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o IThenticate

Yaratici drama, égrencilerin derse katilimini artiran, elestivel diisiinme becerilerini
destekleyen ve dil kullanimin gelistiven ¢agdas bir ogretim yaklasimidir. Bu ¢alisma,
ozellikle Ingiliz dili ve edebiyati béliimleri baglaminda olmak iizere, yaratici
dramanin yiiksekogretim kurumlarmdaki kullanimini incelemeyi amaglamaktadir.
Arastirma kapsaminda yiiriitiilen literatiir taramasi; rol yapma, dogaclama ve
drama temelli etkinlikler gibi yaratici drama uygulamalarinin iiniversite diizeyindeki
ogretimde nasil kullamldigin ortaya koymayr hedeflemektedir. Incelenen calismalar,
s0z konusu uygulamalarin dil 6grenimini destekledigini, 6grencilerin sozlii iletigim,
edebi yorum ve elestirel diisiinme becerilerini gelistirdigini gostermektedir. Buna
karsin, yaratict dramamn Tiirkiye 'deki yiiksekogretim kurumlarinda sinirl diizeyde
uygulandigr goriilmektedir. Kurumsal destek eksikligi, 6gretim elemanlarmmin bu
alanda yeterli hizmet i¢i egitim almamis olmast ve geleneksel 6gretim yaklagimlarimin
baskinligi, yaratict dramanmin yayginlasmasmin éniindeki baslica engeller arasinda
ver almaktadir. Bu c¢alisma, uluslararasi uygulama orneklerinden yararlanarak
ve Tiirkiye 'deki yiiksekogretim sisteminin mevcut yapisinmi dikkate alarak, yaratici
dramamin Ingiliz dili ve edebiyati boliimlerine entegrasyonuna yonelik oneriler
sunmaktadir. Oneriler; drama temelli derslerin tasarlanmasi, ogretim elemanlarinin
mesleki gelisimlerinin desteklenmesi ve disiplinler arast bir yaklasimla drama,
edebiyat ve dil ogretiminin biitiinlestirilmesi baghklar: altinda ele alinmaktadir.
Arastirma, yaratict drama tekniklerinin tiniversite diizeyinde uygulanmasinin, 6grenci
merkezli ve etkilesimli bir ogrenme ortami olusturmada énemli bir potansiyele sahip
oldugunu ortaya koymaktadir.
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Giris

Egitimde yaratict drama, Ogrencileri rol oynamaya, hikdye anlatmaya ve dogaglama
etkinliklerine katilmaya tesvik eden ifade edici ve etkilesim temelli bir 6grenme yaklagimidir.
Geleneksel tiyatrodan farkli olarak yaratici drama, bir izleyiciye yonelik performans iiretimine
odaklanmaz; bunun yerine kesfetme, deneyimleme ve kendini ifade etme siirecini merkeze alir. Bu
yaklagim, dgrencilerin farkli bakis agilarini ortaya koymalarina olanak tanirken, elestirel ve yaratict
diisiinmeyi destekleyen bir 6grenme ortami sunar. Lai’nin (2011) de belirttigi gibi yaratict drama,
ogrenciler arasinda elestirel diisiinme becerilerinin ve yaraticiligin gelistirilmesinde énemli bir rol

tistlenmektedir. Hayal giicline dayali etkinlikler aracilifiyla 6grenciler gesitli konulart 6grenirken
empati, iletisim ve problem ¢6zme gibi temel yasam becerilerini de gelistirme firsati bulurlar.

Drama derslerinde rol alma, dogaglama olusturma ve donuk imge (freeze-frame) gibi
teknikler, katilimcilara diisiincelerini aninda ve giivenli bir ortamda deneme olanagi sunan oyun
temelli araglar olarak 6ne ¢ikmaktadir (O’ Toole & Dunn, 2002). Bu uygulamalar, 6gretimde drama
(Drama in Education — DIE) olarak adlandirilan daha kapsamli bir pedagojik ¢erceve icerisinde
degerlendirilmektedir. Ogretimde drama, simif icerigine drama etkinliklerini entegre ederek bilginin
empati ve ¢oklu bakis agilari araciligiyla anlamlandirilmasini amaglar (Baldwin, 2012). Geleneksel
tiyatrodan ayrilan bu yaklagimda, gosterimden g¢ok siire¢ 6n plandadir, basarinin OSlgiitii ise
tamamlanmisg bir performanstan ziyade 6grencilerin merak diizeyi ve 6grenme siirecine katilimidir
(Piazzoli, 2018).

Bu baglamda yaratic1 drama, 6zellikle ikinci dil 6grenen bireyler ve kiigiik yas gruplari i¢in
etkili ve yaygin bir yontem olarak dne ¢ikmaktadir. Oyun merkezli yapisi sayesinde 6gretmen, basit
bir hikdyeyi yonlendirebilir ya da bir sahnenin dogaglama bi¢imde gelismesine olanak taniyabilir;
bu durum 6grencilerin hayal giiciinii ve sozlii ifade becerilerini giiglendirmektedir (Rizaoglu, 2006).
Akyol ve digerleri (2021), yaratict drama atdlyelerinin &grencilerin motivasyonunu ve kelime
hazinesini belirgin bi¢cimde artirdigin1 vurgularken, Lai (2011) bu siirecin ayni zamanda elestirel
diisiinmeyi dolayli bigcimde destekledigini ifade etmektedir.

Yaratic1 drama ve O0gretimde drama, sicak sandalye ve diislince takibi gibi benzer drama
tekniklerinden yararlanmalarina ragmen amaglar1 ve uygulama bigimleri agisindan farkli yonelimler
gostermektedir. Yaratici drama, katilimcilarin hayal giiciinden beslenen serbest bir sahneleme siirecine
dayanirken; 6gretimde drama, bu teknikleri tarihsel canlandirmalar ya da akademik tartigmalar gibi
belirli 6grenme ¢iktilart dogrultusunda daha planli bigimde kullanmaktadir (Dearden & Macaro,
2016). Ogretmenler bu ayrimin farkinda olduklarinda, derslerini hedeflerle uyumlu bir yaklagimla
planlayip yiiriitebilmektedir. Bu dogrultuda, belirli becerileri pekistirmeye yonelik alistirmalar,
sosyal-duygusal gelisimi destekleyen yaratici drama etkinlikleri ya da disiplinler aras1 baglantilar
kurmay1 amacglayan 6gretimde drama uygulamalar: tercih edilebilmektedir (Cawthon &Dawson,
2011).

Bununla birlikte, yaratici dramanin egitim ortamlarinda planlanmasi ve uygulanmast
egitim almamis olmasi ve geleneksel egitim yapilarina yonelik direng yaratict dramanin daha yaygin
kullanilmasinin 6ntindeki temel engeller arasinda yer almaktadir. Baz1 bolgelerde egitimcilerin
yaratict drama metodolojilerine yeterince asina olmamasi, bu etkili 6gretim yaklasiminin sinif
ortamlarinda sinirli kalmasima yol a¢maktadir. Ayrica, esnek olmayan Ogretim ortamlarinda
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akademisyenler, yaratici dramay1 zorunlu ders igerikleri ve standartlarla biitiinlestirmekte giicliik
yasayabilmektedir (Dutton & Rushton, 2021, s. 332). Arastirmalar, yaratici dramanin Amerika
Birlesik Devletleri, Kanada, Avrupa ve Tiirkiye’de giderek daha saglam bir yer edindigini ortaya
koysa da 6gretmen giiveni, kaynak yetersizligi ve hazirlik eksikligi nedeniyle uygulamalar ¢ogu
zaman sinirli kalmaktadir (Akyol, vd. 2021).

Bir¢ok calisma, 6gretmenlerin yaratict drama uygulamalari sirasinda uygun fiziksel alan ve
materyal eksikligi gibi sorunlarla karsilastigini ortaya koymaktadir (Cabuker-Soygelik ve Hotaman,
2022). Bu alanda yeterli egitim alinmamasi, egitimcilerin yontemi uygulama konusunda kendilerini
yetersiz hissetmelerine neden olmaktadir. Ayrica, geleneksel olmayan dgretim yontemlerine yonelik
direng, yaratict dramanin smif i¢i uygulamalarini zorlagtirmaktadir (Evans, 2001). Bu tiir yapisal
ve pedagojik engeller, yaratici dramanin etkili bicimde kullanilmasini sinirlayan baslica unsurlar
arasinda yer almaktadir.

Ozetle yaratict drama, dgrencilerin derse aktif katilimimi artiran, elestirel diisiinme ve
yaraticilig1 destekleyen 6nemli bir egitim araci olarak degerlendirilmektedir. Bu c¢aligma, yaratici
dramanin diinya genelindeki uygulamalarini, kullanilan yontemleri, sagladig1 faydalar ve farkl
kiiltiirel baglamlarda karsilasilan zorluklari ele almay1 amaglamaktadir. inceleme, egitim paydaslarina
yaratict dramanin 6grencilerin 6grenme deneyimlerini nasil zenginlestirebilecegine iligkin kapsamli
bir ¢erceve sunmaktadir. Temel amag, 6grencilerin yaratici diisiinebilecekleri ve kendilerini 6zgiirce
ifade edebilecekleri bir 6grenme ortami olusturmaktir. Davies ve digerleri (2013), yaratici 6grenme
ortamlarinin &grencilerin hayal giiclinii ve is birligini tesvik eden etkinlikler agisindan tasidig:
onemi vurgulamaktadir. Farkli kiiltiirler, yerel gelenekler, degerler ve egitim hedefleri dogrultusunda
yaratici drama uygulamalarini kendilerine 6zgii bi¢imlerde hayata gecirebilmektedir.

Yontem
Arastirmanin Modeli

Bu calisma, kapsamli bir literatiir taramas1 ve tematik analize dayali nitel bir arastirma
tasarimini benimsemektedir. Akademik makaleler, kurumsal raporlar ve vaka ¢aligmalari incelenerek,
farkli egitim ortamlarinda yaratict dramanin kullanimina iliskin genel egilimler belirlenmistir.
Aragtirma, karsilastirmali bir yaklasim ¢ergevesinde, farkli iilkelerin yiiksekdgretimde drama tabanl
Ogretim yontemlerini nasil basariyla uyguladigini incelemekte ve bu uygulamalarin Tiirkiye nin
egitim baglamima uygunlugunu degerlendirmektedir. En iyi uygulamalar ve pedagojik yeniliklere
odaklanan calisma, yaratict dramanin Ingiliz dili ve edebiyat: boliimlerine entegrasyonu i¢in kapsamli
bir ¢erceve sunmayi amaglamaktadir. Bulgular, temel zorluklari, firsat alanlarini1 ve uygulanabilir
stratejileri ortaya koymak amaciyla tematik olarak analiz edilmistir.

Veri Toplama Araclari

Veri toplama siireci, hakemli akademik dergilerde yayimlanmis ¢aligmalar, egitim raporlari ve
ampirik arastirmalardan elde edilen literatiiriin incelenmesini kapsamaktadir. Bu kaynaklar, yaratici
dramanin yiiksekogretimde kiiresel dlgekte nasil kullanildigimi genis bir perspektifle anlamaya
olanak saglarken, Tiirkiye’ye 0zgii yapisal ve pedagojik zorluklarin belirlenmesine de katkida
bulunmaktadir. Elde edilen bulgular, 6grenci katilimi, pedagojik etkililik ve kurumsal engeller gibi
temel temalar dogrultusunda tematik analiz yontemiyle siniflandirilmistir.

129



Koroncu-Ozbilen, D. (2026). Yaratici dramanin yiiksek 6grenime entegrasyonu: Tiirkiye’deki ingiliz dili ve edebiyati
boliimleri i¢in Oneriler. Yaratict Drama Dergisi, 21(1), 127-144.

Tiirkiye’deki Ingiliz dili ve edebiyat1 boliimlerinin mevcut miifredatlar: ayrintili bigimde
incelenerek, hangi ders ve 6gretim yontemlerinin yaratic1 drama teknikleriyle zenginlestirilebilecegi
belirlenmistir. Bu kapsamda, mevcut ders igeriklerinin drama teknikleriyle nasil gelistirilebilecegi
degerlendirilmis ve yaratici dramanin yiiksekdgretime yapisal olarak entegre edilebilmesi igin
gerekli diizenlemeler ortaya konmustur. Ayrica, yaratict drama tekniklerini basarryla entegre etmis
yiiksekogretim modelleri de inceleme kapsamina alinmistir. Bu dogrultuda Amerika Birlesik
Devletleri, Birlesik Krallik, Kanada ve c¢esitli Avrupa iilkelerindeki iiniversitelerde uygulanan
drama temelli 6gretim yaklagimlar1 degerlendirilmis; bu yontemlerin 6grenci basarisini artirma ve
dil gelisimine katki saglama potansiyelleri analiz edilmistir. Elde edilen bulgular dogrultusunda,
Tiirkiye’nin yiiksekogretim sistemi i¢in uyarlanabilir yontemler belirlenmis ve karsilastirmali
degerlendirmeler yapilmstir.

Son olarak, arastirma bulgularina dayali olarak yaratict dramanin yiiksekdgretimde daha
yaygin ve etkili bigcimde kullanilmasin1 destekleyen Oneriler gelistirilmistir. Bu Oneriler arasinda,
ders iceriklerine drama tabanli 6gretim yontemlerinin eklenmesi, 6gretim elemanlaria bu alanda
gerekli becerilerin kazandirilmasina yonelik egitim programlarinin olusturulmasi, 6grenci merkezli
ogrenmenin tesvik edilmesi ve drama egitimi i¢in gerekli fiziksel ortam ile kaynaklarin saglanmasi
yer almaktadir. Toplanan veriler 1s181nda yonlendirilen ¢alisma grubu, Tiirkiye’nin egitim baglamina
uygun uygulanabilir modeller sunmay1 ve yaraticit dramayi iiniversitelerde daha etkili bir pedagojik
arac olarak desteklemeyi amaglamaktadir.

Verilerin Toplanmasi

Bulgularin uygulanabilirligini artirmak amaciyla, uluslararast karsilastirmali bir yaklasim
benimsenmistir. Calismada, yenilik¢i 0gretim stratejileri ile bilinen Amerika Birlesik Devletleri,
Birlesik Krallik, Kanada ve baz1 Avrupa tiniversitelerinde yaratic1 drama uygulamalar1 incelenmistir.
Bu kurumlarda benimsenen en iyi uygulamalar belirlenerek, miifredat tasarimi, akademisyen egitimi,
ogrenci katilim stratejileri ve degerlendirme yontemlerine odaklanilmistir. Elde edilen bulgular,
Tirkiye’deki yiiksekogretim sistemi baglaminda degerlendirilerek olasi uyarlamalar analiz edilmistir.

Verilerin Analizi

Analiz siireci, farkli 6gretim yontemlerini ve bu yodntemlerin ortaya koydugu sonuglar
karsilagtirmaya yonelik olarak betimsel olarak yapilandirilmigti. Bu yapi sayesinde, farkli
kiiltiirel ve egitimsel baglamlar arasindaki benzerlikler ve ayrigmalar ortaya konmustur. Verilerin
sentezlenmesiyle, Tiirkiye’deki Ingiliz dili ve edebiyati boliimlerinin ihtiyaclarina yonelik neriler
gelistirilmistir. Sunulan 6neriler, yaratici dramanin akademik ve kurumsal hedeflerle uyumlu bigimde
entegrasyonunu saglamay1 amaclamaktadir.

Arastirma ve Etik

Bu ¢alisma, akademik arastirmalarda kabul edilen en yiiksek etik standartlara uygun bigimde
yuriitillmusgtiir. Seffaflik, akademik diristliik ve giivenilirlik ilkeleri gozetilmis; tim kaynaklar
APA 7 baski kurallarma uygun olarak kullanilmistir. Arastirma, herhangi bir 6nyargi ya da veri
manipiilasyonu igcermeksizin gerceklestirilmistir. Caligma tamamen yayimlanmisg literatiire dayandigi
icin insan katilimer icermemekte; bu nedenle bilgilendirilmis onam ve gizlilikle ilgili herhangi bir
etik sorun bulunmamaktadir.
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Bulgular

Yaratict Dramada Kiiresel Yenilikleri Kesfetmek: Metodolojiler, Faydalar, Zorluklar
ve Ogrenci Katihm Uzerindeki Kiiltiirel Etki

Yaratici drama, egitimin énemli bir bileseni olarak duygusal zekanin gelisiminde 6nemli
bir rol oynamaktadir. Ogrenciler rol oynama etkinliklerine katildiklarinda, kendi duygularini ve
baskalarmin duygularimi tanimay1 6grenerek empati ve 6z farkindalik gelistirmektedir. Bu duygusal
gelisim stireci, 6grencilerin gosteriler olusturmak amaciyla birlikte ¢aligmalariyla daha giiglii bir
is birligi ortaminin olugsmasina katki saglamaktadir. Bunun yani1 sira drama, agik ve etkili iletigimi
tesvik etmektedir; ¢linkii 6grenciler diisiincelerini ve duygularini farkli yollarla ifade etme firsati
bulmaktadir. Annetta ve arkadaslar1 (2009) tarafindan yapilan arastirmalarda da belirtildigi tizere, bu
tiir deneyimler 6grencilerin hem akademik hem de kisisel gelisimlerini zenginlestirmektedir. Baldwin
(2012) ise yaratict dramanin duygusal zeka iizerindeki etkisine dikkat cekmektedir. Ogrenciler farkli
rollere girdiklerinde, kendi duygularini daha iyi anlama ve ifade etme becerileri kazanmakta; ayni
zamanda bagkalarmin duygularini tanimayr 6grenmektedir. Bu durum, giiglii iliskilerin temelini
olusturan empatik becerilerin gelisimini desteklemektedir.

Fu (2013) calismasinda, etkilesimli teknolojilerin drama egitimini ve 0grenci katilimini
nasil artirabilecegini incelemektedir. Fu, bu teknolojilerin yaratict drama ile biitiinlestirildiginde
ogrencilere yeni iiretim ve is birligi olanaklar1 sundugunu belirtmektedir. Dijital anlati araglari, video
diizenleme yazilimlar1 ve sanal gerceklik gibi teknolojiler araciligryla d6grenciler yalnizca igerikle
degil, ayn1 zamanda yaratim siirecinin kendisiyle de derinlemesine etkilesim kurmaktadir. Fu'nun
caligmasinda 6ne ¢ikan 6nemli bulgulardan biri, etkilesimli teknolojilerin daha kapsayici bir 6grenme
ortami1 olusturma potansiyelidir. Geleneksel drama yontemleri baz1 6grencileri diglayabilirken, dijital
araclar ¢cekingen ya da konusmaktan kaginan 6grencilere kendilerini ifade etme firsati sunmaktadir.
Bu sayede tiim Ogrenciler siirece daha rahat katki saglayabilmektedir. Ayrica, bu araclarla
gerceklestirilen grup ¢alismalar; iletisim, takim ¢alismasi ve problem ¢ézme gibi sosyal becerilerin
gelisimine de katki sunmaktadir. Ancak bu uygulamalarin hayata gecirilmesinde ¢esitli giicliikler
bulunmaktadir. Kaynak yetersizligi ve 6gretmenlerin teknoloji kullanim1 konusunda yeterli egitime
sahip olmamalari, bu entegrasyon siirecini zorlagtirabilmektedir. Fu, geleneksel drama teknikleri
ile teknolojinin dengeli bicimde kullanilmasinin 6nemini vurgulamakta ve dgretmenlerin bu siireci
saglikli bir sekilde yiiriitebilmeleri i¢in rehberlige ihtiya¢ duyduklarini belirtmektedir.

Fu’nun ¢aligmasi, yaratici dramanin teknolojik araglarla desteklendiginde 6grenci katilimini
onemli 6l¢iide artirdigini ve doniistiirlicti 6grenme deneyimleri sundugunu ortaya koymaktadir. Bu
tiir yenilik¢i uygulamalar, 6grencilerin hem ders icerigiyle hem de birbirleriyle daha derin ve anlamli
baglar kurmasini saglamaktadir.

Diinya genelinde farkli egitim kurumlarinda yaratici dramanin basarili bigimde uygulandigi
gortilmektedir. Cawthon, Dawson ve Thorn (2011), 6grencilerin drama etkinliklerine katildiklarinda
sinif iginde daha aktif bir rol iistlendiklerini vurgulamaktadir. Ogrenciler dykiileri ya da senaryolari
canlandirdiklarinda bilgiyi yalnizca pasif bir sekilde almak yerine, eglenerek ve deneyimleyerek
ogrenmektedir. Hart, Uuscheck ve Christel (2016) ise tiyatro derslerinin dgrencilerin okuma ve
elestirel diisiinme becerilerini gelistirdigini ortaya koymaktadir. Bu bulgular, yaratici dramanin
6grenmeyi dgrenciler i¢in daha keyifli ve etkili hale getirdigini gostermektedir.
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Arbo ve Benneworth (2007), yaratict dramanin farkli baglamlara uyarlanabilecegini ve bu
uyarlamalarin olumlu sonuglar dogurabilecegini gosteren vaka ¢alismalarina dikkat ¢ekmektedir.
Ornegin, Brezilya’da uygulanan “Territério de Apresentacdo” adli programda dgrenciler, kimliklerini
ve toplumsal sorunlari yaratict drama araciligiyla kesfetmektedir. Ogretmenler, dgrencilerin kendi
yasam deneyimlerini yansitan gosteriler hazirlamalarina rehberlik etmektedir. Bu silire¢ sonucunda
ogrencilerin 6zgiivenlerinin arttig1 ve 6grenmeye yonelik baghiliklarinin giiclendigi goriilmektedir.

Bu omnekler, yaratict dramanin yalnizca sanatsal becerileri degil, ayn1 zamanda elestirel
diisiinmeyi ve toplumsal farkindaligi da destekledigini ortaya koymaktadir. Bununla birlikte, yaratici
dramanin geleneksel egitim sistemlerine entegrasyonu cesitli zorluklar1 beraberinde getirmektedir.
Kaynak yetersizligi bu zorluklarin basinda gelmektedir. Diisiik gelirli bolgelerdeki okullar, kostiim,
sahne malzemeleri ve uygun oyun alanlar gibi temel olanaklardan yoksun olabilmektedir. Qian ve
Clark (2016), yeterli kaynak saglanmadiginda yaratic1 dramanin yaraticilik, is birligi ve iletisim gibi
21. ylizyil becerileri iizerindeki etkisinin sinirh kalacagini vurgulamaktadir.

Kurumsal direng de 6nemli bir diger engel olarak 6ne ¢ikmaktadir. Geleneksel egitim sistemleri
¢ogu zaman sinav odaklidir ve sanat temelli derslere yeterince 6nem verilmemektedir. Bu durum,
Ogretmenlerin yaratict drama yontemlerini sinif ortaminda uygulamalarini zorlastirabilmektedir.
Ayrica, bazi kiiltiirel baglamlarda yaratict drama egitimin temel bir araci olarak degil, daha ¢ok bir
hobi ya da ek etkinlik olarak algilanmaktadir.

Leung ve arkadaglar1 (2008), farkli kiiltiirel deneyimlerin yaraticilik {izerindeki olumlu
etkilerine dikkat ¢ekmektedir. Farkli kiiltiirlerden unsurlar igeren drama etkinlikleri, 6grencilerin
cesitlilige saygi duymalarint ve empati gelistirmelerini desteklemektedir. Bu sayede yalnizca
akademik basar1 degil, ayn1 zamanda kiiltiirel farkindalik ve sosyal beceriler de gelismektedir.

Kuppens ve arkadaglar1 (2021), yaratici drama miidahalelerinde Ogrenci gelisimini
degerlendirmek amaciyla kullanilan yontemleri sistematik bicimde incelemektedir. Bu yontemler
genellikle 6n-son testler, 6z degerlendirme araglar1 ve gézleme dayali 6gretmen degerlendirmelerini
icermektedir. Van Laar ve arkadaglar1 (2017) ise akran geri bildiriminin 6nemini vurgulamakta; bu
degerlendirme yaklagiminin 6grencilerin kendi 6grenme siireclerini sorgulamalarini tesvik ettigini
belirtmektedir. Akran ve 6z degerlendirme uygulamalari, iletisim becerilerinin yani sira 6z-yonelimli
Ogrenme becerilerinin gelisimine de katki saglamaktadir.

Martins ve Terblanche (2003), yaratict ortamlarin desteklenmesinin gerekliligine dikkat
cekmektedir. Okullarin, 6gretmenleri desteklemek amaciyla risk almay1 ve yenilik¢iligi tesvik eden
ortamlar olusturmasi gerektigini savunmaktadirlar. Bu tiir bir destek, yaratic1 drama uygulamalarmin
gelistirilmesini ve yayginlastirilmasini kolaylastiracaktir. Knight (2004) ise yaratict drama
uygulamalarindaki en dnemli engellerden birinin 6gretmenlerin bu alanda yeterli egitimi almamis
olmalar1 oldugunu ifade etmektedir. Yeterli egitimden ge¢memis Ogretmenler, bu yontemleri
etkili bicimde kullanmakta zorlanabilmektedir. Bu nedenle, hizmet i¢i egitim programlarmin
yayginlastirilmasi ve yaratict 6gretim yontemlerine yonelik mesleki gelisimin desteklenmesi biiyiik
Oonem tagimaktadir.
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Universite Egitiminde Yaratict Dramanin Arastirllmasi: Tiirkiye ve Otesinde Kiiltiirel
Etkilerin ve Pedagojik Sonuclarin Karsilagtirmalh Analizi

Kiiltiirel baglam, tiniversitelerde yaratict dramanin etkililigini dogrudan etkilemektedir.
Ornegin, genellikle kolektivist kiiltiirlerden gelen Tiirk 6grenciler, baslangic asamasinda kendilerini
dikkat odagina alan etkinliklere katilma konusunda ¢ekingen davranabilmektedir. Ancak Celakar
ve Ertiirk’iin (2010) de belirttigi lizere, yeniligi destekleyen bir rgiitsel kiiltiiriin tesvik edilmesi,
ogrencilerin kendilerini daha rahat hissetmelerine katki saglayabilmektedir. Bu durum, 6grencilerin
yargilanma korkusu yasamadan risk alabilecekleri ve yeni deneyimlere agik olabilecekleri destekleyici
bir 6grenme ortaminin olusmasi anlamina gelmektedir. Ogrenciler kendilerini giivende ve degerli
hissettiklerinde, yaratici dramatik etkinliklere katilma olasiliklar1 da artmaktadir.

Bunun yani sira, Tiirk tiniversitelerinde yaratict dramanin etkililigi, 6grenme ortamlarinda
yaraticiligl destekleyen mevcut pedagojik cergevelerle yakindan iliskilidir. Long (2014),
yaraticiligin incelenmesinde farkli arastirma metodolojilerine ihtiya¢ duyuldugunu savunmakta
ve cesitli yaklagimlarin test edilmesinin yaratict dramanin daha iyi anlagilmasina ve etkili bicimde
uygulanmasina katki saglayacagini ileri siirmektedir. Bu bakis agisi, 6gretim uygulamalarini
gelistirmeyi amaglayan egitimciler agisindan énem tagimaktadir. Ogretmenler, farkli ydntemler
kullanarak o6grencileri lizerinde en fazla etki yaratan stratejileri belirleyebilmekte ve bu sayede
yaratic1 dramatik etkinliklerin 6grenme ¢iktilar iizerindeki etkisini artirabilmektedir.

Bir diger 6nemli etken ise Tiirkiye’deki Suriyeli miilteci dgrencilerin egitimi baglamidir.
Taskin ve Erdemli (2018), bu 6zgiin durumun egitimde yaratici dramanin kullanimi agisindan
sundugu zorluklart ve firsatlari incelemektedir. Arastirmacilar, yaratict dramanin miilteci
Ogrencilerin yasantilarini ve duygularini yeni bir egitim ortaminda ifade edebilmeleri agisindan
giiclii bir arag olabilecegini belirtmektedir. Bu uyarlanabilirlik, yaratic1 dramanin yalnizca geleneksel
iiniversite 6grencileri i¢in degil, ayn1 zamanda marjinal gruplarin ihtiyaclarini karsilamada da etkili
olabilecegini gostermektedir. Egitimciler, kiiltlirel olarak anlamli temalari ders iceriklerine dahil
ederek, farkli gecmislere sahip 6grencilerin 6grenme siireciyle daha derin baglar kurmalarina katki
saglayabilmektedir.

Ozetle, Tiirkiye’de iiniversite diizeyinde yaratici dramanm uygulanmasi, kiiltiirel etkiler
ve farkli pedagojik sonuglar tarafindan sekillendirilmektedir. Egitim kurumlarinin yenilik¢i bir
kiltiire 6ncelik vermesi ve 6grenci profillerinin ¢esitliligini dikkate almasi durumunda, yaratici
dramanin bir 6gretim yontemi olarak etkililiginin artacagi agiktir. Bu dinamiklerin anlasilmas,
yaratict dramanin farkli egitim baglamlarindaki avantajlarinin en iist diizeye ¢ikarilmasi ve tiim
ogrenciler i¢in daha zengin bir 6grenme deneyimi sunulmasi agisindan biiyiik 6nem tasimaktadir.
Universite egitiminde yaratict dramanin incelenmesinde, farkli iilkelerin bu 6gretim yontemine
yaklagimlarini karsilagtirmak ve uygulama sonuglarint degerlendirmek temel bir gerekliliktir.
Yaraticit drama, 6grenmeyi desteklemek amaciyla rol oynama, anlati olusturma ve dogaclama gibi
tekniklerin kullanimim igermektedir. Dearden ve Macaro’ya (2016) gore, iilkeler yaratici dramay1
yiiksekdgretimde benimseme bicimleri agisindan onemli farklhiliklar gostermektedir. Ornegin,
Amerika Birlesik Devletleri ve Birlesik Krallik’ta yaratici drama, iletisim ve ekip ¢alismasi gibi
aktarilabilir becerileri gelistiren degerli bir ara¢ olarak goriilmektedir. Buna karsilik, Tiirkiye’de bu
yontemlerin benimsenmesi gorece daha yeni bir gelismedir. Bu durum, egitim sisteminin uzun yillar
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boyunca geleneksel 6gretim yontemlerine dayali olarak yapilandirilmis olmasindan kaynaklanan
kiiltiirel bir bakis agisiyla iliskili olabilir.

Ozarelli ve Rivenburgh (2016), yaratici dramanin giiniimiiz is giicii piyasasinda kritik
oneme sahip olan girisimci zihniyetin gelisimini nasil destekledigine iliskin 6nemli bulgular
sunmaktadir. Caligmalari, yaratict drama etkinliklerine katilimin 6grencileri proaktif problem ¢ézme
becerileri gelistirmeye tesvik ettigini ve 6zgiivenlerini artirdigini ortaya koymaktadir. Bu 6zellik,
yiiksekdgretimin 6grencileri rekabetci bir is giicline hazirlamay1 hedefledigi Tiirkiye baglaminda
ozellikle dnemlidir. Ogrencilerin dogaglama ve rol oynama yoluyla farkli senaryolara katilim
gostermeleri, yaratici dramanin elestirel diisiinme ve karar verme becerilerini gelistirmesine olanak
tanimaktadir. Bu siireg, 6grencilerin daha uyumlu ve yenilik¢i bireyler haline gelmelerine katki
saglamaktadir.

Daha genis bir uluslararasi g¢ercevede, Zubaidah ve arkadaslar1 (2017) tarafindan
gerceklestirilen aragtirma, yaratict dramanin farklilagtirilmis 6gretim stratejileri araciligiyla yaratici
diisiinmeyi nasil gelistirdigini ortaya koymaktadir. Arastirmacilar, bu stratejilerin farkli 6grenme
stillerine ve bireysel tercihlere hitap ederek egitimi daha kapsayici hale getirdigini savunmaktadir.
Bu yaklasim, bircok Bati {ilkesinde yaraticiliga ve bireysel ifadeye verilen kiiltiirel 6nemle
ortiismektedir. Ornegin, Amerika Birlesik Devletleri ve Bati Avrupa’da yaratic1 drama, disiplinler
aras1 0grenmeyi ve Ogrenciler arasindaki i birligini tesvik eden bir yontem olarak {iniversitelerde
yaygin bi¢imde kullanilmaktadir. Bu pedagojik yaklasim, dgrencilerin yalnizca yaratici ve elestirel
diisiinme becerilerini degil, ayn1 zamanda ekip calismasi yetkinliklerini de gelistirmektedir. Kiiltiirel
faktorler, yaratict dramanin egitim baglaminda nasil algilandigini ve uygulandigimi belirlemede
onemli bir rol oynamaktadir. Tiirkiye’de dramatik etkinlikler, kolektif 6grenmeye verilen 6nem, is
birligi ve sosyal etkilesim gibi gelencksel degerleri yansitmaktadir. Buna karsilik, Amerika Birlesik
Devletleri ve Birlesik Krallik gibi iilkelerde 6grenme siireci daha cok bireysel ifade ve kariyer odakli
bir anlayisla ele alinmaktadir.

Pedagojik agidan bakildiginda, Tiirkiye’de yaratict dramanin kullanimina iligskin sonuglarin
diger kiiltiirlerde elde edilen bulgulardan farklilik gosterebilecegi sdylenebilir. Ornegin, Tiirk
tiniversiteleri yaraticilig1 toplumsal kalkinma ve kiiltiirel miras baglaminda ele alarak yaraticit dramay1
yerel degerlerle biitlinlestirebilir ve bu sayede 6grenme deneyimini zenginlestirebilir. Buna karsilik,
uluslararasi uygulamalar ¢ogunlukla yenilik¢ilik ve bireysel kazanimlar1 onceliklendirmektedir.
Sonug olarak, yaratict dramanin pedagojik bir arag olarak etkililigi biiyiik 6l¢iide kiiltiirel etmenlerden
etkilenmektedir. Yaratici dramanin {iniversite egitimine entegre edilmesi, diger lilkelerde oldugu gibi
Tiirkiye’deki 6grenciler arasinda da temel becerilerin gelistirilmesi agisindan 6nemli bir potansiyel
tagimaktadir. Farkli aragtirma bulgularinin sentezi, yaratict dramanin yalnizca akademik hedeflere
degil, ayn1 zamanda kiiltiirel beklentilere de hizmet ettigini; 6grencilerin gelecekteki kariyerlerinde
yaraticilik ve geligmis girisimcilik becerileriyle ilerlemelerine katki sagladigini ortaya koymaktadir.

Tiirkiye’deki ingiliz Dili ve Edebiyati Boliimiiniin Analizi

Tiirkiye’deki Ingiliz dili ve edebiyati boliimlerinin yapis1, grencilere kapsamli bir egitim
sunmak lizere tasarlanmigtir. Bu boliimler, giiclii bir dilbilimsel kuramsal altyapiy1 gercek diinya
uygulamalariyla bir araya getirmeyi amaglamaktadir. Birgok iiniversite, edebiyat, dilbilim ve 6gretim
yontemlerini harmanlayan miifredatlar olugturmaya c¢alismaktadir. Bu biitiinlesik yapi, 6grencilerin
zengin ve gok boyutlu bir 6grenme deneyimine katilmalarina olanak tanimaktadir. Boliimler genellikle
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Ingiliz dili, dilbilim ve dil &gretimi gibi farkl1 alanlarda dersler sunmaktadir. Ogrenciler bu dersler
araciligiyla Ingiliz dili ve edebiyatina iliskin biitiinciil bir bakis agis1 gelistirmekte; dil kurallarmi
O0grenmenin yani sira metinler ve anlamlar {izerine elestirel diisiinme becerileri kazanmaktadir. Bu
yapi, dil 6grencileri i¢in gerekli olan elestirel diisiinme ve yaraticilik gibi temel becerilerin gelisimini
desteklemektedir.

Bununla birlikte, bu miifredat yapisinin etkili bicimde uygulanmasinda cesitli zorluklar
bulunmaktadir. Ogretim elemanlari, ¢ogu zaman yeni ve yenilik¢i 6gretim uygulamalarina uyum
saglama konusunda giicliiklerle karsi karsiya kalmaktadir. Kirkg6z’iin (2008) vurguladig: iizere,
miifredat yeniligine duyulan ihtiya¢ oOzellikle Tirk ilkdgretiminde belirgin olmakla birlikte,
egitimcilerin smiflarina yeni yontemleri dahil etme siirecinde yasadiklar1 giigliikler yiiksekogretim
diizeyinde de kendini gostermektedir. Bu durum, 6gretim elemanlarinin hem temel kuramsal igerigi
kapsamast hem de 6grencileri cagdas 6gretim teknikleriyle 6grenme siirecine dahil etmesi gereken
Ingiliz dili ve edebiyat1 boliimlerinde daha da belirginlesmektedir.

Ayrica, 6grencilerin farkli egitim ge¢mislerine ve O0grenme ihtiyaclarina sahip olmalari,
Ogretim siirecini daha karmasik hale getirebilmektedir. Bircok 6grenci farkli egitim ortamlarindan
gelmekte ve Ingilizce yeterlik diizeyleri bakimindan gesitlilik gdstermektedir. Bu durum, dgretim
elemanlarinin siniftaki tiim 6grencilere bireysel ihtiyaglar1 gozeten 6zgiin yaklasimlar sunmasini
zorlagtirabilmektedir. S6z konusu g¢esitlilik, egitimcilerin daha esnek ve yaratict olmalaring;
Ogretim yontemlerini her 6grencinin 6grenme gereksinimine uygun bi¢imde uyarlamalarim gerekli
kilmaktadir.

Buna ek olarak, Tiirkiye’deki egitim sistemi ¢ogu zaman daha genis biirokratik ve kurumsal
gergevelerden etkilenmektedir. Hiikiimet ve egitim otoriteleri tarafindan belirlenen politikalar,
miifredat tasarimini, 6gretim elemanlar1 i¢in saglanan kaynaklari ve genel egitim kalitesini dogrudan
etkileyebilmektedir. Bu baglamda, Ingiliz dili ve edebiyati boliimlerinde gérev yapan akademisyenler,
ogrencilere nitelikli bir egitim sunma ¢abasi igerisinde bu diizenlemelerle uyum saglamak durumunda
kalmaktadir.

Genel olarak degerlendirildiginde, Tiirkiye’deki ingiliz dili ve edebiyat1 boliimlerinin yapist,
dil egitiminin farkli bilesenlerini biitiinlestirme g¢abasini yansitmaktadir. Bu yapi, &grencilerin
Ogrenme siirecini ve derse bagliliklarini artirmay1 hedeflese de, egitimcilerin karsilastigi zorluklarin
g6z ard1 edilmemesi gerekmektedir. Bu sorunlarin ele alinmasi, 6gretim uygulamalarinda yeniligi
destekleyen bir ortam olusturmak amaciyla akademisyenler, yoneticiler ve politika yapicilar arasinda
is birligini zorunlu kilmaktadir. Tiirkiye’deki ingiliz dili ve edebiyat: bdliimlerinde yiiriitiilen egitim
uygulamalari biiyiik 6l¢ctide edebiyatin dil 6greniminde bir arag olarak kullanilmasina dayanmaktadir.
Hismanoglu (2005), Ingilizcenin romanlar, siirler ve tiyatro metinleri aracilifiyla égretilmesinin,
ogrencilerin dil becerilerini gelistirdigini ve ayni zamanda onlar1 farkli kiiltiirlerle tanistirdigini
belirtmektedir. Bu yaklagim, dil 6grenimini kiiltiirel farkindalikla birlestirerek daha zengin bir
O0grenme deneyimi sunmaktadir.

Son yillarda, daha cagdas 6gretim yontemlerine yonelim dikkat ¢ekmektedir. Bu baglamda,
ters yiiz 6grenme modeli giderek daha fazla uygulanmaktadir. Bu modelde 6grenciler, yeni igerikleri
evde genellikle video veya okuma materyalleri araciligryla 6grenmekte; sinif i¢i zaman ise 6gretim
elemaninin rehberliginde etkinlikler, tartismalar ve uygulamalar i¢in kullanilmaktadir. Basal (2015)
ile Turan ve Akdag-Cimen (2020), bu yaklagimin 6grenme siirecini dgrenciler agisindan daha aktif
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ve ilgi cekici hale getirdigini tartismaktadir. Ogrenciler, yalnizca ders anlatimini dinlemek yerine,
konunun daha derinlemesine anlasilmasini saglayan tartigmalara ve grup ¢alismalarina daha fazla
katilim gdstermektedir.

Bu olumlu gelismelere ragmen, Tirkiye’deki bir¢ok Ogretim elemani modern 6gretim
yontemlerini uygulama siirecinde cesitli giicliiklerle karsilagsmaktadir. Bu giigliiklerin basinda,
mesleki gelisim ve hizmet ici egitim ihtiyaci gelmektedir. Ogretim elemanlari, yeni teknolojileri ve
cagdas 6gretim yaklasimlarii etkili bigimde kullanmak i¢in gerekli bilgi ve deneyime her zaman
sahip olmayabilmektedir. Bu durum, yeni yontemlerin benimsenmesini zorlastirmakta ve simif igi
uygulamalara entegrasyon siirecini yavasglatabilmektedir.

Bir diger 6nemli sorun ise sinif ortamlarinin her zaman yenilik¢i 6gretim ydntemlerini
destekleyecek kosullara sahip olmamasidir. Tiirkiye’deki birgok tiniversitede kalabalik siniflar
yaygin olup, bu durum 6gretim elemanlarinin 6grencileri aktif 6grenme siireclerine dahil etmelerini
giiclestirebilmektedir. Kalabalik siniflarda, 6grenci merkezli yaklagimlarin basarisi i¢in kritik 6neme
sahip olan bireysel ilginin saglanmasi zorlasmaktadir. Bu nedenle egitimciler, kapsamli igerik sunma
gerekliligi ile 6grencileri daha etkilesimli bir 6grenme siirecine dahil etme istegi arasinda denge
kurmakta zorlanabilmektedir. Bu noktada, kullanilan 6l¢me ve degerlendirme yontemleri de 6gretim
uygulamalarinin sekillendirilmesinde 6nemli bir rol oynamaktadir.

Koksal’in (2019) aragtirmasi, 6gretim elemanlariin ders anlatimi sonrasinda dgrencilerden
aldiklar1 yansimalarin, etkili 6gretim yaklasimlarinin gelistirilmesinde ne denli 6nemli oldugunu
ortaya koymaktadir. Ogrenciler, gercek simif deneyimlerinin farkli 6gretim ydntemlerinin giiglii ve
zay1f yonlerini anlamalarina yardime1 oldugunu siklikla ifade etmektedir. Bu deneyimler, 6grencilerin
sinif ortaminda edindikleri kuramsal bilgileri anlamlandirmalarina ve uygulamaya aktarmalaria
katki saglamaktadir.

Buna ek olarak, miifredatlar genellikle edebiyat, elestirel analiz ve dil becerilerine
odaklanmaktadir. Ogrenciler, analitik diisiinme becerilerini gelistiren edebi metinleri okumay1 ve
¢oziimlemeyi 6grenmektedir. Ders igerikleri, 6grencileri ingiliz edebiyati, Amerikan edebiyati ve
diinya edebiyati gibi farkli alanlarla tanistirarak c¢esitli kiiltiirel bakis agilarina maruz birakmaktadir.
Bu genis kapsamli yaklasim birgok acgidan avantajli olmakla birlikte, bazi egitimciler 6zellikle
konugma ve yazma gibi pratik dil becerilerine daha fazla agirlik verilmesi gerektigini savunmaktadir.
Tiirkiye’deki Ingiliz dili ve edebiyati boliimlerinin kendine &zgii yapisi, iilkenin farkli egitim
geleneklerinden kaynaklanmaktadir. Her tiniversite, kendi egitim felsefesi ve hedefleri dogrultusunda
farkli 6gretim yontemleri benimseyebilmektedir. Bazi kurumlar arastirma ve akademik yazma
becerilerine oncelik verirken, digerleri dil ve iletisim becerilerinin gelistirilmesine daha fazla 6nem
vermektedir. Bu ¢esitlilik, 6grencilerin 6grenim gordiikleri kuruma bagl olarak farkli deneyimler
yasamalarina neden olabilmektedir.

Sonug olarak, Tiirkiye’deki Ingiliz dili ve edebiyati béliimlerinde kullanilan 6gretim
yaklagimlari, geleneksel uygulamalar ile yenilik¢i yOntemler arasinda bir denge arayisini
yansitmaktadir. Birgok dgretim elemani, 6gretim uygulamalarini giincelleme ¢abasi igerisindeyken,
ayni zamanda 6grencilerin ihtiyag¢larini ve bolgesel is giicii piyasasinin beklentilerini de dikkate almak
durumundadir. Bu siiregelen doniisiim, yalnizca boliimlerin yapisal 6zelliklerini degil, ayn1 zamanda
ogrencilerin giderek kiiresellesen bir diinyaya hazirlanma siirecinde karsilastiklart zorluklar1 da
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ortaya koymaktadir. Ogrenci yansimalarindan elde edilen bulgular, Tiirkiye’de Ingilizce egitiminin
etkililigi tizerine ytiriitiilen akademik tartigmalar i¢in 6nemli bir kaynak olusturmaktadir.

Tiirkiye’de Ingiliz Dili ve Edebiyat1 Béliimlerinin Miifredatina Yaratica Dramanin
Entegre Edilmesi

Dogangay-Aktuna ve Kiziltepe (2005), yenilik¢i 6gretim yontemlerinin ingilizce egitiminin
niteligini 6nemli Slgiide artirabilecegini savunmaktadir. Geleneksel 6gretim yaklagimlarinin ¢ogu
zaman Ogrencilerin farkli 6grenme ihtiyaglarini karsilamada yetersiz kaldigini ve bunun motivasyon
ile derse baglilik eksikligine yol actigini vurgulamaktadirlar. Egitimciler, yaratict dramay1 6gretim
stirecine dahil ederek bu sorunlari ele alan daha dinamik ve esnek bir 6grenme ortami olusturabilirler.

Yaratici dramanin kullanimi, 6grenciler arasindaki is birligini de Onemli Olgiide
desteklemektedir. Ogrenciler dramatik bir proje iizerinde birlikte calistiklarinda iletisim kurmak,
miizakere etmek ve ortak yorumlar gelistirmek durumunda kalmaktadir. Bu is birligi siireci yalnizca
dil becerilerinin gelisimine katki sunmakla kalmamakta, ayni zamanda smif i¢ginde bir topluluk
duygusunun ve aidiyet hissinin olusmasina da yardimci olmaktadir. Ogrenciler akranlariyla daha
yogun etkilesim kurdukea, 6grenme siirecine yonelik motivasyonlarinin ve derslere yaptiklari biligsel
yatirimin artmast olasi héle gelmektedir.

Bunun yami sira, yaratici dramanin miifredata entegre edilmesi, 6grencilerin {izerinde
calistiklar1 edebi metinlerle daha derin bir bag kurmalarint da desteklemektedir. Dramatik etkinlikler
araciligiyla o6grenciler, metinlerdeki temalar1, karakterleri ve olay orgiilerini uygulamali bigimde
kesfetme olanagi bulmaktadir. Bu durum, 6grenme materyalini daha somut, iligkilendirilebilir ve
ilgi ¢ekici hale getirmektedir. Edebiyatla kurulan bu giiglii bag, 6grencilerin edebi metinlere yonelik
ilgisinin artmasina ve dil 6grenme isteginin giiclenmesine katki saglamaktadir.

Gilakjani’ye (2017) gore drama gibi ¢esitli 6gretim yontemlerinin kullanimi, yalnizca dil
becerilerini gelistirmekle sinirli kalmamakta; ayni1 zamanda genel iletisim becerilerinin gelisimine
de katki sunmaktadir. Bu iletisim becerileri, 6grencilerin diisiincelerini agik ve etkili bigimde ifade
etmelerine, akranlari ve 0gretim elemanlariyla saglikli bir etkilesim kurmalarina olanak tanidigi
icin akademik basari agisindan biiyiik 6nem tagimaktadir. Ayrica drama temelli etkinliklere katilan
ogrenciler, genellikle daha motive hissettiklerini ve ogrendikleri bilgileri daha kalic1 bigimde
hatirladiklarini belirtmektedirler (Hismanoglu, 2005). Bu motivasyon artisi, dramanin sundugu
uygulamali grenme deneyimiyle iliskilendirilebilir. Ogrenciler senaryolar iizerinde ¢alistiklarinda
ya da dramatizasyon etkinliklerine katildiklarinda, yalnizca kelime bilgisi ya da dil bilgisi kurallarini
ezberlemekle kalmamakta; dili ger¢cek yasam baglamlarinda kullanma firsat1 elde etmektedirler. Bu
tiir aktif 6grenme siirecleri, dil edinimini daha anlamli ve keyifli hale getirmektedir.

Simdiye kadar incelenen arastirmalar, yaratici dramanin egitim uygulamalarina
entegrasyonunun Ogrenme siirecine yalnizca eglenceli bir unsur eklemekle kalmadigini; ayni
zamanda Ogrencilerin dil ile kurduklar iliskiyi doniistiirerek onlar1 6grenme siirecinin daha aktif
katilimcilart haline getirdigini tutarli bigimde ortaya koymaktadir. Tiirkiye’deki egitim paydaslari
miifredat iyilestirmelerini degerlendirdikge, elde edilen bulgular yaratici drama gibi yenilik¢i 6gretim
stratejilerinin programa dahil edilmesini gii¢lii bicimde desteklemektedir. Ogrencilerin drama
yoluyla 6grenme siirecine katilmasi, yalnizca akademik gereksinimleri karsilamakla kalmamakta;
ayni zamanda onlari kiiresellesen diinyada etkili iletisim kurabilecek bireyler olarak yetistirmeye de
katki sunmaktadir.
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Tartisma, Sonuc ve Oneriler

Bubélimde, galigmanin bulgulari her bir arastirma sorusu ayri ayri ele alinarak sunulmaktadir.
Bulgular, yiiksekogretimde yaratict drama iizerine gergeklestirilen kapsamli bir literatiir taramasina
dayanmaktadir ve diinya genelinde oldugu kadar Tiirkiye’deki ingiliz dili ve edebiyati boliimlerinde
yaraticl dramanin uygulanmasina odaklanmaktadir.

1. Yaratict drama, Tiirkiye’deki yiiksekogretim diizeyindeki Ingiliz dili ve edebiyati
boliimlerine nasil etkili bir sekilde entegre edilebilir?

Aragtirma bulgulari, yaratici dramanin Tiirkiye’deki Ingiliz dili ve edebiyat: miifredatina
etkili bigimde entegre edilmesinin; miifredatin gézden gecirilmesi, 6gretim elemanlariin egitimi,
idari destek mekanizmalarinin gii¢clendirilmesi ve disiplinler arasi is birlikleri gibi ¢ok boyutlu
bir yaklagim gerektirdigini ortaya koymaktadir. Yaratict dramay1 basariyla uygulayan kurumlarin,
genellikle drama temelli dersleri miifredata dahil ettikleri, mevcut edebiyat ve dil derslerinde drama
tekniklerinden yararlandiklar1 ve 6gretim elemanlarina yonelik siirekli mesleki gelisim olanaklari
sunduklar goriilmektedir. One ¢ikan énemli bir bulgu, kurumlarin geleneksel ders anlatimi temelli
Ogretimi tamamlayict nitelikte deneyimsel 6grenme yontemlerini tesvik eden yapilandirilmis
politikalar gelistirmeleri gerektigidir.

Rizaoglu’nun (2006) ¢alismasinda yaratic1 drama, yiiksek diizeyde iletisimsel bir etkinlik
olarak tanimlanmaktadir. Herhangi bir psikolojik ya da dilbilimsel kurama dogrudan dayanmamakla
birlikte, yaratict1 dramanin esneklik, akicilik, &grenen ihtiyaglarina odaklanma ve yaraticilig
destekleme gibi Ozellikleri, onun iletisimsel yaklasimla yakin bir iliski igerisinde oldugunu
gostermektedir. Fonksiyonel-notional (iglevsel-anlamsal) miifredatta yer alan baglamlar, 6grencilerin
dili yaratict bicimde kullanmalarini tesvik etmektedir. Hem iletisimsel yaklasimi benimseyen dil
ogretmenleri hem de diger alanlardaki &gretmenler, yaratici dramayir miifredatlarma kolaylikla
entegre edebilmektedir. Ayrica yaratict drama, Ingilizce disindaki yabanci dillerin dgretiminde de
etkili bir yontem olarak degerlendirilebilir; ¢iinkii yabanci dil 6grenen bireyler, yeterlige ulasma
siirecinde benzer asamalardan gegmektedir.

2. Yaratict drama, diinya genelindeki yiiksekdgretim kurumlarinda, 6zellikle Ingiliz dili ve
edebiyati programlarinda nasil kullanilmaktadir?

Aragtirmalar, yaratici drama tekniklerinin yiiksekogretimde 6grencilerin dil edinimini 6nemli
Ol¢iide destekledigini gostermektedir. Rol yapma etkinliklerinin etkilesimli 6grenme ortamlarini
tesvik ettigi ve bu ortamlarin dilsel becerilerin gelisimine katki sagladigi belirtilmektedir. Kanada’da
Shapiro & Leopold (2012), rol oyunlarmin 6grenci katilimini artiran dinamik bir 6gretim ydntemi
oldugunu vurgulamaktadir. Benzer sekilde Japonya ve Brezilya gibi iilkelerde de Ogretmenler,
drama tekniklerinin kullanildigi siniflarda 6grencilerin motivasyon ve 6zgiiven diizeylerinde artis
gozlemlediklerini bildirmektedir. Bu durum, yaratict dramanin farkl kiiltiirel baglamlarda da etkili
bir 6gretim yontemi oldugunu ortaya koymaktadir. Buna karsilik, Tiirkiye’deki bir¢ok yiiksekdgretim
kurumu bu teknikleri heniiz genis 6lgekli ve sistematik bicimde uygulamaya koymamistir. Bazi
iiniversitelerde kiigiik 6l¢ekli drama atdlyeleri veya tiyatro kuliipleri gibi uygulamalar bulunsa da,
yaratic1 dramanin miifredata biitlinciil bicimde entegre edildigi programlar yaygin degildir.

3. Yaratici dramanin pedagojik faydalari nelerdir?

(Ogrenci katilimy, dil yeterliligi ve edebi yorum agisindan)
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Arastirma, yaratict dramanin 6grenci 6grenme ¢iktilart lizerinde gesitli acilardan olumlu
etkiler sagladigini dogrulamaktadir:

Ogrenci Katilimi: Drama etkinlikleri, dgrencileri pasif bilgi alicilari olmaktan gikararak
O0grenme siirecinin aktif katilimcilart haline getirmektedir. Arastirmalar, yaratici dramaya katilan
ogrencilerin daha motive olduklarini, derse daha fazla katilim gosterdiklerini ve dil 6greniminde risk
almaya daha istekli davrandiklarini ortaya koymaktadir.

Dil Yeterliligi: Drama temelli teknikler, 6grencilerin akicilik, telaffuz, kelime dagarcig1 ve
iletisim becerilerinde gelisim saglamaktadir. Rol oynama ve dogaclama etkinlikleri yoluyla 6grenciler
dil yapilarimi igsellestirmekte ve daha dogal konusma ile yazma becerileri gelistirmektedir.

Edebi Yorum: Yaratici drama, 6grencilerin edebi metinleri daha derinlemesine kavramalarina
katki saglamaktadir. Performans yoluyla karakterlerle, tarihsel baglamlarla ve tematik unsurlarla
kurulan etkilesim, 6grencilerin elestirel diisiinme ve metin ¢dziimleme becerilerini gelistirmektedir
(Piazzoli, 2018).

4. Tirkiye’de yaratici dramani yiiksekdgretim sisteminde yaygin olarak benimsenmesini
engelleyen zorluklar nelerdir?

Tiirkiye’deki Ingiliz dili ve edebiyati boliimlerinde yaratict dramanin entegrasyonunu
siirlayan baslica engeller su sekilde 6zetlenebilir:

Kurumsal Destek Eksikligi: Bir¢ok iiniversite, geleneksel 6gretim yontemlerini dncelikli
gormekte ve drama temelli 6grenmeyi yeterince pedagojik bir yontem olarak tanimamaktadir.

Egitmen Egitimi Yetersizligi: Ogretim elemanlari, drama temelli pedagojik yaklasimlar
konusunda o6zel bir egitim almadiklari icin bu teknikleri kullanma konusunda c¢ekimser
davranabilmektedir.

Kat1 Miifredat Yapilari: Tiirkiye’deki tiniversite miifredatlart ¢ogunlukla ders anlatimi ve
standart sinavlara dayalidir; bu durum deneyimsel ve etkilesimli 6grenme yontemlerine yeterli alan
birakmamaktadir.

Sinirlt Kaynaklar: Yurt disinda drama egitimi miifredata entegre edilirken, Tirkiye’deki
bir¢ok tiniversite drama alanlari, tiyatro programlari i¢in ayrilan fonlar ve drama temelli 6gretim
materyalleri agisindan yetersizlik yagamaktadir.

Kiiltiirel ve Pedagojik Direng: Bazi egitimciler ve politika yapicilar, dramay1 temel bir
Ogretim yontemi yerine yalnizca destekleyici bir etkinlik olarak gérmekte; bu yaklagim, akademik
programlara entegrasyonu zorlastirmaktadir (Dogan & Cephe, 2018).

5. Diger iilkelerden Tiirkiye'nin egitim baglamina uyarlanabilecek en iyi uygulamalar
nelerdir?

Papavassiliou-Alexiou ve Zourna’nin (2016) calismasinda, Yunanistan’daki tiniversitelerde
Ogretmen egitim programlarina yaratict dramanin se¢meli ve zorunlu dersler araciligiyla basariyla
entegre edildigi belirtilmektedir. Bu baglamda 6ne ¢ikan uygulamalardan bazilar1 sunlardir:

Drama Temelli Miifredat Tasarimi: Tiirkiye’de edebiyat, dilbilim ve dil edinimi derslerine
drama modiilleri eklenebilir. Yumurtac1 ve Mede’nin (2021) Tiirkiye’deki geng Ingilizce dgrenenler
tizerinde gergeklestirdikleri ¢alisma, yaratict dramanin kelime edinimi ve yaratici diisiinme becerileri
iizerinde olumlu etkiler yarattigin1 ortaya koymaktadir. Bu bulgular dogrultusunda, iiniversite
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diizeyindeki Ingiliz dili ve edebiyati derslerine uyarlanabilecek ornek bir ders plani1 asagida

sunulmustur:
Asama Etkinlik Drama Teknigi Ogrenme Kazanim
Isinma Ogrenciler daire olusturur; her Ayna Egzersizi/ Duygusal farkindalik ve
biri bir kelimelik duygusunu ~ Donuk Goriintii ~ katilimin artirilmasi
ifade eder ve poz verir.
Giris Kisa oykiiniin olay orgiisii ve  Tartisma + Arka plan bilgisinin
karakterleri hakkinda kisa ders Hikaye Haritas1  etkinlestirilmesi ve odaklanma
Karakter Ogrenciler bir karakter gibi Rol Yapma / Karakter 6zelliklerini
Yiiriiyiisii yiirlr Bedensellestirme somutlastirma, empati ve yorum
derinligi
Sahne Kiigtik gruplar dogaglamayla  Dogaglama & Sozlii iletisim, yorumlama ve is
Canlandirma  sahneleri canlandirir Rol Yapma birligi gelistirme
Degerlendirme Performans iizerine diisiinme  Yansitici Elestirel diisiinme, metin
ve metinle karsilastirma Tartigma ¢oziimleme ve kendini ifade etme

Yaratict Uzanti  Ogrenciler bir karakterin bakis Yaratici Yazma  Ogrenilenleri kisisel ve yansitict
acisindan giinliik yazar bicimde sentezleme

Yumurtact ve Mede’ye (2021, s. 121) gore, geleneksel oOgretim ydntemleriyle
kargilastirildiginda yaratici drama, 6grencilerin kelime ediniminde belirgin bir gelisme saglamistir.

Disiplinler Arasi Is Birligi: Tiirk {iniversiteleri, tiyatro profesyonelleriyle is birligi yaparak
atdlye calismalari, konuk dersler ve uygulamali drama etkinlikleri diizenleyebilir. Ornegin, “Drama
for Schools” (DFS) programinda egitim aragtirmacilart ve tiyatro sanat¢ilari birlikte calisarak

Ogretmen egitim programlarma drama temelli pedagojiyi entegre etmistir (Cawthon & Dawson,
2011, s. 3).

Ogretmen Egitimi Programlari: Tiirkiye’de akademisyenlere yaratict drama konusunda
kuramsal ve uygulamali bilgi kazandiracak hizmet i¢i egitim programlari gelistirilebilir,

Alternatif Olcme ve Degerlendirme Yéntemleri: Performansa dayali degerlendirmeler,
yansitici giinliikler ve yaratici yazi ¢caligmalar gibi 6lgme araglar tiniversite diizeyinde kullanilabilir.

Bu uygulamalarin benimsenmesi, Tiirk tiniversitelerinin mevcut engelleri agsmasia ve
ogrenci merkezli, etkilesimli ve yaratici bir 6grenme ortami olusturmasina katki saglayacaktir.

6. Yaratici dramanin entegrasyonunu desteklemek icin hangi stratejiler uygulanabilir?

Sefton-Green, Thomson, Jones ve Bresler (2011), birgok uluslararasi drnekte dramanin
iniversite miifredatina, ozellikle sanat, edebiyat ve egitim fakiiltelerinde resmi olarak entegre

140



Yaratici Dramanin Yiiksek Ogrenime Entegrasyonu: Tiirkiye’deki Ingiliz Dili ve Edebiyat: Boliimleri icin Oneriler

edildigini belirtmektedir. Ayrica 6gretmenler icin siirekli mesleki gelisim programlarinin ve
yapilandirilmis atolye ¢alismalarinin 6nemini vurgulamaktadirlar.

Egitmenler i¢cin Egitim Programlari Gelistirme: Universiteler, yaratictdramametodolojileri
iizerine uygulamali egitimler, sertifika programlar1 ve mesleki gelisim kurslari sunmalidir. Horasan
Dogan (2017, s. 151), yaratict dramanin etkili bigimde uygulanabilmesi i¢in hizmet i¢i egitimlerin
gerekliligine dikkat ¢cekmektedir. Bu egitimler, uygulamali etkinlikler ve drama pedagojisinde giiven
kazandiran atolyeleri icermelidir.

Dramayi Miifredata Dahil Etme: Drama, segmeli ya da ders dis1 bir etkinlik olarak degil;
dogrudan edebiyat, dilbilim ve iletigsim derslerinin ayrilmaz bir parcasi haline getirilmelidir (Dawoud,
Hasim & Saad, 2022, s. 151).

Yaratict Drama Laboratuvarlari Kurma: Ogrencilerin dogaglama, sahneleme ve hikaye
anlatimi1 gibi uygulamalara katilabilecekleri 6zel drama alanlar1 olusturulmalidir (Nelson & Hood,
2021, s. 48).

Kurumsal Destek ve Politika Degisiklikleri: Universite yonetimleri, yaratict dramanin
pedagojik degerini tanimali; bu yonteme biit¢e, kaynak ve miifredat esnekligi saglamalidir. Goksel
(2025), drama temelli 6gretimin 6zellikle dil 6gretimi programlarmda doniistiiriicii bir giice sahip
oldugunu vurgulamaktadir. Disiplinler arasi is birlikleriyle desteklenen bu yaklasim, politika
diizeyinde degisiklikleri ve giiclii bir kurumsal destegi zorunlu kilmaktadir (s. 112).

Yazarlar, edebiyat, dilbilim ve egitim gibi ¢ok disiplinli alanlarda drama temelli 6gretim
yeniliklerinin uygulanabilmesi i¢in kurumsal uyumun gerekli oldugunu savunmaktadir. Bu durum,
miifredat esnekligi, yeterli finansman ve geleneksel olmayan yaklagimlara yonelik kiiltiirel agikligi
gerektirmektedir. Ayrica, yonetsel direng, boliim diizeyinde is birligi eksikligi ve stratejik politika
yetersizlikleri gibi sorunlara dikkat cekilmektedir. Bu bulgular, dogrudan asagidaki Onerileri
desteklemektedir:

» Ingilizce, dilbilim ve egitim alanlarinda yaratict drama uygulamalarmin tesvik edilmesi
» Kurumsal diizeyde gii¢lii destek mekanizmalarinin olusturulmasi

* Politika diizeyinde yapilacak diizenlemelerle yaratici dramaya siirdiiriilebilir bir zemin
hazirlanmasi
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Introduction

Creative drama in education is an expressive and interactive form of learning that encourages
students to participate in role-play, storytelling, and improvisation. Unlike traditional theatre,
creative drama does not focus on performance for an audience; instead, it prioritizes exploration
and self-expression. This approach enables students to explore various perspectives, fostering an
environment that encourages critical and creative thinking. As Lai (2011) points out, creative drama
plays a crucial role in enhancing students’ critical thinking skills and creativity. Through imaginative
games, students learn about various subjects and develop essential life skills, including empathy,
communication, and problem-solving.

In drama classrooms, techniques such as role-play, improvisation, and freeze-frame function
like play tools, providing learners with structured opportunities to explore ideas in real time (O’ Toole
& Dunn, 2002). These moves support larger programs known as drama in education, or “DIE,”
which means weaving drama into school subjects so students trade knowledge with empathy and
cross-disciplinary insight (Baldwin, 2012). DIE differs from theater in that it prizes process over
show; success is measured by student curiosity rather than applause for a finished act (Piazzoli,
2018). Under this umbrella, creative drama stands out, especially for young children and learners
mastering a new language. Because creative drama thrives on play, teachers guide simple tales or
let scenes bubble up, boosting imagination and speech along the way (Rizaoglu, 2006). Akyol et al.
(2021) note that such practice enhances learner motivation and vocabulary, while Lai (2011) argues
it subtly cultivates critical thought. However, creative drama and drama in education draw on similar
activities-intentionally directed exercises like hot-seating and thought-tracking-the first tends to be
looser and more centred on imaginative play. In contrast, the second usually applies those activities
in pursuit of defined learning outcomes, such as history re-enactments or science debates (Dearden
& Macaro, 2016). When teachers recognise this difference, they can choose a particular approach-
skill-building exercises for targeted practice, creative drama for broader social-emotional growth, or
drama in education for linking knowledge across subjects, in line with the instructional objectives
they aim to achieve in any given lesson (Cawthon & Dawson, 2011).

However, creative drama in education can face several challenges despite its advantages.
These include the lack of resources, the training of insufficient numbers of teachers, and resistance
to traditional educational structures. In some regions, educators may not be familiar with creative
drama methodologies, leading to underutilization of this effective teaching strategy. In addition, in
environments with rigid lesson plans, teachers may have difficulty incorporating creative drama
alongside mandatory topics and standards (Dutton & Rushton, 2021, p. 332). Studies reveal that
although creative drama “has earned an increasingly secure place” in educational systems of the
United States, Canada, Europe, and Tiirkiye, its practical use typically remains limited due to gaps in
teacher confidence, resources, and preparedness (Akyol, Tezel, & Tombak, 2021, p. 1).

Many educators face challenges when using creative drama in schools. One major constraint
is the limited accessibility of essential materials and physical space. Insufficient teacher training
leaves educators unprepared for this method. In addition, there is often resistance to non-traditional
teaching methods (Evans, 2001). These problems hamper the effective use of creative drama.

In summary, creative drama is a valuable educational tool that enhances critical thinking
and creativity while promoting greater student participation. This literature review aims to shed
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light on the various practices of creative drama worldwide, examining its methodologies, benefits,
and associated challenges to promote effective learning within different cultural contexts. Exploring
these issues will provide insights into how educational stakeholders can leverage creative drama to
benefit students everywhere. Creative drama in education uses various methodologies from around
the world. A primary objective is to create a space where students can think creatively and express
themselves. Davies et al. (2013) highlight the importance of “creative learning environments.” These
environments encourage students to engage in activities that promote imagination and collaboration.
Different cultures have their own unique ways of implementing creative drama, shaped by local
traditions, values, and educational objectives.

Method

Research Design

This study employed a qualitative research design based on an extensive literature review
and thematic analysis. By exploring academic articles, institutional reports, and case studies, the
research identified patterns in the use of creative drama across various educational settings. It adopted
a comparative approach, examining how different countries have successfully implemented drama-
based teaching methods in higher education and evaluating their relevance to Tiirkiye’s educational
landscape. By focusing on best practices and pedagogical innovations, this research aims to provide
a comprehensive framework for integrating creative drama into the English language and literature
departments. The findings are analyzed thematically to highlight key challenges, opportunities, and
implementation strategies.

Data Collection Tools

The data collection process involved reviewing literature from peer-reviewed journals,
educational reports, and empirical studies. These sources provided a broad understanding of how
creative drama has been utilized in higher education globally and helped identify the challenges
specific to Tiirkiye. Thematic analysis was used to categorize findings into key areas, such as student
engagement, pedagogical effectiveness, and institutional barriers. The existing curricula of English
language and literature departments in Tiirkiye were analyzed in detail to determine which courses
and methods could incorporate creative drama techniques. This study evaluated how current course
content could be enriched through drama-based approaches and identified the necessary curriculum
modifications to systematically integrate creative drama into higher education. Furthermore, higher
education models that had successfully integrated creative drama techniques were reviewed.
This study examined drama-based teaching approaches in universities across the United States,
the United Kingdom, Canada, and several European countries, identifying methods that enhance
student achievement and foster language development. Based on findings from these applications,
appropriate methods for Tiirkiye’s higher education system were identified, and comparative analyses
were conducted.

Finally, based on the research findings, recommendations were developed to promote the
broader and more effective use of creative drama in higher education. These recommendations include
integrating drama-based teaching techniques into course content, establishing training programs to
equip academics with expertise in this field, encouraging student-centered learning approaches, and
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providing the necessary infrastructure and resources for drama education. The working group, guided
by the collected data, aims to present applicable models suited to Tiirkiye’s educational context that
support the use of creative drama as a more effective pedagogical tool in universities.

Data Collection

An international comparative approach was employed to enhance the applicability of the
findings. This study examined creative drama applications in universities from countries known for
innovative teaching strategies, including the United States, the United Kingdom, Canada, and select
European institutions. Best practices from these institutions were identified, focusing on curriculum
design, faculty training, student engagement strategies, and assessment methods (Thompson,
Johnstone, & Thurlow, 2002, p. 6). These findings were then evaluated in the context of the Turkish
higher education system to explore potential adaptations.

Data Analysis

The analysis is structured to compare various teaching methodologies and their outcomes,
drawing parallels between different cultural and educational contexts. By synthesizing these insights,
this study presents recommendations for English language and literature departments in Tiirkiye to
ensure that the integration of creative drama aligns with both academic and institutional objectives.

Research and ethic

The current study adheres to the highest ethical standards in academic research, ensuring
transparency, integrity, and reliability. APA 7th edition guidelines cite all resources, and the research is
conducted without bias or data manipulation. As the study is based entirely on published literature, no
human participants were involved, eliminating concerns about informed consent and confidentiality.
Additionally, the findings and recommendations are presented objectively, in accordance with
academic ethics.

Problem Statement

Despite the growing recognition of creative drama as an effective pedagogical tool
worldwide, its integration into English language and literature departments in Tiirkiye remains
notably limited. Many universities continue to rely on traditional lecture-based teaching methods,
often leading to passive learning environments where students struggle to engage deeply with the
material. Creative drama, emphasizing role-playing, improvisation, and interactive storytelling,
has been widely recognized as a practical approach to fostering critical thinking, creativity, and
linguistic competence. However, various institutional and pedagogical challenges hinder its broader
implementation in higher education across Tiirkiye.

One of the primary barriers to the adoption of creative drama in university curricula is the
lack of institutional commitment and teacher training. Many educators are either unfamiliar with
drama-based teaching methodologies or lack the necessary resources to integrate them effectively
into their classrooms. Additionally, the rigidity of traditional educational structures, which prioritize
memorization and standardized assessments, limits opportunities for experimental and learning
methods, such as creative drama.

This study examines global practices in creative drama by addressing the gap between
theoretical knowledge and practical application in language and literature education. By analyzing
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how creative drama has been successfully implemented in higher education institutions worldwide,
this research aims to identify the challenges specific to Tiirkiye and propose strategies to overcome
them. The ultimate goal is to advocate for a more interactive, student-centered learning environment
that fosters both linguistic proficiency and interpretive skills.

Exploring Global Innovations in Creative Drama: Methodologies, Benefits, Challenges,
and Cultural Impact on Student Engagement

Creative drama plays an essential role in education by improving emotional intelligence. When
students engage in role-playing games, they learn to understand their feelings and those of others,
promoting empathy and self-awareness. This emotional growth leads to better peer collaboration,
while students work together to create shows. In addition, drama encourages clear communication,
as students express their ideas and emotions effectively. These experiences enrich students’ learning
and personal development, as noted by Annetta et al. (2009). Overall, creative drama is a powerful
tool to promote these essential skills. Baldwin (2012) highlights another important area in which
creative drama makes a difference: emotional intelligence. When students assume different roles, they
learn to understand better and express their feelings. They also learn to recognize others’ emotions.
This practice in understanding emotions leads to better interpersonal skills. Students become more
empathetic, which is essential for building strong relationships inside and outside the classroom.

In his study, Fu (2013) examines how interactive technologies can further improve drama
education and engagement. Fu emphasizes that this technology, when effectively integrated, opens
new ways for creativity and collaboration between students. For example, using digital narrative
tools, students can create their own narratives and characters that closely align with the principles
of creative drama. By incorporating technologies, such as video editing software or virtual reality,
students dive not only into dramatic content but also into the creation process, promoting higher
levels of engagement. A remarkable discovery of Fu’s work is how interactive technologies can
facilitate a more inclusive environment for students. Traditional drama methods can inadvertently
marginalize certain voices in the classroom. However, through technology, students who may be
shy or not trusting to speak can express themselves digitally. This change enables all students to
have a voice that they may feel hesitant to share verbally. This inclusion increases participation,
as every student has a chance to contribute comfortably. In addition, Fu (2013) discusses the role
of collaboration in theater exercises that use technology. When students work together on projects
involving interactive media, they develop essential social skills, such as teamwork, communication,
and problem-solving. These skills are vital not only in drama but also extend to all areas of their
academic and social lives. The collaborative aspect of creative drama, amplified by technology,
transforms the learning environment into a space where students feel valued and heard. Challenges
exist in the implementation of creative drama technology. Educators may face barriers, such as limited
access to resources or a lack of training in effectively using these technologies in a drama context.
Fu (2013) notes that balancing traditional drama techniques with modern technology requires careful
consideration. Educators need support and guidance to create a cohesive learning experience that
maximizes the benefits of both approaches.

In short, Fu’s (2013) evidence demonstrates that creative drama, especially when enhanced
by interactive technologies, significantly increases student involvement and promotes transformative
learning experiences. These findings underscore how innovative practices in theater education
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can create a vibrant learning environment that encourages students to engage meaningfully with
themselves, their colleagues, and the content they are studying. The creative drama has been
successfully implemented in various educational institutions worldwide, yielding diverse contexts
and cultural outcomes. A multitude of case studies indicate that effective methods suitable for various
regions can be adopted (O’ Toole & Dunn, 2002). The research conducted by Cawthon, Dawson, and
Thorn (2011) suggests that when students participate in creative drama, they play a more active role
in class. This active participation is important because it connects students to a deeper level. For
example, when students exercise stories or scenarios, they not only passively receive information but
also explore and understand the concepts in a fun way. Hart, Uuscheck, and Christel (2016) found
that involvement in theater lessons can lead to greater commitment to subjects such as reading and
critical thinking. This suggests that creative drama can make learning more pleasant and effective
for students.

According to Arbo and Benneworth (2007), these case studies demonstrate how institutions
can adapt creative drama to meet their unique needs and achieve positive learning outcomes. An
example comes from Brazil, in which a program called “Territério de Apresentagdo” has been
implemented. This program has used creative drama to help students explore their identities and the
community’s problems. The teachers were trained to guide students in developing road shows that
reflect their lives. As a result, the students reported greater trust and involvement in their learning.
This case exemplifies how creative drama not only improves artistic skills but also encourages critical
thinking and social awareness.

As Arbo and Benneworth (2007) highlight, understanding regional contributions enables the
broader application of successful practices. By examining these different results, educators worldwide
can consider how similar programs could be implemented to improve students’ involvement and
learning through creative drama. The integration of creative drama into traditional educational systems
has various challenges that educators should navigate. A significant challenge is resource limitations.
Many schools lack the materials and space needed to implement theater programs effectively. In
low-income areas, schools can struggle with budgets, leading to a lack of costumes, props, and even
performance spaces. This scarcity can make it challenging to create involved and immersive dramatic
experiences for students. As highlighted by Qian and Clark (2016), without adequate resources, the
potential of creative drama to develop critical skills in 21st-century creativity, collaboration, and
communication is limited.

Institutional resistance is another challenge educators face when integrating creative
drama. Traditional educational systems usually prioritize standardized tests and academic subjects,
which can decrease the value placed on the creative arts. Teachers may face pushback from school
administrations that prioritize major subjects, such as mathematics and sciences, over the arts,
including drama. This resistance may discourage teachers from implementing creative drama, as
they fear being criticized or evaluated unfavorably for not focusing on traditional subjects or testing.
According to Qian and Clark (2016), this disconnection creates a significant barrier, as integrating
drama with essential skills requires support from the entire educational community, including policy
and school leaders.

Cultural perceptions of drama as an educational tool can also pose challenges across regions
worldwide. In some cultures, performing arts may not be seen as essential to education as more

132



Integrating Creative Drama into Higher Education:
Recomendations for English Language and Literature Departments in Turkey

academic activities. This perception can lead to a lack of support from parents and community
members, further complicating teachers’ efforts to incorporate drama into their class plans. Qian
and Clark (2016) note that in cultures where educational success is strictly measured by academic
performance, the benefits of drama, such as promoting emotional intelligence and teamwork, may
not be recognized or appreciated.

Leung et al. (2008) highlight the positive effects of multicultural experiences on creativity.
They argue that when students are exposed to different cultural perspectives through creative drama,
they become more open to new ideas. This opening fosters greater creativity, as students learn to
appreciate differences and collaborate with peers from diverse backgrounds. When students engage in
theatrical activities that incorporate elements from multiple cultures, this educational experience not
only enriches their learning experience but also promotes empathy and understanding. This approach
feeds creativity, respecting and celebrating diversity. By aligning drama pedagogy with students’
cultural contexts, educators can create a dynamic class that not only improves learning outcomes but
also prepares students to thrive in a globalized world. Evaluating the outcomes of creative dramatic
interventions can be complex, but various methodologies have been developed to assess students’
progress effectively. The systematic review of Kuppens et al. (2021) highlights several evaluation
approaches used in creative acting programs worldwide. These approaches often focus on pre- and
post-evaluation tools that assess students’ skills, knowledge, and personal development in theatrical
activities. Standard tools include skills that specify performance criteria, self-assessments in which
students reflect on their learning, and educators’ observational assessments during dramatic sessions.

Peer feedback mechanisms have also been highlighted as important for evaluating learning
in creative drama. Van Laar et al. (2017) underline that the assessments even encourage students to
reflect critically on their own work and that of others. In many educational systems, peer feedback
is seen as a valuable tool for promoting involvement. The students discussed mutual performances,
leading to conversations on creativity and understanding of different perspectives. These practices
not only improve learning but also develop essential communication skills. In addition to peer
feedback, self-assessment emerged as a powerful way to involve students in their learning process.
By encouraging students to set goals and evaluate their performance, educators foster learning. This
practice varies in terms of intercultural level. For example, in Western contexts, self-assessment
could focus more on personal growth and skills. On the contrary, in cultures that emphasize common
values, students can evaluate their contributions to the group’s objectives and the overall services.

Martins and Terblanche (2003) emphasize the importance of organizational cultures that
support creativity and innovation. By implementing their suggestions, schools can create environments
that foster experimentation and risk-taking. This could include providing teacher resources to develop
and share creative drama activities or create collaboration projects that allow students and teachers
to explore drama together. The research could evaluate the impacts of these support environments
on professionals and their students, observing whether a culture of creativity leads to more effective
educational results.

However, implementing creative drama in education poses challenges. Knight (2004)
points out that an important obstacle is the lack of trained educators who are competent in drama
techniques. In many regions, teachers receive little training in creative drama, which can limit their
ability to integrate these methods effectively into the curriculum. In addition, there may be cultural
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resistance to unconventional teaching methods, since some educational systems prioritize traditional
pedagogies. Overcoming these challenges requires investment in professional development and in
promoting creative teaching practices to support teachers.

Exploring Creative Drama in University Education: A Comparative Analysis of
Cultural Influences and Pedagogical Outcomes in Tiirkiye and Beyond

The cultural context shapes the pedagogical impact of creative drama in universities.
For example, Turkish students, who often come from collectivist cultures, could initially hesitate
to engage in activities that put them under the spotlight. However, as Celakar and Ertiirk (2010)
note, fostering an organizational culture that encourages innovation can help students feel more
comfortable. This means cultivating a psychologically safe learning atmosphere where students can
take risks and experiment without fear of judgment. When students feel safe and valued, they are
more likely to participate in creative dramatic activities.

In addition, the effectiveness of creative drama in Turkish universities is linked to existing
frameworks that promote creativity in learning environments. Long (2014) argues for the need for
diverse research methodologies in the study of creativity, suggesting that testing different approaches
can lead to a better understanding and implementation of creative drama. This perspective is important
for educators who wish to improve their teaching practices. Using various methods, teachers can
identify the strategies that resonate most with their students, thereby improving the learning outcomes
of creative dramatic activities.

Another critical factor is the context of Syrian refugees’ education in Tiirkiye. Taskin and
Erdemli (2018) explore the challenges and opportunities this unique situation presents for the
use of creative drama in education. They point out that creative drama can be a powerful tool for
commitment, helping refugee students to express their experiences and feelings in a new environment.
This adaptability shows that creative drama is not only compelling for traditional university students
but can also meet the needs of marginalized groups. Educators can help students from different
backgrounds connect more deeply with the subject by incorporating culturally relevant themes.

In summary, the application of creative drama in university education in Tiirkiye is shaped
by cultural influences and various educational results. It is clear that when educational institutions
prioritize a culture of innovation and recognize the various needs of their student populations, they
can improve the efficiency of creative drama as a teaching method. Understanding these dynamics
is crucial to maximizing the advantages of creative drama in various educational contexts, creating
a richer learning experience for all students involved. In exploring creative drama in university
education, it is essential to compare how different countries approach this teaching method and
to include the results of their practices. According to Dearden and Macaro (2016), countries vary
significantly in how they adopt creative drama in higher education. For example, in the United
States and the United Kingdom, creative drama is often seen as a valuable tool to enhance students’
engagement in transversal skills, such as communication and teamwork.

Ozarelli and Rivenburgh (2016) provide important insights into how creative drama
promotes entrepreneurial intention, a critical ability in today’s labor market. Their study highlights
how participation in creative drama can foster students’ proactive problem-solving skills and
increase their trust. This aspect is particularly relevant in Tiirkiye, where higher education aims to
prepare students for a competitive workforce. By engaging students in real-world scenarios through
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improvisation and role-playing games, creative drama helps them think critically and develop their
decision-making skills. Therefore, students become more adaptable and innovative.

In an international context, the search by Zubaidah et al. (2017) illustrates how creative
drama can enhance creative thinking through differentiated educational strategies. They argue that
these strategies meet various learning styles and preferences, making education more inclusive. This
aligns with the cultural importance placed on creativity and individual expression in many Western
countries. For example, in the United States and Western Europe, creative drama is widely used in
universities to encourage interdisciplinary learning and student collaboration. This teaching approach
not only benefits students’ creative and critical thinking but also strengthens their teamwork skills.
Cultural influences play a crucial role in modeling how creative drama is perceived and applied in
educational contexts. In Tiirkiye, attention to collective learning through dramatic exercises reflects
traditional values of cooperation and social interaction. On the contrary, in countries such as the
United States and the United Kingdom, there is a more individualistic approach to learning, often
focusing on personal expression and career.

Pedagogically, the results of using creative drama in Tiirkiye can be quite distinct from those
observed in other cultures. For example, Turkish universities can emphasize creativity in community
development and cultural heritage. This can enrich the learning experience by integrating creative
drama into local contexts, while international applications can prioritize innovation and individual
outcomes. In summary, the effectiveness of creative drama as a pedagogical tool is profoundly shaped
by cultural factors. The integration of creative drama into university education has promising potential
to develop key skills among students in Tiirkiye, as in other countries. The synthesis of results from
various studies indicates that creative drama serves educational objectives and cultural aspirations,
helping students navigate their future careers with creativity and enhanced entrepreneurial skills.

A Comprehensive Analysis of the English Language and Literature Department in
Tiirkiye

The structure of the English and Literature departments in Tiirkiye is designed to provide
a complete education. These departments combine a solid base of linguistic theory with real-world
applications. Many universities aim to create curricula that mix literature, linguistics, and teaching
methods. This combination helps students engage in a rich, varied learning experience. Departments
generally offer courses in different areas, such as English, linguistics, and language teaching. When
studying these subjects, students gain an integrated understanding of the English language and its
literature. They learn language rules and how to think critically about texts and their meanings. This
structure supports the development of important skills, such as critical thinking and creativity, which
are necessary for language students.

However, there are specific challenges to the effective implementation of this study plan.
Teachers often face the difficult task of adapting to new and innovative teaching practices. As Kirkgoz
(2008) points out, the need for curricular innovation is particularly evident in Turkish primary
education, where educators may struggle to incorporate new methods into their classrooms. This
challenge is also evident in the English and Literature departments, where academics must find ways
to engage students with modern educational techniques while also covering essential theoretical
content.
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In addition, the diverse educational backgrounds and students’ learning needs pose challenges
to the teaching process. Many students come from diverse educational backgrounds and have varying
levels of English proficiency. As a result, it can be a challenge for instructors to tailor instruction to
meet individual learning needs in their classrooms. This diversity requires educators to be flexible
and inventive, adapting their instructional methods to meet each student’s unique needs.

Also, the educational landscape in Tiirkiye is often shaped by broader bureaucratic and
institutional frameworks. Policies set by the government and educational authorities can affect
curriculum design, the resources available to teachers, and the overall quality of education. As a
result, educators in the English language and literature department should navigate these regulations
while striving to deliver high-quality education to their students.

In general, the structure of the English language and literature departments in Tiirkiye
reflects an effort to integrate several components of language education. While this framework is
designed to improve students’ learning and commitment, it is important to recognize the challenges
educators face. Addressing these challenges requires collaboration between teachers, administrators,
and policy formulators to create a supportive environment for innovation in teaching practices.
Educational practices in English language and literature departments in Tiirkiye primarily focus on
using literature to teach the language. Hismanoglu (2005) explains that teaching English through
novels, poems, and plays helps students improve their linguistic skills while also introducing them
to different cultures. This method provides a richer educational experience by combining language
learning with cultural understanding.

There has been a change towards more modern teaching methods in recent years. For
example, the flipped classroom model has become more popular. In this approach, students learn
new content at home, often through videos or reading materials, and the task that used to be done at
home is now done in class under their teachers’ guidance. Basal (2015) and Turan & Akdag-Cimen
(2020) discuss how this model can make learning more active and attractive to students. Instead of
just listening to conferences, students participate more in discussions and group work, which can
lead to a deeper understanding of the material.

Despite these positive changes, many teachers in Tiirkiye face challenges in implementing
modern teaching methods. A challenge is the need for professional development and training.
Teachers may lack the skills or experience to use new technologies effectively, making it difficult to
adopt them.

Another problem is that the classroom environment may not always support innovative
teaching methods. Large classes are standard in many Turkish universities, which can help teachers
involve students in active learning. In a large class, it becomes difficult for the teacher to provide
individual attention, which is vital to the success of student-centered methods. Therefore, educators
may have difficulty balancing the need for thorough instruction with the desire to involve students
more interactively. Finally, the evaluation methods used also shape how educational practices are
formed. Many departments rely heavily on standardized tests that favor memorization, understanding,
and critical thinking. This can deter teachers from trying new, interactive approaches, as they may
feel that such methods do not align with the evaluation criteria.

Koksal’s (2019) research shows that instructor assessments at some Turkish universities
provide valuable insights into practical teaching approaches. Student teachers often notice that the
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experience of actual class helps them understand the challenges and successes of various didactic
methods. These experiences help them give meaning to the theories they learn in classes and put
them into practice. These new practices may pave the way for innovative teaching and learning
techniques, such as creative drama.

In addition, the curriculum often emphasizes literature, critical analysis, and linguistic
skills. Students learn to read and analyze literary texts, which helps them develop their analytical
thought skills. The courses could cover English, American, and world literature, exposing students
to different cultures and perspectives. Although this broad approach is advantageous, some educators
argue for a stronger emphasis on practical linguistic skills, particularly speaking and writing. The
unique characteristics of the English language and literature departments in Tiirkiye also stem from
the country’s diverse educational landscape. Each institution can adopt different educational methods
based on its philosophy and objectives. Some schools can emphasize research and academic writing,
while others focus on language acquisition and communication skills. This diversity can create a
varied educational experience for students, depending on where they study.

This current evolution highlights not only the unique characteristics of these departments
but also the challenges posed by preparing students for an increasingly globalized world. Students’
reflections provide valuable insights for ongoing discussions on the effectiveness of English education
in Tirkiye.

Integrating Creative Drama in the Curriculum of English Language and Literature
Departments in Tiirkiye

In the Turkish context, the effectiveness of integrating creative drama into English education
is particularly relevant. Dogangay-Aktuna and Kiziltepe (2005) argue that innovative teaching
methods can significantly improve the quality of English education. They emphasize that traditional
educational approaches often fail to meet students’ diverse needs, leading to a lack of motivation
and commitment. By incorporating creative drama, educators can foster a more dynamic, responsive
learning environment that addresses these challenges.

In addition, the use of creative drama can facilitate collaboration between students. When they
work together on a dramatic project, they must communicate, negotiate, and provide comments. This
collaboration process not only improves their linguistic skills but also fosters a sense of community
and belonging within the class. While students engage with their peers, they are more likely to feel
motivated and invested in their learning.

In addition, integrating creative drama into the program can help students connect more
deeply with the literature they study. Thanks to dramatic activities, students can practically explore
themes, characters, and plots, making the material more relatable and engaging. This connection can
lead to a greater appreciation of literature and a stronger desire to learn a language.

According to Gilakjani (2017), using various teaching methods, such as drama, not only
increases linguistic skills but also improves general communication skills. These communication
skills are vital to success in academic environments, as they allow students to express their ideas
clearly and interact effectively with colleagues and instructors. In addition, students who participate
in drama-based activities often feel more motivated and report better retention (Hismanoglu, 2005).
This increase in motivation can be attributed to the practical experience that drama offers. When
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students work through scenarios or participate in dramatizations, they memorize vocabulary and
grammar rules and apply their linguistic skills in real-life situations. This type of active learning
makes the language acquisition process more significant and pleasant.

Research analyzed to date consistently supports the idea that integrating creative drama into
educational practices adds a pleasurable element to learning. It transforms how students interact
with language, making them more active participants in their educational journey. Since educational
stakeholders in Tiirkiye consider curriculum improvements, the evidence advocates the inclusion of
innovative teaching strategies, such as creative drama. Involving students through drama meets their
educational needs and prepares them for effective communication in a globalized world.

Findings

This section presents the study’s findings by addressing each research question individually.
The findings are derived from a comprehensive review of literature on creative drama in higher
education, focusing on its applications in English language and literature departments globally and
in Tirkiye.

1. How can creative drama be effectively integrated into English language and literature
departments at the higher education level in Tirkiye?

This study reveals that the successful integration of creative drama into English language and
literature curricula in Tiirkiye requires a multi-faceted approach that includes curriculum revision,
teacher training, administrative support, and interdisciplinary collaborations. Institutions that have
successfully implemented creative drama often introduce dedicated drama-based courses, integrate
drama techniques into existing literature and language courses, and provide ongoing training for
educators. A key finding is that institutions must create structured policies that encourage experiential
learning methods to complement traditional lecture-based teaching. To illustrate, in Rizaoglu’s (2006)
study, creative drama is a highly communicative activity. It might be regarded within the framework
of the communicative method, although there is no particular psychological or linguistic theory
behind it. Its emphasis on learner needs, flexibility, fluency, and support for creativity makes creative
drama reflective of the communicative method, given its intimate link with real life. Furthermore,
the contexts that inspire the students to experiment with the powers of language are included in the
functional-notional syllabus. Teachers using the communicative approach to language instruction
can therefore include creative drama in their syllabi without giving it a second thought. Adopting
creative drama as a tool for teaching languages other than English will also prove quite beneficial, as
language learners follow similar paths toward competency in a foreign language.

2. How is creative drama currently used in higher education institutions worldwide,
particularly in English language and literature programs?

Creative drama techniques significantly improve language acquisition in higher education.
Studies show that role-playing activities foster interactive learning environments, thereby improving
linguistic skills. In Canada, Shapiro and Leopold (2012) emphasize the importance of role games
as a dynamic teaching method that encourages participation. Similarly, in countries such as Japan
and Brazil, educators report greater motivation and trust among students who use drama techniques,
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demonstrating the techniques’ effectiveness across diverse cultural contexts. In general, these
methods lead to positive results in language learning worldwide.

In contrast, many higher education institutions in Tiirkiye have yet to implement these
techniques on a large scale. While some universities experiment with small-scale drama workshops
or extracurricular theater clubs, there is a lack of systematic, curriculum-based adoption of creative
drama.

3. What are the pedagogical benefits of creative drama in terms of student engagement,
linguistic proficiency, and literary interpretation?

The study confirms that creative drama significantly enhances student learning outcomes in
several ways:

Student Engagement: Drama activities transform students from passive recipients of
knowledge into active participants in the learning process. Research indicates that students involved
in creative drama are more motivated, engaged, and willing to take risks in language learning.

Linguistic Proficiency: Findings show that drama-based techniques improve fluency,
pronunciation, vocabulary retention, and communication skills. By participating in role-play and
improvisation, students internalize language structures and develop a more natural command of
spoken and written English.

Literary Interpretation: Creative drama helps students develop a deeper understanding of
literary texts by encouraging embodied learning, where students actively engage with characters,
historical contexts, and thematic elements through performance. This method allows for multiple
interpretations of texts, fostering critical thinking and analytical skills (Piazzoli, 2018).

4. What are the challenges and barriers preventing the widespread adoption of creative drama
in Tiirkiye’s higher education system?

Several key challenges hinder the integration of creative drama into English language and
literature departments in Tlrkiye:

Lack of Institutional Support: Many universities prioritize traditional teaching methods,
and there is limited recognition of drama-based learning as a legitimate pedagogical approach.

Insufficient Instructor Training: Educators often lack specialized training in drama-based
pedagogy, making them hesitant to adopt creative drama techniques in their teaching.

Rigid Curriculum Structures: University curricula in Tiirkiye emphasize lecture-based
instruction and standardized assessment, leaving little room for experiential or interactive learning
methods.

Limited Resources: Unlike institutions in countries where drama is integrated into education,
many Turkish universities lack access to drama spaces, funding for theater programs, and educational
materials tailored to drama-based instruction.

Cultural and Pedagogical Resistance: Some educators and policymakers view drama as
an extracurricular activity rather than a core teaching tool, leading to resistance in fully integrating it
into academic programs (Dogan & Cephe, 2018).
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5. What best practices and successful models from other countries can be adapted to fit the

educational context of Tirkiye?

According to a study by Papavassiliou-Alexiou & Zourna (2016), Greek universities have

successfully embedded drama into teacher education programs through the design of elective and

compulsory courses. The following are some of the techniques used:

Drama-based Curriculum Design: Tiirkiye can adapt drama modules into literature,

linguistics, and language acquisition courses.

Based on the Yumurtact and Mede (2021) study, which showed the beneficial effects of
creative drama on vocabulary development and creative thinking skills among young English learners

in Turkiye, the table below presents a lesson plan aligned with the research results. Appropriate

content changes allow this approach to be adapted for English-language and literature courses at

universities.
Stage Activity Drama Learning Outcome
Technique
Warm-Up Students form a circle; each ~ Mirror Exercise/ Foster emotional awareness and
shares a one-word emotion Freeze Frame engagement.
and freezes in a pose.
Introduction Brief lecture on the short Discussion + Activate background knowledge
story's plot and characters. Story Mapping  and focus on critical elements.
Character Walk Students walk as if they were  Role-Play / Embody character traits; deepen
a character from the story. Physicalization = empathy and interpretation.
Scene In small groups, students Improvisation & Practice oral communication,
Reenactment  perform selected scenes with ~ Role-Play interpretation, and collaboration.
improvisation.
Debrief & Reflect on performance and ~ Reflective Develop critical thinking, textual
Analysis compare interpretations to the Discussion analysis, and self-expression.
text.
Creative Students write a journal entry  Creative Writing Synthesize learning through
Extension from the POV of a character. personalized, reflective

expression.

Compared to conventional approaches, creative drama greatly enhanced students’ vocabulary
acquisition (Yumurtaci & Mede, 2021, p. 121).

Interdisciplinary Collaboration: Turkish universities could collaborate with theater

professionals to offer workshops, guest lectures, and practical applications of drama techniques, thereby
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enhancing learning opportunities. Through workshops, co-teaching, and integrated performance-
based pedagogy, the study describes how educational researchers and theater professionals worked
in the “Drama for Schools” (DFS) program, thereby effectively bringing professional artists into
teacher education programs. The authors advise repeating such structures in different higher education
environments since this multidisciplinary paradigm enhances teaching quality and learner results
(Cawthon & Dawson, 2011, p. 3)

Teacher Training Programs: Tirkiye could introduce professional development programs
to equip academics with theoretical and practical knowledge of creative drama.

Assessment Strategies: Alternative assessment methods, such as performance-based
evaluations, reflective journals, and creative writing assignments, can be used in the English language
and literature departments of universities.

By adapting these practices, Turkish universities can overcome existing barriers and create
an engaging, interactive, and student-centered learning environment.

6. What strategies can be implemented to train educators and modify curricula to support the
integration of creative drama into university-level English language and literature courses?

Sefton-Green, Thomson, Jones, & Bresler (2011) highlight that in multiple international
cases, drama has been formally integrated into university curricula, particularly within arts, literature,
and education faculties. They also emphasize the importance of continuous professional development
and structured workshops for teachers by applying some of these techniques:

Developing Training Programs for Educators: Universities should establish in-service
workshops for educators focused on creative drama methodologies. This can include hands-on
training, certification programs, and professional development courses. The study by Horasan
Dogan (2017, p. 151) emphasizes that comprehensive in-service training is essential for the practical
application of creative drama in ELT settings. These ought to be practical applications, introspective
exercises, and hands-on seminars that empower teachers in drama-based pedagogy to grow confident
and competent. Many teachers, the author says, feel unprepared and would profit from organized
certification or professional development programs.

Incorporating Drama Modules into the Curriculum: Instead of treating drama as an
extracurricular activity, universities should formally integrate it into existing courses, such as
English literature, linguistics, and communication studies. Dawoud, Hasim, and Saad (2022, p. 151)
suggest that rather than being seen as an extracurricular or elective activity, drama should be included
straight into the official curriculum of language and literature studies. They offer international models
whereby English literature, linguistics, and communication courses include theatrical modules to
stimulate originality, increase participation, and raise communicative competency.

Establishing Creative Drama Labs: Creating dedicated drama spaces where students can
participate in improvisational exercises, literary re-enactments, and collaborative storytelling will
provide structured, practical exposure to drama-based learning. Theatrical environments are created
to let students participate in narrative storytelling, improvisational scene creation, and historical
reenactment. Emphasizing the importance of organized, physically equipped drama labs in university
courses, these immersive experiences helped students understand course materials by theatrical
embodiment (Nelson & Hood, 2021, p. 48)

141



Koroncu-Ozbilen, D. (2026). Integrating creative drama into higher education: Strategies for English language and
literature departments in Tirkiye. Yaratict Drama Dergisi, 21(1), 127-144.

Promoting Institutional Support and Policy Changes: University administrations should
recognize drama-based learning as a valuable pedagogical tool by allocating funding and resources
and providing curriculum flexibility for creative drama initiatives. Goksel (2025) emphasizes,
especially in language teacher preparation, the transforming power of drama-based instruction when
integrated across disciplines. Supported by committed budgets, staff development, and administrative
alignment, the study advocates institutional policy changes to acknowledge drama as a legitimate,
research-backed instructional method, backed by cross-departmental integration of drama (e.g.,
literature, language acquisition, education studies) (p. 112)

Discussion, Conclusion, and Recommendations

The authors contend that instructional innovation, such as adding drama into multidisciplinary
settings—e.g., literature, language, and education—requires institutional alignment, including
curriculum flexibility, money, and cultural receptivity to non-traditional approaches. Major obstacles
they also point out are administrative opposition, inadequate departmental cooperation, and the lack
of strategic policy guidance.

This material immediately backs up your advice to apply creative drama in areas such as
English, linguistics, and education, and to encourage institutional support at the systemic level.

Address policy-level changes to ensure sustainable implementation (Caliskan & Zhu, 2021,
p. 193).
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