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Giris: Ozel gereksinimli bireylerin tipik gelisen bireylere gére mahremiyet ihlali yasama olasiliklarinin daha
yiiksek oldugu yapilan gesitli galismalar sonucunda ortaya konmustur. Ozel gereksinimli bireylerin mahremiyet
konusundaki gerekli bilgileri edinebilmeleri igin mahremiyet konusunda egitimsel miidahalelerde bulunulmasi
gerekmektedir. Bu noktada dzel egitim 6gretmenlerine dnemli sorumluluklar diismektedir. Bu ¢aligmada 6zel
egitim Ogretmenlerinin  mahremiyet egitimine iligkin goriislerinin  ve deneyimlerinin incelenmesi
amaglanmaktadir.

Yontem: Bu ¢aligsmada nitel aragtirma tiirlerinden biri olan olgubilim deseni kullanilmistir. Calisma grubu 20 6zel
egitim Ogretmeninden olugmaktadir. Caligmada veri toplamak amaciyla yari yapilandirilmig goriisme formu
kullanilmistir. Gorligmeler yiiz yiize gergeklestirilmistir. Elde edilen veriler icerik analizi yontemi kullanilarak
analiz edilmistir.

Bulgular: Analizler sonucunda mahremiyet egitiminin igerigi, mahremiyet ihlalleri ve bas etme ydntemleri,
mahremiyet egitiminin sinif i¢inde 6gretimi ve ailelerin katilim diizeyi olmak iizere dort ana tema ortaya
¢ikartilmigtir.

Tartisma: Arastirma bulgular1 6zel egitim 6gretmenlerinin mahremiyet egitiminin igerigine, mahremiyet ihlalleri
ile bas etme yontemlerine ve 6gretim siirecine yonelik sinirli bilgi ve beceriye sahip oldugunu ortaya koymaktadir.
Ayrica arastirma bulgulart mahremiyet egitimi siirecinde aile ig birliginin yetersiz oldugunu ve ailenin katiliminin
bir¢ok etmene bagl olarak degistigini gostermektedir. Bu arastirmada elde edilen bulgularin alanyazinda yer alan
calismalarla benzer oldugu ve 6zel egitim dgretmenlerine yonelik yapilandirilmig programlara ve aile katilimim
artirmaya yonelik ¢aligmalara ihtiya¢ oldugunu destekler nitelikte oldugu goriilmektedir.

Anahtar sozciikler: Mahremiyet, mahremiyet egitimi, 6zel egitim, 6zel egitim 6gretmeni, dzel gereksinimli birey.
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incelenmesi. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 27(3), 493-510.
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Giris

Bireysel ve toplumsal yasamin temel yapilarindan birini olusturan (Yiiksel, 2003a) mahremiyet; bir
toplumun kiiltiiriine, sahip oldugu degerlere ve ahlaki yapisina bagl olarak farklilik gdsteren bir kavramdir
(Karagiille, 2015). Mahremiyet kavraminin zamana, mekana ve kisiye gore farklilik gdstermesinden dolayi
alanyazinda mahremiyet kavramina yonelik birden fazla tanimlama yapildigi gériilmektedir. Mahremiyet kavrami
genel olarak gizlilik, 6zel yasam, 6zel alan, sinirlar ve kisisel bilgiler anlamlarinda kullanilmaktadir (Aile ve Sosyal
Hizmetler Bakanligi [ASHB], 2023]. Mahremiyet kavrami, bireylerin kendi 6zel yasam alanlarini, kigisel
bilgilerini ve hayatlarini bagkalarindan koruma hakkini ifade etmektedir. Bir baska ifadeyle mahremiyet, kisinin
kendi hayatiyla ilgili bilgileri ne dl¢iide ve nasil paylasacagina kendisinin karar vermesi anlamina gelmektedir
(Yiiksel, 2003b). Mahremiyet kavrami, bireysel mahremiyet, bilgi mahremiyeti ve mekansal mahremiyet olmak
iizere ii¢ boyuttan olusmaktadir. Bireysel mahremiyet bireyin psikolojik iyi olusunu zedeleyecek durumlardan ve
bireyi haksiz miidahalelerden korumayi; bilgi mahremiyeti kisiye ait bilgilerin toplanmasi, saklanmasi, islenmesi
ve dagitiminin nasil olacagini kontrol etmeyi; mekansal mahremiyet ise bireyin yakin fiziksel ¢evresini korumay1
icermektedir (ASHB, 2023). Mahremiyet kavrammin tanmimlanmasi, sinirlart ve boyutlart dogrultusunda
mahremiyet egitiminin genel gergevesi belirlenmektedir (Kurtulus, 2022). Bireylerde mahremiyet bilincini
olusturabilmek i¢in bireylere mahremiyet egitiminin sistemli bir sekilde sunulmasi gerekmektedir.

Mahremiyet egitimi verilme siirecinde anne ve babalara dnemli sorumluluklar diismektedir. Bu nedenle
mahremiyet egitimi konusunda anne ve babalarin farkindalik ve bilgi diizeylerinin yiiksek olmasi oldukga
onemlidir. Ozel gereksinimli cocuga sahip ailelerin mahremiyet egitimi konusundaki bilgi diizeylerine
bakildiginda yeterli bilgi diizeyine sahip olmadiklar1 goriilmektedir (Atbasi, 2016; Bostan, 2024; Caliskan, 2019;
Kurtulus, 2022; Kiirtiincii & Kurt, 2020). Ozel gereksinimli bireylerin saglikli bir sekilde gelisebilmeleri igin
ailelerin mahremiyet egitimi konusunda bilinglendirilmesi 6nemli ve gerekli goriilmektedir. Ailelerinin
mahremiyet egitimi konusunda dgretmenlerle is birligi icerisinde olmasi ¢ocuklara yonelik mahremiyet ihlallerini
azaltmaktadir (Akdemir, 2024; Ramirez vd., 2011; Strnadova vd., 2022; Strnadovd, Loblinzk vd., 2022). Ozel
egitim Ogretmenlerinden, ozel gereksinimli ¢ocuklara yonelik mahremiyet egitimi konusunda aileleri
bilinglendirmeleri ve bu siireci ailelerle is birligi i¢inde yiiriitmeleri beklenmektedir. Ozel egitim 6gretmenlerinin
bu tiir ¢alismalari gerceklestirebilmesi i¢in mahremiyet egitimi konusunda olumlu tutuma sahip olmalari
onemlidir. Lisans diizeyinde saglanacak sistematik egitim, ogretmenlerin sahaya daha donanimli ¢ikmasini
saglayarak, hem erken yasta etkili mahremiyet egitimi verilmesini hem de aile is birliginin giiglenmesini
destekleyerek olumlu tutuma katki saglayabilecektir (Kurtulus, 2022). Ozel egitim 6gretmenlerinin olumsuz tutum
ve davranisa sahip olmasi 6zel gereksinimli bireylerin mahremiyet egitimi siirecini olumsuz etkileyebilmektedir
(Cakmak & Cakmak, 2018).

Mahremiyet egitimi; cinsel egitimi de igeren, cocuk ve ergenlerin cinsiyet rolleri hakkinda bilgi sahibi
olmasini, kendi ve diger bireylerin 6zel alanlarini fark etmesini ve korumasini amaglayan kapsamli bir egitim
olarak ifade edilmektedir (Giines, 2017). Uluslararasi literatiirde, mahremiyet egitiminin cinsel egitimi igerdigi ve
onunla sinirh olmadig1 vurgulanmaktadir. Ornegin, UNESCO'nun kapsamli cinsellik egitimi (Comprehensive
Sexuality Education — [CSE]) rehberinde, cinsellik egitiminin sadece biyolojik bilgilerle smirli kalmayip,
bireylerin duygusal, sosyal ve biligsel gelisimlerini de kapsadigi belirtilmektedir. Bu yaklagim, bireylerin kendi
bedenleri ve iligkileri hakkinda bilingli kararlar almalarini, cinsel istismardan korunmalarint ve saglikli iliskiler
kurmalarini desteklemektedir. Giiniimiizde mahremiyet egitiminin daha c¢ok cinsel egitim ile karistirildig1 ve pek
¢ok yerde birbirinin yerine kullanildig1 goriilmektedir. Fakat mahremiyet egitimi cinsel egitimden daha kapsamli
bir kavramdir. Cinsel egitimi de i¢ine alan mahremiyet egitimi, 6zellikle cocuklarin hem kendi 6zel alanlarint hem
de diger kisilerin 6zel alanlarini fark edip sosyal yasamlari iginde bu 6zel alanlar1 6grenmesini, saygi duymasini
ve bunu muhafaza etmesini kapsamaktadir (Akcan, 2016; Diler, 2014; Tasc¢1, 2010). Egitim ortamlarinda verilen
mahremiyet egitimi, yalnizca biyolojik bilgilerle sinirli kalmayip sosyal, duygusal ve biligsel gelisimlerini
destekleyerek, ¢ocuklarin cinsel istismar gibi risklerden korunmalara ve sosyal iliskilerini saglikli bigimde
stirdiirmelerine yardimci olmaktadir (Barron & Topping, 2013). Mahremiyet egitimi; bireylerin kendileri ve
cevreleriyle ilgili bilingli ve saglikli kararlar alabilmeleri, bedenlerini koruyabilmeleri ve toplumsal hayatta
uyumlu ve saygili davranabilmeleri igin kritik bir egitim alanidir. Bu egitimlerin sistematik ve kapsayici bir sekilde
verilmesi, cocuklarin saglikli gelisimleri i¢in dnemlidir (Akcan, 2016; Atbasi, 2016; Goldman & Grimbeek, 2015;
Kenny et al., 2012; UNESCO, 2018). Mahremiyet egitimi, iyi ve kotii dokunus kavramlarini, 6zel bolgeleri ve
kisisel alanlari, viicut sistemlerinin ¢alisma prensiplerini, cinsel egitimi, sosyal iliskilerde sinirlarin belirlenmesini,
hayir diyebilme becerisini, kisisel bilgilerin paylasilmasinda sinirlarin belirlenmesini, 6zgiivenin gelistirilmesini,
sevgi, saygl, giiven ve mahremiyet kavramlar arasindaki fark ve sinirlar1 kapsamaktadir (Aile ve Sosyal Politikalar
Bakanligi [ASPB], 2017).

Mahremiyet ihlalleri konusunda 06zel gereksinimli bireylerin yiiksek risk grubunda yer aldigi
bilinmektedir (Atbasi, 2016; Casteel vd., 2008). Nitekim yapilan bir ¢alisma sonucunda 6zel gereksinimli
bireylerin tipik gelisim gosteren bireylere gore dort kat daha fazla mahremiyet ihlali yagsadigi bulunmustur (Martin
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vd., 2006). Ozel gereksinimli bireylerin, biligsel smirhiliklar, sosyal-iletisim becerilerindeki eksiklikler ve
gelisimsel farkliliklar nedeniyle istismar1 fark etme, reddetme ve yasadiklarini bildirme konusunda yetersiz
olabildikleri; bu durumun da onlarin mahremiyet ihlallerine kars1 daha yiiksek risk altinda olmalarina neden oldugu
bildirilmektedir (Giines-Ozler & Yildiz, 2025; Ocal, 2021). Ozel gereksinimli bireylerin mahremiyet konusunda
bilgi diizeylerinin yetersiz olmasi cinsel istismara maruz kalma riskini artirdig1 (Nemmezi-Karaca & Uzun-Cigek,
2022) gibi uygun olmayan cinsel davranislarin (Pryde & Jahoda, 2018) ortaya ¢ikmasina da sebep olabilmektedir.
Ozel gereksinimli bireylerin akranlariyla sosyallesme firsatlarinin sinirli olmasi, sosyal normlar1 dgrenme ve
uygulama konusunda eksiklik yasamalarina yol acabilmektedir. Sosyal etkilesimler, bireyin kisisel sinirlari,
baskalarinin 6zel alanlarina saygi gosterme ve uygun fiziksel mesafe gibi mahremiyete iligkin davraniglari
gozlemleyerek Ogrenmesini saglamaktadir (Sullivan & Caterino, 2008). Bu baglamda, sosyal izolasyon
mahremiyet becerilerinin edinimini olumsuz etkileyebilmektedir. Ancak, sosyallesmenin bazi durumlarda tersine
etki yaratabilecegi ve bireyin uygun olmayan davranislar1 model alma riski de oldugu unutulmamalidir.
Dolayisiyla, 6zel gereksinimli bireyler igin sosyallesme deneyimlerinin yapilandirilmis, gézetimli ve egitimsel
igerikle desteklenmesi biiyiik 6nem tasimaktadir. Nitekim Davis ve digerleri (2016), 6zel gereksinimli bireylere
mahremiyet konusunda sistematik bir egitim sunulmadig takdirde, uygun olmayan davranis kaliplarinin devam
edebilecegini ve bu durumun zamanla daha da pekisebilecegini belirtmektedir. Bu nedenle 6zel gereksinimli
bireylere yonelik mahremiyet egitimi konusunda ¢alismalara yer verilmesi biiyiik 6nem tasimaktadir (Giines-Ozler
& Yildiz, 2025). Bu noktada dzel egitim 6gretmenlerine dnemli sorumluluklar diismektedir (Akdemir, 2024). Ozel
egitim Ogretmenlerinin mahremiyet egitimi konusunda farkindalik ve bilgi diizeylerinin yliksek olmasi 6zel
gereksinimli bireylere yonelik mahremiyet egitimi sunulmasinda dnemli bir rol oynamaktadir (Strnadova vd.,
2022).

Mahremiyet egitimi ile ilgili yapilan ¢aligmalar incelendiginde, ¢cogunlukla ebeveynlerin (Kuzgun, 2024;
Tirkyilmaz, 2019; Yal¢in vd., 2023), okul dncesi 6gretmenlerin ve rehber 6gretmenlerin (Caligkan, 2019; Unal,
2019) ya da okul yoneticilerinin (Kogoglu & Avci, 2022) goriislerinin ele alindig1 goriilmektedir. Ancak bu
caligmalarin ¢ogu, tipik gelisim gosteren ¢ocuklara odaklanmakta; 6zel gereksinimli bireyleri yeterince
kapsamamaktadir. Ozel gereksinimli bireylere yonelik mahremiyet egitimi {izerine yapilan arastirmalar oldukga
stirhidir (Kurtulus, 2022; Ocal, 2021). Ayrica, dzel egitim dgretmenlerinin bu siiregteki rollerini derinlemesine
ele alan ¢aligmalara da literatiirde yeterince yer verilmemektedir. Uluslararast alanda yapilan bazi ¢alismalar, 6zel
gereksinimli bireylerin mahremiyet ve cinsellik egitimine iligkin 6gretmen, ebeveyn ve grenci perspektiflerini
ortaya koymaktadir (Aderemi, 2014; Plaza-del-Pino vd., 2021; Strnadova vd., 2022). Ozellikle Ogretmenlerin
cinsellik egitimi konusundaki bilgi diizeyleri, mesleki yeterlilikleri ve tutumlari, egitimin niteligini dogrudan
etkileyen bir unsur olarak ele alinmaktadir (Howard-Barr vd., 2005; Ionescu vd., 2019). Bununla birlikte, birgok
calismanin drneklemi 6gretmen, 6grenci ve ebeveynlerden olusan karma gruplardan olusmakta; yalnizca 6zel
egitim dgretmenlerine 6zgii nitelikli aragtirmalara oldukca az rastlanmaktadir (Akdemir, 2024; Giines-Ozler &
Yildiz, 2025; Laganovska & Kviese, 2021; Maia & Vilaga, 2020). Citak-Tunc ve digerleri (2018) yaptigi
calismada, okul temelli gocuk cinsel istismar1 dnleme programlarinin etkililigini degerlendirse de 6zel egitim
alaninda goérev yapan 6gretmenlere yonelik 6zel alt analizler sunmamaktadir. Farantika ve digerleri (2024) de
erken ¢ocuklukta cinsel egitimin onleyici giiciine vurgu yaparken, egitimin nasil ve kim tarafindan verilecegi
konusundaki uygulamali bulgulara sinirli yer vermektedir.

Tim bu bulgular 1s18inda, 6zel gereksinimli bireylerin mahremiyet egitiminde &zel egitim
ogretmenlerinin tasidigt kritik rol bilinmesine ragmen, bu alandaki 6zgiil ¢alismalarda énemli bir eksiklik goze
carpmaktadir. Literatiirde yalnizca ozel egitim &gretmenlerini kapsayan ve onlarin mahremiyet egitimi
konusundaki bilgi, tutum ve uygulamalarini inceleyen 6zgiin nitelikteki arastirmalara rastlanmamaktadir. Bu
aragtirmada sadece 0zel egitim 6gretmenleriyle ¢alisilmasinin temel gerekgesi, bu 6gretmen grubunun hizmet
ogretmenlerinin 6zel gereksinimli bireylere mahremiyet egitimi verirken egitimin igerigi, yontemi ve aile ig birligi
siireclerini genel Ogretmen oOrneklemine goére anlamli bigcimde ayristirmasi beklenmektedir. Ozel egitim
ogretmenleri; zihinsel yetersizlik, otizm spektrum bozuklugu ve duyusal yetersizlikler gibi 6zel gereksinimleri
olan dgrencilerle ¢aligirken mahremiyet egitimini bireysellestirme, alternatif iletisim/davranig yontemi stratejileri
kullanma ve aileyle yogun ve stirekli is birligi kurma zorunlulugu ile karsilasmaktadir (Cakmak & Cakmak, 2018).
Nitekim Akdemir (2024) ve Strnadova, Loblinzk ve digerleri (2022) yaptiklar1 ¢alismalarda &gretmenlerin
mahremiyet egitimini 6zel gereksinimli bireylere uyarlamada ve miidahale etmede giiglik yasadigim
belirtmektedir. Ayrica, 6zel gereksinimli bireylerin mahremiyet ihlali yagsama riskinin daha yiiksek oldugu; bu
nedenle mahremiyet egitiminin 6zel egitim baglaminda kritik bir koruyucu islev gordiigii bilinmektedir (Akbas
vd., 2009). Ogretmenlerin istismar gostergelerini tanima/bildirme yeterliklerindeki degiskenlik de, bu gruba 6zgii
gereksinimlerin ayr1 bir 6érneklemde derinlemesine incelenmesini gerektirmektedir (Dilsiz & Magden, 2015).
Politika diizeyinde de, mahremiyet egitiminin erken yaslardan itibaren sistematik bigimde ele alinmasi ve
egitimcilerin bu konuda yapilandirilmis igeriklerle desteklenmesi Onerilmektedir (ASPB, 2017). Ayrica 6zel
egitim 6gretmenlerinin mahremiyet egitimine yonelik alg1 ve tutumlart mahremiyet egitiminin 6zel gereksinimli
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bireylere verilmesi noktasinda engel teskil edebilmektedir. Bu noktada 6zel egitim 6gretmenlerinin mahremiyet
egitimi 0gretimine yonelik olumlu tutum gelistirmelerini saglamak ve mahremiyet egitimi sunma becerilerini
gelistirmek icin Ozel egitim Ogretmenlerinin mahremiyet egitimine ydnelik deneyim ve goriislerini ortaya
¢ikartmak onemli hale gelmektedir (Akdemir, 2024; Maia & Vilaga, 2020; Strnadova vd., 2022). Bu sebeple, bu
¢alismada yalnizca 6zel egitim 6gretmenlerini kapsayan bir ¢calisma grubu tercih edilmistir. Bu ¢alismanin amaci,
0zel egitim dgretmenlerinin, 6zel gereksinimli 6grencilere yonelik mahremiyet egitimi konusundaki goriislerini ve
deneyimlerini belirlemektir. Arastirmadan elde edilecek bulgularin, 6gretmenlerin bu konuda karsilastiklari
zorluklari, ihtiya¢ duyduklari destekleri ve egitim siirecine dair deneyimlerini ortaya koymasi beklenmektedir. Bu
sayede mahremiyet egitimine yonelik Ogretmenlerin ihtiyag ve oOnceliklerinin daha iyi anlasilmasi
hedeflenmektedir.

1. Ozel egitim 6gretmenleri, mahremiyet egitiminin amac1 ve gerekliligi hakkinda ne diisiinmektedir?

2. Ozel egitim dgretmenleri, sinif ortaminda karsilastiklar1 mahremiyet ihlallerine nasil tepkiler vermekte
ve bu durumlarda hangi miidahale yontemlerini uygulamaktadir?

3. Mahremiyet egitiminin planlanmasi ve uygulanmasi siirecinde dikkat edilmesi gereken hususlar
konusunda 6zel egitim 6gretmenlerinin goriigleri ve deneyimleri nelerdir?

4.  Ogzel egitim 6gretmenleri, simif iginde mahremiyet egitimi kapsaminda hangi uygulamalara yer vermekte
ve bu siiregte ne tiir zorluklarla karsilasmaktadir?

5. Ozel egitim dgretmenlerinin, mahremiyet egitimi siirecinde ailelerle is birligi konusundaki goriisleri ve
deneyimleri nelerdir?

Yontem
Arastirma Modeli

Bu caligmada 6zel egitim 6gretmenlerinin mahremiyet egitimine iligkin goriislerini ve deneyimlerini
incelemek amaglanmaktadir. Bu ama¢ dogrultusunda, nitel arastirma yontemlerinden biri olan olgubilim
(fenomenoloji) deseni tercih edilmistir. Nitel arastirmalar, bireylerin sosyal gergeklikleri nasil algiladiklarini,
deneyimlediklerini ve anlamlandirdiklarini1 derinlemesine incelemeyi amaglayan, dogal ortamda veri toplamaya
dayali aragtirma tiirleridir (Yildirim & Simsek, 2021). Olgubilim deseni, bireylerin farkinda olduklari fakat iizerine
sistematik diisiinmedikleri bir olguya iligskin yasantilarini ve bu yasantilarin ortak anlamlarini ortaya koymay1
amaglamaktadir (Biylikoztirk vd., 2020). Bu yaklasim, katilimcilarin kisisel deneyimlerine odaklanarak, bir
olgunun 6ziinii ve o 6zde ortaklasan yonleri anlamay1 hedeflemektedir (Toprak, 2021). Creswell & Creswell’a
(2018) gore fenomenolojik arastirmalar, belirli bir olguyu yasamis bireylerin deneyimlerine dayanarak, o olgunun
yasanmis deneyimlerine iligkin ortak anlamlar1 agiga ¢ikarmaya ¢aligmaktadir. Bu baglamda olgubilim deseni,
ozel egitim 6gretmenlerinin mahremiyet egitimi ile ilgili deneyimlerini, algilarin1 ve anlam yapilarint ortaya
koyarak, konunun daha derinlikli ve biitiinciil bir sekilde anlasilmasina katk: saglamayi amacglamaktadir. Bu
aragtirmanin fenomeni, 6zel egitim ogretmenlerinin, 6zel gereksinimli dgrencilere yonelik mahremiyet egitimi
stirecinde edindikleri deneyimler, karsilagtiklar1 durumlar ve bu egitimi nasil anlamlandirdiklaridir (Giirbiiz &
Sahin, 2018).

Calisma Grubu

Bu arastirmada calisma grubunun olusturulmasinda, nitel arastirmalarda siklikla tercih edilen amagh
ornekleme yontemlerinden biri olan 6l¢iit 6rnekleme teknigi kullanilmistir. Amagli 6rnekleme, aragtirma
sorularina en iyi yanitt verebilecek, belirli niteliklere sahip bireylerin bilingli bir sekilde se¢ilmesini
hedeflemektedir (Creswell & Creswell, 2018; Sahin, 2014). Olgiit 6rnekleme ise, arastirmaya dahil edilecek
katilimcilarin, énceden belirlenen belirli bir kritere sahip olmalarini esas almakta ve bu sayede elde edilecek
verilerin derinligini ve niteligini artirmaktadir (Biiylikdztiirk vd., 2020). Bu dogrultuda arastirmanin 6lgiitleri, (a)
ozel egitim 6gretmenligi lisans programindan mezun olmak (b) en az bir yildir Milli Egitim Bakanligi’na bagl bir
kurumda 6zel egitim 6gretmeni olarak gérev yapiyor olmak ve (c) mahremiyet egitimi ile ilgili daha 6nce egitim
almig olmak ve mahremiyet egitimi ile ilgili sinif igerisinde ¢aligmalara yer vermis olmak seklinde belirlenmistir.
Belirlenen bu 6lglitler ¢ercevesinde, 2023-2024 egitim-6gretim yilinda Tiirkiye'nin farkli illerinde yer alan devlet
okullarinda gorev yapan 6zel egitim 6gretmenlerine ulagilmistir.

Katilimeilar, kolay erisilebilirlik ve goniilliiliikk esasina dayali olarak, arastirmacinin mesleki ag1 ve saha
baglantilar1 aracihigryla segilmistir. Bu kapsamda Istanbul, Ankara, izmir, Bursa ve Konya illerinde gorev yapan
ogretmenlere ulagilmig; olgiitleri karsilayan ve katilim i¢in goniillii olan toplam 20 6zel egitim 6gretmeni ¢aligma
grubunu olusturmustur. Tiirkiye genelinde bu 6lgiitleri karsilayan ¢ok sayida 6gretmen bulunmakla birlikte, bu
arastirmanin nitel desenle yiiriitiilmesi ve olgubilim yaklagiminda derinlemesine veri toplama gerekliligi nedeniyle
veri sayisal temsilden ¢ok anlam derinligiyle sinirlandirilmis, veri doygunlugu dikkate alinarak katilimci sayisina
ulasilmigtir (Creswell & Creswell, 2018). Bu nedenle yapilan 6n goriismelerde, mahremiyet egitimi ile ilgili daha
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once egitim almig ve mahremiyet egitimine yonelik sinif i¢erisinde ¢aligsmalara yer vermis dgretmenler calismaya
dahil edilmistir. Katilimcilara iliskin demografik bilgiler, arastirmada kullanilan kisisel bilgi formu araciligiyla
toplanmis ve Tablo 1'de sunulmustur.

Tablo 1
Katilimcilara Iligkin Demografik Bilgiler

Demografik bilgiler Degiskenler f %

o Kadin 14 70

Cinsiyet Erkek 6 30
o Lisans 13 65
Egitim diizeyi Yiiksek lisans 7 35
Anaokulu 1 5

I. kademe 4 20

Kademe I1. kademe 5 25

I1I. kademe 10 50

Hafif zihin 6 30

o Hafif otizm 8 40

Caligilan engel tiirii Orta-agir zihin 4 20
Orta-agir otizm 2 10

1-5 yil 6 30

6-10 yil 11 55

Caligma stireleri 11-15y1l 2 10
29 yil 1 5

. e . Evet 16 80
Mahremiyet egitimi alma durumlari Hayir 4 20

Arastirmacinin Rolii

Bu aragtirmada yer alan birinci aragtirmaci, 6zel egitim alaninda akademik dersler veren, mahremiyet
egitimi ve cinsel gelisim konularinda ¢ok sayida bilimsel calisma yiiriitmiis deneyimli bir uzmandir. ikinci
aragtirmact ise yliksek lisansini tamamlamig, 6zel gereksinimli bireylerle ilgili ¢alismalarda yer almig ve
mahremiyet egitimi konusunda saha deneyimine sahiptir. Birinci aragtirmaci 6zel egitim, cinsel egitim ve
mahremiyet egitimi alanlarinda nitel aragtirma yontemlerini kullanarak pek ¢ok bilimsel ¢alisma yiiriitmiistiir.
Ikinci arastirmact igin ise bu ¢alisma ilk nitel arastirma deneyimini olusturmaktadir. Ancak calisma 6ncesinde nitel
aragtirma yontemlerine yonelik yapilan literatiir taramasi ve birinci arastirmact rehberliginde nitel aragtirma
ornekleri iizerinde yiiriitiilen hazirliklar ile ikinci arastirmact nitel arastirma yontemlerine iliskin kuramsal bir
temel olusturmustur. Her iki aragtirmact da bu ¢alisma kapsaminda veri toplama, analiz ve yorumlama siire¢lerini
bilimsel etik g¢ercevede yiirlitmiistiir. Arastirmacilarin alan bilgisi ve deneyimi, c¢alismanin derinligini ve
giivenirligini artirmistir.

Veri Toplama Araclan
Kigisel Bilgi Formu

Katilimcilara ait demografik bilgileri elde etmek amaciyla hazirlanmistir. Kisisel bilgi formunda
O0gretmenin cinsiyeti, egitim durumu, mezun oldugu boliim, ka¢ yildir gérev yaptigi, ¢alistigi engel tiirii, ¢alistig
kademe ve mahremiyet egitimi alma durumu bilgilerine yer verilmistir.

Yar1 Yapuandiridmis Gériisme Formu

Bu arastirmada veri toplama araci olarak, nitel arastirmalarda sikga tercih edilen yari yapilandirilmis
goriigme yontemi kullanilmistir. Bu yontem, hem Onceden belirlenmis sorular araciligiyla sistematik veri
toplamaya hem de katilimcilarin cevaplarma goére derinlemesine bilgi edinmeye olanak tanimaktadir (Merriam &
Tisdell, 2015; Yildinm & Simsek, 2021). Arastirma kapsaminda hazirlanan goriisme formu, alan yazim
dogrultusunda olusturulmus; ardindan 6zel egitim ve cinsel gelisim alaninda uzman akademisyenlerin goriisleri
alinarak nihai haline getirilmistir. Goriismeler araciligiyla, 6zel egitim Ogretmenlerinin 6zel gereksinimli
ogrencilere yonelik mahremiyet egitimi konusundaki deneyim ve goriislerinin derinlemesine incelenmesi
hedeflenmistir. Bu ¢alismanin amacina uygun olarak ozel egitim 6gretmenlerine yonelik hazirlanan goriisme
sorulart mahremiyet egitiminin tanimi ve igerigi, sinif igerisinde karsilagilan mahremiyet ihlalleri ve ihlallere
yonelik bas etme yontemleri, mahremiyet egitimi 6gretim siireci ve ailenin katilimina yonelik konular1 i¢eren agik
uclu sorulardan olugmaktadir. Gorligme formunda 6zel egitim dgretmenlerinin mahremiyet egitimine iliskin goriis
ve deneyimlerini anlamaya yonelik 11 soru yer almaktadir. Bu sorular “Mahremiyet egitimi nedir?”, “Mahremiyet
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egitiminin amaci nedir?”’, “Mahremiyet egitimini kimler vermelidir?”, “Mahremiyet egitimi kimlere
verilmelidir?”, “Mahremiyet egitimi ne zaman verilmelidir?”, “Sinif igerisinde karsilagilan mahremiyet ihlali
davranislari nelerdir? Bu davranislara yonelik bag etme yontemleriniz nelerdir?”, “Mahremiyet egitimi verirken
nelere dikkat ediyorsunuz?”, “Mahremiyet egitimi verirken hangi yéntem ve uygulamalar1 kullaniyorsunuz?”,
“Mahremiyet egitimi verirken karsilastiginiz zorluklar nelerdir?”, “Mahremiyet egitimine yonelik ailelerin bilgi
diizeyi hakkinda goriisleriniz nelerdir?”, “Mahremiyet egitimi ¢aligmalarina yonelik ailelerin i birligi yapma
durumu hakkinda goriigleriniz nelerdir?” seklindedir.

Veri Toplama ve Analizi

Veri toplama siireci dncesinde Necmettin Erbakan Universitesi Sosyal ve Beseri Bilimler Arastirma ve
Yayin Etigi Kurulu tarafindan 03/05/2024 tarihinde 2024/380 say1li karar ile onay alinmuistir. Alinan etik kurulu
karar1 sonrasinda veri toplama siirecine baglanmistir. Gorligme 6ncesinde katilimcilarla gériisme yapilacak tarih
ve saat iizerinde konusulmustur. Belirlenen giin ve saatte katilimcinin gérev yaptigi kurum igerisinde goriismeler
yiiz yiize gerceklestirilmistir. Gorligme Oncesinde katilimcilara aragtirma hakkinda bilgi verilmistir. Ayrica
goriismelerin ses kayit cihazi ile kayit altina alinacagi bilgisi verilmistir. Goériisme dncesinde katilimcilara Goniilli
Katilim Onay Formu sunulmustur. Katilimcilar formu imzaladiktan sonra gorlisme sorulart katilimcilara
sunulmugtur. Arastirma kapsaminda gerceklestirilen yar1 yapilandirilmig gériismeler, katilimeilarin yanitlarinin
kapsamina ve detayina bagli olarak 20 ile 50 dakika arasinda degismis, gériisme siiresi ortalama 35 dakika olarak
gerceklesmistir. Gorligmelerin siiresi, katilimcilarin konuya iliskin deneyim diizeyleri, ifade becerileri ve goriisme
ortaminin uygunlugu gibi etkenlere baglh olarak farklilik gostermistir. Veriler igerik analizi yontemi ile analiz
edilmistir. Icerik analizi, verilerin derinlemesine incelenerek yeni kavram ve temalarin olusturulmasi ve bu kavram
ve temalarin analiz edildigi bir nitel veri analiz yontemidir (Yildirim & Simsek, 2021). Icerik analizi yontemi,
katilimcilarin mahremiyet egitimi konusundaki deneyim, alg1 ve uygulamalarini sistematik sekilde siniflandirmak,
ortak goriis kiimeleri ve temalar altinda anlamlandirmak ve aragtirma sorularina biitiinciil yanitlar sunabilmektir.
Arastirmanin amaci ve olgubilim deseninin dogasina uygun olarak, 6gretmen goriislerinden dogan ortak egilimleri
belirlemek ve 6gretmen deneyimlerinin 6ziinii incelemek iizere igerik analizi yontemi kullanilmistir.

Veri analizi siirecinde ilk olarak veri toplama siirecinde katilimcilardan alinan ses kayitlart yaziya
dokiilerek desifre edilmistir. Goriismeler metne doniistiiriildiikten sonra her 6gretmenin dokiimani1 K1 (Katilimei
1), K2 (Katilimer 2) gibi kodlanmistir. Daha sonra elde edilen veriler incelenerek benzer nitelikte olanlar
kategorize edilerek olusturulan kodlar ve alt temalar simiflandirilarak temalar olusturulmustur. Aragtirmacilar
tarafindan olusturulan bu kodlar, alt temalar ve temalar uzmanlar tarafindan incelenmis ve diizenlemeler yapilarak
analize son sekli verilmistir. Bu aragtirmada gerceklestirilen nitel veri analizleri sonucunda, 6zel egitim
o0gretmenlerinin mahremiyet egitimine iligkin goriis ve deneyimlerini yansitan toplam dort ana tema ve bu temalara
bagli olarak 50 farkli kod belirlenmistir. Belirlenen ana temalar sunlardir: (1) Mahremiyet egitiminin icerigi, (2)
Mahremiyet ihlalleri ve bas etme yontemleri, (3) Mahremiyet egitiminin sinif i¢inde ogretimi ve (4) Ailelerin
katilim diizeyi. Her bir tema altinda 6gretmen goriislerinden tiiretilen alt temalar ve kodlar, 6gretmenlerin konuya
iligkin deneyim ve yaklagimlarini ayrintili bicimde yansitmaktadir. Bu tematik yapi, 6gretmenlerin mahremiyet
egitimine dair algi, uygulama ve karsilastiklar1 zorluklara dair kapsamli bir ¢er¢eve sunmaktadir.

Gegerlik ve Giivenirlik

Gegerlik ve giivenirlik bilimsel bir ¢alismanin en 6nemli Slgiitlerinden kabul edilmektedir. Bu nedenle
bilimsel ¢aligmalarda gegerlik ve giivenirligin saglanmasi 6nemlidir. Nitel arastirmalarda gegerlik ve giivenirligi
saglamak amaciyla inandiricilik, aktarilabilirlik, tutarlilik ve teyit edilebilirlik stratejileri kullanilmaktadir
(Yildirim & Simsek, 2021). Bu ¢aligmada gegerlik ve giivenirligi saglamak amaciyla bu stratejilere yer verilmistir.

Inandiricilik

Inandiricihig1 saglamada kullanilabilecek stratejilerden birisi uzman goriisii almaktir. Uzman, arastirma
deseninden veri toplama araglarina, verilerin analizinden sonu¢ yazimina kadar ¢alismayi cesitli boyutlariyla
inceler ve arastirmaya yonelik geri bildirimlerde bulunur (Bagkale, 2016). Bu ¢alismada inandiriciligi artirmak
amaciyla, goriisme formu Oncelikle literatiir taramasi dogrultusunda hazirlanmig; ardindan 6zel egitim, cinsel
gelisim ve nitel aragtirma alanlarinda uzman {i¢ akademisyenin goriisleri alinarak sorularin kapsami, agiklig1 ve
anlasilirhigr agisindan degerlendirilmis ve gerekli diizenlemeler yapilarak son hali verilmistir. Ayrica veri analiz
siirecinde gelistirilen temalar ve kodlamalar da alan uzmanlari tarafindan incelenmis ve geri bildirimler verilmistir.

Aktarilabilirlik

Aktarilabilirligi saglamak i¢in drneklem segiminin nasil yapildigi, katilimcilarin 6zelliklerinin agik ve
ayrintili bir sekilde tanimlanmasi gerekmektedir (Baskale, 2016). Bu c¢alismada aktarilabilirligi saglamak
amaciyla, orneklem segiminde izlenen Olgiitler, katilimcilarin demografik 6zellikleri ve veri toplama siireci
ayrintili olarak aciklanmistir. Katilimeilarim &gretmenlik deneyimleri, ¢alisma kosullar1 ve goérev yaptiklar
kurumlarin dzelliklerine yer verilmis; bdylece okur, caligmanin baglami hakkinda kapsamli bir fikir edinebilmistir.
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Ayrica bulgular kisminda, yorumlarin altini doldurmak ve okuyucunun o6zgiin ifadelerden yola c¢ikarak
degerlendirme yapmasini saglamak amaciyla katilimcilara ait dogrudan alintilara yer verilmistir.

Tutarlihik

Tutarlig1 saglamak i¢in veri toplama araglarinin olusturulmasi, verilerin toplanmasi, toplanan verilerin
analiz asamalarinda titizlikle ¢alisilmast gerekmektedir (Yildirrm & Simsek, 2021). Bu calismada tutarliligt
saglamak i¢in veri toplama siireci planl ve asamali olarak yiiriitiilmiis; yar1 yapilandirilmis gériisme formu uzman
gorligleri  dogrultusunda  gelistirilmistir.  GOrligmeler sirasinda  aragtirmacilar, katilimc1  yanitlarim
yonlendirebilecek her tiirlii ifade ve miidahaleden 6zellikle kaginmig, notr ve agiklayici bir tutum benimsemistir.
Verilerin analiz siireci agik bir sekilde raporlanmis, kodlar ve temalar sistematik bigimde olusturulmus, tiim siire¢
boyunca arastirma sorulariyla elde edilen bulgular arasindaki uyum korunmustur.

Teyit Edilebilirlik

Bu ¢alismada, elde edilen verilerin nesnelligini ve analizin dogrulanabilirligini saglamak amaciyla teyit
edilebilirlik stratejileri uygulanmistir. Bu dogrultuda, goriismelerden elde edilen veriler iki arastirmaci tarafindan
bagimsiz olarak kodlanmis ve temalar olusturulmustur. Daha sonra her iki aragtirmacinin gelistirdigi kod ve
temalar karsilagtirilmis, ortak ve farkli noktalar {izerinde tartisilarak uzlasiya varilmistir. Ayrica olusturulan tema
ve kodlar, 6zel egitim ve nitel arastirma alanlarinda uzman bir akademisyen tarafindan degerlendirilerek igerik
gegerligi agisindan kontrol edilmistir. Kodlama siirecinin giivenirligini degerlendirmek amaciyla Miles ve
Huberman (1994) tarafindan onerilen formiil olan: Goriis Birligi = [Goriis Birligi / (Goriis Birligi + Gortis
Ayriligr)] x 100 kullanilmistir. Yapilan hesaplama sonucunda arastirmanin goriis birligi oran1 %92 olarak
bulunmustur. Nitel ¢caligmalarda bu oranin en az %70 olmasi yeterli kabul edilmekte (Miles & Huberman, 1994),
%380’in tizerindeki oranlar ise yiiksek giivenirlik diizeyi olarak degerlendirilmektedir. Bu baglamda, ¢aliymada
elde edilen %92’lik goriis birligi orani, analiz siirecinin tutarliligina ve elde edilen bulgularm giivenirligine dnemli
oOlciide katki saglamaktadir.

Bulgular

Ozel egitim 6gretmenlerinin dzel gereksinimli bireylere yonelik mahremiyet egitimine iliskin goriis ve
deneyimlerinin incelendigi bu arastirmada elde edilen bulgulara yer verilmektedir. Yapilan analizler sonucunda
elde edilen tema ve alt temalara iligkin bilgiler Tablo 2’de sunulmaktadir. Tablo 2 incelendiginde Mahremiyet
egitiminin igerigi, Mahremiyet ihlalleri ve bas etme yontemleri, Mahremiyet egitiminin sinif i¢cinde dgretimi ve
Ailelerin katilim diizeyi olmak iizere dort ana tema ve temalara bagli alt temalar olusturuldugu goriilmektedir. Alt
temalara iliskin detayl bilgiler ilerleyen kisimda tablolar halinde sunulmaktadir.

Tablo 2

Sonuclara lliskin Temalar ve Alt Temalar

Temalar Alt temalar

Mahremiyet egitiminin tanimi
Mahremiyet egitiminin amaci
Mahremiyet egitiminin icerigi Mahremiyet egitimini kimler vermeli?
Mahremiyet egitimi kimlere verilmeli?
Mahremiyet egitimi ne zaman verilmeli?

Siif igerisinde karsilagilan mahremiyet ihlali davranislari
Mahremiyet ihlalleri ve bas etme yéntemleri Ogretmenlerin karsilastiklart mahremiyet ihlali davranislar ile bas
etme yontemleri

Mahremiyet egitimi verilirken dikkat edilmesi gereken hususlar
Mahremiyet egitiminin sinif iginde 6gretimi Mahremiyet egitimi kapsaminda kullanilan yontem ve uygulamalar
Mahremiyet egitimi siirecinde karsilagilan zorluklar
Ailelerin mahremiyet egitimine iligkin bilgi diizeyleri

Ailelerin katilm diizeyi Ogretmenlerle is birligi yapma durumu

Mahremiyet Egitiminin Icerigi
Ozel egitim dgretmenlerinin mahremiyet egitiminin icerigi ana temasi Mahremiyet egitiminin tanimi,
Mahremiyet egitiminin amaci, Mahremiyet egitimini kimler vermeli? Mahremiyet egitimi kimlere verilmeli? ve

Mahremiyet egitimi ne zaman verilmeli? olmak iizere bes alt temadan olugsmaktadir. Alt temalara iliskin detaylara
asagida yer verilmistir.

Tablo 3 incelendiginde 6zel egitim Ogretmenlerinin en ¢ok mahremiyet egitimini 6zel bdlgelerin
ogretilmesi (f'= 7) ve 6zel alanlarin ve smirlarin belirlenmesi (f = 6) olarak tanimladig1 goriilmektedir. Ayrica
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mahremiyet egitimi kendi koruma egitimi (f= 3), iyi ve kotiiyii ayirt etme (f=2), cinsel kimligini fark etme egitimi

(f=1) ve kendi haklarini bilmesi (f= 1) olarak tanimlanmistir.

Tablo 3

Mahremiyet Egitiminin Tanimi Alt Temasina Ait Analiz Sonuglar
Kodlar

Ozel bolgelerin 6gretilmesi

Ozel alanlarin ve simirlarin belirlenmesi
Kendini koruma egitimi

Iyi ve kotiiyii ayirt etme

Kendi haklarmi bilmesi

Cinsel kimligini fark etme egitimi

— =N W O [~

Mahremiyet egitiminin tanimina yonelik 6zel egitim Ogretmenlerinden K7 “Mahremiyet egitimi
cocuklarin 6zel bolgelerini tanimasi ve bunlarin farkinda olmasi ve bu bdlgelere dokunabilecek kisileri bilmesi
diyebilirim.”, K11 “Cocuklarin kendilerine yonelik davranislarinin dokunmalarinin iyi veya kotii olarak ayirt
edebilmesi egitimi.” ve K16 “Mahremiyet egitimi kisinin hem kendi smirlarinin 6zel alanlarinin hem de karsi
tarafin sinirlarinin 6zel alanlarinin belirlendigi bir egitim olarak tanimlayabilirim.” seklinde goriislerini ifade
etmiglerdir.

Tablo 4
Mahremiyet Egitiminin Amaci Alt Temasina Ait Analiz Sonuglar

Kodlar
Cocugun kendini korumast
Benligini tanima ve koruma
Iyi ve kotii yaklagimi ayirt etme
Swirlarm belirlenmesi
Topluma uyum

SISV NC NN

Tablo 4 incelendiginde 6zel egitim 6gretmenleri en gok mahremiyet egitiminin amacini gocugun kendini
korumasi (f= 10) olarak ifade etmistir. Ayrica mahremiyet egitiminin amacin1 benligini tanima ve koruma (f'= 6),
iyi ve kotii yaklagimi ayirt etme (f = 5), siirlarin belirlenmesi (f = 3) ve topluma uyum (f = 3) olarak ifade
etmislerdir.

Mahremiyet egitiminin amacima yonelik 6zel egitim dgretmenlerinden K1 “Cocugun kendi benligini
farkinda olmasi, tanimasi, farkli kisilerin yaklagimlarmi, farkli yaklasimlari ayirt edebilmesi amacriyla
verilmelidir.”, K15 “Cocugun kendisini korumasi diyebilirim. Disartya karsi, insanlarin yaklasim tarzlarim iyi
niyetli mi kotii niyetli mi bilmesi amaci olarak sdyleyebilirim.” ve K16 “Hem fiziksel sosyal duygusal anlamda
siirlarini bilmek hem bagkalarinin sinirlarini bilmeyi amaglayan bir egitim diyebilirim.” seklinde goriislerini ifade

etmislerdir.
Tablo 5
Mahremiyet Egitimini Kimler Vermeli Alt Temasi
Kodlar f
Ebeveyn 12
Ogretmen 9
Uzman 9

Tablo 5 incelendiginde 6zel egitim Ogretmenleri en ¢ok mahremiyet egitiminin ebeveyn (f = 12)
tarafindan verilmesi gerektigini ifade etmislerdir. Ayrica mahremiyet egitiminin 6gretmen (f=9) ve uzman (f'=9)
tarafindan verilmesi gerektigini belirten goriisler de ifade edilmistir.

Mahremiyet egitimini kimin verecegine yonelik 6zel egitim 6gretmenlerinden K6 “Kavram diizeyinde
sozciik diizeyinde Ogretmenler verebilir. Ancak ozellikle viicudun temasi gerektigi gostermelerin gerektigi
kisimlarin dgretmenin rehberliginde ailenin vermesi gerektigini diisiiniiyorum.”, K9 “Ilk ailede baslar. Anne ve
babadan itibaren baslayip daha sonra okul ¢evresine basladiginda okul ortaminda 6gretmenler. Gerekirse daha ileri
boyutta diisiiniilirse uzmanlar tarafindan verilmesi gerektigini diisiiniiyorum.” ve K18 “Alaninda uzman kisiler
bence. Herkes vermemeli. Pedagoglar olabilir, ¢ocuk gelisimciler olabilir, psikologlar olabilir.” seklinde
goriislerini ifade etmiglerdir.

Tablo 6 incelendiginde 6zel egitim 6gretmenleri mahremiyet egitiminin en ¢ok tiim insanlara (f = 14)
verilmesi gerektigini ifade etmislerdir. Ayrica 6zel egitim 6gretmenleri tiim ¢ocuklara (f = 3), 6zel gereksinimli
¢ocuklar ve ailelerine (f = 2), anne babaya (f = 2) ve 0gretmenlere (f = 1) mahremiyet egitiminin verilmesi
gerektigini ifade etmiglerdir.
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Tablo 6
Mahremiyet Egitimi Kimlere Verilmeli Alt Temasi

Kodlar i
Tilim insanlar 14
Tiim gocuklar 3
Ozel gereksinimli cocuklar ve aileleri 2
Anne baba 2
Ogretmenler 1

Mahremiyet egitiminin kimlere verilecegine yonelik 6zel egitim dgretmenlerinden K6 “Mahremiyet
egitimi biitlin bireylere verilmelidir. Cocukluktan itibaren gocugun bir seyler 6grenebilecegi donemden baglayarak
farkindaligin devamli taze tutulmasi i¢in devamli surette en azindan hatirlatict mahiyette egitimlerin verilmesi
gerekiyor.”, K9 “Aslinda biitiin cocuklara verilmeli. Ergenlere. Ilkokul cagindaki cocuklara verilmesi gerektigini
diisiiniiyorum.” ve K5 “Once anne ve babaya verilmelidir. Daha sonra da ¢ocuklarla ilgilenen her gretmene
mahremiyet egitimi verilmeli diye diistiniiyorum.” seklinde goriislerini ifade etmislerdir.

Tablo 7
Mahremiyet Egitimi Ne Zaman Verilmeli Alt Temasi
Kodlar

Okul 6ncesi donemde
Tuvalet egitimiyle
Dogdugu andan itibaren
Erken ¢ocukluk dénemi
Egitim hayat1 boyunca

— W A W oo~

Tablo 7 incelendiginde 6zel egitim dgretmenleri mahremiyet egitiminin en ¢ok okul dncesi donemde (f=
8) verilmeye baslanmasi gerektigini ifade etmislerdir. Ayrica 6zel egitim dgretmenleri mahremiyet egitiminin
tuvalet egitimiyle (f= 5), dogumdan itibaren (f= 4), erken ¢ocukluk dénemi (f = 3) ve egitim hayati boyunca (f =
1) verilmeye baglanmas1 gerektigini de ifade etmislerdir. Katilimeilarin bazilari mahremiyet egitiminin dogumdan
itibaren baslamasi gerektigini ifade ederken, bazilari bu egitimi okul 6ncesi donemde baslatmay1 uygun bulmustur.
Bu ifadeler gelisimsel olarak farkli siireglere isaret etmektedir. Dogumdan itibaren baslatilmasi gerektigini belirten
ogretmenler, ¢ocugun erken yasta bakim verenlerle kurdugu iliskilerde beden biitiinliigiine saygi1 gosterilmesinin
ve giivenli baglanmanin mahremiyet gelisiminin temelini olusturdugunu vurgulamaktadir. Ote yandan, okul éncesi
donem vurgusu, yapilandirilmis etkinliklerle mahremiyet egitiminin somut olarak verilmesi gerektigine isaret
etmektedir. Bu durum, mahremiyet egitimine gelisimsel olarak kademeli yaklasilmasi gerektigini gostermektedir.

Mahremiyet egitiminin verilme zamanina yonelik 6zel egitim 6gretmenlerinden K6 “Erken gocukluk
doneminde baglamasi gerektigini diisliniiyorum ancak tamamlanmis bir siire¢ olarak gérmiiyorum. Okul ¢agmda
da hatirlatic1 egitimler verilerek devamli o ¢cocukta farkindaligin taze tutulmasi gerektigini diisiiniiyorum.”, K16
“Mahremiyet egitimi dogumdan itibaren verilmesi gereken bir egitim. Bezini bagkalarinin yaninda degistirmeme,
bagkalarinin yaninda emzirmeme gibi davranislara anneler dikkat ederek bu biling kazandirilmali diye
diisiiniiyorum.” (K16) ve K12 “Ozellikle gocuklarin benlik algisini tam algilayabildikleri okuldncesi dsnemde bu
egitimlerin verilmesi gerektigini diisiiniiyorum.” gseklinde goriislerini ifade etmislerdir.

Mahremiyet Thlalleri ve Bag Etme Yontemleri
Ozel egitim dgretmenlerinin mahremiyet ihlalleri ve bas etme ydntemleri ana temas: Smif igerisinde

karsilasilan mahremiyet ihlali davranislar1 ve Ogretmenlerin karsilastiklar1 mahremiyet ihlali davranislar ile bas
etme yontemleri olmak iizere iki alt temadan olusmaktadir.

Tablo 8
Sumif Igerisinde Karsilasilan Mahremiyet [hlali Davramslar:
Kodlar

Fiziksel temas
Ozel bdlgelere dokunma
Soyunma

B 00 O~

Tablo 8 incelendiginde 6zel egitim 6gretmenleri sinif igerisinde mahremiyet ihlali davranigi olarak en ¢ok
fiziksel temas (f' = 9) ve 6zel bolgelere dokunma (f' = 8) ile karsilagtiklarini ifade etmislerdir. Ayrica 6zel egitim
ogretmenleri soyunma (f'= 4) davranisi ile karsilastiklarini da ifade etmislerdir.

Sinif igerisinde karsilastiklart mahremiyet ihlali davraniglarina yonelik 6zel egitim 6gretmenlerinden K18
“Cocuklar soyunabiliyor. Cocuklar arasi dokunma temas etme olabiliyor.”, K11 “Bir 6grencimde izinsiz dokunma
izinsiz 6pme davranis1 goriiliiyor. Bu sene cok artt1 belki ergenlik donemiyle birlikte. 1zinsiz dokunma, 6pme
sarilma arkadaglarina 6gretmenlerine bu sekilde.” ve K4 “Sinifta 6grencilerde en sik karsilastigim davranis kendi
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o6zel bolgelerine dokunma davranisi. Ozellikle bu davranist erkek dgrencilerimde daha fazla gozlemliyorum. Erkek
¢ocuklar1 bulug ¢agina geldikleri zaman ister istemez bu davranislart sergiliyorlar.” seklinde goriislerini ifade

etmiglerdir.
Tablo 9
Ogretmenlerin Karsilagtiklarr Mahremiyet Ihlali Davramslart ile Bas Etme Yontemleri
Kodlar f
Uyarma 13
Yanlis oldugunu anlatma 7

Tablo 9 incelendiginde 6zel egitim 6gretmenlerinin mahremiyet ihlali davraniglart ile karsilastiklarinda
kullandiklar1 miidahale yontemlerinin uyarma (f = 13) ve yanlis oldugunu anlatma (f' = 7) oldugunu ifade
etmislerdir.

Ogretmenlerin karsilastiklar mahremiyet ihlali davraniglari ile bas etme yontemlerine yonelik dzel egitim
ogretmenlerinden K13 “Sinifta uygun olmayan davranisla karsilastigimizda biz &grenciye bunlarin uygun
olmadigin1 sdyliilyoruz. Uyardiktan sonra tekrar yapmamaya calistigmi goriiyorum. Giizel de doniit aliyoruz
ogrencilerden.”, ve K17 “Miidahale yontemi olarak aslinda ¢ok bir sey yapmiyorum. Genellikle 6grencilerde bu
tarz davranislar gordiiglimde uyartyorum. Bunu yapmamalisin gibi telkinlerle uyararak ¢cozmeye calistyorum.” ve
K18 “Sinifta mahremiyete zarar veren davraniglarla ¢ok karsilagmiyorum aslinda. Karsilastigimiz durumlar
oldugunda da c¢ocugu sozel olarak uyariyoruz. Yapmamasi gerektigini sdyliiyoruz.” seklinde goriiglerini ifade
etmislerdir.

Mahremiyet Egitiminin Simif icinde Ogretimi

Ozel egitim 6gretmenlerinin mahremiyet egitiminin simif iginde 6gretimi ana temas1 Mahremiyet egitimi
verilirken dikkat edilmesi gereken hususlar, Mahremiyet egitimi kapsaminda kullanilan yontem ve uygulamalar
ve Mahremiyet egitimi siirecinde karsilagilan zorluklar olmak iizere ii¢ alt temadan olusmaktadir.

Tablo 10
Mahremiyet Egitimi Verilirken Dikkat Edilmesi Gereken Hususlar

Kodlar
Ogrencilerin engel diizeylerine uygun anlatim
Basit ve somut anlatim
Ifadelere dikkate etme
Yas ve cinsiyet
Baski ve zorlamadan egitim

— N AN OMN

Tablo 10 incelendiginde 6zel egitim Ogretmenleri 6zel gereksinimli 6grencilere mahremiyet egitimi
verilirken en ¢ok Ogrencilerin engel diizeylerine uygun anlatima (f = 9) dikkat edilmesi gerektigini ifade
etmiglerdir. Ayrica basit ve somut anlatima (f'= 4) ve egitim sirasinda kullanilacak ifadelere dikkat edilmesi (f'=
4) gerektigini ifade etmislerdir. Ozel egitim 6gretmenleri dgrencilerin yas, cinsiyetlerine (f = 2) ve baski ve
zorlamadan egitim (f= 1) verilmesine dikkat edilmesi gerektigini de ifade etmislerdir. Ozel egitim 6gretmenlerinin
goriiglerinden kesitler su sekildedir:

Mahremiyet egitimi verilirken dikkat edilmesi gereken hususlara yonelik 6zel egitim d6gretmenlerinden
K11 “Ogrencinin engel durumuna dikkat edilmeli yani ona gére kullamilacak dile, yontemlere teknige konuyu
verirken dikkat edilmelidir.”, K12 “Ozellikle 6zel gereksinimli dgrencilerimizde daha ¢ok duyuya hitap edecek
sekilde vermeliyiz. Daha ¢ok algilayabilecekleri somutlastirabilecegi bir diizeyde verilmesine dikkat edilebilir.”
ve K6 “Mesela sdylememesi gereken bir sozciik vardir orada biz bunu mahremiyet egitimi igerisinde sdyleriz
Ogretiriz. Cocuk bunu problem davranis olarak gelistirebilir. 6gretmenin buna dikkat etmesi lazim.” (K6) seklinde
goriiglerini ifade etmislerdir.

Tablo 11
Mahremiyet Egitimi Kapsaminda Kullanilan Yontem ve Uygulamalar Alt Temasi
Kodlar

Gorsel materyaller

Sozel anlatim

Rehber 6gretmen ile is birligi
Giiven ¢gemberi uygulamasi
Drama

— W W o~

Tablo 11 incelendiginde 6zel egitim Ogretmenleri 6zel gereksinimli 6grencilere mahremiyet egitimi
verirken en ¢ok gorsel, video gibi gdrsel materyalleri (f = 7) ve sdzel anlatimi (f' = 5) kullandiklarini ifade

502



Atbas1 & Ertiirk
Ozel Egitim Ogretmenlerinin Mahremiyet Egitimine iliskin Gériislerinin ve
Deneyimlerinin Incelenmesi

Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi
2026, 27(3), 493-510

etmiglerdir. Ayrica dzel egitim 6gretmenleri rehber 6gretmeni ile is birligi (= 5), giiven ¢cemberi uygulamasi (f'=
3) ve drama (f'= 1) yontemlerini kullandiklarin1 ifade etmislerdir.

Mahremiyet egitimi kapsaminda kullanilan yontem ve uygulamalara yonelik &zel egitim
ogretmenlerinden K11 “Sinifta anlattik 6grencilerimize video destegiyle caligma kagitlart ile. Gorsel desteklerle
videolarla bu sekilde anlatimlarla destekledik.”, K20 “Giiven ¢emberi kullanilabilir. Giivenli kisileri goster,
bunlardan hangileri giivenli gibi kullanabiliriz. Smif igerisinde giiven ¢emberi kullaniyoruz.” ve K17 “Rehber
hocamiz bu konuda ¢aligtyor. Rehber hocamiz dgrencilere neler olmasi gerektigini anlatiyor. Biz de bu siirecte
nasil ilerleyebiliriz diye rehber hocamizla iletisimdeyiz.” seklinde goriislerini ifade etmislerdir.

Tablo 12 incelendiginde 6zel egitim 6gretmenleri mahremiyet egitimi siirecinde mahremiyet konusunun
soyut konu olmas1 (f' = 6) ve mahremiyet egitimine ve siirlarina yonelik ¢ekincelerden (f'= 6) dolay1 zorluklar
yasadiklarimi ifade etmislerdir. Ayrica 6zel egitim 6gretmenleri dgrencilerin engel diizeyleri (f'= 4), sik tekrar
etmelerini (f = 2), konuyu anlattiktan sonra tepki alamamalarini (f = 2) ve hem 6grencinin hem de ailelerin
mahremiyet egitimi verilmesine goniillii olmamalarini (f= 1) karsilastiklar1 zorluklar olarak ifade etmislerdir.

Tablo 12
Mahremiyet Egitimi Stirecinde Karsilagilan Zorluklar Alt Temasi
Kodlar

Soyut konu olmasi

Mahremiyet egitimine ve sinirlarina yonelik ¢ekinceler
Engel diizeyleri

Tekrar etmek

Tepki alamamak

Goniillii olmamak

— N B OO

Mahremiyet egitimi siirecinde karsilasilan zorluklara yonelik 6zel egitim 6gretmenlerinden K3 “Her
seferinde siirekli yenileyerek siirekli siirekli sdylemem gerekiyor. En biiyiik giicliigiimiiz bu. Siirekli ve siirekli
tekrar etmek ve unutmalar1.”, K6 “Ogrencilerimiz soyut olarak bir seyleri anlamakta zaten ¢ok zorlandig: icin ve
bunun somuta indirgenmesi gerektigi i¢in tabii ¢ok biiyiik zorluklar ¢ekiyorum.” ve K11 “Aile tedirgin oluyor.
Okulda neler anlattyor, bunlar anlatilmamali gibi tepkiler veriyorlar. Bazi ailelerin mahrem saydigi alani digeri
mahrem olarak saymiyor.” seklinde goriislerini ifade etmislerdir.

Ailelerin Katihm Diizeyi

Ozel egitim 6gretmenlerinin ailelerin katilim diizeyi ana temasi Ailelerin mahremiyet egitimine iliskin
bilgi diizeyleri ve Ogretmenlerle is birligi yapma durumu olmak iizere iki alt temadan olugmaktadir.

Tablo 13
Ailelerin Mahremiyet Egitimine Tliskin Bilgi Diizeyleri Alt Temasi
Kodlar f
Yetersiz 15
Degismekte 5

Tablo 13 incelendiginde 6zel egitim 6gretmenleri en ¢ok ailelerin mahremiyet egitimine iliskin bilgi
diizeylerinin yetersiz (f = 15) oldugunu ifade etmislerdir. Ayrica 6zel egitim &gretmenleri ailelerin bilgi
diizeylerinin aileden aileye degistigini (f=5) de ifade etmislerdir. Katilimcilarin ifadelerine gore, ailelerin is birligi
yapma durumu gesitli faktorlere bagli olarak degismektedir. Baz1 6gretmenler, ebeveynlerin egitim diizeyinin,
sosyoekonomik durumlarinin ve gocuklarinin engel diizeyinin bu siireci dogrudan etkiledigini belirtmistir. Ayrica,
ogretmen-aile iletisim siklig1, dnceki deneyimler ve okul yonetiminin aileyi siirece katma politikalar1 da is birligi
diizeyini sekillendirmektedir. Ornegin bir katilime1 (K12), ‘Baz1 veliler ¢ok duyarh ama dzellikle dil ve iletisim
problemi yasayan ¢ocuklarin aileleri daha ¢ekingen kaliyor’ seklinde ifade etmistir. Bagka bir katilimci (K5) ise,
‘Aileler daha dnce benzer egitimler aldiysa daha rahat iletisim kurabiliyorlar’ diyerek gegmis deneyimlerin etkisini

vurgulamistir.
Tablo 14
Ogretmenlerle Is Birligi Yapma Durumu Alt Temas:
Kodlar f
Degismekte 11
Yapiyor
Yapmiyor 3

Ailelerin mahremiyet egitimine iligskin bilgi diizeylerine yonelik 6zel egitim ogretmenlerinden K2
“Ailelerin bilgili olduklarmi diisinmiiyorum. Bu konular daha ¢ok halinin altina siipiiriilen ¢ok konusulmayan
anlatilmayan konular halbuki &yle degil.”, K13 “Ailelerin bilgi diizeyi az. Cocuklarina bazi yaslarda gerekli 6zeni
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gosteremiyorlar. Mahremiyet egitiminde aile 6nemli o nedenle aslinda once aileleri egitmek lazim diye
diisiiniiyorum. Ailelere yonelik egitimler verilmesi gerekli.” ve K15 “Bazi aileler ¢ok bilingli bu konuda. Bazi
ailelerin ise bilgi diizeyi ¢ok diisiik kesinlikle aile egitimi yapilmali.” seklinde goriislerini ifade etmiglerdir.

Tablo 14 incelendiginde 6zel egitim gretmenleri en ¢ok ailelerin mahremiyet egitimi konusunda is birligi
yapma durumlarmin aileden aileye degistigini (f= 11) ifade etmislerdir. Ayrica 6zel egitim dgretmenleri is birligi
yapan (f = 6) ailelerin oldugu kadar is birligi yapmayan (f= 3) ailelerin de oldugunu ifade etmislerdir.

Ailelerin dgretmenlerle igbirligi yapmasima yonelik 6zel egitim 6gretmenlerinden K3 “Genelde yalniz
kaliyorsun bu konuda is birligi konusunda. Hem egitime kapatiyor hem benim o6gretecegim yontemlere
kapatiyor.”, K8 “Is birligi yapiyorlar. Isbirligine destek oluyorlar. Seminerler varsa seminerlere katilmaya gayret
gosteriyorlar.” ve K16 “Bu konuyu 6nemseyen aileler var. Kimi ailelerde kendilerini iletisime kapatryor. Boyle
ailelerle is birligi yapamiyorsun. Onemseyen aile zaten her konuda is birligi yapiyor.” seklinde gériislerini ifade
etmiglerdir.

Tartisma

Aragtirma bulgulari, katilimcilarin demografik &zelliklerine gdére mahremiyet egitimine iliskin
goriislerinin anlamli bigimde farklilastigini ortaya koymaktadir. Ozellikle daha 6nce mahremiyet egitimi alms
ogretmenlerin, kavramsal tanimlamalarda daha kapsamli ve yapilandirilmis ifadeler kullandiklari, smif igi
uygulamalarda ise daha ¢esitli yontemlere bagvurduklari goriilmiistiir. Bu durum, 6gretmenlerin bilgi ve donanim
diizeylerinin mahremiyet egitiminin niteligini dogrudan etkiledigini gdstermekte ve Cakmak ve Cakmak (2018)
ile Kurtulug’un (2022) bulgulartyla ortismektedir. Benzer sekilde, dgretmenlerin gorev yaptiklart egitim
kademeleri de mahremiyet egitimi anlayislarini sekillendirmektedir. Okul dncesi ve ilkokul kademesinde ¢alisan
ogretmenler, egitimin erken yaslarda baglamasinin gereklili§ine vurgu yaparken; ortaokul ve lise diizeyindeki
ogretmenler daha ¢ok ergenlik donemine 6zgli mahremiyet ihlalleri ve bag etme stratejileri lizerinde durmaktadir.
Bu yaklasim, 6gretmenlerin gelisimsel farkliliklar1 gozeterek pedagojik uygulamalarini kademeye 6zgii bicimde
yapilandirdiklarint géstermektedir (Caliskan, 2019; Yiiksel, 2021).

Aragtirma kapsaminda Ogretmenlerin biiylk cogunlugu mahremiyet egitimini "6zel bolgelerin
Ogretilmesi" ve "smirlarin belirlenmesi" seklinde tanimlamaktadir. Tanimlarda beden farkindaligi ve fiziksel
sinirlart bilmenin ¢ocugun kendini korumasinda temel bir unsur oldugu ifade edilmektedir. Ancak bu yaklagim,
mahremiyetin sosyal-duygusal ya da bilgi giivenligi gibi diger boyutlarin1 goérece geri planda birakmakta;
kavramin daha cok fiziksel mahremiyetle sinirlandigini gdstermektedir. Bu sonug, Caliskan (2019), Giines-Ozler
ve Yildiz (2025) ve Yiiksel’in (2021) bulgulariyla da tutarlidir.

Mahremiyet egitiminin temel amaci olarak Ogretmenler, ¢ocugun kendini koruma becerilerinin
gelistirilmesini 6n plana ¢ikarmaktadir. Katilimcilar, 6zel gereksinimli bireylerin istismara karsi daha savunmasiz
olduklarint vurgulayarak bu egitimin koruyucu yoniine 6zellikle dikkat ¢ekmislerdir. Casteel ve digerleri (2008),
Atbas1 (2016) ve Ocal (2021) da benzer sekilde dzel gereksinimli bireylerin risk altinda oldugunu ve erken
miidahale ile koruyucu egitimin kritik 6nem tagidigini belirtmektedir. Ayrica, 6gretmenlerin bu siirece yiikledigi
anlamin yalnizca fiziksel giivenlik degil, 6zsaygi, benlik farkindaligi ve sosyal iliskilerde sinir koyma becerilerini
de icerdigi goriilmektedir (Akcan, 2016; Davis vd., 2016). Bostan’un (2024) dgretmenlerle yiiriittiigii calismada
da mahremiyet egitiminin ¢gocugun kendini koruma becerileri ile iliskilendirildigi goriilmiistiir. Benzer bir durum,
Giines-Ozler ve Yildiz (2025) ve Yiiksel’in (2021) gergeklestirdigi ¢alismalarda da ebeveynler tarafindan dile
getirilmistir. Ogretmenlerin ¢ogu, mahremiyet egitiminin ebeveyn tarafindan verilmesi gerektigini belirtirken,
mahremiyet egitiminin ebeveyn, 6gretmen ve uzman ig birligiyle yiiriitiilmesinin gerekli oldugu da belirtilmistir.
Bu goriis, Larsson ve Svedin (2002), Strnadova ve digerleri (2022) ve Isler ve Giirsimsek’in (2018) calismalarinda
yer alan ebeveyn algilariyla da ortiismektedir. Aragtirma bulgulari, mahremiyet egitiminin yalnizca 6zel
gereksinimli bireylerle sinirli kalmamasi gerektigine, toplumun tiim bireylerini kapsayacak sekilde planlanmasinin
onemine isaret etmektedir. Bu goriis, Kurtulug (2022) ve Duran (2018) gibi arastirmalarla da desteklenmektedir.
Katilimeilarin ¢ogu egitimin okul dncesi donemde baglamasi gerektigini vurgulamistir. Bu vurgu, yalnizca bir
katilimcinin okul 6ncesi kademede calisiyor olmasina ragmen, diger kademelerde gérev yapan 6gretmenlerce de
siklikla dile getirilmistir. Bu durum, sahadaki deneyimlerin, erken ¢gocukluk doneminde verilmeyen egitimin ileriki
yaslarda daha karmasik sonuclara yol agtig1 yoniindeki farkindalig1 yansitmaktadir (Bostan, 2024; Caliskan, 2019;
Yiiksel, 2021).

Smifi¢i uygulamalara iligkin olarak, 6gretmenler en sik fiziksel mahremiyet ihlalleriyle (bedensel temasa
zorlanma, 6zel bolgelere dokunma, soyunma) karsilastiklarini belirtmislerdir. Akdemir (2024), Mia ve Vilaga
(2020) ve Giines-Ozler ve Yildiz (2025) da benzer sekilde 6zel gereksinimli bireylerde dzel bolgelere dokunma,
diger bireylere temas ve soyunma davranislarin &ne ¢iktigmi belirtmektedir. Ogretmenler bu davraniglara
genellikle s6zel uyarilar, neden-sonug iliskisi kurarak agiklamalar ve olumlu modelleme yontemleriyle miidahale
etmektedir. Bu bulgu, Caliskan (2019) ve Bostan’in (2024) calismalariyla paralellik gostermektedir. Akdemir
(2024) galismasinda bu davraniglara 6gretmenlerin genellikle uyarma ve dikkatini baska yone yonlendirme ile
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miidahale ettigini; Giines-Ozler ve Yildiz (2025) ise dgretmenlerin aileyi ve dgrenciyi bilgilendirme ile miidahale
ettigini belirtmektedir. Ogretmenler mahremiyet egitimi verirken 6grencilerin engel diizeyine, somutlagtirarak
anlatima ve uygun dil kullanimina dikkat ettiklerini belirtmislerdir. Bu bulgu, Caliskan (2019) ve Bostan’in (2024)
caligmalart ile benzerlik gostermektedir. Bu c¢alismada yalnizca bir katilimciin okul dncesi kademe ¢aligtyor
olmasina ragmen diger kademede ¢alisan 6gretmenlerin de benzer noktalara dikkat ettigi goriilmektedir. Bu ortak
yaklagim, mahremiyet egitiminin kademeye gore degil, dgrencilerin engel diizeyi gibi bireysel farkliliklar
temelinde yapilandirildigini yansitmaktadir. Ayrica, 6gretmenlerin mahremiyet egitimi siirecinde kullandiklar
yontemlerin basinda gorsel materyaller ve s6zel anlatimin tercih edilmesi gelmektedir. Kurtulus (2022), Strnadova,
Loblinzk ve digerleri (2022) ve Strnadové ve digerleri (2022) calismalarinda 6zel gereksinimli bireylerle ¢aligan
ogretmenlerin gorsel materyalleri etkili bicimde kullandigim ortaya koymaktadir. Giines-Ozler ve Yildiz (2025),
Ogretmenlerin uygun ve uygun olmayan davranislari agiklama yontemini kullandigini; Caliskan (2019),
ogretmenlerin biiyiik ¢ogunlugunun mahremiyet egitimine sinirh diizeyde yer verdigini, yer verenlerin de daha
¢ok sozel anlatimi tercih ettigini belirtmistir. Ayrica dgretmenlerin ¢gogu mahremiyet egitimi siirecinde ¢esitli
uygulama ve yontemler kullandiklarin1 ancak 6zel gereksinimli bireylere yonelik mahremiyet egitimi alaninda
erigilebilir ve nitelikli kaynaklarin yetersiz oldugunu ifade etmislerdir. Bu goriis, Strnadova, Loblinzk ve digerleri
(2022) tarafindan yapilan galismada yer alan 6gretmen goriisleri ile ortiismektedir. Ogretmenler, mahremiyetin
soyut bir kavram olmasi, kiiltiirel olarak mahremiyet konusunun konusulmasi konusunda ¢ekincelerin ve aile
desteginin her zaman saglanamamasi gibi nedenlerle bu egitimi yiiriitiirken giicliik yasadiklarini ifade etmislerdir.
Bu durum Strnadova ve digerleri (2022) ve Akdemir’in (2024) ¢alismalariyla paralellik gostermektedir. Ozellikle
ailelerin bilgi eksikligi ve egitime mesafeli tutumlari, siirecin siirekliligini ve etkinligini olumsuz
etkileyebilmektedir. Aragtirma bulgulari, deneyimli 6gretmenlerin aile ig birligi konusunda daha elestirel bir
yaklagim sergilediklerini ve ailelerin egitime katilim diizeylerinin oldukg¢a degisken oldugunu gostermektedir. Bu
durum, Bostan (2024), Strnadova ve digerleri (2022), Strnadova, Loblinzk ve digerleri (2022) ve Caligkan’in
(2019) calismalarinda yer alan benzer gézlemlerle ortiismektedir. Nitel veriler dogrultusunda, bu degiskenligin
nedenlerine dair 6gretmenlerin deneyim temelli agiklamalari dikkat ¢ekicidir. Katilimcilar, ailelerin mahremiyet
egitimi siirecine katilimimin; ¢ocuklarinin engel tiirii, ailenin egitim ve gelir diizeyi, onceki deneyimler ve
ogretmenle kurduklart giiven iliskisi gibi birgok etmene bagli olarak degistigini belirtmiglerdir. Bu durum, aile
katilimmni artirmaya yonelik miidahale programlarinin ailelerin ihtiyaglarina gére esnek bigimde planlanmasi
gerektigine isaret etmektedir.

Aragtirma bulgulari, 6gretmenlerin mahremiyet egitimine iliskin bilgi, tutum ve uygulamalarinin,
aldiklar1 egitim gegmisiyle dogrudan iliskili oldugunu gostermektedir. Ozellikle lisans dgrenimleri sirasinda
mahremiyet egitimi veya cinsel egitim igerikli dersler almamis 6gretmenlerin, kavramsal tanimlarda daha dar
kapsamli ifadeler kullandiklari, sinif i¢i uygulamalarda ise yontem c¢esitliliginin sinirhi kaldig1 goriilmektedir. Bu
durum, 6gretmenlerin meslege baslamadan 6nce bu alanda teorik bilgi ve uygulama becerisi kazanmalarinin
zorunlu oldugunu ortaya koymaktadir. Tirkiye’deki birgok 6zel egitim dgretmenligi programinda mahremiyet
egitimi konusunun ya hi¢ yer almadig1 ya da yalnizca genel ¢ocuk gelisimi veya rehberlik derslerinin sinirli
bagliklar1 altinda islendigi dikkate alindiginda, lisans diizeyinde bagimsiz ve uygulamali bir “Mahremiyet Egitimi
ve Cinsel Egitim” dersinin programlara eklenmesi kritik bir gereklilik haline gelmektedir. Lisans diizeyinde
saglanacak sistematik egitim, 6gretmenlerin sahaya daha donanimli ¢ikmasini saglayarak, hem erken yasta etkili
mahremiyet egitimi verilmesini hem de aile is birliginin giiclenmesini destekleyecektir.

Bu ¢alisma, mahremiyet egitimini 6zel egitim baglaminda ele alarak yalnizca 6zel egitim 6gretmenlerinin
deneyim ve goriislerini incelemesi acisindan alanyazinda énemli bir boslugu doldurmaktadir. Ozel gereksinimli
bireylerin mahremiyet ihlali ve istismar agisindan daha yiiksek risk tagidig: diisiiniildiigiinde, 6gretmenlerin sahada
karsilagtiklar1 giigliikler, ihtiyaglar ve uygulama pratiklerinin ortaya konulmasi alana 6zgiin bir katki sunmaktadir.
Bulgular, dgretmenlerin mahremiyet egitimine iliskin bilgi, tutum ve uygulamalarimin mesleki deneyim, egitim
geemisi ve mevcut destek kaynaklariyla yakindan baglantili oldugunu goéstermekte; bu durum lisans diizeyinde
yapilandirilmis egitim programlarinin ve sistematik mesleki gelisim firsatlarinin 6nemini ortaya koymaktadir.
Calismanin yalnizca 6zel egitim dgretmenleriyle ve tek veri toplama yontemiyle yiiriitiilmesi genellenebilirligi
sinirlasa da sahadan elde edilen 6zgiin bulgular ve uygulamaya yonelik somut oneriler ¢alismanin giiglii yoniidiir.

Sonug olarak, 6gretmenlerin mahremiyet egitimine yonelik tutum ve uygulamalari; mesleki deneyimleri,
gorev yaptiklar kademeler ve aldiklar egitime gore farklilagmakta; bu da hizmet i¢i egitim planlamalarinin, okul
tiirlerine gore farklilagmus igeriklerle yapilandirilmasi gerektigini ortaya koymaktadir. Ayni zamanda mahremiyet
egitiminin bireysel farkliliklar, gelisimsel diizeyler ve toplumsal normlar dikkate alinarak ¢ok bilesenli ve ¢ok
boyutlu sekilde yiiriitiilmesinin gerekliligi vurgulanmaktadir.

Simirhiliklar ve Oneriler

Bu aragtirmanin bulgular1 belirli sinirhiliklar cercevesinde degerlendirilmelidir. Ik olarak, arastirma
verileri yalnizca arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme formu araciligiyla toplanmistir.
Bu durum, farkli veri toplama teknikleriyle elde edilebilecek derinlemesine i¢ goriilerin g6z ardi1 edilmesine neden
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olabilir. Katilimcilarin tiimii, 6zel egitim 6gretmenligi lisans programindan mezun bireylerdir. Bu durum, 6zel
gereksinimli bireylerle ¢alisan ancak farkli alanlardan gelen 6gretmenlerin deneyim ve goriislerinin ¢alismaya
yansitilmamasi anlamina gelmekte ve genel geger yargilar olusturulmasini simirlamaktadir. Son olarak,
aragtirmanin yalnizca 6gretmen goriislerine odaklanmasi; ebeveyn, 6grenci ve idarecilerin bakis acilarinin dahil
edilmemesi nedeniyle biitiinciil bir analiz yapma imkanin1 kisitlamistir. Arastirma bulgularina ve sinirliliklarina
dayanarak uygulamaya yonelik su oneriler gelistirilmistir:

1. Hizmet I¢i Egitim Programlarmin Gelistirilmesi: Mahremiyet egitimi, dzel egitim baglaminda hem
kuramsal hem de uygulamaya yonelik bilgi gerektiren bir alan olarak dikkat cekmektedir. Bu nedenle
Ozel egitim Ogretmenlerine yonelik sistematik, modiiler ve ornek vakalara dayali hizmet i¢i egitim
programlari gelistirilmelidir. Ayrica, 6zel egitim 6gretmenligi lisans programlari icinde mahremiyet
egitimiyle ilgili kuramsal ve uygulamali iceriklere yer verilmesi, 6gretmen adaylarinin bu konuda erken
donemde bilinglenmelerini saglayacaktir.

2. Sinifici ve Dis1 Uygulamalar igin Uygulama Rehberlerinin Gelistirilmesi: Ogretmenlerin, simif igi ve digt
ortamlarda mahremiyet egitimi vermeye yonelik destege ve materyale ihtiya¢ duyduklart goriilmiistiir.
Bu kapsamda, ozel egitim Ogretmenlerine yonelik gorsel destekli, engel diizeyine uyarlanabilir
mahremiyet egitimi rehberleri ve etkinlik kitapgiklar1 hazirlanmalidir. Bu kaynaklar, 6gretmenlerin
uygulama siirecindeki belirsizlikleri gidermeye yardimeci olabilir.

3. Aile-Ogretmen Isbirligini Giiclendirme Calismalari: Arastirma bulgularinda gretmenlerin ailelerle
yeterli diizeyde iletisim kuramadiklar1 ve is birliginin zayif oldugu goriilmiistiir. Bu nedenle, ailelere
yonelik bilgilendirme seminerleri, etkilesimli aile-atolyeleri ve veli bilgilendirme rehberleri gibi
uygulamalarin is birligini artiracagi ve aileleri daha bilingli hale getirecegi i¢cin dnerilmektedir.

4. Mahremiyet Egitiminin Sirlarinin Netlestirilmesi: Ogretmenler, mahremiyet egitiminin kapsaminin
belirsizliginin uygulamada ¢ekince ve giivensizlik yaratti§ini dile getirmislerdir. Bu nedenle mahremiyet
egitimi icerigine iliskin ulusal diizeyde standartlar, 6gretim programi dnerileri gelistirilmelidir.

Arastrma bulgularmma ve smirliliklarina dayanarak gelecek arastirmalara yonelik su Oneriler
gelistirilmistir:

1. Gelecekte yapilacak calismalarin, farkli meslek gruplarinin (6rnegin psikolojik danismanlar, ¢ocuk
gelisimi uzmanlari), ailelerin ve 6zel gereksinimli bireylerin de goriislerini igeren nitel desenlerle
genisletilmesi onerilmektedir.

2. Mahremiyet egitiminin ¢ok boyutlu yapisi goz Oniinde bulundurularak mahremiyet egitiminde
karsilagilan giigliikleri derinlemesine incelemek amaciyla, farkli disiplinlerden uzmanlarla (psikoloji,
sosyoloji vb.) gerceklestirilecek odak grup goriismelerinin yapilmasi nerilmektedir.

3. Arastrmada elde edilen bulgular dogrultusunda gelistirilecek mahremiyet egitimi programlarinin
etkililigini test etmek amactyla tek denekli ya da deneysel arastirmalar yapilabilir.

4. Mahremiyet egitiminin uygulamadaki siireglerini, 6gretmen-aile is birligini ve karsilasilan giicliikleri
derinlemesine ortaya koyabilmek amaciyla belirli bir okul, kurum veya bireysel vaka {izerinden
yiiriitiilecek durum g¢aligmalar1 6nerilmektedir. Ayrica mahremiyet egitiminin farkli engel tiirlerine gore
nasil farklilastigini belirlemeye yonelik durum c¢aligmalari yapilabilir.
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Abstract

Introduction: Various studies have demonstrated that individuals with special needs are at a higher risk of
experiencing privacy violations compared to their typically developing peers. For individuals with special needs
to acquire the necessary knowledge about privacy, educational interventions must be implemented to address issues
related to privacy. At this point, special education teachers bear significant responsibilities. This study aims to
examine the views and experiences of special education teachers regarding privacy education.

Method: This study employed a phenomenological design, a qualitative research method. The study group
consisted of 20 special education teachers. A semi-structured interview form was used to collect data. The
interviews were conducted face-to-face. The obtained data were analyzed using the content analysis method.

Findings: As a result of the analyses, four main themes were identified: the content of privacy education, privacy
violations and coping methods, the instruction of privacy education in the classroom, and the level of family
involvement.

Discussion: The findings revealed that special education teachers had limited knowledge and skills regarding the
content of privacy education, coping methods for privacy violations, and the instructional process. Additionally,
the findings suggested that family collaboration during the privacy education process is insufficient, and the level
of family involvement varies depending on several factors. The findings are consistent with the existing literature
and support the need for structured programs for special education teachers as well as efforts aimed at increasing
family participation.

Keywords: Privacy, privacy education, special education, special education teacher, individual with special needs.

Date Received: 07.02.2025 Date Accepted: 11.01.2026 Online First: 01.02.2026

Citation: Atbasi, Z., & Ertiirk, S. (2026). Examination of special education teachers’ views and experiences regarding privacy
education. Ankara University Faculty of Educational Sciences Journal of Special Education, 27(3), 493-510.
https://doi.org/10.21565/0zelegitimdergisi. 1635616



https://orcid.org/0000-0002-2758-1277
https://ror.org/013s3zh21
https://orcid.org/0000-0002-9470-1427
https://ror.org/013s3zh21
https://doi.org/10.21565/ozelegitimdergisi.1635616

Atbas1 & Ertiirk
Examination of Special Education Teachers’ Views and Experiences Regarding
Privacy Education

Ankara University Faculty of Educational Sciences Journal of Special Education
2026, 27(3), 493-510

Introduction

Privacy, which constitutes one of the fundamental structures of individual and social life (Yiiksel, 2003a),
is a concept that varies depending on a society’s culture, values, and moral structure (Karagiille, 2015). Because
the concept of privacy differs according to time, place, and person, multiple definitions of privacy are found in the
literature. The concept of privacy is generally understood to encompass confidentiality, private life, personal space,
boundaries, and personal information (Ministry of Family and Social Services [MFSS], 2023). The concept of
privacy refers to an individual's right to protect their own private living spaces, personal information, and life from
others. In other words, privacy means that the individual decides for themself to what extent and how information
about their own life will be shared (Yiiksel, 2003b). The concept of privacy consists of three dimensions: individual
privacy, information privacy, and spatial privacy. Individual privacy involves protecting individuals from
situations that would damage their psychological well-being and from unjust intrusions. Information privacy
involves controlling how personal data is collected, stored, processed, and disseminated. Spatial privacy involves
protecting the individual’s immediate physical environment (MFSS, 2023). In line with the definition, boundaries,
and dimensions of the concept of privacy, the general framework of privacy education is determined (Kurtulus,
2022). To build privacy awareness in individuals, privacy education must be systematically delivered to them.

In the process of delivering privacy education, parents have important responsibilities. Therefore, parents’
awareness and knowledge levels regarding privacy education must be high. When the knowledge levels of families
with children who have special needs regarding privacy education are examined, it is observed that they often lack
an adequate level of knowledge (Atbasi, 2016; Bostan, 2024; Caligkan, 2019; Kurtulus, 2022; Kiirtiincli & Kurt,
2020). Raising families’ awareness regarding privacy education is considered important and necessary for the
healthy development of individuals with special needs. The collaboration between families and teachers in relation
to privacy education reduces privacy violations directed toward children (Akdemir, 2024; Ramirez et al., 2011;
Strnadova et al., 2022; Strnadova, Loblinzk et al., 2022). Special education teachers are expected to raise families’
awareness regarding privacy education for children with special needs and to carry out this process in cooperation
with families. For special education teachers to effectively conduct such work, they must hold positive attitudes
toward privacy education. Systematic education to be provided at the undergraduate level can contribute to positive
attitudes by enabling teachers to enter the field more well-equipped, supporting both the delivery of effective
privacy education at an early age and the strengthening of family collaboration (Kurtulus, 2022). Negative attitudes
and behaviors on the part of special education teachers can adversely affect the privacy education process of
individuals with special needs (Cakmak & Cakmak, 2018).

Privacy education is defined as a comprehensive form of education, which also includes sexual education,
that aims to enable children and adolescents to gain knowledge about gender roles, to recognize and protect their
own and others’ private spaces (Giines, 2017). In the international literature, it is emphasized that privacy education
includes sexual education but is not limited to it. For instance, in UNESCO’s Comprehensive Sexuality Education
(CSE) guidelines, it is stated that sexuality education is not confined solely to biological information but also
encompasses individuals’ emotional, social, and cognitive development. This approach supports individuals in
making informed decisions about their own bodies and relationships, protecting themselves from sexual abuse,
and establishing healthy relationships. Today, privacy education is often confused with sexual education and is
used interchangeably in many contexts. However, privacy education is a broader concept than sexual education.
Privacy education, which encompasses sexual education, particularly focuses on children’s recognition of both
their own private spaces and the private spaces of others, learning about these private spaces within their social
lives, respecting them, and preserving them (Akcan, 2016; Diler, 2014; Tasc1, 2010). Privacy education delivered
in educational settings is not limited to biological information; instead, by supporting children’s social, emotional,
and cognitive development, it helps them to be protected from risks such as sexual abuse and to maintain their
social relationships healthily (Barron & Topping, 2013). Privacy education is a critical area of education that
enables individuals to make informed and healthy decisions about themselves and their environment, to protect
their bodies, and to behave in a compatible and respectful manner in social life. Delivering such education
systematically and inclusively is important for children’s healthy development (Akcan, 2016; Atbasi, 2016;
Goldman & Grimbeek, 2015; Kenny et al., 2012; UNESCO, 2018). Privacy education encompasses the concepts
of good and bad touch, private body parts and personal spaces, the principles of how body systems work, sexual
education, the determination of boundaries in social relationships, the ability to say no, the determination of
boundaries in sharing personal information, the development of self-confidence, and the differences and
boundaries among the concepts of love, respect, trust, and privacy (Ministry of Family and Social Policies [MFSP],
2017).

It is well established that individuals with special needs are a high-risk group for privacy violations
(Atbasi, 2016; Casteel et al., 2008). Indeed, in one study, it was found that individuals with special needs
experience privacy violations four times more often than their typically developing peers (Martin et al., 2006). It
is reported that individuals with special needs may be inadequate in recognizing, rejecting, and reporting abuse
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due to cognitive limitations, deficits in social-communication skills, and developmental differences; and that this
situation places them at greater risk in terms of privacy violations (Giines-Ozler & Yildiz, 2025; Ocal, 2021). The
fact that individuals with special needs have insufficient knowledge about privacy not only increases their risk of
exposure to sexual abuse (Nemmezi-Karaca & Uzun-Cigek, 2022) but may also lead to the emergence of
inappropriate sexual behaviors (Pryde & Jahoda, 2018). Limited opportunities for individuals with special needs
to socialize with their peers may result in deficits in learning and applying social norms. Social interactions enable
individuals to learn privacy-related behaviors, such as personal boundaries, showing respect for others’ private
spaces, and maintaining appropriate physical distance, by observing them (Sullivan & Caterino, 2008). In this
context, social isolation may adversely affect the acquisition of privacy skills. However, it should not be forgotten
that in some cases, socialization may have the opposite effect and that there is a risk of individuals modeling
inappropriate behaviors. Therefore, it is of great importance that socialization experiences for individuals with
special needs are structured, supervised, and supported with educational content. Indeed, Davis et al. (2016) state
that, unless a systematic education on privacy is provided to individuals with special needs, patterns of
inappropriate behavior may persist, and this situation may become further reinforced over time. For this reason, it
is of great importance to include studies on privacy education for individuals with special needs (Giines-Ozler &
Yildiz, 2025). At this point, special education teachers bear significant responsibilities (Akdemir, 2024). High
levels of awareness and knowledge among special education teachers regarding privacy education play a crucial
role in delivering effective privacy education to individuals with special needs (Strnadova et al., 2022).

When the studies conducted on privacy education are examined, it is seen that they primarily address the
views of parents (Kuzgun, 2024; Tiirkyilmaz, 2019; Yal¢in et al., 2023), preschool teachers and school counselors
(Caliskan, 2019; Unal, 2019), or school administrators (Kogcoglu & Avci, 2022). However, most of these studies
focus on typically developing children and do not sufficiently encompass individuals with special needs. Research
on privacy education for individuals with special needs is quite limited (Kurtulus, 2022; Ocal, 2021). Furthermore,
studies that examine the in-depth roles of special education teachers in this process are not adequately represented
in the literature. Some international studies have revealed the perspectives of teachers, parents, and students on
privacy and sexuality education for individuals with special needs (Aderemi, 2014; Plaza-del-Pino et al., 2021;
Strnadova et al., 2022). In particular, teachers’ knowledge levels, professional competencies, and attitudes
regarding sexuality education are considered as factors that directly affect the quality of education (Howard-Barr
et al., 2005; Ionescu et al., 2019). Nevertheless, the samples of many studies consist of mixed groups including
teachers, students, and parents, and truly qualitative research focusing exclusively on special education teachers is
quite rare (Akdemir, 2024; Giines-Ozler & Yildiz, 2025; Laganovska & Kviese, 2021; Maia & Vilaga, 2020).
Although Citak-Tunc et al. (2018) evaluate the effectiveness of schoolbased child sexual abuse prevention
programs, they do not offer specific sub-analyses for teachers working in the field of special education. Farantika
et al. (2024) also emphasize the preventive power of sexuality education in early childhood but devote limited
attention to applied findings on how and by whom the education should be delivered.

Based on these findings, although the critical role of special education teachers in the privacy education
of individuals with special needs is well understood, a significant gap remains in the specific studies conducted in
this field. In the literature, there are no original qualitative studies that exclusively focus on special education
teachers and examine their knowledge, attitudes, and practices regarding privacy education. The primary rationale
for focusing on special education teachers in this study is that the student profiles served by this group of teachers
exhibit distinct characteristics compared to those of other student groups. Therefore, it is expected that, when
delivering privacy education to individuals with special needs, special education teachers will meaningfully
differentiate the content of the education, the method used, and the processes of family collaboration compared to
general teacher samples. Special education teachers, who work with students with special needs such as intellectual
disability, autism spectrum disorder, and sensory impairments, are confronted with the necessity of individualizing
privacy education, using alternative communication/behavior strategy methods, and establishing intensive and
continuous collaboration with families (Cakmak & Cakmak, 2018). Indeed, in their studies, Akdemir (2024) and
Strnadova, Loblinzk et al. (2022) found that teachers experience difficulties in adapting and intervening in privacy
education for individuals with special needs.

Additionally, it is recognized that individuals with special needs are at a higher risk of experiencing
privacy violations and that privacy education plays a critical protective role in the context of special education
(Akbas et al., 2009). Variability in teachers’ competence in recognizing/reporting indicators of abuse also
necessitates an in-depth examination of the specific needs of this group in a distinct sample (Dilsiz & Magden,
2015). At the policy level, it is recommended that privacy education be addressed systematically from early ages
and that educators be supported with structured content in this regard (MFSP, 2017). Moreover, the perceptions
and attitudes of special education teachers toward privacy education may pose an obstacle to delivering effective
privacy education to individuals with special needs. At this point, it becomes essential to share the experiences
and views of special education teachers regarding privacy education in order to foster positive attitudes toward
teaching privacy education and to develop their competencies in delivering it (Akdemir, 2024; Maia & Vilaga,
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2020; Strnadova et al., 2022). For this reason, a study group consisting solely of special education teachers was
preferred in this study. This study aims to determine the views and experiences of special education teachers
regarding the education of students with special needs in terms of privacy. It is expected that the findings obtained
from the research will reveal the challenges faced by teachers in this regard, the supports they need, and their
experiences with the educational process. In this way, it is better to understand teachers’ needs and priorities
regarding privacy education.

1. What do special education teachers think about the aim and necessity of privacy education?

2. How do special education teachers respond to privacy violations they encounter in the classroom
environment, and which intervention methods do they use in such situations?

3. What are special education teachers’ views and experiences regarding the issues that need to be
considered in the process of planning and implementing privacy education?

4.  Which practices do special education teachers include within the scope of privacy education in the
classroom, and what types of difficulties do they encounter in this process?

5. What are special education teachers’ views and experiences regarding collaboration with families during
the privacy education process?

Method
Design of the Study

This study aims to examine the views and experiences of special education teachers regarding privacy
education. In line with this aim, a phenomenological design, a qualitative research method, was preferred.
Qualitative research is a type of research that involves data collection in a natural setting, aiming to examine in-
depth how individuals perceive, experience, and make sense of social realities (Yildirnm & Simsek, 2021). The
phenomenological design aims to reveal individuals’ experiences regarding a phenomenon of which they are aware
but have not systematically reflected upon, as well as the common meanings associated with these experiences
(Biiytikoztiirk et al., 2020). This approach focuses on participants’ personal experiences, seeking to understand the
essence of a phenomenon and the aspects that are shared within that essence (Toprak, 2021). According to Creswell
& Creswell (2018), phenomenological studies attempt to uncover the common meanings of lived experiences of a
phenomenon based on the experiences of individuals who have lived that phenomenon. In this context, the
phenomenological design aims to contribute to a more in-depth and holistic understanding of the topic by revealing
the experiences, perceptions, and meaning structures of special education teachers regarding privacy education.
The phenomenon of this research comprises the experiences of special education teachers, the situations they
encounter, and how they make sense of this education during the process of delivering privacy education to
students with special needs (Gilirbiiz & Sahin, 2018).

Study Group

In this study, the criterion sampling technique, a type of purposive sampling frequently employed in
qualitative research, was used to form the study group. Purposive sampling aims to deliberately select individuals
who possess specific qualifications and can best answer the research questions (Creswell & Creswell, 2018; Sahin,
2014). Criterion sampling, on the other hand, is based on the principle that participants included in the study must
meet specific predetermined criteria, thereby increasing the depth and quality of the data obtained (Biiytlikoztiirk
et al., 2020). Accordingly, the criteria of the study were determined as follows: (a) having graduated from an
undergraduate program in special education teaching, (b) having worked as a special education teacher in an
institution affiliated with the Ministry of National Education for at least one year, and (c) having previously
received training related to privacy education and having included activities related to privacy education in
classroom practice. Within the framework of these criteria, special education teachers working in public schools
located in different provinces of Tiirkiye during the 2023—2024 academic year were reached.

The participants were selected based on convenience and voluntariness, through the researcher’s
professional network and field connections. In this scope, teachers working in Istanbul, Ankara, Izmir, Bursa, and
Konya were reached, and a total of 20 special education teachers who met the criteria and volunteered to participate
formed the study group. Although many teachers across Tiirkiye meet these criteria, due to the study being
conducted with a qualitative design and the requirement for in-depth data collection within the phenomenological
approach, the amount of data was limited by depth of meaning rather than numerical representation. The number
of participants was determined with data saturation in mind (Creswell & Creswell, 2018). Therefore, in the
preliminary interviews, teachers who had previously received training related to privacy education and who had
included classroom practices related to privacy education were included in the study. Demographic information
about the participants was collected through the personal information form used in the research and is presented
in Table 1.
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Table 1
Demographic Information Regarding the Participants
Demographic information Variables f %
Female 14 70
Gender Male 6 30
Bachelor’s degree 13 65
Educational level Master’s degree 7 35
Preschool 1 5
Primary school (1st level) 4 20
School level Middle school (2nd level) s 25
High school (3rd level) 10 50
Mild intellectual disability 6 30
) Mild autism 8 40
Type of group worked with Moderate-severe intellectual disability 4 20
Moderate—severe autism 2 10
1-5 years 6 30
6-10 years 11 55
Years of professional experience 11-15 years ) 10
29 years 1 5
. . . . Yes 16 80
Status of having received privacy education No 4 20

Role of the Researcher

The first researcher in this study is an experienced specialist who teaches academic courses in the field of
special education and has conducted numerous scientific studies on privacy education and sexual development.
The second researcher holds a master’s degree, has participated in studies related to individuals with special needs,
and has field experience in privacy education. The first researcher has conducted numerous scientific studies in
the fields of special education, sexuality education, and privacy education, employing qualitative research
methods. For the second researcher, this study represents their first experience in qualitative research. However,
prior to the study, the second researcher established a theoretical foundation regarding qualitative research methods
through a literature review on qualitative research and through preparatory work on qualitative research examples
under the guidance of the first researcher. Both researchers conducted the data collection, analysis, and
interpretation processes within a scientific and ethical framework. The researchers’ field knowledge and
experience increased the depth and trustworthiness of the study.

Data Collection Tools
Personal Information Form

The personal information form was prepared to collect demographic information about the participants.
The personal information form included information such as the teacher’s gender, educational status, department
of graduation, years of professional experience, type of disability worked with, school level, and status of having
received privacy education.

Semi-Structured Interview Form

In this study, the semi-structured interview method, a frequently preferred data collection tool in
qualitative research, was employed. This method enables systematic data collection through predetermined
questions, as well as the collection of in-depth information based on participants’ responses (Merriam & Tisdell,
2015; Yildirim & Simsek, 2021). The interview form developed within the scope of the study was prepared in line
with the existing literature. Subsequently, the opinions of academic experts in the fields of special education and
sexual development were obtained, after which the form was finalized by evaluating the scope, clarity, and
comprehensibility of the questions and making the necessary revisions. Through the interviews, it was aimed to
examine in depth special education teachers’ experiences and views regarding privacy education for students with
special needs. In line with the purpose of this study, the interview questions prepared for special education teachers
consisted of open-ended questions addressing the definition and content of privacy education, privacy violations
encountered in the classroom, and coping methods for these violations, the instructional process of privacy
education, and family participation. The interview form included 11 questions designed to understand special
education teachers’ views and experiences regarding privacy education. These questions were as follows: “What
is privacy education?" "What is the purpose of privacy education?" "Who should deliver privacy education?" "To
whom should privacy education be delivered?" "When should privacy education be delivered?" "What are the
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privacy-violating behaviors encountered in the classroom? What are your coping methods for these behaviors?"
"What do you pay attention to when delivering privacy education?" "Which methods and practices do you use
when delivering privacy education?" "What difficulties do you encounter when delivering privacy education?"
"What are your views on families’ level of knowledge regarding privacy education?”, and “What are your views
on families’ level of collaboration in relation to privacy education practices?"

Data Collection and Analysis

Prior to the data collection process, approval was obtained from the Social and Human Sciences Research
and Publication Ethics Committee of Necmettin Erbakan University on 3 May 2024, with decision number
2024/380. After obtaining ethics committee approval, the data collection process was initiated. Before the
interviews, the date and time were arranged with the participants. On the agreed day and time, the interviews were
conducted face-to-face within the institution where the participant was employed. Before the interview,
participants were informed about the study. In addition, they were informed that the interviews would be audio-
recorded. Prior to the interviews, a Voluntary Participation Consent Form was presented to the participants. After
the participants signed the form, the interview questions were presented to them. The semi-structured interviews
conducted within the scope of the research varied in duration, ranging from 20 to 50 minutes, depending on the
scope and detail of the participants’ responses, with an average interview duration of 35 minutes. The duration of
the interviews varied depending on factors such as the participants’ level of experience related to the topic, their
expressive abilities, and the suitability of the interview setting. The data were analyzed using the content analysis
method. Content analysis is a qualitative data analysis method in which data are examined in depth, new concepts
and themes are identified, and these concepts and themes are subsequently analyzed (Yildirim & Simsek, 2021).
The purpose of using content analysis is to systematically classify participants’ experiences, perceptions, and
practices regarding privacy education, organize them under common clusters of views and themes, and provide
holistic answers to the research questions. In accordance with the study's aim and the phenomenological design's
nature, the content analysis method was employed to identify common tendencies emerging from teachers’ views
and to examine the essence of their experiences.

During the data analysis process, the audio recordings obtained from participants were first transcribed.
After the interviews were converted into text, each teacher’s document was coded as T1 (Teacher 1), T2 (Teacher
2), and so on. Then, the data obtained were examined, and those with similar characteristics were categorized;
codes and subthemes formed from these categories were classified, and themes were created. These codes,
subthemes, and themes, created by the researchers, were examined by experts, and the analysis was finalized
through revisions. As a result of the qualitative data analyses conducted in this study, a total of four main themes
and 50 different codes reflecting special education teachers’ views and experiences regarding privacy education
were identified. The main themes determined were as follows: (1) the content of privacy education, (2) privacy
violations and coping methods, (3) the instruction of privacy education in the classroom, and (4) the level of family
involvement. Under each theme, the subthemes and codes derived from teachers’ views provide detailed insights
into teachers’ experiences and approaches to the topic. This thematic structure provides a comprehensive
framework for teachers’ perceptions, practices, and the difficulties they encounter regarding privacy education.

Validity and Reliability

Validity and reliability are considered among the most important criteria of a scientific study. Therefore,
ensuring validity and reliability in scientific studies is important. In qualitative research, strategies of credibility,
transferability, dependability, and confirmability are used to ensure validity and reliability (Yildirnm & Simsek,
2021). In this study, these strategies were employed in order to ensure validity and reliability.

Credibility

One strategy that can be used to ensure credibility is obtaining expert opinions. The expert examines the
study in various dimensions, from the research design to the data collection tools and from the data analysis to the
writing of the results, and provides feedback regarding the research (Bagkale, 2016). In this study, in order to
enhance credibility, the interview form was first prepared in line with a literature review; then, the views of three
academics who are experts in the fields of special education, sexual development, and qualitative research were
obtained, and the questions were evaluated in terms of scope, clarity, and comprehensibility. The final version was
given by making the necessary adjustments. Additionally, the themes and codings developed during the data
analysis process were reviewed by field experts, who provided feedback.

Transferability

To ensure transferability, it is necessary to describe in an explicit and detailed manner how the sample
was selected and the characteristics of the participants (Baskale, 2016). In this study, to ensure transferability, the
criteria followed in the sampling process, the demographic characteristics of the participants, and the data
collection process are explained in detail. Information was provided on participants’ teaching experience, working
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conditions, and the characteristics of the institutions in which they were employed, thereby enabling the reader to
gain a comprehensive understanding of the study's context. In addition, the findings section includes direct
quotations from participants to substantiate the interpretations and enable readers to evaluate the original
expressions.

Dependability

To ensure dependability, it is necessary to work meticulously in the stages of developing data collection
tools, collecting data, and analyzing the collected data (Yildirim & Simsek, 2021). In this study, to ensure
dependability, the data collection process was carried out in a planned and stepwise manner, and a semi-structured
interview form was developed in line with expert opinions. During the interviews, the researchers especially
avoided any expressions or interventions that might direct participants’ responses and adopted a neutral and
explanatory attitude. The data analysis process was reported clearly, codes and themes were created systematically,
and consistency between the research questions and the findings obtained was maintained throughout the entire
process.

Confirmability

In this study, confirmability strategies were implemented in order to ensure the objectivity of the data
obtained and the verifiability of the analysis. In this regard, the data obtained from the interviews were coded
independently by two researchers, and themes were created. Then, the codes and themes developed by both
researchers were compared, and a consensus was reached through discussions of shared and divergent points. In
addition, the themes and codes created were evaluated by an academic expert in the fields of special education and
qualitative research, and their content validity was checked. To evaluate the reliability of the coding process, the
formula proposed by Miles and Huberman (1994) was used: Agreement = [Agreement / (Agreement +
Disagreement)] x 100. As a result of the calculation, the agreement rate for this study was found to be 92%. In
qualitative studies, a rate of at least 70% is considered sufficient (Miles & Huberman, 1994), and rates above 80%
are considered indicative of a high level of reliability. In this context, the 92% agreement rate obtained in the study
contributes significantly to the consistency of the analysis process and the reliability of the findings.

Findings

This study presents findings from an investigation into the views and experiences of special education
teachers regarding privacy education for individuals with special needs. The themes and subthemes obtained are
presented in Table 2. When Table 2 is examined, four main themes and sub-themes related to these themes have
been established: Content of privacy education, Privacy violations and coping methods, Instruction of privacy
education in the classroom, and Level of family involvement. Detailed information on the sub-themes is presented
in tables in the following section.

Table 2
Themes and Subthemes Related to the Results

Themes Subthemes
Definition of privacy education
Purpose of privacy education
Content of privacy education Who should deliver privacy education?
To whom should privacy education be delivered?
When should privacy education be delivered?

Privacy-violating behaviors encountered in the classroom
Teachers’ coping methods with privacy-violating behaviors they

Privacy violations and coping methods
encounter

Issues to be considered when delivering privacy education
Methods and practices used within the scope of privacy education

Instruction of privacy education in the classroom A : | ) !
Difficulties encountered during the process of privacy education

Families’ level of knowledge regarding privacy education

Level of family involvement Level of collaboration with teachers

The Content of Privacy Education

The main theme of special education teachers’ views on the content of privacy education consists of five
subthemes: Definition of privacy education, Purpose of privacy education, Who should deliver privacy education?
To whom should privacy education be delivered?, and When should privacy education be delivered? Details
regarding the subthemes are presented below.
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When Table 3 is examined, it is seen that special education teachers most frequently defined privacy
education as teaching private body parts (f= 7) and determining private spaces and boundaries (f= 6). In addition,
privacy education was defined as self-protection education (f'= 3), distinguishing between good and evil (f = 2),
education to recognize one’s sexual identity (f= 1), and knowing one’s own rights (/= 1).

Table 3
Results for the Subtheme “Definition of Privacy Education”

Codes
Teaching private body parts
Determining private spaces and boundaries
Self-protection education
Distinguishing between good and bad
Knowing one’s own rights
Education to recognize one’s sexual identity

— = N W N I~

Regarding the definition of privacy education, special education teachers T7 stated, “Privacy education
is, I can say, children recognizing their private body parts, being aware of them, and knowing which people may
touch these parts.”, and T11 stated, “The education through which children can distinguish whether behaviors or
touches directed toward them are good or bad.”and T16 “I can define privacy education as an education in which
both one’s own boundaries and private spaces and the other party’s boundaries and private spaces are determined.”
(T16)

Table 4
Results for the Subtheme “Purpose of Privacy Education”
Codes

Child’s self-protection

Recognizing and protecting the self

Distinguishing between positive and negative approaches
Determining boundaries

Adaptation to society

wWwun oS

When Table 4 is examined, it is seen that special education teachers most frequently expressed the purpose
of privacy education as the child’s self-protection (f'= 10). In addition, they stated that the purpose of privacy
education is to recognize and protect the self (f= 6), distinguish between positive and negative approaches (f=5),
determine personal boundaries (f= 3), and adapt to societal norms (= 3).

Regarding the purpose of privacy education, special education teachers T1 stated, “It should be delivered
to enable the child to be aware of and to recognize their own self, and to distinguish different approaches, different
ways of approaching.”and T15 stated, “I can say the child’s self-protection. I can state the purpose as knowing
whether people’s ways of approaching from outside are well-intentioned or ill-intentioned.” and T16 “I can say
that it is an education that aims both to know one’s own boundaries in the physical, social, and emotional sense
and to know others’ boundaries.”

Table 5
Subtheme “Who Should Deliver Privacy Education?”
Codes f
Parents 12
Teachers 9
Specialists 9

When Table 5 is examined, it is seen that special education teachers most frequently stated that privacy
education should be delivered by parents (f= 12). In addition, there were views indicating that privacy education
should be delivered by teachers (f'=9) and by specialists (f=9).

Regarding who should provide privacy education, special education teachers T6 stated, “Teachers can
deliver it at the level of concepts and words. However, I think that especially the parts that require bodily contact
and demonstrations should be delivered by the family under the guidance of the teacher.” and T9 stated, “It starts
first in the family. Beginning with the mother and father, and later, when the child enters the school environment,
with teachers in that environment. If considered at a more advanced level, I think specialists should deliver it.”
and K18 stated “People who are experts in the field, in my opinion. Not everyone should deliver it. It could be
pedagogues, child development specialists, psychologists.”

When Table 6 is examined, it is evident that special education teachers most frequently stated that privacy
education should be delivered to all individuals (f= 14). In addition, special education teachers stated that privacy
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education should be delivered to all children (f'= 3), to children with special needs and their families (f'= 2), to
parents (f'= 2), and to teachers (f=1).

Table 6
Subtheme “To Whom Should Privacy Education Be Delivered?”
Codes
All people
All children

Children with special needs and their families
Mothers and fathers
Teachers

— N W T

Regarding who should receive privacy education, special education teachers T6 stated, “Privacy
education should be delivered to all individuals. Starting from the time when the child is old enough to learn,
education should be delivered continuously, at least in a reminder capacity, to keep awareness fresh throughout
childhood.” and T9 stated, “Actually, it should be delivered to all children. To adolescents. I think it should be
delivered to primary school—age children.” and TS stated “It should first be delivered to mothers and fathers. Then
I think privacy education should be delivered to every teacher who works with children.”

Table 7
Subtheme “When Should Privacy Education Be Delivered?”

Codes

In the preschool period
Together with toilet training
From birth onward

Early childhood period
Throughout the educational life

— W A Lo~

When Table 7 is examined, it is evident that special education teachers most frequently expressed the
view that privacy education should begin to be delivered during the preschool period (f= 8). In addition, special
education teachers stated that privacy education should begin together with toilet training (f= 5), from birth onward
(f=4), in early childhood (f'= 3), and throughout the educational life (f= 1). While some participants expressed
that privacy education should begin from birth onward, others considered it appropriate to start this education in
the preschool period. These statements highlight distinct developmental processes. Teachers who emphasized that
it should begin from birth stated that showing respect for bodily integrity and establishing a secure attachment in
the early relationships the child forms with caregivers form the basis of privacy development. On the other hand,
the emphasis on the preschool period points to the need to deliver privacy education concretely through structured
activities. This situation suggests that a developmental, gradual approach should be adopted for privacy education.

Regarding when privacy education should be delivered, special education teachers T6 stated, “I think it
should begin in early childhood, but I do not see it as a completed process. I think in preschool and school age,
education should continue through reminder activities to keep awareness continuously fresh in the child.” and T16
stated, “Privacy education is an education that should be delivered from birth onward. Mothers should pay attention
to behaviors such as not changing the child’s diaper in front of others and not breastfeeding in front of others,
instilling this awareness.” and T12 stated, “I think these trainings should be delivered especially in the preschool
period, when children can fully perceive their self-concept.”

Privacy Violations and Coping Methods

The main theme of special education teachers’ views on privacy violations and coping methods consists
of two subthemes: Privacy-violating behaviors encountered in the classroom and Teachers’ coping methods with
privacy-violating behaviors they encounter.

Table 8
Privacy-Violating Behaviors Encountered in the Classroom
Codes

Physical contact
Touching private body parts
Undressing

A~ oo O~

When Table 8 is examined, it is evident that special education teachers most frequently reported
encountering privacy-violating behaviors in the classroom, specifically physical contact (f = 9) and touching
private body parts (f'= 8). In addition, they stated that they also encountered the behavior of undressing (f'= 4).
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Regarding privacy-violating behaviors encountered in the classroom, special education teachers T18
stated, “Children may undress. There may be touching and physical contact among children.” and T11 stated, “One
of my students displays behaviors of touching and kissing without permission. This increase has been significant
this year, possibly in conjunction with the onset of adolescence. Touching, kissing, hugging friends and teachers
without permission, in this way.” and T4 stated, “The behavior I most frequently encounter in my students in the
classroom is touching their own private body parts. I particularly observe this behavior more often in my male
students. When male children reach puberty, they inevitably display these behaviors.”

Table 9
Teachers’ Coping Methods with Privacy-Violating Behaviors They Encounter
Codes f
Warning 13
Explaining that it is wrong 7

When Table 9 is examined, it is evident that special education teachers reported using two primary
intervention methods when encountering privacy violations behaviors: issuing warnings (f = 13) and explaining
that the behavior is wrong (f= 7).

Regarding teachers’ coping methods with privacy-violating behaviors they encounter, special education
teachers T13 stated, “When we encounter inappropriate behavior in the classroom, we tell the student that these
behaviors are not appropriate. After we warn them, I see that they try not to repeat it. We get good feedback from
the students.” and T17 stated, “In fact, I do not do much as an intervention method. Generally, when I see such
behaviors in students, I warn them. I try to solve it by warning them with suggestions like ‘You should not do
this.” and T18 stated, “Actually, I do not encounter many behaviors in the classroom that seriously violate privacy.
When we do encounter such situations, we verbally warn the child. We tell them that they should not do it.”

The Instruction of Privacy Education in the Classroom

The main theme of special education teachers’ views on the instruction of privacy education consists of
three subthemes: Issues to be considered when delivering privacy education, Methods and practices used within
the scope of privacy education, and Difficulties encountered during the process of privacy education.

Table 10
Issues to Be Considered When Delivering Privacy Education
Codes
Explanation appropriate to the students’ level of disability
Simple and concrete explanation
Paying attention to the expressions used

Age and gender
Education without pressure and coercion

— N B Ao~

When Table 10 is examined, it is seen that special education teachers most frequently stated that, when
delivering privacy education to students with special needs, attention should be paid to making explanations
appropriate to students’ level of disability (f=9). In addition, they stated that attention should be paid to concrete
and straightforward explanations (f = 4) and to the expressions to be used during education (f = 4). Special
education teachers also stated that attention should be paid to students’ age and gender (f'= 2) and to delivering
education without pressure and coercion (f=1).

Regarding issues to be considered when delivering privacy education, special education teachers T11
stated, “The student’s disability status should be taken into consideration; that is, attention should be paid to the
language, methods, and techniques to be used when delivering the topic.” and T12 stated, “Especially for our
students with special needs, we should deliver it in a way that appeals to more senses. Attention can be paid to
delivering it at a level where they can perceive it better and concretize it more.” and T6 stated, “For example, there
may be a word that should not be spoken; we teach this as part of privacy education. The child may develop this
as a problem behavior. The teacher needs to pay attention.”

Table 11
Subtheme “Methods and Practices Used Within the Scope of Privacy Education”
Codes

Visual materials

Verbal explanation

Collaboration with the school counselor
“Safety circle” activity

Drama

— W L L~
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When Table 11 is examined, it is seen that special education teachers most frequently stated that, when
delivering privacy education to students with special needs, they use visual materials such as pictures and videos
(f=7) and verbal explanation (f=5). In addition, special education teachers reported using collaboration with the
school counselor (f=5), the “safety circle” activity (= 3), and drama (f= 1).

Regarding methods and practices used within the scope of privacy education, special education teachers
T11 stated, “We explained it in the classroom to our students with the support of videos and worksheets. We
supported it with visual aids and videos, and with explanations in this way.” and T20 stated, “The safety circle can
be used. We can use activities such as ‘Show the safe people, which of these are safe?” We use the safety circle in
the classroom.” and T17 stated, “Our school counselor is working on this issue. Our counselor explains to the
students what needs to be done. We are also in contact with our counselor regarding the next steps in this process.”

Table 12
Subtheme “Difficulties Encountered During the Process of Privacy Education”
Codes

The topic is abstract

Reservations regarding privacy education and its boundaries
Levels of disability

Need for repetition

Not receiving a response

Lack of willingness

— N RO

When Table 12 is examined, it is evident that special education teachers reported experiencing difficulties
during the process of privacy education, primarily due to the abstract nature of the topic (/= 6) and reservations
regarding the boundaries of privacy education (f = 6). In addition, special education teachers stated that they
experience difficulties due to students’ levels of disability (f' = 4), the need for frequent repetition (f' = 2), not
receiving a response after explaining the topic (f = 2), and the lack of willingness of both students and families
toward the delivery of privacy education (f'= 1).

Regarding difficulties encountered during the process of privacy education, special education teachers T3
stated, “Each time, I have to keep renewing it and saying it over and over again. This is our biggest challenge.
Repeating it constantly and constantly, and they are forgetting.” and T6 stated, “Because our students already have
great difficulty in understanding something abstractly, and it needs to be concretized, I experience great
difficulties, of course.” and T11 stated, The family becomes uneasy. They respond with reactions like ‘What are
they telling at school, these things should not be told.” Some families do not consider something that one family
sees as private to be private.”

The Level of Family Involvement

The main theme of special education teachers’ views on the level of family involvement consists of two
subthemes: Families’ level of knowledge regarding privacy education and Level of collaboration with teachers.

Table 13
Subtheme “Families’ Level of Knowledge Regarding Privacy Education”
Codes f
Insufficient 15
Varying 5

When Table 13 is examined, it is seen that special education teachers most frequently stated that families’
level of knowledge regarding privacy education is insufficient (f' = 15). In addition, special education teachers
stated that families’ level of knowledge varies from family to family (/= 5). According to participants’ statements,
the level of collaboration among families depends on various factors. Some teachers noted that parents’ educational
level, socioeconomic status, and their child’s level of disability directly affect this process. Furthermore, the
frequency of teacher—family communication, previous experiences, and school policies regarding involving
families in the process also shape the level of collaboration. For example, one participant (T12) expressed this as,
“Some parents are very sensitive, but especially the families of children who have language and communication
problems remain more reserved.” Another participant (T5) emphasized the influence of past experiences by stating,
“If families have previously received similar training, they can communicate more comfortably.”

Regarding families’ level of knowledge regarding privacy education, special education teachers T2 stated,
“I do not think families are knowledgeable. These topics are mostly swept under the rug, not much talked about
or explained, whereas it should not be like that.” and T13 stated, “Families’ level of knowledge is low. They cannot
show the necessary care to their children at certain ages. The family is important in privacy education, so I think
that families should actually be educated first. Training should be provided for families.” and T15 stated, “Some
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families are very conscious about this. In some families, the level of knowledge is very low; family education
should definitely be provided.”

Table 14
Subtheme “Level of Collaboration with Teachers”
Codes f
Varying 11
Collaborating 6
Not collaborating 3

When Table 14 is examined, it is evident that special education teachers most frequently stated that
families’ levels of collaboration regarding privacy education vary from family to family (f'= 11). In addition,
special education teachers reported that there are families who collaborate (= 6) and those who do not (f= 3).

Regarding families’ level of collaboration with teachers, speacial education teachers T3 stated, “In
general, you are left alone in this matter in terms of collaboration. They close themselves both to education and to
the methods I will teach.” and T8 stated, “They do collaborate. They support collaboration. If there are seminars,
they try to attend the seminars.” and T16 stated, “There are families who consider this topic important. Some
families, however, close themselves off to communication. It is not possible to collaborate with such families. A
family that considers it important already collaborates in every matter.”

Discussion

The study's findings reveal that participants’ views on privacy education differ significantly according to
their demographic characteristics. In particular, it was observed that teachers who had previously received training
in privacy education used more comprehensive and structured expressions in their conceptual definitions and
resorted to more diverse methods in their classroom practices. This situation demonstrates that teachers’ level of
knowledge and competence directly impacts the quality of privacy education, aligning with the findings of Cakmak
and Cakmak (2018) and Kurtulug (2022). Similarly, the educational levels at which teachers work also shape their
understanding of privacy education. While teachers working at the preschool and primary school levels emphasize
the necessity of starting education at an early age, teachers at the middle school and high school levels focus more
on privacy violations specific to adolescence and coping strategies. This approach suggests that teachers structure
their pedagogical practices in a level-specific manner, taking developmental differences into account (Caligkan,
2019; Yiiksel, 2021).

Within the scope of the study, the majority of teachers defined privacy education as “teaching private
body parts” and “setting boundaries.” In their definitions, body awareness and understanding physical boundaries
are expressed as fundamental elements in children’s self-protection. However, this approach places the other
dimensions of privacy such as its social-emotional aspects or information security—relatively in the background,
showing that the concept is primarily confined to physical privacy. This result is also consistent with the findings
of Caligkan (2019), Giines-Ozler and Yildiz (2025), and Yiiksel (2021).

As the primary purpose of privacy education, teachers highlight the development of children’s self-
protection skills. Participants particularly drew attention to the protective aspect of this education by emphasizing
that individuals with special needs are more vulnerable to abuse. Casteel et al. (2008), Atbas1 (2016), and Ocal
(2021) similarly state that individuals with special needs are at risk and that early intervention and protective
education are critically important. Additionally, it is evident that the meaning teachers attribute to this process
encompasses not only physical safety but also self-respect, self-awareness, and the ability to set boundaries in
social relationships (Akcan, 2016; Davis et al., 2016). In a study conducted by Bostan (2024) with teachers, privacy
education was also found to be associated with children’s self-protection skills. Parents expressed a similar
situation in the studies conducted by Giines-Ozler and Y1ldiz (2025) and Yiiksel (2021). While most teachers stated
that parents should deliver privacy education, it was also indicated that privacy education must be carried out
through collaboration among parents, teachers, and specialists. This view is also in line with the parental
perceptions reported in the studies of Larsson and Svedin (2002), Strnadova et al. (2022), and Isler and Giirsimsek
(2018). The study's findings suggest that privacy education should not be limited to individuals with special needs,
but rather should be planned to encompass all members of society. This view is supported by studies such as those
of Kurtulus (2022) and Duran (2018). Most participants emphasized that education should begin in the preschool
period. Although only one participant works at the preschool level, this emphasis was frequently expressed by
teachers working at other levels as well. This situation reflects the field-based awareness that the absence of
education in early childhood leads to more complex consequences at later ages (Bostan, 2024; Caligkan, 2019;
Yiiksel, 2021).

In relation to classroom practices, teachers stated that they most frequently encounter physical privacy
violations (such as being forced into physical contact, touching private body parts, and undressing). Akdemir
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(2024), Mia and Vilaga (2020), and Giines-Ozler and Yildiz (2025) similarly state that, among individuals with
special needs, behaviors such as touching private body parts, making physical contact with others, and undressing
become more pronounced. Teachers generally intervene in these behaviors using verbal warnings, explanations
based on cause-and-effect relationships, and positive modeling methods. This finding aligns with the studies by
Caliskan (2019) and Bostan (2024). In his study, Akdemir (2024) reported that teachers typically intervene in these
behaviors by warning and redirecting the student’s attention. In contrast, Giines-Ozler and Yildiz (2025) stated
that teachers intervene by informing both the family and the student. Teachers indicated that when delivering
privacy education, they pay attention to students’ levels of disability, explain concepts concretely, and use
language that is appropriate for their students. This finding is similar to the studies of Caliskan (2019) and Bostan
(2024). Although only one participant in this study works at the preschool level, it is seen that teachers working at
other levels drew attention to similar points. This shared approach reflects that privacy education is structured not
according to school level but instead based on individual differences, such as students’ levels of disability.

Additionally, the methods most frequently preferred by teachers during the privacy education process are
visual materials and verbal explanations. Kurtulus (2022), Strnadova et al. (2022), and Strnadova, Loblinzk et al.
(2022) demonstrated in their studies that teachers working with individuals with special needs effectively utilize
visual materials. Giines-Ozler and Y1ldiz (2025) reported that teachers use the method of explaining appropriate
and inappropriate behaviors, while Caligkan (2019) stated that the majority of teachers devote only a limited
amount of time to privacy education and that those who do so generally prefer verbal explanations. Furthermore,
most teachers stated that, although they use various practices and methods in the process of privacy education,
accessible and high-quality resources in the field of privacy education for individuals with special needs are
insufficient. This view overlaps with the teacher opinions reported in the study conducted by Strnadova, Loblinzk
et al. (2022). Teachers expressed that they experience difficulties in delivering this education due to the abstract
nature of the concept of privacy, cultural reservations about discussing privacy, and the fact that family support
cannot always be guaranteed. This situation parallels the studies of Strnadova et al. (2022) and Akdemir (2024).
In particular, families’ lack of knowledge and their distant attitudes toward education may negatively affect the
continuity and effectiveness of the process. The study's findings reveal that experienced teachers tend to adopt a
more critical approach to family collaboration, and families’ levels of participation in education are highly variable.
This situation overlaps with similar observations reported in the studies of Bostan (2024), Strnadova et al. (2022),
Strnadova, Loblinzk et al. (2022), and Caliskan (2019). In light of the qualitative data, teachers’ experience-based
explanations for this variability are noteworthy. Participants stated that families’ participation in the privacy
education process varies depending on several factors, including the type of disability their child has, the family’s
educational and income level, previous experiences, and the trust relationship they establish with the teacher. This
situation suggests that intervention programs designed to increase family participation should be planned flexibly
and tailored to meet the specific needs of individual families.

The study's findings indicate that teachers’ knowledge, attitudes, and practices regarding privacy
education are closely tied to their educational background. In particular, it was observed that teachers who had not
taken courses on privacy education or sexuality education during their undergraduate studies employed narrower
conceptual definitions and exhibited limited diversity in their classroom practices. This situation highlights the
importance of teachers acquiring both theoretical knowledge and practical skills in this field before entering their
profession. Considering that, in many special education teacher training programs in Tiirkiye, the topic of privacy
education is either not included at all or is addressed only under limited headings within general child development
or guidance courses, the inclusion of an independent and practice-based course such as “Privacy Education and
Sexuality Education” in undergraduate programs becomes a critical necessity. Systematic education provided at
the undergraduate level will enable teachers to enter the field more well-equipped, supporting both the delivery of
effective privacy education at an early age and the strengthening of family collaboration.

This study makes an important contribution to the literature by addressing privacy education in the context
of special education and by examining the experiences and views of special education teachers solely. Considering
that individuals with special needs are at a higher risk of privacy violations and abuse, revealing the difficulties,
needs, and practical applications that teachers encounter in the field provides an original contribution to the field.
The findings indicate that teachers’ knowledge, attitudes, and practices regarding privacy education are closely
tied to their professional experience, educational background, and access to available support resources. This, in
turn, highlights the importance of structured educational programs at the undergraduate level and systematic
opportunities for professional development. Although the study's limited generalizability results from its focus on
special education teachers and a single data collection method, the original findings obtained from the field, along
with the concrete, practice-oriented suggestions, constitute the study's strengths.

In conclusion, teachers’ attitudes and practices regarding privacy education vary according to their
professional experience, the educational levels at which they work, and the training they have received; this
suggests that in-service training plans should be structured with content tailored to the specific school type. At the
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same time, it is emphasized that privacy education should be carried out in a multi-component and
multidimensional manner, taking into account individual differences, developmental levels, and social norms.

Limitations and Recommendations

The findings of this study should be evaluated within certain limitations. First, the research data were
collected solely through the semi-structured interview form developed by the researchers. This led to the omission
of in-depth insights that could have been obtained through different data collection techniques. All participants are
individuals who graduated from special education teacher training programs. This means that the experiences and
views of teachers who work with individuals with special needs but come from different fields are not reflected in
the study, and limit the formation of generalizable conclusions. Finally, the study’s exclusive focus on teachers’
views and the exclusion of the perspectives of parents, students, and administrators restricted the possibility of
conducting a holistic analysis. Based on the findings and limitations of the study, the following practice
recommendations were developed:

1. Development of In-Service Training Programs: Privacy education stands out as a field that requires both
theoretical and practice-oriented knowledge in the context of special education. Therefore, systematic,
modular, and case-based in-service training programs should be developed for special education teachers.
In addition, incorporating theoretical and practical content related to privacy education into undergraduate
special education teacher training programs will ensure that teacher candidates become aware of this issue
at an early stage.

2. Development of Practice Guides for In-Class and Out-of-Class Practices: It has been observed that
teachers need support and materials to deliver privacy education in in-class and out-of-class settings. In
this context, visual support—based and disability—level-adaptible privacy education guides and activity
booklets should be prepared for special education teachers. These resources may help to eliminate
uncertainties experienced by teachers during the implementation process.

3. Efforts to Strengthen Family—Teacher Collaboration: The study's findings revealed that teachers struggle
to communicate effectively with families and that collaboration is limited. Therefore, it is recommended
that practices such as informative seminars for families, interactive family workshops, and parent
information guides be implemented, as these will enhance collaboration and increase family knowledge
and understanding.

4. Clarification of the Boundaries of Privacy Education: Teachers stated that the ambiguity of the scope of
privacy education creates reservations and a sense of insecurity in practice. For this reason, national-level
standards and curriculum recommendations related to the content of privacy education should be
developed.

Based on the findings and limitations of the study, the following recommendations were developed for
future research:

1. TItis recommended that future studies be expanded to include qualitative designs that incorporate the views
of various professional groups (e.g., psychological counselors, child development specialists), families,
and individuals with special needs.

2. Considering the multidimensional nature of privacy education, it is recommended that focus group
interviews be conducted with experts from different disciplines (such as psychology and sociology) in
order to examine in depth the difficulties encountered in privacy education.

3. Single-subject or experimental studies may be conducted to test the effectiveness of privacy education
programs developed in line with the findings obtained in this study.

4. Case studies conducted on a particular school, institution, or individual are recommended to reveal the
practical processes of privacy education, teacher—family collaboration, and the difficulties encountered
in depth. Additionally, case studies may be conducted to investigate how privacy education varies
according to different types of disabilities.
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