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Oz
Giris: Bu ¢alismada Tiirkiye'de otizm spektrum bozuklugu (OSB) olan Suriyeli bir gocugun kapsayici toplum

temelli ortamlara ne 6l¢iide erigebildigi arastirilmistir. Cocugun hem 6zel gereksinimli hem de miilteci olmasi
nedeniyle egitim ve sosyal yasamdan diglanma potansiyeli iizerinde 6zellikle durulmustur.

Yontem: Bu calismada nitel aragtirma tasarimlarindan biri olan vaka c¢alismasi tasarimi kullanilmistir.
Katilimeilar, ¢gocugun dogrudan etkilesimde bulundugu kisiler arasindan secilen 15-55 yaslart arasindaki 11
kisiden (ebeveynler, kardesler, 6gretmenler/idareciler, doktor, market calisani) olusmaktadir. Veriler, yari-
yapilandirilmig goriismeler aracilifiyla Tiirkge olarak, Arapga konusan katilimcilar igin ise terciiman araciligryla
toplanmustir. Veriler, Ekolojik Sistemler Teorisi ger¢evesinde tiimevarimsal bir yaklagimla ele alinarak tematik
olarak analiz edilmistir.

Bulgular: Verilerin analizi sonucunda ii¢ ana tema olusturulmustur: egitime katilim, sosyal kabul ve gelecek
planlamasi. Genel olarak, egitime sinirli erisim, dil engelleri ve yetersiz okul-veli isbirligi gibi ¢esitli engeller
tespit edilmistir. Sosyal kabuliin sekillenmesinde 6zel gereksinim, miilteci statiisiinden daha etkili olarak 6n plana
cikmustir. Katilimcilar ayrica, 6gretmenlerin sik sik degismesi ve belirli 6zel egitim hizmetlerine erisimde vatandas
olma Kriterinin bulunmasina dikkat ¢ekmiglerdir.

Tartisma: Bulgular, cocugun hem 6zel gereksinimli hem de miilteci statiisiinden kaynaklanan zorluklar yagadigini
ve bu zorluklarin OSB kaynakl zorluklari daha da siddetlendirdigini gostemktedir. Ozel egitimde erken miidahale
¢ok 6nemlidir, ancak bu durumda rehabilitasyona erigim ancak vatandaslik alindiktan sonra miimkiin olmustur, bu
da baska bir gecikme anlamina gelmektedir.

Sonu¢: Hem 6zel gereksinimli hem de miilteci olmak, egitim ve destek hizmetlerine esit erisimi saglamak igin
erken, tutarli ve kapsayici sistemik yaklasimlarin gerekliligini vurgulamaktadir.

Anahtar sézciikler: Kapsayici egitim, otizm spektrum bozuklugu, Suriyeli miilteciler, kapsayici toplum, sosyal
kabul, ekolojik sistemler teorisi.
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Atif bilgisi: Karnas, M., Karal, M. A., & Hazir, O. (2026). Tiirkiye'de Suriyeli otizmli bir ¢ocuk olmak: Kapsayici ortamlara anlamli
erisimin oniindeki engeller. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel Egitim Dergisi, 27(3), 441-455.
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Giris

Etnik olarak azinlik olan &grenci sayilariin siniflarda artmas, kiiltiirel farkliliklar1 dikkate alan kapsayici
bir egitimi gerekli kilmaktadir (Estrem & Zhang, 2010). Kapsayic1 egitimin faydalarin1 vurgulayan arastirmalarin
say1si giderek artmakta ve bu da kapsayici egitimin bilinirliginin artmasini saglamaktadir (Alquraini & Gut, 2012).
“okul devam” ve “katilim” konularina énemi vurgulayan kapsayici egitimin basarili bir sekilde uygulanmasi,
ebeveyn destegi, akran etkisi ve 6gretmenler ile toplum arasindaki giiglii etkilesime baglidir (Ginner vd., 2022).
Uluslararasi aragtirmalar, 6gretmenlerin belirli gruplara karsi bilingsiz 6nyargilarmin gergeklestirilen uygulamalari
etkileyebildigini gdstermektedir (McIntosh vd., 2014). Ornegin, Gilliam ve digerleri (2016) 6gretmenlerin siyahi
erkek cocuklarin beyaz erkek ¢ocuklara gore daha fazla yaramazlik yapma egiliminde olduklarini diisiindiiklerini
ortaya koymaktadir. Ayrica, Amerika Birlesik Devletleri (ABD) Egitim Bakanlig1 (2014), 6zel gereksinimli
ogrencilerin 6zel gereksinimi olmayan akranlarina gore iki kat daha fazla, siyahi 6grencilerin ise beyaz 6grencilere
gore li¢ kat daha fazla uzaklastirma cezasi aldiklarini belirtmektedir.

Siniflarda kiiltiirel ¢esitliligin artmasinin yani sira, normal egitim veren okullardaki 6zel gereksinimli
¢ocuklarin sayisinda da dikkate deger bir artis gdzlenmektedir. ABD Egitim Bakanligina (2021) gore, otizm
spektrum bozuklugu (OSB) olan 6grencilerin %40.8'i ders zamanlarinin en az beste dordiinii 6zel gereksinimi
olmayan akranlariyla gecirmektedir. OSB, sosyal iletisim ve etkilesimdeki bozukluklarin yani sira kendine has
belirgin davranis 6zelliklerinde bozukluklarla karakterize edilen bir nérogelisimsel bir bozukluktur. OSB’li
bireyler; islevsel dilde c¢esitli giigliikler yasama, sinirli veya tamamen dil becerisinden yoksun olma gibi dil ile
ilgili farkli diizeylerde zorluklar yasayabilmektedir (Amerikan Psikiyatri Birligi [APA], 2022). Hastalik Kontrol
ve Onleme Merkezleri (Centers for Diesease Control and Prevention [CDC], 2024), OSB tiim itk ve etnik
gruplarda mevcut oldugunu ortaya koymaktadir. Ancak, ¢alismalar OSB’nin farkl kiiltiirlerdeki profili, tanisi,
miidahalesi ve kabulii konusunda yeterince ¢aligma bulunmadigini (Harris vd., 2020) ve OSB arastirmalarinda
etnik ve/veya dilsel olarak farkli OSB'li bireyler ve ailelerinin yeterince temsil edilmedigini gostermektedir (Hilton
vd., 2010; Pierce vd., 2014). Bu durumun {izerinde durulmasi, 6zellikle azinlik gruplarda yetersiz ya da gereginden
fazla tanilamanin oniine gegilmesi igin kiiltiirel agidan uygun degerlendirme ve hizmetlerin gelistirilmesi agidan
onemli goziikmektedir (Begeer vd., 2009; Mandell, 2009). Kirsal alanlarda tani, tedavi ve destek hizmetlerine
erigimin zorlugu (Antezana vd., 2017), 6zellikle ana dili farkli olanlar i¢in dil bariyeri (Malik-Soni vd., 2022) ve
ebeveynlerin etiketlenme endiseleri, OSB'li bireylerin toplumun bir pargasi olmalarini zorlastiran bazi
dezavantajlar olarak ele alinmaktadir (Fox vd., 2017).

Tiirkiye’de Milli Egitim Bakanligit (MEB) verilerine gore, kapsayict egitim amaciyla genel egitim
smiflarina yerlestirilen 6zel gereksinimli ¢ocuklarin sayist bes kat artmistir (MEB, 2020). Tiirkiye'de OSB'li
¢ocuklara yonelik toplumsal tutumlarla ilgili sinirlt sayida aragtirma, farkli sonuglar ortaya koymaktadir. Bir
calisma, OSB'li ¢ocuklarin maruz kaldig1 sosyal ayrimciliklari ortaya koyarken (Uz & Kaya, 2018), digerleri ise
bu niifusa karst olumlu tutumlar bildirmektedir (Giil & Baris, 2023; Haciibrahimoglu & Ustaoglu, 2019). Ancak,
Tiirkiye'de 6zel gereksinimli azinlik 6grencilerin, 6zellikle de OSB'li 6grencilerin yasadigi dil ve kiiltiir sorunlari
ile ilgili yeterince aragtirma bulunmamaktadir (6r. Eker vd., 2023; Oner vd., 2020; Uyan-Semerci & Erdogan,
2018). Tiirkiye'nin, bagta OSBIi bireyler olmak iizere 6zel gereksinimli 6grencilerin toplumsal ortamlara uygun
erigimlerinin tesvik edilmesine yonelik sundugu olanaklari kavramak igin Tirkiye’deki 6zel egitim destek
hizmetlerinin ve kapsayici egitim uygulamalarmin agiklanmasi gerekmektedir.

Tiirkiye'de Ozel Egitim Hizmetleri

Tiirkiye'de tiim ¢ocuklarin 12. sinifa kadar okula devam etmesi zorunludur. Egitim siireci, genel ve 6zel
egitim sunan anaokullari, ilkokullar, ortaokullar ve liseleri kapsamaktadir. Ozel gereksinimli bir bireyin tanilama
stirecini okul personeli, ebeveynler veya yetkili herhangi bir kisi baslatabilmektedir. Tiirkiye'de 6zel egitim
hizmetlerine erisim, Rehberlik ve Aragtirma Merkezleri (RAM) ve bazen hastane tarafindan yapilan ve engellilik
tanis1 alinmasini da igeren resmi bir degerlendirme gerektirir. Tanilamanin tesinde, bu kapsamli degerlendirme
engellilik diizeyinin belirlenmesi, gelisimsel 6zelliklerin analizi, mevcut performans diizeyinin degerlendirilmesi
ve uygun egitim miidahalelerinin belirlenmesi gibi unsurlar1 da igermektedir. Ayrica, devlet 6zel kuruluslara
RAM'larin sundugu hizmetlerle uyumlu hizmetler sunan rehabilitasyon merkezleri kurma yetkisi vermektedir. Bu
merkezler destekleyici kurumlar olarak ¢aligmaktadir. Tan1 almig bireylere sekiz saat bireysel- dort saat grup ile
egitim olmak iizere egitim destegi sunmakta ve tiim bu hizmetler kamu kaynaklari ile finanse edilmektedir (Ozel
Egitim Hizmetleri Yonetmeligi, 2018).

Tiirkiye'de Kapsayic1 Egitim Baglam

Kapsayict egitim, tiim bireylerin kendine 0zgii ihtiyaglarimi karsilayarak kaliteli egitim almalarini
saglamay1 amaglamaktadir (Ainscow, 2020; Sakiz vd., 2024). Tiirkiye'de bu yaklasim, ¢ogunlukla o6zel
gereksinimli ¢ocuklarin ihtiyaglarint karsilamaya odaklanmakta ve bu niifus igindeki etnik ve kiiltiirel ¢esitlilik

genellikle g6z ardi edilmektedir (Hazir & Harris, 2025; Sakiz & Sarigali, 2019; Sakiz vd. 2024). Tirkiye'deki 6zel
egitim politikasi, 6zel gereksinimli gocuklarm uygun yerlestirilmesinin gerekliligini vurgulamakta ve miimkiin
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oldugunca genel egitim smiflarina dahil edilmelerine oncelik vermektedir (Ozel Egitim Hakkinda Kanun
Hiikmiinde Kararname, 1997). Arastirmalar, kapsayic1 uygulamalarin hayata gegirilmesinde dnemli iyilestirmeler
yapilmasi gerektigini gostermektedir. Ogretmenlerin kapsayici egitim konusunda yetersiz bilgisi (Amag, 2021),
okul personeli ve ebeveynler arasinda yetersiz is birligi (Unluol-Unal vd., 2025; Rakap & Kalkan, 2019) ve
ogretmenlerin 6zel gereksinimli gocuklardan beklentilerinin diisiik olmas1 (Sazak-Pmar & Sucuoglu, 2013) bu
ihtiyaca vurgu yapmaktadir.

Bu ¢alisma, niifusunun %30°dan fazlasinin Suriyeli bireylerden olustugu; Tiirkiye’de etnik ¢esitliligin en
yogun oldugu illerden birisinde gerceklestirilmistir (Miilteciler Dernegi, 2024). Tirkiye'deki Suriyeli miilteci
cocuklar iizerine yapilan calismalar, dil engelleri (Hazir, 2025; Memisoglu vd., 2021; Serin & Pasli, 2021), sosyo-
kiiltiirel zorluklar (Eker vd., 2023), sinirli ebeveyn destegi (Cavkaytar vd., 2021; Ergiin & Ozsoz, 2022), egitim
firsatlarina siirh erisim (Unay vd., 2021) ve gelisimsel eksiklikleri olan miilteci cocuklar arasinda sosyal beceriler
ve erken okuryazarlik alanlarinda ek destege duyulan ihtiya¢ (Cam, 2023; Capan, 2023) gibi énemli zorluklar1
ortaya koymuslardir. Bu niifus i¢inde, OSB'li Suriyeli ¢ocuklar, zorluklarin sadece engellerinden degil, ayni
zamanda farkli sosyo-kiiltiirel ge¢mislerinden de kaynaklandigi i¢in 6zellikle savunmasiz goziikmektedir (Eker
vd, 2023). Sonug olarak, bu 6grencilerin kapsayict ve toplum odakli egitim ortamlarina esit erisime sahip olup
olmadiklarinin aragtirmasi 6nem arz etmektedir.

Calismanin Amaci

Uyumlu bir birlikte yasama ortami1 olusturarak toplumun 6zel gereksinimli gégmenleri kucaklamasi icin
esnek, destekleyici ve kapsayici yaklagimlar benimsemesi gerekmektedir (Sakiz vd. 2024). Toplumsal ortamlara
erisimi kisitlamak, sosyal diglanmay: siddetlendirerek toplum tarafindan reddedilmeye yol agabilir. Bu konunun
onemine ragmen, Tiirkiye'de toplumsal baglamlarda OSB'li Suriyeli ¢ocuklarin sosyal katilimi ve kabuliinii
inceleyen bir aragtirmaya rastlanmamigtir. Bu ¢aligma, Tiirkiye'de OSB'li bir Suriyeli ¢ocugun kapsayici,
toplumsal ortamlara anlamli erisimini arastirarak bu boslugu doldurmayi amaglamaktadir. Asagidaki ana ve alt
arastirma sorulari, arastirmaya yon vermektedir:

1. OSB'l Suriyeli bir ¢ocuk, Tiirkiye'nin kapsayici egitim felsefesi ¢ercevesinde toplumsal ortamlara ne
6l¢lide anlamli erisime sahiptir?

2. Tirk toplumu OSB'li Suriyeli bir ¢ocugu nasil algilamaktadir?

3. OSB! Suriyeli bir gocugun Tiirk toplumuna sosyal katilimini tesvik etmek i¢in su anda hangi énlemler
uygulanmaktadir?

4. OSB!l Suriyeli ¢ocuklar i¢in kapsayici, toplumsal ortamlar gelistirmek i¢in hangi stratejiler gereklidir?
Yontem
Arastirma Tasarimi

Bu arastirmada, ekolojik bir baglamda, OSB'li bir Suriyeli ¢ocukla etkilesimde bulunan bireylerin (Cohen
vd., 2011) ¢ocukla ilgili bakis agilarin1 ve deneyimlerini derinlemesine anlamay1 amaglayan, yorumlayici bir
yaklasimla desteklenen nitel bir durum g¢alismasi tasarimi kullanilmistir (Yin, 2014). Sonug olarak, bu aragtirma
katilimcilardan aragtirmanin ana konusu olan OSB'li bir ¢ocuk hakkindaki algilarmi ortaya ¢ikarmak ve bu
algilarin ¢ocuga kars1 davranislarini nasil sekillendirdigini incelemek amaciyla yapilandiriimustir.

Ekolojik Sistemler Teorisi

Bu c¢alismanin veri analizi, kapsayici egitimin yapisin1 anlamak i¢in kapsamli bir gergeve saglayan
Bronfenbrenner'in Ekolojik Sistemler Teorisi kullanilarak gergeklestirilmistir. Bu teori, bireysel gelisimin, bireyin
i¢ diinyasi, cevresi ve digerleriyle olan iliskileri dikkate alinarak incelenmesi gerektigini vurgulamaktadir
(Bronfenbrenner, 2000). Bandura (2006) da benzer sekilde, bireylerin izole bir sekilde var olmadiklarini, aksine
tim toplum iyelerinin davraniglarinin, inanglarinin ve bakis agilarinin kapsayiciligi tesvik etmeye katkida
bulundugu dinamik, birbirine bagli sistemler i¢inde islev gordiiklerini vurgulamaktadir.

Bronfenbrenner''n  (1979) modeli, ekolojik sistem iginde birbiriyle baglantii dort katman
tanimlamaktadir: Mikrosistem, mezosistem, ekzosistem ve makrosistem. 1986 yilinda Bronfenbrenner, zamansal
degisikliklerin ve onemli yasam olaylarinin etkisini ifade etmek icin besinci katman olarak Kronosistemi
tanimlamigtir. Mikrosistem, aileler, okullar ve akran gruplar1 gibi bireyler arasinda dogrudan etkilesimlerin
gerceklestigi en igteki katmandir. Mezosistem, bir gocugun evi ve okulu arasindaki etkilesimler gibi mikrosistem
birimleri arasindaki baglantilar ve iligkileri temsil etmektedir. Ekzosistem, sosyal medya, ekonomik kosullar ve
daha genis toplumsal yapilar dahil olmak iizere bireyleri dolayli olarak etkileyen dis faktdrlerin katmanidir.
Makrosistem, toplumsal normlari sekillendirebilen ve paydaslar arasindaki etkilesimleri etkileyebilen kiiltiirel
degerleri, dili, dini inanglart ve hukuk sistemlerini icermektedir. Kronosistem, gd¢, savag veya bosanma gibi
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onemli yagam olaylarinin etkisini yansitan zaman boyutunu icermektedir. Starr vd (2016), 6zellikle etnik ve dilsel
acidan farkli ailelere odaklanirken, bu sistemin 6zel egitim arastirmalarindaki 6nemini vurgulamaktadir. Bu
¢aligma boyunca, teorik ¢ergeve kisisel ve toplumsal faktorlerin birbiriyle baglantili oldugunu vurgulamakta ve bu
da teoriyi gesitli ve karmagik baglamlarda kapsayici egitimi incelemek i¢in uygun hale getirmektedir.

Katilimcilar

Calismaya, Zara (takma ad) ile dogrudan etkilesimde bulunan toplam 11 katilimci dahil edilmistir. Zara, Suriye
dogumlu 12 yasinda bir ¢ocuktur ve Tiirkiye'deki bir RAM tarafindan dokuz yaginda OSB tanis1 almigtir. Zara'nin ailesi,
Arap Bahar'nin baslamasinin ardindan, Zara bir yasindayken Suriye'den Tiirkiye’ye gb¢ etmistir. Zara, Arapca
konusulan bir ortamda biiyiimiis ve alt1 yagindan beri her hafta birkac saat Arapga dersleri almaktadir.

Yedi yasinda Tiirk vatandashigi alan Zara, Tiirk¢e konusulan bir okulda egitim almaya baslamistir. Okuldaki
ilk iki yilinda Zara, sosyal etkilesim, iletisim ve dil konusunda zorluklar yasamistir. Ancak, ebeveynlerinin bildirdigine
gdre, bu zorluklar baslangigta OSB'den ziyade Suriye kdkenli olmasina baglanmstir. Ogretmenlerinin tavsiyesi {izerine,
Zara'nin ailesi, Zara dokuz yasindayken RAM'da bir degerlendirme yaptirmis ve burada Zara'ya resmi olarak OSB tanisi
konulmustur. Tanisindan bu yana Zara, dzel bir egitim okuluna devam etmekte ve kamu kaynaklariyla finanse edilen
rehabilitasyon merkezlerinden ek destek hizmetleri almaktadir.

Zara'nin OSB tanisi ile Suriye kokenli olmasmin, Ekolojik Sistem Teorisi perspektifinden, kapsayict bir
topluluk ¢ergevesinde incelemek amaciyla, ¢alismaya Zara'nin ¢evresinden 11 katilimei dahil edilmistir (bkz. Sekil 1).
Bunlar; ¢ocugun ekolojik baglaminin farkli katmanlarimi temsil eden, yakin aile iiyeleri (baba, anne, agabey), okul
personeli (miidiir, 6gretmenler ve 6gretim asistant), rehabilitasyon merkezi personeli (miidiir ve 6gretmen), bir topluluk
tiyesi (market galisan1) ve bir saglik hizmeti saglayicisidir (doktor) (ayritili demografik bilgiler igin liitfen Tablo 1'e
bakin).

Yari-Yapilandirilmis Goriisme

Katilimeilarin kapsayici bir topluluk hakkindaki bakis acist ile Zaramin durumuna iliskin algilar ve
uygulamalarini aragtirmak {izere yar1 yapilandirtlmig bir gériisme formu olusturulmustur (Brinkmann & Kvale, 2018).
Ayrica, verilerin karsilastirilabilirligini saglamak icin, tiim katilimeilara ayni temel sorular sorulmustur. Brinkmann ve
Kvale (2018) tarafindan da belirtildigi gibi, yar1 yapilandirilmis goriismeler arastirmacinin serbestce takip sorulari
sormasina olanak tanir, bu nedenle katilimecinin sosyal roliine 6zgii deneyimleri (6r. anne, baba, dgretmen, topluluk
iyeleri, market ¢alisani, doktor) anlamak i¢in temel sorulari takiben farkli takip sorulari sorulmustur. Goriisme sorulari,
lic aragtirmaci tarafindan {i¢ miizakere oturumu yapilarak is birligi igerisinde sorular iizerinde fikir aligverisinde
bulunularak olusturulmustur. Ayrica, gegerliligini artirmak ve ¢alismanin hedefleriyle uyumlu olmasini saglamak igin,
son hali verilen goriisme sorulari, bu alandaki iki dis uzman tarafindan g6zden gegirilerek tavsiye edilen gerekli
degisiklikler yapilmustir.

Tablo 1
Demografik Bilgiler
Cinsiyet Yas Rol Kod Etnik kdken

E 50-55 Baba Baba Arap
K 40-45  Anne Anne Arap
E 15-20  Agabey Agabey Arap
E 35-40  Ozel egitim okulu miidiirii M1 Tiirk
E 25-30  Ogzel egitim okulundaki 1. 63retmen 01 Tiirk
E 25-30  Ogzel egitim okulundaki 2. 63retmen 02 Tiirk
K 25-30  Rehabilitasyon merkezi miidiiri M2 Tiirk
K 25-30  Rehabilitasyon merkezi 6gretmeni 03 Tiirk
K 20-25  Rehabilitasyon merkezi asistan 6gretmen AO Tiirk
E 40-45  Market ¢aligani MC Arap
E 35-40  Doktor Doktor Tiirk

Veri toplama formunun giivenilirligini artirmak igin, benzer katilimer kriterlerini karsilayan ancak nihai
ornekleme dahil edilmeyen iki kisi ile bir pilot ¢calisma gergeklestirilmistir. Bu pilot ¢alismadan elde edilen geri
bildirimler, sorularin netligini ve siralamasini iyilestirmek i¢in kullanilmigtir. Ayrica, analiz siirecinin baginda
kodlayicilar arasi giivenilirlik kontrol edilmistir: li¢ arastirmaci tarafindan 6rnek transkriptler bagimsiz olarak
kodlanarak sonuclar karsilastirilmis ve boylece tam veri setine ge¢meden Once yliksek diizeyde tutarlilik
saglanmigtir. Calismada kullanilan sorulara bir dérnek olarak “OSB'li ¢ocuklarin toplum veya okul etkinliklerine
katilim1 hakkindaki diislinceleriniz nedir?”” sorusu verilebilir.
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Sekil 1
Ekolojik Sistem Teorisi

Kronosistem
Tiirkiye’ye gog, Otizm tanis1 almasi
Farkli okullarda ozel egitim hizmeti almasi

Makrosistem

Kiiltiir, dil, din, Egitim sistemi

Ekzosistem

Doktor, market galigani
Mezosistem
Okul miidiirii, okuldaki 2. 6gretmen

Rehabilitasyon merkezi miidiirii

Mikrosistem

Baba, anne
Erkek kardeg
Okuldaki simf dgretmeni 6gretim asistani

Veri Toplama Siireci

Veriler, ortalama 35 dakika siiren yiiz yiize ve telefon goriismeleriyle gergeklestirilmistir. Anadili Tiirkge
olan bir katilimc1 hari¢ tiim katilimcilar ile yapilan gériismelerde ses kaydi alinmis, ses kaydi alinmasint kabul
etmeyen katilimer igin iki aragtirmaci goriigme sirasinda notlar tutmuslardir. Arapga konusan aile tiyeleriyle
gorligmeler egitim fakiiltesinde okuyan iki iiniversite dgrencisi araciligiyla yapilmis ve bu kisiler goriisme
sirasinda tercimanlik yapmiglardir. Bu 6grenciler, kaydedilen goriismeleri bagimsiz olarak Tiirk¢eye gevirmis ve
cevirilerinde sadece kiiciik farkliliklar goriilmiistiir. Daha sonra arastirmacilar, Tiirkge transkriptleri Ingilizce'ye
gevirerek, tiim ¢evirilerde icerigin dogru ve tutarl bir gekilde aktarilmasini saglamistir.

Veri Analizi

Bu ¢alismada elde edilen veriler tiimevarim yaklagim1 (Saldana, 2011) kullanilarak tematik olarak analiz
edilmistir. Analiz, sistematik bir kod-kategori-tema siireci izlenerek gergeklestirilmistir. Verilerden elde edilen
kodlar ve kategoriler belirlendikten sonra, arastirmacilar aragtirma sorularimi kapsamli ve tutarli bigimde
yanitlayan {i¢ ana tema ortaya koymustur (Saldana, 2011). S6z konusu temalar ile bu temalara karsilik gelen
kategoriler Tablo 2’de sunulmaktadir.

Tablo 2

Temalar ve Kategoriler

Temalar Kategoriler
Egitime yerlestirme
Egitime katilim Ogrencinin yetenekleri

Mevcut egitim durumu
Kapsayici egitim ortaminda kabul

Sosyal kabul Toplumsal kabul

Aile hakkinda

) ] Okul hakkinda
Gelecek planinin belirlenmesi Toplum hakkinda
Sistem hakkinda
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Cohen ve digerleri (2011) ile Denzin ve Lincoln (2018), arastirmada aktarilabilirlik ve dogrulanabilirligin
onemini vurgulamaktadir. Aktarilabilirlik, standartlastirilmis araglar kullanarak ¢esitli kaynaklar ve sosyal
baglamlar arasinda tutarli veriler elde etme yetenegini igerir ve bdylece ¢alismanin giivenilirligini artirir.
Giivenilirligi saglamak ig¢in, {i¢ aragtirmact tiim transkripsiyonlu ham verileri bagimsiz olarak kodlamistir.
Kodlayicilar arast uyum orant %90 olarak hesaplanmis; tutarsizlik gdsteren veriler ile ilgili arastirmacilar
goriigmeler gergeklestirmis ve fikir birligine varilmistir. Bu siirecin ardindan, temalar, kategoriler ve kodlar
aragtirmacilarin ortak kararryla nihai haline getirilmistir.

Veri analizi prosediirii, Ekolojik Sistemler Teorisi ¢cergevesinde olusturulmus ve arastirmacilarin Zara'nin
deneyimlerini teorinin ekolojik katmanlari i¢inde siniflandirmalarini saglamistir. “Dil engelleri” ve “6gretmen
algilar1” gibi kodlar, Zara'nin Mikrosistemindeki, 6zellikle de aile ve okul ortamlarindaki dogrudan etkilesimlerle
iligskilendirilmistir. Ebeveynlerinin egitimine katilimi, Mezositem i¢inde analiz edilmistir. Ekonomik faktorler ve
yerel politikalar Ekosistem altinda kodlanirken, miiltecilere ve OSB'li bireylere yonelik toplumsal tutumlar
Makrosistem katmaninda ele alinmigtir. Son olarak, Zaramin go¢ deneyimi ve OSB'nin ge¢ tanilanmast
Kronosistem iginde ele alinmistir. Bu kapsamli gergeve, verilerin biitiinsel olarak anlasilmasini kolaylastirarak,
her bir arastirma sorusunun ekolojik baglaminda kapsamli bir sekilde ele alinmasini saglamistir.

Calismanin giivenilirligini artirmak i¢in cesitli stratejiler kullanilmistir. Aragtirmanin tiim agamalarinda,
bir akran degerlendirme toplantisi olarak, {i¢ arastirmaci transkripsiyonlar1 bagimsiz olarak analiz ederek fikir
birligi saglanana kadar tartigmistir. Bu tartigmalar genellikle elestirel sorgulama, potansiyel 6nyargilari azaltma ve
temalar1 netlestirmeye odaklanmistir. Ayrica, iki dilli ¢evirmenler, kiiltiirel agidan uygun ¢evirilerin dogrulugunu
saglamak i¢in arastirmacilarla karsilikli olarak cevirileri tartismis ve g¢evirilerin dogruluguna iliskin nihai karar1
birlikte vermislerdir. Aragtirmanin aktarilabilirligini ve dogrulanabilirligini saglamak icin, kodlama ve
aciklamalari takip etmek {izere diizenli meslektaglar arasi degerlendirme toplantilari diizenlenmistir.

Arastirmaci Deneyimi

Bu calismanin titizlikle yiriitiilmesi ve nesnelliin artirmast igin nitel arastirmada arastirmaci
deneyiminin 6nemini vurgulamaktadir (Cohen vd., 2011). Arastirma konusu, iki 6zel egitim arastirmacisinin
bolgesel uzmanligr ve mesleki deneyimlerinden etkilenmis olup, OSB'li Suriyeli 6grencilere ve bolgedeki gog
nedeniyle ortaya ¢ikan kiiltiirel engellere odaklanmistir. Ekolojik Sistemler Teorisinin kullanilmasi, veri analizi
icin yapilandirilmig bir ¢ergeve saglamis ve bireysel ve ¢evresel faktorler arasindaki etkilesimi vurgulayarak
aragtirmaci onyargilarini en aza indirmistir.

Onyargiyr daha da azaltmak icin, arastirmacilar kanita dayali veri toplama ve analiz yontemleri
kullanmistir. Gorligmelerde ses kayitlar: kullanilmis ancak bir durumda ayrintili notlar bagimsiz olarak alinarak
capraz dogrulama yapilmistir. Go¢ edilen bolge ile ilgisi olmayan iiglincii bir arastirmaci, tarafsizligi saglamak
icin kayitlar1 transkribe etmistir. Teorik g¢ercevenin entegrasyonu, verileri sistematik olarak diizenleyerek,
dogrulama, aktarilabilirlik ve daha genis baglamlara uygulanabilirligini saglayarak titizligi artirmis ve ¢aligmanin
giivenilirligini giiclendirmistir.

Bulgular

Bu calisma, Tirkiye'deki kapsayici egitim yaklagimi ¢er¢evesinde, OSB'li bir Suriyeli bireyin toplumsal
ortamlara anlamli erigsimini incelemektedir. Goriismeler yoluyla toplanan veriler sistematik olarak analiz edilmis
ve li¢ ana tema altinda siniflandiriimustir: (a) egitime katilim, (b) sosyal kabul ve (c) gelecek planinin belirlenmesi.
Birinci ve ikinci alt arastirma sorulari, analizde belirlenen egitime katilim1 ve sosyal kabul temalar1 araciligiyla,
iiclincii alt arastirma sorusu ise gelecek plani olusturma temasi araciligiyla ele alinmigtir.

Egitime Katihhm

Bu tema, katilimcilarin ¢ocugun egitime katilimina iligskin bakis agilarini tanimlamaktadir. Egitime
katilim, toplumsal ortamlara anlamli erigim i¢in 6nemli bir bilesendir. Katilimcilar, cocugun egitimsel katilimiyla
ilgili ii¢ 6zel konuyu vurgulamistir. Bunlardan ilki egitsel yerlestirmedir. Birka¢ katilime1, Zara'nin yedi yaginda
Tiirk vatandasligi almadan 6nceki durumu gibi, vatandas olmayan bireyler i¢in verilen hizmetlerin sinirliligindan
bahsetmistir. Rehabilitasyon merkezi miidiirii bu durumu sdyle ifade etmistir: “Onlar (Tiirk vatandasi olmayanlar)
rehabilitasyon hizmetlerinden yararlanamazlar. O (Suriye'den geldigi i¢in) o zamanlar Tiirk vatandasi olmadig:
icin herhangi bir devlet okuluna kaydolamazdi” (M2). Ayrica, bazi katilimcilar Zaramin mevcut egitim
yerlestirmesine iligkin elestirilerde bulunarak su ifadeleri kullanmiglardir:

Egitim seviyesi ve hazir olma durumu arttikga, tanis1 ve yerlestirme durumu da degisebilir. Diger bir
deyisle, bu yerlestirme konusunda RAM ile iletisime gegilebilir (M 1). Onun kapsayici egitimin bir parcasi
olmasini ¢ok isterdim, ancak RAM gidecegi okulun ‘6zel egitim okulu’ olmasina karar verdi. Okul ¢ok
glizel ama okula gittigi giinlerde evde siirekli bagiriyor. Okula gitmedigi giinlerde bagirmiyor. Bu
davraniglar okuldaki diger cocuklardan 6greniyor (Baba).
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Ikinci 6nemli konunun ise &grencinin yapabildikleriyle ilgili oldugu gdziikmektedir. Neredeyse tiim
katilimcilar, 6grencinin sozlIii iletisim kurma becerisine dikkat ¢ekerek, Tiirk¢esinin sinirli olmasina ragmen hem
anlama hem de kendini ifade etmedeki becerilerine vurgu yapmislardir. Her katilimcinin bu konudaki
degerlendirmesi, kendi bakis agilari, rolleri ve konustuklari dilden etkilenmistir. Aile {iyeleri bu konuyu agirlikli
olarak Arapga ile ilgili becerileri baglaminda degerlendirirken, dgretmenler ve idareciler ise oncelikli olarak
Tiirkge becerileri ile ilgili degerlendirilmislerdir. Katilimeilarin bu kategoriyle ilgili bazi ifadeleri soyledir:

Arapga konusuyor ve rehabilitasyon merkezinden 6grendigi kadariyla birkag Tiirk¢e kelime konusuyor.

Arapgast daha iyi (Anne). Arapca bilmedigimiz ig¢in onu anlamiyoruz. Tirkgesi ¢ok sinirli. Tiirkce

becerileri normal gelisen gocuklarla aymi diizeyde degil (O1). Evet, Tiirkgeyi ¢cok az bildigi igin bazi

zorluklar yasiyor. Arapgay1 da ¢ok az biliyor. Bu nedenle onunla pek iletisim kuramiyoruz (MC).

Iletisimin yan1 sira, baz1 katilimcilar onun konusma baslatma, diger ¢ocuklar1 destekleme, etkinliklere
katilma ve hobilere ilgi gdsterme gibi sosyal becerilerindeki yeteneklerine vurgu yapmislardir. Bu konuyla ilgili
olarak okul miidiirii (M1):

0, gerektiginde sinifindaki diger OSB'li bireylere rehberlik edebilen bir cocuk. Diger 6grencilerin elinden

tutup onlar1 oyun alanina gétiiren bir cocuk ifadesini kullannustir. Ornek bir bagka ifade ise su sekildedir:

Zara, kapidan gegerken bile siirekli bana “nasilsin?” diye sesleniyor. Bu, otistik bir 6grenciden beklenen

bir durum degil. Zara, ben iletisim kurmaya basladigimda iletisimi stirdiiriiyor, ama kendisi de iletisim

kurabilir (M2).

Ucgiincii olarak, Zara’nin mevcut egitim durumu, egitim katilimi temasi icinde 6nemli bir kategori olarak
belirlenmis olup bazi katilimcilar mevcut durumla ilgili endiselerini su ifadelerle dile getirmislerdir.

Bu ¢ocugun egitimi ¢ok ge¢ basladi. Daha erken yasta baslasaydi ¢ok daha iyi olurdu (02). Otistik ve 9
yasindan beri 6zel egitim aliyor, biz sadece {i¢ yildir birlikteyiz. Elbette ge¢ kalindi ve Suriye savast da
bir etki yaratiyor. Okuma yazma becerileri sinirli (M2).

Okula devam sorunu da, mevcut egitim durumu kategorisinde vurgulanmstir. Ozel egitim okulundaki
O0gretmeni, “Zara'nin okula devam konusunda bazi sorunlar1 var. Okul bagladiktan bu yana yaklasik iki buguk ay
gecti, ancak o toplamda 13-14 giin okula geldi” ifadesini kullanmistir. Ayrica, bu konu ile ilgili olarak Zara’nin
agabeyi ve annesi durumu su sekilde ifade etmislerdir:

Hig¢ okula gitmiyor (Agabey). Zara hem rehabilitasyon merkezine hem de 6zel egitim okuluna gidiyor,
ancak okuldan olumsuz sonuglar aliyoruz. Okul beklentilerimizi kargilamiyor. Gegen hafta okula gitmedi.
Okula gitmek istemedi. Bu yilizden onu tekrar okula géndermek istemiyorum. Otobiis soforii kizimin
kactigin1 gordii, ancak otobiisli durdurmadi, dikkatini bile vermedi ve yoluna devam etti (Anne).

Sosyal Kabul

Bu tema katilimcilarin, 6grencinin topluma o6zellikle egitim ortamina katilimina iliskin bakis agilarin
ortaya koymustur. Ifadeler iki baslik altinda ele almmustir. {1k bashk, kapsayici bir egitim ortamina Zara’nin kabul
edilme potansiyeliyle ilgilidir. Zara'nin kapsayici egitime katilim potansiyeli konusunda goriisler farklilik
gostermis olup; bazilart onun 6zel gereksinimi olmayan akranlariyla birlikte bir §grenme ortamina dahil edilmesi
gerektigini savunurken, ¢ogu bdyle bir ortamda etkili bir sekilde egitim alamayacagini ifade etmistir. Bu
kategoriyle ilgili 6rnek katilimcr ifadeleri su sekildedir:

Kizim ¢ok zeki; yiiksek potansiyeli var. Sadece biraz destege ihtiyaci var (kapsayici egitimde yer
alabilmesi i¢gin) (Anne). Kapsayict bir egitim ortaminda olabilir. Zara sosyal agidan kendine yeten bir
cocuk. Kendi ihtiyaglarini karsilayabilir. Zara simdi 12 yasinda, ama onu gordiigiiniizde otistik veya 6zel
gereksinimli bir 6grenci oldugunu sdéyleyemezsiniz (M2).

Aksine:

Heniiz normal gelisen gocuklarla birlikte egitim alabilecek diizeyde oldugunu diistinmiiyorum. Sorunlu
davranislar1 olmasa da sosyal etkilesimde bazi eksiklikleri var (O1). Bunun miimkiin oldugunu
diisinmiiyorum. Engeli otizm. Ayrica Suriyeli olmasiyla ilgili bir dil engeli de var. Bu nedenle, genel
egitim okullarinda akranlariyla birlikte egitim alamaz (O2).

Sosyal kabul temasiyla ilgili ikinci husus, toplumun Zara’y1 kabulii ile ilgilidir. Aile iiyeleri hari¢ tiim
katilimcilar, Zara'nin Suriyeli olmasmin onun igin bir dezavantaj olusturmadigimi bildirmistir. Katilimcilar,
Zara'nin toplumdaki kabul diizeyini etkileyen birka¢ nedenden bahsederek bazilari aile iiyeleriyle ilgili durumlara
deginirken, bazilar1 da 6grencinin tanisini vurgulamistir. Bu kategoriye ait bazi drnek ifadeler:

Onun kabul edildigini sanmiyorum. Zara kendini farkli hissediyor (Anne). Hayir, Suriyeli olmanin bir
dezavantaji yok, ama otizm nedeniyle bir dezavantaj var. Su anda, biraz Tiirk¢e 6grendigi igin fazla dikkat
¢ekmiyor. Dislanma, Suriyeli olmasi nedeniyle degil (AO). Suriyeliler ile Tiirkler arasinda bir fark yok.
Reddetme egilimi, ebeveynlerin ¢ocuklarina verdikleri degere baglidir ve bu deger diger insanlar
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tarafindan da benzer sekilde takdir edilir (O3). Bunu saglamak igin ebeveynlerle etkilesim gereklidir.
Zaranin ebeveynleri Suriyeli oldugu i¢in bu konuda bir sorun yasiyoruz. Onlarla iletisim kurmak i¢in
terciimana ihtiyacimiz var (O1).

Gelecek Planinin Belirlenmesi

Bu tema, katilimcilarin 6grenciyle olan deneyimlerine ve/veya onun kapsayici ortamlara anlamli erigimini
kolaylagtirmaya yonelik olarak ortaya koyduklar: beklentileri, 6nerileri ve ¢oziimleri ele almistir. Katilimeilar,
onerilerini dort farkli kategoride sunmuslardir. {lk kategori aileye odaklanmistir. Katilimcilar, aile iiyelerinin
Ogrencinin sosyallesmesini nasil destekleyebilecegi ve onun pratik yagam becerileri edinmesine nasil yardimci
olabilecegi konusunda 6nerilerde bulunmus ve rehberlik etmistir. Bu kategoriyle ilgili bazi ifadeler sunlardir:

Babasi ve/veya annesiyle birlikte fatura 6ddemeye gidebilir. Matematik 6grendikten sonra, Ornegin
markete gittiginde, ebeveynleri arkada bekleyip Zara'ya yol gosterebilir (M2). Ebeveynleri, onun daha
fazla sosyallesmesi icin destek olmali. Ornegin, yiizmeye gidiyor. Bu onun i¢in ¢ok iyi. Bence bu tiir
sosyal etkinliklere katilmali (AO).

Ikinci kategori okula odaklanmistir. Bazi katilimcilar, rehabilitasyon merkezi ve 6zel egitim okulundan,
ogrencilerin giinliik yasam becerilerini ve okul digt ortamlardaki deneyimlerini desteklemelerini beklediklerini
ifade etmislerdir. Rehabilitasyon merkezindeki 6gretmen de bu durumu (O3), “...okul dis1 etkinliklerimiz biraz
yetersiz” seklinde ifade kullanmistir. Bu kategoriye iliskin bazi katilimcilarin ifadeleri sdyledir:

Okulun onun davranigint degistirmesini ve ona uygun bir egitim vermesini bekliyorum (Anne). Giinliik
yasam becerilerine biraz daha énem verilmesi gerekiyor. Burada birgok farkli beceri dgreniliyor, ancak
uygulamada eksikliklerimiz var (M2). Cocuklarin sosyal becerilerini gelistirmek i¢in pek bir sey
yapilmiyor. Sinirli kaliyoruz. Bu nedenle, cocuklarin sosyal beceriler iizerinde calisarak gelecege
hazirlanmalari ¢ok daha iyi olur (02).

Ucgiincii kategori topluma odaklanmistir. Baz1 katilimeilar, Zara’nin gercek hayatta nasil davrandigi veya
nasil muamele gordiigii hakkinda goriislerini dile getirdi. Annesi, “Oyun parkina gidiyor, ama ben ona eslik
ediyorum. Orada akranlariyla pek etkilesime girmiyor. Genelde onlardan uzak duruyor” demistir. Market ¢alisant,
“Ona normal bir miisteriye davrandigim gibi davraniyorum. Bir sey almak istediginde gidip aliyor, ama ddemeyi
ona eslik eden kisi yapiyor” demistir. Ayrica, bir katilimer toplumdaki bu davranislarin  nasil
sekillendirilebilecegine su ifadelerle dikkat cekmistir: “Bu kisilere daha fazla maruz kalmak, sosyal kabuliin temel
kosullarindan biridir. Bunu deneyimlemis olmayan kisiler durumu anlayamaz veya onunla dalga gegebilir” (03).

Birkag¢ katilime1 da dgrencinin toplumsal ortamlarda kabul gormesi icin yol haritasindaki en 6nemli
degiskenlerden birinin dil oldugunu vurgulamistir. Ozel egitim okulundaki ikinci 6gretmen, “Suriyeli oldugu icin
bir dil engeli de var” demistir. Bu kategoriye iliskin bir baska ifade ise soyledir: “Oncelikle, karsilastigimiz en
biiylik engel dil, yani Tiirk¢e. Tiirkiye'de oldugumuz igin, dil sorunu nedeniyle Zara'nin gelecegi hakkinda ¢ok
olumlu diisiinmityorum. Durumu ayni kalabilir veya daha da kotiilegebilir.” (Anne)

Son olarak, dordiincii kategori sisteme odaklanmistir. Sistemle ilgili bulgular, egitim sistemi ve saglik
sistemi olmak tizere iki ayr1 baslik altinda toplanmistir. Baz1 katilimcilar, atilmasi gereken adimlart géz 6niinde
bulundurarak egitim sisteminde iyilestirme yapilmasi gerektigini vurgulamistir. Katilimcilarin bu kategoriye
iligkin baz1 ifadeleri soyledir:

...Ozel egitim okullarimizda bir sorun var. Cocuklar 5 yil boyunca ayni 6gretmenlerle devam
edemiyorlar. Tutarlilik ¢ok 6nemlidir. Birisi bir yil boyunca bir gocukla ¢alisiyor, sonra ertesi yil bagka
bir 6gretmen onu alir (02). Onun raporuna gére, onu haftada 2 giin, toplam 6 saat alabiliriz (M2). Bu
cocuk burada haftada bir saat egitim aliyor. Bu bir saatlik bir egitim. Bu, ¢cocuklarin egitimi i¢in yeterli
olmayacaktir. Bu ¢ocuklar bir saatte ne 6grenecekler? Bu onlar i¢in ¢ok zor olacaktir (MC). (Not: Zara,
Rehabilitasyon Merkezi tarafindan planlanan, aligverig becerilerini 6gretmek igin tasarlanmig bir destek
hizmetinin parcas1 olarak, rehabilitasyon merkezinden ogretmeni (O3) tarafindan bir markete
gotiiriilmektedir).

Doktor saglik sistemi hakkinda sunlar1 dile getirmistir: “Doktorun gorevlerinden biri bu kisilerle iletigim
kurmak ve gerekli tibbi destegi saglamaktir, ancak ne yazik ki bu konuda kendimizi ¢ok yetkin hissetmiyoruz.
Ayrica, maalesef cocuk psikiyatrisi hizmetlerine erisim kolay degil. Oncelikle, cocuk psikiyatristlerinin bu alanda
daha fazla ¢aligmasi gerekir. Bu uzmanlara ulasmak veya randevu almak zor.”
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Tartisma

Bu ¢alismanin bulgulari, Tiirkiye'de OSB'li Suriyeli bir ¢ocugun toplumsal ortamlara dahil edilmesini
zorlagtiran bazi engeller oldugunu gostermektedir. Bu engeller ve olasi ¢oziimler asagidaki bolimlerde
tartistlmaktadir.

Egitime Katilim

Bulgular, Tiirkiye'de OSB'li Suriyeli ¢ocuklarin topluma egitsel ve sosyal katiliminin 6niindeki birgok
engeli ortaya koymaktadir. Bu engeller, kiiltiirel ve dilsel agidan farkli gegmislere sahip OSB'li bireyler arasinda
uluslararasi diizeyde belgelenen oriintiileri yansitmaktadir (Conner vd., 2020; Imanpour vd., 2025; Papoudi vd.,
2021). Uzerinde durulmas: gereken dnemli konulardan bir tanesi, Zara'nin ebeveynlerinin dzel egitim okulunun
beklentilerini karsilamadigini diistinmelerinin yani sira, ebeveynlerin Zara’nin egitsel yerlestirmesinden de
memnun olmamalaridir. Aile Zara'nin bagirma gibi problem davranislarini sinif arkadaslartyla olan etkilesimlerine
baglamaktadir ve okul personelinin bu davranislara iligkin farkindalik ve tepki eksikliginden endise duyduklarini
ifade etmektedirler. Zara'nin bir yil iginde yilin yarisindan fazla okula gitmemesi, ebeveynler ve okul arasindaki
kopuklugu gostermektedir. Kiiresel olarak, azinlik veya gdgmen kokenli aileler genellikle kiiltiirel agidan uygun
destege yeterli ve tutarl bir sekilde erisememekte ve bu da okul katilim oranlarmin diismesine ve egitim kesintisi
riskinin artmasina neden olmaktadir (6r. Fong vd., 2022). Bu bulgu, 6zel gereksinimli dgrencilerin yerlestirme
siirecinde ebeveynler ve okullar arasinda yetersiz is birligi oldugunu gosteren Onceki arastirmalarla uyumlu
goziikmektedir (Day1 vd., 2022).

Dil yetersizligi de 6nemli bir zorluk olarak goriilmektedir. Zara, bir yasinda Tiirkiye'ye go¢ etmesine
ragmen, gecikmis egitim miidahaleleri ve sik sik okula devamsizligi Zara’nin Tirkgeyi Ogrenmesini
zorlastirmaktadir. Zara'nin dile maruz kalmasinin siirli olmasi, dilsel agidan farkli gegmislere sahip gocuklarin
genellikle gecikmis veya daha az yogun miidahaleler aldigimi gostermektedir (Conner vd., 2020). Erken
miidahaleler, OSB'li bireylerin sdzel, biligsel ve sosyal becerilerini gelistirmek i¢in ¢ok 6nemlidir (Strain & Bovey,
2011). Egitim programlarina daha erken kayit ve derslere daha iyi katilim, Zara'min dil ile ilgili becerilerini
iyilestirme potansiyeline sahiptir. Ayrica, ebeveyn veya aile aracili miidahaleler, kanita dayali uygulamalar olarak
kabul edilmektedir ve erken yasta uygulandiginda sonuglarin dnemli dl¢iide iyilestigi bildirilmektedir (Oudet vd.,
2024).

Buna ek olarak, kisitlayict egitim politikalar1 gibi sistem kaynakli engeller bu zorluklar1 daha da
kotiilestirmektedir. Tirkiye'de tiim 6zel gereksinimli ¢ocuklar i¢in hayati 6nem tagiyan rehabilitasyon hizmetleri,
MEB tarafindan yiiriitiilmekte, ancak sadece Tiirk vatandaslari bu hizmetlere iicretsiz olarak erigebilmektedir.
Bir¢ok Suriyeli miilteci de dahil olmak {izere vatandas olmayan aileler, bu hizmetleri kendi ceplerinden 6demek
zorunda kalmakta ve bu da temel rehabilitasyon hizmetlerine erisimlerini geciktirmektedir. Ornegin Zara, yedi
yasinda vatandaglik aldiktan sonra bu hizmetlere erigebilmistir, bu da vatandas olmayan bireylerin karsilastigi
esitsizlikleri vurgulamaktadir. Kaya ve Yildiz (2023), gelisimsel engelli gen¢ miiltecilerin, bireysel ihtiyag¢larinin
karsilandigi bir egitime erisimleri olmadig i¢in kendi iilkelerinde okula gitmeyi tercih ettiklerini ifade etmistir. Bu
bulgular, Tiirkiye'deki tiim 6zel gereksinimli bireylerin entegrasyonunu ve gelisimini desteklemek igin aileler ve
okullar arasinda daha giiglii bir is birligi, zamaninda miidahale ve daha kapsayici politikalarin gerekliligini
vurgulamaktadir.

Sosyal Kabul

Bulgular, Zara'nin kapsayici egitime katilimi ve topluma entegrasyonu hakkinda 6nemli bakis agilarini
ortaya koymaktadir. Ozel egitim 6gretmeni, smirli sosyal ve iletisim becerileri nedeniyle Zara'min kapsayici
egitime hazir olup olmadigmna iligkin endiselerini dile getirirken, bagka bir 6gretmen akademik becerilere
odaklanilmasim ve pratik becerilerin ihmal edilmesini elestirmektedir. Bu tutarsizlik, MEB’in (Okul Oncesi
Egitim ve {lkogretim Kurumlar1 Yonetmeligi, 2014) biitiinciil egitime verdigi onemle uyumsuz goriinmektedir.
Kanit temelli uygulamalar, akademik katilim, sosyal beceriler ve davranig yonetimini birlikte igeren stratejileri
savunmaktadir (Alzyoudi vd., 2015; Meindl, 2020), bu da Zara'nin egitimine daha kapsamli bir yaklagim
gerektigini gostermektedir.

Zara, rehabilitasyon merkezinde bazi sosyal ve konusma becerileri sergilemektedir, ancak genel egitime
dahil olmasinin 6niindeki temel engel olarak gosterilen Tiirkge yeterliliginde zorluklar yagsamaktadir. Tiirkge ile
irtibat1 bityiik 6l¢iide okul ve rehabilitasyon merkezleriyle sinirlidir ve sik sik devamsizligi ile Arapga konusulan
ev ortami bu durumu daha da zorlastirmaktadir. Onceki arastirmalar da ebeveynlerin iletisimde yasadig
giicliiklerin gocuklariin sosyal entegrasyonunu ve akranlariyla iliskilerini olumsuz etkiledigini ifade ederek,
baskin dildeki smirl yeterliligin kritik bir sorun oldugunu vurgulamaktadir (Lim vd., 2025). iki dilliligin OSB'li
¢ocuklar iizerindeki etkisi tartismali olsa da (Davis vd., 2021), Zara'nin ebeveynleri ve okul personeli arasindaki
is birligi ile Tiirkge becerilerinin gelistirilmesinin, onun entegrasyonunu destekleyecegi diisiiniilmektedir.
Ebeveynlerin kiiltiirel kimligi korumak i¢in Arapgaya odaklanmasin, onun sosyal ve egitsel entegrasyon firsatlarini
daha da kisitlamasina sebep oldugu goriilmektedir.
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Elde edilen veriler Zara'nin Suriyeli kokeninin onun topluma dahil olmasi iizerinde gok az etkiye sahip
oldugunu gostermektedir. Yasadig1 bolgedeki yogun Suriyeli niifus, katilimeilarin etnik koken yerine dili ana engel
olarak gormelerine katkida bulunmakta ve bir arada yasama duygusunu beslemektedir. Cesitli ¢alismalar, ulusal
dilde yeterlilik ile gégmen c¢ocuklarin sosyal entegrasyonu arasindaki iliskiyi arastirmig ve bu g¢alismanin
bulgularina benzer sekilde, goggmen ¢ocuklarin sosyal kabuliinde bu iliskinin 6nemli oldugunu ortaya koymaktadir
(Cavicchiolo vd., 2023). Zara'nin egitsel yerlestirmesi ve dil gelisimi birlikte ele alinarak onun genel egitime dahil
olma potansiyelini artirmak i¢in is birligine dayali, biitiinciil bir yaklasim gerekmektedir.

Gelecek Planinin Belirlenmesi

Bu c¢alismaya katilan tiim katilimcilar, Zara'nin topluma erigimini artirmak i¢in onerilerde bulunmustur.
Katilimeilar, Zara’nin daha fazla topluma entegrasyonunu saglamak icin ebeveynlerin de girisimlerde bulunmasi
gerektigini vurgulamaktadir. Zara'nin gittigi rehabilitasyon merkezi miidiirii, fatura 6deme ve market alisverisi
gibi uygulamalarin temel toplumsal katilim becerilerini gelistirme potansiyelinin altin1 ¢izmektedir. Katilimcilar
ayrica Zaramin sosyal faaliyetlere ve deneyimlere katiliminin artirilmasinin 6énemini vurgulamaktadir. Ancak
bulgular, Zara'nin sosyal etkilesimlerde ebeveynlerine bagimli oldugunu ortaya koymakta ve bu durum onun
topluma daha genis katilimimni engelleyebilme potansiyeli tasidigini gostermektedir. Ornegin, Zara marketi veya
mahalle oyun parkini tek basina ziyaret etmemekte, bu da ebeveynlerinin asirt korumaciligi veya kiiltiirel
normlarin onun sosyal firsatlarini sinirlayabilecegini gostermektedir. Birkag katilimci, Zara'nin bagimsizligini ve
dahil olmasin1 tesvik etmek i¢in ebeveynlerinin okul ortam1 digindaki sosyal faaliyetlere katilimini aktif olarak
desteklemelerini dnermektedir. Her seyden ote, kapsayict modelin 6ziinde gevresel diizenlemelerin ve destek
hizmetlerinin bilingli bir sekilde tasarlanmasinin yattig1 g6z ardi edilmemelidir (Weaver vd., 2021).

Rehabilitasyon merkezi miidiirli, Zara'nin egitim desteginin haftada sadece iki giinle sinirlt oldugunu ve
bu durumun okula diizenli olarak devam etmedigi gergegi ile degerlendirildiginde almig oldugu egitimin yetersiz
oldugunu vurgulamaktadir. Ayrica, market ¢alisan1 Zara'nin temel aligveris becerileri konusunda yetersiz egitim
aldigin1 belirtmektedir. Katilimeilar, 6gretmenlerin sik sik degismesinin 6grenmenin siirekliligini bozdugunu ve
tutarli 6gretmen-6grenci iligkilerinin gelismesini engelledigini de dile getirmektedir. Tiim bu faktorler, politika
yapicilar ve ilgili profesyoneller tarafindan dikkate alinmalidir. Ideal olarak, aile iiyelerini dilsel ve kiiltiirel
degerlerine saygi ¢ercevesinde siirece dahil etmek, daha siirdiiriilebilir ve anlamli bir ilerlemeyi kolaylastirabilir.

Ayrica, doktor, etkili iletisimin eksikliginin otizmli Suriyeli ¢ocuklarin ihtiyaglarini degerlendirme ve
anlama konusunda 6nemli zorluklar yarattigini ifade etmektedir. OSB'li bireylerin saglik hizmetlerine erisimindeki
engellerle ilgili literatiiriin sistematik incelemesinde (Walsh vd., 2020), bulgular, hizmet saglayicilarin egitiminin
eksikligi, iletisim zorluklart ve sisteme bagli yetersizlikler gibi gesitli engelleri vurgulamaktadir. Bu gozlem,
Malik-Soni ve arkadaslari1 (2022) tarafindan yapilan ve saglik hizmeti saglayicilarinin farkli kiiltiirel gecmiglere
sahip OSB'li bireylerin benzersiz ihtiyaglarini karsilamada karsilastiklart zorluklart vurgulayan bulgularla da
uyumlu goziikmektedir. Bu nedenle, gelecekteki tiim planlarin, tutarli egitim ve toplumsal destekle birlikte kiiltiirel
acidan duyarly, erisilebilir saglik hizmetlerini igermesi gerekmektedir.

Simirhbiklar ve Gelecekteki Arastirmalar icin Oneriler

Bu ¢alismanin bulgularini yorumlarken birkag sinirliligiin dikkate alinmas: gerekmektedir. lk olarak,
veriler ¢ocuktan degil, OSB'li bir ¢ocukla dogrudan etkilesimde bulunan kisilerden toplanmistir. Cocugun bakis
acisinin da dahil edilmesi, diger katilimcilarin fark edemedigi ek bilgiler saglayabilirdi. Ikincisi, calisma
Tiirkiye'de Suriyeli miiltecilerin en yogun oldugu illerden birinde gergeklestirilmistir. Dolayisiyla, bulgular
iilkenin diger bdlgelerine genellenemeyebilir. Gelecekteki aragtirmalar, sonuglarin daha genis bir bolgede farkli
degiskenler agisindan degerlendirilebilmesi igin Suriyeli niifus yogunlugunun daha diisiik oldugu illerde de
yapilabilir. Ayrica, bu c¢alisma oncelikle OSB'li bir ¢ocuk hakkindaki algilara odaklandigindan, algilarin
engellilige gore nasil farklilik gdsterebilecegini anlamak i¢in diger 6zel gereksinimli bireylerden elde edilen veriler
de incelenmelidir.

Profesyoneller icin Oneriler

Bu ¢alisma, politika yapicilar ve uygulayicilar icin bazi éneriler sunmaktadir. ilk olarak, her bireyin
egitim ve esit firsatlara erisim hakki evrensel bir hak oldugu i¢in, 6zel gereksinimli 6grencilerin vatandaglik
durumu, rehabilitasyon merkezlerine erigim i¢in bir kriter olarak degerlendirilmemelidir. Ayrica, etnik kdkeni ve
engelliliginden kaynaklanan dil engelleri ve sosyal izolasyon gibi ikili zorluklarin iistesinden gelmek icin, 6zel
gereksinimli gogmenler ve 6gretmenleri igin pedagojik dil 6gretim programlari gelistirilmesi dnerilmektedir. Buna
paralel olarak, daha erken, daha tutarli ve ebeveynlerin destegiyle yapilan miidahalelerin 6grencilerin dil, sosyal
ve uyum sonuglarini iyilestirebilecegi de makul bir varsayimdir. Ugiincii olarak, aileler ve dgretmenler arasinda
nitelikli is birliginin artirilmasi da dnemli sisteme bagli iyilestirmelerden biridir. Ozel egitim 6gretmenlerinin (hem
okulda hem de rehabilitasyon merkezlerinde) 6grencilerle uzun vadeli ve degismeden ¢alismasi da 6zel egitimin
kalitesi agisindan onemli goziikmektedir. Son olarak, 2030 Siirdiiriilebilir Kalkinma Hedefleri'nin de giindeminde
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yer alan kapsayic1 bir egitim sistemi ve kapsayici bir toplum yaratmak hem 6zel gereksinimli bireylerin hem de
goemenlerin esit firsatlara dayali adil ve kaliteli bir yagam siirmeleri igin temel kosullardan biri olarak one
¢ikmaktadir.

Sonug¢

Bu calisma, Tiirk toplumunda otizmli bir Suriyeli ¢ocugun sosyal yasaminda engellilik ve gd¢men
statiistinliin kesisiminin dogurdugu zorluklar1 gostermektedir. Ekolojik sistemler teorisinin her bir katmanim
inceledigimizde, bazi sinirlamalar ortaya ¢ikmaktadir: Zara'nin ge¢ tani almasi, vatandaglik statiisii nedeniyle
rehabilitasyon merkezinden yararlanamamasi, okul ve aile arasindaki sinirli is birligi, sik 6gretmen degisiklikleri,
dil engelleri ve engelliliginin toplumda gd¢cmen statiisiinii golgelemesi. Kapsayicilik, sadece egitim ortamina
yerlestirme veya toplumda varlik gostermek degildir. Kaliteli bir kapsayicilik saglamak igin, politika ve
uygulamadaki tim engelleri kaldirmak, farkliliklara uygun kaliteli ortamlar saglamak ve bireylerin bagimsiz
bireyler olarak yasamlarini slirdiirmelerini saglamak gerekmektedir.
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Abstract

Introduction: This study explored the extent to which a Syrian child with autism spectrum disorder (ASD) in
Tiirkiye could access inclusive, community-based settings. Particular attention was given to the potential for
exclusion from education and social life arising from the child’s dual status as both disabled and a refugee.

Method: A qualitative case study design with an interpretive approach was employed. Participants included 11
individuals (e.g. parents, teachers, physician, grocery staff), men and women aged 15-55, from the child’s
educational/social/healthcare environments. Data were collected through semi-structured interviews conducted in
Turkish and, for Arabic-speaking participants, via an interpreter. The data were analysed thematically using an
inductive approach within the framework of Ecological Systems Theory.

Findings: Three key themes emerged: educational engagement, social acceptance, and planning for the future.
Overall, several barriers were identified, including limited educational access, language barriers, and insufficient
school-parent collaboration. Disability was perceived as more influential than refugee status in shaping social
acceptance. Participants also drew attention to frequent teacher turnover and the requirement of citizenship for
access to certain special education services.

Discussion: The findings demonstrate that the child experienced unique difficulties arising from the intersection
of disability and refugee status. The barriers indicated above exacerbated the challenges associated with ASD.
Early intervention in special education is critical, yet in this case, access to rehabilitation was only possible after
citizenship was obtained, representing another delay.

Implication: Being both disabled and a refugee underscores the need for early, consistent, and inclusive systemic
approaches to ensure equitable access to education and support services.

Keywords: Inclusive education, autism spectrum disorder, Syrian refugees, inclusive society, social acceptance,
ecological systems theory.
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Introduction

As classrooms become increasingly diverse with the growing presence of ethnic minority students, it is
essential to consider cultural differences to ensure an inclusive educational experience for all learners (Estrem &
Zhang, 2010). The growing body of research highlighting the benefits of inclusive education is driving its rising
popularity (Alquraini & Gut, 2012). Successful implementation of inclusive education, encompassing "attendance"
and "involvement," requires contextual factors such as parental support, peer influence, and strong relationships
among teachers and the community (Ginner et al., 2022). International research suggests that instructors'
unconscious biases toward certain groups can influence their practices (Mclntosh et al., 2014). For example,
Gilliam et al (2016) found that teachers think black boys are more likely to act out than white boys. In addition,
the US Department of Education (2014) addressed that students with special needs are twice as likely to be
suspended as their peers without disabilities, and black students are three times more likely than white students.

Moreover, in addition to the growing cultural diversity within classrooms, there is also a notable increase
in the enrollment of children with disabilities. According to the US National Center for Education Statistics (2021),
40.8% of students with autism spectrum disorder (ASD) spend at least four-fifths of their class time with their
peers without disabilities. ASD is a neurodevelopmental condition characterized by impairments in social
communication, social interactions, and distinct behavioral features. Individuals with ASD may exhibit a range of
language-related challenges, including difficulties with pragmatic language or, in some cases, significantly limited
or absent verbal communication abilities (The American Psychiatric Association [APA], 2022). The Centers for
Disease Control and Prevention (CDC, 2024) states that ASD is present in all racial and ethnic groups. However,
there is a lack of research on cultural differences in ASD symptomatology, diagnosis, intervention, and acceptance
(Harris et al., 2020). Research indicated underrepresentation in ASD research for ethnically and/or linguistically
diverse individuals with ASD and their families (Hilton et al., 2010; Pierce et al., 2014). Identifying this concern
in research is crucial for enhancing culturally relevant assessments and services, particularly in addressing the
underdiagnosis and overdiagnosis of minority groups (Begeer et al., 2009; Mandell, 2009). The difficulty of
accessing diagnostic, treatment, and supportive services in rural areas (Antezana et al., 2017), language barriers,
especially for those who speak another language (Malik-Soni et al., 2022), and parental stigma concerns are some
of the barriers (Fox et al., 2017) addressed as several drawbacks that deprive individuals with ASD from being
part of the society.

According to the Ministry of National Education (MoNE) of Tiirkiye, there has been a fivefold increase
in the number of children with disabilities placed into general education classrooms for the purpose of inclusive
education (MoNE, 2020). The limited body of research regarding societal attitudes toward children with ASD in
Tiirkiye presents mixed findings. A study highlights instances of social discrimination faced by children with ASD
(Uz & Kaya, 2018), while others report positive attitudes toward this population (Giil & Barig, 2023;
Haciibrahimoglu & Ustaoglu, 2019). However, the language and cultural challenges experienced by minority
students with disabilities, particularly students with ASD, remain largely underexplored in Tiirkiye (i.e. Eker etal,
2023; Oner et al, 2020; Uyan-Semerci & Erdogan, 2018). To comprehend what Tiirkiye offers regarding the
promotion of appropriate access for students with disabilities, especially for those with ASD, in community-based
settings, available special education support services and the practice of inclusive education in Tiirkiye should be
explained.

Special Education Services in Tiirkiye

Tiirkiye requires all children to attend school until the 12th grade. The educational path includes
preschools, primary, middle, and high schools offering both general and special education. School staff, parents,
or any authorized individual can refer someone for diagnosis. In Tiirkiye, access to special education services
requires a formal assessment conducted by hospitals and Guidance and Research Centers (GRC), which includes
obtaining an official diagnosis of a disability. Beyond the diagnosis, this comprehensive evaluation encompasses
determining the severity of the disability, analyzing developmental characteristics, assessing the current level of
performance, and outlining appropriate educational interventions. Additionally, the government authorizes private
entities to establish rehabilitation centers that offer services aligned with those provided by GRCs. These centers
function as subcontractors, providing eight hours of individualized educational support and four hours of group
educational support for each diagnosed individuals, all funded by public resources (Regulation on Special
Education Services, 2018).

Inclusive Education Context in Tiirkiye

Inclusive education seeks to ensure quality education for all individuals by addressing their unique needs
(Ainscow, 2020; Sakiz et al. 2024). In Tiirkiye, this approach predominantly focuses on meeting the needs of
children with disabilities, often overlooking the ethnic and cultural diversity within this population (Hazir & Harris,
2025; Sakiz & Sarigali, 2019; Sakiz vd. 2024). Special education policy in Tiirkiye emphasizes the necessity of
appropriate placement for children with disabilities, prioritizing their inclusion in general education classrooms to
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the greatest extent possible (Decree Law on Special Education, 1997). Research indicates that the implementation
of inclusive practices requires significant improvement. Factors contributing to this include teachers' insufficient
knowledge of inclusive education (Amag, 2021), inadequate collaboration between school staff and parents
(Unluol-Unal et al., 2025; Rakap & Kalkan, 2019), and teachers' low expectations of children with disabilities
(Sazak-Pinar & Sucuoglu, 2013).

The present study was conducted in a province of Tiirkiye, which has the highest concentration of
diversity, accounting for over 30% of the Syrian population in the region (Refugee Association, 2024). Studies on
Syrian refugee children in Tiirkiye have identified significant challenges, including language barriers (Hazir, 2025;
Memigoglu et al., 2021; Serin & Pasli, 2021), socio-cultural difficulties (Eker et al., 2023), limited parental support
(Cavkaytar et al., 2021; Ergiin & Ozsoz, 2022), restricted access to educational opportunities (Unay et al., 2021)
and the need for additional support in the areas of social skills and early literacy among refugee children with
developmental deficiencies (Cam, 2023; Capan, 2023). Among this population, Syrian children with ASD are
particularly vulnerable, as their challenges stem not only from their disability but also from their diverse socio-
cultural backgrounds (Eker etal., 2023). Consequently, it is essential to investigate whether these students have
equitable access to inclusive, community-based educational settings.

The Purpose of the Study

To foster harmonious coexistence, the community must adopt flexible, supportive, and inclusive
approaches to embracing immigrants with disabilities (Sakiz vd. 2024). Restricting access to community-based
settings may exacerbate social exclusion and lead to community rejection. Despite the significance of this issue,
no existing research has examined the social involvement and acceptance of Syrian children with ASD within
community-based contexts in Tiirkiye. This study aims to address this gap by exploring the meaningful access of
a Syrian child with ASD to inclusive, community-based settings in Tiirkiye. The following main and sub-research
questions guide the research:

1. To what extent does a Syrian child with ASD have meaningful access to community-based settings within
the framework of Tiirkiye's inclusive education approach?

2. How does the Turkish community perceive a Syrian child with ASD?

3.  What measures are currently implemented to promote the social inclusion of a Syrian child with ASD in
the Turkish community?

4. What strategies are necessary to develop inclusive, community-based settings for Syrian children with
ASD?

Method
Design of the Study

This research employed a qualitative case study design supported by an interpretive approach (Yin, 2014),
aiming to gain an in-depth understanding of the perspectives and experiences of individuals (Cohen et al., 2011)
interacting with a Syrian individual with ASD within an ecological context. Consequently, the research was
structured to gather insights from participants, aiming to find out their perceptions of the primary subject of the
study, a child with ASD, and to examine how these perceptions shape their behaviors toward the child.

Ecological Systems Theory

The data analysis for this study was conducted using Bronfenbrenner's Ecological Systems Theory, which
provides a comprehensive framework for understanding the structure of inclusive education. This theory
emphasizes that individual development must be examined by considering the individual’s internal world, their
surrounding environment, and their relationships with others (Bronfenbrenner, 2000). Bandura (2006) similarly
underscores that individuals do not exist in isolation but rather function within dynamic, interdependent systems,
where behaviors, beliefs, and perspectives of all societal members contribute to fostering inclusivity.

Bronfenbrenner’s (1979) model identifies four interconnected layers within the ecological system
microsystem, mesosystem, exosystem, and macrosystem. In 1986, Bronfenbrenner introduced the Chronosystem
as a fifth layer for the impact of temporal changes and substantial life events. The microsystem is the innermost
layer where direct interactions occur between individuals, such as those within families, schools, and peer groups.
Mesosystem represents the connections and relationships between units of the microsystem, such as the
interactions between a child’s home and school. Exosystem is the layer of external factors that indirectly affects
individuals, including social media, economic conditions, and broader societal structures. Macrosystem includes
cultural values, language, religious beliefs, and legal systems that can shape societal norms and impact interactions
among stakeholders. Chronosystem comprises the dimension of time, reflecting the impact of significant life
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events such as migration, war, or divorce. Starr et al (2016) highlighted the relevance of this system in special
education research, particularly when focusing on ethnically and linguistically diverse families. Throughout this
study, the theoretical framework highlights the interconnectedness of personal and societal factors, making it
particularly relevant for examining inclusive education within diverse and complex contexts.

Participants

The study involved a total of 11 participants, all of whom had direct interactions with Zara (pseudonym). Zara
is a 12-year-old Syrian-born individual who was diagnosed with ASD at the age of nine by a GRC in Tiirkiye. Zara’s
family migrated from Syria to Tiirkiye, when she was one year old, following the onset of the Arab Spring. She was
raised in an Arabic-speaking environment and has been receiving Arabic lessons for a few hours each week since the
age of six.

At the age of seven, Zara was granted Turkish citizenship and began attending a Turkish-speaking school.
During her first two years in school, Zara exhibited challenges with social interaction, communication, and language.
However, these difficulties were initially attributed to her Syrian background rather than ASD, as reported by her parents.
Upon her teachers' recommendation, Zara's family sought an evaluation at the GRC when she was nine years old, where
she was formally diagnosed with ASD. Since her diagnosis, Zara has been enrolled in a special education school and has
received additional support services from rehabilitation centers, funded through public resources.

To examine how Zara's diagnosis of ASD and her Syrian background intersect within the framework of an
inclusive community, as interpreted through the lens of Ecological System Theory, the study included 11 participants
from Zara’s community and environment (see Figure 1). These are; representing different layers of the child’s ecological
context, including immediate family members (father, mother, brother), school staff (principal, teachers, and teaching
assistant), rehabilitation center staff (principal and teacher), a community member (grocery store staff), and a healthcare
provider (family physician) (please see table 1 for detailed demographic information).

Semi-Structured Interview

To obtain comprehensive insights, an interview form was employed (Brinkmann & Kvale, 2018) to explore
participants' conceptualizations of an inclusive community, as well as their perceptions and practices concerning Zara’s
situation. Furthermore, to ensure the comparability of the data, all participants were asked essentially the same semi-
structured questions. As Brinkmann and Kvale (2018) also stated, semi-structured interviews allow the researcher to ask
follow-up questions freely, so different follow-up questions were asked to understand the experiences specific to the
participant's social role (e.g. mother, father, teacher, community members, grocery staff, physician). The interview
questions were collaboratively developed by three researchers through a consensus-driven process, resolving any
disagreements over the course of three deliberation sessions. Additionally, the finalized interview questions were
reviewed by two external experts in the field to enhance their validity and ensure alignment with the study’s objectives.

Table 1
Demographic Information
Sex Age Role Code Ethnicity
M 50-55 Father Father Arab
F 40-45 Mother Mother Arab
M 15-20 Brother Brother Arab
M 35-40 Special education school principal P1 Turkish
M 25-30 Main teacher in the special education school T1 Turkish
M 25-30 2nd teacher in the special education school T2 Turkish
F 25-30 Principal of the rehabilitation centre P2 Turkish
F 25-30 Teacher in the rehabilitation centre T3 Turkish
F 20-25 Teaching assistant in the rehabilitation centre TA Turkish
M 40-45 Grocery store staff GS Arab
M 35-40 Family physician Physician Turkish

To enhance the reliability of the data collection form, a pilot study was conducted with two individuals
who met similar participant criteria but were not included in the final sample. Feedback from this pilot study was
used to improve the clarity and sequencing of the questions. In addition, inter-coder reliability was checked at the
beginning of the analysis process: three researchers independently coded sample transcripts. Then they compared
their results, achieving a high level of consistency before proceeding with the full dataset. As an illustration, one
guiding interview question was: “How do you perceive the participation of children with ASD in community or
school activities?”
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Figure 1
Ecological System Theory

Chronosystem
Migration to Tiirkiye, being diagnosed with ASD

Receiving special education in various systems

Macrosystem

Culture, language, religion, education system

Exosystem

Physician, the staff at the grocery store

Mesosystem
School principal, 2nd teacher in the school

Rehabilitation center principal

Microsystem

Father, mother, brother

Main teacher in the school, teaching assistant

Teacher in rehabilitation center

Zara

(Individual with ASD)

Data Collection Process

Data collection was conducted through a combination of face-to-face and telephone interviews, each
lasting an average of 35 minutes. While the majority of participants consented to audio recordings of their
interviews, one participant declined; for this individual, two researchers independently took detailed notes. The
primary language of data collection was Turkish; however, two bilingual in-service teachers conducted interviews
in Arabic for family members who were Arabic speakers. Additionally, these two in-service teachers acted as
interpreters during the interviews. They both independently translated the recorded interviews into Turkish, with
only minor discrepancies noted between their translations. Subsequently, the researchers, proficient in English,
translated the Turkish transcripts into English, ensuring accuracy and consistency in the representation of the
content across all translations.

Data Analysis

Thematic analysis, utilizing an inductive approach (Saldana, 2011), was employed to analyze the data in
this study. The analysis followed a systematic code-category-theme process. After identifying codes and categories
from the data, the researchers determined three themes that effectively addressed the research questions (Saldana,
2011). The identified themes and their corresponding categories are shown in Table 2.

Table 2

Themes and Categories

Themes Categories
Educational placement
Educational engagement Student's capabilities
Current educational status
Acceptance in an inclusive education setting
Acceptance of the community
About the family
About the school
About the community
About the system

Social acceptance

Mapping out a future plan
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Cohen et al. (2011) and Denzin and Lincoln (2018) highlight the significance of transferability and
confirmability in research. Transferability involves the ability to obtain consistent data across diverse sources and
social contexts using standardized tools, thereby enhancing the study's credibility. To ensure reliability, three
researchers coded all the transcribed raw data independently. Inter-coder agreement reached 90%, and any
seemingly inconsistent data were resolved through consensus among the researchers until complete agreements
were finalized. Further, themes were determined through collaborative discussions on various codes and
categories.

The procedure for data analysis was framed the Ecological Systems Theory, enabling researchers to
categorize Zara's experiences within the theory’s ecological layers. Codes such as "language barriers" and "teacher
perceptions" were associated with the direct interactions within Zara's Microsystem, specifically her family and
school environments. Parental involvement in her education was analyzed within the Mesosystem. Economical
factors and local policies were coded under the Exosystem, while societal attitudes toward refugees and individuals
with ASD were situated within the Macrosystem layer. Finally, Zara’s migration experience and late diagnosis of
ASD were explored within the Chronosystem. This comprehensive framework facilitated a holistic understanding
of the data, ensuring that each research question was thoroughly addressed within its ecological context.

To enhance the trustworthiness of the study, we employed various strategies. Throughout all stages of the
research, as a peer debriefing, three researchers independently analysed the transcriptions and discussed them until
consensus was reached. These discussions generally focused on critical questioning, reducing potential biases, and
clarifying themes. In addition, bilingual translators discussed the mutual translations with the researchers to ensure
the accuracy of culturally appropriate translations, and the final decision on the accuracy of the translations was
made in the last session. To ensure the transferability and confirmability of the research, regular peer debriefing
were conducted to follow up on the coding and explanations.

Researcher Reflectivity

This study highlights the importance of researcher reflexivity in qualitative research to enhance rigor and
objectivity (Cohen et al., 2011). The research topic was influenced by the regional expertise and professional
experiences of two special education researchers, focusing on Syrian students with ASD and the challenges of
cultural barriers due to migration in the region. The use of Ecological Systems Theory provided a structured
framework for data analysis, minimizing researcher biases by emphasizing the interaction between individual and
environmental factors.

To further mitigate bias, the researchers employed evidence-based data collection and analysis. Audio
recordings were used for interviews, except in one case where detailed notes were independently taken and cross-
verified. A third researcher, uninvolved with the migrated region, transcribed the recordings to ensure impartiality.
The integration of the theoretical framework added rigor by organizing the data systematically, enhancing its
confirmability, transferability, and applicability to broader contexts, ultimately bolstering the study's reliability.

Findings

This study examined the meaningful access of a Syrian individual with ASD to community-based settings
within the framework of inclusive education approach in Tirkiye. Data collected through interviews were
systematically analyzed and categorized into three primary themes: (a) educational engagement, (b) social
acceptance, and (¢) mapping out a future plan. The first and second sub-research questions were addressed through
the themes of educational engagement and social acceptance identified in the analysis. The third sub-research
question was addressed through the theme of mapping out a future plan.

Educational Engagement

This theme described participants' perspectives related to the child's educational engagement, which is a
major component for meaningful access to community-based settings. Participants underlined three specific
matters related to the child's educational engagement. The first was educational placement. A few participants
mentioned the placement services for individuals who are not citizens, which was Zara’s' situation prior to her
acquisition of Turkish citizenship at the age of seven. The rehabilitation center principal (P2) indicated, "They
[Non-Turkish citizens] cannot benefit from rehabilitation services. She couldn't have been enrolled in any public
school because she [is from Syria] was not a citizen of Tiirkiye at that time". Additionally, some participants
provided critiques regarding Zara's current educational placement. Some of their statements included the
following:

As her level of education increases and the level of readiness increases, her diagnosis may change and
also her placement. In other words, GRC might be contacted on this placement issue (P1). I would love
her to be part of the inclusive education, but GRC decided it is going to be a 'special education school'.
The school is very nice but she always screams at home on the days she goes there. She doesn't shout on
the days she doesn't go. She learns these behaviors from other children ther (Father).
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The second key issue pertained to the student's capabilities. Nearly all participants noted the student's
ability to communicate verbally, emphasizing both her receptive and expressive language skills, albeit limited in
Turkish. Each participant's evaluation of this issue was influenced by their own perspectives, roles, and the
language they spoke. While family members predominantly assessed the issue from the standpoint of the Arabic
language, teachers and administrators primarily approached it from the perspective of Turkish. Some of the
participants' statements related to this category included the following:

She speaks Arabic and a few Turkish words, as far as she learned from the rehabilitation center. Her
Arabic is better (Mother). Since we don't know Arabic, we do not understand her. Her proficiency in
Turkish is very limited. Her Turkish language skills are not at the same level as those of typically
developing children (T1). Yes, she has some difficulties because she knows very little Turkish. She also
knows very little Arabic. For this reason, we cannot communicate with her very much (GS).

In addition to communication, some participants highlighted her capabilities in social skills such as
initiating conversation, supporting other children, participating in activities, and being interested in hobbies. The
school principal (P1) underlined, "She is a child who can guide other individuals with ASD in her class when
necessary. She is a child who holds other students' hands and takes them to the playground". Another sample
statement was as follows: “Zara constantly calls me, "how are you?" even as I pass the door. This is not a situation
expected from an autistic student. Zara continues the communication when I initiate it, but she can also initiate
communication” (P2).

Third, the current educational status was identified as a significant category within the theme of
educational engagement. Some participants expressed concerns regarding the existing circumstances. Some of the
participants' statements regarding this category included the following:

This child's education started very late. It would have been much better if it had started at an earlier age

(T2). She has autism and has been receiving special education since she was 9 years old, we have only

been together for three years. It is late, of course, and the (Syrian) war also has an impact. She is limited

in literacy skills (P2).

The issue of school attendance was highlighted within the category of her current educational status. The
teacher in the special education school underlined, "Zara has some problems with attending school. It has been
about two and a half months since school started, but she was here for 13-14 days in total". Her brother also stated
that as follow:

She never goes to school (Brother). Zara goes to both rehabilitation center and special education school,
but we receive negative results regarding the school. The school does not meet our expectations. She
didn't go last week. She didn't want to go to school. That's why I don't want to send her again. The bus
driver saw my daughter running away, but he didn't even stop the bus or pay attention and continued on
his way (Mother).

Social Acceptance

This theme explored the participants' perspectives regarding the student's involvement in the community,
especially in educational setting. The statements were categorized into two key aspects. The first aspect concerned
her potential acceptance in an inclusive educational setting. Opinions on Zara's potential participation in inclusive
education were divided, with some advocating for her inclusion in a learning environment alongside peers without
disabilities, while most believed she would not be able to effectively receive education in such a setting. Some of
the participants' statements regarding this category included the following:

My daughter is very smart; she has higher potential. She just needs a little support (to be in inclusive
education) (Mother). She might be in an inclusive education. Zara is a socially self-sufficient child. She
can meet her own needs. Zara is now 12 years old, but when you see her, you cannot say that she is autistic
or a student with disabilities (P2).

On the contrary:

I do not think that she is yet at a level to be educated with normally developing children. Although she
does not have problem behaviors, there are some deficiencies in social interaction (T1). I don't think it is
feasible. The obstacle is autism. There is also a language barrier related to being Syrian. Therefore, she
can't receive education with her peers in general education schools (T2).

The second aspect regarding the theme of social acceptance was the acceptance of the community. All
participants excluding family members reported that Zara's Syrian ethnicity does not pose a disadvantage for her.
Participants mentioned several reasons that affect Zara’s acceptance level in community. While most of the
participants directed the situations related to family members, some underlined the student's diagnosis. Some
statements for this category were as follows:
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I don't think she is accepted. Zara feels that she is different (Mother). No, there is no disadvantage to
being Syrian, but there is one due to autism. At present, she does not draw much attention because she
has learned some Turkish. Exclusion is not based on her Syrian background (TA). There is no difference
between Syrian and Turkish people. The tendency to reject is influenced by how much value parents place
on their child, which is similarly appreciated by other people (T3). Interaction with the parents is required
to ensure this. We are experiencing a problem in this regard since Zara's parents are Syrian. We need a
translator to communicate with them (T1).

Mapping Out a Future Plan

This theme explored the expectations, suggestions, and solutions proposed by participants based on their
experiences with the student and/or their involvement in facilitating meaningful access for her. Participants
presented their recommendations for progress across four distinct categories. The first category focused on the
family. Participants offered suggestions and guidance on how family members could support the student's
socialization and help her acquire practical life skills. Some of their statements regarding this category included
the following:

She can go to pay bills with her father and/or mother. After learning mathematics, when she goes to the
grocery store, for example, parents can wait behind and direct Zara (P2). Parents should support her to
socialize more. For example, she goes swimming. This is very good for her. I think she should participate
in such social activities (TA).

The second category focused on the school. Some participants expressed their expectations from both the
rehabilitation center and the special education school to support the students' daily living skills and experience in
out-of-school environments. The teacher in the rehabilitation (T3) center indicated, "...our out-of-school activities
are a bit inadequate". Some of the participants' statements for this category were as follows:

I expect the school to change her behavior and provide her an appropriate education (Mother). A little

more emphasis needs to be placed on daily living skills. Here, many different skills are studied, but we

are lacking in practice (P2). Not much is done to develop children's social skills. We remain limited. For
this reason, it would be much better if children were prepared for the future by working on social skills

(T2).

The third category focused on the community. Some participants expressed their viewpoints about how
she acts or is treated in real-life settings. Her mother said, "She goes to the playground, but I accompany her there.
She doesn't interact much with her peers there. She generally stays away from them". The staff at the grocery store
underlined, "I treat her the same way I treat a normal customer. When she wants to buy something, she goes and
gets it, but payment is done by who accompanies her." In addition, a participant drew attention to how these
behaviors in community can be shaped as follows: "Greater exposure to these individuals is one of the basic
conditions for social acceptance. Individuals who have not experienced it cannot understand the situation or may
make fun of it" (T3).

Several participants also underlined that language is one of the most important variables in the roadmap
for the student to be accepted in community-based settings. The second teacher in the special education school
stated, "There is also a language barrier related to being Syrian". Another statement for this category was as follow:

First of all, the biggest obstacle we face is language, that is, Turkish. Since we are in Tiirkiye, I do not
think very positively about Zara's future due to the language problem. Her condition may remain the same
or worsen (Mother).

Lastly, the fourth category focused on the system. The findings about the system were placed under two
separate headings, including the education system and the healthcare system. Some participants highlighted the
need for improvement in the education system by regarding the steps that need to be taken. Some of the
participants' statements for the category were as follows:

...A problem in our special education schools. Children cannot continue with the same teachers for 5
years. Consistency is very important. Someone works with a child for a year, then another teacher takes
him/her the next year (T2). According to her report, we can have her for 2 days a week, totaling 6 hours
(P2). This child receives training here for one hour a week. This is one hour of training. This will not be
enough for the education of children. What will these children learn in an hour? This would be very
difficult for them." (GS) (Note: Zara is accompanied to a grocery store by her teacher from the
rehabilitation center (T3) as part of a support service designed to teach her shopping skills, as scheduled
by the Rehabilitation Center).

The family physician stated about the healthcare system. His statement was as follows: “One of the family
physician’s duties is to communicate with these individuals and provide the necessary medical support, but
unfortunately, we do not feel very competent in this regard. On the other hand, unfortunately, access to child
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psychiatry is not easy. First, child psychiatrists need to be in the field more. It is challenging to reach or find an
appointment for these experts.”

Discussion

The findings of this study indicated that some barriers complicate the inclusion of a Syrian child with
ASD in community-based settings in Tiirkiye. These barriers and possible solutions were discussed in the
following sections.

Educational Engagement

The findings highlight multiple barriers to the educational and social inclusion of Syrian children with
ASD in Tiirkiye. These barriers echo patterns documented internationally among individuals with ASD from
culturally and linguistically diverse backgrounds (Conner et al., 2020; Imanpour et al., 2025; Papoudi et al., 2021).
A critical issue is parental dissatisfaction with school placements, as evidenced by Zara's parents, who felt her
special education school failed to meet their expectations. They attributed Zara’s inappropriate behaviors, such as
yelling, to her interactions with classmates and expressed concerns about the lack of awareness and response from
school staff regarding these behaviors. Zara’s frequent school absences, underlined as more than half of the school
year, illustrate the disconnection between parents and school. Globally, families from minority or immigrant
backgrounds often face inconsistent access to culturally appropriate support that contributes to lower rates of
school engagement and higher risk of educational disruption (e.g., Fong et al., 2022). This finding aligns with
previous research indicating insufficient collaboration between parents and schools during the placement process
for students with disabilities (Day1 et al., 2022).

Language proficiency is also found as a significant challenge. Despite immigrating to Tiirkiye at the age
of one, Zara’s Turkish fluency remains limited due to delayed educational interventions and frequent absences.
Zara’s limited exposure to language demonstrates that children from linguistically diverse backgrounds often
receive delayed or less intensive interventions (Conner et al., 2020). Early interventions are essential for
individuals with ASD to enhance verbal, cognitive, and social skills (Strain & Bovey, 2011). Earlier enrollment in
educational programs and better participation to classes would potentially improved Zara’s outcomes. Moreover,
parent or family mediated interventions are widely regarded as evidence-based practices, with substantially
improved outcomes reported when they are introduced at an early age (Oudet et al., 2024).

Additionally, systemic barriers such as restrictive education policies worsen these challenges.
Rehabilitation services in Tiirkiye, which are vital for all children with disabilities, are MoNE-funded but only
accessible free of charge to Turkish citizens. Non-citizen families, including many Syrian refugees, must pay out
of pocket, delaying their access to essential rehabilitation services. Zara, for instance, could only access these
services after obtaining citizenship at age seven, underlining the inequalities faced by non-citizen individuals.
Kaya and Yildiz (2023) found that young refugees with developmental disabilities prefer schooling in their home
countries, as they were unable to access education that met their individual needs. These findings emphasize the
need for stronger collaboration between families and schools, timely interventions, and more inclusive policies to
support the integration and development of all individuals with disabilities in Tiirkiye.

Social Acceptance

The findings provided insights into Zara’s integration into the inclusive education and the broader
community. While her special education teacher expressed their concerns related to her readiness for inclusive
education due to limited social and communication skills, another teacher critiqued this focus on academics at the
expense of practical skills. This imbalance appears misaligned with the Ministry of National Education's
(Regulation on Preschool Education and Primary Education Institutions, 2014) emphasis on holistic education.
Evidence-based practices advocate for strategies that integrate academic engagement, social skills, and behavior
management (Alzyoudi et al., 2015; Meindl, 2020), suggesting the need for a more comprehensive approach to
Zara’s education.

Zara demonstrates some social and conversational abilities in the rehabilitation center but faces challenges
in Turkish proficiency, cited as the primary barrier to her inclusion in mainstream education. Her limited exposure
to Turkish, largely confined to school and rehabilitation centers, is compounded by frequent absences and her
Arabic-speaking home environment. Previous research also underlined limited competence in the dominant
language as a critical concern, as parents anticipated that communication difficulties would negatively affect their
children’s social integration and peer connections (Lim et al., 2025). While bilingualism's impact on children with
ASD remains debated (Davis et al., 2021), enhancing Zara’s Turkish skills through collaboration between her
parents and school staff could support her integration. Parental focus on Arabic, though preserving cultural
identity, further restricts her opportunities for social and educational inclusion.
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Zara's Syrian heritage appears to have minimal impact on her inclusion. The high Syrian population in
the region they live fosters a sense of coexistence, with participants identifying language, rather than ethnicity, as
the main barrier. Various studies investigated the the relationship between proficiency in the national language
and the social integration of immigrant children. Similar with our studies findings the relationship appeared to be
significantly predicting the social inclusion of immigrant children (Cavicchiolo et al., 2023). Addressing Zara’s
educational placement and language development requires a cooperative, holistic approach to enhance her
potential for inclusion in mainstream education.

Mapping out a Future Plan

All participants in this study provided recommendations to enhance community-based access for Zara.
Beyond the immediate family, participants emphasized the need for parental initiatives to foster greater community
integration. The principal of Zara's rehabilitation center highlighted her potential to develop essential community
involvement skills, such as bill payment and grocery shopping. Participants also underscored the importance of
increasing Zara's participation in social activities and experiences. However, the findings revealed Zara's reliance
on her parents during social interactions, which may hinder her broader community engagement. For instance,
Zara does not independently visit the grocery store or neighborhood playground, suggesting that parental
overprotection or cultural norms may be limiting her social opportunities. Several participants recommended that
Zara's parents actively encourage her involvement in social activities outside the school environment to promote
her independence and inclusion. After all, no one should ever forget that the intentional design of the environment
and support are the essential part of the inclusive framework (Weaver et al., 2021).

The principal of the rehabilitation center highlighted that Zara's educational support was limited to only
two days per week, which was inadequate given her irregular school attendance. Additionally, grocery store
employees noted Zara's insufficient training in essential shopping skills. Participants also expressed concerns about
the frequent turnover of teachers, which disrupted continuity in learning and hindered the development of
consistent teacher-student relationships. All these factors should be considered by policy makers and related
professionals. Ideally, involving family members in ways that honor and reflect their linguistic and cultural context
may facilitate more sustained and meaningful progress.

Moreover, the family physician reported that the lack of effective communication posed significant
challenges in assessing and understanding the needs of Syrian children with autism. In the systematic review of
the literature about barriers to healthcare for individuals with ASD (Walsh et al., 2020), findings highlighted
several obstacles including lack of provider training, communication difficulties, and systemic inadequacies. This
observation also aligns with findings by Malik-Soni et al. (2022), which underscore the difficulties faced by
healthcare providers in addressing the unique needs of individuals with ASD from diverse cultural backgrounds.
Thus, any future plan should incorporate culturally responsive, accessible health services along with consistent
educational and community-based support.

Limitations and Suggestions for Future Research

Several limitations must be acknowledged when interpreting the findings of this study. First, data were
exclusively collected from individuals who interacted with a child with ASD, rather than from the child herself.
The inclusion of the child's perspective could have provided additional insights that other participants might not
have captured. Second, the study was conducted in a province in Tiirkiye with one of the highest concentrations
of Syrian refugees. Consequently, the findings may not be generalizable to other regions of the country. Future
research could bring various aspects from provinces with lower Syrian population densities to enhance the broader
applicability of the results. Additionally, this study primarily focused on perceptions about a child with ASD, so
the data from individuals with other disabilities should also be examined to understand how perceptions might
differ based on disability.

Implications for Professionals

This study offers some recommendations for policymakers and practitioners. Firstly, considering every
individual's universal right to education and equal opportunities, the citizenship status of students with special
needs should not be considered a criterion for accessing rehabilitation centres. Furthermore, to overcome the dual
challenges of language barriers and social isolation stemming from her ethnic origin and disability, it is
recommended that pedagogical language teaching programmes be developed for immigrants with special needs
and their teachers. Parallel to this, it is plausible that earlier, more consistent, and parent-supported intervention
could have improved students’ language, social, and adaptive outcomes. Thirdly, increasing qualified cooperation
between families and teachers is also one of the important systemic improvements. It is also important for the
quality of special education that special education teachers (both at school and in rehabilitation centres) work with
students on a long-term basis without change. Finally, creating an inclusive education system and an inclusive
society, which is also on the agenda of the 2030 Sustainable Development Goals, is one of the fundamental
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conditions for both individuals with special needs and migrants to achieve a fair and quality life based on equal
opportunities.

Conclusion

This study demonstrates how disability and migrant status intersect in the social life of a Syrian child with
autism in Turkish society. When examining each layer of ecological systems theory, certain limitations become
apparent: Zara's late diagnosis, not being able to benefit from the rehabilitation centre due to her citizenship status,
limited cooperation between school and family, frequent teacher changes, language barriers, and her disability
overshadowing her migrant status in society. Inclusion is not merely placement in an educational environment or
presence in society. To achieve quality inclusion, it is essential to remove all barriers in policy and practice, provide
quality environments tailored to differences, and enable individuals to continue their lives as independent
individuals.
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