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Konusma ve Egitimi
Speaking and Speaking Education

Zeynep Buse ESER?

(0V7

Prof. Dr. Gokhan Cetinkaya’nin editorliigiinii yaptig1 bu kitap, konugma becerisi ve
egitimiyle ilgili temel kavramlar, modeller, alt beceriler, yontem, teknik ve
stratejilere genel bakis olanagi sunmaktadir. Kitabin temel amaci, konusma becerisi
ve egitimine iliskin kuramlar, modeller ve yaklagimlar1 6zetleyerek okurlara hem
arastirma hem de uygulama igin gerekli ¢ikarimlari ve bakis agilarini sunmaktir.
Icerik akis1 okurun konusma tiirleri, konusmanin zihinsel ve fiziksel iiretim siireci,
konusmaya iligkin duyussal ozellikler, yaygin konusma yanliglari, sézIlii metin
gelistirme asamalari, sozsiiz iletigimin 6zellikleri, konusma egitiminin planlanmasi,
geribildirim siireci ve konusma becerisinin 6lgme ve degerlendirilmesine iliskin
sorulara ayrintili yanit bulabilecegi bigimde tasarlanmigtir. Kitabin 6nsoziinde
tagidigr bu igeriksel oOzellikler nedeniyle lisans ve lisansiistii derslere katkida
bulunacagi ve Ogrencilerin yaninda arastirmacilar icin de kuramsal cergeve
tasarlamada yararli bir kaynak oldugu belirtilmektedir. Kitap on bes bdliimden
olugsmakta ve her boliim sonunda kaynakca kismi yer almaktadir.

ABSTRACT

This book, edited by Prof. Dr. Gékhan Cetinkaya, is a book that provides an
overview of the basic concepts, models, sub-skills, methods, techniques and
strategies related to speaking skills and education. The main purpose of the book is
to summarize the theories, models and approaches to speaking skills and education
and to provide readers with the necessary implications and perspectives for both
research and practice. The flow of the content is designed in such a way that the
reader can find detailed answers to questions about types of speech, mental and
physical production process of speech, affective characteristics of speech, common
speech mistakes, stages of oral text development, characteristics of non-verbal
communication, planning of speech training, feedback process and measurement
and evaluation of speaking skills. In the preface of the book, it is stated that it will
contribute to undergraduate and postgraduate courses due to these contextual
features and that it is a useful resource in designing the theoretical framework for
researchers as well as students. The book consists of fifteen chapters with a
bibliography at the end of each chapter.
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Giris
Degerlendirme

Kitabin birinci boliimiinde Yasemin ASLAN ve Derya YAYLI tarafindan kaleme alinan
Konusma Egitiminde Temel Kavramlar yer almaktadir. Giris kisminda konusmanin iletisim
kurmadaki yeri ve konusmayi basarili kilan etmenler agiklanmistir. Ardindan sozlii iletisimin
tiirlerinden s6z edilmis ve sozlii metinler ile yazili metinler arasindaki farklar on iki maddelik
bir liste ile okuyucuya aktarilmistir. Konusma becerisinin goriiniimleri, konusmaci ve yazar
arasindaki ayrimlar ve iyi konusmacinin Ozelliklerine de ayr1 alt baghiklarda kisaca
deginilmistir. Son olarak 2018 Tiirkce Dersi Ogretim Programi’nda yer alan konusma
kazanimlarina deginilmis ve Tirkce ders kitaplarindaki konusma etkinlikleri 6rnekleriyle
incelenmistir. Yapilan inceleme sonucunda metin alt1 soru, sozlii metin iiretme, drama ve
miinazara tiiriindeki etkinliklere yer verildigi belirtilmistir.

Kitabin ikinci boliimiinde Nihat BAYAT tarafindan kaleme alinan Konusma Modelleri
yer almaktadir. Boliimiin girisinde konusma edimiyle {iretilen sozli iletinin olusturulma
stirecini betimlemek i¢in ortaya atilan modellere deginilmis ve temelde birimsel modeller ve
baglantict model olarak iki tiirden s6z edildigi belirtilmistir. Modellerin belli ulamlara
ayrigtirtlabilmesinde ana dili ve yabanci dil ayrimmin belirleyici bir role sahip oldugu da
eklenmistir. Ardindan Fromkin Konusma Modeli, Garrett Modeli, Dell Konusma Uretim
Modeli, Levelt Konusma Modeli ile Bock ve Levelt Konusma Uretim Modeli agiklanmustir.
Sonug kisminda ise modellerin birgogunun tiimce iiretimi ve sozclik segimine odaklanmasi, her
birinin asamali yapiya sahip olmasi, konusma iretiminde kavramla sozciiksel karsilik
arasindaki tutarl iligkiye dikkat ¢ekmesi ve en az sesletim diizeyinde durulmasi gibi ortak
noktalara sahip oldugu belirtilmistir.

Kitabin {iciincii boliimiinde Umit BOZKURT tarafindan kaleme alinan Konusmanin
Zihinsel ve Fiziksel Temelleri yer almaktadir. Boliimiin girisinde konusma eylemi agiklanmis
ve konusma siirecinin tiretimine dair modellerdeki ortak agamalar ve alt islemlere de§inilmistir.
Ardindan konusma siirecinin zihinsel ve fiziksel temelleri aktarilmistir. Bu baglamda konugma
stirecinin zihinsel temelleri kavramlastirma ve tasarlama, sozciiksel islemleme, s6zdizimsel
islemleme, bi¢cim-sesbilimsel islemleme ve konusucunun sahip oldugu bilgi tiirleri seklinde
siralanmistir. Konusma siirecinin fiziksel temellerini ise solunum, sesleme ve bogumlama
dizgelerinin olusturdugu belirtilmistir.

Kitabin dérdiincii boliimiinde Sercan DEMIRGUNES tarafindan kaleme alinan
Konusma Alt Becerileri basligi yer almaktadir. Bu bolimde konusma becerisini daha etkin
kilmak i¢in kullanilan konusma alt becerilerine deginilmistir. Boliimiin girisinde tiim alt
becerilerin s6zel etkinliklerin gelistirilmesinde, 6grencilerin ediminin degerlendirilmesinde ve
simifi diizenlemede son derece 6nemli oldugu vurgulanmistir. Ardindan akicilik, sesletim,
dilbilgisi, sézciik bilgisi ve uygunluk diizeyi agiklanmis ve alanyazindaki yansimalar1 okura
aktarilmistir. Son kisimda bu becerilerin gelistirilmesine yonelik 10 etkinlik 6rnegine yer
verilmistir.

Kitabin besinci boltimiinde Ergiin HAMZADAYT tarafindan kaleme alinan Konusmaya
[liskin Duyussal Nitelikler yer almaktadir. Boliimiin girisinde konusma siirecinin basarili
sekilde gerceklesmesinde biligsel ve fiziksel boyutlarin oldugu kadar duyussal boyutlarin da
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onemli bir rolii oldugu belirtilmistir. Ardindan konugmanin duyussal nitelikleri; konusma
kaygisi, konusma tutumu, konusma giidiisii ve konusma O&zyeterligi bagliklar1 altinda
toplanmistir. Her bir baslik tek tek agiklanmis ve alanyazindaki ilgili ¢aligmalara deginilmistir.
Sonu¢ kisminda konugmanin basarimi ile giidii, tutum ve 6zyeterlik arasinda olumlu yonde bir
iliski olmasi sebebiyle giidiisii yliksek, tutumu olumlu ve 6zyeterlik algis1 yiiksek 6grencilerin
basarili olma olasiliklarinin daha yiiksek oldugu belirtilmistir.

Kitabin altinc1 boliimiinde Zeynep CETINKAYA EDIZER tarafindan kaleme alinan
Sézsiiz Iletisim yer almaktadir. Yazar, iletisim siirecinin %83 iiniin sdzsiiz iletisim yoluyla
gerceklestigini ve bu sebeple de iletisimin biiyiik bir béliimiiniin s6zlii olmayan davraniglarla
aktarildigin1 ifade etmistir. Girisin ardindan sozsiiz iletisimin alanyazindaki yansimalarina
deginilmistir. Bu kisimda sozsiiz iletisimin s6zli iletiyi vurgulama islevinin bulundugu ve
tutarli sekilde kullanildiginda iletisimin etkililigini artiracagi belirtilmistir. Ardindan sdzsiiz
iletisim tiirleri olan beden dili, zaman, koku, dokunma, ses, alan ve nesne aciklanmistir.
Boliimiin son kisminda 6gretmenlerin sinifta sdzsiiz iletisimi gelistirebilmelerini saglayacak
oneriler ve etkinlik 6rneklerine yer verilmistir.

Kitabm yedinci boliimiinde Ibrahim Segkin AYDIN ve Ahmet PEHLIVAN tarafindan
kaleme alinan Konusma Tiirleri yer almaktadir. Bolimiin girisinde konusma tiirleriyle ilgili
caligmalarin alayazindaki yansimalarina deginilmis ve konusma tiirleri ile konusma egitimine
yonelik yontem ve teknikler arasinda kesin bir ayrim yapilamadigi vurgulanmistir. Bu sebeple
bolimde tarama yapilarak tiirler ile yontem ve teknikler arasindaki ayrimin agiklanmasi
hedeflenmistir. Ardindan konusma tiirleri katilimec1 sayisina gore, konusma ortamina gore,
anlatim bi¢imine gore ve hazirlik durumuna goére dort bashiga ayrilmis ve alt baghiklariyla
birlikte agiklanmistir. Son kisimda ise konusma becerilerinin gelistirilmesinde kullanilacak
tiirlerin oncelikli amacinin biligsel semalar1 diizenleyerek dil becerilerini gelistirme ve etkili
iletisim kurma oldugu vurgulanmistir.

Kitabim sekizinci boliimiinde Ali TURKEL tarafindan kaleme alinan Konusma Egitimi
Yontem Teknik ve Stratejileri yer almaktadir. Boliimde konugma yontem, teknik ve stratejileri;
Tiirk¢e programlarinda yer alan yontem/teknikler, konusma egitiminde kullanilabilecek 6zel
ogretim yontem/teknikleri ve konusma egitiminde kullanilabilecek ¢oklu zeka stratejileri adli
ii¢ baslik altinda toplanmustir. Tiirk¢e programlarinda yer alan yontem/teknikler baslhiginda
2006 ve 2018 programlarinda gecen sorgulayict konusma, betimleyici konusma, ikna edici
konusma, elestirel konusma, katilimli konusma, esduyumsal konusma, giidiimlii konusma,
serbest konusma, yaratici konugsma, sézciikk ve kavram havuzundan secerek konusma ve
bellekte tutma teknigi tek tek agiklanarak uygulama oOrnekleri verilmistir. Ozel dgretim
yontem/teknikleri bagliginda G6grenciyi konusmada etkin kilan yontem ve teknikler ana
noktalariyla tanitilmig ve kullanimlaria yonelik bilgiler ve ornekler aktarilmistir. Bu 6zel
ogretim yontem teknikleri ise tabu kartlari, altt sapkali diistinme teknigi, sicak sandalye,
Kulenga 6ykii yaratma teknigi, akvaryum, vizilt, top tasima, mahkeme, Philips 66, birlestirme
teknigi ve senaryo teknigi olarak siralanmistir. Boliimiin sonunda da coklu zeka ogretim
stratejileri zeka alanlaria gore (s6zel — dilsel zeka, mantiksal zeka, toplumsal zeka, igsel zeka,
bedensel zeka) verilerek konusma egitiminde nasil kullanilacaklarina dair agiklamalar
yapilmistir.

124



Gaziantep Universitesi Egitim Bilimleri Dergisi, 9(1), 122-130, [2025]

Kitabin dokuzuncu béliimiinde Ibrahim Seckin AYDIN ve Ahmet PEHLIVAN
tarafindan kaleme alinan Konugsma Hatalar: yer almaktadir. Anlik konusma hatalar1 sozel
iletisimde karsilasilan bir durumdur ve bu hatalar yanlis anlasilmalara sebep olarak bireyler
arasinda iletisimin bozulmasina yol acar. Kitabin bu boliimiinde konusma hatalar1 fiziksel,
biligsel, duyussal etmenlere bagli olugan hatalar, konusmanin igerigiyle ilgili hatalar ve dilin
kullanis bi¢imine bagli hatalar olarak siniflandirilmis ve agiklanmistir. Son kisimda ise
konusma dili/yaz1 dili ayrimindan kaynaklanan yanlislar ve hatali deyis bigimlerine
deginilmistir. Bu tlir hatalarin 6niine gecmek icin de 6grencilere Ol¢iinlii dilin agiklanarak
Ogretilmesi gerektigi vurgulanmistir.

Kitabin onuncu boliimiinde Kadir YALINKILIC tarafindan kaleme alinan Sozlii Metin
Yapilandirma yer almaktadir. Giris kisminda etkili bir konugmanin iyi bir sozlii metin
yapilandirma siirecinden ge¢mis konusma oldugu ve gerekge ile bu boliimiin s6zlii metin
yapilandirma siirecini tanitmay:r amacgladigi belirtilmistir. Ayrica, etkili bir konusmada
bulunmasi gereken &zellikler de siralanmustir. Ozelliklerin ardindan ise asil konuya gegis
yapilarak ii¢ ana boliime ayrilmis konugma tasarim siireci agiklanmistir. Sirasiyla 6n konugma
tasarim siirecinde genel amag belirleme, konu belirleme, konuyu sinirlama, bicem diizlemine
karar verme, Ozgiin hedef tiimcesini yazma, tez tiimcesini yazma ve hedef dinleyici
coziimlemesinin 6zelliklerine; konusmayi yapilandirma siirecinde arastirma, diizenleme ve ana
hatlar1 belirlemenin 6zelliklerine; konusmay1 gergeklestirme siirecinde ise konusma bicemi,
gorsel araglar ve On uygulamanin ozelliklerine deginilerek on bir asama ayrintili sekilde
aciklanmustir.

Kitabin on birinci bolimiinde Sevil HASIRCI tarafindan kaleme alinan Konusma
Egitiminin Planlanmasi yer almaktadir. Boliimiin girisinde yedi asamadan olusan konusma
egitimi dongiisiiniin 6grencilerin konugma becerisi baglaminda dilsel, iletisimsel ve sosyal
gereksinimlerini karsilamak i¢in olusturulmus bir planlama siireci oldugu belirtilmistir. Bu
dongiliniin her bir asamasi amaclarina yonelik ornekler verilerek acgiklanmistir. Ardindan
konusma egitimini planlama asamalarindan bahsedilerek asamalara uygun Orneklere yer
verilmistir. Konusma egitimi dongiisii i¢inde temel olarak konusma oncesi, sirast ve sonrasi
seklinde iic asamanin bulundugu vurgulanarak bu siireclerdeki etkinliklerin birbirini
tamamlayarak ilerletilmesinin 6nemine deginilmistir. Konusma etkinlikleri bittikten sonra
degerlendirme siireci baslar ve bu silire¢ 0z, akran ve Ogretmen degerlendirmesiyle
gerceklestirilebilir. Geribildirim hususunda ise 6gretmenin en dnemli gorevinin dgrencilerin
yaptiklar1 hatalara kars1 farkindalik kazanmalarini saglamasi oldugu ileri siiriilmiistiir. Bu
farkindalig1 saglayabilmek i¢in de yineleme, yankilama, soru sorma, anlatma, dolayli anlatim,
yeniden bi¢imlendirme ve yanliglar1 kaydetme gibi bir¢ok yolun kullanilabilecegi onerisinde
bulunulmustur.

Kitabin on ikinci boliimiinde Derya YILDIZ tarafindan kaleme alinan Konusma
Etkinlikleri Tasarlama yer almaktadir. Boliimiin giris kisminda Ogrencilerin konusma
becerilerinin gelistirilmesinde etkinliklerin 6nemli bir yeri oldugu ve bu etkinliklerin de
ogrencinin beceri gelisimine katki saglamasi igin bazi Ozellikleri tagimasit gerektigi
belirtilmistir. Konugma etkinlikleri hazirlanirken 6grencilerin hazir bulunusluk diizeyleri
dikkate alinmalidir. Bunun i¢in de her Ogrencinin konusmasi konusmanin alt boyutlari
acisindan degerlendirilmelidir. Ayrica, etkinliklerde 6grencilerin yaraticiliklarini gelistirmesine
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olanak verilmesi ve teknolojinin de ise kosulmasi gerektigi vurgulanmistir. Bolimde yazar
tarafindan hazirlanmis etkinlik Ornekleri kazanim, siire¢ ve degerlendirme asamalar1 da
aciklanarak verilmistir. Son kisimda da 19 tanesi hazirliksiz konusma, 10 tanesi ise hazirlikli
konusma olmak iizere toplam 29 etkinlik 6rnegine yer verilmistir.

Kitabin on iiciincii boliimiinde Murtaza AYKAC ve Gokhan CETINKAYA tarafindan
kaleme alman Konusma Becerisi ve Yaratict Drama yer almaktadir. Ogrenme — &gretme
stirecinde basat role sahip yontemlerden birisi de yaratict dramadir. Yasantilara dayali
o0grenmeyi odagina aldigi i¢in 6grencilere farkli yasantilart deneyimleme imkani sunmasinin
yani sira Ogrenciler kendilerini rahatga ifade etme, Karsisindaki dinleyip anlama ve etkili
konusma becerilerini kazanmasini saglar. Bu boliimiin baslangicinda yaratict dramanin
cocugun biligsel yonden gelisimi, saglikli ruh gelisimi, yaraticilik ve beceri girigimi,
toplumsallasma gelisimi ve c¢ocugun kendini ifade etme araci olmasit yoniinden Onemi
vurgulanmistir. Ardindan yaratici dramada en yaygin sekilde yer verilen teknikler olmasi
nedeniyle s6zsiliz oyun (pandomim), rol oynama ve doga¢lama teknikleri 6rnek uygulamalari
da verilerek agiklanmigtir. Son olarak ise yaratici drama etkinliklerini tasarlama siirecine
deginilmis ve bes farkli 6rnek oturuma yer verilmistir.

Kitabin on dordiincii boliimiinde Goékhan CETINKAYA tarafindan kaleme alman
Konusma Egitiminde Geribildirim yer almaktadir. Geribildirim bigimlendirici degerlendirme
siirecinin dnemli bir pargasidir ve dgrencilerin basarilarin1 dogrudan etkiler. Ogrenme—ogretme
stirecinin 6nemli bir pargasi olsa da gerekli nitelikleri tasimayan bir geribildirim yarar
saglamaktan ¢ok zarar verebilmektedir. Kitabin bu boliimiinde de ilk olarak geribildirimin
siniflandirilmasma deginilmistir. Bu siniflandirmaya gore geribildirimleri betimleyici ve
degerlendirici olarak iki bashk altinda incelemek miimkiindiir. Ayrica o6gretmenlerin
betimleyici geribildirimi degerlendirici geribildirimden daha ¢ok kullandig1 da vurgulanmastir.
Ardindan sirasiyla geribildirim modelleri, geribildirimin odagi, geribildirimin kaynagi,
geribildirim stratejileri ve nitelikli geribildirimin 6zelliklerine deginilmistir. Sonu¢ kisminda
ise Ogretmenlerin  6grenme—oOgretme siirecinde akran ve 06z kaynakli geribildirim
uygulamalarina yer vermesi gerektigi belirtilmis ve geribildirim uygulamasinda dikkat edilmesi
gereken ilkeler siralanmistir.

Kitabin son béliimii olan on besinci boliimde ise Hakan ULPER tarafindan kaleme
alian Konusma Becerisini Olgme ve Degerlendirme yer almaktadir. Boliimiin girisinde Tiirkce
Ogretim Programinin yapilandiric1 yaklasimla temellendirildigi ve konusma becerisinin sinif
ici degerlendirmelerinin de bu yaklasima uygun sekilde yapilmasi gerektigi belirtilmistir. Yazar
6lcme ve degerlendirme siirecinin ilk asamasinda 6grencilerin konusma becerisine dair sahip
olduklar1 kazanimlar bakimindan ne durumda olduklarinin saptanmasi ve saptamadan elde
edilen sonuglarla da Ogrencilerin ulasilmasi gereken hedefe uzakligmin degerlendirilmesi
gerektigini agiklamistir. Degerlendirme siirecinde geribildirim de degerlendirme kadar biiyiik
bir rol oynamaktadir. Buradan hareketle konusma becerisine iliskin yeterlik alanlar1 odaga
alinmistir. Ogretmenlerin, dgrencilerine hem dgretim hem de degerlendirme ve geribildirim
sunmada yararli olabilmeleri i¢in alan bilgisi, pedagoji bilgisi, 6grenci bilgisi ve akademik
dilbilgisi alanlarinda yetkin olmalar1 gerektigi vurgulanmistir. Bir diger alt baglikta ise 6lgme
ve degerlendirme tiirlerine gecilmistir. Bu tiirlerden ilki olan iirlin degerlendirme 6grencilerin
ne kazandiginin ol¢iilmesi ve degerlendirilmesi iken siire¢ odakli degerlendirme 6grencilerin
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gelisimlerinin izlenmesi ve degerlendirmesidir. Son olarak konusma becerisini puanlama tiirleri
iizerinde durulmus, izlenimci ve ¢oziimlemeli yaklagimlar aciklanarak orneklerine yer
verilmistir.

Kaynak¢a
Cetinkaya, G. (Ed.). (2019). Konusma ve Egitimi. Pegem Akademi Yayimcilik.

Extended Abstract

The first chapter of the book contains Basic Concepts in Speech Education, written by
Yasemin ASLAN and Derya YAYLI. The introduction explains the role of speech in
communication and the factors that make speech successful. It then discusses the types of verbal
communication and presents the differences between verbal and written texts in a twelve-point
list. The manifestations of speech skills, the differences between speakers and writers, and the
characteristics of good speakers are also briefly discussed in separate subheadings. Finally, the
speech achievements included in the 2018 Turkish Language Teaching Program are discussed,
and speech activities in Turkish textbooks are examined with examples. As a result of the
examination, it is stated that activities such as text-based questions, oral text production, drama,
and debate are included.

The second section of the book contains Speech Models written by Nihat BAYAT. In
the introduction to the section, reference is made to the models proposed to describe the process
of creating spoken communication produced by speech acts, and it is stated that there are two
types of models: unit models and connective models. It is also added that the distinction
between native and foreign languages plays a decisive role in the classification of models into
specific categories. Subsequently, the Fromkin Speech Model, Garrett Model, Dell Speech
Production Model, Levelt Speech Model, and Bock and Levelt Speech Production Model are
explained. In the conclusion, it is stated that many of the models focus on sentence production
and word selection, each has a phased structure, draws attention to the consistent relationship
between the concept and its lexical counterpart in speech production, and stops at least at the
level of articulation.

The third chapter of the book, written by Umit BOZKURT, is titled “The Mental and
Physical Foundations of Speech”. The introduction to the chapter explains the act of speech and
discusses the common stages and sub-processes in models of speech production. This is
followed by a discussion of the mental and physical foundations of speech. In this context, the
mental foundations of the speech process are listed as conceptualization and design, lexical
processing, syntactic processing, phonological processing, and the types of knowledge
possessed by the speaker. The physical foundations of the speech process are described as
consisting of the respiratory, vocal, and articulatory systems.

The fourth chapter of the book, written by Sercan DEMIRGUNES, is titled “Sub-skills
of Speaking.” This chapter discusses the sub-skills of speaking that are used to make speaking
skills more effective. The introduction to the chapter emphasizes that all sub-skills are
extremely important in developing verbal activities, evaluating student performance, and
organizing the classroom. Then, fluency, pronunciation, grammar, vocabulary, and
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appropriateness are explained, and their reflections in the literature are conveyed to the reader.
In the last part, 10 examples of activities aimed at developing these skills are provided.

The fifth chapter of the book, written by Ergiin HAMZADAY], is titled “Emotional
Qualities Related to Speaking”. The introduction to the chapter states that emotional dimensions
play an important role in the successful realization of the speaking process, as do cognitive and
physical dimensions. The emotional qualities of speaking are then grouped under the headings
of speaking anxiety, speaking attitude, speaking motivation, and speaking self-efficacy. Each
heading is explained individually, and relevant studies in the field are discussed. In the
conclusion, it is stated that students with high motivation, positive attitudes, and high self-
efficacy are more likely to be successful because of the positive relationship between speech
performance and motivation, attitude, and self-efficacy.

The sixth chapter of the book, written by Zeynep CETINKAYA EDIZER, is titled
“Nonverbal Communication”. The author states that 83% of the communication process takes
place through nonverbal communication and that, for this reason, a large part of communication
is conveyed through nonverbal behavior. Following the introduction, the author refers to the
reflections of nonverbal communication in the literature. This section highlights the function of
nonverbal communication in emphasizing verbal communication and states that consistent use
of nonverbal communication increases the effectiveness of communication. Next, the types of
nonverbal communication, namely body language, time, smell, touch, sound, space, and
objects, are explained. The last part of the chapter provides suggestions and examples of
activities that will enable teachers to improve nonverbal communication in the classroom.

The seventh chapter of the book contains “Types of Speech” written by Ibrahim Seckin
AYDIN and Ahmet PEHLIVAN. The introduction to the chapter refers to the reflections of
studies on types of speech in the literature and emphasizes that a clear distinction cannot be
made between types of speech and methods and techniques for speech education. For this
reason, the chapter aims to clarify the distinction between types and methods and techniques
through a review. Subsequently, speech types are divided into four headings based on the
number of participants, the speech environment, the form of expression, and the level of
preparation, and are explained along with their subheadings. In the last part, it is emphasized
that the primary purpose of the types to be used in developing speaking skills is to improve
language skills and establish effective communication by organizing cognitive schemas.

The eighth chapter of the book, written by Ali TURKEL, is titled “Methods, Techniques,
and Strategies in Speaking Education.” The chapter covers speech methods, techniques, and
strategies under three headings: methods/techniques used in Turkish programs, special teaching
methods/techniques that can be used in speech education, and multiple intelligence strategies
that can be used in speech education. The methods/techniques used in Turkish programs section
covers interrogative speech, descriptive speech, persuasive speech, critical speech, participatory
speech, empathetic speech, guided speech, free speech, creative speech, speech using words
and concepts selected from a pool, and memory retention techniques are explained individually
with application examples. Under the heading of special teaching methods/techniques, the
methods and techniques that make students active in conversation are introduced in their main
points, and information and examples regarding their use are provided. These special teaching
methods and techniques are listed as taboo cards, the six thinking hats technique, hot seat,
Kulenga story creation technique, aquarium, buzz, ball transfer, court, Philips 66, combination
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technique, and scenario technique. At the end of the chapter, multiple intelligence teaching
strategies are presented according to intelligence areas (verbal-linguistic intelligence, logical
intelligence, social intelligence, intrapersonal intelligence, bodily intelligence), and
explanations are provided on how they can be used in speech education.

The ninth chapter of the book contains Speech Errors, written by Ibrahim Seckin
AYDIN and Ahmet PEHLIVAN. Spontaneous speech errors are a common occurrence in
verbal communication, and these errors can lead to misunderstandings and disrupt
communication between individuals. In this chapter, speech errors are classified and explained
based on physical, cognitive, and emotional factors, errors related to the content of speech, and
errors related to the use of language. The last part discusses mistakes arising from the distinction
between spoken and written language and incorrect expressions. It emphasizes that students
should be taught standard language in order to prevent such mistakes.

The tenth chapter of the book, written by Kadir YALINKILIC, is titled “Oral Text
Construction.” In the introduction, it is stated that effective speech is speech that has undergone
a good oral text construction process and that the purpose of this chapter is to introduce the oral
text construction process. In addition, the characteristics that an effective speech should have
are listed. Following the characteristics, the main topic is introduced, and the speech design
process, which is divided into three main sections, is explained. In order, the characteristics of
the preliminary speech design process are determining the general purpose, determining the
topic, limiting the topic, deciding on the style, writing the original target sentence, writing the
thesis sentence, and analyzing the target audience; the characteristics of research, editing, and
outlining in the speech structuring process; and the characteristics of speech style, visual aids,
and rehearsal in the speech delivery process. Eleven steps are explained in detail.

The eleventh chapter of the book, written by Sevil HASIRCI, is titled Planning Speech
Education. In the introduction to the chapter, it is stated that the seven-step speech education
cycle is a planning process designed to meet the linguistic, communicative, and social needs of
students in the context of speech skills. Each step of this cycle is explained with examples
related to its objectives. Subsequently, the stages of planning speech education are discussed,
and examples appropriate to each stage are provided. It is emphasized that there are three main
stages in the speech education cycle: before, during, and after speech, and the importance of
activities in these stages complementing and advancing each other is highlighted. After the
speech activities are completed, the evaluation process begins, which can be carried out through
self-evaluation, peer evaluation, and teacher evaluation. Regarding feedback, it is argued that
the teacher's most important task is to ensure that students become aware of their mistakes. It
is suggested that many methods can be used to achieve this awareness, such as repetition,
echoing, asking questions, explaining, indirect expression, reformulation, and recording
mistakes.

The twelfth chapter of the book, written by Derya YILDIZ, is entitled Designing
Speaking Activities. The introduction to the chapter states that activities play an important role
in developing students’ speaking skills and that these activities must have certain characteristics
in order to contribute to the development of students’ skills. When preparing speaking activities,
students' readiness levels should be taken into account. To this end, each student's speech should
be evaluated in terms of the sub-dimensions of speaking. In addition, it is emphasized that
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activities should allow students to develop their creativity and that technology should also be
utilized. The chapter provides examples of activities prepared by the author, explaining the
stages of achievement, process, and evaluation. The last part includes a total of 29 activity
examples, 19 of which are unprepared speeches and 10 of which are prepared speeches.

The thirteenth chapter of the book includes Speech Skills and Creative Drama, written
by Murtaza AYKAC and Gékhan CETINKAYA. One of the main methods in the learning-
teaching process is creative drama. Since it focuses on experiential learning, it not only offers
students the opportunity to experience different experiences, but also enables them to express
themselves comfortably, listen and understand others, and acquire effective speaking skills. At
the beginning of this section, the importance of creative drama in terms of the child's cognitive
development, healthy mental development, creativity and skill development, socialization
development, and as a means of self-expression is emphasized. Then, since they are the most
commonly used techniques in creative drama, nonverbal play (pantomime), role-playing, and
improvisation techniques are explained with examples. Finally, the process of designing
creative drama activities is discussed, and five different sample sessions are provided.

The fourteenth chapter of the book, written by Gokhan CETINKAY A, is titled Feedback
in Speech Education. Feedback is an important part of the formative assessment process and
directly affects students' success. Although it is an important part of the learning-teaching
process, feedback that does not have the necessary qualities can be more harmful than
beneficial. This chapter of the book first discusses the classification of feedback. According to
this classification, feedback can be examined under two headings: descriptive and evaluative.
It is also emphasized that teachers use descriptive feedback more than evaluative feedback.
Subsequently, feedback models, the focus of feedback, the source of feedback, feedback
strategies, and the characteristics of quality feedback are discussed in turn. In the conclusion, it
is stated that teachers should include peer and self-sourced feedback practices in the learning-
teaching process, and the principles to be considered in the application of feedback are listed.

The fifteenth and final chapter of the book, written by Hakan ULPER, is entitled
Measuring and Evaluating Speaking Skills. The introduction to the chapter states that the
Turkish Language Teaching Program is based on a constructivist approach and that classroom
assessments of speaking skills should also be carried out in line with this approach. The author
explains that the first stage of the measurement and evaluation process involves determining
the level of students' speaking skills and then using the results of this assessment to evaluate
how far students are from the target level. Feedback plays as important a role as assessment in
the evaluation process. Based on this, areas of proficiency related to speaking skills have been
focused on. It has been emphasized that teachers need to be competent in subject knowledge,
pedagogy, student knowledge, and academic language in order to be useful in teaching,
assessing, and providing feedback to their students. Another subheading deals with types of
measurement and assessment. The first of these types, product assessment, measures and
evaluates what students have learned, while process-oriented assessment monitors and
evaluates students' development. Finally, the types of scoring for speaking skills are discussed,
and impressionistic and analytical approaches are explained with examples.
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