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Abstract

Inclusive education is an approach that builds bridges rather than walls

and envisions the inclusion of all individuals, regardless of their

differences, within the education system. The social studies course, in this
About the Article regard, shares many commonalities with inclusive education, as it aims to
Received: 07.02.2025 provide the values, skills, and attitudes necessary for active participation

in social life. From this perspective, the learning outcomes in the Social
Acce.pted: 17.09.2025 Studies Course Curriculum updated in 2024 were examined through the
Published: 13.10.2025 lens of inclusive education principles. The aim is to determine how
compatible the renewed curriculum is with inclusive education principles
and in which areas it can be improved. A qualitative research method was
used in the study, and data were collected through document analysis. The
data were analyzed using the descriptive analysis method. According to
the findings, a total of 30 learning outcomes were associated with

Keywords inclusive education: 6 in Grade 4, 8 in Grade 5, 7 in Grade 6, and 9 in
Inclusive education Grade 7. These learning outcomes were found to be most prevalent in the
2024 social studies curriculum learning areas of "Living Together”, "Our Living Democracy”,
Learning outcomes "Technology and Social Sciences", and "Our Home the World". In this
Learning domain regard, it was determined that the 2024 Social Studies Course Curriculum

is closely related to inclusive education in terms of learning outcomes and
learning areas. In light of these findings, it is recommended that the
program's dimensions of values, skills, competencies, and specific and
general objectives also be examined from the perspective of inclusive
education principles, and that efforts be made to further align the program
with these principles.
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Introduction

Access to education and equality of opportunity remain significant unresolved issues today (Biiylikhan
and Karago6l, 2021). Individuals living in rural areas with limited socioeconomic means, in particular,
face restricted access to educational opportunities (Giirel and Kartal, 2015). Aygiil (2018) states that
deficiencies in school infrastructure prevent many children from benefiting equally from educational
opportunities; Eren (2019) revealed that teachers encounter various difficulties in educating foreign
national students, feel inadequate, and have not received sufficient training in this regard. Ersoy and
Seyidoglu (2020), similarly, highlighted issues such as a lack of school-family cooperation and teacher
inadequacy among the barriers to equality of opportunity in education.

Despite all these structural and systemic barriers at local and national levels, global education literature
offers a different perspective. Indeed, significant educational gains have been achieved globally since
the early 2000s, especially in primary education. While these gains largely focused on increasing access
to compulsory education, more limited progress has been made in the areas of education quality and
equality of opportunity (Education Commission, 2016). Furthermore, increasing migration flows and
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demand for education have led to overcrowding in schools, a decline in education quality, larger class
sizes, and more complex student language, skill, and social norms (Dryden-Peterson and Adelman,
2016). This situation disproportionately affects immigrant-origin students who settle in disadvantaged
areas and lack sufficient financial means, causing them to attend schools that are more disadvantaged in
terms of educational resources (Nicolai, Wales and Aiazzi, 2017). According to OECD (2015) and
UNESCO (2019) reports, immigrant students face various barriers in education and tend to be less
successful than their peers. Indeed, issues such as a lack of language proficiency and legal/administrative
barriers hinder their chances of success in education and access to it, preventing them from realizing
their potential and benefiting from opportunities. In light of this information, the problems experienced
in terms of access to education and equality of opportunity have brought the concept of "inclusive
education" to the forefront of discussions (Polat, 2020). Indeed, the inclusive education approach aims
to provide every student with a fair and equal educational opportunity tailored to their interests, needs,
and abilities, based on the principle that all individuals are valuable and unique (Temur, 2024a). In this
context, adopting the inclusive education approach and developing policies to eliminate these problems
are essential. This is a prerequisite for all students to have equal access to educational opportunities and
to benefit fairly from the opportunities offered by the education system (Sakiz, 2022). This is because
inclusive education is defined as an educational approach that aims to create an inclusive and accessible
learning environment by considering everyone's diversity and special needs, promoting participation,
and eliminating exclusion (Anderson and Devine, 2018; Hodkinson, 2020; Sakiz, 2024; Seyidoglu,
2024; Yakar, 2024). Therefore, it is important that all elements of the education system (curriculum,
pedagogy, assessment, school culture, etc.) are structured in line with inclusive principles, and in this
context, all courses serve inclusive education. However, the social studies course has more potential
than other courses in terms of inclusive education due to its content and adopted pedagogical approach.

Social studies has the potential to create an inclusive educational environment by combating prejudice
and stereotypes (Nelson and Pang, 2014). Given the increasing waves of migration in recent years, social
studies also plays an important role in ensuring the social integration of asylum seekers and refugees
(Firat, 2021). Indeed, social studies, which contains the necessary skills and values of social life, is also
described as "life itself" (Yalc¢inkaya and Er, 2019). Furthermore, values such as equality, participation,
socialization, respect for differences, kindness, and love form the basis of inclusive education (Baykara
Ozaydinlik, 2019). These values also form the basis of social studies, demonstrating the strong link
between social studies and inclusive education. Simsek (2019) emphasizes the importance of social
studies for the active participation and empowerment of disadvantaged groups with democratic values.
This is because this course aims to raise individuals who have internalized fundamental values, are
responsible, environmentally conscious, and respectful (Bayram, 2019). Ellis (2007) argues that social
studies parallels inclusive education with its fundamental values doctrine and principle of unconditional
acceptance. Again, social studies comes to the fore in the context of socialization and cultural adaptation.
Especially in societies receiving migrants, social studies education has a great responsibility in ensuring
the socialization and social adaptation of immigrant individuals through an inclusive education approach
(Seyidoglu, 2024). This is because this course is described as the only course identified with achieving
socialization and social adaptation (Safran, 2015). In conclusion, we can say that social studies and
inclusive education have a close connection in terms of common values and goals. The integration of
these two fields can make significant contributions to efforts to build a more just, inclusive, and
democratic society.

When the literature is examined, it is seen that some research has been conducted on social studies
teachers' perceptions, attitudes, and self-efficacy towards inclusive education (Bayram, 2019; Onal,
2023; Simsek, 2019). In addition, various studies have been conducted on inclusive education practices
in social studies lessons (Firat, 2021; Oner, 2022; Seyidoglu, 2024; Unal, 2021; Yildirim, 2020). These
studies demonstrate how inclusive education can be implemented using different methods and strategies.
The suitability of social studies textbooks to inclusive education principles has also been a subject of
research (Temur, 2024Db). In terms of curricula, there are studies that examine different courses from the
perspective of inclusive education (Biilbiil and Sakiz, 2020; G6l and Sakiz, 2020; Giiltekin-Talayhan
and Sakiz, 2022; Kogyigit and Simsek, 2019; Simsek et al., 2019). Studies on the "Social Studies
Curriculum" (SSC) are limited to the 2018 curriculum (Temur, 2024a). However, there is no
comprehensive study on the "Social Studies Curriculum" renewed in 2024. In this context, conducting
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research on the renewed "SSC" within the scope of the "Tiirkiye Century Education Model" (TCEM) in
2024, in the context of inclusive education, emerges as an important need. Therefore, the purpose of this
study has been determined as "Examination of the 2024 SSC Learning Outcomes in Terms of Inclusive
Education Principles". To this end, the following research questions were addressed:

1) What are the findings regarding inclusive education principles in the 2024 SSC learning
outcomes?

2) How are the learning outcomes associated with inclusive education principles distributed by
learning area in the 2024 SSC?

Method

Research Model

This study adopted a case study design, one of the qualitative research methods. A case study is an
approach that allows for an in-depth and multifaceted examination of a specific phenomenon or
document in its natural environment (Y1ildirim and Simsek, 2021). According to Creswell (2007), a case
study is a qualitative research strategy in which the researcher analyzes one or more phenomena or
situations, delimited within a specific time frame, in detail through various data collection methods (e.g.,
observations, interviews, documents, etc.). This approach aims to identify the cases under study and
their related main themes. Accordingly, the case study design was preferred in this study because it
allows for examination of the SSC learning outcomes in terms of inclusive education principles.

Reviewed Document

In this study, the "2024 SSC" document was used as a data collection tool. In this context, the 2024
"SSC", which is directly related to the research topic and current, was chosen as the primary data source
for the research. The bibliographic information of the document used in the research is provided below:

* MoNE. (2024). Social studies curriculum (4th, 5th, 6th, and 7th grades). MoNE Publications.
Data Analysis

In this study, the 2024 SSC was examined using the document analysis technique. Document analysis
is one of the qualitative research methods that allows for the systematic examination of written or visual
materials (Bogdan and Biklen, 1992). With this technique, analyses related to the examined program
were carried out through descriptive analysis. Indeed, descriptive analysis is a method that allows for
the summarization and interpretation of materials within previously determined themes or categories
(Yildirim and Simsek, 2021). From this perspective, both document analysis and descriptive analysis
were employed. A previously developed form was used to examine the SSC learning outcomes in terms
of inclusive education principles. The inferences presented descriptively were evaluated in terms of the
inclusive education principles of the 2024 SBDOP learning outcomes.

Within the framework of this information, in the creation of the form used in the study, concepts from
the relevant literature that express the basic principles, definitions, and sub-dimensions of inclusive
education were utilized (Ainscow, Booth ve Dyson, 2006; Anderson and Devine, 2018; Banks and
Nguyen, 2008; Bozkaya, 2020; Oner, 2022; Ruiz and Sanchez, 2011; Sakiz, 2024; Temur, 2024a; Unal,
2021; Ydo, 2020; Yilmaz et al., 2023). In this framework, each principle is explained with various
dimensions aimed at ensuring fair and inclusive practices in the education process. In this context,
fundamental principles such as "inclusivity", "equality”, "difference and diversity", "respect for
differences", "cooperation", "equal opportunity”, "accessibility", "participation”, and "social justice"
have been addressed with detailed sub-dimensions aiming to meet the needs of every student in
education and realize their potential.

In this study, document analysis was carried out by following the stages recommended by Forster
(1994) and Merriam (2009). These stages are as follows:

1. "Accessing documents": The SSC shared on the official website of the "Ministry of National
Education" (MoNE) "Board of Education" (BoE) was accepted as the necessary document.
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2. "Checking the originality of documents": The originality of the SSC was confirmed by the BoE's
board decision dated 23.05.2024 and numbered 20.

3. "Adopting a system for coding and categorization": The form prepared regarding the basic
principles and sub-dimensions of inclusive education was taken as a reference.

4. "Analyzing the data": The learning outcomes in the SSC were analyzed according to the criteria
specified in the form.

5. "Using the data": The findings obtained from the analysis were used to find answers to research
questions and to reveal new information related to the research topic.

Validity and Reliability of Data

In qualitative research, validity and reliability are two important concepts used to evaluate how accurate
and consistent research findings are. In this context, the data obtained were independently analyzed by
two researchers who are experts in the field. The researchers were guided by a coding manual used
during the process of coding the data and extracting themes. Consistency between codes and themes
was evaluated by having one researcher's coded data reviewed and compared by another researcher.
This demonstrated that the research findings are robust against different perspectives and interpretations
and provide consistent answers to the research questions. To assess the reliability of the study, the
learning outcomes related to inclusive education in SSC were reviewed by the author and a social
studies/inclusive education expert to identify areas of consensus and disagreement, and the reliability of
the study was analyzed using the formula proposed by Miles and Huberman (1994). According to Miles
and Huberman (1994), inter-coder agreement should be at least 80% based on coding supervision to
ensure internal consistency. In this study, inter-coder agreement was found to be 96% as a result of
coding supervision. For the 4% where consensus could not be reached, a third independent expert
opinion was sought, and the final coding decisions were determined through consultations with this
expert. This method ensured that all learning outcomes were coded consistently and reliably. This result
indicates that the study has high internal consistency and supports the reliability of the findings.

Findings

In this study, the learning outcomes included in the 2024 SSC were discussed in the context of inclusive
education and presented in tables. Specifically, Table 1 details the learning outcomes associated with
inclusive education in the Grade 4 SSC.

Table 1. Learning Outcomes Associated with Inclusive Education Principles in Grade 4 SSC

Learning . Associated Inclusive Education
Outcome Learning Outcome Principle(s)
Code
SB.4.1.1. “To be able to interpret the contributions of the social Inclusion, Social Justice,
studies course to his/her life.” Participation
SB.4.1.2. “To be able to make inferences about the importance of  Respect for Differences, Difference
respecting individual characteristics.” and Diversity, Inclusion
SB.4.1.3. “To be able to produce ideas to maintain social unity.”  Cooperation, Participation, Inclusion
SB.4.4.2.  “To be able to interpret the contributions of the changes Equality, Social Justice, Inclusion
brought by the Republic to our lives.”
SB.4.4.3.  “To be able to generate ideas about decision-making and  Participation, Equality, Cooperation,
democratic participation processes at school.” Social Justice
SB.4.6.1. “To be able to reflect the safety rules to be followed in Accessibility, Equal Opportunity,
the online environment to their actions.” Social Justice

The 6 learning outcomes in Table 1 are were closely related inclusive education principles. Phrases such
as "contributions of social studies lessons", "respecting individual characteristics”", "social unity",
"changes brought by the Republic", "decision-making and democratic participation", and "online and
safety rules" included in the learning outcomes reflect the values of inclusive education (MoNE, 2024).
These learning outcomes show strong consistency with various inclusive education principles such as
inclusivity, equality, difference and diversity, respect for differences, cooperation, equal opportunity,
accessibility, participation, and social justice.
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Within the scope of this research, learning outcomes related to inclusive education in the Grade 6 SSC
were also examined. For this purpose, the content of the Grade 5 SSC was analyzed in detail, and
learning outcomes linked to inclusive education are presented in Table 2.

Table 2. Learning Outcomes Associated with Inclusive Education Principles in Grade 5 SSC

Learning . Associated Inclusive Education
Outcome Learning Outcome Principle(s)
Code
SB.5.1.1.  “Analyze the relationships between the groups they belong Inclusion, Participation, Social
to and their roles in these groups.” Justice
SB.5.1.2. “To be able to interpret the effect of respecting cultural Respect for Differences,
characteristics on living together.” Difference and Diversity,
Inclusion, Cooperation
SB.5.1.3. “To be able to contribute to solidarity and solidarity Cooperation, Inclusion, Social
activities to maintain social unity.” Justice
SB.5.4.1. “To be able to analyze the relationship between the Equality, Social Justice, Equal
concepts of democracy and republic.” Opportunity
SB.5.4.2. “To be able to make inferences about the importance of Participation, Social Justice,
being an active citizen in terms of its effect on social Equality
order.”
SB.5.4.3. “To be able to question the importance of basic human Equality, Equal Opportunity,
rights and responsibilities.” Social Justice, Inclusion
SB.5.6.1. “To be able to discuss the effects of technological Accessibility, Equal Opportunity,
developments on social life.” Social Justice
SB.5.6.2. “To be able to create a product about the importance of Accessibility, Equal Opportunity

conscious use of technological products.”

The 8 learning outcomes in Table 2 reflect the principles of inclusive education. The phrases "Groups
and roles", "Respect for cultural characteristics", "Social unity, mutual aid, and solidarity", "Democracy
and Republic", "Active citizen", "Human rights and responsibilities”, "Technological developments and
their reflections on society", and "Conscious use of technology" support inclusive education values
(MoNE, 2024). These learning outcomes have a strong relationship with fundamental inclusive
education principles such as inclusivity, equality, difference and diversity, respect for differences,
cooperation, equal opportunity, accessibility, participation, and social justice.

One of the grade levels examined in the research is the Grade 6. For this purpose, the learning outcomes

related to inclusive education in the Grade 6 SSC are presented in Table 3.

Table 3. Learning Outcomes Associated with Inclusive Education Principles in Grade 6 SSC

Learning . Associated Inclusive Education
Outcome Learning Outcome Principle(s)
Code
SB.6.1.1. “To be able to infer that the groups they belong to and Inclusion, Difference and Diversity,
their roles in these groups may change over time.” Participation
SB.6.1.2. “To be able to interpret the effect of our cultural ties on Respect for Diversity, Difference
social unity.” and Diversity, Cooperation,
Inclusion
SB.6.1.3. “To be able to negotiate solutions to the problems Participation, Cooperation, Social
encountered in social life.” Justice
SB.6.2.3. “To be able to interpret the cultural cooperation of our Inclusion, Difference and Diversity,
country with the Turkish world.” Cooperation
SB.6.4.2. “To be able to interpret the importance of fundamental Equality, Social Justice, Equal
rights and responsibilities in maintaining social order.” Opportunity
SB.6.4.3. “To be able to question the effects of digitalization and Accessibility, Equal Opportunity,
technological developments on the use of citizenship Social Justice, Participation
rights.”
SB.6.6.1. “To be able to structure the role of developments in Accessibility, Difference and

transportation and communication technologies in cultural

interaction.”

Diversity, Inclusion
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The 7 learning outcomes in Table 3 reflect the principles and values related to inclusive education. The

"nn "n.n

phrases "group and roles", "cultural ties and social unity", "solving problems in social life", "cultural
cooperation", "fundamental rights and responsibilities", "citizenship rights", and "cultural interaction"
demonstrate this (MoNE, 2024). In particular, these learning outcomes emphasize core inclusive
education principles such as inclusivity, difference and diversity, participation, respect for differences,

cooperation, social justice, equality, equal opportunity, and accessibility.

Another grade level covered by the research is the Grade 7. For this purpose, the learning outcomes
related to inclusive education in the Grade 7 SSC are presented in Table 4.

Table 4. Learning Outcomes Associated with Inclusive Education Principles in Grade 7 SSC

Learning . Associated Inclusive Education
Outcome Learning Outcome Principle(s)
Code
SB.7.1.1. “To be able to question the importance of effective Participation, Cooperation, Inclusion
communication in groups and social life.”
SB.7.1.2. “To be able to generate ideas to maintain equality of Equal Opportunity, Equality,
opportunity for individuals with special needs.” Accessibility, Inclusion, Social
Justice
SB.7.1.3. “To be able to make inferences about the attitudes and Inclusion, Difference and Diversity
behaviors of Turkish society towards national issues.”
SB.7.2.1. “To be able to interpret the changes caused by Difference and Diversity, Inclusion
globalization in human and social life.”
SB.7.2.2. “To be able to summarize the role of our country in Cooperation, Social Justice,
solving regional and global problems.” Inclusion
SB.7.4.1. “To be able to summarize the basic qualities of the Equality, Social Justice, Inclusion
Republic of Tiirkiye.”
SB.7.4.3.  “To be able to interpret the development of democracy in Participation, Equality, Social
our country in terms of the basic principles of Justice, Equal Opportunity
democracy.”
SB.7.4.4. “To be able to summarize the problems encountered in Social Justice, Equality,
the implementation process of democracy.” Participation
SB.7.6.3. “To be able to make scientific inquiry for a problem Social Justice, Participation,
he/she may encounter in social life.” Cooperation

The 9 learning outcomes in Table 4 contain statements consistent with inclusive education principles.

n "

Specifically, the phrases "group and effective communication", "individuals with special needs and
equal opportunities”, "attitudes and behaviors", "globalization and changes in social life", "regional and
global problems", "fundamental characteristics of the Republic", "fundamental principles of
democracy", "the process of implementing democracy and encountered problems", and "problems in
social life" reflect the core principles of inclusive education (MoNE, 2024). These learning outcomes
are observed to be related to inclusive education principles such as Participation, Equal Opportunity,

Equality, Accessibility, Inclusivity, Social Justice, Cooperation, and Diversity and Variety.

Within the scope of the research, the distribution of learning outcomes associated with inclusive
education by learning areas was analyzed and presented in Table 5.

Table 5. Distribution of Learning Outcomes Associated with Inclusive Education by Learning
Domains

Learning Area Grade 4 Grade 5 Grade 6 Grade 7 Total
Living Together 3 3 3 12
Our Home is the World - - 1 2 3

Our Common Heritage

N
[OSH ]
N |1
[OSH ]

Our Living Democracy 10
Economy in Our Lives - - - -

Technology and Social Sciences 1 2 1 1 5
Total 6 8 7 9 30
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According to Table 5, the learning outcomes related to inclusive education in the SSC are most
frequently found in the areas of "Living Together" (12), followed by "Our Living Democracy" (10),
"Technology and Social Sciences" (5), and "Our Home the World" (4). No such relationship could be
established in the areas of "Our Common Heritage" and "Economy in Our Lives". The grade with the
most learning outcomes related to inclusive education was determined to be Grade 7 (9), and the grade
with the fewest was Grade 4 (6).

Conclusion and Discussion

The research found that the 2024 SSC is closely related to inclusive education in terms of learning
outcomes and learning areas. This indicates that social studies can play a critical role in complex issues
such as prejudice and other forms of discrimination (Nelson and Pang, 2014). In this context, social
studies can be defined as a course that organizes content to appeal to different student groups, instills
effective citizenship skills and fundamental values within the framework of inclusive education (Temur,
2024a). This is because social studies provides all students with an inclusive and multifaceted
perspective, enabling them to effectively use their knowledge and skills in social life practices (Oner,
2022). Furthermore, the National Council for the Social Studies [NCSS] (1992) emphasized that
building a democratic society in a world dominated by cultural diversity is one of the fundamental goals
of social studies. In this context, social studies, with its multidisciplinary structure, addresses important
concepts such as individual rights and freedoms, and respect and valuing differences (Kogoglu and Egiiz,
2019). Konak and Ay (2019) stated that social studies aims to convey democratic values to all segments
of society and strengthen social harmony by presenting real-life examples. One of the main goals of
inclusive education is to create an inclusive social structure by raising individuals who are in harmony
with national and international values (Amor et al., 2018). From this perspective, social studies and
inclusive education demonstrate many common goals aimed at strengthening an individual's social
existence (Simsek and Kilcan, 2023). Indeed, social studies contributes to the construction of an
inclusive society by providing students with the knowledge, skills, and attitudes that will enable them
to play an active role in social life practices (Temur, 2024b).

The research found that 6 learning outcomes in Grade 4, 8 in Grade 5, 7 in Grade 6, and 9 in Grade 7
were associated with inclusive education in the SSC. These findings are consistent with Temur's (2024a)
study on the 2018 SSC. Temur's research also concluded that 6 learning outcomes in Grade 4, 9 in Grade
5, 7 in Grade 6, and 8 in Grade 7 were associated with inclusive education. However, compared to the
2018 SSC, differences in the number of learning outcomes associated with inclusive education are
noticeable in the Grades 5 and 7 of the 2024 SSC. Specifically, in the 2024 SSC, there was a decrease
of 1 learning outcome in Grade 5, while there was an increase of 1 learning outcome in Grade 7.
Furthermore, when examining the phrases in the learning outcomes associated with inclusive education,
themes such as "social awareness and sensitivity, democracy and citizenship, cultural awareness and
communication, technology use and awareness, group dynamics and roles" are observed. In this context,
it can be said that the social studies course and inclusive education intersect at many common points,
such as respecting individual and cultural differences in the learning environment, acquiring knowledge
and skills in an egalitarian environment, active citizenship, social unity and solidarity, digital literacy,
and sensitivity to global issues, in line with the phrases in the learning outcomes associated with
inclusive education. This is because inclusive education aims to meet the diverse needs of each student,
respecting physical, mental, and cultural differences while minimizing discrimination (Gtiltekin-
Talayhan and Sakiz, 2022), and the social studies course also develops students' empathy and tolerance
by addressing different cultures (Ainscow et al., 2006; Ontas, 2024). Through the combination of these
two fields, students acquire knowledge and skills in an egalitarian environment and grow into active
citizens. Moreover, while the social studies course helps students understand their rights and take an
active role in society (Bérubé, 2003; Yildirim and Ontas, 2023), inclusive education aims to meet the
specific needs of each student and reduce discrimination (Arduin, 2015; Lauchlan and Boyle, 2007).
This allows students to feel that they have equal rights and can develop their potential. Inclusive
education also aims to eliminate digital inequalities, providing equal digital access to all students and
developing digital literacy skills (Anderson and Devine, 2018; Smith, 2002). The social studies course
also educates students as conscious and responsible individuals in the digital world by providing them
with fundamental concepts related to digital citizenship (Temur, 2023b). While inclusive education
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views diversity as a richness (Chatterjee, 2021; Florian, 2017), the social studies course also embraces
cultural diversity and aims to build a society where respect and love prevail through cooperation (Temur,
2024c). Finally, the social studies course plays an important role in educating students as individuals
sensitive to global issues and offers rich content in terms of questioning prejudices against different
cultures and gaining sensitivity to global issues (Temur, 2024a, 2024b, 2024c).

Another result obtained from the research is that the learning outcomes related to inclusive education in
the 2024 SSC are most frequently found in the "Living Together", "Our Living Democracy",
"Technology and Social Sciences", and "Our Home World" learning areas, respectively. Although
studies conducted by Temur (2024b, 2024c) and Ontas (2024) focused on examining visuals and texts
in social studies textbooks within the context of inclusive education, the findings of these studies parallel
the results of the current study. Particularly, the presence of elements related to inclusive education in
textbooks within the learning areas of Individual and Society, Active Citizenship, Culture and Heritage,
Global Connections, Science, Technology and Society, and People, Places and Environments, reveals
that the SSC constitutes an important argument serving inclusive education. This situation suggests that
the inclusive principles included in the curriculum are also reflected in the teaching materials, thereby
supporting inclusivity throughout education. Furthermore, it was observed that the Grade 7 level had
the most learning outcomes associated with inclusive education, while the Grade 4 level had the fewest.
Temur (2024a) found that in the 2018 curriculum, the Grade 5 level had the most learning outcomes
associated with inclusive education, and the Grade 4 level had the fewest. This situation shows similarity
with the Grade 4 level in Temur's study but differs at the Grade 7 level. In this context, the "Living

n n

Together" area in the SSC supports values such as "respect for individual differences", "empathy",
"social acceptance", "responsibility”, "overcoming prejudice”, and "stereotypes" (Oner, 2022; Unal,
2021) by addressing themes of respect for individual and cultural differences, rights and freedoms, and
social unity and solidarity (MoNE, 2024), which are fundamental principles of inclusive education. The
"Our Living Democracy" area aims to promote unity in education and respect for differences by
encouraging individual rights and freedoms, active citizenship responsibilities, and the participation of
disadvantaged groups in social life (Center for Civic Education, 1994). This area also plays a key role
in helping immigrant students learn their rights, responsibilities, and duties related to citizenship
(Bozkaya, 2020; Kececi, 2019; Temur, 2023a). The "Our Home World" area aims to question prejudice
and stereotypes against different cultures, promote respect for multiculturalism, and raise awareness of
global issues (Kecgeci, 2019; Ketenoglu-Kayabasi, 2022; Sakiz, 2024; Temur, 2024a) by addressing
topics such as cultural cooperation, globalization and its effects on social life, and regional and global
problems (MoNE, 2024). Finally, the "Technology and Social Sciences" area serves inclusive education
(Temur, 2023b; Ydo, 2020) by aiming to enable students to act as conscious individuals in the digital
world, observe ethical values while benefiting from the opportunities offered by technology, and
contribute responsibly to societal technological developments (MoNE, 2024, p.7). All four of these
learning areas contribute to students' better understanding of themselves and their surroundings,
recognizing social structures and interactions, and developing into conscious and responsible
individuals.

Recommendations

1) In this study, the learning outcomes in the Social Studies Curriculum were examined in terms
of inclusive education principles. It is recommended that other studies also be conducted to
examine the values, skills, competencies, and specific and general objectives of the Social
Studies Curriculum from the perspective of inclusive education.

2) This study revealed the reflections of inclusive education principles in the curriculum,
specifically for social studies. Similarly, the extent to which the learning outcomes in the
curricula of other core subjects (Turkish, Mathematics, Science, etc.) align with inclusive
education principles can be analyzed with an interdisciplinary approach. Such research will
contribute to ensuring inter-program consistency by determining the potential for inclusive
education in different disciplines.

3) As a complement to the learning outcomes in the curriculum, how teachers reflect inclusive
education principles in their classroom practices and the challenges they face in this process can
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be investigated. Indeed, given the central role of teachers in inclusive education (Temur and
Uslu, 2024), qualitative studies with teachers (interviews, observations, etc.) will provide
valuable information about the program's reflections in the field.

4) The study found that the number of learning outcomes associated with inclusive education was
lowest at the Grade 4 level. Therefore, emphasizing inclusive education practices in the Grade
4 can help students overcome their prejudices, respect differences, and become members of an
inclusive society.
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Arastirma Makalesi

2024 Sosyal Bilgiler Dersi Ogretim Programi Ogrenme
Ciktilarimin Kapsayici1 Egitim Ilkeleri Acisindan Incelenmesi

Siileyman TEMUR !

Ozet

Kapsayict egitim, duvarlar yerine képriiler insa eden ve farklihigr ne
olursa olsun tiim bireylerin egitim sistemine dahil edilmesini ongéren bir
yaklasimdir. Sosyal bilgiler dersi ise toplumsal yasamda yer alabilmek

Makale Hakkinda icin gerekli deger, beceri ve tutumlart kazandirmayr amaglayan bir ders
Gelis Tarihi: 07.02.2025 olmaswla kapsayict egitimle bir¢ok ortak paydada bulusmaktadir. Bu
Kabul Tarihi: 17.09.2025 baglamda 2024 yilinda giincellenen Sosyal Bilgiler Dersi Ogretim
Yayin Tarihi: 13.10.2025 Programi'nda yer alan o6grenme c¢iktilart kapsayict egitim ilkeleri

agisindan incelenmistir. Amag, yenilenen ogretim programinin kapsayici
egitim ilkeleri agisindan ne kadar uyumlu oldugunu ve hangi alanlarda
gelistirilebilecegini belirlemektir. Arastirmada nitel arastirma yontemi
kullanilmis ve veriler dokiiman analizi yoluyla toplanmistir. Veriler,
betimsel analiz yontemi kullanilarak analiz edilmistir. Bulgulara gore,
4.smifta 6, S.smifta 8, 6.smifta 7 ve 7.swmifta 9 olmak iizere toplam 30
ogrenme ¢iktisinin kapsayict egitim ile iliskilendirilmistir. Bu ogrenme
¢tktilarimin en fazla "Birlikte Yasamak", "Yasayan Demokrasimiz",
"Teknoloji ve Sosyal Bilimler" ve "Evimiz Diinya" 6grenme alanlarinda
yer aldigi goriilmiistiir. Bu baglamda 2024 Sosyal Bilgiler Dersi Ogretim
Programi'min, ogrenme c¢iktilart ve dOgrenme alanlart bakimindan
kapsayici egitim ile yakin iliskili oldugu tespit edilmistir. Bu bulgular
isiginda, programin deger, beceri, yetkinlik, ozel ve genel amag
boyutlarimin da kapsayici egitim ilkeleri agisindan incelenmesi ve
programin bu ilkelerle daha fazla uyumlu hale getirilmesi i¢in ¢alismalar
yapilmasi énerilmektedir.

Temur, S. (2025). 2024 sosyal bilgiler dersi 6gretim programi 6grenme
Atif i¢in ciktilarinin kapsayici egitim ilkeleri acisindan incelenmesi. MSKU Egitim

Fakiiltesi Dergisi, 12(2), 227-250. DOIL: 10.21666/muefd.1635593

Anahtar Kelimeler

Kapsayici egitim

2024 sosyal bilgiler dersi 6gretim programi
Ogrenme ¢iktilari

Ogrenme alan1

Giris

Egitime erisim ve firsat esitligi, giiniimiizde hala ¢oziilememis 6nemli bir sorundur (Biiyiikhan ve
Karagol, 2021). Ozellikle sosyoekonomik imkanlar1 kisith kirsal bdlgelerde yasayan bireyler, egitim
imkanlarma siirh erisimle karsi karsiyadir (Giirel ve Kartal, 2015). Aygiil (2018), okullardaki altyap:
eksikliklerinin bircok cocugun egitimdeki firsatlardan esit sekilde faydalanmasini engelledigini
belirtken; Eren (2019), 6gretmenlerin yabanci uyruklu o6grencilerin egitiminde cesitli zorluklarla
karsilastiklarini, kendilerini yetersiz hissettiklerini ve bu konuda yeterli egitim almadiklarim1 ortaya
koymustur. Ersoy ve Seyidoglu (2020) ise egitimde firsat esitligi 6niindeki engeller arasinda okul-aile
is birligi eksikligi ve 6gretmen yetersizligi gibi sorunlara dikkat cekmistir.

Tim bu yerel ve ulusal diizeydeki yapisal ve sistemsel engellere ragmen, kiiresel egitim literatiirii farkl
bir perspektif sunmaktadir. Nitekim 2000'li yillarin basindan itibaren kiiresel olgekte, Ozellikle
ilkdgretimde 6nemli egitim kazanimlar1 elde edilmistir. Bu kazanimlar, biiyiik 6l¢iide zorunlu egitime
erisimde artisa odaklanmis olsa da egitimin kalitesi ve firsat esitligi alanlarinda daha smirli ilerleme
kaydedilmistir (Education Commission, 2016). Dahasi, artan gog¢ akislar1 ve egitim talebi, okullarda
asir1 kalabaliklagmaya, egitim kalitesinin diigmesine, siniflarin biiylimesine ve 6grenci dil, beceri ve
sosyal normlarinin daha karmasik bir hale gelmesine yol agmistir (Dryden-Peterson ve Adelman, 2016).
Bu durum, dezavantajli bolgelere yerlesen ve yeterli maddi imkanlara sahip olmayan gd¢men kokenli
ogrencileri orantisiz sekilde etkilemekte ve egitim kaynaklari agisindan daha dezavantajli okullarda
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egitim gormelerine neden olmaktadir (Nicolai, Wales ve Aiazzi, 2017). Go¢men 6grenciler, OECD
(2015) ve UNESCO (2019) raporlarina gore egitimde gesitli engellerle karsilagsmakta ve akranlarina
kiyasla daha az basarili olma egilimindedirler. Nitekim dil yetkinligi eksikligi ve yasal/yonetimsel
engeller gibi sorunlar, egitimde basart sanslarini ve egitime erisimlerini zorlastirarak potansiyellerini
gergeklestirmelerini ve firsatlardan yararlanmalarini engellemektedir. Bu bilgiler 15181nda egitime erisim
ve firsat esitligi noktasinda yasanan sorunlar, "kapsayici egitim" kavramimi tartismalarin odagina
tasimistir (Polat, 2020). Nitekim kapsayici egitim anlayisi, tiim bireylerin degerli ve biricik oldugu
ilkesine dayanarak, her 6grenciye ilgi, ihtiya¢ ve yeteneklerine uygun adil ve esit bir egitim imkan
sunmay1 amaglar (Temur, 2024a). Bu baglamda, kapsayici egitim anlayisinin benimsenmesi ve bu
sorunlar1 ortadan kaldiracak politikalarin gelistirilmesi elzemdir. Bu durum tiim 6grencilerin esit egitim
imkanlaria erismesi ve egitim sisteminin sundugu firsatlardan adil bir sekilde yararlanabilmesi adina
bir 6n kosuldur (Sakiz, 2022). Ciinkii kapsayici egitim, herkesin cesitlilikleri ve 6zel gereksinimleri
gozetilerek kapsayici ve erisilebilir bir egitim ortami olugturmay1 amaglayan, katilimi tegvik eden ve
dislamay1 ortadan kaldiran bir egitim anlayis olarak tanimlanmaktadir (Anderson ve Devine, 2018;
Hodkinson, 2020; Sakiz, 2024; Seyidoglu, 2024; Yakar, 2024). Bu nedenle, egitim sisteminin tiim
unsurlarinin (miifredat, pedagoji, degerlendirme, okul kiiltlirii vb.) kapsayici ilkeler dogrultusunda
yapilandirilmasini ve bu baglamda tiim derslerin kapsayici egitime hizmet etmesi 6nem arz etmektedir.
Ancak sosyal bilgiler dersi, icerdigi konular ve benimsedigi pedagojik yaklasim nedeniyle kapsayici
egitim konusunda diger derslere gore daha fazla potansiyele sahiptir.

Sosyal bilgiler dersi, 6n yargi ve kalip yargilarla miicadele ederek kapsayici bir egitim ortami olusturma
potansiyeline sahiptir (Nelson ve Pang, 2014). Son yillarda artan go¢ dalgalar1 goz oniine alindiginda,
siginmaci ve miiltecilerin toplumsal uyumunu saglamada da sosyal bilgilere 6nemli bir rol diigmektedir
(Firat, 2021). Nitekim, sosyal yasamin gerekli becerilerini ve degerlerini barindiran sosyal bilgiler dersi,
"yagamin kendisi" olarak da nitelendirilmektedir (Yal¢inkaya ve Er, 2019). Ayrica esitlik, katilim,
toplumsallasma, farkliliklara saygi, nezaket ve sevgi gibi degerler, kapsayici egitimin temelini
olusturmaktadir (Baykara Ozaydinlik, 2019). Bu degerler, sosyal bilgiler dersinin de temelini
olusturarak sosyal bilgiler dersi ile kapsayici egitim arasindaki giicli bagi gostermektedir. Simsek
(2019), dezavantajli gruplarin aktif katilim1 ve demokratik degerlerle donatilmasi i¢in sosyal bilgiler
dersinin 6nemini vurgulamaktadir. Ciinkii bu ders, temel degerleri i¢sellestirmis, sorumlu, gevreye
duyarli ve saygil bireyler yetistirmeyi amaglamaktadir (Bayram, 2019). Ellis (2007) ise, sosyal bilgiler
dersinin temel degerler 6gretisi ve kosulsuz kabul ilkesi ile kapsayici egitimle paralellik gosterdigini
savunmaktadir. Yine sosyallesme ve kiiltiirel uyum baglaminda da sosyal bilgiler dersi 6n plana
cikmaktadir. Ozellikle go¢ alan toplumlarda, kapsayici egitim yaklasimiyla gdemen bireylerin
sosyallesme ve sosyal uyumunun saglanmasinda sosyal bilgiler egitimine biiyiik bir gorev digsmektedir
(Seyidoglu, 2024). Zira bu ders, sosyallesme ve sosyal uyuma ulagma ile 6zdeslesmis tek ders olarak
nitelendirilmektedir (Safran, 2015). Sonug¢ olarak, sosyal bilgiler dersi ve kapsayici egitimin, ortak
degerler ve amaglar bakimindan siki bir baglantiya sahip oldugunu sdyleyebiliriz. Bu iki alanin
entegrasyonu, daha adil, kapsayici ve demokratik bir toplum insa etme g¢abalarina 6nemli katkilar
saglayabilir.

Literatiir incelendiginde; sosyal bilgiler 6gretmenlerinin kapsayici egitime yonelik algi, tutum ve
ozyeterlikleri {izerine baz1 arastirmalarin yapildig1 gériilmektedir (Bayram, 2019; Onal, 2023; Simsek,
2019). Ayrica sosyal bilgiler dersinde kapsayict egitim uygulamalarina iligkin gesitli ¢alismalarin
yapildig1 goriilmiistiir (Firat, 2021; Oner, 2022; Seyidoglu, 2024; Unal, 2021; Yildirim, 2020). Bu
caligmalar, farkli yontemler ve stratejiler kullanarak kapsayici egitimin nasil uygulanabilecegini
gostermektedir. Sosyal bilgiler ders kitaplarmin kapsayict egitim ilkelerine uygunlugu da arastirma
konusu olmustur (Temur, 2024b). Ogretim programlari agisindan ise, farkli derslerin kapsayici egitim
acisindan incelendigi ¢alismalar mevcuttur (Biilbiil ve Sakiz, 2020; Go6l ve Sakiz, 2020; Giiltekin-
Talayhan ve Sakiz, 2022; Kogyigit ve Simsek, 2019; Simsek vd., 2019). “Sosyal Bilgiler Dersi Ogretim
Programi”na (SBDOP) yénelik ¢alismalar ise 2018 6gretim programi ile sinirli kalmaktadir (Temur,
2024a). Ancak, 2024 yilinda yenilenen “Sosyal Bilgiler Dersi Ogretim Programi1” ile ilgili herhangi bir
kapsamli ¢aligma bulunmamaktadir. Bu baglamda 2024 yilinda "Tiirkiye Yiizyili Maarif Modeli"
kapsaminda yenilenen “SBDOP” ile ilgili kapsayici egitim baglaminda arastirmalarin yapilmasi da
onemli bir ihtiyac olarak ortaya cikmaktadir. Bu nedenle ¢alismanin amaci, “2024 SBDOP Ogrenme
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Ciktilarmin  Kapsayic1 Egitim {lkeleri Acisindan Incelenmesi” olarak belirlenmistir. Bu amag
dogrultusunda asagidaki aragtirma sorularina yanit aranmistir:

1) 2024 SBDOP &grenme ciktilarinda kapsayici egitim ilkelerine yonelik bulgular nelerdir?

2) 2024 SBDOP’de kapsayici egitim ilkeleriyle iliskilendirilen dgrenme ¢iktilarmin, dgrenme
alanlarina gore dagilimi nasildir?

Yontem

Arastirmanmin Modeli

Bu calismada, nitel aragtirma yontemlerinden durum calismasi deseni benimsenmistir. Durum c¢alismasi,
belirli bir olgu veya dokiimanin kendi dogal ortaminda derinlemesine ve ¢ok yonlii incelenmesine
olanak tantyan bir yaklagimdir (Yildirim ve Simsek, 2021). Creswell’e gore (2007) ise durum caligmasi,
arastirmacinin belirli bir zaman diliminde sinirlandirilmis bir ya da birden fazla olguyu veya durumu,
cesitli veri toplama yontemleri (6rnegin, gozlemler, miilakatlar, dokiimanlar vb.) araciligiyla ayrintili
bir sekilde analiz ettigi bir nitel arastirma stratejisidir. Bu yaklagim, incelenen durumlarin ve bunlarla
iliskili ana temalarin belirginlestirilmesini hedefler. Bu dogrultuda calismada, SBDOP'de yer alan
ogrenme ciktilarinin kapsayici egitim ilkeleri agisindan incelenmesine odaklanilmasi nedeniyle durum
calismasi deseni tercih edilmistir.

Incelenen Dokiiman

Calismada, veri toplama araci olarak “2024 SBDOP” dokiiman olarak kullanilmistir. Bu baglamda
arastirma konusu ile dogrudan iligkili ve giincel olan 2024 yili “SBDOP”, arastirmanin temel veri
kaynag1 olarak segilmistir. Arastirma kapsaminda kullanilan dokiimanin kiinyesi asagida verilmistir:

* MEB. (2024). Sosyal bilgiler dersi ogretim programi (4, 5, 6 ve 7. siniflar). MEB Yayinlari.
Verilerin Analizi

Bu calismada, dokiiman analizi teknigi kullamlarak 2024 SBDOP incelenmistir. Dokiiman analizi, yazil
veya gorsel materyallerin sistematik bir sekilde incelenmesine olanak taniyan nitel arastirma
yontemlerinden biridir (Bogdan ve Biklen, 1992). Bu teknik ile incelenen programa iliskin
coziimlemeler betimsel analiz yoluyla gerceklestirilmistir. Nitekim betimsel analiz, daha &nceden
belirlenen temalar veya kategoriler ¢ercevesinde materyallerin 6zetlenerek ve yorumlanmasina imkan
saglayan bir yontemdir (Yildimm ve Simsek, 2021). Bu baglamda, SBDOP 6grenme ¢iktilarinin
kapsayici egitim ilkeleri agisindan incelenmesi amaciyla 6nceden gelistirilmis bir form kullanildigindan
hem dokiiman analizi hem de betimsel analiz birlikte tercih edilmistir. Betimsel olarak ortaya konulan
¢ikarimlar, 2024 SBDOP 6grenme ¢iktilarinin kapsayici egitim ilkeleri agisindan degerlendirilmistir.

Bu bilgiler ¢ercevesinde, ¢alismada kullanilan formun olusturulmasinda, ilgili literatiirde yer alan ve
kapsayicit egitimin temel ilkelerini, tanimlarin1 ve alt boyutlarim ifade eden kavramlardan
yararlanilmistir (Ainscow vd., 2006; Anderson ve Devine, 2018; Banks ve Nguyen, 2008; Bozkaya,
2020; Oner, 2022; Ruiz ve Sanchez, 2011; Sakiz, 2024; Temur, 2024a; Unal, 2021; Ydo, 2020; Yilmaz
vd., 2023). Bu ¢ergevede, her bir ilke, egitim siirecinde adil ve kapsayic1 uygulamalarin saglanmasina
yonelik ¢esitli boyutlarla agiklanmaktadir. Bu baglamda, “kapsayicilik”, “esitlik”, “farklilik ve
cesitlilik”, “farkliliklara sayg1”, “is birligi”, “firsat esitligi”, “erisilebilirlik”, “katilim” ve “sosyal adalet”
gibi temel ilkeler, egitimde her 6grencinin ihtiyaclarimi karsilamay1 ve potansiyelini gerceklestirmeyi
hedefleyen detayli alt boyutlarla ele alinmigtir.

Bu c¢alismada, dokiiman analizi, Forster (1994) ve Merriam (2009) tarafindan onerilen asamalar
izlenerek gerceklestirilmistir. Bu agamalar sunlardir:

1. “Dokiimanlara ulasma”: “Milli Egitim Bakanligi” (MEB) “Talim ve Terbiye Kurulu
Bagkanligi” (TTKB) resmi sitesinde paylasitlan SBDOP gerekli dokiiman olarak kabul
edilmistir.

2. “Dokiimanlarin orijinalligini kontrol etme”: TTKB’nin 23.05.2024 ve 20 sayil1 kurul karar1
ile SBDOP nin orjinalligi yapilmistir.
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3. “Kodlama ve kategorilendirme icin bir sistem benimseme”: Kapsayici egitimin temel
ilkeleri ve alt boyutlari ile ilgili hazirlanan form referans alinmigtir.

4. “Veriyi analiz etme”: SBDOP’de yer alan 6grenme ¢iktilart formda belirtilen kriterlere gore
analiz edilmistir.

5. “Veriyi kullanma”: Analiz sonucunda elde edilen bulgular, arastirma sorularina cevaplar
bulmak ve arastirma konusuna iligskin yeni bilgiler ortaya koymak icin kullanilmistir.

Verilerin Gegerligi ve Giivenirligi

Nitel arastirmalarda gecerlik ve giivenirlik, arastirma bulgularinin ne kadar dogru ve tutarli oldugunu
degerlendirmek i¢in kullanilan iki 6nemli kavramdir. Bu baglamda elde edilen veriler, alaninda uzman
iki farkli aragtirmaci tarafindan bagimsiz olarak analiz edilmistir. Arastirmacilar, veriyi kodlarken ve
temalar1 ¢ikarma siirecinde kullanilan bir kodlama kilavuzu ile yonlendirilmistir. Kodlar ve temalar
arasindaki tutarlilik, aragtirmacilardan birinin kodladig: verilerin, diger arastirmaci tarafindan incelenip
karsilastirilmasi yoluyla degerlendirilmistir. Bu sayede, arastirma bulgularinin farkl bakis agilarina ve
yorumlara karst direncli oldugu ve arastirma sorularina tutarli cevaplar verdigi gosterilmistir.
Arastirmanin giivenirligini degerlendirmek i¢in SBDOP'deki kapsayici egitimle ilgili 6grenme ciktilari,
yazar ve bir sosyal bilgiler/kapsayici egitim uzmani tarafindan incelenerek goriis birligi ve goriis ayrilig
olan 6grenme ¢iktilart belirlenmis, Miles ve Huberman (1994) tarafindan 6nerilen formiil kullanilarak
arastirmanin giivenirligi analiz edilmistir. Miles ve Huberman (1994)'a gore, igsel tutarliligi saglamak
icin kodlama denetimine gore kodlayicilar arasi goriis birliginin en az %80 olmas1 gerekmektedir. Bu
caligmada, kodlama denetimi sonucunda kodlayicilar arasi goriis birligi %96 olarak bulunmustur. Goriis
birligi saglanamayan %4'liikk kisim i¢in ise, liglincii bir bagimsiz uzman goriisiine basvurulmus ve nihai
kodlama kararlar1 bu uzmanla yapilan istisareler sonucunda belirlenmistir. Bu yontemle, tim 6grenme
¢iktilarinin tutarh ve gilivenilir bir sekilde kodlandigindan emin olunmustur. Bu sonug, arastirmanin igsel
tutarliliginin yiiksek oldugunu ve bulgularin giivenilirligini destekledigini gostermektedir.

Bulgular

Bu ¢aligmada, 2024 SBDOP'de yer alan 6grenme ¢iktilart kapsayici egitim baglaminda ele alinmis ve
tablolarda sunulmustur. Tablo 1 6zelinde, 4. simf SBDOP'de kapsayici egitim ile iliskilendirilen
ogrenme ciktilar1 ayrintili bir sekilde gosterilmektedir.

Tablo 1. 4. Siif SBDOP’de Kapsayici Egitim Ilkeleriyle Iliskilendirilen Ogrenme Ciktilari

Ogrenme - liskilendirilen Kapsayici Egitim
Ciktisi Ogrenme Ciktisi $ ilkesi /ilkle:legi g
Kodu

SB.4.1.1. “Sosyal bilgiler dersinin hayatina sunacagi katkilart Kapsayicilik, Sosyal Adalet, Katilim

yorumlayabilme.”

SB.4.1.2. “Bireysel dzelliklere saygi duymanin 6nemine iliskin Farkliliklara Saygi, Farklilik ve

cikarim yapabilme.” Cesitlilik, Kapsayicilik

SB.4.1.3.  “Toplumsal birligi siirdiirmeye yonelik fikir iiretebilme.” Is Birligi, Katilim, Kapsayicilik

SB.4.4.2. “Cumbhuriyetin getirdigi degisimlerin hayatimiza Esitlik, Sosyal Adalet, Kapsayicilik

katkilarint yorumlayabilme.”

SB.4.4.3. “Okulda karar alma ve demokratik katilim siireglerine Katilim, Esitlik, Is Birligi, Sosyal

iligkin fikir iiretebilme.” Adalet

SB.4.6.1. “Cevrim i¢i ortamda uyulmas: gereken giivenlik Erisilebilirlik, Firsat Esitligi, Sosyal

kurallarin1 eylemlerine yansitabilme.” Adalet

Tablo 1'deki 6 6grenme ¢iktis1 kapsayici egitim ilkeleriyle iliskilidir. Ogrenme ¢iktilarinda yer alan
"sosyal bilgiler dersinin katkilar1", "bireysel o6zelliklere saygi duyma", "toplumsal birlik",
"Cumbhuriyetin getirdigi degisimler", "karar alma ve demokratik katilim" ve "gevrim i¢i ve giivenlik
kurallar1" gibi ifadeler kapsayici egitimin degerlerini yansitmaktadir (MEB, 2024). Bu 6grenme ¢iktilari,
kapsayicilik, esitlik, farklilik ve gesitlilik, farkliliklara saygi, is birligi, firsat esitligi, erisilebilirlik,
katilim ve sosyal adalet gibi cesitli kapsayici egitim ilkeleriyle giiglii bir tutarlilik gostermektedir.
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Bu arastirmanmn kapsaminda, 5. simf SBDOP'de de kapsayici egitimle iliskili &grenme c¢iktilart
incelenmistir. Bu amagla, 5. stmif SBDOP'nin igerigi detayli bir sekilde analiz edilmis ve kapsayici

egitimle baglantili 6grenme ¢iktilar1 Tablo 2'de sunulmustur.

Tablo 2. 5. Siif SBDOP’de Kapsayici Egitim Ilkeleriyle iliskilendirilen Ogrenme Ciktilart

Ogrenme . iliskilendirilen Kapsayic1 Egitim
Ciktis1 Ogrenme Ciktisi 3 flkesi /ilkle):lel?; g
Kodu

SB.5.1.1.  “Dahil oldugu gruplar ve bu gruplardaki rolleri arasindaki Kapsayicilik, Katilim, Sosyal

iligkileri ¢ozlimleyebilme.” Adalet

SB.5.1.2. “Kiiltiirel 6zelliklere saygi duymanin birlikte yasamaya Farkliliklara Saygi, Farklilik ve

etkisini yorumlayabilme.” Cesitlilik, Kapsayicilik, Is Birligi

SB.5.1.3. “Toplumsal birligi siirdiirmeye yonelik yardimlagsma ve Is Birligi, Kapsayicilik, Sosyal

dayanigma faaliyetlerine katki saglayabilme.” Adalet

SB.5.4.1. “Demokrasi ve cumhuriyet kavramlari arasindaki iliskiyi Esitlik, Sosyal Adalet, Firsat

¢Oziimleyebilme.” Esitligi

SB.5.4.2. “Toplum diizenine etkisi bakimindan etkin vatandas Katilim, Sosyal Adalet, Esitlik

olmanin 6nemine yonelik ¢ikarimda bulunabilme.”

SB.5.4.3. “Temel insan hak ve sorumluluklarinin énemini Esitlik, Firsat Esitligi, Sosyal

sorgulayabilme.” Adalet, Kapsayicilik

SB.5.6.1. “Teknolojik gelismelerin toplum hayatina etkilerini Erisilebilirlik, Firsat Esitligi,

tartigabilme.” Sosyal Adalet

SB.5.6.2. “Teknolojik iiriinlerin bilingli kullaniminin 6nemine Erisilebilirlik, Firsat Esitligi

iligkin {iriin olusturabilme.”

Tablo 2'deki 8 6grenme ¢iktisi, kapsayici egitim ilkelerini yansitmaktadir. "Grup ve roller", "kiiltiirel
ozelliklere saygi", "toplumsal birlik, yardimlasma ve dayanisma", "Demokrasi ve Cumhuriyet", "etkin
vatandas", "insan hak ve sorumluluklari”, "teknolojik gelismeler ve topluma yansimalar" ve
"teknolojinin bilingli kullanim1" ifadeleri, kapsayici egitim degerlerini desteklemektedir (MEB, 2024).
Bu 6grenme ciktilari, kapsayicilik, esitlik, farklilik ve gesitlilik, farkliliklara saygi, is birligi, firsat
esitligi, erisilebilirlik, katilim ve sosyal adalet gibi temel kapsayici egitim ilkeleriyle giiclii bir iliski
igerisindedir.

Arastirmada ele alman smif diizeylerinden biri de 6. siiftir. Bu amagla, 6. simf SBDOP’de yer alan

kapsayici egitimle baglantili 6grenme ¢iktilar1 Tablo 3'te sunulmustur.

Tablo 3. 6. Siif SBDOP’de Kapsayici Egitim Ilkeleriyle Iliskilendirilen Ogrenme Ciktilari

Ogrenme . Mliskilendirilen Kapsayic1 Egitim
Ciktis1 Ogrenme Ciktisi $ flkesi /ilkzlel?; g
Kodu

SB.6.1.1. “Dabhil oldugu gruplarin ve bu gruplardaki rollerinin Kapsayicilik, Farklilik ve Cesitlilik,

zaman igerisinde degisebilecegine iliskin ¢ikarim Katilim
yapabilme”

SB.6.1.2. “Kiiltiirel baglarimizin toplumsal birlige etkisini Farkliliklara Sayg1, Farklilik ve

yorumlayabilme.” Cesitlilik, Is Birligi, Kapsayicilik

SB.6.1.3. “Toplumsal hayatta karsilasilan sorunlara yonelik ¢6ziim Katilim, s Birligi, Sosyal Adalet

Onerilerini miizakere edebilme.”

SB.6.2.3. “Ulkemizin Tiirk diinyasiyla kiiltiirel is birliklerini Kapsayicilik, Farklilik ve Cesitlilik,

yorumlayabilme.” Is Birligi

SB.6.4.2. “Toplumsal diizenin siirdiiriilmesinde temel hak ve Esitlik, Sosyal Adalet, Firsat

sorumluluklarin 6nemini yorumlayabilme.” Esitligi

SB.6.4.3. “Vatandaslik haklarinin kullaniminda dijitallesme ve Erisilebilirlik, Firsat Esitligi, Sosyal

teknolojik gelismelerin etkilerini sorgulayabilme.” Adalet, Katilim

SB.6.6.1. “Ulasim ve iletisim teknolojilerindeki gelismelerin Erisilebilirlik, Farklilik ve

kiiltiirel etkilesimdeki roliinii yapilandirabilme.”

Cesitlilik, Kapsayicilik

Tablo 3'teki 7 6grenme c¢iktisi, kapsayici egitimle ilgili ilkeleri ve degerleri yansitmaktadir. "Grup ve
roller", "kiiltiirel baglar ve toplumsal birlik", "toplumsal yasamdaki sorunlara ¢6ziim getirme", "kiiltiirel

is birligi", "temel hak ve sorumluluklar”,

"n n

vatandaslik haklar1" ve "kiiltiirel etkilesim" ifadeleri bunu
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gostermektedir (MEB, 2024). Ozellikle, bu ogrenme c¢iktilar1 kapsayicilik, farklilik ve cesitlilik, katilim,
farkliliklara saygi, is birligi, sosyal adalet, esitlik, firsat esitligi ve erisilebilirlik gibi temel kapsayici
egitim ilkelerini vurgulamaktadir.

Aragtirmanin kapsadigi bir bagka sinif diizeyi de 7. simftir. Bu amagla, 7. stmf SBDOP'de yer alan
kapsayici egitimle baglantili 6grenme ¢iktilar1 Tablo 4'te sunulmustur.

Tablo 4. 7. Simif SBDOP’de Kapsayic1 Egitim Ilkeleriyle Iliskilendirilen Ogrenme Ciktilari

Ogrenme . iliskilendirilen Kapsayic1 Egitim
Ciktisi Ogrenme Ciktisi $ Tlkesi /ilklélezi g
Kodu

SB.7.1.1. “Dahil oldugu gruplarda ve sosyal hayatta etkili Katilim, Is Birligi, Kapsayicilik

iletisimin 6nemini sorgulayabilme.”

SB.7.1.2. “Ozel gereksinimli bireyler icin firsat esitligini Firsat Esitligi, Esitlik, Erisilebilirlik,

siirdiirmeye yonelik fikir {iretebilme.” Kapsayicilik, Sosyal Adalet

SB.7.1.3.  “Tirk toplumunun milli meseleler karsisinda gosterdigi Kapsayicilik, Farklilik ve Cesitlilik
tutum ve davraniglara iligkin ¢ikarim yapabilme.”

SB.7.2.1. “Kiiresellesmenin insan ve toplum hayatinda meydana Farklilik ve Cesitlilik, Kapsayicilik
getirdigi degisimi yorumlayabilme.”
SB.7.2.2. “Bolgesel ve kiiresel sorunlarin ¢éziimiinde iilkemizin Is Birligi, Sosyal Adalet,
roliinii 6zetleyebilme.” Kapsayicilik
SB.7.4.1. “Tiirkiye Cumhuriyeti’nin temel niteliklerini Esitlik, Sosyal Adalet, Kapsayicilik
Ozetleyebilme.”
SB.7.4.3. “Ulkemizdeki demokrasinin gelisimini, demokrasinin Katilim, Esitlik, Sosyal Adalet,
temel ilkeleri agisindan yorumlayabilme.” Firsat Esitligi
SB.7.4.4. “Demokrasinin uygulama stirecinde karsilagilan sorunlari Sosyal Adalet, Esitlik, Katilim
Ozetleyebilme.”
SB.7.6.3. “Toplumsal hayatta karsilagabilecegi bir probleme Sosyal Adalet, Katilim, s Birligi

yonelik bilimsel sorgulama yapabilme.”

Tablo 4'teki 9 6grenme ¢iktis1, kapsayici egitim ilkeleriyle uyumlu ifadeler igermektedir. Ozellikle "grup
ve etkili iletisim", "6zel gereksinimli bireyler ve firsat esitligi", "tutum ve davranislar”, "kiiresellesme
ve toplum hayatindaki degisimler", "bdlgesel ve kiiresel sorunlar”, "Cumhuriyetin temel nitelikleri",
"demokrasinin temel ilkeleri", "demokrasinin uygulama siireci ve karsilagilan sorunlar" ve "toplumsal
yasamdaki problemler” ifadeleri, kapsayici egitimin temel prensiplerini yansitmaktadir (MEB, 2024).
Bu 6grenme ¢iktilariin; Katilim, Firsat Esitligi, Esitlik, Erisilebilirlik, Kapsayicilik, Sosyal Adalet, Is

Birligi ve Farklilik ve Cesitlilik gibi kapsayici egitim ilkeleriyle iliskili oldugu goriilmektedir.

Arastirma kapsaminda kapsayici egitim ile iliskilendirilen 6grenme ¢iktilarinin 6grenme alanlarina gore
dagilimi analiz edilerek Tablo 5'te sunulmustur.

Tablo 5. Kapsayici Egitim ile iliskilendirilen Ogrenme Ciktilarinin Ogrenme Alanlarina Gére Dagilimi

Ogrenme Alam 4.simf S.simf 6.s1mf 7.simf Toplam
Birlikte Yasamak 3 3 3 3 12
Evimiz Diinya - - 1 2 3
Ortak Mirasimiz - - - - -
Yasayan Demokrasimiz 2 3 2 3 10
Hayatimizdaki Ekonomi - - - - -
Teknoloji ve Sosyal Bilimler 1 2 1 1 5
Toplam 6 8 7 9 30

Tablo 5'e gore, SBDOP'deki kapsayici egitimle iliskili 6grenme ciktilar1 en ¢ok "Birlikte Yasamak" (12),
ardindan "Yasayan Demokrasimiz" (10), "Teknoloji ve Sosyal Bilimler" (5) ve "Evimiz Diinya" (4)
alanlarinda bulunmaktadir. "Ortak Mirasimiz" ve "Hayatimizdaki Ekonomi" alanlarinda ise bu tiirden
bir iligki kurulamamistir. Kapsayici egitimle ilgili 6grenme ¢iktilarinin en fazla oldugu sinif 7. sinif (9),
en az oldugu sinif ise 4. sinif (6) olarak belirlenmistir.
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Sonug¢ ve Tartisma

Arastirma sonucunda, 2024 SBDOP’nin, 6grenme ¢iktilar1 ve 6grenme alanlari bakimindan kapsayici
egitim ile yakin iliskili oldugu tespit edilmistir. Bu durum, sosyal bilgiler dersinin, 6n yarg: ve diger
ayrimcilik tiirleri gibi karmasik konularda kritik bir rol oynayabilecegini gostermektedir (Nelson ve
Pang, 2014). Bu baglamda sosyal bilgiler dersi, kapsayici egitim baglaminda, farkli 6grenci gruplarina
hitap edecek sekilde icerikleri diizenleyen, etkin vatandaslik becerilerini ve temel degerleri asilayan bir
ders olarak tanimlanabilir (Temur, 2024a). Ciinkii sosyal bilgiler dersi, tiim 6grencilere kapsayici ve cok
yonlii bir bakis agis1 kazandirarak, toplumsal yasam pratiklerinde bilgi ve becerilerini etkili bir sekilde
kullanmalarini saglar (Oner, 2022). Ayrica “National Council for the Social Studies” [NCSS] (1992),
kiiltiirel ¢esitliligin hakim oldugu bir diinyada demokratik bir toplum insa etmenin, sosyal bilgilerin
temel amaglarindan biri oldugunu vurgulamistir. Bu baglamda, sosyal bilgiler dersi, ¢cok disiplinli bir
yapiya sahip olarak bireysel hak ve ozgirliikkler, farkliliklara saygi ve deger verme gibi Onemli
kavramlar ele almaktadir (Kogoglu ve Egiiz, 2019). Konak ve Ay (2019) ise sosyal bilgiler dersinin
gergek yasam oOrnekleri sunarak demokratik degerleri toplumun her kesimine aktarmayi ve toplumsal
uyumu giiclendirmeyi hedefledigini ifade etmistir. Kapsayici egitimin de temel hedeflerinden biri, ulusal
ve uluslararast degerlerle uyumlu bireylerin yetistirilmesi yoluyla kapsayici bir toplumsal yapi
olusturmaktir (Amor vd., 2018). Bu bakis acistyla, sosyal bilgiler dersi ve kapsayici egitim, bireyin
toplumsal varligini giiclendirmeyi amaglayan birgok ortak amaca sahip oldugunu goéstermektedir
(Simsek ve Kilcan, 2023). Nitekim, sosyal bilgiler dersi, 6grencilere toplumsal yasam pratiklerinde etkin
rol almalarin1 saglayacak bilgi, beceri ve tutumu kazandirarak kapsayici bir toplum insasina katkida
bulunur (Temur, 2024b).

Aragtirma sonucunda SBDOP'de 4. sinifta 6, 5. sinifta 8, 6. smifta 7 ve 7. sinifta 9 6grenme ciktisinin
kapsayic1 egitimle iliskilendirildigi tespit edilmistir. Bu bulgular, Temur'un (2024a) 2018 SBDOP ile
ilgili yaptig1 calismayla da ortiismektedir. Temur'un arastirmasinda da 4. sinifta 6, 5. sinifta 9, 6. sinifta
7 ve 7. smifta 8 0grenme ¢iktisinin kapsayici egitimle iliskilendirildigi sonucuna ulasilmistir. Ancak
2018 SBDOP'ye kiyasla 2024 SBDOP'de 5. ve 7. simflarda kapsayici egitimle iliskilendirilmis dgrenme
¢iktilari sayilarinda farkliliklar géze carpmaktadir. Nitekim 2024 SBDOP'de 5. smifta 1 grenme ¢iktist
azalirken, 7. sinifta 1 6grenme ¢iktis1 artmistir. Ayrica 6grenme ¢iktilarinda gegen ve kapsayici egitim
ile iliskilendirilen ifadeler incelendiginde “toplumsal biling ve duyarlilik, demokrasi ve vatandaslik,
kiiltiirel farkindalik ve iletisim, teknoloji kullanim1 ve bilinci, grup dinamikleri ve roller gibi temalar
goriilmektedir. Bu baglamda 6grenme ¢iktilarinda gegen ve kapsayici egitim ile iligkilendirilen ifadeler
dogrultusunda sosyal bilgiler dersi ve kapsayici egitimin, 6grenme ortaminda bireysel ve kiiltiirel
farkliliklara saygi duyma, esitlik¢i bir ortamda bilgi ve beceri kazanma, aktif vatandaslik, toplumsal
birlik ve beraberlik, dijital okuryazarlik ve kiiresel sorunlara duyarlilik gibi bir¢ok ortak noktada
kesistigi sOylenebilir. Ciinkii kapsayici egitim, her 6grencinin farkli ihtiyaglarina cevap vermeyi
amaglayarak fiziksel, zihinsel ve kiiltlirel farkliliklara saygi gosterip ayrimciligi en aza indirirken
(Giiltekin-Talayhan ve Sakiz, 2022), sosyal bilgiler dersi de farkli kiiltiirleri ele alarak dgrencilerin
empati ve hosgériilerini gelistirir (Ainscow vd., 2006; Ontas, 2024). Bu iki alanin birlesimiyle dgrenciler
esitlik¢i bir ortamda bilgi ve beceri kazanarak aktif vatandaslar olarak yetisirler. Dahasi, sosyal bilgiler
dersi, 6grencilerin haklarin1 anlamalarina ve toplumda aktif rol almalarma yardime1 olurken (Bérubé,
2003; Yildirrm ve Ontas, 2023) kapsayici egitim her dgrencinin 6zel ihtiyaglarina cevap vermeyi ve
ayrimciligl azaltmayi hedefler (Arduin, 2015; Lauchlan ve Boyle, 2007). Bu sayede 6grenciler, esit
haklara sahip olduklarin1 ve potansiyellerini gelistirebileceklerini hissederler. Kapsayici egitim ayrica
dijital esitsizlikleri ortadan kaldirarak tiim 0grencilere esit dijital erisim imkani saglamay1 ve dijital
okuryazarlik becerilerini gelistirmeyi amaglar (Anderson ve Devine, 2018; Smith, 2002). Sosyal bilgiler
dersi de Ogrencilere dijital vatandaglikla ilgili temel kavramlar1 kazandirarak onlar dijital diinyada
bilingli ve sorumlu bireyler olarak yetistirir (Temur, 2023b). Kapsayic1 egitim, ¢esitliligi bir zenginlik
olarak goriirken (Chatterjee, 2021; Florian, 2017) sosyal bilgiler dersi de kiiltiirel ¢esitliligi kucaklar ve
is birligi i¢inde saygi ve sevginin hakim oldugu bir toplum insa etmeyi amaglar (Temur, 2024c). Son
olarak, sosyal bilgiler dersi, 6grencileri kiiresel sorunlara duyarli bireyler olarak yetistirmede 6nemli bir
rol oynar ve farkl kiiltiirlere kars1 onyargilar1 sorgulama ve kiiresel sorunlara duyarlilik kazandirma
acisindan zengin icerik sunar (Temur, 2024a, 2024b, 2024c).
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Arastirma sonucunda elde edilen bir baska sonug ise 2024 SBDOP’de yer alan ve kapsayici egitim ile
iligkilendirilen 6grenme ciktilarinin sirasiyla en fazla “Birlikte Yasamak”, “Yasayan Demokrasimiz”,
“Tekonoloji ve Sosyal Bilimler” ve “Evimiz Diinya” 6grenme alaninda yer aldigidir. Her ne kadar
Temur (2024b, 2024c) ve Ontas (2024) tarafindan yapilan calismalar, sosyal bilgiler ders kitaplarmdaki
gorsel ve metinlerin kapsayici egitim baglaminda incelenmesine odaklanmis olsa da bu arastirmalarin
bulgular1 mevcut ¢alisma sonuclartyla paralellik gostermektedir. Ozellikle ders kitaplarinda Birey ve
Toplum, Etkin Vatandaslik, Kiiltiir ve Miras, Kiiresel Baglantilar, Bilim, Teknoloji ve Toplum ile
Insanlar, Yerler ve Cevreler 6grenme alanlarinda kapsayici egitime iliskin unsurlarin bulunmasi,
SBDOP’nin kapsayici egitime hizmet eden énemli bir argiiman olusturdugunu ortaya koymaktadir. Bu
durum, &gretim programinda yer alan kapsayici ilkelerin ders materyallerine de yansidigini ve bdylece
egitimin biitliinlinde kapsayiciligin desteklendigini diisiindiirmektedir. Ayrica kapsayici egitim ile
iligkilendirilen 6grenme ciktilarinin en fazla yer aldig1 sinif diizeyinin 7.smif, en az yer aldigi simf
diizeyinin ise 4.sinif oldugu goriilmiistiir. Temur (2024a) ise 2018 6gretim programinda en fazla 5.sinif
en az ise 4.sinif diizeyinde kapsayici egitim ile iliskilendirilen 6grenme ¢iktilarinin oldugunu tespit
etmistir. Bu durum Temur’un yaptig1 calismada 4.sinif diizeyi ile benzerlik gosterirken 7.sinif diizeyinde
farklilik gostermektedir. Bu baglamda SBDOP’de yer alan "Birlikte Yasamak" alani, bireysel ve kiiltiirel
farkliliklara saygi, hak ve ozgiirliikler ile toplumsal birlik ve beraberlik temalarini isleyerek (MEB,

n "

2024) kapsayici egitimin temel ilkelerinden olan "bireysel farkliliklara saygi”, "empati", "toplumsal
kabul", "sorumluluk", "ényarg1" ve "kalip yargilar1 asma" gibi degerleri desteklemektedir (Oner, 2022;
Unal, 2021). "Yasayan Demokrasimiz" alani, bireysel hak ve 6zgiirliiklerin yani sira etkin vatandaslhk
sorumluluklarini ve dezavantajli gruplarin toplumsal hayata katilimini tesvik ederek (Center for Civic
Education, 1994) egitimde birligi ve farkliliklara saygiy1 gelistirmeyi amaglamaktadir. Bu alan, gogmen
ogrencilerin vatandaslik ile ilgili hak, sorumluluk ve 6devlerini 6grenmelerinde de kilit rol oynamaktadir
(Bozkaya, 2020; Kececi, 2019; Temur, 2023a). "Evimiz Diinya" alani, kiiltiirel is birligi, kiiresellesme
ve toplumsal yasama etkileri ile bolgesel ve kiiresel sorunlar gibi konulari ele alarak (MEB, 2024) farkli
kiiltiirlere kars1 6nyargi ve kalip yargilar1 sorgulamayi, ¢ok kiiltiirliiliige saygiy1 tesvik etmeyi ve kiiresel
sorunlara karst duyarlilik kazandirmayi amaglamaktadir (Kegeci, 2019; Ketenoglu-Kayabasi, 2022;
Sakiz, 2024; Temur, 2024a). Son olarak, "Teknoloji ve Sosyal Bilimler" alani, dgrencilerin dijital
diinyada bilingli bireyler olarak hareket etmelerini, teknolojinin sundugu imkanlardan faydalanirken etik
degerleri gozetmelerini ve toplumsal teknolojik gelismelere karst sorumlu bir sekilde katkida
bulunmalarini saglamay1 amaglayarak (MEB, 2024, s.7) kapsayici egitime hizmet etmektedir (Temur,
2023b; Ydo, 2020). Bu dort 6grenme alan1 da ogrencilerin kendilerini ve g¢evrelerini daha iyi
anlamalarina, toplumsal yap1 ve etkilesimleri fark etmelerine ve bilingli ve sorumlu bireyler olarak
yetismelerine katkida bulunmaktadir.

Oneriler

1. Bu calismada SBDOP’nda yer alan 6grenme ¢iktilar1 kapsayici egitim ilkeleri agisindan
incelenmistir. SBDOP’nin deger, beceri, yetkinlik, 6zel ve genel amaglarmin kapsayici egitim
acisindan incelendigi bagka arastirmalarin da yapilmasi 6nerilmektedir.

2. Bu calisma, sosyal bilgiler dersi 0Ozelinde kapsayict egitim ilkelerinin programdaki
yansimalarini ortaya koymustur. Benzer sekilde, diger temel derslerin, (Tiirkge, Matematik, Fen
Bilimleri vb.) 6gretim programlarindaki 6grenme ¢iktilarinin da kapsayici egitim ilkeleriyle ne
diizeyde ortiistiigii disiplinler arasi bir yaklagimla analiz edilebilir. Bu tiir aragtirmalar, farkli
disiplinlerdeki kapsayict egitim potansiyelini belirleyerek, programlar arasi tutarliligin
saglanmasina katki sunacaktir.

3. Ogretim programindaki dgrenme giktilarimin tamamlayicisi olarak, dgretmenlerin kapsayict
egitim ilkelerini smf i¢i uygulamalarina nasil yansittiklart ve bu siliregteki zorluklari
aragtirilabilir. Nitekim, kapsayici egitimde dgretmenlerin merkezi rolii g6z oniine alindiginda
(Temur ve Uslu, 2024) G6gretmenlerle yapilacak nitel caligmalar (miilakat, gézlem vb.)
programin sahadaki yansimalar1 hakkinda degerli bilgiler sunacaktir.

4. Calismada kapsayici egitim ile iligkilendirilen 6grenme ¢iktisi sayisinin en az 4.sinif diizeyinde
oldugu tespit edilmistir. Bu nedenle, 4. smifta kapsayici egitim uygulamalarina agirlhik
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verilmesi, 6grencilerin Onyargilarini asmalarina, farkliliklara saygi duymalarina ve kapsayici
bir toplumun iiyeleri olmalarina yardime1 olabilir.
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Yapay Zekd Kullamm Beyami:: Bu calismada herhangi bir yapay zeka araci veya modeli
kullanilmamustir.

Cikar Catismas1 Beyami: Bu calismada herhangi bir ¢ikar ¢atismasi bulunmamaktadir.

Etik Onay Beyam: Bu calisma, etik kurul onay1 gerektiren herhangi bir insan veya hayvan deneyi
icermemektedir.

Fon Kaynaklar1 Beyani: Bu calisma i¢in herhangi bir kurum veya kurulustan fon destegi alinmamustir.

Veri Paylasimi Beyami: Bu ¢aligma kapsaminda kullanilan veriler, kamuya agik kaynaklardan elde
edilmistir ve herhangi bir kisisel veri igermemektedir.
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