary sources for the above case study. Table 7 shows the evaluation of the sub-skill of "Knowing the
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Difference between Primary and Secondary Sources" in the perception questionnaires.

Table 7. Evaluation of "Knowing the Difference between Primary and Secondary Sources" sub-skill in perception
questionnaires

Pre-perception Post-perception Delayed post-
Questionnaire (N=28) Questionnaire (N=29) Ques tri)(f;izri’;;o(rll\l=29)
zi?l;(c)f;s;gi I‘ihe accurate 17 20 24
Recognizing the 12 21 71

primary source

In the question about the sources used in research, students were presented with three sources
that they could turn to during research and were asked to decide which one was more reliable. Since the
most reliable source that can be preferred among the options is the primary source, the correct answer
expected from the students is the interview with a national wrestler, which is Giilay's preferred source.
The answer "Giilay has reached" was repeated by 17 students in the pre-perception questionnaire, 20
students in the post-perception questionnaire and 24 students in the delayed post-perception
questionnaire. It was observed that the number of correct answers was high across all questionnaires,
indicating that the students already had some knowledge of the subject before the implementation.
However, the increase in the number of correct answers in the post-perception questionnaire is an
indication that the applications were useful in reaching the correct information. In the delayed post-
perception questionnaire, it is seen that the number of correct answers is higher than the post-perception
questionnaire. It is thought that this situation is due to the students' attention to the subject after the
application. The researcher observed that the literacy skills included in the research were used by the
students in the social studies lessons taught after the applications were completed. This situation can be
interpreted as the permanence of the literacy perspective.

Based on the case study, the second question asked to the students was "Which student obtained
information from the primary source?". In this item of the question related to the types of sources used
in research, it was tried to determine the students' ability to distinguish between primary and secondary
sources. When the research findings were analyzed, it was found that 12 students answered "Giilay
obtained information" in the pre-perception questionnaire, the number of students who gave the same
answer increased to 21 in the post-perception questionnaire, and the number of students who gave the
correct answer in the delayed post-perception questionnaire was 21 as in the post-perception
questionnaire.

According to the research findings, it is seen that the number of students who gave the correct
answer in the post-perception questionnaire and delayed post-perception questionnaire increased
compared to the pre-perception questionnaire. Since it was assumed that the students did not know the
concept of primary source

when the perception questionnaire was applied, it is thought that the students chose the most
appropriate one among the options. In the post-perception questionnaire and delayed post-perception
questionnaire, it can be said that students made a more conscious choice about the correct answer. The
observations of the researcher are also in this direction.

1.3. Findings related to the Sub-skill of “Analyzing More Than One Source on a
Social/Historical Topic”

Analyzing more than one source on a social/historical topic is considered as a particularly
necessary literacy skill in the social studies lesson. The necessity of source searching was emphasized
from the beginning of the action research process; for this reason, activities aimed at developing this
skill were included in all possible activities. In the rubrics of 4 activities, utilizing different sources was
included as an evaluation criterion. Table 8 shows the findings obtained from the activities related to the
sub-skill of “Analyzing more than one source on a social/historical topic.”
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Table 8. Findings obtained from the activities related to the sub-skill of “Analyzing More Than One
Source on a Social/Historical Topic”

Levels (N=29)

Event Name Qualified Moderate lsr}rllglrl(l;\i,:g Not coming
Change: How? Why? 8 13 2 6
Polyphonic Word Choir 16 4 5
Poem Completion 16 3 9 1
Newspaper Preparation 11 5 6 7

Change: How? -Why? activity was attended by 23 students. The work of 8 students was
evaluated as qualified in terms of utilizing different sources while conducting research. When the
research findings are analyzed, it is seen that the number of students whose work is accepted as qualified
is only 8 out of 23 students. It can be said that students are not at the desired level for this activity in
terms of utilizing different sources while doing research. This may be thought to be due to the fact that
the activity was the first activity related to the specified outcome.

24 students participated in the Polyphonic Word Choir activity. In the activity, students were
asked to research the games commonly played by Turks in history and to produce a product in
accordance with the specified criteria by using the information they obtained at the end of the research.
The research part of the activity was designed individually, and the product creation part was designed
as group work. The work of 16 students on utilizing more than one source on a subject was evaluated
as qualified. During the "Polyphonic Word Choir" activity, one of the groups in the class, the Heroes
group, worked on the archery game. The group consists of 7 members. The members of the group first
filled in the activity forms individually; then, in the form of group work, they created a single activity
form in the desired criteria by bringing together the information they obtained from different sources.
The students individually researched archery in the past and present and then indicated the sources they
utilized. An example from the individual part of the study is given below. On the left is the original form
and on the right is the analyzed form.

AASTIIAN OYUN; OKGUIUK A/ v )
Past version of the play:
OYUNUN GEOMIBTER AL
LO,» m,,ff«'«”,“r‘“‘z.,.”?f;"** ‘,,f,“f (,“‘“m::‘:i” It has an important place in Turkish history. It is a game played since Central
L‘?:\_’f"‘fm_ ﬁ;‘_‘;}[;‘f‘ ‘*W':ﬁ g:_‘;:\_"“““ ibed Il Asia. In the Ottoman period, a horse archery game called the pumpkin game
';,‘i'};‘j___'{’;"( ‘f”r g v m";w Mool ale was played. Many objects such as glasses and balls were used as targets. The
‘ m‘w’m‘“ ﬁw‘t}‘;““ IW“M"“”""““ aig target would be placed on a pillar and the archer would turn round and try to

hit the target while riding his horse.

Current version of the game:

The game has turned into a sport today. With the order of Atatiirk, a few people

from archery families tried to develop archery. The target is hit by shooting
arrows while standing on the circular target board with modern western
clothes and points are earned.

Sources Utilised:

1. Retrieved from www.tirendaz.com.tr on 13.11.2014.

“““ 2. Turkish Traditional Archery Author: Dr Murat Ozveri on 13.11.2014.

::n:lum caor T inbrnudr. £ 1suw4w 3. Turkish Archery by: U.Yiicel (1999) taken from his writings on 13.11.2014.
“M“"“,ﬁ;m 3 mmm’«w o
G W a0 lhaucel. (umlmww
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In the example, the student researched archery in the past and present and then indicated the
sources he/she used. The student included an internet source in his/her bibliography and also benefited
from two articles. The student utilized different sources while preparing his/her study. Below is the
group work prepared in accordance with the desired criteria by bringing together the information
obtained by the students from different sources.
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Group members came together to carry out the group work. Group members brought together 7
forms, including the activity form given as an example, and created the group form shown below by
making use of these forms. After the students individually researched the archery game, as a group, they
determined the past, present and common aspects of archery in the past and present. The original and
transcribed versions of the form are given below.
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History Commonalities Current
1t is used in wars. The bow is used. Used for entertainment.
Practiced with a ball and a glass. The target is aimed. Work with the target board.
Standing on a horse. With an arrow. People stand.
Primitive bows are used. The target board is hit. Advanced bows are used.
Using bows in battles. Weapons are used. The use of weapons in wars.

In order to create the group form, the students examined more than one source on a topic and did
research on what different materials say about the same topic in historical documents. The group work
form created by the students includes the stages of examining and bringing together many different
sources, obtaining the necessary information from them and producing a product by making use of the
information. In this sense, it requires high-level cognitive skills. The majority of the students' work was
evaluated as qualified in terms of utilizing different sources related to the activity. Compared to the
previous activity, it can be said that students attach more importance to utilizing different sources while
preparing their works.

28 students participated in the Poem Completion activity. The work of 16 students was accepted
as qualified.

22 students participated in the Newspaper Preparation activity. The work of 11 students was
accepted as qualified in terms of utilizing more than one source on a topic.

The work of half of the students participating in the activity was evaluated as qualified in terms
of the ability to utilize different sources. Compared to the previous activity, it is seen that the number of
studies evaluated as qualified in terms of utilizing different sources while preparing the students' works
has decreased. This may be thought to be due to the fact that the activity of creating a newspaper was
generally difficult for the students. The newspaper creation activity is a long-term activity consisting of
several parts. Students were assigned various tasks throughout the activity. Since the students took more
than one responsibility during the activity, they did not give the necessary importance to some of the
activities in the activity.

Throughout the practices, the importance of using different sources in research was emphasized.
With examples, it was explained that historical documents on the same subject may contain different
information. Although the students grasped the importance of the subject, it is seen that this situation was
not reflected in the studies they prepared at the desired level. Because making use of different sources
causes the preparation time of their work to be prolonged. At the same time, benefiting from different
sources requires high-level cognitive skills such as analysis, synthesis and evaluation. During the
research process, it was observed that students could ignore the responsibility of benefiting from
different sources while doing research in order to prepare their studies in a shorter time and with less
effort.
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During the activities, the necessity of analyzing more than one source on a social/historical topic
was emphasized, and many tasks were designed to develop this sub-skill. In order to determine how the
activities affected the students in terms of the mentioned sub-skill, 2 questions were included in the
perception questionnaires with the case study method. The first question asked to the students in the
perception questionnaire on the subject is given below:

"Mehmet saw the picture of his great-grandfather while examining family photos. His father told
him that his great grandfather was a martyr. If Mehmet wants to learn about his great-grandfather,
where can he get information?"

Table 9 shows the findings related to the evaluation of the sub-skill of " Analyzing More Than
One Source on a Social/Historical Topic" in the first question of the perception questionnaire.

Table 9. Evaluation of " Analyzing more than one source on a social/historical topic" sub- skill in the first question
of the perception questionnaire

Answer Phrase Questionmae (N-28) _ Questiomare (N-29) Questionnaire (N-29)
They should seek information from 20 26 25
family elders.
He can look at photographs/albums. 8 9 10
He can get information from diaries.
He can get information from the 1 0 0

martyrdom.

When the research findings were analyzed, it was seen that the most frequently repeated
statement in the pre-perception questionnaire, post-perception questionnaire and delayed post-
perception questionnaire was "He should get information from family elders". It is natural that the first
source of information about the family member should be the elders of the family. The fact that this
answer was expressed by 20 students in the pre-perception questionnaire shows that the students had an
idea about the subject before the application. The same statement was repeated by 26 students in the
post- perception questionnaire and 25 students in the delayed post-perception questionnaire. According
to the pre-perception questionnaire, it is seen that the frequency of repetition of the statement increased
in the questionnaires conducted after the activities were completed. This situation suggests that the
students' knowledge about the subject increased in the practices.

The second question in the perception questionnaires regarding the sub-skill of analyzing more
than one source on a social/historical topic and the findings related to the question are given below.
Students were asked about the possible reasons for the differentiation of information in different books.
The frequency order of the answers given to the question was from the one with the highest frequency
to the one with the lowest frequency in the post-perception questionnaire.

"Zehra used two different books while doing research on the War of Independence. She saw that the
information given in two books on the same subject was different. What do you think is the reason
for this situation?"
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Table 10. Evaluation of "Analyzing More Than One Source on a Social/Historical Topic" sub-skill in perception
questionnaires

Pre- Post- Delayed post-
perception perception perception
Answer Category Questionnaire  Questionnaire  Questionnaire
(N=28) (N=29) (N=29)
Statements that do not question
L 21 10 12
the reliability of sources
Statements questioning the reliability of sources
Expressions emphasizing the type of source 0 6 7

In the question designed to assess the reliability of sources, students were asked to explain why
different sources might present different information on historical issues. When the research findings
are analyzed, it is seen that expressions that do not question the reliability of the sources are frequently
encountered. What is meant by the statements that do not question the reliability of the sources are the
statements that the information may be different due to reasons such as printing error, preparation for
different age groups, all books being different from each other, books being the continuation of a series.

Among the answers given to the question, the statements questioning the reliability of the
sources and emphasizing the type of source were evaluated as qualified statements. Such statements
suggest that students have become aware of the necessity of analyzing more than one source on a
social/historical topic. The statements questioning the reliability of the sources emphasized that “one of
the sources is reliable, while the other is not.” While such statements were not encountered in the pre-
perception questionnaire, they were encountered 9 times in the post-perception questionnaire and § times
in the delayed post-perception questionnaire. Statements emphasizing the type of source are the
statements that take into consideration the status of the sources as "primary and secondary sources".
While such expressions were not encountered in the pre-perception questionnaire, they were encountered
6 times in the post-perception questionnaire and 7 times in the delayed post-perception questionnaire. It
is seen that the statements emphasizing the necessity of analyzing more than one source on a
social/historical topic were never encountered in the pre-perception questionnaire. This situation is
thought to be due to the fact that the students did not encounter the idea that there might be wrong
information in the sources before the research process. In the post-perception questionnaire and delayed
post- perception questionnaire, it is seen that such statements are used by about half of the students.

Checking the reliability of sources is an important skill for literacy in the social studies lesson.
While no statements were used in the pre-perception questionnaire to check the reliability of the sources,
the use of such statements in the post-perception questionnaire and delayed post-perception
questionnaire can be considered as an indicator that the students acquired this skill during the
application. It is possible to come across different information on the same subject in historical
documents. During the action research process, students were told about the characteristics of social
studies and the concept of relativity was emphasized. Examining more than one source on a subject was
considered an important guide for reaching accurate information, and related activities were
incorporated into the practices. It can be inferred that the students had limited knowledge of this issue
prior to the implementation, and that the practices contributed to their development in this area.

2.  Analyzing the Opinions of the Students Participating in the Study on Content Area
Literacy Practices

After the action research process was completed, in addition to the post-perception
questionnaire, an open-ended question was asked to the students and they were asked to evaluate all the
practices in the process. All 29 students in the class answered the question. Table 11 was obtained by
analyzing the answers of the students.
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Table 11. Findings regarding the opinions of the students participating in the study on content area literacy
practices

Opinion Statements Number of Students (N=29)
It was a pleasure 20
It was fun
It was nice

I would like to do similar work

It increased social skills

I would like to do this kind of work in different lessons
Sometimes I get bored

— W W N O O O

I did not like the communication problems in the group

When the answers given by the students are evaluated, it is seen that they generally used
expressions of appreciation about the action research process. In the answers given by all 29 students,
the expressions "It was enjoyable", "It was fun" or "It was nice" were found. 9 students expressed their
desire to do similar applications by saying "I would like to do similar studies". 6 students mentioned
that the applications gave them the opportunity to communicate with their classmates in the group work
part with the statement "Our social skills increased". 3 students expressed their desire to include such
activities in other lessons by saying "I would like to do such activities in different lessons". 3 students
used the expression "Sometimes I got bored. Especially in the activities requiring presentations,
expressions about being bored while waiting for their turn to present were also found in the student
diaries. 1 student said, "I did not like the problems in the group" and expressed the problems in the group,
which were also expressed in the student diaries. The students who used the expressions "Sometimes 1
was bored." and "I did not like the in-group problems." also stated that they were satisfied with the
overall practices.

The researcher's observations also indicated that the action research process was an enjoyable
process for the students. Examples of students' answers to the question are given below. S1 said, "I think
it was good. It was a pleasure for me to learn what happened in my past. I solved a lot of tests from
them. The War of Independence and World War I were all very good. What I liked the most was the
Polyphonic Word Choir activity. But I was bored in some ways. We divided our class into clusters and
made newspapers. That was also enjoyable. It was an honor for me to do this activity with my friends
and to take part in something like this". The student stated that he solved tests about the subjects he
learnt when he went home. Test solving type activities were not included in the process, it is known that
the student was directed to solve tests by his/her family.
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S2 said, "All of those works were really beautiful and fun. Finally, we made a newspaper. Each
work is beautiful from each other. We made an effort and distributed the newspapers to the classes.
There is more than one labor in these newspapers. I am very happy that [ made my own work and
newspaper. I would like to thank my teacher Basak very, very much for making us do this work."
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S6 expressed her feelings and thoughts about the process as follows. "I liked this study very
much. I hope it will continue. In this way, I will evaluate my lessons better. It is a very good idea. |
would like to have this lesson in math, Turkish, traffic, science and technology, social studies lessons".
The student stated that similar activities can be done in every lesson. As the student stated, it is possible
to do content area literacy practices in all lessons.
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As seen in the student statements above, the students expressed positive opinions about the
activities carried out to develop literacy skills in the social studies lesson. The implementation process
was productive for both the students and the researcher.

Discussion, Conclusion and Suggestions

In the social studies lesson, the skills that students should have regarding the sources used in
research in the research process, especially as necessary literacy skills, were addressed. The skills related
to the sources used in research were analyzed under the sub-skills of checking the reliability of sources,
knowing the difference between primary and secondary sources, and analyzing more than one source on
a social/historical topic.

It is thought that students learnt the necessity of checking the reliability of sources and analyzing
more than one source related to a social/historical topic. However, when students were asked to add
bibliographies to their research to observe their skills in these areas, it is generally seen that half of the
students in the class prepared products that were considered "qualified". It is thought that students whose
work was evaluated as medium quality or in need of improvement tended to skip the bibliography
section of the activity, as they regarded creating a bibliography as an additional task and generally found
writing boring. In their studies, Shanahan (2018) and Lee and Spratley (2010) stated that students need
strategies for reading and analyzing historical documents and reading strategies based on academic
content.

It is thought that if students become aware of the necessity of conducting studies on the sources
used in research, they will give more importance to their research in this regard. It was observed that the
difference between primary and secondary sources was learnt in the process. Students encountered
activities for the development of skills related to the sources used in research during the action research
process. Before the research, they did not do any activities for the development of these skills. For this
reason, many activities for the development of these skills were carried out during the action research
process.
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In the research process, 4th grade primary school students were studied, and it was seen that the
skills related to content area literacy could be acquired at this grade level. Studies on the sources used in
research can be considered early for the 4th grade of primary school. However, it is thought that the
importance of sources in historical subjects and the necessity of using bibliography is a skill that should
be acquired by students from an early age. This idea is in line with the view of Chall, Jacobs, and Baldwin
(1990) that literacy can be acquired at an early age. Kim et al. (2021) found that content area literacy
activities implemented at primary school level had positive effects on scientific content knowledge,
reading interest and reading comprehension skills.

In the action research process, the resources used in the research can be considered as
informative texts. The use of informative texts contributed significantly to the increase in lesson success
and the development of literacy skills. In the research conducted by Ol and Kabapinar (2023) on using
newspaper news as a tool in teaching social studies lesson, it was seen that in learning environments
where newspaper news is used, students can gain high-level thinking skills such as decision making,
problem solving and critical thinking, which social sciences methodology aims to gain. The newspapers
used in the study are an important source as informative texts. In their study, Swain and Coleman (2014)
stated that including informative texts in the process will contribute to both students' learning of social
studies lesson topics and the development of their literacy skills. Pennington, Obenchain, and Brock
(2014) and Maloch and Horsey (2013) concluded that informative texts increase literacy skills and
lesson success in social studies and science lessons; this study showed a similar effect.

During the research process, activities that allowed students to write from the field were
implemented. Morrow, Pressley, Smith, and Smith (1997) wrote stories about science lessons with 3rd
grade students; Wilcox and Monroe (2011) proposed a model to improve writing skills in mathematics
lessons; Knipper and Duggan (2006) suggested strategies for writing from the field. Relyea, Kim, Rich,
and Fitzgerald (2024) and Fenty and Brydon (2017) also found that content area literacy practices have
interdisciplinary effects and support students' field knowledge and writing skills. The common view in
all the mentioned studies is that conducting writing activities from the content area will increase students'
knowledge of the content and improve their writing skills at the same time.

In this study, a model for linking social studies lesson with literacy skills was proposed and an
application was made accordingly. Vaughn, Swanson, and Roberts (2013) provided social studies
teachers with training on how to develop students’ content area literacy skills and later enabled them to
apply these practices in the classroom. Connor et al. examined students in science and social studies
teaching. Clark and Lott (2017) designed a “learning circle” model and implemented it, while Lai,
Wilson, McNaughton, and Hsiao (2014) studied the effect of a literacy project on reading
comprehension and school achievement. In the doctoral dissertation conducted by Kuru (2022), it was
observed that permanent learning in students’ map reading skills was achieved through gamified
activities in the social studies course in the 4th grade of primary school. In the study of Tufan (2021), it
was found that students’ skills such as making meaning, questioning, and adopting multiple perspectives
improved while attaining the achievements related to the Turkish course. The common point of the
studies mentioned above is the design of practices that integrate literacy skills with subject teaching and
ensure their implementation in schools. The overall result of these studies is that such designs contribute
to the development of literacy skills and support subject learning. When the overall research is evaluated,
it can be concluded that the findings of the present research are consistent with those of the studies listed
above.

Studies conducted around the world to improve content area literacy reveal that these practices
not only increase students' academic achievement but also support their general literacy skills (Hwang,
Cabell, & Joyner, 2021; Kim et al., 2021; Clark & Lott, 2017; Pennington et al., 2014; Maloch & Horsey,
2013; Wilcox & Monroe, 2011; Knipper & Duggan, 2006; Morrow et al., 1997). The research process
was conducted in the classroom where the researcher was also the teacher. Kenna, Russell III, and
Bittman (2018) stated that teachers' theoretical knowledge about literacy is limited. It is thought that this
situation is a great advantage for the researcher to know the students, to be aware of the needs of the
students and to have knowledge about content area literacy.

The students' views on the action research process were obtained from their responses to the
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open-ended question directed to obtain their general views on the applications after the applications
were completed. After the process was completed, students expressed their feelings and thoughts about
the process with words such as enjoyable, fun, beautiful. In addition, the students stated that they wanted
to do similar studies and that they wanted to do such studies in other lessons. The researcher also
observed that the process was enjoyable for the students. In the research process, the researcher tried to
integrate the subjects of the social studies lesson with literacy skills, taking into account the subjects
aimed to be acquired in the social studies lesson. In the process, since it was not possible to address all
the necessary literacy skills in the social studies lesson, the skills that could be integrated into the social
studies lesson subjects were determined. In terms of ensuring the development of the identified skills in
students, it can be said that the practices carried out were efficient.

The research was conducted by associating the social studies lesson with literacy skills. It is also
possible to carry out content area literacy practices in other lessons. The research was conducted with
primary school 4th grade students. When the studies conducted abroad are examined, it is seen that the
practices can be carried out starting from the first years of primary school and covering the university
years. Researchers can also carry out the research with a different grade level that they address.
Researchers can increase the number of skills and skill areas by conducting the necessary literature
review in case of content area literacy practices. The study is limited to the literacy skills related to the
specified field and the unit addressed. Content area literacy practices offer the opportunity to design
activities that make it possible to incorporate technology into education. For this, activities such as e-
books and e-discussion environments can be used to help students adapt to technological developments
and develop their content area literacy skills at the same time. Researchers can design activities to
associate technology with literacy skills and observe the effects of such activities on students. The
research was conducted in a public school. It may be recommended to conduct similar studies in private
schools. It is also possible to carry out the same practices in public and private schools and compare the
results.

It is thought that the applications aimed at developing content area literacy skills can be easily
carried out by teachers. When an activity book containing examples for developing content area literacy
skills is prepared, it is thought that it will be easier for teachers to make in-class applications. Researchers
can be suggested to prepare an activity book for developing content area literacy skills.

In the research process, it was seen that the development of content area literacy skills in students
is possible through classroom practices. It is thought that the design of activities to develop content area
literacy skills can be done by all teachers. For this, it is necessary to have knowledge about literacy skills.
After conducting the necessary research on the subject, teachers can be recommended to design and
implement activities to develop content area literacy skills in their classrooms. Students were sometimes
tired and bored due to the intensive program of content area literacy practices during the action research
process. Teachers can be advised to integrate content area literacy practices throughout the teaching
process. During the action research, students frequently used the expression “the way we teach the
lesson” when describing the aspects they enjoyed. It was also observed that they appreciated learning
through different methods. Therefore, it can be recommended that teachers incorporate a variety of
methods into their lessons.
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Alan OKuryazarhg Yaklasiminin Sosyal Bilgiler Dersi Ogretim
Programina Uyarlanmasi Uzerine Bir Eylem Arastirmasi

Basak GOFNER!, Yiicel KABAPINAR?

Oz

Anahtar Kelimeler

Okuryazarlik denildiginde, pek ¢ok okuryazarlik tiirii karsimiza ¢ikmaktadir.
“Alan okuryazarlig1” da okuryazarlik tiirlerinden birisidir. Alan okuryazarligi,
okuryazarlik kavramindaki degisime okullarin ayak uydurma ihtiyaci ile ortaya
cikmistir. Alan okuryazarlifi anlayisina gore tiim derslerde 6grencilerin farklt
okuryazarlik ihtiyaclart bulunmakta ve bu ihtiyaglarin  karsilanmasi
gerekmektedir. Sosyal bilgiler dersi, kendine 06zgli okuryazarlik becerileri
gerektiren derslerden birisidir. Sosyal bilimlerin 6znellik temelli deger yargilar
icermesi, arastirmacinin goriislerinden etkilenmesi, sosyal/tarihi bir konu ile ilgili
birden fazla kaynak taramayi zorunlu kilmasi gibi durumlar sosyal bilgiler
dersinin alana 6zgii okuryazarlik becerileri gerektirmesinin sebepleri arasinda
siralanabilir. Arastirmanin amaci, sosyal bilgiler dersinde gerekli okuryazarlik
becerilerini belirlemek ve bu beceriler iizerine bir uygulama yapmaktir.
Uygulamanin etkililigini incelerken ayni zamanda Ogrenci goriislerine de
bagvurulmustur. Arastirma, nitel bir ¢alisma olup eylem arastirmasi desenine gore
tasarlanmigtir. Arastirmada veri toplama araglari olarak algi anketleri, ¢aligma
yapraklari, aragtirmact giinligii ve 6grenci goriis formu kullanilmistir. Arastirma,
Istanbul ili Uskiidar ilgesindeki bir ilkokulun 4. sinifinda gerceklestirilmistir.
Aragtirmaci, uygulamanin yapildigi sinifin smif 6gretmenidir. Arastirmanin
yapildig: siniftaki 6grenci sayist 29°dur. Aragtirmaya siiftaki 6grencilerin tamami
dahil edilmistir. Arastirma bulgularina gore, 6grencilerin sosyal bilgiler dersinde
gerekli okuryazarlik becerileri agisindan gelistigi ve arastirmada kullanilan
kaynaklar agisindan 6grencilerin yaklasik yarisinin uygulama siirecinde nitelikli
iiriinler hazirladig1 gézlemlenmistir. Ogrenciler genel olarak uygulamaya iliskin
olumlu goriisler ifade etmislerdir. Arastirma sonucunda; alan okuryazarligi
becerilerini gelistirmeye yonelik uygulamalarin sosyal bilgiler dersi yani sira
farkli derslerde de yapilmasit ve farkli simif seviyelerinde alan okuryazarlig:
uygulamalarina yer verilmesi onerilebilir.
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Giris

Okuryazarlik ve alan okuryazarligi kavramlar gelisime agik kavramlardir. Toplumsal gelisimler
kavramin yogunlugunu arttirmaktadir. Okuryazarlik kavram, igerisinde pek ¢ok zihinsel beceriyi, dili
kullanarak gerceklestirilen iletisim becerilerini ve tutumlarimi barindiran bir egitim terimine
doniismistiir (Asici, 2009). Okuryazarlik; bilgi, beceri ve sosyal normlart anlamamizi, birbirimizle
paylagsmamizi, yorumlayabilmemizi ve kendi kiiltiiriimiizde bulunan semboller sistemini kullanarak
bizden sonraki nesillere aktarmamizi saglayacak aragtir (Altun ve Giirer, 2005). Okuryazarlik kavrami
UNESCO (2004) tarafindan; degisik tiirdeki yazili kaynaklari, kayitlar1 kullanarak tanimlama, anlama,
yorumlama, bir araya getirme, iletisim kurma ve hesap yapma yetenegi olarak tanimlanmistir. Alan
okuryazarligi kavrami ise Altieri (2011) tarafindan; konu alanina Ozellestirilmis becerilerin
kazandirilmasi; sosyal bilgiler, fen bilimleri ve matematik gibi derslerde bir dizi medyay1 okuma, yazma,
yorumlama, olusturma ve sunma yetenegi; karmasik ve alana 6zgii beceri ve rutinleri 6grenmek olarak
ifade edilmistir. Alan okuryazarligi; bilim, tarih ve edebiyat gibi her akademik disiplinde kullanilan 6zel
okuma, anlama ve diisiinme yollarmin 6grenilmesi gerektigi goriisiinii ileri sunmaktadir. Her alanda,
anlam yaratmak ve iletisim kurmak i¢in metin kullanmanin kendine 6zgii yollar1 vardir. Buna gore
cocuklar okul kademelerinde ilerledik¢e, okuma yazma 6gretimi; genel okuma yazma stratejilerinden,
her disiplinde daha uzmanlagmis olanlara kaydirilmalidir (Shanahan ve Shanahan, 2014). Alan
okuryazarlig1 kavrami; “6grenmek i¢in okuma” ve “6grenmek i¢in yazma” kavramlarimdan dogmustur.
Ogrenmek icin okuma kavrami, alana 6zgii metinleri 6grenmek icin gerekli okuma stratejilerini
kullanmayi gerektirir (Moss, 2005). Ogrenmek igin yazma, yazmay1 dgrenmekten farklidir. Ogrenmek
icin yazmada amag, ileri diizey 6grenme ve anlam olusturma icin firsat sunmaktir. Ogrenmek igin
yazma, Ogrencilerin bir konuyla ilgili neyi bildigini ve neyi bilmedigini diisiinmesine, netlestirmesine
ve sorgulamasina firsat verir. Ogrenciler ayn1 zamanda konu ile ilgili neye odaklanmalari gerektigini,
dil becerilerini, kendilerini ve farkli okuyucularla iletisim becerilerini kesfederler (Knipper ve Duggan,
2006). Bu acidan bakildiginda, yazma 6grencilerin kendini degerlendirmesine olanak tanir.

Sosyal bilgiler, alana 6zgili okuryazarlik becerileri gerektiren bir disiplindir. Milli Egitim
Bakanlig1 sosyal bilgiler dersi 6gretim programi incelendiginde; programin siire¢ igerisinde oldukga
farklilagtigr goriiliir. Ozellikle 2005 yili1 dncesi programda yer alan ezbere doniik ifadeler yerini yeni
yaklasimlara birakmistir. Bu yeni yaklasimlar; 6grencilere kavramsal beceriler, alan becerileri, sosyal
ve duygusal O0grenme becerileri, okuryazarlik, egilimler ve degerlerin kazandirilmasi amaciyla
belirlenmistir (MEB, 2024). Okuryazarlik kavrami, Milli Egitim Bakanlig1 tarafindan hazirlanan
Tiirkiye Yiizyilh Maarif Modeli kapsaminda bir beceri alani olarak tanimlanmistir. Miifredatta
okuryazarlik; “bilgi, dijital, finansal, gorsel, kiiltiir, vatandaglik, veri, siirdiiriilebilirlik ve sanat
okuryazarlig1” gibi ¢ok boyutlu bir yapiyla ele alinmaktadir (MEB, 2024). S6z konusu modelde
okuryazarlik becerileri ii¢ temel diizeyde yapilandirilmistir:

1. Farkindahk diizeyi: Okuryazarlik tiiriine iligkin temel bilgi, kavram, terim ve olgularin
taninmast, anlagilmasi ve bu unsurlarin farkinda olunarak duyarlilik gelistirilmesi.

2. Islevsellik diizeyi: Ogrencilerin, s6z konusu bilgi ve kavramlar arasindaki biitiinsel iligkileri
kavrayabilmesi.

3. Eylemsellik diizeyi: Ogrencilerin 6grendiklerine dayali olarak harekete gegmesi.
Bu diizeyler, gelisimsel bir biitlinliik i¢inde ve sarmal bir yap1 dogrultusunda planlanmistir.

Okuryazarligin programda bir ders olarak degil, beceri alan1 seklinde yer almasi; okuryazarligin
dinamik yapisinin, degisen ¢agdas ihtiyaclara cevap verebilmesi acisindan 6nemli bir yaklasimdir. Bu
yaklasim ¢ercevesinde okuryazarlik, farkli derslerle entegre bir bigimde ele alinmakta; boylelikle
ogrencilerin ¢esitli okuryazarlik tiirleri arasinda baglanti kurmalar kolaylastirilmaktadir (Sezer ve
Dedeoglu, 2024; Kahramanoglu vd., 2024). Sosyal bilgiler dersi, sosyal bilimlerin i¢inden dogmus;
insan ve toplumla ilgili konularda bilimsel bilgi iireten disiplinlerin pedagojik ilkeler ¢ercevesinde
ogrencilere sunulmasidir (Kabapinar, 2012; MEB, 2010). Bu yaklasim, toplumsal gergeklige anlamli bir
bakis acis1 gelistirmeyi amaglar (Safran, 2012). Barr, Barth ve Shermis’in (1977) ii¢ gelenegine gore
(MEB, 2010) sosyal bilgiler, “vatandaslik aktarim1”, “sosyal bilimler” ve “yansitic1 diisiinme” olarak
incelenir. Vatandaglik aktariminda tek bakis agisinin 6ne ¢ikmasi nedeniyle (Kabapinar, 2012),
yapilandirmaci anlayisa uygun olmadig: diistiniilmektedir. Sosyal bilimler olarak sosyal bilgilerde ise
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Ogrenci gelisimi O0n plandadir ve farkli bakis acilarina sahip vatandaslar yetistirmek hedeflenir
(Kabapinar, 2012; Oztiirk, 2012). Yansitici diisiinme olarak sosyal bilgilerde ise problem ¢dzme ve karar
verme becerilerini gelistirmek, Ogrencilerin giincel sorunlarla ilgili bilgiye dayali sec¢imler
yapabilmesine &ncelik verir (Kabapinar, 2012; Oztiirk, 2012). Alan okuryazarhigi, her alanin kendine
0zgli okuryazarlik ihtiyaglar1 oldugu anlayisindan dogmustur. Sosyal bilimlerin yontemi incelendiginde,
bu alanin okuryazarlik ihtiyaglari daha rahat anlasilacaktir. Asagida sosyal bilimlerin yontemsel
ozellikleri sunulmustur (Kabapinar, 2012):

* Sosyal bilimler 6znellik temelli deger yargilar igerir, tartismaya son derece agiktir.

* Arastirmacinin begeni, dilek, duygu, diisiince, inanis, ideoloji ve deger yargilarinin aragtirma
stirecini ve sonucunu etkileme olasilig1 yliksektir.

* Sosyal bilimlerin yontemi, insan ve toplumlar ile ilgili tiim zaman dilimlerinde ve diinyanin
her yerinde gecerli olabilecek kurallar ve kuramlar olusturmaya olanak tanimamaktadir.

* Sosyal bilimlerde, insan ve toplumun gercekligine bir biitlin olarak ulagsmak olanaksizdir. Tiim
belge ve kanitlarm bir tarih¢inin eline gegme olanagi yoktur.

* Sosyal bilimlerde olay ve olgular biriciktir, tekildir ve kendine 6zgiidiir. “Ayn1 nehirde iki kez
yikanilamaz” s6zii sosyal bilimler anlayisi i¢in gegerlidir.

Yukarida agiklanan sosyal bilimlerin yontemsel Ozellikleri ile okuryazarlik becerileri
iliskilendirildiginde, alana 6zgii pek cok dikkat edilmesi gereken nokta karsimiza ¢ikmaktadir. Sosyal
bilgilerin 06znellik temelli deger yargilar1 igermesi, arastirmacinin goriislerinden etkilenmesi,
sosyal/tarihi bir konu ile ilgili birden fazla kaynak taramay1 zorunlu kilar (Altieri, 2011). Bunun i¢in
kanit temelli 6grenme ile okuryazarlik becerileri iligkilendirilebilir. Sosyal bilgiler dersinde, 6grenciler
miimkiin oldugunca dogru bilgiye ulasmak icin ¢aba sarf etmelidir. Ogrencilere bir konu ile ilgili iki ya
da daha fazla metni karsilagtirmalar1 ve bu kaynaklardan elde edilen bilgileri sentezlemeleri 6nerilebilir
(Kabapinar, 2012).

Sosyal bilimlerin fen bilimleri gibi her zaman ve her yerde gegerli kurallar icermemesi
“gorecelilik” kavrammin dgrencilere dgretimini gerektirir. Ogrenci kendi bakis acisi ile baskalarmin
bakis agisinin farkli olabilecegini bilmeli ve farkliliklara karst hoggoriilii davranmalidir (Kabapinar,
2012). Sosyal bilimlerde bir konuda tiim belge ve kanitlara ulagsma olanag1 yoktur. Ulasilan belgenin
giivenilirliginden de siiphe duyulabilir. Bu sebeple 6grencilere birincil ve ikincil kaynaklarla ilgili bilgi
verilmelidir. Birincil ve ikincil kaynaklar arasindaki farkin anlagilmasi i¢in kaynaklar iyi analiz
edilmelidir (Altieri, 2011). Ogrenciler miimkiin olan tiim durumlarda birincil kaynaklara ulasabilme
yoluna gitmelidir. Sosyal bilimlerde olay ve olgularin kendine 6zgii 6zellikler tasimasi, genelleme
yapma anlayisindan uzaklagmay1 gerektirir. Sosyal bilimlerde karsilagilan metin, genellikle yogun bir
metindir. Metinlerde 6grencilerin ana fikre karar vermeleri zordur ¢linkii metnin iginde ¢ok fazla bilgi
vardir (Altieri, 2011).

Ogrencilerin hikaye kitaplarin1 okuduklar1 hizla sosyal bilimler metinlerini okuyup anlamalari
beklenemez. Bunun i¢in Ogrencilere sosyal bilgiler dersinde karsilastiklart metinleri okurken
uygulayabilecekleri okuma stratejileri 6gretilmelidir (Moss, 2013). Ogrencilerin okuma becerilerini
gelistirmek icin ilgi kitaplari, brosiirler, afisler, kimlikler gibi bilgilendirici metinleri ise kosmak
miimkiindiir. Sosyal bilgiler dersinde 0&zellikle tarihi konular ilkokul 6grencilerine soyut
gelebilmektedir. Ders saatleri diginda da okunabilecek ilgi kitaplar1 Ogrencilerin  konularn
somutlagtirmalarinda yardimci olur (Wolk, 2003).

Sosyal bilgiler dersinde gorsel unsurlara oldukea fazla rastlanir. Bunun i¢in 6grencilerde gorsel
okuma ve gorsel sunu becerileri gelistirilmelidir. Sosyal bilgiler dersinde, dgrencilerde sosyal bilgiler
dersinde hedeflenen beceri ve kazanimlan gerceklestirirken ayni zamanda okuma, yazma, dinleme,
konusma, gorsel okuma ve gorsel sunu becerilerini de gelistirmek miimkiindiir. Alan okuryazarligi
uygulamalarina derslerde yer verilmesi Ogrencilerin alistk olduklarindan farkli yontemlerle ders
islemesini saglar ve dersin monotonluktan kurtulmasina yardimei olur.

Sosyal bilgiler dersi (MEB, 2018), 6gretim programlar1 incelendiginde ¢oklu okuryazarlik, bilgi
okuryazarligi, ¢cevre okuryazarligi, elestirel okuryazarlik, finansal okuryazarlik, dijital okuryazarlik ve
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politik okuryazarlik olmak tizere farkli okuryazarlik tiirlerine yer verildigi goriilmektedir. 2024 yilinda
hazirlanan giincel programda ise, okuryazarlik tiirlerine vatandaslik okuryazarligi, gorsel okuryazarlik,
sanat okuryazarlig, kiiltlir okuryazarligy, siirdiirtilebilirlik okuryazarligi, ve veri okuryazarlig1 becerileri
eklenmistir (MEB, 2024). Sosyal bilgiler dersinde ise kosulabilecek okuryazarlik becerilerinin fazla
olmasi; sosyal bilimlerin okuryazarlik becerileri ile biitiinlesik yapisindan kaynaklanmaktadir.

Yapilan arastirma; sosyal bilgiler dersinde gerekli okuryazarlik becerilerini belirleme ve
uygulamaya doniik bir ¢alismadir. Ayni zamanda arastirmada, siirece iliskin 6grenci goriislerine yer
verilmektedir. Siiregte sosyal bilgiler dersinde “Ge¢misimi Ogreniyorum” temasi (2010) ele alinmis ve
temaya iligkin kazanimlar gerceklestirilirken ise kosulabilecek dersin geregi olan okuryazarlik becerileri
uzman gorlgleri alinarak arastirmacilar tarafindan belirlenmistir. Tablo 1’de sosyal bilgiler dersi
kapsamimda yer alan kazanmimlar, Tablo 2’de ise bu kazamimlar gerceklestirilirken gelistirilmesi
hedeflenen okuryazarlik becerileri yer almaktadir.

Tablo 1: Sosyal Bilgiler Dersinde Ele Alinan Temaya Ait Kazanimlar

Sosyal Bilgiler Dersinde Ele Alinan Tema Adi: Gegmisimi Ogreniyorum

1. Sozlii tarih yontemini kullanarak ve nesnelere dayanarak aile tarihini olusturur.
2. Ailesi ve ¢evresindeki milli kiiltiirii yansitan dgeleri fark eder.

3. Kiiltiir 6gelerinin gegmisten bugiine degiserek tagindigina iliskin yakin ¢evresinden kanitlar
gosterir.

4. Tarihte Tiirklerin yaygin olarak oynadig1 oyunlardan giiniimiizde de devam edenlere drnek
verir.

5. Yasanmis olaylardan ve gorsel materyallerden yola ¢ikarak, Milli Miicadele siirecinde
yakin ¢evresini ve Tiirkiye’yi betimler.

6. Milli Miicadele’nin kazanilmasinda ve Cumhuriyetin ilaninda Atatiirk’iin roltinii fark eder.

Sosyal bilgiler dersinde ele alinan tema “Gegmisimi Ogreniyorum” temasidir. Tema, 6
kazanimdan olusmaktadir. Tema ge¢mise iliskin bilgilere yonelik oldugundan tarihi konular igerir.
Sosyal bilgiler dersinde gerekli okuryazarlik becerilerine temanin 2. kazanimindan 6. kazanimina kadar
olmak tizere 5 kazanimda yer verilmistir. Arastirma siirecinde ele alinan temadaki kazanimlar sosyal
bilgiler 6gretim programi (MEB, 2010) icerisinde yer almakta olup kazanimlara iliskin herhangi bir
degisiklik yapilmadan ¢alismaya dogrudan dahil edilmistir.

Tablo 2: Sosyal bilgiler dersinde ele alinan temaya ait okuryazarlik becerileri

Sosyal Bilgiler Dersinde Gerekli Okuryazarlik Becerileri: Arastirmalarda Kullanilan
Kaynaklar
1. Kaynaklarm giivenilirligini kontrol etme

2. Birincil ve ikincil kaynaklar arasindaki farki bilme
3. Sosyal / tarihi bir konu ile ilgili birden fazla kaynak inceleme

Sosyal bilgiler dersinde ele alinan tema ge¢misi 6grenmeye yoneliktir. Bu sebeple ele alinan
okuryazarlik becerileri temanin ihtiyact olan okuryazarlik becerileri olmustur. Yani beceriler tarihi
aragtirmalar ve tarihi arastirmalarda kullanilan kaynaklara yonelik olarak hazirlanmistir. Beceriler,
arastirmacilar tarafindan ders ve konuyu hedef alarak belirlenmistir. Sosyal bilgiler dersinde farkli bir
tema ve dolayisiyla farkli kazanimlarin ele alinmasi durumunda gerekecek okuryazarlik becerilerinin
farkli olacag1 bilinmektedir.

Arastirmanin konusu, sosyal bilgiler dersinde gerekli okuryazarlik becerileridir. Dolayisiyla ele
alman beceriler alan 6zelindedir. Tiim alanlarda gerekli okuryazarlik becerilerinden de s6z etmek
miimkiindlir. Tiim alanlarda gerekli okuryazarlik becerileri dersten derse ya da konudan konuya
degismez. Bu tiir becerilere iliskin calisma ayr1 bir arastirmadir ve arastirmacinin doktora tezinde yer
almaktadir (Gofner, 2017). Arastirmada, ilkokul 4. smif sosyal bilgiler dersinde bir tema ele alinmis ve
ders ve tema Ozelinde hangi okuryazarlik becerilerinin gelistirilebilecegi belirlenmis ve belirlenen
becerileri gelistirmeye yonelik etkinlikler tasarlanmistir. Arastirmada, etkinliklerin uygulama siirecine
ve sonuglaria yer verilmistir. Yapilan ¢alisma, Tiirkiye’de alan okuryazarlig1 uygulamasina bir 6rnek
sunarak benzer uygulamalarin yayginlastirilmasini hedeflenmektedir. Caligmanin uygulamaya doniik
olarak tasarlanmasinin; konuya ilgi duyan arastirmacilara fikir verecegi; ayn1 zamanda 6gretmenlere
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alan okuryazarlig1 yaklagimini siniflarinda kullanmalar1 adina yol gosterici olacagi diisliniilmektedir.
Aragtirma iki soruya cevap bulmak amaciyla kurgulanmaistir. Arastirma sorulari,

1. Tlkokul 4. sinif 8grencileri i¢in sosyal bilgiler dersinde gerekli okuryazarlik becerileri
acisindan, 6grencilerin uygulama 6ncesi ve uygulama sonrast durumlar1 nasildir?

2. Arastirmaya katilan 6grencilerin sinif i¢i uygulamalara iliskin goriisleri nelerdir?

Aragtirmanin birinci sorusu alt sorular igerdiginden bu soruya iliskin alt sorularin agiklanmasi
ihtiyact duyulmustur. Bu durumda aragtirmanin birinci sorusu;

1.1. Kaynaklarin giivenilirligini kontrol etme becerisi agisindan dgrencilerin uygulama oncesi
ve uygulama sonrasi durumlari nasildir?

1.2. Birincil ve ikincil kaynaklar arasindaki farki bilme becerisi agisindan 6grencilerin uygulama
oncesi ve uygulama sonras1 durumlar1 nasildir?

1.3. Sosyal / tarihi bir konu ile ilgili birden fazla kaynak inceleme becerisi agisindan 6grencilerin
uygulama 6ncesi ve uygulama sonrast durumlar1 nasildir?

Yontem

Aragtirma; nitel arastirma yaklasimina uygun olarak eylem arastirmasi deseni ile
modellenmistir. Arastirmada eylem arastirmast deseni se¢ilmesinin en onemli nedenleri arasinda -
taranan kaynaklarin simirlilig igerisinde- iilkemizde yapilan bilimsel ¢alismalarda alan okuryazarligi ve
sosyal bilgiler dersinde okuryazarlik becerilerini gelistirmeye yonelik eylem arastirmasina
rastlanmamasidir. Bu noktada yapilan eylem arastirmasiin literatiirdeki bosluga katki sunacagi
diistiniilmektedir.

Eylem arastirmas1 okullarda; gercek bir problemi ¢alisma imkani sunar, uygulamalarim nasil
gelistirilebilecegini konu edinir ve gelistirilmesi planlanan uygulamalarin sistematik gozlemini yapmay1
gerektirir. Eylem aragtirmasi siireci; bir aragtirma alani tanimlamakla baslar, devaminda tanimlanan
alanla ilgili veriler toplanir ve analiz edilir. Bu siire¢ tamamlandiktan sonra bulgular degerlendirilir ve
gerekirse yeni bir eylem plan1 hazirlanir. Bir aragtirma deseni olarak eylem arastirmasinin rolii; egitim
arastirmalar1 ve 6gretim uygulamalar1 arasindaki bosluga koprii kurmaktir (Johnson, 2014, s.26). Eylem
aragtirmasi, aragtirma ve uygulamanin bir arada olmasinit miimkiin kilan bir arastirma desenidir
(Yildirim, Simsek, 2011, s. 78). Eylem arastirmasi, uygulamay1 gelistirmenin bir yolu olarak goriilebilir
(Glesne, 2012, s. 32). Arastirmaci, eylem arastirmasinin, uygulamay1 gelistirmenin bir yolu olarak
goriilme ozelliginin kendi ¢aligmasi i¢in uygun oldugunu disiinmiistiir. Arastirmact sosyal bilgiler
dersinde okuryazarlik becerilerini gelistirmeyi hedeflediginden aragtirma ve uygulamanin bir arada
olmasini olanakli kilan eylem arastirmasi desenini arastirmasinin dogasi ile ortlistiirmektedir.

Eylem arastirmasi dogasi geregi siire¢ igerisinde bir sorunla karsilasilabilecegini belirtir ve bu
sorunu ¢Ozmeye yoOnelik yeni bir eylem planit hazirlamayr miimkiin kilar. Aragtirma siirecinde,
ogrenciler etkinliklerde grup ¢alismasina yonlendirilmistir. Oncesinde grup calismasi, grup ici tartisma
ortaminda bulunma gibi deneyimler yasamadiklarindan grup ici giiriiltii problemleri ile karsilagilmistir.
Bu durum, arastirma Oncesi Ongoriilmiis bir durum degildir. Arastirmacilar, siirece ek bir etkinlik
ekleyerek grup igi giirliltiiyli engellemek {izerine bir uygulama yiiriitmiislerdir. Eklenen etkinlik, grup
ici giiriiltii problemlerinin engellenmesinde kismen faydali olmustur. Bu tiir ek eylem plan1 gelistirme
siirecine girilebilmesi, ¢galigmanin eylem araci olarak modellenmesi sayesinde miimkiin olmustur.

Eylem aragtirmasi var olan durumu saptamak yerine degistirmek amaci tagimaktadir. Sosyal
bilgiler dersinde okuryazarlik becerilerini gelistirmeye yonelik etkinlikler igeren arastirma, alana 6zgii
okuryazarlik becerilerini gelistirmek gibi yeni bir yaklasimla bir &gretim ortami sundugundan
caligmanin eylem arastirmasi deseni ile modellenmesi uygun goriilmistiir. Eylem arastirmasi kendi
icinde tlirlere ayrilir (Berg, 2001; Aktaran Yildinm ve Simsek, 2011, s.296). Arastirmada,
teknik/bilimsel/igbirlik¢i eylem arastirmasi tiirii kullanilmistir. Bu tiirde amag, kurgulanmais bir ¢ergeve
icinde yapilan uygulamay1 degerlendirmektir; yani siirecin betimlenmesi aragtirmanin temel amacidir
(Yildirim, Simsek, 2011, s. 296). Arastirma amaci ile teknik/bilimsel/igbirlik¢i eylem arastirmasinin
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ortlistiigiiniin  distiniilme sebebi; arastirmada, sosyal bilgiler dersinde okuryazarlik becerilerini
gelistirmeye yonelik kurgulanmis bir ¢ergevenin olmasi ve arastirma siirecinin bu gergceveye uygun
yiiriitiilmesidir. Arastirma bulgularinda ise siirece iligkin betimlemelere yer verilmektedir.

Arastirma Grubu

Calisma grubu, 2014-2015 egitim dgretim yilinda Istanbul ili Uskiidar ilgesinde bulunan bir
devlet okulunda 29 dgrencisi olan bir 4. sinifin dgrencileri ve velileridir. Ogrencilerin tamami 9-10 yas
araligindadir. Aragtirmanin 6rneklem seciminde amagh 6rnekleme yontemlerinden kolay ulasilabilir
durum o6rneklemesi tercih edilmistir. Kolay ulasilabilir durum 6rneklemesinde arastirmaci, yakin olan
ve erisilmesi kolay olan durumu seger (Yildirim, Simsek, 2011). Eylem arastirmalar1 6gretmenlerin
kendi siniflarinda arastirma yapmalarina olanak sagladigindan (Johnson, 2014, s. 25), arastirmanin
aragtirmacinin kendi sinifinda yapilmasi uygun gériilmiistiir. Ogrenciler birinci sinifin basindan iigiincii
sinifin ikinci dénemine kadar tek bir 6gretmenden egitim almislardir. Ogretmenlerinin tayinini ¢ikmasi
sebebiyle, arastirmaci, igiincii sinifin ikinci déneminden itibaren siifin dgretmenligini yliriitmeye
baglamistir. Smif genel olarak, basar1 diizeyi yiiksek bir smiftir. Smifta bir kaynastirma 6grencisi
bulunmaktadir. Kaynastirma 6grencisi, hafif diizey kaynastirmadir. Okuma-yazma bilmekte, basit
matematiksel islemleri yapabilmekte, sozel derslerde goriislerini ifade ederken problem
yasamamaktadir. Kaynastirma o6grencisi dahil tiim Ogrenciler akici okuyabilir durumdadirlar.
Ogrencilerin geneli orta sosyoekonomik diizeye sahip ailelerden gelmektedir. Veliler, genel olarak
cocuklartyla ilgilidir.

Veri Toplama Aract

Aragtirmada veri toplama araclari olarak; etkinlik formlari/calisma yapraklar, algi anketleri,
arastrmact giinliigii ve égrenci goriis formu kullanilmgtir. Ogrenci goriis formu, son alg1 anketine
eklenen agik uglu bir soru ile elde edilmistir. Sol algi anketinde 6grencilerin uygulamaya iliskin
goriiglerini 6grenmek amaciyla bir soru eklenmis ve eklenen sorunun oldugu form 6grenci goriis formu
olarak isimlendirilmistir.

On algi anketi, etkinlikler baslamadan hemen 6nce dgrencilerin alan okuryazarligi becerilerinin
mevcut durumunu ortaya koymak amaciyla kullanilmistir. Buna karsilik, son alg: anketi, eylem
aragtirmast siirecinin Ogrencilerde yarattigi degisimleri belirlemeyi hedeflemistir. Etkinliklerin
tamamlanmasinin lizerinden yaklasik iki ay gectikten sonra uygulanan gecikmis son algi anketi ise, alan
okuryazarlig1 becerilerinin 6grencilerde kalici olup olmadigini belirlemek amaciyla olmustur.

Etkinlik formlari/calisma yapraklar: veri toplama araglari igerisinde 6nemli bir yere sahiptir.
Eylem arastirmasi siirecinde, ele alinan sosyal bilgiler dersi kazanimlart ile iligkilendirilmis 8 ders igi
etkinlik gelistirilmistir. Her etkinlikte somut verilere ulasabilmek i¢in bir veya daha fazla etkinlik
formu/¢alisma yapragi tercih edilmistir. Bu formlarin hazirlanmasi sirasinda Altieri’nin (2011) “Content
Counts: Developing Disciplinary Literacy Skills K-6" adli eserinden yararlanilmis, ayrica arastirmaci
tez danismani ile birlikte konu odakli etkinlikler de olusturmustur. Uygulama 6ncesinde, her formun
sonuna eklenen rubrik sayesinde 6grencilerin etkinliklerden beklentiler konusunda bilgi sahibi olmalari
saglanmig, bu durum veri analizinin sistematik bir bi¢imde yiriitiilmesine de katkida bulunmustur.

Etkinlikler tamamlandiktan sonra, alaninda uzman 3 akademisyen, 3 doktora Ogrencisi, 2
Tiirk¢e 6gretmeni, 1 sosyal bilgiler 6gretmeni, 1 rehber 6gretmen ve 5 smif 6gretmeninin goriislerine
bagvurulmustur. Uzmanlardan alinan geri bildirimler dogrultusunda, dilbilgisi, 6grenci diizeyi ve konu
kapsami agisindan gerekli diizenlemeler yapilarak etkinliklere nihai hal verilmistir.

Arastirmact giinliigii, arastirma siirecinin basindan itibaren tutulmaya baslanmis ve arastirma
siirecinin tamamin1  kapsar sekilde olusturulmustur. Arastirma siirecinin  baglangicindan
tamamlanmasina kadar olusturulan taslaklar, diisiinceler, duygular, karsilasilan zorluklar ve ¢6ziim
yollar1 aragtirmac giinliigiinde yer almistir.

Verilerin Analizi

Aragtirmanin genel siireci, eylem aragtirmasi deseniyle uyumlu olarak nitel arastirma seklinde
planlanmistir. Elde edilen veriler, nitel veri analiz tekniklerinden igerik analizi yontemiyle incelenmistir.
Tavsancil ve Aslan (2001), icerik analizini; “sozel, yazili ve diger materyallerde yer alan mesajlarn,
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anlam veya dilbilgisi agisindan nesnel ve sistematik bicimde siniflandirilmasi, sayisallastirilmasi ve bu
verilerden ¢ikarim yapilmast yoluyla sosyal gergekligin arastiridmasini saglayan bilimsel bir yontem”
seklinde tanimlamistir. Verilerin analizinde elde edilen sonuglarin giivenilirligini belirlemek amaciyla,
iki aragtirmaci tarafindan kodlama gergeklestirilmistir. Kodlama sonuglar1 arasindaki uyum, Miles ve
Huberman (1994) tarafindan ortaya konan formiil kullanilarak hesaplanmigtir (Aktaran Tavsancil ve
Aslan, 2001). Bu formiil su sekilde ifade edilir:

Formiil, Giivenirlik = Uzlasma Sayisi / (Uzlagsma + Uzlasmama Sayisy) seklindedir. Formiile
gore, %70’in lizerinde bulunan degerler giivenilir olarak kabul edilir. Tavsancil ve Aslan’in (2001)
belirttigi tizere, %70’in iizerindeki uyum oranlar1 glivenilir kabul edilmektedir.

On alg1 anketine 29 6grenciden 28’i katilmistir. Katilmayan dgrenci o giin rahatsiz oldugu igin
sinifa gelememistir. Son alg1 anketi ve gecikmig son algi anketine 29 6grencinin tamami dahil edilmistir.
Katilimeilarin kimliklerinin korunmasi amaciyla, analiz éncesinde 6grenciler O1, O2 seklinde 1°den
29’a kadar numaralandirilmis ve tiim analiz siirecinde bu numaralar kullanilmistir. Algt anketlerinin
analizinde her bir soruya ait veriler kodlanmig, bu kodlar iizerinden kategoriler ve temalar
olusturulmustur. Iki arastirmaci arasinda gerceklestirilen kodlama uyumunun sonucu, giivenirlik degeri
olarak 0,90 olarak belirlenmistir. Ayrica, kodlama siireci tez danigmani tarafindan da gézden gegirilmis,
danismanin Onerileri dogrultusunda gerekli diizenlemeler yapilarak nihai veriler tablolagtirilmistir.

Etkinlik formlarinin analizinde ise rubrikler esas alinmistir. Bu rubriklerde yer alan maddeler,
etkinlik sirasinda veya sonrasinda belirlenen gerekliliklere gore doldurulmustur. Rubrik maddelerinin
degerlendirilmesi “nitelikli”, “orta” ve “gelistirilmeli” kategorileriyle yapilmistir. Her etkinlikte, katilan
Ogrenci sayisi goz Oniine alinarak degerlendirme yapilmis; iki arastirmaci arasinda gerceklestirilen
kodlama uyumunun sonucu ise giivenirlik degeri olarak 0,85 olarak hesaplanmustir.

Uygulama Siireci

Bu aragtirma, eylem arastirmasi desenine gore medellenmistir. Siireg; planlama, eyleme gegme,
gbzlem ve yansitma olmak {izere dort temel basamak g¢ercevesinde yiiriitiilmiistiir (Yildirim ve Simsek,
2011). Her basamak, aragtirmanin ilerleyisine yon vermis ve arastirmacinin siireci dinamik bir bigimde
yonetmesini saglamistir.

Planlama agamasinda; 6grencilerin mevcut alan okuryazarlig1 diizeylerini belirlemek amaciyla 6n algi
anketi uygulanmistir. Bu anket, 6grencilerin alan okuryazarligina dair 6n bilgi ve farkindaliklarini ortaya
koymak icin yapilandirilmistir. Ayrica bu asamada, sosyal bilgiler dersi kazanimlari ile iligkilendirilecek
etkinlikler planlanmis, her etkinlikte gelistirilmesi hedeflenen alan okuryazarligi becerileri
belirlenmistir.

Eyleme gecme agamasinda; lanlama agsamasinda tasarlanan etkinlikler, 6 haftalik siire boyunca 25 ders
saati icinde uygulanmistir. Bu siiregte toplam 8 etkinlik gerceklestirilmis; bunlardan 5’1 dogrudan sosyal
bilgiler dersi kazanimlariyla iliskilendirilerek alan okuryazarligi becerilerinin gelisimini hedeflemistir.
Etkinliklere iliskin ayrintili eslestirme asagidaki tabloda sunulmaktadir.

Tablo 3. Etkinliklerle sosyal bilgiler dersi kazanimlar1 ve okuryazarlik becerilerinin eslestirilmesi

Etkinlik ad1 Sosyal bilgiler dersi kazanimi Okuryazarlik
becerisi
Brosiir Hazirlama 2 1,2
Degisim: Nasil? 3 1,3
Neden?
Cok Sesli S6z Korosu 4

Siir Tamamlama

Gazete Hazirltyoruz 5

Brosiir Hazirlama etkinligi, sosyal bilgiler dersinin 2. kazanimi olan “Ailesi ve ¢evresindeki
milli kiiltiiri yansitan ogeleri fark eder.” ile iliskilendirilerek tasarlanmistir. Bu kazanim
gerceklestirilirken okuryazarlik becerilerinin 1.’si olan “Kaynaklarin giivenilirligini kontrol etme” ve
2.’si olan “Birincil ve ikincil kaynaklar arasindaki farki bulma” becerilerini gelistirmek hedeflenmistir.

151



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2025, Cilt 11, Say 2, 145-166 Berna GOFNER, Yiicel KABAPINAR

Degisim: Nasil? Neden? etkinligi, sosyal bilgiler dersinin 3. kazanimi olan “Kiiltiir 6gelerinin
gecmisten bugiine degiserek tasindigina iliskin yakin ¢evresinden kanitlar gosterir.” ile iliskilendirilerek
tasarlanmistir. Bu kazanim gergeklestirilirken okuryazarlik becerilerinin 1.’si olan “Kaynaklarin
giivenilirligini kontrol etme” ve 3.’sli olan “Sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme”
becerilerini gelistirmek hedeflenmistir.

Cok Sesli S6z Korosu etkinligi, sosyal bilgiler dersinin 4. kazanimi olan “Tarihte Tiirklerin
yaygin olarak oynadig1 oyunlardan giiniimiizde de devam edenlere 6rnek verir.” ile iliskilendirilerek
tasarlanmistir. Bu kazanim gergeklestirilirken okuryazarlik becerilerinin 1.’si olan “Kaynaklarin
giivenilirligini kontrol etme” ve 3.’sili olan “Sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme”
becerilerini gelistirmek hedeflenmistir.

Siir Tamamlama etkinligi, sosyal bilgiler dersinin 6. kazanimi olan “Milli Miicadele’nin
kazanilmasinda ve Cumbhuriyet’in ilaninda Atatiirk’iin rolinii fark eder.” ile iliskilendirilerek
tasarlanmistir. Bu kazanim gerceklestirilirken okuryazarlik becerilerinin 1.’si olan “Kaynaklarin
giivenilirligini kontrol etme” ve 3.’sili olan “Sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme”
becerilerini gelistirmek hedeflenmistir.

Gazete Hazirlryoruz etkinligi, sosyal bilgiler dersinin 5. kazanimi olan “Yasanmis olaylardan
ve gorsel materyallerden yola ¢ikarak, milli miicadele siirecinde yakin ¢evresini ve Tiirkiye’yi betimler.”
ile iligkilendirilerek tasarlanmigtir. Bu kazanim gerceklestirilirken okuryazarlik becerilerinin 1.’si olan
“Kaynaklarin giivenilirligini kontrol etme” ve 3.’sii olan “Sosyal / tarihi bir konu ile ilgili birden fazla
kaynak inceleme” becerilerini gelistirmek hedeflenmistir.

Gozlem asamasinda arastirmact; siirece iliskin gozlemlerini sistematik bicimde kayit altina
almistir. Bu amagla arastirmaci tarafindan arastirmaci giinligii tutulmustur. Bu giinliik, siirecin
isleyisine dair hem objektif gozlemleri hem de 6znel degerlendirmeleri igermektedir. Ayrica her etkinlik
sonunda dgrencilerin siirece dair goriislerini yansitmak iizere dgrenci giinliikleri kullanilmustir.

Yansitma asamasinda; siirecin etkilerini degerlendirmek amaciyla son alg1 anketi uygulanmistir.
Bunun yani sira, uygulamadan yaklasik iki ay sonra 6grencilerin becerilerinin kaliciligini gozlemlemek
amaciyla gecikmis son alg1 anketi uygulanmistir. Tiim algi anketleri, ayn1 sorulardan olusacak sekilde
yapilandirilmistir. Arastirma siireci boyunca elde edilen nitel veriler analiz edilmis ve uygulamalarin
ogrenciler iizerindeki etkisi yorumlanmustir. Siirecin biitiiniine dair daha ayrintili bilgiye Gofner (2017)
doktora tezinden ulagilabilir.

Bulgular
1. Sosyal Bilgiler Dersine Ozellikle Gerekli Okuryazarlik Becerilerine Iliskin Bulgular

Bu boliimde sosyal bilgiler dersinde oOzellikle gerekli oldugu disiiniilen okuryazarlik
becerilerine iligkin bulgular alt bagliklara ayrilarak analiz edilmistir.

1.1. Kaynaklarin Giivenilirligini Kontrol Etme Alt Becerisine Iliskin Bulgular

Kaynaklarin giivenilirligini kontrol etme; karsimiza g¢ikan her kaynagin giivenilir kaynak
olmadigi, ozellikle internet ortaminda arama motoru ile yaptiimiz aramalarda karsimiza cikan
sayfalarda bilgi kirliliginin olabilecegi iizerinde eylem arastirmasi siirecinin basindan itibaren durulmus;
bu sebeple miimkiin olan tiim etkinliklerde bu beceriyi gelistirmeye yonelik ¢alismalara yer verilmistir.
Tablo 4 etkinliklere iliskin rubriklerde “Arastirma yaparken giivenilir kaynaklar kullanma”
degerlendirme ol¢iitii olarak yerini almistir.
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Tablo 4. Arastirmada kullanilan giivenilir kaynak kullanma becerilerine yonelik etkinliklerden elde
edilen bulgular

Etkinlik Katilan Ogrenci Diizeyler
(N) Nitelikli Orta Gelistirilmeli Gelmeyen
Brosiir Hazirlama 20 6 10 4 9
Degisim: Nasil? — 23 12 9 1 6
Neden?
Siir Tamamlama 28 10 11 7
Gazete Hazirliyoruz 22 12 4 6 7

Brosiir Hazirlama etkinligine 20 6grenci katilmis katilimeilarin 6’°s1 giivenilir kaynak kullanma
konusunda nitelikli {iriinler ortaya koymustur. Bulgular, kaynak ve kaynakg¢a kavramlan ile ilk kez
karsilasan 6grencilerin bu becerileri tam olarak uygulamakta zorlandiklarini gostermektedir.

Degisim: Nasil? — Neden? etkinligine 23 6grencinin katilmig 12 6grencinin galigmast nitelikli
olarak degerlendirilmistir. Bu sonuglar, bir 6nceki etkinlige gore 6grencilerin giivenilir kaynak kullanma
becerilerinde artis oldugunu gostermektedir.

Siir Tamamlama etkinligine 28 6grencinin katilmig 10 6grencinin c¢alismasi nitelikli olarak
degerlendirilmistir. Bu veriler, kaynak¢a olusturma gibi gorevlerde 6grencilerin yarisindan azinin
nitelikli olarak degerlendirilen kaynakgalar hazirladigin1 géstermektedir.

Gazete Hazirliyoruz etkinligine 22 6grenci katilmig 12 6grencinin ¢aligmasi nitelikli olarak
degerlendirilmistir. Ogrencilerin, bu uzun siiren ve ¢ok béliimden olusan etkinlikte, farkl1 kaynaklardan
yararlanma konusunda yaklasik yarisinin nitelikli olarak degerlendirilen ¢alismalar yaptig1 goriiliir.

Aragtirma bulgulari, 6grencilerin giivenilir kaynak kullanma konusundaki becerilerinde kismen
artis gbzlemlendigi yoniindedir. Bu durum, 6grencilerin etkinliklerde kaynakca yazimini ilk defa tecriibe
etmeleri ve yazi yazmaktan genel olarak sikilmalar1 gibi nedenlerle agiklanabilir. Etkinliklere katilan
Ogrencilerin biiyiik cogunlugunun, kaynaklarla ilgili alt becerilerde farkindalik kazanmalarina ragmen,
uygulamalarda yeterince nitelikli iiriin ortaya koyamadiklar1 tespit edilmistir. Bu durum, arastirmalarda
kullanilan kaynaklara iligkin becerileri gelistirmeleri i¢in daha fazla etkinlikte kaynakca kullanimina yer
verilmesi gerektigini ortaya koymaktadir.

Tablo 5°te “Kaynaklarin Giivenilirligini Kontrol Etme” alt becerisine iligkin alg1 anketlerinden
elde edilen bulgulara yer verilmistir.

Ogrencilere alg1 anketinde 6rnek olay iceren asagidaki soru yoneltilmistir.

‘Ayse, 0gretmeninin verdigi ddev i¢in internetten arastirma yapti. Konuyu ararken karsisina ¢ikan
ilk sayfadaki bilgileri 6devine yazdi. Sizce Ayse dogru bir yol izledi mi? Neden?’

Tablo 5. “Kaynaklarin Giivenilirligini Kontrol Etme” Alt Becerisinin Alg1 Anketlerinde Degerlendirilmesi

ifade Tiirii On Algi Anketi  Son Alg1 Anketi  Gecikmis Son Algi Anketi

(N=28) (N=29) (N=29)

SOI’quﬁI} ilk klsmlna Hay1r” cevabini 23 27 27
veren 6grenciler
Bilgilerin dogrulugunu kontrol etmeye

T 15 17 14
dontik ifadeler
Ogrencinin yetersiz arastirma yaptigini 12 7 7
belirten ifadeler
Sayfanin giivenilirligini kontrol etmeye ) 1 13

doniik ifadeler
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Arastirmada, "Kaynaklarin Giivenilirligini Kontrol Etme" alt becerisini 6l¢gmeye yonelik
hazirlanan sorunun ilk kisminda, 6grencilerden internette arastirma yaparken karsilarina g¢ikan ilk
sayfadaki bilgileri ddevlerine yazmanin dogrulugu ile ilgili ne diisiindiikleri sorulmustur. On alg1 anketi
bulgulari, 6grencilerin bilyilik cogunlugunun (N = 23) uygulama 6ncesinde dogru yanit verdigini (Hayr,
internette aragtirma yaparken karsimiza cikan ilk sayfadaki bilgileri yazmamaliyiz.) géstermistir. Son
alg1 ve gecikmis son alg1 anketlerinde ise, dogru yanit veren 6grenci sayisinin artarak soruya verilen
yanitlarin daha bilingli bir tercihe doniistiigiinii ortaya koymustur.

Hayir yanit1 veren 6grenciler arasinda, en sik tekrarlanan ifade tiiri bilgilerin dogrulugunu
kontrol etmeye doniik ifadeler olmustur. Bu tiir ifadelere 6n alg1 anketinde 15, son alg1 anketinde 17 ve
gecikmis son alg1 anketinde 14 kez rastlanmistir. Bu ifadeyi kullanan 6grencilerin konu ile ilgili dogru
bilgiye sahip olduklari sdylenebilir. Hayir yanitin1 veren 6grenciler arasinda rastlanan bir ifade tiirii ise,
Ogrencinin yetersiz arastirma yaptigini belirten ifadeler olmustur. Bu tiir ifadelere 6n alg1 anketinde 12
kez, son alg1 anketinde 7 kez ve gecikmis son alg1 anketinde ise 7 kez rastlanmustir.

Hayir diyenler arasinda en sik tekrarlanan diger bir ifade tiiri, sayfanin giivenilirligini kontrol
etmeye doniik ifadeler olmustur. Bu tiir ifadelere 6n alg1 anketinde 2 kez, son alg1 anketinde 11 kez ve
gecikmis son algi anketinde ise 13 kez rastlanmistir. Giivenilirlik kavrami, 6grencilerin arastirma
uygulamalar1 esnasinda karsilastiklar1 bir kavramdir. Kavrami igsellestirip ifadelerinde kullanmalari,
okuryazarlik adina dnemli bir kazanimdir. Giivenilirlik kavramu ile ilgili dikkat ¢ceken bir diger unsur
ise, gecikmis son alg1 anketinde bu tiir ifadelerin daha sik kullanilmasi (N=13) olmustur. Arastirmaci
aynt zamanda sinifin 6gretmeni oldugundan, eylem arastirmas: siireci tamamlandiktan sonra da
ogrencileri gozlemleme firsati bulmus ve uygulamalar tamamlandiktan sonra da Ogrencilerin
giivenilirlik konusuna 6nem verdiklerini gormiistiir. Bu durum bulgulara yansimis ve gecikmis son algi
anketinde gilivenilirlik konusundan bahseden 6grenci sayis1 artmistir.

Bu bulgular 6grencilerin aragtirma yaparken bilgi kirliligi ve giivenilirlik konularini sorgulama
becerilerini gelistirme yoniinde ilerleme kaydettiklerini gostermektedir. Ogrenciler, uygulama siirecinin
baglangicinda bu konularda daha bilingsiz bir yaklagim sergilerken, uygulamalar ilerledik¢ce dogru ve
giivenilir bilgiye ulasma konusunda daha bilingli hale gelmislerdir. Ozellikle, sayfanin giivenilirligini
kontrol etme ifadesinin son ve gecikmis son algi anketlerde artmasi, 6grencilerin bu kavrami
ogrendiklerinin gdstergesidir. Ayrica, kaynaklarin giivenilirligini sorgulama ve kaynak tiirline vurgu
yapma gibi becerilerde de gelisme gozlemlenmis, ancak O6grencilerin bazi etkinliklerde bu konuda
istenen diizeye ulagamadiklari tespit edilmistir.

1.2. “Birincil ve Ikincil Kaynaklar Arasindaki Farki Bilme” Alt Becerisine Iliskin Bulgular

Birincil ve ikincil kaynaklar arasindaki farki bilme alt becerisine yonelik calismalara 2.
etkinlikte ve alg1 anketlerinde yer verilmistir. 2. etkinlik olan “Brosiir Hazirlama” etkinligine katilan ve
etkinlige iliskin formdaki sorular1 yamitlayan 6grenci sayis1 27°dir. Etkinlik islenirken yapilan bir
uygulamada, birincil kaynaklar ve ikincil kaynaklar arasindaki farka iliskin 6rneklere yer verilmistir.
Etkinlik sonunda 5 tane bilgi diizeyinde sorudan olusan form araciligryla 6grencilerin birincil ve ikincil
kaynaklar arasindaki farki bilip bilmediklerini belirlemek hedeflenmistir. Tablo 6’da “Birincil ve ikincil
Kaynaklar Arasindaki Farki Bilme” alt becerisinin etkinliklerde degerlendirilmesine yer verilmistir.

Tablo 6. “Birincil ve ikincil Kaynaklar Arasindaki Farki Bilme” alt becerisinin etkinliklerde
degerlendirilmesi
Degerlendirme Olgiitii Diizeyler
Nitelikli Orta Gelistirilmeli Gelmeyen
Birincil ve ikincil kaynaklar arasindaki 24 2 1 2
farki bilme

Etkinlikte, 24 6grencinin sorulara verdigi cevaplar nitelikli, 2 6grencinin cevaplari orta nitelikte,
1 6grencinin cevaplari ise gelistirilmeli diizeyinde degerlendirilmistir.

Ogrencilere yoneltilen bir soruda, “Ayse dedesiyle eski bayram kutlamalari ile ilgili bir réportaj
yapti. Ayse dedesini dikkatli dinlemedi ve notlar almadi. Réportaj yazisini hazirlarken dedesinin
sOylediklerinden farkli seyler yazdi.” seklinde bir 6rnek olay verilmistir. Ornek olaydan yola ¢ikarak

154



Egitim Kuram ve Uygulama Arastirmalar: Dergisi 2025, Cilt 11, Say 2, 145-166 Berna GOFNER, Yiicel KABAPINAR

ogrencilere acik uglu sorular yoneltilmistir. Asagida verilen yanitlara yonelik 6grenci drnekleri yer
almaktadir.

05’in 4. Soruya Verdigi Cevaplar

Yukarnidaki metne gore;

Birincil kaynak ... ¥2AL0 G e rnanens dir.

Ikincil kaynak ...... '.C.. ‘utm, LONRLLL.....dir.

Ayse’nin hazifadig réportaj yazisindaki bilgilere giivenilmez ¢iinki, . /l@j £ 2’71’3« k...

Ayse’nin yazdifl roportajin guvenilir olmasi igin ...‘c'-..!.zi.,!l.{t/n,c.dz.... f,é:’m«/.?_,_,r [terirnnnnn. gErEKIrdi.

Ogrenci metne gore, cocugun dedesinin birincil kaynak oldugunu, ¢ocugun yazisinin ise ikincil

kaynak oldugunu belirtmistir. Ayse’nin hazirladigi roportaj yazisina gilivenilemeyecegini, ¢ilinkii
Ayse’nin not almadigini; roportajm giivenilir olmasi i¢in dedesini dinlemesi gerektigini belirtmistir.
Ogrencinin verdigi cevaplar nitelikli olarak degerlendirilmistir. Ogrencilere “Sizce birincil kaynaklar

mi yoksa ikincil kaynaklar m1 daha giivenilirdir? Sebeplerini agiklayiniz.” seklinde bir yorum sorusu
yOneltilmistir.

‘ 09'un 5. Soruya Verdigi Cevap

...-..:'.;;'.'...C';.c:......*.l;_c.m/” f.,'r.-.z;.... F’fj .. " A "/Y"U([U‘ pav-a .(?/ uuc...f../ ///'* el b Wl

4

.., lo L, ’f/fw/ D "’/%m,«‘/

'y,

.....................................

Ogrenci, “Birincil kaynaklar daha onemlidir. Ciinkii her zaman daima olaya sahit olmuslardir.”
yamtmi vermistir. Ogrencinin cevabi, nitelikli olarak kabul edilmistir. Sorulara verilen cevaplar
incelendiginde, Ogrencilerin genelinin birincil ve ikincil kaynaklarin ne oldugunu &grendikleri
diisiiniilmektedir. Arastirmaci gozlemlerine gore de 6grenciler birincil ve ikincil kaynaklar arasindaki
farki 6grenmislerdir. Ciinkii etkinlikler devam ederken birincil ve ikincil kaynak kavramlari kullanildig:
zaman, Ogrenciler bildiklerini belli eder sekilde yorumlar yapmislardir. Devam eden etkinlikler
esnasinda, herhangi bir kaynaktan bahsedildiginde, konu birincil ya da ikincil kaynak olmamasma
ragmen, 6grencilerin kendi aralarinda ve sinif genelinde ilgilendikleri kaynak hakkinda kaynagin hangi
tiir kaynak oldugu ile ilgili konustuklar1 gézlemlenmistir.

Uygulamalar esnasinda “Birincil ve ikincil kaynaklar arasindaki farki bilme” alt becerisinin
gelisip gelismedigini gdzlemlemek amaciyla ornek olay yoOntemiyle algi anketlerinde bir soru
yoneltilmistir. Soruya verilen cevaplarin frekans siralamasi son algi anketinde en ¢ok frekansa sahip
olandan en az frekansa sahip olana dogru olmustur. Ornek olay olarak grencilere asagidaki bilgi
verilmistir.

Ogretmenin verdigi Kirkpinar Yagh Giiresleri ile ilgili arastirma 6devi i¢in, Giilay milli bir giiresci
ile roportaj yapmis; Nese, ablasindan bilgi almis; Mert ise internetten buldugu bilgileri yazmustir.

Ogrencilere yukaridaki 6rnek olaya yonelik olarak en giivenilir bilgiye kimin ulastig1 ve hangi
dgrencinin birincil kaynak kullandig1 sorusu yoneltilmistir. Tablo 7°de “Birincil ve Ikincil Kaynaklar
Arasindaki Farki Bilme” alt becerisinin alg1 anketlerinde degerlendirilmesine yer verilmistir.
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Tablo 7. “Birincil ve ikincil Kaynaklar Arasindaki Farki Bilme” alt becerisinin algi anketlerinde degerlendirilmesi

On Alg1 Anketi Son Alg1 Anketi Gecikmis Son Algi
(N=28) (N=29) Anketi (N=29)
Dogru bilgiye 17 20 24
ulagsma
Birincil kaynag fark 12 21 21
etme

Arastirmalarda kullanilan kaynaklara yonelik olarak hazirlanan soruda, 6grencilere bir aragtirma
esnasinda yonelebilecekleri li¢ kaynak sunulmus ve hangisinin daha giivenilir olduguna karar vermeleri
istenmigtir. Secenekler arasindan tercih edilebilecek en giivenilir kaynak birincil kaynak olmasi
sebebiyle 0grencilerden beklenen dogru yanit, Giilay’in tercih ettigi kaynak olan milli bir giiresci ile
roportajdir. “Giilay ulagmistir” cevabi 6n alg1 anketinde 17, son algi anketinde 20, gecikmis son algi
anketinde ise 24 6grenci tarafindan tekrarlanmistir. Ogrencilerin dogru cevap sayisinin tiim anketlerde
yiiksek oldugu goriiliir. Bu durum o6grencilerin uygulama oncesinde de konu ile ilgili fikir sahibi
olduklarin1 gosterir. Ancak dogru cevap sayisinin son algi anketinde artmasi, uygulamalarin dogru
bilgiye ulasma konusunda faydali oldugunun gostergesidir. Gecikmis son alg1 anketinde ise, dogru
cevap sayisinin son algi anketine gore daha fazla oldugu goriiliir. Bu durumun uygulama sonrasinda da
ogrencilerin konuya dikkat etmesinden kaynaklandigi diisiiniilmektedir. Arastirmaci, uygulamalar
tamamlandiktan sonra islenen sosyal bilgiler derslerinde aragtirmaya dahil edilen okuryazarlik
becerilerinin 6grencilerin tarafindan kullanildigim gdzlemlemistir. Bu durum okuryazarlik bakis
acisinin kalicili1 anlaminda yorumlanabilir.

Ornek olaydan yola cikarak ikinci olarak dgrencilere, “Hangi dgrenci birincil kaynaktan bilgi
edinmistir?” sorusu yoneltilmistir. Arastirmalarda kullanilan kaynak ¢esitleri ile ilgili sorunun bu
maddesinde, 6grencilerin birincil ve ikincil kaynaklar arasindaki farki ayirt edebilme durumlar
belirlenmeye ¢alisilmistir. Arastirma bulgulari incelendiginde, 6n algi anketinde, 12 6grencinin “Giilay
edinmistir’ cevabmi verdigi, son algi anketinde ayni cevabi veren 6grenci sayisinin 21°e ¢iktigi,
gecikmis son algi anketinde, dogru cevabi veren dgrenci sayisinin son algi anketindeki gibi 21 oldugu
bulgulanmustir.

Aragtirma bulgularia gore, son algi anketinde ve gecikmis son algi anketinde dogru cevap veren
dgrenci sayismin 6n alg1 anketine gore arttigi goriiliir. On alg1 anketi uygulandiginda birincil kaynak
kavramin1 &grencilerin bilmedigi varsayilldigindan, 6grencilerin segenekler i¢inden mantiklarina en
uygun olani segtikleri diigiiniilmektedir. Son alg1 anketinde ve gecikmis son algi anketinde dogru cevap
konusunda 6grencilerin daha bilingli bir tercih yaptiklar1 sylenebilir. Arastirmacinin gézlemleri de bu
yondedir.

1.3. “Sosyal/Tarihi Bir Konu ile Ilgili Birden Fazla Kaynak Inceleme” Alt Becerisine Iliskin
Bulgular

Sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme, sosyal bilgiler dersinde 6zellikle
gerekli okuryazarlik becerisi olarak ele alinmigtir. Kaynak taramanin gerekliligi iizerinde eylem
arastirmasi siirecinin bagindan itibaren durulmus; bu sebeple miimkiin olan tiim etkinliklerde bu beceriyi
gelistirmeye yonelik caligmalara yer verilmistir. 4 etkinligin rubriklerinde farkli kaynaklardan
yararlanma, degerlendirme 6lgiitii olarak yerini almistir. Tablo 8°de “Sosyal/Tarihi Bir Konu ile Tlgili
Birden Fazla Kaynak inceleme” alt becerisine iliskin etkinliklerden elde edilen bulgulara yer verilmistir.
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Tablo 8. “Sosyal/Tarihi Bir Konu ile Ilgili Birden Fazla Kaynak Inceleme” alt becerisine iliskin
etkinliklerden elde edilen bulgular

Etkinlik Adi Diizeyler (N=29)
Nitelikli Orta  Gelistirilmeli ~ Gelmeyen
Degisim: Nasil? Neden? 8 13 2 6
Cok Sesli S6z Korosu 16 4 5
Siir Tamamlama 16 3 9 1
Gazete Hazirliyoruz 11 6 7

Degisim: Nasil?—Neden? etkinligine 23 Ogrenci katilmistir. Arastirma yaparken farkl
kaynaklardan yararlanma konusunda 8 Ogrencinin caligmasi nitelikli olarak degerlendirilmistir.
Arastirma bulgulart incelendiginde, calismasi nitelikli olarak kabul edilen Ogrenci sayisinin 23
ogrenciden sadece 8’i oldugu goriiliir. Ogrencilerin arastirma yaparken farkli kaynaklardan yararlanma
konusunda bu etkinlik i¢in istenen diizeyde olmadiklari sdylenebilir. Bu durumun, etkinligin, belirtilen
kazanimla ilgili ilk etkinlik olmasindan kaynaklandig: diisiiniilebilir.

Cok Sesli Soz Korosu etkinligine 24 o6grenci katilmistir. Etkinlikte Ogrencilerden tarihte
Tiirklerin yaygin olarak oynadigi oyunlar1 arastirmalari, arastirma sonunda elde ettikleri bilgileri
kullanarak belirtilen Olgiitlere uygun bir {iriin ortaya ¢ikarmalari istenmistir. Etkinligin aragtirma kismi
bireysel olarak, iiriin ortaya koyma kismi ise grup ¢aligmasi seklinde tasarlanmigtir. Bir konu ile ilgili
birden fazla kaynaktan yararlanma konusunda 16 Ogrencinin c¢alismasi nitelikli olarak
degerlendirilmistir. “Cok Sesli S6z Korosu” etkinligi islenirken siiftaki gruplardan bir tanesi olan
Kahramanlar grubu okguluk oyunu ile ilgili ¢aligmistir. Grup 7 iiyeden olugmaktadir. Gruptaki tiyeler
oncelikle bireysel olarak etkinlik formlarini doldurmus; ardindan grup calismasi seklinde farkli
kaynaklardan elde ettikleri bilgileri bir araya getirerek istenilen 6lgiitlerde tek bir etkinlik formu
olusturmuslardir. Ogrenciler bireysel olarak ok¢ulugun gegmisteki ve simdiki halini arastirmis, ardindan
yararlandiklar1 kaynaklari belirtmistir. Asagida oncelikle ¢alismanin bireysel kismindan bir érnege yer
verilmistir. Solda formun orijinal hali, sagda ise formun ¢éziimlenmis hali yer almaktadir.

ARASTIRILAN OYUN: OKGUIWLK A/ v
Oyunun Ge¢misteki Hali:
OYUNUN GEOMISTER WAL
Miﬂ”';\(,l!f:‘.{,‘vﬁ‘;"“‘};““’jf;"“ o ‘\-j"‘;w:‘”"""'. Tiirk tarihinde onemli bir yeri vardir. Orta Asya’dan beri oynanan bir
@.:"_Lk ” ‘“"‘? “j"“h:”w’ PPy "‘4"‘_"‘;‘“ | oyundur. Osmanli Déneminde kabak oyunu adi verilen atli ok¢uluk oyunu
‘kmf”&M” . {M‘“Mﬁw T SN oynanirmis. Bardak, top gibi bircok nesne hedef olarak kullanilirmis. Hedef
prewy A -
\if. m&“‘ﬂfm‘% ;’u “”M'W)"M e bir siitun iistiine konur ok¢u da atiyla hizla gegerken doniip hedefi vurmaya

calisirdi.

Oyunun Giincel Hali:

Oyun giiniimiizde bir spora doniigmiis. Atatiirk’iin emriyle kemankes
ailelerinden gelen birkag kisi okculugu gelistirmeye ¢alismis. Modern batili
kiyafetlerle dairesel olan hedef tahtasumin ayakta sabit durarak ok atilarak
hedef vurulur ve puan kazanilir.

Yararlamlan Kaynaklar:

1. www.tirendaz.com.tr internet sitesinden 13.11.2014 tarihinde alinmistir.

2. Tiirk Geleneksel Okculugu Yazan: Dr. Murat Ozveri’nin yazilarindan

TAARANUAN SATAAR kit 13.11.2014 tarihinde alinmistir.

"*'MWAWE"W caon T Anhanid. 5 B ?ow- :

:JM::L M& mm W @wﬂ?‘& mlmw:::v: 3. Tiirk Okg¢ulugu Yazan: U.Yiicel (1999) yazilarindan 13.11.2014 tarihinde
;v;‘wrzou-w WA, o alinmistir.

Ormnekte dgrenci ok¢ulugun gecmisteki ve simdiki halini arastirmus, ardindan yararlandig
kaynaklar1 belirtmistir. Ogrenci kaynakgasinda bir internet kaynagina yer vermis, ayrica iki makaleden
yararlanmistir. Ogrenci ¢alismasini hazirlarken farkli kaynaklardan yararlanmistir. Asagida 6grencilerin
farkli kaynaklardan elde ettikleri bilgileri bir araya getirerek istenilen dlgiitlere uygun olarak hazirlanan
grup calismasina yer verilmistir.
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Grup ¢alismasi gergeklestirmek i¢in grup tiyeleri bir araya gelmistir. Grup tiyeleri 6rnek olarak
verilen etkinlik formunun da i¢inde bulundugu 7 formu bir araya getirmis, bu formlardan yararlanarak
asagida gosterilen grup formunu olusturmuslardir. Ogrenciler bireysel olarak okguluk oyununu
arastirdiktan sonra grup olarak okgulugun gegcmisteki hali, giinlimiizdeki hali ile gegmiste ve gliniimiizde
ortak olan yonlerini belirlemislerdir. Asagida formun orijinal haline ve transkript edilen haline yer
verilmistir.

Ao TR AL AN
GECMIis GﬁNCELW
2aifaslnrda Yalland ~ £3% e 3gin Nenllend
e SIS - ,(,Am.n&..c._._‘.,._.. o
ﬁ_»-ﬁ,‘__fta&gn__uw,m ~ ,_44,___)1;\&31))(._&&&\&9&!.‘5‘0.@&,@
___________________ Wl’i@n&.&(&r ————
ni Cfaneciods  Aadolie 2o “o3da¥ia AsacaBae \
el CanBrnana p=
R ) POSERT SO VI TSN 10N - T aaligemie yosdesNesllod,. \
s s A T = Mm&m-w o & - Ai
el =0 e daca.
OKCULUK
Gecmis Ortak Yonler Giincel
Savagslarda kullanilir. Yay kullanilir. Eglence igin kullanilir.
Topla ve bardakla ¢aligilir. Hedef nisan alinir. Hedef tahtasiyla ¢alisilir.
] At tizerinde durulur. Okla olmast. Ayakta durulur.
Llkel yaylar kullanilir. Hedef tahtasina vurulur. Gelismig yaylar kullanilr.
Savagslarda yay kullanilmasi. Silah kullanlir. Savaslarda silahlarin kullanilmas.

Ogrenciler grup formunu olusturabilmek igin, bir konu ile ilgili birden fazla kaynak taramis ve
tarihi dokiimanlarda aym konuda farkli materyallerin ne dedigi {lizerine arastirma yapmiglardir.
Ogrencilerin ortaya gikardig1 grup galismast formu; pek gok farkli kaynagin taranip bir araya getirilmesi,
iclerinden gerekli bilgilerin alinmasi ve bilgilerden yararlanarak bir iiriin ortaya koyma asamalarini
icermektedir. Bu anlamda iist diizey bilissel beceriler gerektirmektedir. Ogrencilerin biiyiik
¢ogunlugunun ¢aligmasi etkinlige iligkin farkli kaynaklardan yararlanma konusunda nitelikli olarak
degerlendirilmistir. Bir dnceki etkinlikle kiyaslandiginda, dgrencilerin ¢alismalarint hazirlarken farkli
kaynaklardan yararlanma konusuna daha fazla 6nem verdikleri sdylenebilir.

Siir Tamamlama etkinligine 28 6grenci katilmistir. 16 6grencinin ¢aligmasi nitelikli olarak kabul
edilmistir.

Gazete Hazirliyoruz etkinligine 22 6grenci katilmistir. Bir konu ile ilgili birden fazla kaynaktan
yararlanma konusunda, 11 6grencinin ¢alismasi nitelikli olarak kabul edilmistir.

Etkinlige katilan ogrencilerin yarisinin ¢alismasi farkli kaynaklardan yararlanma becerisi
acisindan nitelikli olarak degerlendirilmistir. Bir 6nceki etkinlikle kiyaslandiginda, 6grencilerin
caligmalarmi hazirlarken farkli kaynaklardan yararlanma konusunda nitelikli olarak degerlendirilen
calisma sayisinin azaldig1 goriilmektedir. Bu durumun, gazete olusturma etkinliginin 6grencilere genel
olarak zor gelmesinden kaynaklandigi diisiiniilebilir. Gazete olusturma etkinligi birka¢ boliimden
olusan, uzun siireli bir etkinliktir. Ogrencilere etkinlik boyunca gesitli gérevler verilmistir. Ogrenciler
etkinlik siiresince birden fazla sorumluluk aldiklarindan etkinlikteki bazi ¢aligmalara gereken 6nemi
vermemiglerdir.

Uygulamalar boyunca, arastirma yaparken farkli kaynaklar kullanmanin neden gerekli oldugu
vurgulanmis; tarihi dokiimanlarda ayni konuda farkli materyallerde farkli bilgilerin olabilecegi
orneklerle agiklanmgtir. Ogrencilerin  konunun &nemini kavramalarina ragmen, hazirladiklart
caligmalara bu durumun istenen diizeyde yansimadigi goriilmektedir. Ciinkii farkli kaynaklardan
yararlanmak, yaptiklari calismay1 hazirlama siiresinin uzamasina sebep olmaktadir. Ayn1 zamanda farkl
kaynaklardan yararlanmak; analiz, sentez, degerlendirme gibi {ist diizey biligsel beceriler
gerektirmektedir. Arastirma siirecinde Ogrencilerin, ¢aligmalar1 daha kisa siirede ve daha az emek
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harcayarak hazirlayabilmek i¢in arastirma yaparken farkli kaynaklardan yararlanma sorumlulugunu géz
ardi edebildigi gozlemlenmistir.

Etkinlikler siiresince, sosyal/tarihi bir konu ile ilgili birden fazla kaynak incelemenin gerekliligi
vurgulanmis; pek ¢ok etkinlikte bu alt becerinin gelistirilmesine yonelik ¢aligmalara yer verilmistir.
Etkinliklerin, belirtilen alt beceri acisindan 6grencileri nasil etkiledigini belirlemek igin 6rnek olay
yontemiyle alg1 anketlerinde 2 soru yer almistir. Ogrencilere algi anketinde konu ile ilgili yoneltilen ilk
soru asagida yer almaktadir:

"Mehmet, aile fotograflarini incelerken biiyiik dedesinin resmini gérdii. Babasi ona biiytik
dedesinin sehit oldugunu sdyledi. Mehmet biiyiik dedesi ile ilgili bilgi sahibi olmak isterse nereden
bilgi edinebilir?"

Tablo 9’da “Sosyal/Tarihi Bir Konu ile ilgili Birden Fazla Kaynak Inceleme” alt becerisinin alg1 anketi
birinci sorusunda degerlendirilmesine iligkin bulgulara yer verilmistir.

Tablo 9. “Sosyal/Tarihi Bir Konu ile Tlgili Birden Fazla Kaynak Inceleme” alt becerisinin alg1 anketi birinci
sorusunda degerlendirilmesi

Cevap Ifadesi On Alg Son Algi Gecikmis Son Algi
Anketi (N=28) Anketi (N=29) Anketi (N=29)

Aile biiyiiklerinden bilgi 20 26 25
almalidir.

Fotograflardan/Albiimlerden 8 9 10
bakabilir.

Giinliiklerden bilgi alabilir. 0

Sehitlikten bilgi alabilir. 1 0 0

Aragtirma bulgulari incelendiginde 6n alg1 anketi, son algi anketi ve gecikmis son algi anketinde
en sik tekrarlanan ifadenin “Aile biiyiiklerinden bilgi almalidir.” oldugu goriilmiistiir. Aile bireyiyle
ilgili bilgi almak icin ilk bagvurulacak kaynagn aile biiyiikleri olmasi dogaldir. On algi anketinde bu
cevabin 20 6grenci tarafindan ifade edilmesi, 6grencilerin konu ile ilgili uygulama oncesinde de fikir
sahibi olduklarini gosterir. Ayni1 ifade son algi anketinde 26, gecikmis son alg1 anketinde ise 25 6grenci
tarafindan tekrarlanmigtir. On alg1 anketine gore, etkinlikler tamamlandiktan sonra yapilan anketlerde
belirtilen ifadenin tekrarlanma sikliginin arttigi goriilmektedir. Bu durum yapilan uygulamalarda
ogrencilerin konu ile ilgili bilgisinin arttigini diisiindiirmektedir.

Sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme alt becerisine iligskin algi
anketlerinde yer alan ikinci soru ve soruya iliskin bulgular asagida yer almaktadir. Ogrencilere, farkli
kitaplarda yer alan bilgilerin farklilagsmasinin olast nedenleri sorulmustur. Soruya verilen cevaplarin
frekans siralamasi son algi anketinde en ¢ok frekansa sahip olandan en az frekansa sahip olana dogru
olmustur.

"Zehra, Kurtulus Savas: ile ilgili arastirma yaparken iki farkl kitaptan yararlanmistir. Ayni konuda
iki kitapta verilen bilgilerin farkli oldugunu gérmiistiir. Bu durumun nedeni sizce nedir?"
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Tablo 10. “Sosyal/Tarihi Bir Konu ile ilgili Birden Fazla Kaynak Inceleme” alt becerisinin alg1 anketlerinde
degerlendirilmesi

Cevap Kategorisi On Alg1 Anketi Son Algi Anketi  Gecikmis Son Algi

(N=28) (N=29) Anketi (N=29)
Kaynaklarln giivenilirligini sorgulamayan 71 10 12
ifadeler
Kaynaklarin giivenilirligini sorgulayan
. 0 9 8
ifadeler
Kaynak tiirline vurgu yapan ifadeler 0 6 7

Kaynaklarin giivenilirligini kontrol etmeye yonelik hazirlanan soruda, ogrencilere tarihi
konularda farkli kaynaklarda farkli bilgiler olmasinin neden kaynaklanmis olabilecegi sorulmustur.
Arastirma bulgulart incelendiginde, kaynaklarin giivenilirligini sorgulamayan ifadelere sik¢a rastlandigi
goriilmektedir. Kaynaklarin giivenilirligini sorgulamayan ifadelerle kasit; bilgilerin basim hatasi, farkli
yas gruplart i¢in hazirlanma, tiim kitaplarin birbirinden farkli olmasi, kitaplarin bir serinin devami
olmasi gibi sebeplerle farkli olabilecegine doniik ifadelerdir.

Soruya verilen cevaplardan kaynaklarin giivenilirligini sorgulayan ve kaynak tiiriine vurgu
yapan ifadeler nitelikli ifadeler olarak degerlendirilmistir. Bu tiir ifadeler, 6grencilerin, sosyal/tarihi bir
konu ile ilgili birden fazla kaynak incelemenin gerekliliginin bilincine vardiklarimi diisiindiirmektedir.
Kaynaklarin giivenilirligini sorgulayan ifadeler; “kaynaklardan birisinin giivenilir oldugunu, digerinin
ise giivenilir kaynak olmadigini” belirten ifadelerdir. Bu tiir ifadelere, 6n alg1 anketinde rastlanmazken,
son algi anketinde 9, gecikmis son algi anketinde 8 kez rastlanmistir. Kaynak tiirline vurgu yapan
ifadeler; kaynaklarin “birincil ve ikincil kaynak” olma durumunu géz dniinde bulunduran ifadelerdir.
Bu tiir ifadelere 6n alg1 anketinde rastlanmazken, son algi anketinde 6, gecikmis son algi anketinde 7
kez rastlanmistir. Sosyal/tarihi bir konu ile ilgili birden fazla kaynak incelemenin gerekliligini
vurgulayan ifadelere on algi anketinde hi¢ rastlanmadigi goriilmektedir. Bu durumun, 6grencilerin
kaynaklarda yanlis bilgiler olabilecegi fikri ile arastirma siirecinden dnce karsilasmamis olmalarindan
kaynaklandigi diigiiniilmektedir. Son alg1 anketinde ve gecikmis son algi anketinde bu tiir ifadelerin,
ogrencilerin yaklasik yarisi tarafindan kullanildig1 goriiliir.

Kaynaklarin giivenilirligini kontrol etme, sosyal bilgiler dersinde okuryazarlik adina énemli bir
beceridir. On alg1 anketinde kaynaklarin giivenilirligini kontrol etme adma herhangi bir ifade
kullanilmazken, son algi anketinde ve gecikmis son algi anketinde bu tiir ifadelerin kullanilmasi
Ogrencilerin uygulama esnasinda bu beceriyi edindiklerinin gostergesi olarak diistiniilebilir. Tarihi
dokiimanlarda aynm1 konuda farkli bilgilere rastlamak miimkiindiir. Eylem arastirmasi siirecinde
ogrencilere sosyal bilimlerin 6zelliklerinden bahsedilmis; gorecelilik kavramina vurgu yapilmistir. Bir
konu ile ilgili birden fazla kaynak taramak, dogru bilgiye ulasmada 6nemli bir yol gosterici olarak
goriilmiis ve etkinliklerde buna yonelik calismalara yer verilmistir. Ogrencilerin bu konuda,
uygulamalar yapilamadan dnce pek bilgi sahibi olmadiklari, uygulamalarin konu ile ilgili 6grencilerin
gelisimine katki sagladigi sdylenebilir.

2. Arastrmaya Katilan Ogrencilerin Alan Okuryazarhigt Uygulamalarina Yonelik
Goriislerinin Incelenmesi

Eylem arastirmas: siireci tamamlandiktan sonra, son algi anketine ek olarak dgrencilere agik
uclu bir soru yoneltilmis ve siirecte yer alan tiim uygulamalar1 degerlendirmeleri istenmistir. Smiftaki
29 Ogrencinin tamami soruyu yanitlamistir. Ogrencilerin cevaplariin analizi ile Tablo 11 elde
edilmistir.
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Tablo 11. Arastirmaya katilan 6grencilerin alan okuryazarlig1 uygulamalarina iligkin goriislerine yonelik bulgular

Goriis ifadeleri Ogrenci Sayis1 (N=29)
Zevkliydi 20

Eglenceliydi

Giizeldi

Benzer calismalar1 yapmak isterim

Sosyal becerilerimiz artti

Farkli derslerde de bu tiir ¢alismalar yapmak isterim

Bazen sikildim

— W W o O v O

Grup igi iletisim problemlerinden hoslanmadim

Ogrencilerin verdigi cevaplar degerlendirildiginde, eylem arastirmasi siireci ile ilgili genellikle
begeni ifadeleri kullanildig1 goriilmektedir. 29 6grencinin tamaminin verdigi cevaplarda “Zevkliydi”,
“Eglenceliydi” ya da “Giizeldi” ifadelerine rastlanmistir. 9 6grenci “Benzer calismalar: yapmak isterim.”
diyerek benzer uygulamalar1 yapma istegini dile getirmistir. 6 6grenci, “Sosyal becerilerimiz artt1”
ifadesiyle, uygulamalarin grup ¢alismasi kisminda sinif arkadaslari ile iletisim kurmasina firsat verdigi
konusuna deginmistir. 3 6grenci, “Farkl derslerde de bu tiir calismalar yapmak isterim.” diyerek diger
derslerde de bu tiir calismalara yer verilmesi konusundaki istegini dile getirmistir. 3 6grenci, “Bazen
stkildim.” ifadesini kullanmustir. Ozellikle sunum yapmay1 gerektiren etkinliklerde, sunum sirasinin
kendilerine gelmesini beklerken, sikildiklaria doniik ifadelere, 6grenci giinliiklerinde de rastlanmistir.
1 6grenci “Grup i¢i problemlerden hoslanmadim” diyerek 6grenci giinliiklerinde de ifade edilen grup
ici problemleri dile getirmistir. “Bazen stkildim.” ve “Grup igi problemlerden hogslanmadim.” ifadelerini
kullanan 6grenciler de uygulamalarin genelinden memnun kaldiklarini belirtmiglerdir.

Arastirmaci gozlemleri de eylem arastirmas: siirecinin, 6grenciler icin zevkli bir siire¢ oldugu
yoniindedir. Asagida 6grencilerin soruya verdigi cevaplardan drneklere yer verilmistir. O1, “Bence
iyiydi. Benim ge¢misimde ne oldugunu 6grenmek benim icin bir zevkti. Onlardan bolca test ¢ozdiim.
Kurtulus Savasi, 1. Diinya Savagst hepsi ¢ok giizeldi. Benim en ¢ok hosuma giden Cok Sesli Soz Korosu
etkinligiydi. Ama bazi yénlerden canim sikildi. Stifimizi kiimelere ayirdik, gazete yaptik. O da zevkliydi.
Arkadaslarimla bu etkinligi yapmak, boyle bir seyin iginde yer almak bana onur verdi” ifadeleriyle
siirece iliskin duygu ve diisiincelerini agiklamistir. Ogrenci, 6grendigi konular ile ilgili eve gidince test
¢ozdiigiini belirtmistir. Test ¢cozme tiirii faaliyetlere siiregte yer verilmemistir, 6grenciyi test ¢ozmeye
ailesinin yonlendirdigi bilinmektedir.
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02, “O calismalarin hepsi gercekten ¢cok giizel ve eglenceli oldu. En sonunda gazete yaptik. Her
calisma birbirinden giizel. Caba géosterdik. Gazeteleri simiflara dagittik. Bu gazetelerde birden fazla
emek var. Kendi ¢calismami ve gazetemi yaptigim icin ¢cok mutluyum. Bu ¢alismayr bize yaptirdigi igin
Basak o6gretmenime ¢ok ama c¢ok tesekkiir ediyorum.” ifadeleriyle calismalara iliskin duygu ve
diisiincelerini agiklamistir.
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06, siirece iliskin duygu ve diisiincelerini, “Ben bu ¢alismay: ¢cok sevdim. Insallah devam eder.
Bu sayede derslerimi daha iyi degerlendiririm. Cok iyi bir diistince. Bu dersin matematik, Tiirkge, trafik,
fen ve teknoloji, sosyal bilgiler derslerinde olmasint isterim” seklinde ifade etmistir. Ogrenci, benzer
etkinliklerin her derste yapilabilecegini belirtmistir. Ogrencinin belirttigi gibi, alan okuryazarligi
uygulamalarimi tiim derslerde yapmak miimkiindiir.
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Yukaridaki Ogrenci ifadelerinde de gorildiigii gibi, Ogrenciler sosyal bilgiler dersinde
okuryazarlik becerilerinin gelistirilmesine yonelik yapilan c¢alismalarla ilgili olumlu goriisler
belirtmislerdir. Uygulama siireci hem &grenciler agisindan hem de arastirmaci agisindan verimli
gecmistir.

Tartisma, Sonu¢ ve Oneriler

Sosyal bilgiler dersinde 6zellikle gerekli okuryazarlik becerileri olarak, aragtirma siirecinde,
arastirmalarda kullanilan kaynaklara iligskin 6grencilerin sahip olmalar1 gereken beceriler ele alinmstir.
Arastirmalarda kullanilan kaynaklara iliskin beceriler; kaynaklarin giivenilirligini kontrol etme, birincil
ve ikincil kaynaklar arasindaki farki bilme, sosyal/tarihi bir konu ile ilgili birden fazla kaynak inceleme
alt becerileri altinda incelenmistir.

Kaynaklarin giivenilirligini kontrol etmenin ve sosyal/tarihi bir konu ile ilgili birden fazla
incelemenin gerekliliginin 6grenciler tarafindan 6grenildigi diisiiniilmektedir. Ancak 6grencilerin bu
alanlardaki becerilerini gdzlemlemek i¢in arastirmalarina kaynakga eklemeleri istendiginde, genellikle
smiftaki 6grencilerin yarisinin “nitelikli” kabul edilen iiriinler hazirladiklar goriiliir. Caligmalar1 orta
nitelikte ya da gelistirilmeli diizeyinde kabul edilen 6grencilerin, kaynakca olusturmayi yeni bir gérev
olarak gordiiklerinden ve yazi yazmaktan genel olarak sikildiklarindan etkinligin kaynakg¢a olusturma
kismini gegistirmeyi tercih ettikleri diisliniilmektedir. Shanahan (2018) ile Lee ve Spratley (2010)
caligmalarinda, 6grencilerin tarihsel belgeleri okuma, analiz etme ve akademik igeriklere dayali okuma
stratejilerine ihtiya¢ duyduklarini belirtmislerdir.

Ogrencilerin, arastirmalarda kullanilan kaynaklarla ilgili ¢alismalar1 yapmanin gerekliliginin
bilincine varmalar1 durumunda, arastirmalarina bu konuda daha fazla 6nem verecekleri
diisiiniilmektedir. Birincil ve ikincil kaynaklar arasindaki farkin siiregte 6grenildigi gozlemlenmistir.
Ogrenciler, arastirmalarda kullanilan kaynaklara iliskin becerilerin gelisimine déniik etkinliklerle eylem
arastirmasi siirecinde karsilasmiglardir. Arastirma dncesi, bu becerilerin gelisimine doniik herhangi bir
etkinlik yapmamisglardir. Bu sebeple, eylem arastirmasi siirecinde, bu becerilerin gelisimine doniik pek
cok etkinlik yapilmustir.
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Aragtirma siirecinde, ilkokul 4. sinif 6grencileri ile calisilmis; alan okuryazarligna iligkin
becerilerin, bu siif seviyesinde kazandirilabilecegi goriilmiistiir. Arastirmalarda kullanilan kaynaklara
iligkin galigmalar, ilkokul 4. smif i¢in erken olarak diisiiniilebilir. Ancak tarihi konularda kaynaklarin
onemi ve kaynakca kullaniminin gerekliliginin &grencilerde erken yastan itibaren kazandirilmasi
gereken bir beceri oldugu diisliniilmektedir. Bu diisiince; Chall, Jacobs ve Baldwin (1990) tarafindan
okuryazarligin erken yaglarda kazandirilabilecegi goriisiiyle uyum gostermistir. Kim vd. (2021)
caligmasi, ilkokul diizeyinde uygulanan alan okuryazarlig: etkinliklerinin bilimsel alan bilgisi, okuma
ilgisi ve okudugunu anlama becerileri {izerinde olumlu etkiler yarattigini ortaya koymustur.

Eylem arastirmas: siirecinde arastirmalarda kullanilan kaynaklar, bilgilendirici metinler olarak
degerlendirilebilir. Bilgilendirici metinlerin kullanilmasi, ders basarisinin artmasi ve okuryazarlik
becerilerinin gelisimine dnemli 6lgiide katki saglamistir. Ol ve Kabapmar (2023) tarafindan sosyal
bilgiler dersi Ogretiminde gazete haberlerini ara¢ olarak kullanmaya doniik arastirmada; gazete
haberlerinin  kullanildi§1 6grenme ortamlarinda O6grencilere sosyal bilimler metodolojisinin
kazandirmay1 hedefledigi; karar verme, problem ¢dzme ve elestirel diisiinme gibi {ist diizey diisiinme
becerilerinin kazandirilabilecegi goriilmiistiir. Caligmada kullanilan gazeteler, bilgilendirici metin
olarak onemli bir kaynaktir. Swain ve Coleman (2014) calismalarinda, siirece bilgilendirici dahil
etmenin oOgrencilerin hem sosyal bilgiler ders konularini 6grenmelerine hem de okuryazarlik
becerilerinin gelismesine katki saglayacagini belirtmislerdir. Pennington, Obenchain ve Brock (2014)
ile Maloch ve Horsey (2013) ¢alismalarinda, bilgilendirici metinlerin sosyal bilgiler ve fen bilimleri
derslerinde okuryazarlik becerilerini ve ders basarisini artirdigi sonucuna ulasilmistir; bu ¢alisma da
benzer etkiyi gostermistir.

Arastirma siirecinde, Ogrencilerin alandan yazma ¢aligmalar1 yapmalarina firsat taniyan
etkinlikler uygulanmistir. Morrow, Pressley, Smith, ve Smith (1997) arastirmalarinda, 3. smif
ogrencileri ile fen dersleri ile ilgili hikayeler yazmig; Wilcox ve Monroe (2011), matematik dersinde
yazma becerilerini iyilestirmeye doniik bir model 6nerisinde bulunmus; Knipper ve Duggan (2006),
alandan yazma c¢aligmalari ile ilgili stratejiler onermislerdir. Relyea, Kim, Rich ve Fitzgerald (2024) ile
Fenty ve Brydon (2017) ¢alismalarinda da, alan okuryazarlig1 uygulamalarinin disiplinler arasi etkilere
sahip oldugunu ve 6grencilerin alan bilgileri ile yazma becerilerini destekledigini bulgulamigtir. Ismi
gecen tiim calismalardaki ortak goriis; alandan yazma c¢aligsmalar1 yapmanin, 6grencilerin alana iligkin
bilgisini arttirirken ayn1 zamanda yazma becerilerini gelistirecegi yoniindedir.

Arastirmada, sosyal bilgiler dersi ile okuryazarlik becerilerini iligkilendirmeye doniik bir model
Onerilmis ve buna doniik bir uygulama yapilmistir. Vaughn, Swanson ve Roberts (2013),
aragtirmalarinda, sosyal bilgiler 6gretmenlerine, alan okuryazarligi becerilerini 6grencilerde nasil
gelistireceklerine doniik bir egitim vermis, egitimin sonunda Ogretmenlerin sinifta uygulama
yapmalarini saglamislardir; Connor ve digerleri (2016), arastirmalarinda, fen bilimleri ve sosyal bilgiler
Ogretiminde ana siifindan 4. sinif 6grencilerine kadar uygulanabilecek bir alan okuryazarlig1 tasarimi
gelistirmis ve gelistirilen tasarimi1 uygulamiglardir; Clark ve Lott (2017), arastirmalarinda, “6grenme
¢emberi” modeli tasarlayip bu tasarima donik bir uygulama gerceklestirmislerdir; Lai, Wilson,
McNaughton ve Hsiao (2014), aragtirmalarinda, okuryazarlik projesinin, okudugunu anlamaya ve okul
basarisina etkisi lizerine ¢alismiglardir. Kuru (2022) tarafindan gergeklestirilen doktora tezinde, ilkokul
4. smiflarda sosyal bilgiler dersinde oyunlastirilmig etkinliklerle 6grencilerin harita okuma becerilerinde
kalici 6grenme saglandigi; Tufan (2021) calismasinda ise, &grencilerin Tiirkge dersine iligskin
kazanimlar1 gerceklestirirken ayni zamanda anlam kurma, sorgulama ve c¢oklu bakis acis1 gibi
becerilerinde gelisme saglandig1r goézlemlenmistir. Yukarida siralanan caligmalarin ortak noktasi,
okuryazarlik becerileri ile alan 6gretimini birlestirmeye doniik bir tasarim yapip bunun okullarda
uygulanmasini saglamaktir. Caligmalarin tamaminin ortak sonucu, yapilan tasarimlarin, okuryazarlik
becerilerinin gelismesine katki sagladig1 ve alan 6grenmeye yardimci oldugu yoniindedir. Arastirmanin
geneli degerlendirildiginde, arastirma bulgularimin yukarida siralanan c¢aligmalarin bulgulart ile
benzerlik gosterdigi sOylenebilir.

Diinya genelinde yiiriitilen alan okuryazarligini gelistirmeye yonelik aragtirmalar, bu
uygulamalarin yalnizca 6grencilerin akademik basarilarini artirmakla kalmayip, ayn1 zamanda genel
okuryazarlik becerilerini de destekledigini ortaya koymaktadir (Hwang, Cabell ve Joyner, 2021; Kim
vd., 2021; Clark ve Lott, 2017; Pennington ve ark., 2014; Maloch ve Horsey, 2013; Wilcox ve Monroe,
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2011; Knipper ve Duggan, 2006; Morrow vd., 1997). Arastirma siireci, arastirmacinin ayni zamanda
Ogretmeni oldugu sinifta gergeklestirilmistir. Kenna, Russell III ve Bittman (2018) ise 6gretmenlerin
okuryazarlik konusundaki teorik bilgilerinin sinirli oldugunu belirtmislerdir. Aragtirmacinin; 6grencileri
tanimasi ve 0grencilerin ihtiyaglarinin farkinda olmasi ve alan okuryazarligina iliskin bilgi sahibi olmas1
acisindan bu durumun, biiyiik bir avantaj oldugu diistiniilmektedir.

Ogrencilerin eylem arastirmasi siirecine iliskin goriisleri uygulamalar tamamlandiktan sonra,
uygulamalara doniik genel goriislerini almak icin yoneltilen acgik uglu soruya verdikleri yanittan elde
edilmistir. Ogrencilerin siire¢ tamamlandiktan sonra, siirece iliskin duygu ve diisiincelerini; zevkli,
eglenceli, gilizel gibi sozlerle ifade ettikleri goriiliir. Ayrica dgrenciler benzer calismalar1 yapmak
istediklerini, bagka derslerde de bu tiir calismalar yapmak istediklerini belirtmislerdir. Ogrenciler igin
siirecin keyifli oldugu aragtirmaci tarafindan da gézlemlenmistir. Arastirma siirecinde, sosyal bilgiler
dersinde programda kazandirilmasi hedeflenen konular géz 6niinde bulundurularak, sosyal bilgiler dersi
konular ile okuryazarlik becerileri entegre edilmeye calisilmistir. Siirecte, sosyal bilgiler dersinde
gerekli okuryazarlik becerilerinin tamamini ele almak miimkiin goériilmediginden, sosyal bilgiler ders
konularma entegre edilebilecek beceriler belirlenmistir. Belirlenen becerilerin 6grencilerde gelismesini
saglamak acisindan, yapilan uygulamalarin verimli oldugu sdylenebilir.

Arastirma, sosyal bilgiler dersi ile okuryazarlik becerilerini iligkilendirerek yapilmistir. Alan
okuryazarligi uygulamalarmin diger derslerde de yapilmasi miimkiindiir. Arastirma, ilkokul 4. sinif
ogrencileri ile gerceklestirilmistir. Yurt disinda yapilan calismalar incelendiginde, uygulamalarin
ilkokulun ilk yillarindan itibaren baslayip iiniversite yillarint da kapsayacak sekilde yapilabildigi
goriilmektedir. Arastirmacilar, hitap ettikleri farkli bir smif seviyesi ile de aragtirmayi
gerceklestirebilirler. Arastirmacilar, alan okuryazarligi uygulamalar1 yapmalari durumunda gerekli
alanyazin taramasini yaparak beceri sayisini ve beceri alanlarini arttirabilirler. Yapilan ¢aligsma,
belirtilen alana ve ele alinan {initeye iliskin okuryazarlik becerileri ile sinirlidir. Alan okuryazarligi
uygulamalari, teknolojiyi egitimin i¢ine dahil etmeyi miimkiin kilan etkinlikler tasarlama firsat1 sunar.
Bunun i¢in e-kitap, e-tartisma ortami gibi etkinliklerle 6grencilerin teknolojik gelismelere uyum
saglamalari ayn1 zamanda alan okuryazarlifi becerilerini gelistirmeleri saglanabilir. Arastirmacilar
teknoloji ile okuryazarlik becerilerini iligkilendirmeye doniik etkinlikler tasarlayarak bu tiir etkinliklerin
Ogrenciler lizerindeki etkisini gozlemleyebilirler. Arastirma bir devlet okulunda gergeklestirilmistir.
Benzer aragtirmalarin 6zel okullarda da yapilmasi Onerilebilir. Ayrica devlet okullarinda ve o6zel
okullarda ayni uygulamalarin yapilip sonuglarinin karsilastirilmasi da miimkiin goriilmektedir.

Alan okuryazarlig1 becerilerini gelistirmeye doniik uygulamalarin, 6gretmenler tarafindan
kolaylikla yapilabilecegi diisiiniilmektedir. Alan okuryazarligi becerilerini gelistirmeye doniik drnekler
iceren bir etkinlik kitab1 hazirlandiginda, 6gretmenlerin sinif ici uygulamalar yapmasinin kolaylasacagi
diisiiniilmektedir. Arastirmacilara, alan okuryazarligi becerilerini gelistirmeye yonelik bir etkinlik kitabi
hazirlamalar1 onerilebilir.

Ogrencilerde alan okuryazarligi becerilerinin gelisiminin, yapilan smif i¢i uygulamalarla
miimkiin oldugu arastirma siirecinde goriilmiistiir. Alan okuryazarlif1 becerilerini gelistirmeye doniik
etkinlik tasarmminin tim Ogretmenler tarafindan yapilabilecegi diislintilmektedir. Bunun igin
okuryazarlik becerileriyle ilgili bilgi sahibi olmak gerekmektedir. Ogretmenlere, konu ile ilgili gerekli
arastirmalar1 yaptiktan sonra, alan okuryazarligi becerilerini gelistirmeye yonelik etkinlikler tasarlayip
siniflarinda uygulamalar1 dnerilebilir. Ogrencilerin, eylem arastirmasi siirecinde yogun bir programla
alan okuryazarligi uygulamalar1 yapmalari, bazen yorulmalarma ve sikilmalarina sebep olmustur.
Ogretmenlere, alan okuryazarligi uygulamalarinin siirece yaymalar1 onerilebilir. Ogrenciler eylem
aragtirmast siirecinde keyif aldiklar1 yonleri belirticken siklikla “ders isleme seklimiz” ifadesini
kullanmiglardir. Arastirma siirecinde, 0grencilerin farkli yontemlerle ders islemekten keyif aldiklari
goriilmiistiir. Ogretmenlere, derslerinde farkli yontemlere yer vermeleri dnerilebilir.
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