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Bu nitel durum calismasi, bir egitim fakiiltesinin &rtiik programini; &grenciler, 6gretim
elemanlar1 ve 6grenme gevresinin mesleki kimlik ve smif kiiltiiriinii 6rtiik bigimde nasil
sekillendirdigini incelemektedir. Veriler, dort sif diizeyinde 17 subede katilimc1 olmayan
smif gozlemleri ve 34 dgrenciyle yapilan yari yapilandirilmis goriismeler ile toplanmus;
metodolojik iiggenlemeyi saglamak iizere betimsel analiz ile icerik analizi bir arada
kullanilmistir. Gozlemlerden elde edilen bulgular, smiflarda kadin &grencilerin daha
goriiniir ve 6zgiivenli oldugunu; 6zellikle bagil degerlendirmeye atfedilen yogun gruplasma
ve rekabetin akran iletisimini zayiflatabildigini; cogu Ogretim elemaninin erisilebilir,
destekleyici ve rol model olarak algilandigini ancak elestiriye agiklik ile demokratik—otoriter
tutumlarda degiskenlik bulundugunu gostermektedir. Materyal donanimindaki
yetersizliklere iliskin algilar, kurumun arastirma ve 6grenme ortamlarina verdigi degerin
smurli olduguna dair ortitk mesajlar ortaya cikarmaktadir. Gozlemler ayrica, smiflarda
belirgin bir cinsiyet rolii olmamakla birlikte, kiz grencilerin sayica fazla olmalar1 nedeniyle
one cgktgimi ve Ogrencilerin ¢ogunun birbirine saygih davrandigini goéstermistir. Bu
sonuglar, incelenen fakiiltede ortiik programin smnif dinamikleri, 6gretim elemani-6grenci
iliskileri ve 6grenme ortami tizerindeki etkilerini ortaya ¢ikarmak agisndan onem

tasimaktadir.

1. Giris

Egitimin temel amaci, egitim yoluyla bireyde
kazandirilmak istenen davranigsal Ozellikleri ve
degisimleri elde etmeye ¢alismaktir. Bu baglamda fiziksel,
zihinsel ve ruhsal agidan hazirbulunusluk saglamak ve
cesitli Ozellikler kazandirmak egitimin bir meselesidir
(Ergiin, 2011). Egitim kavrami hem bireysel hem de
toplumsal islevleri igerir. Egitimin birey agisindan en
onemli islevi, bireyin kendi potansiyelini ortaya ¢ikarmak
ve gelistirmektir. Toplum agisindan ise, toplum iginde
yasama kiiltiirii olusturmak, diizeni saglamak ve refahi
artirmak esastir (Cinoglu vd., 2013). Bu islevlerin istenen
sonuglar1 vermesi, tesadiifi bir diizenden ziyade sistematik
bir siireg gerektirir. Bu gereklilik, egitimin belirli bir plan ve
program dahilinde yiiriitiilmesini beraberinde getirir. Bu
nedenle egitim kurumlarmin yetkililer tarafindan
hazirlanan resmi Ogretim programina uymasi saglamr
(Yiiksel, 2002).

Varis (1978), programin, bir egitim kurumunun ulusal
egitim ve kurum hedeflerine ulagsmak icin gocuklara,
genclere ve yetigkinlere sundugu tiim etkinlikleri
kapsadigini belirtmistir. Tyler'in (1957) miifredat tammi,

okul tarafindan egitim hedeflerine ulagsmak i¢in planlanan
ve yonetilen tiim 6grencilerin 6grenmeleridir; Ertiirk (1994)
ise her ogrencinin egitim ortamindaki belirli egitim
durumlarinin ve bunlarla ilgili deneyimlerinin program
oldugunu ileri stirmfistiir.

Programlar alan uzmanlari tarafindan bazi 6zelliklerine
gore siiflandirilmaktadir. alanyazin
incelendiginde programlarin smiflandirmasinin  Elliott
Eisner’a (1979) kadar uzandig goriiliir. Eisner (1979, 1985)
okullarda ayn1 anda {i¢ programin bir arada bulundugunu
iddia eder: agik (resmi) program, ortitk program ve ihmal
edilen program. Eisner, ortiik miifredat icin ortak bir bilgi
tabani  kurulmasma katki  saglamustir.
siniflandirmasinin  ardindan Posner (2004) tarafindan
yerlesik bir simiflandirma yapilmistir. Posner bes farkh
program tiirii tammlar: resmi, uygulamadaki, ekstra, ihmal
edilen ve ortiik program. Resmi program dersin igerigini,
taslagini, program kilavuzunu ve 6grenme ciktilari kapsar.
Bu resmi program Ogretmenlerin ders planlamasi ve
ogrencileri degerlendirmesi igin bir temel olusturmay:

Mevcut

Eisner’in

amaglar ve acitk¢a tamimlanmis ve yazilidir (Posner, 2004;
Yiiksel, 2002). Uygulamadaki program sinifta 6gretmenin
Ogrettigi seyleri kapsar ve Ogrenciler O6gretmenin
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ogrettiklerinin ne kadar énemli oldugunu 6grenirler. Thmal
edilen program, énemsiz oldugu diisiiniilen ve igerikten
¢ikarilan boliimdir (Posner, 2004). Ekstra program,
ogrencilerin okul disindaki sosyallesme ve Ogrenme
deneyimlerini destekleyen planli bir programdir. Bu
¢alismanin konusu olan ortiik program ise, okul ic¢inde
veya diginda, planli veya plansiz sekilde Ogrencilere
kazandirilmaya ¢alisilan degerleri igerir (Posner, 2004).

Ortiik programin kapsami ¢ok genis oldugu igin terime
dair pek c¢ok tanim bulunmaktadir. En genel anlamiyla
ortiik program, programda yer alan ancak acik¢a 6grenme
¢iktilarina dahil edilmeyen ve genellikle okulun biirokratik
yapis1 ve yonetimin 6grencilere 6grettigi seylere atif yapan
program tiirlidiir (Posner & Strike, 1976). Herzog (1979)
ortiik programin okulun sosyal iklimini yansittigini ve
yazili olmasa bile diisiince ve fikirlerde yer aldigim ifade
etmistir. Myles ve digerlerine (2004) gore ortiik program,
dogrudan 6gretilmeyen ancak var oldugu bilinen kurallar
dizisidir. Giiven (2007) o6rtiik programi, resmi programda
belirtilen nitelik ve uygulamalarin disinda okul ve siruftaki
tim wuygulamalar igeren bir program tiirii olarak
tanimlamistir. Esasen, bu ifade edilmeyen kural ve degerler
genellikle 6gretim elemanlarimin 6zgiil ve gozlemlenebilir
davraniglar1 araciligiyla aktarilir ve bu davraniglar
Ogretmen adaylarimin mesleki tutumlarini ve gelisen
kimliklerini dogrudan etkiler (Peker Unal, 2017). Ozetle
ortiik program, bir egitim kurumunun 6grencilere dolayl
olarak kazandirdig1 degerler ve tutumlar olarak goriilebilir
(Eisner, 1985).

Ogrencilerin daha fazla tutum, deger ve bazi duyussal
beceriler kazandiklar1 bir program tiiriinden etkilendikleri
diisiiniilmektedir; bu Ogrencilerin okulun diizeni ve
kurallar, fiziksel ve psikolojik gevre, okul yoneticileri,
Ogretmenler ve diger tiim personel tarafindan gizlice
verilen mesajlar Ortilk program olarak adlandirilir. Bu
program tiir{i, 6grencileri devletin, toplumun, kiiltiiriin ve
egitim kurumunun beklentilerine uygun bicimde egitmeyi
amaglar (Yiiksel, 2004).

Ortiik program, resmi program kadar yiiksekogretimde de
etkilidir. Yiiksekogretim programlari ¢ogunlukla &gretim
elemaninin inisiyatifindedir. Bu nedenle, ilkdgretim ve
ortadgretim diizeylerine kiyasla daha esnek bir yapiya
sahiptir. Egitim faaliyetleri genellikle &gretim elemam
tarafindan belirlenir ve diizenlenir. Bu uygulamalarin
merkezinde, bu uygulamalar1 yonlendiren yazili olmayan
bir sistem vardir. Bu sistemin igleyisi Ortiik program
tarafindan saglanir (Bergenhenegouwen, 1987; Yiiksel,
2002). Bu dinamik Ozellikle Yiikselin (2002) Ahola’nin
(2000) modelinden yola ¢ikarak “ideal tiiniversite” ile
“gercek tniversite”yi karsilastirdigr Tiirk yiiksekogretim
baglaminda belirgindir. program, akademik
ozgiirlik, elestirel diisinme ve arastirma-Sgretim
entegrasyonunu onemseyen bir “ideal iiniversite”yi tesvik
ederken, ortiik program siklikla pasiflik ve uyumun tesvik
edildigi bir sistemin Ortiik kurallarini  6grenmenin
basarinin anahtar1 oldugu “gergek tiniversite”yi besler

Resmi

(Yiiksel, 2002). Peker Unal’in (2017) belirledigi; slaytlardan
dogrudan okumak, itaat talep etmek ve etkilesimli
tartismadan kaginmak gibi
davranislari, bu “gergek {iniversite’nin eylemdeki somut

somut Ogretim elemani

tezahiirleridir. Bu davranisglar, resmi pedagojik hedeflerle
celisen ve Ogrencilerin Ogretmenlik meslegine yonelik
tutumlarim olumsuz etkileyen bir ortiikk program yaratir
(Peker Unal, 2017). Nitekim Elitok Kesici, Ozdemir ve
Coskun’un (2018) arastirma bulgularina gore, Onemli
sayida 6gretmen adayi lisans egitimlerinin beklentilerini
karsilamadigini hissetmektedir; bu duygu, kendilerine vaat
edilen  “ideal {iniversite” ile gilinliik olarak
deneyimledikleri “gercek arasindaki
uyumsuzlugun dogrudan bir sonucu olarak anlagilabilir.

tiniversite”

Bu baglamda, 6gretmen yetistirme programlarmi daha
nitelikli hale getirmek igin, Ortiik programin resmi
programin dikkate egitim
fakiiltelerinde 6rtiik programin seklini ortaya gikarmak ve
icin daha ¢aba sarf edilmesi
Strike'mn  (1990) Ogretmen yetistirme
programlarinin ortiik program igin diizenlemeler igermesi
gerektigi yoniindeki goriisii de bu yaklasimla paraleldir.

yamnda alinmasi  ve

gelistirmek fazla
gerekmektedir.

Bacanl1 (2011) 6rtiik programin resmi programa gore daha
etkili davranislar kazandirma egiliminde oldugunu, bilissel
becerilerin  agirlikl
duyussal beceri ve o&zelliklerin ise Ortiik program
araciligryla kazanildigini savunur. Paykog (1997) 6gretmen

olarak resmi program yoluyla,

yetistirme programlarinda bilissel becerilere 6nem
verildigini, ancak duyussal becerilerin gelisiminin ihmal
edildigini belirtir. Yakin tarihli arastirmalar, Ortiik
programin degerlerin aktarimi ve duyussal alanin
sekillenmesinde birincil ara¢ oldugunu ve resmi
programdan daha fazla etkiye sahip oldugunu

dogrulamaya devam etmektedir, ciinkii ortiik program,
egitim ortaminin giinliik etkilesim ve kiiltiirii ile i¢ igedir
(Gomleksiz ve Aslan, 2024). Bu bakis acilarina dayanarak,
Ogretmen yetistirme programlarinda duyussal beceriler ve
degerlerin kazandirilmasi igin diizenlemeler yapilmasinin,
alan bilgisi ve mesleki yeterlik gibi bilissel beceriler kadar
onemli oldugu ifade edilebilir.

Mevcut alanyazin incelendiginde, 6rtiik program {izerine
gesitli sinuf diizeylerinde yapilmis ¢ok sayida calisma
oldugu goriilmektedir. Bu ¢galismalarin bir kismu ilkégretim
diizeyinde (Anyon, 1981; Carvallo, 1995; Filiz, 2011;
Saldiray, 2017; Sari, 2007; Thornberg, 2009), bir kismi
ortadgretim diizeyinde (Aktas, 2016; Fielding, 1981;
Hemmings, 2000; Yildirim, 2018) ve diger bir kismi
yliksekogretim diizeyindedir (Ahola, 2000; Boztas, 2015;
Coskun, 2016; Demir ve Duruhan, 2015; Giin, 2018; Lempp
& Seale, 2004; Tor, 2015). Son bes yilda, ulusal alanyazinda
yapilan arastirmalar, bu olgunun daha derinlemesine
kavranmasina olanak taniyan yeni iggoriiler sunmaya
devam etmektedir. Ornegin, Peker Unal (2017) 6gretim
eleman1 davraniglarimn Ogretmen adaylarinin mesleki
tutumlarim etkileyen ortiik bir unsur olarak nasil isledigine
odaklanan nitel bir ¢alisma ytiriitmiistiir. Benzer sekilde,
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Elitok Kesici ve arkadaglar1 (2018) 6gretmen adaylarmnin
ortiik program algilarim nicel olarak analiz etmis, lisans ve
pedagojik formasyon programlarindaki deneyimlerini
karsilastirarak cinsiyet ve fakiilteye gore anlamli farklar
ortaya koymustur. Daha yakin tarihli c¢alismalar bu
boyutlar derinlemesine arastirmistir; Gomleksiz ve Aslan
(2024) ortiikk program algilarinda cinsiyet ve bolim
degiskenlerine gore anlamli farklar bulmus, Demir ve Et
(2023) ise ortitk programin degerlendirme siirecindeki
yansimalarim inceleyerek, ogretmen beklentilerine itaat
gibi faktorlerin o6grencilerin degerlendirilmesini ortiik
bicimde etkileyebilecegini ortaya koymustur. Yukarida
bahsedilen calismalarin Milli  Egitim
Bakanligi'nda akademik olmayan personel (Demir, 2013)
ve okul miidiirleri (Basar vd., 2014) ile yiiriitiilen cesitli

yani  sira,

calismalar da bulunmaktadir. Bu calismalarin ¢ogunun
ilk6gretim ve ortadgretim diizeyinde ele alindig1 sonucuna
varilabilir.

Son yillarda Ortiilk programin oOnemi tiim Ogretim
kademelerinde kabul gormiis ve egitimciler tarafindan
ortiik programin yiiksekogretim diizeyinde biiyiik 6nem
(Sari, 2007). Bu konudaki
¢alismalarin yukarida belirtilenlerle sinirli olmasi ve egitim
fakiiltelerinde ortiik programa iligkin bir c¢alismanin
bulunmamasi, bu g¢alismay: 6nemli kilmaktadir. Temel
arastirmalar yapilmis olmakla birlikte, belirli bir egitim
fakiiltesinde &grenciler, 6gretim elemanlar: ve &grenme
ortami arasindaki etkilesimi bir biitiin olarak nitel agidan
inceleyen derinlemesine bir analiz, alana degerli ve gerekli
bir katki saglayacaktir. Bu ¢alisma egitim fakiiltesini ortiik
program agisindan inceleyerek alanyazina katki saglamay1
amaglamaktadir. Ayrica, bu nitel ¢alisma, gelecekte ortiik
program {izerine yapilacak potansiyel nitel ve nicel
¢alismalar i¢in ilham kaynag: olabilir.

tasidign  vurgulanmistir

Yukaridaki tartismalar dogrultusunda, bu calisma egitim
fakiiltesinin Ortiik programini kesfetmeyi amaglamaktadir.
Bu dogrultuda su sorulara yanit aranmigtir:

1. Egitim fakiiltesinin ~ ortiik
ogrencilerin rolii nedir?
2. Egitim fakiiltesinin o6rtiikk programinda 6gretim

elemanlarinin rolii nedir?

programinda

3. Egitim fakiiltesinin ortiik programinda 6grenme
ortaminn rolii nedir?

2. Yontem
2.1. Desen

Bu c¢alisma, egitim fakiiltesinde Ortiikk programin
ogrencilerin okul yasamlarina nasil yansidigini ve davranis
kaliplarini nasil etkiledigini ortaya ¢tkarmak amacryla nitel
bir arastirma olarak durum c¢alismasi deseniyle
ylritilmiistiir. Durum ¢alismalarinda bir durumu
etkileyen faktorler biitiinciil bir yaklasimla incelenir ve bu
durumu etkileyen ve bu durumdan etkilenen yollar
aragtirilir (Merriam, 2013; Yildirim ve Simsek, 2016). Bu

calisma egitim fakiiltesindeki ortitk programi bir durum

olarak ele almistir. Vallance (1974), ortiik programin nitel
yontemlerle ortaya ¢ikarilabilecegini ve Ogrenme
ortaminda O6nemli veya Onemsiz olan durumlarin bu
yontemle  tespit  edilebilecegini
calismalarinda zengin ve dogrulayic veri toplamak son
derece onemli oldugundan, genellikle birden fazla veri
toplama yontemi kullanilir (Yildirim ve $imsek, 2016). Bu
nedenle, veriler gozlem ve goriismeler yoluyla elde
edilmistir. Ortilk programa iliskin fiziksel bir gosterge,
iiriin veya kanit bulunmadigindan, bunu yalnizca sinftaki
bireyleri gozlemleyerek ortaya ¢ikarmak miimkiindiir
(Eisner, 1985). Bu kapsamda arastirma sorunlarina yanitlar
gozlem ve goriisme formlar: araciligiyla aranmigtir. Birden
fazla teknik kullanmanin amaci, sonuglarmn dogrulugunu

belirtir.  Durum

test etmek ve bir teknigin dezavantajlarini diger teknikle
gidermeye calismaktir.

Gozlem, alanindaki insanlar:

gozlemleyerek ac¢ik uglu ve aracisiz bir veri toplama

aragtirma ve yerleri
stirecidir (Creswell, 2017). Calismada, Ortiitk programin

gostergelerine iliskin veri toplamak igin egitim
fakiiltesindeki cesitli mekanlarda gozlemler yapilmistir.
Goriisme ise, katilimca ile goriismeyi yapanin daha 6nce
hazirlanmis sorular iizerinden aymi ortamda yaptigi
konusmadir (De Marris, 2004; akt. Merriam, 2013). Bu
arastirmada oOrneklemde yer alan kisilerin goriisleri
toplanmaya ¢alisilmistir. Bu ¢alismada hem goriisme hem
de gozlem teknikleri kullanildig; icin, tiggenleme yaklagimi
temelinde veriler toplanmistir. Uggenleme, ayni olguyu
arastirmak i¢in iki veya daha fazla veri toplama tekniginin
kullanilmasini ifade eder (Denzin, 1978). Uggenleme
ozellikle nitel verilerin gilivenirligini saglamak igin
kullanilir, ¢iinkii giivenirlik nicel veriler kadar énemlidir
(Marotzki, 1995). Denzin (1978) veri, aragtirmaci, kuramsal
ve yontem {iggenlemesi olmak {izere dort {icgenleme
tiirtinden bahsetmektedir. Bu ¢alismada hem gozlem hem
de goriisme yontemlerinin kullanilmasiyla yontemsel
iiggenleme uygulanmistir. Yontem tiggenlemesi, kapsamli
veri saglamayi, gecerliligi artirmayi, coklu Olglimler ve
bulgularin dogrulanmasini saglamay1 ve incelenen olguyu
daha derinlemesine anlamaya olanak saglar (Bekhet &

Zauszniewski, 2012).
2.2. Orneklem

Calismanin 6rneklemi, Akdeniz bolgesindeki bir devlet
iiniversitesinin egitim fakiiltesinde &grenim goéren otuz
dort ogrenciden olusmaktadir. Durum calismalarinda
ortamda bulunan tiim bireylere odaklanmak yerine, daha
kapsaml: bilgi elde etmek igin belirli kisiler segilir (Balci,
2016; Creswell, 2007; Miles & Huberman, 1994). Bu nedenle,
calismanin Orneklemi tabakali ve maksimum ¢esitlilik
orneklemesi kullamlarak uygun kisilerin secilmesiyle
belirlenmistir. Tabakali 6rnekleme ydntemi alt gruplar
arasinda karsilastirma yapmay1 kolaylastirir ve 6rneklemin
Ozelliklerinde dengesizlikleri o6nlemek i¢in kullanilir
(Creswell, 2017, Miles & Huberman, 1994). Maksimum
cesitlilik 6rneklemesi ise, farkl ve gesitli durumlari igerecek
sekilde veri toplamak igin bireylerin belirlenmesidir
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(Yildirim ve $imsek, 2016). Tabakal: 6rnekleme yontemi
farkli sinuf seviyelerindeki &grencilerden veri almak igin
kullamilmigtir. Ayrica, maksimum cesitlilik 6rneklemesi,
goriisme  yapilan  Ogrencilerin  farkli  siniflardan,
boliimlerden ve cinsiyetlerden olmasi nedeniyle
uygulanmistir. Goriisme yapilan 6rneklemin demografik
Ozellikleri Tablo 1’de verilmistir.

Tablo 1.
Goriigme drnekleminin demografik ozellikleri
Degiskenler N %
Cinsiyet Kadm 18 52.94
Erkek 16 47.06
Boliim Sinuf Ogretmenligi 8 23.53
Fen Bilgisi Ogretmenligi 8 23.53
Tiirkge Ogretmenligi 6 17.65
Rehberlik ve Psikolojik 4 11.76
Danigsmanlik
Sosyal Bilgiler Ogretmenligi 4 11.76
Matematik Ogretmenligi 4 11.76
Sinuf 1. Smuf 12 35.30
2. Smuf 12 35.30
3. Smuf 6 17.65
4. Smaf 4 11.76

Tablo 1'de goriildiigii {iizere,
katthmcnin  ¢ogunlugu kadin
ogretmenligi ve fen bilgisi 6gretmenligi boliimlerinde

goriisme yapilan 34

ogrencilerden,  siuf

okuyan ogrencilerden ve 1. ile 2. siruf dgrencilerinden

olugmaktadir.
Gozlem yapilan smuflarin = 6zellikleri Tablo 2’de
verilmektedir.
Tablo 2.
Gozlemlerin yapildig siniflarin 6zellikleri
Degigkenler N %
Bolim Sinif Ogret'menligi 4 2353
Fen Bilgisi Ogretmenligi 4 2353
Tiirkge Ogretmenligi 3 17.65
Rehberlik ve Psikolojik 2 1176
Danigmanhk
Sosyal Bilgiler Ogretmenligi 2 1176
Matematik Ogretmenligi 2 1176
Siuf 1. Smuf 6 3530
2. Smuf 6 3530
3. Smuf 3 17.65
4. Smmuf 2 1176

Tablo 2'de goriildiigii tizere gozlemler toplam 17 farkli
smifta, agirbkli olarak simif 6gretmenligi ve fen bilgisi
Ogretmenligi boliimlerinde, 1. ve 2. smuf diizeyinde
gergeklestirilmistir.

2.3. Islem

Aragtirmanin goriisme verileri i¢in, her subeden iki 6grenci
olmak iizere toplam otuz dort goniillii 6grenci rastgele
secilmistir. Gorlismeler, Ogrencilerin egitim gordiigi
fakiiltede dis etkenlerin olmadigi bir ortamda

gerceklestirilmistir. Gorlismeler katilimcilarin  onay:
alinarak ses kay1t cihazi ile kaydedilmistir. Goriismeler 45—

75 dakika araliginda siirmiisttir.

Sinif i¢i gozlemler, dort simf diizeyinde toplam on yedi
smifta ve farkli Ogretim elemanlarinin derslerinde
gergeklestirilmistir. Sinuf dis1 gozlemler ise fakiilte simiflar:
disindaki ortamlarda belirli araliklarla yapilmuis, gozlem
formuna alman notlarla kaydedilmistir. Gozlemler
sirasinda arastirmacilar katilimcr olmayan goézlemci rolii
uistlenmistir. Katilimer olmayan gozlemci, gozlem yaptigi
ortamda faaliyetlere veya olaylara katilmadan ya da
miidahale etmeden gozlem yapar ve veri toplar (Creswell,
2017). Bu nedenle, bu calismada arastirmacilar gozlemler
sirasinda sinifin dogal yapisina miidahale etmeden gézlem
formlarina notlar alarak verileri toplamistir. Arastirmacilar
sinifta herhangi bir faaliyete karismadan arka sirada
gozlem gerceklestirmistir. Yontemsel {icgenleme saglamak
adina, gozlemler her bir sinifta en az 3 ders saati boyunca
yapilmis, toplam on bes 6gretim elemaninin yer aldig1 on
yedi farkl sirufta gozlem yapilmistir.

2.4. Veri Toplama Araglar

Bu ¢alismada, Ortitk programa iligskin verileri toplamak
amaciyla gozlem ve goriisme formlar: kullanilmusgtir.

2.4.1. Gorlisme formu

Gortisme formu gelistirilirken, ortitk programin ¢ok
boyutlu ve genis dogasi, veri toplamay1 yonlendirmek igin
belirli  bir gercevenin  olusturulmasini
gerektirmistir. Tlgili alanyazimin incelenmesine dayanarak,
fakiilte ortamindaki ortiik programin {i¢ temel boyutta
kendini gosterdigi belirlenmistir: 1) Sosyal Etkilesimler ve
Gii¢ Dinamikleri, 2) Kurumsal Degerler ve Beklentiler ve 3)
Fiziksel Ortamin Rolii. Goriisme formu, bu {i¢ temel temay1
derinlemesine arastiracak sekilde yapilandirilmistir.

kuramsal

Sosyal Etkilesimler ve Gii¢ Dinamikleri temas: altinda,
Ogrenciler arasindaki iletisim, akran gruplasmalari, cinsiyet
rolleri ve 6gretim elemanlariyla kurulan dikey iletisim
(otoriteye yaklasim, elestiriye agiklik gibi) gibi konulara
odaklanan sorular gelistirilmistir (Abdulsalam, 2009;
Jackson, 1968; McLaren, 2003; McNeil, 1996; Myles vd.,
2004; Paykog, 1995; Tezcan, 2003; Vallance, 1974;
Veznedaroglu, 2007; Yiiksel, 2004). Kurumsal Degerler ve
Beklentiler temasinda, 6gretim elemanlarinin sdylemleriyle
eylemlerinin tutarhiligi, giyim
demokratik  veya

degerlendirme sisteminin (bagil degerlendirme) yarattig:

tarzlarimin  verdikleri

mesajlar, otoriter tutumlan ve
Ogrenci rekabeti gibi unsurlarn ortaya koymaya yonelik
sorular yer almustir. Fiziksel Ortamin Rolii temasinda ise,
ogrenme ortamindaki materyallerin yeterliligi ve kampiis
ile bina olanaklarinin grencilere {istii kapali olarak verdigi

mesajlar anlasilmaya calisilmisgtir.

Bu gelistirilen gergeve, pilot uygulama ve uzman goriisleri
sonrasinda son halini almigtir. Goriisme formunun pilot
uygulamast iki katilimc ile gergeklestirilmistir. Pilot
uygulama sonucunda gerekli dil diizeltmeleri yapilmis ve
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arastirmanin amacina hizmet etmeyen maddeler goriisme
formundan ¢ikarilmistir. Nihai haliyle gortisme formu 30
agtk uglu maddeden olusan yari yapilandirilmis bir
formdur. Bu form, aragtirmaclarin konu hakkinda
derinlemesine ve gercek¢i bilgi elde etmesine imkan
taniyarak esnek bir analiz yiirlitmeye yardimc olur
(Yildirnm ve S$imsek, 2016). Formda yer alan Ornek
sorulardan bazilar1 sunlardir:

e “Sumftaki cinsiyet rollerine iliskin ne diisiiniiyorsunuz?
(Birbirlerine karg: tutumlari, erkek ve kadinlarin cinsiyete
0zgii davramsg ozellikleri)”

o “Ogretim elemanlaryla iletisiminiz nasidir? Ihtiyag

duydugunuzda  68retim  elemanlarma  ulagabiliyor
musunuz? Ogretim elemanlaryla iletisimde zorlaniyor
musunuz?”

24.2. Gozlem formu

Gozlem formu gelistirilirken de goériisme formunda oldugu
gibi bes boyut dikkate almmustir: Ogrenciler, 6gretim
elemanlar;, bina fiziksel yapisi, yoneticiler ve Ortiik
formu

programin  gostergeleri. 1k taslak gozlem

gelistirildikten alamindaki
uzmanlardan geri bildirim alinmistir. Gézlem formunun
pilot uygulamas: iki simfta yapilmistir. Pilot uygulama
sonuglarina dayanarak gerekli dil diizeltmeleri yapilmuis,
amaca hizmet etmeyen maddeler formdan ¢ikarilmistir. Bu
kapsamda, arastirmacilar tarafindan sinif i¢i gézlem formu
ve sinuf dist gozlem formu olmak tizere iki ayr gozlem
formu gelistirilmistir. Her iki formda da egitim ortamin
olusturan bes boyuta iliskin gozlem sorular1 yer
almaktadir. Bu gozlem sorularinin sayust, sinuf i¢i gdzlemler
icin 12, simif dist gozlemler igin ise sekizdir. Sinif igi ve dist
gozlem formlarindaki gozlem sorularina drnekler sdyledir:

sonra egitim  bilimleri

“Ogrencilerin birbirleriyle iletisimleri nasildir? Simiftaki
iletisim giiclii miidiir? Birbirlerine saygil1 bir sekilde hitap
ediyorlar mi1?”.

2.5. Veri Analizi

Veri
baglamistir. Goriismelerden elde edilen ses Kkayitlar
arastirmacilar tarafindan birebir ¢6ziimlenmis, goézlem
verileri ise gozlem formlarina alinan ayrintili notlardan

analiz siireci ham verilerin hazirlanmasiyla

derlenmistir. Verilerin analizinde betimsel ve igerik analizi
teknikleri birlikte kullanilmugtir.

Analizin ilk asamasinda, betimsel analiz yaklasimiyla

veriler Onceden Dbelirlenen aragtirma sorularina ve
alanyazindan tiiretilen genis temalara gore (drnegin
‘Ogretim  elemanlarinin  roli’,
diizenlenmis ve bir cerceve olusturulmustur. Bu asama,
verilerin anlamli bir bigcimde 6zetlenmesi ve sunulmasi i¢in

on diizenleme islevi gormiistiir.

‘dgrencilerin  rolil’)

ikinci asamada ise icerik analizi kullarularak bu
diizenlenmis veriler daha derin bir igleme tabi tutulmustur.

igerik analizi, metinlerde belirli kelime veya kavramlarin

varligini belirlemeye, bu kavramlarin varligini, anlamlarini
ve iligkilerini ortaya ¢ikarmaya ve metinlerdeki mesaj
hakkinda ¢ikarimlar yapmaya olanak tanir (Biiytikoztiirk
vd., 2018). Bu stlirecte, metinlerde tekrarlayan kaliplara
dayali olarak tiimevarimc bir yaklasimla yeni ve daha
ozgiil kodlar ve alt temalar (6rnegin “giyim tarzlan”,
“elestiriye agiklik”) ortaya konmustur.

Bu iki analizin birlikte kullanilmasi, verilerin yapisal bir
biitiinliik i¢inde sunulmasim (betimsel analiz) ve bu yap1
icinde sakli olan gizli anlam ve temalarin kesfedilmesini
(igerik analizi) saglamistir.

2.6. Gegerlik, Giivenirlik ve Inandiricilik

Nitel ¢alismalarda i¢ gecerlik, dis gecerlik, i¢ giivenirlik ve
dis giivenirlik olmak {izere dort farkli kavram ayr ayr
analiz edilmelidir (Merriam, 2013).

Ic gecerlik (inandiricilik), nitel arastirmada gesitlilik,
katilimc onayi ve uzun siireli etkilesim gibi unsurlar1 igerir
(Yildirrm ve Simsek, 2016). Calismada i¢ gegerligi
(inandirialigr) saglamak icin  kullanilan  yontemler
arasinda; uzun siireli etkilesim, arastirmaci onyargilarin
azaltma, ticgenleme, amagli 6rnekleme, dahil etme/dislama
Olciitlerinin  belirlenmesi, katilimailarin ~ ve
arastirma yontemlerinin ayrintili betimlenmesi ile bir bagka
arastirmacinin siireci ve sonuglari gozden gegirmesi yer

almigtir (Bagkale, 2016).

ortamin,

Dis gegerlik (aktarilabilirlik) ig¢in ayrintili tanimlar
yapilmali ve arastirmada amagcli 6rnekleme kullanilmalidir
(Bagkale, 2016). Aragtirmanin Orneklemi belirlenirken
amagli Ornekleme yontemi kullamlmis ve verilerden
dogrudan alintilar yapilmak suretiyle ayrintili tanimlar

yapilarak dis gegerlik artirlmistir.

ic glivenirlik (tutarlilik) i¢in sonuglarin katihmcilarin
soylem ve davraniglarina kodlama
tutarliiginin saptanmas: gerekir (Baskale, 2016). Bu
¢alismada sonuglar, 6grencilerin goriis ve davraniglarindan
toplanan verilere dayal1 olarak sunulmus ve gozlem ile
goriisme sonuglar1 arasindaki tutarlilik arastirilmistir.
Ayrica, arastirmacilar tarafindan ayni gozlem ve goriisme

dayanmas1 ve

verilerine  yapilan ayr1  kodlamalarin  tutarlilig:
hesaplanarak i¢ gilivenirlik degeri belirlenmistir. Farkli
kodlayiclarnin  tutarliligs  gilivenirligin  bir gostergesi

oldugundan (Baltaci, 2017), Miles ve Huberman’in (1994)
kodlayicilar arast giivenirlik formiilii goriisme ve gozlem
verilerinden elde edilen kodlarin giivenirlik analizinde
kullamalmistir. Goriisme verilerinde kodlayicilar 160 kodda
fikir birligine varmis, 12 kodda ise fikir ayrilig1 yasamistir.
Goriisme verilerinin giivenirligi .93 olarak hesaplanmistir.
Gozlem verilerinde kodlayicilar 64 kodda fikir birligine
varmis, 11 kodda fikir ayriligi yasamustir. Gozlem
verilerinin giivenirligi .82 olarak hesaplanmistir. I¢
tutarlilik  degerinin en az .80 olmasi gerektigi
belirtilmektedir (Miles & Huberman, 1994; Patton, 2002).
Buna gore, goriisme ve gozlem verilerinin giivenilir oldugu
sonucuna varilmstir.
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Arastirmacinin rolii, dis giivenirlik (dogrulanabilirlik)
tizerinde etkili olabilir; nitel verilerin toplanmast siirecinde
arastirmacinin kurdugu iligkiler ve erigsebildigi veriler
siireci etkiler. Bu nedenle dis giivenirlik igin siirecin
sonunda arastirmacinin acikca
belirtilmeli ve miimkiinse birden fazla aragtirmaci
aragtirma siirecine dahil edilmelidir (LeCompte & Goetz,
1982; Smith, 1987). Bu ¢alismada, dis giivenirligi saglamak
amaciyla, arastirmacilarin  gozlem ve goriismelerde
kullandiklan roller ve yontemler agikga belirlenmis ve
arastirmaya birden fazla arastirmaci dahil edilerek veriler
toplanmasgtir.

roli ve yontemleri

3. Bulgular
3.1. Goriigme Bulgular

3.1.1. Ogrencilerin sinif arkadaslarina iligkin
algilarina yonelik bulgular

Tablo 3.
Ogrencilerin cinsiyet rollerine ve sumif ici iletisime iliskin
goriigleri

Cinsiyet Rolleri f

Tema: Cinsiyet Rolii

Kadin 6grencilerin 6n planda olmas1 17
Belirgin bir rol olmamasi 11
Ogrenci karakterinin 6n planda olmast 8
Esitlik 8
Tletisim eksikligi 8
Kadin 6grencilerin 6z giiveni 6
Sehrin muhafazakar yapisi 4
Calisma disiplini 2
Kadin 6grencilerin ilgi odag1 olmasi 1

Sinif ici fletisim

Tema: Olumsuz fletisim
Gruplasma 26
Iletisim kopuklugu 14
Zayf iletisim 12
Kavga 8
Iletisim eksikligi 7

Tema: Olumlu iletisim
Saygili davranma 18
Olumlu iletigim 16
Olumsuz bir durumun olmamasi 7

@grencilerin toplumsal cinsiyet rolleri ve sinif igi iletisime
iliskin goriisleri Tablo 3'te verilmistir

Tablo 3’'te gorildigi iizere, siniftaki
toplumsal cinsiyet rollerine dair en ¢ok uzlastiklar

ogrencilerin

noktalar, kadin 6grencilerin sayica fazla olmalar1 nedeniyle
erkeklere kiyasla daha goriiniir/6n planda olduklari ve

sinifta belirgin bir cinsiyet roliiniin bulunmadigidir. Bu
konudaki 6grenci goriislerinden bazilar soyledir:

“Smifimiza bakti§imizda kadmnlar daha baskin. Erkekler baskin
gibi goriinse de liderlik kadinlarda; hatta erkeklerin kararlarim
bile 0 gruptaki kadinlar veriyor.” (58)
“Genelde kadinlarin sesi daha ¢cok ¢ikiyor. Sayica fazla olduklar:
icin... ama yine de esitlik saglaniyor bence.” (S12)

Tablo 3, smifta yogun akran gruplasmalart oldugunu,
ancak Ogrencilerin birbirlerine saygilh davrandiklarinm
gostermektedir. Ogrencilerin neredeyse yarisi, sinftaki
herkesle iyi iletisim kurduklarini belirtmistir. Bu
ogrencilerden bazilarinin goriisleri soyledir:

“Simfimizda bir iletisim kopuklugu wvar, yani olumsuz bir
atmosfer. Bence bu, bagil degerlendirme  sisteminden
kaynaklanyor. Can egrisi ister notla ilgili olsun ister baska
konular, 6grencileri rakip yapiyor ve bence bu rekabet yiiziinden
iletisimimiz tamamen bitti.” (S3)

“Simifta saglikl bir iletisim yok. Herkes birbirinden kopuk. Cok
fazla arkadas grubu var ve iletisim ¢ok simirli. Ama herkes
birbirine saygili davraniyor.” (S28)

3.1.2. Ogrencilerin Oogretim elemanlarina yonelik
algilarina iliskin goriisme sonuglari

Ogrencilerin 6gretim elemanlarinin giyim tarzlarina, ders
saatlerine  gosterdikleri  6zene, ayrimalik  yapip
yapmadiklarina, &grencilerle iletisimlerine,
olduklar: derse verdikleri 6neme ve elestiriye acikliklarina
iliskin gortisleri Tablo 4’te sunulmustur.

sorumlu

Tablo 4'te goriildiigii gibi, katilmalarin ¢ogu, 6gretim
elemanlarimin 6grenciler i¢in rol model olmalari, temiz,
diizenli ve Ozenli olmalar1 nedeniyle giyim tarzlarn
hakkinda olumlu goriis bildirmistir. Ote yandan, az sayida
katihmar olumsuz izlenimler aktarmistir. Bu 6grencilerden
bazilarimn goriisleri soyledir:

“Bence bizimle ilgilenen ve iyi giyinen birka¢ hocamiz var.
Ozellikle takim elbise ile derse gelmeleri bizi oldukca etkiledi ve
biz de kendimize ceki diizen verdik. Psikolojik olarak o hocanin
dersine girerken en iyi kiwyafetimi giymeliymisim  gibi
hissediyordum.  Giyim  tarzlariyla  kesinlikle bize model
oluyorlar.” (532)

“Genelde ¢ok Ozenliler ama Ozen gostermeyenler de var. Bize
model oluyorlar. Istesck de istemesek de etkileniyoruz. Bize
saygilarini gosteriyor gibi geliyor. Bakimli olunca hoca daha ¢ok
dikkat cekiyor.” (S2)
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Tablo 4.
Ogrencilerin 6gretim elemanlarinin giyim tarzi, 6grenciyle
iletisimleri, ayrimct davramslar: ve elestiriye acikliklariyla ilgili

goriigleri

Ogretim Elemanlarmnin Giyim Tarzlari f

Tema: Olumlu {zlenim
Rol model olma 21
Temiz, diizenli, 6zenli 21
Ideal 6gretmen tarzi 9
Basit ve sik

Tema: Olumsuz izlenim
Olumsuz 6gretmen modeli 5
Bakimsizlik 5
Kisisel bakim eksikligi 2
Eski kiyafetlerin giyilmesi 2

Tema: Notr
Kisiye gore degiskenlik gostermesi 11
Ogrenciler iizerinde etkisinin olmamast 10

Ogretim Elemanlariin Ayrimci Davraniglart

Tema: Ogrenciler Arast Ayrimeilik
Ayrim yapmama 18
Ayrim yapma 8
Bazen ayrim yapma 4
Kisiye gore degiskenlik gostermesi 4

Ogretim Elemanlarinin Ogrencilerle fletisimi

Tema: Ogrencilerle iletisim
Iletisime a¢ik olma 25
Yardimsever olma 18
Anlayish olma 16
Nazik olma 8
Kisiye gore degiskenlik gostermesi 7
Ogrencileri gelecegin 6gretmenleri olarak 6
gorme
Saygili olma 5
Anlay1s gostermeme 3
Mesafeli davranma 3

Ogretim Elemanlarinin Elegtiriye Agiklig1

Tema: Elestiriye Agiklik
Acgik olmalar1 13
Acik olmamalar1 11
Kisiye gore degiskenlik gostermesi 10
Elestiriye izin vermemeleri 9

Tablo 4'te goriildiigii lizere, 6grencilerin neredeyse yarisi
Ogretim  elemanlarinin  Ogrenciler arasinda ayrim
yapmadigini belirtmistir. Bu goriisiin aksine, sekiz 6grenci
Ogretim elemanlarinin 6grenciler arasinda ayrim yaptigina
iliskin goriis bildirmistir. Ogrencilerden bazilarinin
gortisleri soyledir:

“Bence ayrimcilik hocaya ve 6grenciye bagli. Derse aktif katilan
ogrenciler her zaman bir adim énde oluyor bence. Bana gire derse
gec gelen, derse Onem vermeyen, derste telefonla oynayan
ogrenciler hocanin goziinde hep ikinci planda kaliyor. Derslerde
olan bu.” (S13)

“Kesinlikle ayrim yapiyorlar. Ben liyakatin yanindayim. Bir kigi
bagariliysa onun arkasinda durabilirsiniz; ¢aba gosterdigini
goriirseniz yardim edebilirsiniz. Ama O63retmenin dikkatini
cekmek icin numara yapanlara cabuk kaniyorlar. Mesela sinava

calismiyor, kopya cekmenin yolunu buluyor, caliskan izlenimi
veriyor. Benim not ortalamam kopya ¢ceken biriyle ayni. Hoca bizi
ayni kefeye koydu ama biz aym degiliz. Ben emekle geldim, o
kopyayla geldi.” (57)

Tablo 4’ten, Ogrencilerin smif disi iletisime agtk olma,
yardimsever ve anlayisli olma gibi olumlu izlenimlere
odaklandiklar1 goriilmektedir. Anlagilmama ve mesafeli
olma gibi olumsuz sayilabilecek goriisler azinliktadir. Bu
ogrencilerden ikisinin goriisii asagida verilmistir:

“Bir hocammiz hep 'Ben sizin abinizim, biitiin dertlerinizi bana
anlatabilirsiniz’ derdi. Bazi hocalar mesafe koyuyor, ‘Ben
akademisyenim, benimle arandaki simri bil’ diyor. Ama ilk
bahsettiklerim 6yle degil, miitevazilar. Aramizda bir stnir varmig
gibi hissettirmiyorlar.” (54)

“Mesela bir hocamiz bu konuda ¢ok iyi. Bize ‘Ogretmenim’ diye
hitap ediyor, sanki biz 6gretmenmisiz gibi. Hocalarla asla ters
diigmiiyoruz; 63rencilere cok saygr duyuyorlar.” (S13)

Tablo 4 incelendiginde, katiimalarin yarisindan azi
Ogretim elemanlarinin elestiriye agik oldugunu; bir kismi
ise elestiriye actk olmadiklarin, elestiriye agikligin kisiye
bagli oldugunu ya da hocalarin elestiriye izin vermedigini
belirtmistir.
soyledir:

Bu o&grencilerden bazilarinin  goriisleri

“Hocalar elestiriye agik. Mesela bazilar: ‘Ben de hata yapabilirim,
bunu degerlendirip bana geri bildirim verin’ diyor. ‘Dersi
anlamadiysaniz belki ben iyi anlatamamigimdir” diyor. Bunu
diisiinerek "Anlamadi$inizda bana sorabilirsiniz’ diyor.” (521)

“Aslinda bu durum hocadan hocaya degisebilir. Mesela bir
hocaya ‘Ders cok sikict’ diyemem. Ama gercekten dersi sikict.
Uyanik kalmak icin siirekli su iciyorum. Belki de verdigi imajdan
dolayidir. Ama bazi hocalara rahatca soyleyebiliyoruz.” (S1)

Tablo 5, Ogretim elemanlarimin sdylem ve eylem
tutarlihgina, 6grencilerin ilgi, talep ve ihtiyaglarin1 dikkate
almalarina, demokratik/otoriter tutumlarina iligskin 6grenci
goriislerini igermektedir.

Tablo 5.
Ogrencilerin ogretim elemanlarimin ¢gesitli tutumlarina iliskin
Qoriigleri
Ogretim Elemanlarinin Demokratik/Otoriter Tutumu f
Tema: Demokratik/Otoriter Tutum
Kisiye gore degiskenlik gostermesi 16
Demokratik 11
Otoriter 9
Duruma gore degiskenlik gdstermesi 6
Hem demokratik hem otoriter tutum sergilemeleri 3

Ogretim Elemanlarmin Séylem-Davranig Tutarhlig:
Tema: Soylem-Davranis Tutarlilig:
Tutarh olmalar 19
Kisiye gore degiskenlik gostermesi
Tutarsiz olmalar1

AN N

Duruma gore degiskenlik gostermesi

Tablo 5'te goriildiigii {izere, dgrencilerin yarisindan azi,
Ogretim elemanlarimin demokratik/otoriter tutumunun
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kisiye bagli oldugunu belirtmistir. Bazi 0Ogrenciler
demokratik bir tutum sergilediklerini, bazilari ise otoriter
bir tutum benimsediklerini diisiinmektedir. Ogrencilerden

bazilarinin goriisleri soyledir:

“Ikisinin ortasindalar. Tamamen otoriter olmak 6grenciyi dersten
sogutacak bir tutum. Tamamen demokratik olmak ise 6grencinin
ogretmenin ipleri 6grencinin eline vermesi demek. Boyle olunca
bu sinifta 6gretmen olmanin bir anlami kalmaz. Yani cok ideal bir
seviyedeler.” (S23)

“Genelde demokratikler demeliyim ama otoriter olan hocalarimiz
da var. Onlardan cekiniyoruz ve derste séz istemeye tereddiit
ediyoruz.” (534)

Tablo 5te goriildiigii gibi, 6grencilerin yaridan fazlasi
Ogretim elemanlarinin séylem ve eylemlerinin tutarh
oldugunu belirtirken, azinlik bir grup tutarsiz olduklar
goriisiindedir.
soyledir:

Bu o6grencilerden bazilarmin goriisi

“Cogunun davransi tutarli. Ancak 6rnek vermek gerekirse, bize
cocuklarla goz temast kurmamizi, simifta sesimizi yiikseltmemizi
soyliiyorlar ama bircogu bunu yapmuyor. Asil ayrildiklar: nokta
bu. Kendileri iyi 6gretmen degil ama bizden iyi 0gretmen
olmamizi bekliyorlar. Tyi bir 6gretmen modelini goremezsek biz
nastl olacagiz?” (S7)

“Baz1 hocalar ‘Derse ge¢ kalmaymn’ diyor ama kendileri gec
kalryor. ‘Derste sohbet etmeyin’ diyen hocalar da var, ama
konusmaya da izin vermiyorlar. Soru sorup da karsilik
alamazlarsa tamam haklilar. Ama bazi hocalar smifta hi¢ soru
sormuyor, sonra da ‘Derse katilmadinz’ diyor.” (S5)

3.1.3. Ogrencilerin {iniversitedeki 6grenme ortamina
iliskin algilarina yonelik goriisme sonuglar:

Tablo 6, Ogrencilerin {iniversitedeki Ogrenme ortamina
iliskin goriiglerini igermektedir.

Tablo 6.
Ogrencilerin 6grenme ortamina iliskin algilar:
Tema: Ogrenme Ortami

N

Materyal eksikligi
Mevcut materyallerin kullanilmamasi
Materyallerin kismen yeterli olmas1

N N N[

Yeterli materyallerin mevcut olmasi

Tablo 6’dan goriildiigii {izere, 6grencilerin biiyiik bir kism1
o6grenme ortamindaki materyallerin yetersiz oldugunu

diistiniirken, kiiciik bir kismi materyallerin yeterli
oldugunu belirtmektedir. Iki Ogrencinin goriisii su
sekildedir:

“Aslinda bize sunulan 63renme ortamimin zengin oldugunu
soyleyebiliriz. Sonucta burasi teknik iiniversite degil. Benim
goriisiim, siradan bir iiniversite icin yeterli donanim mevcut.
Burada ne kadar ileri seviye deneyler yaparsak yapalim, 63retmen
oldugumuzda okullarda daha kisitli imkanlarimiz olacak. Burada
elimizdeki  materyallerle yapilabilecegi
egitiliyoruz.” (519)

neler konusunda

“En kritik eksiklik fakiiltenin bir kiitiiphanesinin olmamast.
Kocaman kampiiste tek bir kiitiiphane var, baska hicbir yerde yok.
Bence zengin bir 63renme ortam degil.” (S8)

3.2. Gozlem Sonuglari
3.2.1. Ogrenci davranislarina iliskin gézlem sonuglari

Ogrenci davranislarina iliskin gozlem sonuglar: Tablo 7’de
yer almaktadir.

Tablo 7.
Ogrencilerin cinsiyet rolleri ve simif igi iletisimlerine iligkin
go0zlem sonuglar

Cinsiyet Rolleri f
Tema: Esitlik
Belirgin bir rol olmamasi 10
Esitlik 2
Tema: Kadin Ogrenciler
Kadin 6grencilerin 6n planda olmasi 10
Kadm 6grencilerin 6zgtivenli olmasi
Kadimn 6grencilerin ¢ekingenligi 1

Tema: Erkek Ogrenciler
Erkek 6grencilerin geri planda kalmas1

Erkek 6grencilerin 6zgiivenli olmasi 1
Sinuf ici fletisim
Tema: Olumsuz iletisim
Gruplagma 11
Tletisim eksikligi 6
Zayf iletisim 3
Olumsuz olaylar 1
Iletisim zayiflig1 1
Tema: Olumlu fletisim
Saygili davraniglar 14
Giiglii iletisim 5

Ogrencilerin belirli davraniglarina iliskin gézlem sonuglari
Tablo 7’de gosterilmektedir.

Tablo 7’de goriildiigii gibi, gozlemlenen sinuflarin
yarisindan fazlasinda belirgin bir cinsiyete 06zgii rol
bulunmamakla birlikte, kiz 6grencilerin erkeklerden daha
fazla 6ne ¢iktig1 ve ozgiiven seviyelerinin yiiksek oldugu
goriilmiistiir. Sadece bir sinifta kiz 6grencilerin arka planda
oldugu ve ¢ekingen olduklar1 gozlemlenmistir. Gozlemler
sonucunda erkek 6grencilerin 6ne ¢iktig1 herhangi bir siruf
gozlenmemis, erkek dgrencilerin pek ¢ok sinifa katilmadig:
ve yedi brangta arka planda kaldig goriilmiistiir. Gozlem
verilerinden baz: alintilar soyledir:

“Kadin 6grencilerin sayica fazla olmalarindan oOtiirii erkeklere
gore daha belirgin olduklar: dikkat cekmektedir. Ancak belirgin
bir cinsiyet rolii yoktur.”

“Kadin 0Ogrenciler erkeklere kiyasla daha sosyal, baskin ve
katilimcidir.  Erkekler o kadar sessiz ki, sumf sanki onlari
ilgilendirmiyormus gibi goriinmektedir.”

Tablo 7'de goriilldiigti tizere, gozlemlenen sinuflarin
¢ogunda 6grenciler arasinda yogun bir gruplasma oldugu
dikkati cekmektedir. Ancak dgrenciler arasinda sadece bir
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olumsuz durum gozlemlenmistir. Ayrica, ¢ogu sinifta

ogrencilerin siuf arkadaslarina saygili davrandigi
gozlemlenmistir. Gozlemci notlarindan bazi alintilar
sOyledir:

“Swmiftaki iletisim giiclii gibi goriinse de, birbirlerine sayg
duymada  sorun  yasadiklar:  gozlemlenmistir.  Psikolojik
rahatsizir  olan  bir Ogrenci simfta  soyledigi  soz ve

hareketlerinden dolay: giiliinerek alay edilmistir.”

3.2.2 @gretim elamanlarinin davraniglarina iligkin
gozlem sonugclar

@gretim elemanlarimin  6grencilerle iletisimine iliskin
gozlem sonuclar1 Tablo 8'de verilmistir.

Tablo 8.
Ogretim elemanlarinin 6grencilerle iletisimlerine iliskin gozlem
sonuclart

Ogretim elemanlarinin 6grencilerle iletisimi f

Tema: fletisim Tarzi
Anlayigh ve yardimsever olmalar1 15
Samimi olmalar1 10
Oprencileri gelecegin 6gretmenleri olarak gorme 9
Sert ve otoriter olmalar1 2
Anlayish davranmamalari 1

Tablo 8’e gore, cogu Ogretim eleman1 dgrencilere kars:
anlayish ve yardimsever bir tutum sergilemekte, samimi
bir iliski kurmakta ve &grencileri 6gretmen aday: olarak
gormekte ve Oyle davranmaktadir. Olumsuz olarak
nitelendirilebilecek anlayigsiz veya sert tutum gibi
davraniglarin olduk¢a nadir oldugu goriilmiistiir. Bu
konudaki gozlem verilerinden bazi alintilar asagida
verilmistir:

“Ogretim elemani 6grencilere karst sert ve otoriter davrantyor.
Ogrencilerin goriis ve taleplerini dikkate etmiyor.”

“Ogretim elemani 6grencilere ‘Ogretmenim’ diye hitap ediyor,
bu onlarin kendilerini 6gretmen aday: olarak hissetmelerini
saghyor. Ogrencilerden biri dersin icerigini elestirdi ve 6gretim
elemant ¢ok 1limlr bir sekilde dersin neden o gekilde isledigini
anlatarak derse devam etti. Ogrenciyi kirmadi. Ogrenciler
aralarda 6gretim eleman: ile cekinmeden sohbet edebiliyor ve
sorularini sorabiliyorlar.”

4. Tartisma

Cinsiyet rollerinin toplumdan topluma farklilik gosterdigi
ve sosyallesme siirecinde bireyin gevresinden 6grendigi
gorev ve sorumluluklar biitiinii oldugu kabul edilmektedir
(Saldiray, 2017). Okul kiiltiiri ve egitim uygulamalar
araciligryla, cinsiyet rolleriyle ilgili kalip yargilar istii
kapal1 olarak ogrenciler tarafindan &grenilir. Bu durum
ogrencileri cinsiyet rollerine gore davranmaya yonlendirir
(Tan, 2000). Okullar yalnizca bireyleri sosyallestirmekle
kalmaz, ayn1 zamanda cinsiyet rollerinin sekillenmesinde
sinirlayici ve giiglii bir etkiye sahiptir. Okul ve siniftaki tiim
uygulamalarin igerigi, bazen acik bazen ortiik mesajlarla
cinsiyet stereotipleri hakkinda ipuglart verir. Okullar bu
mesajlar yoluyla cinsiyet ayrimeiligini pekistirir ve yeniden

iiretir (Senyiiksel, 2019). Bu ¢alismada 6grencilerin siruftaki
cinsiyet rolleri ile ilgili sonuglar incelendiginde, kiz
Ogrencilerin sayica fazla olmalarindan otiirii erkek
Ogrencilere gore daha baskin ve ozgilivenli oldugu
sonucuna ulasilmistir. Ayrica, belirgin bir cinsiyet roliiniin
bulunmadig1 ve 6grencilerin genellikle kisilikleriyle 6ne
ciktign  anlasilmistir. Gozlem sonuglarmin  goriisme
sonuglarini destekledigi goriilmiistiir. Bu nedenle, egitim
fakiiltesinde kiz 6grenciler lehine isleyen bir ortiik program
oldugu soylenebilir. Bu sonug, ortiik programin etkilerinin
baglama bagl oldugunu ortaya koymaktadir. Ortiik
program, belirli bir kurumun kiiltiirel dinamiklerine bagli
olarak farkli sonuglar iiretebilmekle birlikte, daha genis
sosyal esitsizlikleri pekistirme potansiyeline de sahiptir.
Yakin tarihli aragtirmalar, ortiik programin kadinlara kars1
ayrimciligin siirdiiriilmesi ve diger marjinal gruplara
yonelik 6nyargilarin devam ettirilmesinde bir mekanizma
olarak calisabilecegini gostermektedir (Baykut vd., 2021).

Ogrencilerin ortiik program igindeki etkilesimleri,
deneyimleri paylasma ve sosyallesme siiregleri agisindan
oldukca 6nemlidir. Coskun (2016), 6gretmenlik mesleginde
etik degerlerin kazandirilmasi  siirecinin  Snemini
belirledigi c¢alismasinda, Ogrencilerin bazi deneyimleri
akranlarindan edindigini ve bazi durumlarda bu
deneyimlerin 6gretmenin smifta anlattigindan daha 6nemli
oldugunu tespit etmistir. Dolayisiyla burada oOrtiik
programin resmi programa baskin geldigi soylenebilir. Bu
goriis, grup rolleri ve davramiglarmin ortitk programin
temel Dbilesenlerinden biri oldugunu belirten giincel
aragtirmalarla uyumludur (Ké&rner & Schneider, 2024).
Degerler genellikle giinliik sosyal etkilesimler ve okul
etkinlikleri aracihigiyla dolayli olarak igsellestirilir ve bu
siirecte etkileri baglangicta goriindiigiinden ¢ok daha derin
olabilir (Kérner & Schneider, 2024). Sinf igi iletisimle ilgili
Ogrenci goriislerinden elde edilen sonuglar, sinifta olumsuz
iletisim durumlarinin sik¢a yasandigimi gostermektedir.
Siniflarda ¢ok yogun bir gruplasma vardir ve bu gruplasma
iletisimin bozulmasina neden olmaktadir. Gozlem
sonuglar1 da ¢ogu smifta yogun gruplasma oldugunu
gostermistir. Sinuf ici sosyal gruplasmalar, 6grencilerin
karar verme mekanizmalarin1 da olumsuz etkileyebilir.
Grubun icinde olan 6grenciler kendi kararlarini veremez ve
grup arkadaslarimin kararlarina gore hareket ederler. Bu
durum, 6grencilerin 6zerk kisilik 6zellikleri kazanmalarin
engelleyebilir. Ciinkii 6zerk kisilige sahip bireyler
bagimsizdir, basar1 istegi vardir ve kontrol edilmek

istemezler (Cetin, 2008).

Calismada, bagil degerlendirme sisteminin &grenciler
arasinda rekabet yarattigi ve bu rekabetin &grenciler
arasindaki iletisimi olumsuz etkiledigi tespit edilmistir. Bu
faktoriin smmif gruplagmalarim artirdigr ve olumsuz bir
atmosfer  yarattigi = gbzlenmistir.  Sari’'min  (2007)
calismasinda, rekabetin tesvik edildigi okul ortaminda
ogrencilerin basarili olmak icin her seyin yapilabilecegini
ve bagkalarinin basarisiz olmasinin iyi oldugu mesajin
ortiik program yoluyla 6grendikleri sonucuna ulasilmistir.
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Bu ¢alismada rekabet ortaminin yarattigi olumsuz iletisim
(2007)  calismasiyla  paralellik
gostermektedir. Gozlem sonuglari da goriisme bulgulariyla
ortiismektedir. Oturma diizeninde 6grencilerin kendi grup
arkadaslariyla yan yana oturdugu ve ders bitiminde grup
arkadaslar1 disinda diger Ogrencilerle iletisim kurmadan
siniftan ayrildiklar: goriilmiistiir.

durumlarn  Sari’’nin

Calismada Ogretim elemanlarimin  giyim
ogrencilere cesitli mesajlar verdigi ifade edilmistir.
Ogrencilerden biri, 6gretim elemaninin giyimine &zen
kendilerine saygi duydugunun bir
belirtmektedir.  Arastirmanin
Ogretim  elemanlarinin
giysilerinin 6zenli, diizenli ve temiz oldugu ve giyim

tarzlariyla

gOstermesinin
gostergesi  oldugunu
sonuglartyla uyumlu olarak,

tarzlariyla 6grencilere rol model olduklar1 goriilmiistiir.
Gin'tin (2018) calismasinda da dgrencilerin 6gretmenlere
gesitli olumlu ozellikler atfettigi, onlara saygi duydugu ve
Ogretmenleri rol model olarak benimsedigi sonucuna
ulasilmistir. Baz1  ogrenciler 6gretim  elemanlarinin
zihinlerinde canlandirdiklart 6gretim elemam profiline
uymadigini ifade etmistir. Bu 6grencilere zihinlerindeki
Ogretim elemar profili soruldugunda, dnceki okullarinda
karsilastiklar1 takim elbiseli ve trasli 6gretmenleri isaret

etmisgtir.

llgaz ve Bilgili (2006), bir Ogretmenin etik degerler
dogrultusunda 6grenciler arasindaki bireysel farklara saygi
gostermesi, zengin ve fakir, basarili ve basarisiz arasinda
ayrim yapmamasl, objektif olmasi ve bireylerin 6zel
hayatlarina ve kararlarina saygi duymast gerektigini
belirtir. Tanri6gen (2002) ise mesleki etik degerler, tutarlilik
ve adalet, siirekli kendini gelistirme gibi niteliklerin tiim
ogretmenlerde bulunmasi gereken o6zellikler oldugunu
savunur. Ogretim elemanlarimin dgrenciler arasinda ayirim
yapip yapmadiklarna iligkin sonuglar, 06grencilerin
¢ogunun Ogretim elemanlarinin  ayirim  yapmadigl
gorlisiinii dile getirdigini gostermektedir. Filiz (2011)
Ogretmenlerin 6grenciler arasinda ayrim yapmadigini ve
bu davranislariyla onlara adil davrandiklar mesajini ortiik
olarak ilettigi sonucuna varmistir. Ancak bu ¢alismada,
bazi 6gretim elemanlarinin bazen tamdiklar1 veya daha 6ne
¢ikan 6grenciler arasinda ayrim yaptiklari, 6grencilerin bu
durumdan memnun olmadiklari belirlenmistir. Genel
olarak, Ogretim elemanlarinin ayrim yaptigima dair
goriisler azinlikta olsa da dikkate alinmasi gereken bir
bulgu olarak 6ne ¢ikmaktadir.

Ogretim elemanlariyla dgrenciler arasindaki iletisim
atmosferi, 6grencilerin 6gretim elemanlarina soru sorarken
ve diisiincelerini aciklarken kendilerini rahat hissedip
hissetmedikleri, iletisimin sozlii veya fiziksel siddet icerip
icermedigi de Ortiik program unsurlari arasinda yer alir
(Veznedaroglu, 2007; Yiiksel, 2004). Dewey’in tamamlayici
Ogrenme olarak tanimladig1 ortiik program, dgrenciler ile
okul personeli arasindaki etkilesimler sonucu meydana
gelen tiim 6grenme ciktilaridir (Massialas & Allen, 1995).
Bu nedenle 6grencilerin en ¢ok iletisim kurduklarn 6gretim
elemanlarn ile iligkilerinin olumlu veya olumsuz etkileri

olmast beklenir. Bu etkinin miimkiin oldugunca olumlu
olmasi,  Ogrencinin kars1 tutum
gelistirmesiyle sonuglanabilir. Bu c¢alisma, 0gretim
elemanlarimin goriisme ve gozlemlerden elde edilen
sonuglara gore Ogrencilerle iletisimlerinde
yardimsever, anlayish ve simf disindaki iletisime agik
olduklarini ortaya koymustur. Ogrenciler, aldiklar ortiik
mesajlara gore 6gretim elemanlariyla iletisim kurmaktadir.
Ogretim elemanlarimin samimi, igten ve yardimsever
tutumlary, Ogrencilerin ihtiya¢ duyduklarinda o6gretim
elemanina kolayca ulagabilecekleri
yaratmaktadir. Lempp ve Seale (2004) 6grencilerin 6gretim
elemanlarim rol model olarak gordiiklerini ve onlara
kolayca erisebilir olduklarim ifade etmistir. Giin’iin (2018)
calismasinda da Ogretmenlerin &grencilere karst iyi

okula olumlu

samimi,

izlenimini

davrandigi ve 6grencilerin 6gretmenleri olumlu, samimi ve
yardimsever olarak gordiigii belirtilmistir. Bu bulgular,
mevcut ¢alisma sonuglartyla tutarlidir. Calismada, 6gretim
elemanlarimin &grencilere “6gretmenim” seklinde hitap
ederek onlara Ogretmen aday1 olduklarimi hissettirdigi
sonucuna varimistir. Bu tutum, &grencilerin 6gretmen
roliinii daha kolay benimsemesine yol agabilir. Boztas'in
(2015) belirttigi gibi, siniftaki olumlu atmosfer 6grencilerin
degerli ve 6nemli olduklarini hissetmelerine neden olur.

Ogrencilerin goriislerine gore bazi dgretim elemanlar
elestiriye agikken, bazilar1 degildir. Bazi &gretim
elemanlarimin  tutumu  Sgrencilerin  elestiri  yaparken
tereddiit etmelerine neden olmaktadir. Demir ve
Duruhan’in (2015) c¢alismasinda Ogrenciler, 6gretim
elemanlarina elegtiride bulunmanin onaylanmayan bir
davranis olarak goriildiiglinti vurgulamistir. Bu ¢alismada
ogrencilerin bir kism1 6gretim elemanlarimin tartismaya
acitk demokratik bir smnif ortamu sundugunu, ancak
elestirildiklerinde verdikleri olumsuz tepkilerin &gretim
elemanlarimin  inandincilign  konusunda  6grencileri
stipheye diistirdiigiinii belirtmistir. Aym sekilde Giin'tin
(2018) calismasinda da dgretmenlerin kendi goriisiine ters
diisen ogrencilere demokratik bir gsekilde davrandig:
sonucuna Veznedaroglu (2007), smifta
demokratik, esitlik¢i  davraniglarin,
Ogretmenin ifadelerinden ziyade dgrencilerin demokratik

ulagilmistir.
hosgoriilii  ve

tutum ve davraniglar1 kazanmasinda etkili oldugunu
belirtmistir. Eger bir 6gretmen 6grencilerden gelen farkli
goriis veya elegtirilere olumsuz tepki veriyor, goriislerini
kimiyor veya reddediyor ve kendi fikirlerini empoze
etmeye calistyorsa, oOrtilk program resmi programin
demokrasi igerikli temasina ragmen dgrencilerine olumsuz
mesajlar iletebilir. Bu ¢alismada, dgretim elemanlarinin
genel olarak demokratik davrandigi, ancak bazen otoriter
davrandigr ortaya c¢ikmistir. Demokratik veya otoriter
tutumlar dgretim elemanindan &gretim elemanina veya
durumlara gore degismektedir. Bazi 6grenciler 6gretim
elemanlarimin  demokratik tutumunun smuf yonetimini
zorlagtiracagmi  ve  Ogretim  elemanimin  imajin
zedeleyecegini diislinebilir ve zaman zaman Ogretim
elemanlarimin otoriter bir tutum takinmalar1 gerektigini
savunabilir. Bu goriis, otoriter bir tutumun sinif yonetimini
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saglamanin tek yolu olduguna dair yanls bir inanistan
veya deneyimden kaynaklaniyor olabilir.

Parmar ve Makwana (2013), Ogretmenlerin smifta
Ogrencilere demokratik degerler kazandirmay1
amagladigini, ancak sinifla ilgili herhangi bir karar1 alirken
ogrencilere soz hakki vermedikleri takdirde, burada ortiik
programin demokratik bireyler yerine otoriter bireyler
yetistirmeye hizmet edecegini belirtmistir. Ortiik program
aragtirmalari, egitim sistemlerinin siyasi sistemlerden ve
otoritelerden etkilendigini savunur. Bu calismalara gore,
siyasi sistemler ve kurumlar, Ortiikk programi kendi
fikirlerini benimseyen itaatkar bir sosyal diizen yaratmak
igin kullarurlar (Yiiksel, 2002). Giiniimiiz diinyasinda
egemen rejim demokratik yonetim sistemleri oldugundan,
bu ydnde bireylerin yetistirilmesi amaclanmaktadir. Bu
goriislerden yola cikarak, otoritelerin beklentileri ve
Ogretim elemanlarimin demokratik tutumu birbirleriyle
uyumlu iken, otoriter tutumlarin bu beklenti ile celistigi
ifade edilebilir. 2024 yilinda yapilan bir calisma, 6zellikle
1980 darbesi sonrasinda okul torenlerinin, ritiiellerinin ve
smif etkinliklerinin, baskin devlet ideolojisini asilamak
tizere yonetmeliklerle sistematik olarak yeniden
tasarlandigimi  ve ortitk programin ‘ideal vatandas’
yaratmak igin bir ara¢ haline getirildigini gostermektedir
(Cohen Yanarocak, 2024). Ortiik programin sosyokiiltiirel
ve ideolojik hegemoniyi siirdiirmek igin kullanilmasina
iliskin bu tespit, ulusal baglamda halen kritik bir tartisma

noktasi olarak 6nemini korumaktadir (Baykut vd., 2021).

Ogrencilerin 6gretim elemanlarinin sdylem ve eylemlerinin
tutarhligina iliskin goriisleri, 6gretim elemanlarinin bu
konuda tutarli olduklarini, ancak bazi 6grencilerin bunun
tersi goriisti ifade ettigini gostermektedir. Ogretim
elemanlarimn  tutarli séylem ve eylemleri, onlarin
ogrencilerin goziinde prestijini artirabilir ve Ogrenciler
tarafindan daha fazla rol model alinmalarini saglayabilir.
Coskun’un (2016) ¢alismasinda bazi 6gretim elemanlarinin
soylem ve eylemlerinin tutarli olmadigr ve bu 6gretim
elemanlarimin 8grenciler igin iyi bir 6rnek tegkil etmedigi
sonucuna ulagilmigtir. Demir ve Duruhanin (2015)
psikolojik danismanlik ve rehberlik programinda ortiik
programi belirlemeye yonelik c¢alismalarinda da bu
aragtirma sonucuyla benzer olarak, bazi &gretim
elemanlarimin séylem ve eylemlerinin tutarli olmadig:
saptanmugtir.

Nitelikli bir 6grenme ortami, Ogrencilere zengin bir
deneyim saglayacagindan, daha fazla ortiik 6grenme
ciktisina yol agabilir. Ornegin, gorsel materyallerle
donatilmis bir sinufta dgrenciler bu materyalleri ayrintili
olarak incelemese bile, sinif ortaminda bulunduklar siire
boyunca materyaller 6grencilerin dikkatini ¢ekebilir. Bu
durumda o6grencilerde ortiik 6grenme meydana gelebilir.
Ogrenme ortamina iligkin verilerden elde edilen sonuglar,
fakiiltedeki materyallerin yetersiz oldugunu ve mevcut
materyallerin kullanilamadigini ortaya koymustur. Ancak
bazi Ogrenciler Ogrenme ortaminda kismen yeterli
materyaller bulundugunu, bazi 6grenciler ise materyallerin

yeterli oldugunu belirtmistir. Gozlem sonuglarindan,
ancak yeterli
materyallerin mevcut oldugu anlasilmistir. Sinuflardaki

O0grenme ortaminin zengin olmadig1

materyaller projektorler, bilgisayarlar ve beyaz tahtalardan
ibarettir. Bunun disinda gorsel, isitsel veya dokunsal bir
materyal bulunmamaktadir. Yiiksel (2004) kapsamli bir
kiitiiphaneye ve uygun bir bilgisayar laboratuvarina sahip
bir okulun, 6grencilere ve okul personeline bilime ve
aragtirmaya 6nem verildigi mesajini ortiik olarak ilettigini
belirtmistir. Ayrica Gilin (2018) ¢alismasinda, okul
tesislerinin Ogrencilere Ortitk mesaj iletmede yetersiz
oldugu ve
laboratuvarinin kalitesinin bu mesaji iletmede yetersiz
kaldigi sonucuna ulasmustir. Bu, kurumsal yapilarin,
fiziksel cevre dahil olmak {izere, Ortitk programin giiclii
stiriikleyicileri olarak tanindig1 cagdas goriislerle tutarlidir
(Saint Louis University, 2024).  Ogrenme
tasarimi, kaynaklarin saglanmasi ve hatta mobilyalarin
diizeni, kurumsal 6ncelikleri 6rtiik olarak iletir ve 6grenme

okulun kiitiiphanesinin ve Dbilgisayar

alanlariin

stirecinin dogasin1 ve Ogrencilerin ve &gretmenlerin
rollerini sekillendirir (Tor, 2015). Bu nedenle, fiziksel ve
materyal ortamina yapilan yatirnm eksikligi, resmi
programin ifade ettigi hedeflere bakilmaksizin, 6grenme ve
arastirmaya verilen deger konusunda giiglii bir olumsuz

mesaj iletebilir.

Bu calismadan elde edilen bulgulara dogrultusunda,
arastirmacilar ve uygulayialar i¢in su Oneriler ileri
siiriilebilir: Ogrencilerin bagil degerlendirme sistemini
akran rekabetinin ve iletisim bozulmasimin temel nedeni
olarak algiladiklari bulgusundan hareketle, degerlendirme
ve Ol¢me politikalarmin fakiilte diizeyinde yeniden
tartisilmasi Onerilebilir. igbirligini rekabetin Oniine geciren
proje temelli ve portfolyo degerlendirmeleri gibi alternatif,
odaklanan yayginlastirilmasi,
ogrenciler arasindaki olumsuz gruplasma dinamiklerini

siirece yontemlerin
azaltabilir. Materyallerin yetersizligi ve 6grenme ortaminin
projektorler ve beyaz tahtalarla sinirli olmasi, “arastirma ve
bilime deger verilmiyor” mesajin1 ortiik olarak ilettigi icin,
stratejik bir plan gelistirilebilir. Bu plan, fakiilte koridorlari,
pano ve bos simflarin “yasayan Ogrenme alanlari”’na
doniistiiriilmesini  ve  6grencilerin
pedagojik
bulunmasini hedeflemelidir.

¢alismalarinin

sergilenmesini  ve materyallerin  hazir

Baz1 6gretim elemanlarinin otoriter tutumlar sergiledigi ve
elestiriye ac¢tk olmadigr bulgusu, gelisim
etkinliklerine ihtiya¢ duyuldugunu gostermektedir.
“Demokratik Smuf Ortamlart ve Yapict Geri Bildirim
Mekanizmalar1” gibi 6zel konulara odaklanan atdlye

mesleki

calismalari, genel “demokratik tutum” seminerlerinin
yerine tercih edilebilir. Ogretim elemanlariin “goz temast
kurun” gibi pedagojik ilkeleri 6gretirken kendilerinin bunu
yapmamalarn  gibi
Ogrenciler tarafindan fark edildigi ve bu durumun rol
model algilarina zarar verdigi ortaya konmustur. Bu
nedenle, ogretim elemanlarmin kendi derslerinde
ogrettikleri pedagojik ilkeleri bilingli olarak uyguladiklar

soylem-eylem  tutarsizliklarinin
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“modellenmis pedagojik” bir yaklasimi benimsemeleri ve
diizenli 6z degerlendirme yapmalari 6nerilebilir.

Smiflarda yogun gruplasma oldugu bulgusundan dolay,
Ogretim elemanlarmnin ders planlarinda “Jigsaw” gibi
yapilandirilmis is birlikli 6grenme tekniklerini daha sik
kullanmalar1 tavsiye edilebilir. Bu kullanum, 6grencilerin
mevcut gruplarmin digindaki akranlariyla calismasini
tesvik ederek smnif ici iletisim agin giiglendirebilir.
Ogrencilere “6gretmenim” diye hitap edilmesinin
profesyonel kimliklerinin benimsenmesine olumlu katki
sagladig1 hareketle, Ogretim
elemanlarimin bu tiir profesyonel dili bilingli ve yaygin bir
sekilde kullanmas 6nerilebilir.

sonucundan tim

Kiz 6grencilerin sinifta daha baskin ve 6zgiivenli oldugu
bir ortiik programin varligl yeni arastirma sorular
dogurmaktadir. Bu dinamigin erkek 6grencilerin temsil ve
ogretmenlik meslegine yonelik tutumlar {izerindeki olas1
uzun vadeli etkilerini arastrmak igin boylamsal veya
karma yontemli calismalar yiiriitiilebilir.

Bagil degerlendirme sisteminin rekabeti besledigi
bulgusundan yola ¢ikarak, farkli degerlendirme
sistemlerini (Ornegin Olgiit-referansh degerlendirme vs.
bagil degerlendirme) kullanan egitim fakiiltelerinde ortiik
program  dinamiklerini = ve = 6grenci iletisimini
karsilastirmali olarak inceleyen gelecekteki arastirmalar
tasarlanabilir.

Etik Bildirim: Yapilan bu c¢alismada “Yiiksekogretim
Kurumlarn Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci bolimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” bashg: altinda belirtilen
eylemlerden hicbiri gerceklestirilmemistir. Bu c¢alisma
Kahramanmaras Siitcii Imam Universitesi Sosyal ve Begeri
Bilimler Etik Kurulu'nun 04.03.2019 tarihli ve E. 10738
sayil1 izni dogrultusunda gerceklestirilmistir.

Yazar Notu: Bu calisma, birinci yazarin ikinci yazar
danismanliginda yapmis oldugu yiiksek lisans tezinden
tiretilmistir. Ayrica, 7. Uluslararas: Egitim Programlari ve
Ogretim Kongresinde sozIii bildiri olarak sunulmus ve 6zet
kitapgiginda yayimlanmustir.

Yazar Katkilarr: Her iki yazar da makaleye esit derecede
katkida bulunmustur. Ornegin, Giris: Birinci yazar, ikinci
yazar. Yontem: Birinci yazar, Tkinci yazar. Bulgular: Ikinci
yazar. Tartisma: Birinci yazar.

Finansman: Calisma i¢in herhangi bir finansal destek
alinmamuigtir.

Cikar Catismasi: Yazarlar, bu ¢alismanin yayimlanmasina
iliskin herhangi bir ¢ikar catismasimn bulunmadigim
beyan etmektedir.

Veri Erisilebilirligi: Bu ¢alismada kullanilan veriler, etik
nedenlerle kamuya agik degildir; ancak makul bir talep
dogrultusunda sorumlu yazardan temin edilebilir.
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This qualitative case study examines the hidden curriculum of a faculty of education,
exploring how students, instructors and the learning environment implicitly shape
professional identity and classroom culture. Data were collected through non participant
classroom observations in 17 sections across four grade levels and semi structured interviews
with 34 students; descriptive and content analyses were used jointly to ensure
methodological triangulation. Observational findings indicate that female students are more
visible and self-confident in class; that intense grouping and competition, often attributed to
relative grading, can weaken peer communication; and that most instructors are perceived
as accessible, supportive role models, although there is variation in openness to criticism and
democratic-authoritarian tendencies. Perceived inadequacies in material resources convey
implicit messages suggesting limited institutional value placed on research and learning
environments. Observations further show that, while no explicit gender role is apparent in
classrooms, female students stand out due to their numerical predominance, and most
students treat one another with respect. These results are important for revealing the impact
of the hidden curriculum on classroom dynamics, instructor—student relationships and the
learning environment in the faculty under study.

1. Introduction

of curriculum is all the learning of students that is planned

The main purpose of education is to try to achieve the
behavioural characteristics and changes that are desired
and tried to be achieved through education in the trainee.
Herein, providing physical, mental, and spiritual readiness
and gaining various features is a matter of education
(Ergiin, 2011). The concept of education includes both
individual and social functions. The most important
function of education for the individual is to reveal and
develop the individual's own potential. As for society, it is
essential to create a culture of living in a community, to
ensure order and increase welfare (Cinoglu et al., 2013). As
a matter of course, for these functions to yield the desired
results, it requires a systematic process rather than being in
random order. This necessity brings along the carrying out
of education within a certain plan and program. For this
reason, it is ensured that educational institutions comply
with the official curriculum prepared by the authorities
(Yiiksel, 2002).

Varis (1978) pointed out that the curriculum encompasses
all the activities that an educational institution offers to
meet the goals of national education and institutions for
children, youth, and adults. While Tyler’s (1957) definition

and managed by the school to achieve the goals of
education, Ertiirk (1994) claimed that certain educational
situations and related experiences of each student in the
educational environment are curricula.

Curricula are classified by field experts in terms of some
features. When the existing literature is reviewed, it is
noticed that the classification of curriculum dates back to
Elliott Eisner (1979). According to Eisner (1979, 1985),
schools teach three curricula simultaneously; the explicit
(formal), implicit (hidden), and null curriculum. He
contributes towards the establishment of a common
knowledge base for the hidden curriculum. After the
classification made by Eisner, an established classification
was made by Posner (2004). He defines five different types
of curriculum: official, operational, extra, null, and hidden
curriculum. The official curriculum is the type of
curriculum that includes the content of the course, its
outline, the curriculum guide, and learning outcomes. This
official curriculum aims to create a basis for teachers to plan
lessons and evaluate students, and it is clearly defined and
written (Posner, 2004; Yiiksel, 2002). The operational
curriculum covers what is taught by the teacher in the
classroom, and the students learn how important these

Corresponding Author! : Dildar Ozaslan, Assist. Prof., Kirsehir Ahi Evran University, Turkiye, dildarozaslan@hotmail.com
Author? : Hasan Giiner Berkant, Prof. Dr., Yozgat Bozok University, Turkiye, hgberkant@gmail.com


http://kefad.ahievran.edu.tr/
https://orcid.org/0000-0003-1745-3447
https://orcid.org/0000-0003-0725-6036

D. Ozaslan and H. G. Berkant

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

phenomena that are taught. The null curriculum is the
removed part from the content because it is thought to be
as insignificant (Posner, 2004). The extra curriculum is a
planned curriculum that supports the socialisation and
learning experiences of students outside school. The
hidden curriculum, which is the subject of this study,
includes the values that are tried to be acquired by students
in a planned or unplanned way inside or outside the school
(Posner, 2004).

Since the scope of the hidden curriculum is very wide, there
are many definitions of the term. In the most general sense,
the hidden curriculum is the type of curriculum that is
included in the curriculum but is not explicitly stated as
intended learning outcomes and typically refers to the
bureaucratic organisation of the school and what the
administration teaches students (Posner & Strike, 1976).
Herzog (1979) stated that the hidden curriculum reflects the
social climate of the school and is involved in thoughts and
ideas even if it is not written. According to Myles et al.
(2004), the hidden curriculum is a set of rules that are not
directly taught but known to exist. Giiven (2007) claimed
that the hidden curriculum is a type of curriculum that
includes all the practices in the school and classroom, apart
from the qualifications and practices specified in the official
curriculum. Crucially, these unstated rules and values are
often transmitted through the specific and observable
behaviours of instructors, which in turn directly influence
the professional attitudes and developing identities of
teacher candidates (Peker Unal, 2017). All in all, the hidden
curriculum can be considered as the values and attitudes
that an educational institution has indirectly provided for
students (Eisner, 1985).

It is thought that students are influenced by a type of
curriculum in which students acquire more attitudes,
values, and some affective skills, is referred to as a hidden
curriculum. These messages, which are secretly given to the
students by the school’s order and rules, physical and
psychological school  administrators,
teachers, and all other staff, are called as the hidden
curriculum. This type of curriculum aims to educate
students in accordance with the ideology of the state,
society, culture, and the expectations of the educational
institution (Yiiksel, 2004).

environment,

The hidden curriculum is effective in higher education with
its hidden aspect as well as the official curricula. Higher
education curricula are mostly at the initiative of the
instructor. Therefore, it has a more flexible structure
compared to primary and secondary education levels.
Educational activities are mostly determined and organised
by the instructor. At the heart of these practices, there is an
unwritten system that directs these practices. The
functioning of this system is provided by the hidden
curriculum (Bergenhenegouwen, 1987; Yiiksel, 2002). This
dynamic is particularly pronounced in the Turkish higher
education context, as highlighted by Yiiksel (2002), who
draws on Ahola's (2000) model to contrast the "Ideal

University” with the "Real University." The official
curriculum promotes an "Ideal University" that values
academic freedom, critical thinking, and research-teaching
integration. However, the hidden curriculum often fosters
a "Real University" where success depends on learning the
implicit rules of a system that encourages passivity and
conformity (Yiiksel, 2002). The specific instructor
behaviours identified by Peker Unal (2017)—such as
reading directly from slides, demanding obedience, and
avoiding discussion—are tangible
manifestations of this "Real University" in action. These
behaviours create a hidden curriculum that contradicts
official pedagogical goals and negatively impacts students'
attitudes towards the teaching profession (Peker Unal,
2017). Consequently, as found by Elitok Kesici et al. (2018),
a significant number of teacher candidates feel their

interactive

undergraduate education fails to meet their expectations, a
sentiment that can be understood as a direct result of the
dissonance between the "Ideal University" they were
promised and the "Real University" they experience daily.
Considering in this context, making the teacher training
programmes more qualified, the hidden curriculum should
be taken
curriculum, and to reveal and develop the form of the

into consideration alongside the official
hidden curriculum in education faculties, further efforts
should be exerted. The view of Strike (1990) that teacher
training programmes should include regulations for the
hidden curriculum is in the same line as this.

Bacanli (2011) maintains that the hidden curriculum tends
to provide more effective behaviours compared to the
official curriculum, and that cognitive skills are mainly
acquired through the official curriculum and affective skills
and traits through the hidden curriculum. Paykog (1997)
asserts that cognitive skills are given importance in teacher
training programmes, but the development of affective
skills is ignored. Recent research continues to affirm that
the hidden curriculum is a primary vehicle for transmitting
values and shaping the affective domain, often with more
impact than the formal curriculum, as it is embedded in the
daily interactions and culture of the educational
environment (Gomleksiz & Aslan, 2024). From these points
of views, it can be expressed that making arrangements for
the acquisition of affective skills and values in teacher
training programmes is at least as important as cognitive
skills
competence.

such as field knowledge and professional

When the existing literature is reviewed, a great deal of
study was found conducted at various grades about hidden
curriculum. Some of these studies are at primary education
level (Anyon, 1981; Carvallo, 1995; Filiz, 2011; Saldiray,
2017; Sar1, 2007; Thornberg, 2009), secondary education
level (Aktas, 2016; Fielding, 1981; Hemmings, 2000;
Yildirim, 2018) and higher education level (Ahola, 2000;
Boztasg, 2015; Coskun, 2016; Demir & Duruhan, 2015; Giin,
2018; Lempp & Seale, 2004; Tor, 2015). In the last five years,
research in the Turkish context has continued to evolve,
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providing deeper insights into this phenomenon. For
instance, Peker Unal (2017) conducted a qualitative study
focusing specifically on how instructor behaviours function
as a hidden element affecting
professional attitudes. Similarly, Elitok Kesici et al. (2018)
quantitatively analysed teacher candidates' perceptions of
the hidden curriculum, comparing their experiences in
undergraduate and pedagogical formation programs and
revealing significant differences based on gender and
faculty. More recent studies have further explored these
dimensions; Gomleksiz and Aslan (2024) also found
significant differences in hidden curriculum perceptions
according to gender and department variables among
prospective teachers, while Demir and Et (2023) examined
how the hidden curriculum manifests within the evaluation
process, finding that factors like obedience to teacher
expectations can implicitly influence student assessment.
Besides these studies mentioned above, there are also
various studies conducted with non-academic staff in the
Ministry of National Education (Demir, 2013), and with
school principals (Basar et al., 2014). It can be inferred that

teacher candidates'

these studies are mostly handled at the primary and
secondary level.

In recent years, the importance of the hidden curriculum
has been acknowledged on the basis of all levels, and it has
been emphasised by educators that the hidden curriculum
has great importance at the higher education level (Sari,
2007). The fact that studies on this subject are limited to the
mentioned above, and there is no study on the hidden
curriculum in the education faculties are the significant
features of this study. While foundational research has been
conducted, a deep qualitative analysis that holistically
investigates the interplay between students, instructors,
and the learning environment as a singular case within a
specific faculty of education remains a valuable and
necessary contribution to the field. The present study aims
to contribute to the literature by exploring the faculty of
education in terms of hidden curriculum. Moreover, this
qualitative study may inspire potential qualitative and
quantitative studies on hidden curriculum hereafter.

Considering the discussion made above, this study aims to
explore the faculty of education as hidden curriculum. So,
the following questions were asked in compliance with the
purpose of the study:

1. Whatis the role of students in the hidden curriculum
of a faculty of education?

2. What is the role of instructors in the hidden
curriculum of a faculty of education?

3.  What is the role of the learning environment in the

hidden curriculum of a faculty of education?

2. Method
2.1.Design

This study was employed the case study as qualitative
research because it was carried out in order to reveal how
the hidden curriculum in the faculty of education reflects
on students’ lives at school and how it affects their
behaviour patterns. Case studies are based on a holistic
approach to explore the factors that impact a situation,
focusing on the ways to influence the situation in question
and the ways to be affected by the situation in question
(Merriam, 2013; Yildinm & Simgek, 2016). The present
study was investigated the hidden curriculum within a
faculty of education as a case. Vallance (1974) asserts that
the hidden curriculum can be elicited with qualitative
methods, and the situations that are important or not
important in the learning environment can be indicated in
this way. Since collecting rich and confirming data is quite
important for case studies, more than one data collection
method is mainly used (Yildirim & Simsek, 2016). For this
reason, data were obtained through observations and
interviews. As there is no physical indicator, product or
evidence of the hidden curriculum, it is possible to reveal it
only by observing the individuals in the classroom (Eisner,
1985). Herewith, answers to research problems are sought
through observation and interview forms. The purpose of
using more than one technique is to test the accuracy of the
results and try to overcome the disadvantages of one
technique with another one.

Observation is an open-ended and unmediated data
collection process by observing people and places in a
research area (Creswell, 2017). In the study, observations
were conducted in various places to collect data regarding
the indicators of the hidden curriculum. Interview, on the
other hand, is the conversation of the participant and
interviewer at the same place on the questions prepared
beforehand on the subject that is examined (De Marris,
2004; cited in Merriam, 2013). In the present research, it was
attempted to collect the views of those included in the
sample. Data were collected based on the triangulation
approach since both interview and observation techniques
were employed in the study. Triangulation is the
employment of two or more data collection techniques to
investigate the 1978).
Triangulation is especially used to ensure the reliability of
qualitative data because its reliability is just as important as
quantitative (Marotzki, 1995). Denzin (1978)
mentioned four types of triangulation methods: data,
investigator, theoretical, and methodological triangulation.
The study employed the methodological
triangulation method by utilising both observation and
interview methods. Methodological triangulation enables
the provision of comprehensive data, enhances validity,
allows for multiple measurements,
findings, and deepens the understanding of the studied
phenomenon (Bekhet & Zauszniewski, 2012).

same phenomenon (Denzin,

ones

current

confirmation of
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2.2.Sample

The sample of the study consists of thirty-four students
attending a faculty of education of a state university in the
Mediterranean region. In case studies, instead of focusing
on all individuals in a setting, specific individuals from a
group are selected to obtain more comprehensive
information (Balci, 2016; Creswell, 2007, Miles &
Huberman, 1994). In consequence, the sample of the study
was determined by the selection of the people suitable for
the study by using stratified and maximum variation
sampling.

Table 1.
Demographic features of the interview sample
Variables N %
Gender Female 18 5294
Male 16 47.06
Department  Primary School Teaching 8 2353
Science Teaching 8 2353
Turkish Language Teaching 6 17.65
Psychological Counselling and 4 1176
Guidance
Social Science Teaching 4 1176
Math Teaching 4 1176
Grade 1st Grade 12 35.30
2nd Grade 12 35.30
3rd Grade 6 17.65
4t Grade 4 11.76

The stratified sampling method facilitates comparisons
between subgroups and is used to prevent imbalances in
the characteristics of the sample (Creswell, 2017; Miles &
Huberman, 1994). On the other hand, maximum variation
sampling is the determination of individuals to collect data
on the subject in a way that will consist of different and
various situations (Yildirim & Simsek, 2016). The stratified
sampling method was employed to get data from students
of different grades. Besides the maximum variation
sampling was employed because the interviewed students
were of different grades, departments, and genders. The
demographic feature of the interviewed sample is shown in
Table 1.

Table 2.

Classes’ features in which the observations were carried out
Variables N %
Department Primary School Teaching 4 2353

Science Teaching 4 2353
Turkish Language Teaching 3 17.65
Psychological Counselling and 2 1176
Guidance
Social Science Teaching 2 1176
Math Teaching 2 1176
Grade 1stGrade 6 3530
2nd Grade 6 3530
3rd Grade 3 17.65
4" Grade 2 1176

As shown in Table 1, the majority of the 34 participants
interviewed are female students, the students studying in
Primary School and Science Teaching departments, and 1st
and 2nd graders.

The features of the classes in which the observations were
carried out are given in Table 2.

As shown in Table 2, observations were carried out in a
total of 17 students. The majority of them attend to
departments of primary school teaching and science
teaching, and most of them have 1st and 2nd grades.

2.3.Procedure

For the interview data of the research, a total of thirty-four
volunteer students were selected randomly, including two
students from each branch. The interviews were conducted
in an environment where there was no external disturbance
at the faculty where the students were studying. The
interviews were recorded with a voice recording device
with the consent of the participants. Interviews were
carried out in a 45-75-minute interval.

In-class observations were carried out in a total of
seventeen classes at four grade levels, in the classes of
different instructors. Out-of-classroom observations, on the
other hand, were carried out at certain intervals in
environments other than faculty classrooms, with the notes
taken on the observation form by the researchers. During
the observations, the researchers took part as non-
participant observers. The non-participant observer makes
observations and collects data by taking notes without
participating in or intervening in the activities or events in
the environment s/he is observing (Creswell, 2017).
Therefore, in the current study, the researchers collected the
data by taking notes on the observation forms without
interfering with the natural structure of the environment
during the observations. The researchers carried out the
observations in the back row without being involved in any
activity in the classroom. In terms of providing
methodological  triangulation,  observations = were
conducted for at least 3 class hours in each of the classes,
for a total of 15 instructors in 17 branches.

2.4.Data Collection Tools

In the study, observation and interview forms were used to
collect data about the hidden curriculum.

24.1. Interview Form

During the development of the interview form, the
multidimensional and broad nature of the hidden
curriculum necessitated the establishment of a specific
theoretical framework to guide data collection. Based on a
review of the relevant literature, it was determined that the
hidden curriculum in the faculty setting manifests in three
primary dimensions: 1) Social Interactions and Power
Dynamics, 2) Institutional Values and Expectations, and 3)
The Role of the Physical Environment. The interview form
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was then structured to investigate these three core themes
in depth.

Under the theme of Social Interactions and Power
Dynamics, questions were developed to focus on topics
such as communication among students, peer groupings,
the reproduction of gender roles, and the vertical
communication established with instructors (e.g., approach
to authority, openness to criticism, etc.) (Abdulsalam, 2009;
Jackson, 1968; McLaren, 2003; McNeil, 1996; Myles et. al.,
2004; Paykog, 1995, Tezcan, 2003; Vallance, 1974;
Veznedaroglu, 2007; Yiiksel, 2004). The theme of
Institutional Values and Expectations included questions
aimed at revealing elements such as the consistency of
instructors' discourse and actions, the messages conveyed
by their dressing styles, their democratic or authoritarian
attitudes, and the competition among students created by
the assessment system (relative assessment). The theme of
The Role of the Physical Environment comprised questions
designed to understand the adequacy of materials in the
learning environment and the messages implicitly
conveyed to students through campus and building
facilities.

This developed framework was finalized following a pilot
implementation and expert consultation. The pilot
implementation of the interview form was carried out with
two participants. As a result of the pilot implementation,
necessary language corrections were made and items that
did not serve the purpose of the study were excluded from
the interview form. The final version of the interview form
consists of 30 open-ended items and features a semi-
structured interview form. This form facilitates the
researchers’ obtaining in-depth and realistic information on
the subject and helps to conduct flexible analysis (Yildirim
& Simsek, 2016). Some of the sample questions included in
the form are as follows:

“What do you think about the gender roles of the students? (Their
attitudes towards each other, gender-specific behavioural
characteristics of male and female)”

“How is your communication with the instructors? Can you
reach the instructors whenever you need? Are you having trouble
communicating with the instructors?”

2.4.2. Observation form

As in the interview form, four dimensions were taken into
consideration while developing the observation form:
students, instructors, the physical structure of the building,
and administrators, which are the indicators of the hidden
curriculum. After developing the initial draft of the
observation form, feedback was gathered from experts in
the field of educational sciences. The pilot implementation
of the observation form was conducted in two classes.
Based on the results of the pilot implementation, necessary
language corrections were made, and items that did not
serve the purpose of the study were removed from the
form. In this context, two separate observation forms,

namely the in-class observation form and the out-of-
classroom observation form, were developed by the
researchers. In both forms, observation units related to the
five dimensions that make up the hidden curriculum in the
educational environment are included. The number of
these observation units is 12 for in-class observations and
eight for Examples of
observation units in and out-of-class
observation forms are given below:

out-of-class observations.

the in-class

“How are the students’ communications with each other? Is
communication in the classroom strong? Are they addressing
each other respectfully?”

2.5.Data Analysis

The data analysis process began with the preparation of the
raw data. Audio recordings from the interviews were
transcribed verbatim by the researchers, while observation
data were compiled from the detailed notes taken on the
observation forms. Descriptive and content analysis
techniques were used together in the analysis of the data.

In the first stage of the analysis, through a descriptive
analysis approach, the data were organized according to
pre-determined research questions and broad themes
derived from the literature (e.g., ‘the role of instructors,’
“the role of students’), and a framework was created. This
stage served a preliminary organizing function for the
meaningful summarization and presentation of the data.

In the second stage, content analysis was used to subject
this organized data to a deeper processing. Content
analysis allows researchers to identify the presence of
certain words or concepts within texts, to uncover the
existence, meanings, and relationships of these concepts,
and to make inferences about the message in the texts
through analysis (Biiyiikoztiirk et al., 2018). In this process,
new and more specific codes and sub-themes (e.g.,
‘dressing styles,” ‘openness to criticism’) were revealed
through an inductive approach, based on recurring
patterns within the texts.

The combined use of these two analyses ensured both the
presentation of data within a structural
(descriptive analysis) and the discovery of the underlying

integrity

hidden meanings and themes within this structure (content
analysis).

2.6. Validity, Reliability and Trustworthiness

In qualitative studies, four different concepts, namely
internal validity, external validity, internal reliability and
separately
(Merriam, 2013). Internal validity includes variation,
participant confirmation, and long-term interaction in
qualitative research (Yildirrm & Simsek, 2016). Since
observation and interview forms were both employed in
this research, data diversity was provided. For the
participant confirmation, the answers given during the
interview process were repeated by the researchers, and the

external reliability, should be analysed
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interview process ended with the approval of the
participants. For the long-term interaction factor, the
observation and interview processes were carried out as
long as possible, provided that the quality of the data was
not reduced, and it was ensured through data richness. For
external validity, detailed descriptions should be made,
and purposive sampling should be employed in the study
(Bagkale, 2016). A purposive sampling method was
employed in determining the sample of the study, and
external validity was enhanced by making descriptions
through direct quotations from the data.

For internal reliability (consistency), the results should be
given based on the discourse and behaviour of the
participants and the coding consistency should be
identified (Bagkale, 2016). In the current study, the results
were presented based on the data collected from the
students’ views and behaviours in the environment, and
the consistency between observation and interview results
was also explored. Moreover, the internal reliability value
was figured out by calculating the consistency of the
separate coding made by the researchers for the same
observation and interview data. Since the consistency of
different coders is an indicator of reliability (Baltaci, 2017),
Miles and Huberman'’s (1994) inter-rater reliability formula
was utilised for the reliability analysis of the codes obtained
with the interview and observation form. While the coders
reached a consensus with 160 codes in the interview data,
they disagreed on 12 codes. Reliability of interviews was
calculated as .93. In the observation data, there was a
consensus among the coders in 64 codes and a difference of
opinion in 11 codes. Reliability of observations was
calculated as .82. The internal consistency value should be
at least .80 (Miles & Huberman, 1994; Patton, 2002).
Accordingly, it was concluded that the interview and
observation data were reliable.

The role of the researcher may affect the external reliability
(verifiability) in collecting qualitative data, the
relationships s/he establishes and the data s/he can access.
For this reason, the role and methods of the researcher in
the process should be clearly stated for external reliability,
and even more than one researcher should include in the
research process if possible (LeCompte & Goetz, 1982;
Smith, 1987). With the aim of ensuring external reliability,
the roles and methods employed by the researchers during
observations and interviews were clearly determined and
defined in the study, and the data in the study were
collected by more than one researcher.

In the study, to ensure credibility, the methods used
included prolonged engagement, reducing researcher
biases, triangulation, purposive sampling, establishing
inclusion/exclusion criteria, detailed description of the
setting, participants, research methods, and having another
researcher review the process and results (Bagkale, 2016).

3. Results
3.1. Interview Results

3.1.1. Interview results related to students'
perceptions towards their classmates

Students' views on gender roles and in-class

communication are given in Table 3.

Tablo 3.

Students’ views on gender roles and in-class communication
Gender Roles f
Theme: Gender Role
Female students are at the forefront 17
No prominent role 11
Student’s character is at the forefront 8
Equality 8
Lack of communication 8
Self-confidence of female students 6
Conservative nature of the city 4
Study discipline 2
Female students’ being the centre of attention 1
In-Class Communication f
Theme: Negative Communication
Grouping 26
Communication gap 14
Poor communication 12
Quarrelling 8
Lack of communication 7
Theme: Positive Communication
Behaving in a respectful manner 18
Positive communication 16
No negative situation 7

As can be seen in Table 3, the most common points that
students agree on regarding gender roles in the classroom
are that female students are more prominent than males
because of their outnumbering and that there is no
distinctive gender role in the classroom. One of the students
views on this subject are as follows:

“When we look at our class, women are more dominant. Although
the men seem to be dominant, women play the leading roles. Even
those who decide the decisions of men are the women in that
group.” (S8)

“Mostly, women have more wvoices. Because they are
outnumbered, but I think equality is also achieved.” (512)

Table 3 indicates that there are intense peer groupings in
the classroom, yet students behave respectfully towards
each other. Almost half of the students reported that they
were in good communication with all their classmates. The
views of one of these students are as follows:

“There is a communication gap in our classroom, namely a
negative atmosphere. I think this is due to the relative evaluation
system. The bell curve system makes students rivals and I think
our communication has been completely lost due to this
competition, whether it's about grading or anything else.” (S3)

“There is not healthy communication in the classroom.
Everyone is detached from each other. There are too many
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friend groups and communication is very limited. But
everyone behaves respectfully to each other.” (S28)

3.1.2. Interview results related to students'
perceptions towards instructors

Students' views on the dressing styles of the instructors, their
meticulous attention to class hours, their segregating
behaviour, their communication with students, the
importance they attach to the course they are responsible for,
and their openness to criticism are presented in Table 4.

Table 4.

Students’ views towards the dressing styles of the instructors,
communication with students, segregating behaviour and their
openness to criticism

Dressing Styles of the Instructors F
Theme: Positive Impression

Being a role model 21
Clean, neat, attentive 21
Ideal teacher style 9

Simple and elegant

Theme: Negative Impression

Negative teacher model 5
Being sloppy 5
No personal care 2
Wearing old clothes 2
Theme: Neutral

Depending on the person 11
Have no effect 10
Instructors’ Segregating Behaviour F
Theme: Segregation between students

No segregation 18
Segregating 8
Sometimes segregating 4
Depends on the person 4
Communication of Instructors with Students F
Theme: Communication with Students

Being open to communication 25
Being helpful 18
Understanding 16
Being sincere 8
Depending on the person 7
Treating students as prospective teachers 6
Being respectful 5
Lack of understanding 3
Distantiation 3
Instructors’ Openness to Criticism F
Theme: Openness to Criticism

Being open 13
Not being open 11
Depends on the person 10
Not allowing to criticize 9

As shown in Table 4, it is seen that most of the participants
stated positive opinions about the dressing styles of the
instructors, as they were role models for the students, and
they were clean, neat, and attentive. On the other hand, itis
noteworthy that a small number of participants reported
negative impressions. The views of one of these students
are as follows:

“I think there are a few instructors that dress well and value us.
Particularly, coming to class with a suit impressed us
substantially and we brought it to ourselves. Psychologically it
felt like I was wearing my best clothes when 1 entered that
instructor’s class. They definitely become models for us with their
dressing styles.” (532)

“Usually they are very attentive, but there are some who do not.
They become models for us. We are also impressed, whether we
want it or not. It sounds like she or he shows her or his respect to
us. The instructor draws more attention when he is well-
groomed.” (52)

As seen in Table 4, almost half of the students stated that
the instructors did not make any segregation between
students. Contrary to this view, eight students expressed
their views on the fact that instructors segregate between
students. The views of a student are as follows:

“I think there is segregation depends on the instructor and
students. Students actively taking part in courses always one step
ahead of that, I think. To my opinion, students who are late for
the lesson, who do not care about the lesson and who play on the
phone are always in the second plan to the instructor. That's what
happens in the lessons.” (S13)

“They definitely segregate. I am in favour of merit. If a person has
success, you can stand behind that person, and if you see her or
him trying, you can help. But they quickly believe those who make
him pretend to be in order to attract the teacher. For example, he
does not work for the exam, finds a way to cheat, gives the
impression of being hardworking. My grade point average is the
same as a person who has cheated. Instructor put us in the same
equation, but we are not the same. I came with my efforts, but he
came by cheating. That is, no attention has given to merit.” (57)

It can be seen in Table 4 that students concentrate on
positive impressions such as being open to communication
outside the class, being helpful and understanding. Views
that can be considered negatively, such as not
understanding and being distant are in the minority. One
of these students’” views are given below:

“One of our teachers always said that I am your brother, you
can tell me all your troubles. Some professors put distance, I am
an academic, they say, you will know your limit with me. But
these teachers 1 mentioned first are not so many, they are
humble. They don’t make you feel there is a border between us.”
(54)

“For example, one of our professors is exceptionally good at this.
He calls us "My Teacher” and addresses us as if we were teachers.
We never disagree with the instructors; they respect the students
very much.” (513)

When Table 4 is examined, less than half of the participants
stated that the instructors are open to criticism and some of
them are not open to criticism, being open to criticism
depends on the person, and the instructors did not allow
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criticism. The views of some of these students are as
follows:

“The instructors are open to criticism. For example, some say, I
can make mistakes too, evaluate this and give me feedback. S/he
says if you failed to understand the lesson, maybe I could not
teach well. Considering this, s/he says you can ask me when you
do not understand.” (S21)

“Actually, this situation can depend on the teacher to teacher. For
example, I cannot say to a teacher that the lesson is too boring.
But his or her lesson is really boring. I constantly drink water to
stay awake. Maybe it’s because of the image s/he gives. But we
can easily say to some instructors.” (S1)

Table 5 includes students’ views on instructors’ consistency
of their discourse and acts, taking into account the interests,
demands and needs of students, their
democratic/authoritarian attitude.

Table 5.
Students’ views related to the various attitudes that instructors
have

point where they disagree. They are not good teachers, yet they
expect us to be good teachers. How can we be if we cannot see a
good teacher model?” (S7)

“Some instructors say don't be late for the course and they are
late themselves. There are also teachers who say we do not attend
the class, and they do not allow speaking. If they ask questions but
cannot get an answer, okay s/he is right. But some teachers do not
even ask a question in class and then s/he say that you did not
attend the class.” (S5)

3.1.3.Interview results regarding students' perceptions
towards the learning environment at university

Table 6 includes the students’ views on the learning
environment at the university.

Table 6.

Students’ perceptions related to the learning environment
Theme: Learning Environment f
Inadequate materials 22
Not using the existing materials 7
Partially adequate materials 6
Adequate materials 6

Democratic/Authoritarian Attitude of Instructors f
Theme: Democratic/Authoritarian Attitude

Depending on the person 16
Democratic 11
Authoritarian 9
Depending on the situation 6
Both democratic and authoritarian 3
Consistency of Discourse and Acts of the Instructors f

Theme: Discourse-Act Consistency
Being consistent 19
Depending on the person
Being inconsistent
Depending on the situation

A N

As shown in Table 5, less than half of the students stated
that the democratic/authoritarian attitude of the instructors
depends on the person. Some students asserted that they
have a democratic attitude, while some of them think that
they adopt an authoritarian attitude. A student’s views are
presented below:

“They are in the middle of both. Being fully authoritarian is an
act that will alienate the student from the lesson. Having a totally
democratic attitude means it is tied to the teacher’s apron strings
to the student. That way, there is no point in being a teacher in
this class. So, they're at a very ideal level.” (523)

“I must say they are often democratic, but we also have some
teachers who are authoritarian. We are afraid of them and hesitant
to ask for the floor in their class.” (534)

As shown in Table 5, more than half of the students stated
that the discourse and acts of the instructors are consistent,
while a minority of students are in the opinion that they are
inconsistent. One of these students’ views are as follows:

“Most of them have consistent behaviour. However, to give an
example, they tell us to make eye contact with children, raise our
voices in the classroom, but many of them do not. This is the main

It is seen in Table 6 that a great number of students are of
the opinion that the materials in the learning environment
are inadequate, whereas a small number of students think
that the materials are adequate. The views of a student are
presented below:

“In fact, we can say that a rich learning environment is
offered to us. After all, this is not a technical university. If
you ask my opinion, there is adequate equipment for a
regular university. No matter how high-level experiments
we do here, we will have more limited opportunities when
we become teachers in schools. Here, we are trained on
what can be done with the materials we have.” (519)

“The most critical lack is that the faculty does not have a
library. It has only one library for the whole students at the
huge campus, not anywhere else. I don't think it's a rich
learning environment.” (S8)

3.2. Results Based on the Observations

3.2.1. Observation results regarding students’ manner
of acts

Observation results regarding students” particular manner
of acts are shown in Table 7.
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Table 7.
Observation results related to the students’ gender roles and in-
class communication

Students” Gender Roles f
Theme: Equality

No prominent role 10
Being equal 2

Theme: Female Students

Being female students at the forefront 10
Self-confidence of female students
Diffidence of female students 1

Theme: Male Students
Being male students at the backside
Self-confidence of male students

= g

In-class Communication

Theme: Negative Communication
Grouping 11
Communication gap
Poor communication
Negative Case

Lack of communication

=W N

Theme: Positive Communication
Behaving in a respectful manner 14
Strong communication 5

As seen in Table 7, in more than half of the observed classes,
there is no prominent gender-specific role, but female
students are at the forefront and their self-confidence levels
are higher than males. In only one class, it is striking that
female students are at the backside and diffident. As a
result of the observations, no class was observed where
male students were at the forefront, and it was observed
that male students did not attend the classes very much and
were at the backside in 7 branches. Some of the observation
data are as follows:

“It is striking that the female students are more prominent than
males, as they are outnumbered in the classroom. But there is no
prominent gender role.”

“Female students are more sociable, dominant, and participatory
compared to males. Males are so quiet that they seem like the class
does not interest them.”

As can be seen in Table 7, it is noteworthy that there is a
substantial grouping between students in the majority of
the observed classes. However, the observer witnessed
only one negative case among the students. Moreover, in
most classes, it was observed that students behaved
respectfully towards their classmates. Some quotations
obtained from the observer’s notes are given below:

“Although the communication in the classroom seems to be
strong, it was observed that they had problems respecting each
other. They laughed and ridiculed a student who has a
psychological disorder because of the words and acts of her in the
classroom.”

3.2.2. Observation results regarding the instructor’s

acts
In Table 8, the observation results regarding the
communication of the instructors with the students are
given.
Table 8.

Observation results regarding the instructors’ communication
with students

Instructors” Communication with Students f
Theme: Manner of Communication

Being understanding and helpful 15
Being sincere 10

Treating students as prospective teachers 9
Harsh and authoritarian 2
Lack of understanding 1

According to Table 8, most of the instructors are in an
understanding and helpful manner to students, they have
a sincere relationship, and they are treating students as
prospective teachers. The behaviours of not being
understanding and having a harsh attitude, which can be
described as negative behaviour, were quite rare. Below are
some quotations from observation data on this subject:

“The instructor is behaving harsh and authoritarian to
students. S/he does not appreciate the opinions and
demands of the students.” “S/he addresses the students as
‘my teacher’, which makes them feel that they are
prospective teacher. One of the students criticised the
content of the course, and the instructor continued the
lesson in a very moderate manner, explaining why he
taught the lesson the way it was. S/he did not offend the
student. Students can have a conversation with the
instructor without hesitation and ask their questions
during the breaks.”

4. Discussion

Gender roles, which differ from society to society and are a
set of duties and responsibilities assigned to the genders,
include the appropriate behaviour patterns that the
individual learns from his/her environment during the
socialisation process (Saldiray, 2017). Through school
culture and educational practices, stereotypes of gender
roles are implicitly learned by students. This situation
directs students to behave according to their gender roles
(Tan, 2000). Schools not only socialise individuals but also
have a limiting and powerful effect on shaping gender
roles. The contents of all practices in the school and
classroom give sometimes explicit and sometimes implicit
messages about gender stereotypes. Schools play an
important role in reinforcing and regenerating gender
discrimination through these messages (Senyiiksel, 2019).
When the results of this study regarding the gender roles of
students in the classroom were examined, it was concluded
that female students were more prominent and had self-
confident in classrooms compared to male students. This
might stem from the fact that females outnumber males.
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Moreover, it was concluded that there was no gender-
specific role and students generally became prominent with
their personalities. It was revealed that the observation
results supported the interview results. Therefore, it can be
asserted that there is a hidden curriculum that works in
favour of female students in the faculty of education. This
result illustrates the extent to which the effects of the
hidden curriculum are context-dependent. While the
hidden curriculum may generate different outcomes
depending on the cultural dynamics of a specific
institution, it also carries the potential to reinforce broader
social inequalities. Recent research has shown that the
hidden curriculum can operate as a mechanism that
perpetuates discrimination against women and sustains
biases against other marginalized groups (Baykut et al.,
2021).

Students' interactions with each other within the hidden
curriculum are very important in terms of sharing
experiences and the socialisation process. Coskun (2016),
who determined the importance of the hidden curriculum
in the process of the acquisition of ethical values in the
teaching profession, concluded that students gained some
experiences from their peers, and in some cases, so these
experiences were more important for the student than the
teacher taught in the classroom. Hence, it can be asserted
here that the effect of the hidden curriculum prevails over
the official curriculum. This is consistent with recent
research that identifies "group roles and behaviours" as one
of the core components of the hidden curriculum (Karner &
Schneider, 2024). Values are often internalized indirectly
through daily social interactions and school activities, and
their effects in this process may be far more profound than
they initially appear (Karner & Schneider, 2024). The results
obtained from the students'
communication show that
situations are frequently encountered in the classroom.
There is a very dense grouping in the classrooms and the
communication disruption occurs as a result of this
grouping. The results obtained from the observations also
showed that there was dense grouping in most of the
classes. In-class social groupings may also negatively affect

views on in-class

negative communication

students' decision-making mechanisms. The students in the
group cannot make their own decisions and act according
to the decisions of their groupmates. It can be interpreted
that this situation may prevent students from acquiring
autonomous personality traits. Because individuals with
autonomous personalities are independent, they want to be
successful and do not want to be controlled (Cetin, 2008).

In the study, it was identified that the relative assessment
system creates competition between students and this
competition negatively affects the communication between
students. It was observed that this factor increased class
groupings and created a negative atmosphere. The study
conducted by Sar1 (2007) concluded that in the school
environment encouraged by competition, students learn
that everything can be done to be successful and that it is

good for others to fail, through the hidden curriculum. The
negative communication situations in the classroom
created by this competitive environment are in parallel
with the study of Sar1 (2007). The results obtained from the
observation also coincide with the interview results. In the
seating arrangement, the students sat closely with their
groupmates and even left the classroom at the end of the
lesson without communicating with other students except
for their groupmates.

It can be emphasised that the instructors gave various
messages to the students with their dressing styles. One of
the students in the sample states that the instructor’s
coming to the class by taking care of his/her dress is an
indication that s/he respects them. In compliance with the
results obtained from the research, the instructors’ clothes
are attentive, neat, and clean and they become role models
for the students with their dressing styles. Concordantly
with this, it was concluded in Giin’s (2018) study that
students attributed various positive characteristics to
teachers, respected them and received the teachers as role
models. Some of the students expressed that the instructors
did not fit the instructor profile in their minds. When these
students were asked about the instructor profile in their
minds, they pointed to the instructors in suits and shaven
that they had encountered in their previous schools such as
elementary or high schools.

Ilgaz and Bilgili (2006) consider that a teacher should
respect among students, not
discriminate between rich and poor, successful and
unsuccessful, should be objective, and respect individuals'
private lives and decisions in accordance with the ethical
values of teaching. Tanridgen (2002) maintains that
professional ethical values, consistency and fairness, and
continuous self-improvement are the features that all
teachers should have. When the results regarding the
segregation behaviours of instructors among students are
considered, instructors do not discriminate between
students, according to most of the students. Filiz (2011)
stated that the teachers did not make any discrimination
between students and therefore conveyed an implicit
message that they treated them fairly with these
behaviours. However, in the present study, it was

individual differences

concluded that some instructors sometimes segregated
between the students they were acquainted with or those
who were more prominent, and the students were not
satisfied with this situation. In general terms, although the
opinions that the instructors make segregation constitute
the minority, it stands out as a conclusion that should be
taken into account.

The atmosphere of the communication between the
instructor and the students, whether the students feel
comfortable while communicating with the instructor,
asking questions and explaining their thoughts, and
whether the communication between the instructor and
students involves verbal or physical violence are also
among the elements of the hidden curriculum
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(Veznedaroglu, 2007; Yiiksel, 2004). The hidden
curriculum, which Dewey defined as complementary
learning, includes all the learning outcomes that occur as a
result of the interactions between students and school staff
(Massialas & Allen, 1995). Herewith, it is expected that
students' relations with the instructors with whom they
communicate the most will have a positive or negative
effect on the students. If this effect is as positive as possible,
it may result in the student having a positive attitude
towards the school. The present study revealed that the
instructors were sincere, helpful, understanding, and open
to communication outside the classroom based on the
results of both interviews and observations regarding the
manner of communication of the academic staff with
students. Students communicate with the instructors in
accordance with the implicit messages they receive. The
sincere, friendly, and helpful attitudes of the instructors
towards the students create the impression that students
can easily reach the instructor when they need them.
Lempp and Seale (2004) asserted that students received
their instructors as role models and regarded them to be
easily accessible. In the study conducted by Giin (2018), it
was indicated that instructors behaved in a good manner
towards students, and students noted that instructors had
positive, sincere, and helpful behaviour towards them. In
this context, these results are consistent with those of the
present study. In the study, it was concluded that the
instructors treated the students as prospective teachers and
made the students feel this with their addressing to them.
This attitude of the instructors may result in students
adopting the teacher role more easily. Likewise, as
indicated by Boztas (2015), the positive atmosphere in the
classroom causes students to feel valued and important.

Considering the student views, some of the instructors are
open to criticism and some of them are not. The attitude of
some instructors causes students to hesitate to criticize. In
the study by Demir and Duruhan (2015), students
emphasised that the behaviour of criticising instructors is
seen as behaviour that is not approved by the instructors.
In this study, while some students expressed that the
instructors provided a democratic classroom environment
that is open to discussion, their negative reactions when
they were criticised made the students doubtful about the
credibility of the instructors. By the same token, in the
study conducted by Giin (2018), it was concluded that
teachers behaved towards students who dissented from
them in a democratic manner. Veznedaroglu (2007) claimed
that democratic, tolerant and equal behaviour in the
classroom is effective in gaining democratic attitudes and
behaviours rather than the expressions of the teacher. If a
teacher reacts negatively when students dissent or criticize
them, condemns and rejects their views, and tries to impose
their own opinions, the hidden curriculum may convey
negative messages to the students, in contrast to the official
curriculum, even if it contains democracy-related content.
The present study shows that the instructors behave in a
democratic manner in general, yet sometimes they behave

in an authoritarian manner. Democratic or authoritarian
attitudes differ from the
according to circumstances. Some of the students may think
that the democratic attitude of the instructors will make
classroom management difficult tarnish  the
instructor’s image, and they argue that from time to time,
instructors should adopt an authoritarian attitude. This
opinion of the students may derive from a false belief or
experience pointing that classroom management can only
be achieved with an authoritarian attitude.

instructor to instructor or

and

Parmar and Makwana (2013) claimed that the teacher aims
to gain democratic values in the classroom, but if s/he does
not give students the right to speak when making any
decision regarding the class, so the hidden curriculum here
instead of
Hidden curriculum research

will serve to raise autocratic individuals

democratic individuals.
maintains the view that education systems are influenced
by political systems and authorities. According to these
studies, political systems and institutions use the hidden
curriculum to create an obedient social order that adopts
their own ideas (Yiiksel, 2002). Today, democratic
management systems are the prevailing regimes all over
the world, and it is intended to raise individuals who serve
the democratic system in this direction. Based on these
views, it can be stated that these expectations of the
authorities and the democratic attitude of instructors are
coherent, but their authoritarian attitude contradicts this
expectation of the political order. Recent analyses of the
Turkish education system continue to highlight the role of
the hidden ideological
indoctrination. One study from 2024 examines how,
particularly after the 1980 coup, school rituals, ceremonies,
and classroom activities were systematically redesigned
through regulations to instil the dominant state ideology,
effectively turning the hidden curriculum into an
apparatus for creating the 'ideal citizen' (Cohen Yanarocak,
2024). This use of the hidden curriculum to perpetuate the
sociocultural and ideological hegemony of the status quo
remains a critical point of discussion in the Turkish context
(Baykut et al., 2021).

curriculum as a tool for

Students' views on the consistency of the instructors'
discourse and acts show that the instructors are consistent
on this issue, whereas some students have expressed an
opposite view. Consistent discourse and acts of the
instructors may increase the prestige of the instructor in the
eyes of the students and enable them to be taken more role
models by the students. In Coskun’s (2016) study it is
concluded that there are some instructors whose discourse
and acts are not consistent and that these instructors do not
set a good example for students. In the study conducted by
Demir and Duruhan (2015) to determine the hidden
curriculum in the psychological counselling and guidance
program, it was concluded that the discourse and acts of
some instructors were not consistent.

Since a qualified learning environment will provide
students with a rich experience, it may lead to more implicit
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learning outcomes. To illustrate, in a classroom equipped
with visual materials, even if the students do not examine
them in detail, the materials may attract the students’
attention during their stay in the classroom environment.
In this case, implicit learning may occur in the students.
Results obtained from the data regarding the learning
environment revealed that the materials in the faculty were
inadequate and the existing materials could not be used.
However, in the opinion of some students, there are
partially sufficient materials in the learning environment
and according in the opinion of others, the materials are
adequate. It was concluded from the observation results
that the learning environment was not rich, yet there were
adequate materials available. The materials in the
classroom consist of projectors,
whiteboards. Apart from these, there is no visual, auditory
or tactile material. Yiiksel (2004) stated that a school having
a comprehensive library, and a suitable computer
laboratory  implicitly message that
importance was given to science and research to students
and school staff. Moreover, Giin (2018) found in his study
that school facilities are insufficient to convey the implicit
message to students, and the quality of the library and the
computer laboratory in the school cannot implicitly convey
this message to students. This
contemporary views that recognise institutional structures,

computers, and

conveyed the

is consistent with

including the physical environment, as powerful drivers of
the hidden curriculum (Saint Louis University, 2024). The
design of learning spaces, the availability of resources, and
even the layout of furniture implicitly communicate
institutional priorities and shape the nature of the learning
process and the roles of students and teachers (Tor, 2015).
Therefore, a lack of investment in the physical and material
environment can send a powerful negative message about
the value placed on learning and research, regardless of the
official curriculum's stated goals.

Based on the results obtained from the study, the following
recommendations for researchers and practitioners can be
made:

Based on the finding that students perceive the "relative
assessment system (grading on a curve)" as the main cause
of peer competition and communication breakdown, it is
recommended that assessment and evaluation policies be
re-discussed at the faculty level. The widespread adoption
of alternative, process-oriented assessment methods such
as project-based which
encourage collaboration over competition, could reduce

and portfolio assessments,

negative grouping dynamics among students.

Stemming from the finding that the inadequacy of
materials and a learning environment limited to projectors
and whiteboards implicitly conveys the message that
"research and science are not valued," a strategic plan
should be developed. This plan should aim to transform
faculty corridors, bulletin boards, and empty classrooms
into 'living learning spaces" where student work is
displayed and pedagogical materials are available.

The finding that some instructors exhibit authoritarian
attitudes and are not open to criticism necessitates
professional development activities. Instead of general
seminars on "democratic attitudes," these should focus on
specific topics such as "Fostering Democratic Classroom
Environments and Constructive Feedback Mechanisms."

This study revealed that students notice the inconsistency
between instructors' discourse and actions (e.g., telling
students to "make eye contact" while not doing so
themselves), which harms their perception as role models.
It is recommended that instructors adopt a "modelled
pedagogy" approach,
pedagogical principles they teach in their own classes and
engaging in regular self-reflection.

consciously demonstrating the

In response to the finding of intense grouping in
classrooms, instructors are advised to more frequently use
structured cooperative learning techniques (e.g., Jigsaw) in
their lesson plans. This would encourage students to work
with peers outside their established groups and could
strengthen the in-class communication network.

The finding that students are positively influenced by being
addressed as "my teacher" ("6gretmenim") and that these
aids in the adoption of their professional identity
underscores the importance of the conscious and
widespread use of such professional language by all

instructors.

The finding of a hidden curriculum where female students
are more dominant and self-confident in the classroom
raises new research questions. Longitudinal or mixed-
methods studies could be conducted to investigate the
potential long-term effects of this dynamic on male
students' representation and attitudes toward the teaching
profession.

Based on the finding that the relative assessment system
fuels competition, future research could be designed to
comparatively analyse the hidden curriculum dynamics
and student communication in faculties of education that
use different assessment systems (e.g., criterion-referenced
vs. relative assessment).

Ethical Statement: In this study, all rules specified within
the "Directive on Scientific Research and Publication Ethics
of the Higher Education Institutions” were followed, and
none of the actions listed under Section Two, titled "Actions
Contrary to Scientific Research and Publication Ethics,"
were committed. This study was conducted in accordance
with the Ethics Committee of
Kahramanmarasg Siit¢ii Imam University, dated 04.03.2019
and numbered E. 10738.

approval of the

Author’s Note: This study was derived from the master’s
thesis conducted by the first author under the supervision
of the second author. In addition, it was presented as an
oral paper at the 7th International Congress on Curriculum
and Instruction and published in the conference abstract
book.

181



D. Ozaslan and H. G. Berkant Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

Author Contributions: Both authors contributed equally to
all stages of the study. Introduction: First author, Second
author. Method: First author, Second author. Results:
Second author. Discussion: First author.

Funding: No financial support was received for this study.

Conflict of Interest: The authors declare that there are no
conflicts of interest regarding the publication of this study.

Data Availability: : The data supporting the findings of this
study are not publicly available due to ethical
considerations but are available from the corresponding
author upon reasonable request.

182



D. Ozaslan and H. G. Berkant

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

References

Abdulsalam, A. G. (2009). Saudi students’ perspectives on their
teachers’ transmission of negative messages: a hidden
curriculum [Unpublished doctoral dissertation, University
of Kansas]. KU ScholarWorks.

Ahola, S. (2000, August). Hidden curriculum in higher education:
Something to fear for or comply to? [Conference
presentation]. Innovations in Higher Education
Conference, Helsinki, Finland. Abstract retrieved from

https://www.sid.ir/en/Journal/ViewPaper.aspx?1D=296479

Aktas, H. H. (2016). Students’ views about and experiences at school
investigating the role of cultural capital and hidden curriculum
[Unpublished master’s thesis, Middle East Technical
University]. Council of Higher Education Thesis Center.

Anyon, J. (1981). Social class and school knowledge. Curriculum
Inquiry, 11(1), 3-42.

Bacanli, H. (2011). Addiction in the context of the hidden
curriculum. Education in the Light of Science and Reason,
131(1), 45-49.

Balcy, A. (2016). Sosyal bilimlerde arastirma: Yontem, teknik ve ilkeler
(Research in social sciences: Methods, techniques, and
principles). Pegem Akademi Publishing.

Baltaci, A. (2017). Miles-Huberman model in qualitative data
analysis. Ahi Evran University Institute of Social Sciences
Journal, 3(1), 1-15.

Basar, M., Akan, D., & Cankaya, ILH (2014). Administrative
practices within the hidden curriculum evaluation of
these school principals. Erzincan University Journal of
Education Faculty, 16(1), 239-263.
https://doi.org/10.17556/jef.75036

Bagkale, H. (2016). Nitel arastirmalarda gegerlik, giivenirlik ve
Orneklem biiyiikliigiiniin belirlenmesi. Dokuz Eyliil
Universitesi Hemsirelik Fakiiltesi Elektronik Dergisi, 9(1), 23-
28.

Baykut, S., Erbil, C., Ozbilgin, M., Kamasak, R., & Baglama, S. H.
(2021). The impact of the hidden curriculum on
international students in the context of a country with a
toxic triangle of diversity. The Curriculum Journal, 33(2),
156-177.

Bekhet, A., & Zauszniewski, J. (2012). Methodological
triangulation: an approach to understanding data. Nurse
Researcher, 20(2), 40-43.

Bergenhenegouwen, G. (1987). Hidden curriculum in the
university. Higher Education, 16(5), 535-543.

Boztas, K. (2015). The hidden curriculum of Police Vocational School of
Higher Education in the field of attitude and values
[Unpublished Doctoral dissertation, Balikesir University].
Council of Higher Education Thesis Center.

Biiyiikoztiirk, $., Kiig Cakmak, E., Akgiin, O.A., Karadeniz, S. &
Demirel, F. (2018). Bilimsel arastirma yontemleri (Scientific
research methods). Pegem Akademi Publishing.

Carvallo, O. R. (1995). Values in the hidden curriculum: an axiological
reproduction [Unpublished Doctoral dissertation, The Ohio
State University]. ProQuest Dissertations & Theses.

Cinoglu, M., Arslantas, I., & Demir, M. (2013). Evaluation of
catch-up education program. Usak Journal of Social
Sciences, 12(1), 29-47.

Coskun, N. (2016). The views of students of faculty of education and
faculty members regarding teaching professional ethics values:
hidden curriculum while gaining professional ethics values
[Unpublished doctoral dissertation, Adnan Menderes
University]. Council of Higher Education Thesis Center.

Cohen Yanarocak, H. E. (2024). The role of the official ceremonies
and hidden curriculum on Atatiirkism’s socialization and
indoctrination in Turkish schools (1980-2002). Turkish
Studies, 25(5), 937-961.
https://doi.org/10.1080/14683849.2024.2374327

Creswell, J. W. (2007). Qualitative inquiry and research design:
choosing among five traditions. Sage Publications.

Creswell, J. W. (2017). Egitim arastirmalar1: Nicel ve nitel
arastirmanin planlanmas, yiiriitiilmesi ve degerlendirilmesi
(Cev. Ed. Halil Eksi). EDAM.

Cetin, A. (2008). Sociotropic-autonomic personality characteristics of
elderly with depression. [Unpublished master’s thesis,
Marmara University]. Council of Higher Education Thesis
Center.

Demir, M., & Et, S. Z. (2023). The hidden curriculum traces in the
process of evaluation in line with the views of teacher
candidates. Eurasian Journal of Teacher Education, 4(3), 186—
200.

Demir, O., & Duruhan, K. (2015). Psychological counselling and
guidance programmes perception of hidden curriculum
(Inonu University example): a case study. Journal of
Computer and Education Research, 3(6), 32-70.
https://doi.org/10.18009/jcer.73377

Demir, M. (2013). The effects of non-academic staff on the affective
improvement of the students in terms of hidden curriculum
[Unpublished Master’s thesis, Kilis 7 Aralik University].
Council of Higher Education Thesis Center.

Denzin, N. K. (1978). The research act. McGraw-Hill.

Eisner, E. W. (1979). The use of qualitative forms of evaluation for
improving educational practice. Educational Evaluation and
Policy Analysis, 1(6), 11-19.

Eisner, E. W. (1985). The educational imagination: on the design and
evaluation of school programmes. Macmillan.

Elitok Kesici, A. E., Ozdemir, N., & Coskun, B. B. (2018).
Opretmen adaylarina gore yiiksekogretimdeki ortiik
programiun niteligi. Journal of History School, 11(XXXIII),
1071-1094. http://dx.doi.org/10.14225/]oh1200

Ergiin, M. (2011). Egitim felsefesi. (Philosophy of education). Pegem
Akademi Publishing.

Ertiirk, S. (1994). Egitimde program gelistirme (Curriculum
development in education). Meteksan Printing.

Fielding, R. (1981). The hidden curriculum in the
classroom. Teaching political science, 8(3), 319-338.

183


https://www.sid.ir/en/Journal/ViewPaper.aspx?ID=296479
https://doi.org/10.17556/jef.75036
https://doi.org/10.1080/14683849.2024.2374327
https://doi.org/10.18009/jcer.73377
http://dx.doi.org/10.14225/Joh1200

D. Ozaslan and H. G. Berkant

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

Filiz, B. (2011). The evaluation of the application of the hidden
curriculum depending on the ideas of the 7" grade primary
school students receiving education in state schools in the
centre county of Malatya [Unpublished master’s thesis,
Inénii University]. Council of Higher Education Thesis
Center.

Gomleksiz, M. N., & Aslan, S. (2024). Prospective teachers' views
on the hidden curriculum: a mixed research model.
International Online Journal of Educational Sciences, 16(3),
212-235.

Giin, M. (2018). A research on hidden curriculum of Turkish Air Force
Officer and Non Commissioned Officer Training School in
aspects of school and class climate [Unpublished Doctoral
dissertation, Balikesir University]. Council of Higher
Education Thesis Center.

Giiven, B. (2007). Ogretim ilke ve yontemleriyle ilgili temel kavramlar
(Basic concepts of teaching principles and methods). In $. Tan
(Ed.), Ogretim ilke ve yontemleri (Teaching Principles
and Methods) (ss. 1-29). Pegem Akademi Publishing.

Hemmings, A. (2000). The hidden corridor curriculum. High
School Journal, 83(2), 1-10.

Herzog, J. D. (1979). 1977 presidential address: an anthropological
framework for community education: towards a proactive
anthropology. Anthropology & Education Quarterly, 10(2),
109-122.

Ilgaz, S., & Bilgili, T. (2006). Ethics in training and
teaching. Journal of Kazim Karabekir Education Faculty,
14(1), 199-210.

Jackson, P. W. (1968). Life in classrooms. Teachers College Press.

Kérner, T., & Schneider, G. (2024). A scoping review on the
hidden curriculum in education. Research in Education
Curriculum and Pedagogy: Global Perspectives, 1(1), 1-

29. https://doi.org/10.56395/recap.v1il.1

LeCompte, M. D., & Goetz, J. P. (1982). Problems of reliability and
validity in ethnographic research. Review of Educational
Research, 5, 31-60.

Lempp, H., & Seale, C. (2004). The hidden curriculum in
undergraduate medical education: qualitative study of
medical students' perceptions of teaching. British Medical
Journal, 329(7469), 770-773.

Marotzki, W. (1995). Qualitative bildungsforschung: Grundlagen
qualitativer forschung (Qualitative educational research:
Fundamentals of qualitative research). Deutscher Studien
Verlag.

Massialas, B. G., & Allen, R. F. (1995). Crucial issues in teaching
social studies: K-12. Wadsworth Publishing Company.

McLaren, P. (2003). Critical pedagogy: a look at the major
concepts. In A. Darder, M. Baltodano & R. D. Torres
(Eds.), the critical pedagogy reader (pp. 69-97). Routledge
Falmer.

McNeil, J. D. (1996). Curriculum: a comprehensive introduction.
Harper Collins College Publishers.

Merriam, S.B. (2013). Nitel arastirma: Desen ve uygulama icin bir
rehber (Qualitative research: a guide to design and
implementation). Nobel Publishing.

Miles, M, B., & Huberman, A. M. (1994). Qualitative data analysis:
an expanded Sourcebook. (2" ed). Sage Publications.

Myles, B. S., Trautman, M. L., & Schelvan, R. L. (2004). The hidden
curriculum: practical solutions for understanding unstated
rules in social situations. AAPC Publishing.

Parmar, R. V., & Makwana, A. P. (2013). Professional ethics in
teacher education. Indian e-Journal on Teacher
Education, 1(1), 71-77.

Patton, M. Q. (2002). Qualitative research and evaluation methods (34
Ed.). Sage Publications.

Paykog, F. (1995). Sosyal Bilgiler egitiminde cagdas egilimler
(Contemporary trends in Social Studies teaching). In F.
Paykog (Ed.), [lkégretim okullarmda Sosyal Bilgiler 6gretimi
ve sorunlar: (Social Studies teaching and problems in primary
schools) (pp. 46-68). TED Publications.

Paykog, F. (1997). Ogretmenler i¢in duyussal egitim (Affective
training for teachers). In International World Teacher
Training Conference (ss. 115-122). Milli Egitim Press.

Peker Unal, D. (2017). Ogretmen adaylarinin meslege yonelik
tutumlarmi etkileyen ortiik bir 6ge olarak dgretim {iyesi
davrarnuslari. Yiiksekogretim ve Bilim Dergisi, (3), 430-440.

Posner, G. J. (2004). Analyzing the curriculum. McGraw-Hill, Inc.

Posner, G. ], & Strike, K. A. (1976). A categorization scheme for
principles of sequencing content. Review of Educational
Research, 46(4), 665-690.

Saint Louis University. (2024). The hidden curriculum. Center for
Educator Development, Advancement & Research
(CEDAR). Retrieved from
https://www.slu.edu/medicine/about/faculty-

resources/cedar/posts/hidden-curriculum.php

Saldiray, A. (2017). Gender in hidden curriculum: a qualitative study
of gender in the hidden curriculum of a primary school
[Unpublished Master’s thesis, Cukurova University].
Council of Higher Education Thesis Center.

Sar1, M. (2007). The effect of hidden curriculum on gaining democratic
values: a qualitative study in two elementary schools having
low and high quality of school life [Unpublished Doctoral
dissertation, Cukurova University]. Council of Higher
Education Thesis Center.

Smith, M. L. (1987). Publishing qualitative research. American
Educational Research Journal, 24(2), 173-183.

Strike, K. A. (1990). Teaching ethics to teachers: what the
curriculum should be about. Teaching and Teacher
Education, 6(1), 47-53.

Senyiiksel, M. (2019). Toplumsal cinsiyet ve drtiik program
baglaminda 6gretmen goriisleri. [Unpublished Master’s
Thesis, Dokuz Eyliil University]. Council of Higher
Education Thesis Center.

Tan, M. (2000). Egitimde kadn erkek esitligi ve Tiirkiye gercegi
(Gender equality in education and the reality of Turkey).
In Kadin- erkek esitligine dogru yiiriiyiis: Egitim, calisma
yasami ve siyaset (The march towards gender equality:
Education, work life and politics) (pp. 21- 116). Lebib Yalkin
Yayimlar1 ve Basim Isleri A.S.

184


https://doi.org/10.56395/recap.v1i1.1
https://www.slu.edu/medicine/about/faculty-resources/cedar/posts/hidden-curriculum.php
https://www.slu.edu/medicine/about/faculty-resources/cedar/posts/hidden-curriculum.php

D. Ozaslan and H. G. Berkant

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

Tanridgen, A. (2002). Ogretmenlik mesleginde yeni yonelimler
(Current trends in the teaching profession). In A.
Tiirkoglu (Ed.). Ogretmenlik meslegine giris (Introduction to
the teaching profession) (pp. 279-303). Mikro Publications.

https://doi.org/10.19171/uefad.1277015

Tezcan, M. (2003). Hidden curriculum: a concept analysis based
on educational sociology. The Journal of Turkish
Educational Sciences, 1(1), 53-59.

Thornberg, R. (2009). The moral construction of the good pupil
embedded in school rules. Education, Citizenship and Social
Justice, 4(3), 245-261.

Tor, D. (2015). Exploring physical environment as hidden curriculum
in higher education: a grounded theory study. [Unpublished
Doctoral dissertation, Middle East Technical University].
Council of Higher Education Thesis Center.

Tyler, R. W. (1957). The curriculum-then and now. The Elementary
School Journal, 57(7), 364-374.

Vallance, E. (1974). Hiding the hidden curriculum: An
interpretation of the language of justification in
nineteenth-century educational reform. Curriculum Theory
Network, 4(1), 5-22.

Varis, F. (1978). Egitimde program gelistirme: Teori ve teknikler
(Curriculum development in education: Theory and
techniques). Ankara University Faculty of Education
Publications.

Veznedaroglu, R. L. (2007). The hidden curriculum in school and class
(The case of a private primary school). [Unpublished
Doctoral dissertation, Ankara University]. Council of
Higher Education Thesis Center.

Yildirim, A., & Simsek H. (2016). Sosyal bilimlerde nitel arastirma
yontemleri (Qualitative research methods in social sciences).
Seckin Publishing.

Yildirim, C. (2018). The examination of the secondary education
students’ democratic citizenship attitudes towards the formal
and hidden curriculum [Unpublished Doctoral dissertation,
Adnan Menderes University]. Council of Higher
Education Thesis Center.

Yiiksel, S. (2002). Hidden curriculum. Education and Science.
27(126), 31-37.

Yiiksel, S. (2004). Ortiik program: Egitimde sakli uygulamalar (Hidden
curriculum: Hidden practices in education). Nobel
Publishing.

185



	2.1. Desen
	2.2. Örneklem
	2.3. İşlem
	2.4. Veri Toplama Araçları
	2.5. Veri Analizi
	2.6. Geçerlik, Güvenirlik ve İnandırıcılık
	3.1. Görüşme Bulguları
	3.1.1. Öğrencilerin sınıf arkadaşlarına ilişkin algılarına yönelik bulgular
	3.2. Gözlem Sonuçları
	3.2.1. Öğrenci davranışlarına ilişkin gözlem sonuçları
	Öğrenci davranışlarına ilişkin gözlem sonuçları Tablo 7’de yer almaktadır.
	2.1. Design
	2.2. Sample
	2.3. Procedure
	2.4. Data Collection Tools
	2.4.1. Interview Form
	2.5. Data Analysis
	2.6. Validity, Reliability and Trustworthiness
	3.1. Interview Results
	3.1.1. Interview results related to students' perceptions towards their classmates
	3.1.2. Interview results related to students' perceptions towards instructors

