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Bu arastirmada 6zel 6grenme giicliigii (OOG) taml 6grencilerin sosyal duygusal
o6grenme becerileriyle akran zorbaligina maruz kalma durumlarini baz1 demografik
degiskenler agisindan incelemek ve sosyal duygusal 6grenme diizeyinin akran
zorbaligina maruz kalma durumunu yordaylp yordamadigini belirlemek
amaglanmigtir. Aragtirma grubu, uygun drnekleme yontemiyle belirlenen 13-16 yas
arasindaki 6zel dgrenme giicliigii olan 219 &grenci olusturmustur. Iliskisel tarama
modelinde desenlenen bu arastirmanin Veri toplama siirecinde Kisisel Bilgi Formu,
Ergen Akran Iliskileri Belirleme Olcegi Magdur Formu ve Sosyal Duygusal
Ogrenme Becerileri Olgegi kullanilmis; veri analizi ise bagimsiz 6rneklemler t-testi,
ANOVA ve dogrusal regresyon yontemleriyle gerceklestirilmistir. Aragtirmanin
bulgular;, OOG olan 6grencilerin sosyal duygusal 6grenme beceri diizeylerinin ve
akran zorbaligina maruz kalma durumlarinin cinsiyete ve ailenin sosyoekonomik
durumuna gore anlamli diizeyde farklilastigini, Ogrencilerin sosyal duygusal
o6grenme becerileriyle akran zorbali§ina maruz kalmalar1 arasinda anlamli bir iligki
oldugunu ve OOG olan &grencilerin sosyal duygusal 6grenme becerileri alt
boyutlarinin, akran zorbaligina maruz kalma durumlarini yordadig belirlenmistir.
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The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

INTRODUCTION

Special learning disability (SLD) or leaning disability (LD), which is an umbrella concept, is a
neurodevelopmental disorder in which there is a discrepancy between the age, intelligence level and
educational performance of students with normal or above normal intelligence level, the cause of
which is not yet fully known, and which commonly manifests as reading difficulties (dyslexia),
writing difficulties (dysgraphia) and mathematics difficulties (dyscalculia) (Baydik, 2011;
Korkmazlar, 2003). In this study, the term "LD" has been preferred. From the early period, LD can
give symptoms such as having problems in motor skills, communicating, attention and concentration
skills, expressing emotions, exhibiting age-appropriate behaviors, making friends or giving emotional
reactions appropriate to the situation (Karaca et al., 2018). Moreover, the poor social skills and
difficulty in maintaining peer relationships among students with LD lead to their isolation from peer
groups (Urfali, Dadandi1 & Sahin, 2018), experience peer rejection, and have problems interacting with
adults (Elias, 2004). In particular, the fact that their peers succeed in a shorter time with less effort
than them can cause students with LD to experience feelings of failure, disappointment and depression
(Duncan et al., 1999; Kavale & Forness, 1996). Students who get angry when they experience
disappointment may direct their anger towards their friends, teachers or mothers (Ersoy & Avci,
2001). In addition, students with LD have difficulty in recognizing both their own and others'
emotions and expressing these emotions in words (Elias, 2004). Thus, the SEL skills of students with
LD, who constantly experience problems in both academic and social skills, are negatively affected
(Morgan, 1989).

SEL is divided into five categories as (1) self-awareness, (2) self-management, (3) social
awareness, (4) relationship development skills, and (5) responsible decision making (Weisberg &
Cascarino, 2013). Self-awareness is defined as recognizing one's strengths and weaknesses, being self-
confident, and self-managing; self-management is described as controlling one's emotional reactions,
coping with stress, and working effectively towards goals; social awareness is defined as
understanding other people's feelings, empathizing, and respecting different perspectives; relationship
development skills are defined as actively listening to others, communicating and cooperating with
them, and acting in accordance with social norms; and responsible decision-making is defined as
evaluating the consequences of actions, considering ethical standards, and thinking about the welfare
of others. SEL skills encompass abilities like setting positive goals, making decisions, forming
empathic relationships, and managing emotions (CASEL, 2020; Weissberg & Cascarino, 2013), along
with communication, self-esteem-boosting, problem-solving skills, and stress coping strategies
(Kabake1, 2006).According to Shanker (2014), these are defined as the process of acquiring and
effectively utilizing the knowledge, attitudes, and skills necessary to identify and manage emotions.
There are studies (Morocco et al., 2001; Nelson et al., 2003; Rinaldi, 2003) indicating that there is a
relationship between SEL skills and LD and that having LD may lead to SEL problems. The concept
of SEL focuses on enhancing students' resilience when faced with challenges and supporting their
coping abilities (Graczyk et al., 2001), while emphasizing the importance of social-emotional agents in
developing academic skills (Elias, 2004). The SEL skills of students with LD are also adversely
impacted by their low academic performance. It is stated that students with LD are happier and more
harmonious before school; however, when they begin primary school, their emotional issues become
more prominent, and it is evident that LD has not only academic but also social and emotional impacts
(Karaca et al., 2018; Meadan & Halle, 2004). Acquisition of skills related to SEL enables students to
establish healthy relationships and social support networks, engage in positive social interactions,
adapt easily to changing life conditions, and reduce the likelihood of exhibiting behavior problems
(Elias, 2004; Jones & Kahn, 2017).
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As social-emotional development is shaped by the environment, building positive relationships
with others is crucial. In this context, bullying, which is expressed as repeated and unwanted
aggressive behaviors, is usually learned from the environment (Espelage, 2014). According to Olweus
and Limber (2010), bullying refers to aggressive behaviors that create a power imbalance between the
bully and the victim. European Community Wales (2001) categorized bullying into five: physical,
verbal, emotional and relational, sexual and cyberbullying. Physical bullying occurs when an
individual or group engages in physical actions such as hitting, pushing, or poking (A.C.B.P.S, 2009;
Rigby & Slee, 1991). Verbal bullying, on the other hand, involves behaviors like name-calling, insults,
racist comments, and similar actions (Rigby & Slee, 1991). Emotional and relational bullying is
bullying in the form of lying about someone, spreading rumors, excluding someone, and imitating
someone (Bjorkqvist & Lagerspetz, 1992; Boswort et al., 1999; Rivers & Smith, 1994). Cyberbullying
includes verbal, hidden and psychological bullying using e-mail, mobile phones, social networking
sites, etc. (Civilidag, 2013); sexual bullying includes behaviors such as spreading false rumors about
the person, using sexually explicit expressions, sending disturbing messages, touching, hugging and
kissing with malicious intent (European Community Wales, 2001). In the context of the people to
whom bullying is directed, we come across peer bullying. Some studies on peer bullying (Kepenekci-
Karaman & Cinkir, 2006; Piskin, 2002; Yurtal & Cenkseven, 2016) show that the rate of students
exposed to bullying is between 30% and 65%. Peer bullying is “when a person is repeatedly subjected
to deliberate aggression and attack by another people or people who are physically, mentally or
spiritually stronger than him/her” (Olweus, 1993). The reasons why a student bullies another student
are stated as having fun, getting revenge, getting money or other things, seeing others bullying,
showing how tough he/she is, thinking that other children are wimps, and angering the bullying child
(Rigby, 2008). It has been revealed that students diagnosed with LD are exposed to peer bullying due
to their social skill deficits and problem behaviors (Aydemir, 2024) and that peer bullying is more
prevalent in inclusive classrooms where students with LD are present (Aydar, 2019). It is observed
that having a disability can be enough for an individual to experience bullying, with children who have
mental or physical disabilities being more likely to be bullied compared to typically developing
children. A similar situation applies to students with LD who are academically unsuccessful and at
high risk of being ostracized by their peers (Heiman, 2004; Heinman & Olenik-Shemesh, 2020;
Narvéez et al., 2021). Research suggests that students with LD face an increased likelihood of being
bullied compared to their peers without disabilities (Dawkins, 1996; Sharp & Smith, 2002). For
example, Ziegler et al. (1991) discovered that the rates of bullying among students with LD in Toronto
were twice as high as those of typically developing students.

The acquisition of SEL skills is seen as a protective function against bullying and these skills
facilitate individuals to cope with difficult situations (Wang et al., 2019). In this regard, educators,
policymakers, and researchers are working to enhance students' SEL skills and foster a positive school
environment. It has been noted that in schools where students possess strong SEL skills, social
competence and academic performance improve, absenteeism decreases, suspension rates are lower,
and disciplinary incidents and disruptive behaviors decline (Durlak et al., 2011). According to
Weissberg and O'Brien (2004), SEL skills strengthen students' ability to resist the adverse effects of
bullying. It is proposed that enhancing SEL skills can decrease students' vulnerability to bullying and
shield them from its negative effects. Studies conducted in this direction have shown that SEL skills
development programs reduce students' bullying behaviors and reduce the incidence of homophobic
name-calling and sexual harassment. In addition, as a result of SEL skills development programs,
bullying behaviors towards students with disabilities were also observed to decrease (Fisher & Frey,
2009). Longitudinal research on the academic achievements of students with LD highlights the
importance of social support from family, educators, and peers. This support plays a vital role in their
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adjustment to society and is strongly associated with their self-esteem and general well-being.
Students who lack sufficient social support may develop a poor self-image due to difficulties in
forming close friendships, establishing insecure relationships with peers, and experiencing feelings of
anger and sadness when faced with peer rejection. This may have a detrimental effect on the overall
well-being of students with LD. Research highlights that, besides the social support from peers and
family, SEL skills are crucial for their success. These skills help individuals enhance their emotional
intelligence, improve their social interactions, and better manage challenging situations. Therefore, it
is important that intervention programs for the education of students with LD focus on developing
their SEL skills in addition to providing them with social support. Thus, the ability of these individuals
to cope with difficulties such as peer bullying can be increased (Heiman & Olenik Shemesh, 2020).

Research (Bourke & Burgman, 2010; Espelage et al., 2015; Garrett, 2023; Humphrey et al.,
2007; Kaukiainen et al., 2002; Lindsay & McPherson, 2012; Ozkan et al., 2023; Nabuzoka, 2003;
Reiter & Lapidot-Lefler, 2007; Sart & Piirsiin, 2019; Saylor & Leach, 2009; Terzioglu, 2022) has
shown that students with disabilities are frequently targeted by bullying behaviors. Moreover, these
studies emphasize that improving social skills like communication, empathy, and problem-solving in
students with disabilities can reduce peer bullying and promote healthier relationships among peers.
There are also studies (Baumeister et al.,2007; Berchiatti et al., 2022; Kalafatoglu, 2023; Mishna,
2003; Sivrikaya & Eldeniz Cetin, 2023; Weinreich et al., 2023; Yildiz, 2004) that address the SEL
skills of students with LD and peer bullying of these students individually. These studies focused on
whether bullying behaviors towards students with LD vary according to social status, the relationship
between psychiatric disorders and exposure of students with LD to peer bullying, students' views and
experiences on SEL skills, life satisfaction and hope, and psychosocial characteristics, problems and
education of students with LD. In the national literature, there is only one study (Aydemir, 2024) that
examines the relationship between social-emotional learning skills of students with specific learning
disabilities and their susceptibility to peer bullying. This study stated that the social skills deficits of
students with LD were a significant factor in their vulnerability to peer bullying and emphasized the
need to improve these students' coping skills in dealing with peer bullying. All of this indicates the
importance of thoroughly exploring the impact of SEL skills in students with LD and how these skills
relate to their experiences of peer bullying. Building on the findings of such a study, preventive SEL
intervention programs can be designed to help these students combat peer bullying. Consequently, this
research sought to investigate the SEL abilities and bullying experiences of students with LD, aged 13-
16, in relation to certain demographic factors, and to assess whether their SEL skills can predict their
susceptibility to bullying.

The study aimed to answer the following questions:

1. Do the SEL skills of students with LD and their experiences of peer bullying vary based on
demographic variables (gender, grade level, and family socio-economic status)?

2. Is there a significant relationship between SEL skills of students with LD and exposure to
peer bullying?

3. Do SEL skills of students with LD predict their exposure to peer bullying?
METHOD

This section provides details on the research design, participants, data collection process as well
as the data analysis.
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Research Design

This study used the relational survey model to examine if the SEL skills of students with LD
vary significantly according to specific demographic variables, if there is a connection between their
SEL skills and their exposure to peer bullying, and whether their SEL skills can predict their
experiences with peer bullying. In the relational survey approach, the research hypotheses are
examined, and predictions are made by identifying the direction and intensity of the relationships
between two or more variables using correlation and regression analyses (Karasar, 2016). To align
with the objectives of this study, the initial focus was on exploring the relationships between the SEL
skills of students with LD and various factors, such as gender, grade level, academic performance,
parents' education levels, socio-economic status, and parental living arrangements. Following this, an
attempt was made to assess whether these students' SEL skills could predict their vulnerability to
bullying.

Participants

In the research, it was planned to determine the sample in districts with different rankings by
taking into account the Turkish Statistical Institute (TURKSTAT) socioeconomic development data of
Istanbul districts and Istanbul Governorship Open Door socioeconomic development ranking data
(Can et al., 2023). In this context, Atasehir, Avcilar, Bliyiikgekmece, Fatih, Giingéren and Zeytinburnu
districts of Istanbul were selected. The study group consisted of 219 students, aged 13-16, diagnosed
with LD, who were enrolled in the Support Education Program for SLD at special education and
rehabilitation centers. These students were selected using the convenience sampling method
(Blyukoztirk et al., 2008) which involves choosing participants from a target group that is easily
accessible and practical due to constraints related to time, budget, and workforce. The inclusion
criteria for the participants were (1) having a hospital report and a Guidance and Research Center
(GRC) report showing a diagnosis of LD and (2) having an intelligence level of normal or above
normal according to this report. Table 1 presents the demographic characteristics of students with LD.

Table 1
Students' Demographic Characteristics
Variable Groups f %
13 77 35.2
Age 14 67 30.6
9 15 51 233
16 24 11
Gender Female 89 40.6
Male 130 59.4
6 57 26
Grade 7 88 40.2
8 74 33.8
Table 1
Students' Demographic Characteristics (continue)
Variable Groups f %
*Grade Point  Under 45 10 4.6
Average 45-54 31 14.2
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55-69 103 47
70-84 54 24.7
85-100 21 9.6
Tlliterate 12 55
Primary 14.2
school
Mother’s Secondary
Graduation school 80 36.5
High 61 27.9
school
University 35 16
Tlliterate 2 9
Primary g 12.8
school
Father’s Secondary
Graduation school 45 20.5
High 83 37.9
school
University 61 27.9
Parents’ Married 195 89
Cohabitation .
Status Divorced 24 11
Socio- Low 58 26.5
Economic Medium 127 58
Status High 34 15.5

* This information was obtained from the responses given to the relevant question in the Personal
Information Form.

Of the students, 40.6% were female and 59.4% were male. In terms of grade levels, 26% were
in 6th grade, 40.2% in 7th grade, and 33.8% in 8th grade. Regarding academic achievement, 4.6% of
the students had a Grade Point Average (GPA) below 45, 14.2% had a GPA between 45-54, 47% had
a GPA between 55-69, 24.7% had a GPA between 70-84, and 9.6% had a GPA between 85-100. When
examining the educational levels of parents, 5.5% of mothers and 9% of fathers were illiterate, 14.2%
of mothers and 12.8% of fathers had completed elementary education, 36.5% of mothers and 20.5% of
fathers had attended secondary school, 27.9% of mothers and 37.9% of fathers had graduated from
high school, and 16% of mothers and 27.9% of fathers had obtained university degrees. Additionally,
89% of the students' parents live together, while 11% live apart.

In determining the students in this study, institutional permission was first obtained from the
private special education and rehabilitation centers where the students attended; then the parents of the
students were asked to sign the Informed Consent Form and their permission was obtained.

Data Collection Tools

In the research, demographic data of the students were gathered through the Personal
Information Form, their SEL abilities were evaluated using the SEL Skills Scale, and their experiences
with bullying were assessed using the Victim Form of the Adolescent Peer Relationship Identification
Scale (Secer, 2014).

Personal Information Form

This form, which was prepared based on the information in the literature, is a form that includes
8 questions about gender, grade, parents' graduation, parents' relationship status, socio-economic level
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of the family and the student's grade point average.

SEL Skills Scale (SELSS)

In this study, the SELSS was utilized to assess students' SEL abilities. Developed by Kabake1
and Owen (2010), the scale contains 40 items and is rated on a 4-point scale: 1-Not at all appropriate,
2-Somewhat appropriate, 3-Quite appropriate, and 4-Completely appropriate. The scale is divided into
four sub-categories: problem-solving skills (11 items), communication skills (9 items), stress
management skills (10 items), and self-esteem boosting skills (10 items). The scale’s possible score
range is from 40 to 160, with lower scores indicating insufficient SEL skills and higher scores
reflecting stronger SEL abilities (Kabak¢1 & Owen, 2010).

Adolescent Peer Relationship Scale Bully and Victim Form (APRSB-VF)

In the study, the APRSB-VF, developed by Parada (2000) and adapted into Turkish by Secer
(2014), was used to assess the level of peer bullying, with validity and reliability studies conducted.
This scale, designed to assess the frequency of bullying behaviors and the extent of exposure to
bullying among middle and high school students, contains 18 items. The items are rated on a scale
from 1 (Never) to 6 (Every day), with 2 representing Sometimes, 3 indicating Once or twice a month,
4 meaning Once a week, and 5 corresponding to Several times a week. The Victim Form includes
three sub-dimensions: verbal, physical, and emotional victimization. The scale has a minimum score
of 18 and a maximum score of 108 (Seger, 2014).

Data Collection Process

Before administering the scales in this study, permission was obtained from the authors who
developed or adapted the scales. Ethics committee approval was then sought from the Biruni
University Scientific Research Ethics Committee. Institutional approval was obtained from the special
education and rehabilitation centers where the research would take place, and consent was acquired
from the parents of the students who would participate through the Parent Consent Form. Once all
required permissions were obtained, parents were requested to fill out the Personal Information Form
given to them. The SELSS and the Victim Form from the Adolescent Peer Relations Bully and Victim
Form were completed through one-on-one interviews with the students.

Data Analysis

The data collected through the Personal Information Form were summarized in a descriptive
table displaying frequencies and percentages. To assess whether demographic variables affected the
scores obtained from the scales, independent samples t-tests and one-way analysis of variance
(ANOVA) were conducted (Blyukozturk, 2020). To identify which groups showed significant
differences in the ANOVA analysis, the Scheffe test was applied as a post-hoc test when the variances
were homogeneously distributed, and the Games-Howell test was used as a post-hoc test when the
variances were not homogeneously distributed. Both the Scheffe and Games-Howell tests are reliable
and commonly used when the sample sizes in the groups differ from each other (Cevahir, 2020).

The data collected from the SELSS and the Adolescent Peer Relationship Scale Victim Form
were input into the SPSS-29 program for analysis. During this stage, the necessary checks were
performed, and 7 out of 226 data points were excluded due to incomplete responses to the scale
questions, leaving 219 valid data points for analysis. Initially, the skewness and kurtosis coefficients
were calculated to assess the normality of the data, and the results showed that the coefficients fell
between -1 and +1, indicating that the data were normally distributed (Blyukoztirk, 2020). Next,
Cronbach's alpha coefficients were calculated for the scales to assess their reliability. According to
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existing literature, Cronbach's alpha values range from 0 to 1, with values above .60 considered
acceptable and values exceeding .7 indicating good reliability (George & Mallery, 2019; Pallant,
2017). In this study, the Cronbach's alpha values for the two scales ranged from .82 to .97, with the
SELSS having a coefficient of .97 and the Adolescent Peer Relationship Scale Victim Form having a
coefficient of .94. The statistical data for these scales are presented in Table 2.

Table 2

Statistics on Scales

Scales N Min. Max. X sS Skewness  Kurtosis ,(A:\Ir foanbach
SELSS 219 48 153 105 22.45 .66 -.540 97
CS 219 9 35 2414 531 034 -.560 .89
PSS 219 11 44 28.62 6.88 .044 -.397 .94
SCS 219 11 39 25.79 577 .147 -.469 .87
SEBS 219 10 40 27.20 6.81 -.013 -.831 .95
PRSVF 219 18 83 40.84 1457 .455 -.183 .94
\AYJ 219 6 29 1424 5.04 .623 281 .82
EV 219 6 30 1409 536 .528 -.219 .85
PV 219 30 1251 505 .418 -400 89

SELSS: SEL Skills Scale, CS: Communication Skills, PSS: Problem Solving Skills, SCS: Stress
Coping Skills, SEBS: Self-Esteem-Boosting Skills, PRSVF: Peer Relations Scale Victim Form, VV:
Verbal Victimization, EV: Emotional Victimization, PV: Physical Victimization

Pearson correlation analysis was performed to determine the relationship between students' SEL
skills and their exposure to peer bullying. In interpreting the correlation coefficient (r), which provides
guantitative data about the strength and direction of the relationship between two variables, a value of
.10-.29 is considered a low-level relationship, a value of .30-.49 is considered a medium-level
relationship, and a value of .50+ is considered a high-level relationship (Cohen, 1988; Field, 2009).

Linear regression analyzes were conducted to determine whether students' SEL skills predicted
their exposure to peer bullying. One of the most important conditions of linear regression analyzes is
that there is a multi-collinearity problem among the independent variables. The fact that the
relationship between independent variables is above .8 and/or .9 indicates that there may be a
multicollinearity problem (Buyukoztirk, 2020). For this reason, the SELSS general score was not
included in the multiple regression due to its high correlation with its subscales. As a result, both
simple and multiple linear regression analyses were performed in this study. Simple linear regression
was used to examine the predictive ability of the general score of the SELSS and the overall score and
sub-dimension scores of the Peer Relations Scale Victim Form. Multiple linear regression analysis was
employed to evaluate the predictive power of the four sub-dimensions of the SELSS, along with the
total score and sub-dimensions of the Peer Relations Scale Victim Form.

155



Ahmet Kelesoglu Faculty of Education Journal (AKEF)

FINDINGS

In this study, findings are presented regarding (1) whether the SEL skills of students with LD
and their exposure to peer bullying differ based on demographic variables, (2) the level of the
relationship between the SEL skills of students with LD and their exposure to bullying, and (3) the
predictive power of students' SEL skills on their exposure to peer bullying.

Findings on the Demographic Characteristics of Students with LD

Findings regarding whether the scores obtained from the SELSS and the Peer Relations Scale-
Victim Form by students with LD differ based on gender, grade level, and family socio-economic
status are presented below in order.

Table 3
t-Test Results for Gender

Variables Gender N X ss T p
Female 89 117 21.87 6.727 .00*
SELSS
Male 130 98.05 19.46
cs Female 89 26.81 5.14 6.768 .00*
Male 130 22.31 4.61
PSS Female 89 32.18 6.64 6.979 .00*
Male 130 26.19 5.94
sCS Female 89 28.11 5.92 5.214 .00*
Male 130 24.20 5.11
Female 89 29.90 6.43 5.123 .00*
SEBS
Male 130 25.35 6.46
Female 89 35.12 13.34 -5.074 .00*
PRSVEFE
Male 130 44.76 14.11
VvV Female 89 12.49 4.71 .00*
Male 130 15.43 4.93 4.419
Female 89 12.48 5.27 .00*
EV 3.783
Male 130 15.19 5.16
Female 89 10.14 4.37 .00*
PV
Male 130 14.13 4.86 6.202
*p <.05

As seen in Table 3, there is a notable difference in the overall average scores on the SELSS
between male and female students with LD. Specifically, female students score significantly higher
than their male counterparts, both in the total score (X=117) and across various subdimensions,
including communication skills (X=26.81), problem-solving abilities (X=32.18), stress coping
techniques (X=28.11), and self-improvement strategies (X=29.90).

It is also observed that the total mean scores of students on the Peer Relations Scale - Victim
Form show a significant difference based on gender. Accordingly, females have significantly lower
mean scores than males in the overall score (X=44.76), as well as in the subdimensions of verbal
victimization (X=12.49), emotional victimization (X=12.48), and physical victimization (X=10.14).

Tablo 4
ANOVA Results Regarding Grade Level Variable
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Variables Grade N X S = P
1.0
6 57 102.95 21.88 81 0.34
SELSS 7 88 105.16 21.49
8 74 108.62 23.94
Total 219 105.75 22.45
1.6
6 57 23.54 5.51 58 0.19
CS 7 88 23.76 5.02
8 74 25.04 5.44
Total 219 24.14 5.31
1.7
6 57 27.54 6.99 15 0.18
PSS 7 88 28.40 6.43
8 74 29.73 7.25
Total 219 28.63 6.88
1.1
6 57 24.82 5.59 59 0.32
SCS 7 88 26.30 5.35
8 74 25.93 6.35
Total 219 25.79 5.77
0.6
6 57 27.04 6.70 6 0.5
SEBS 7 88 26.70 6.56
8 74 27.92 7.20
Total 219 27.20 6.81
0.5
6 57 42.19 15.29 42 0.58
PRSVF 7 88 41.06 13.80
8 74 39.55 14.98
Total 219 40.84 14.57
0.1
6 57 14.46 5.24 03 0.90
vV 7 88 14.26 474
8 74 14.05 5.29
Total 219 14.24 5.04
0.4
6 57 14.56 5.53 7 0.65
EV 7 88 14.13 5.06
8 74 13.69 5.62
Total 219 14.09 5.36
Tablo 4

ANOVA Results Regarding Grade Level Variable (continue)

Variables Grade N X S = P
1.2
LG 57 13.18 5.38 49 0.29
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7 88 12.67 5.01
8 74 11.81 4.83
Total 219 12.51 5.06

Table 4 shows that there is no statistically significant difference in the scores of students with

LD on the scales based on grade level (p > .05).

Tablo 5
ANOVA Results Regarding Socio-Economic Level

Socio- .
Variables Economic N X SS F p Sl_gnlflcant

Difference

Status

L 58 8541 13.97 95612 .00" (gopetfe)
SELSS 127 107.46 17.45 tm

H 34 134.06 16.31 M-H

Total 219  105.75 22.45

L 58 19.62 3.56 80.59 .00* (Scheffe)

M 127 2446 4.32 L-M
CS H 34 30.62 3.67 L-H

Total 219 2414 531 M-H

L 58 23.38 4.82 58.388 .00* (Scheffe)
PSS M 127 2896 5.75 L-M

H 34 36.32 6.08 L-H

Total 219 28.63 6.88 M-H

L 58 21.38 3.45 60.245 .00* (Games-Howell)
scs M 127  26.05 4.90 L-M

H 34 3235 5.40 L-H

Total 219 25.79 5.77 M-H

L 58 21.03 5.05 77.656 .00* (Games-Howell)

M 127 2799 552 L-M
SEBS H 34 3476 4.23 L-H

Total 219 27.20 6.81 M-H

L 58 51.81 12.26 46.675 .00* (Games-Howell)

M 127  39.62 12.88 L-M
PR H 34 26.71 9.28 L-H

Total 219 4084 1457 M-H
Tablo 5
ANOVA Results Regarding Socio-Economic Level (continue)

Socio- Significant
Variables Economic N X SS F p .

Difference

Status
WV L 58 17.60 4.42 32.148 .00* (Scheffe)

M 127  13.83 4.58 L-M
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H 34 10.06  3.97 L-H

Total 219 1424 5.04 M-H

L 58 17.60 456 35.68 .00* (Games-Howell)
EV M 127  13.81 5.00 L-M

H 34 9.15 339 L-H

Total 219 14.09 5.36 M-H

L 58 16.60 4.17 54.151 .00* (Games-Howell)
PV M 127 1198 4.42 L-M

H 34 750 278 L-H

Total 219 1251 5.06 M-H
*p<.05

L: Low, M: Medium, H: High

The scores obtained by students from the scales differ according to their families' socio-
economic levels. Accordingly, the overall mean score of the SELSS of students with LD living in low
socio-economic status (SES) families (X=85.41) is significantly lower than both the mean score of
students from middle-SES families (X=107.46) and the mean score of students from high-SES
families (X=134.06) (F=95.612; p<.05). Additionally, the overall mean score of students from middle-
SES families (X=107.46) is statistically significantly lower than that of students from high-SES
families (X=134.06) (F=95.612; p<.05).

The overall mean score of the Peer Relations Scale-Victim Form (PRS-VF) of students from
low-SES families (X=51.81) is significantly higher than the mean score of students from middle-SES
families (X=39.62) and the mean score of students from high-SES families (X=26.71) (F=46.675;
p<.05). Furthermore, the overall mean score of students from middle-SES families (X=39.62) is
statistically significantly higher than that of students from high-SES families (X=26.71) (F=46.675;
p<.05).

Findings Regarding Exposure to Bullying

In this section, findings regarding the relationship between the SEL skills of students with LD
and their exposure to peer bullying are included.

Table 6
The Relationship Between the SEL Skills of Students with LD and Their Exposure to Peer Bullying

:ELS cs PSS CSS SISW PRSVF VV EV PV
SELSS
CS 1
931"
PSS ' 1
944 843"
CSS ' ‘ 1
875% 761" 829~
SEBS ' ‘ ' 1
875%  794* 742" 607"
PRSVF ) i ) i 1
606" 543" 539" 502" 604"
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\'A% ‘ 1
548" 476" 490" 466" 545" 954
EV i i i i ' ' 1
559" 499" 492" 444~ 581" 956" 900*
PV i i i i ' '
607" 561" 543" 510" 582" 916" 797" 795"
**p<.01

According to Table 6, there are statistically significant relationships between the scores of
students with LD on the SELSS and the Peer Relations Scale - Victim Form (PRS-VF). Accordingly,
there is a high-level, statistically significant negative correlation between the overall SELSS score and
the overall PRS-VF score (r = -.606), verbal victimization score (r = -.548), emotional victimization
score (r = -.559), and physical victimization score (r = -.607).

There is also a high-level, statistically significant negative correlation between students' SELSS
communication skills scores and the overall PRS-VF score (r = -.543). When examining other
subdimensions of SELSS, it is observed that there is a high-level, statistically significant negative
correlation between problem-solving skills scores (r = -.539), coping with stress skills scores (r = -
.502), self-enhancement skills scores (r = -.604), and the overall PRS-VF score.

In the verbal victimization subdimension, there is a moderate, statistically significant negative
correlation between students' communication skills (r = -.476; p<.01), problem-solving skills (r = -
.490), coping with stress skills (r = -.466), and self-enhancement skills (r = -.545) scores and the
overall verbal victimization score.

In the emotional victimization subdimension, there is a moderate, statistically significant
negative correlation between communication skills (r = -.499), problem-solving skills (r = -.492), and
coping with stress skills (r = -.492) scores and the overall emotional victimization score. Additionally,
there is a statistically significant negative correlation between self-enhancement skills scores (r = -
.581) and the overall emotional victimization score.

In the physical victimization subdimension, there is a high-level, statistically significant
negative correlation between students' communication skills (r = -.561), problem-solving skills (r = -
.543), coping with stress skills (r = -.510), and self-enhancement skills (r = -.582) scores and the
overall physical victimization score.

Findings on the Predictive Power of SEL Skills on Exposure to Peer Bullying

A multiple linear regression analysis was conducted to determine the predictive power of the
SEL skills of students with LD on their exposure to peer bullying.

Table 7
Predictive Power of the SEL Skills Scale Overall Score on Peer Bullying

Coefficients Model
Standard
Dependent Independent . )
Variables Variables B ]1;4 istake B t P df ) P R
PRSVF Constant 4580 .210 21.770 .00 1 126.051 .00* .367
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General Point SELSS o 078 606 11227 000* 217
General Point
Verbal Constant 4544 230 19.770  .000 1
.14 .00* .
Victimization SELSS .- .085 -548 -9.651 .000* 217 93.146 00 300
General Point
Emotional Constant 4703 .242 19.423  .000 1
motiona
.7 .00* .31
Victimization SELSS . =891  .090 -559  -9.939 .000* 217 98.790 00 313
General Point
Constant 4493 219 20.528  .000
Physical 1
e 126.445 .00* .368
Victimization  SELSS 511 g1 _e07 11245 000+ 2V
General Point
*p <.05

Students' overall SELSS scores significantly predict their scores on the Peer Relations Scale -
Victim Form (PRS-VF). Accordingly, the overall SELSS score statistically significantly predicts the
overall PRS-VF score (F1,217=126.051; p<.05) and explains 36.7% of the variance in the overall
PRS-VF score.

The overall SELSS score statistically significantly predicts the verbal victimization score
(F1,217=93.146; p<.05) and explains 30% of the variance in verbal victimization.

The overall SELSS score statistically significantly predicts the emotional victimization score
(F1,217=98.790; p<.05) and explains 31.3% of the variance in emotional victimization.

The overall SELSS score statistically significantly predicts the physical victimization score
(F1,217=126.445; p<.05) and explains 36.8% of the variance in physical victimization.

Table 8
Predictive Power of the SELSS Subdimensions on Peer Bullying

DeRendent Indfependent B Ste.mdard 8 ‘ p df F p Corrected
Variables Variables Mistake B R?
Consant 4575 214 21.400 .000
PRSVF CS -002 .158 -001 -.013 .990
Genel PSS -056 .157 -043 -358 .721 ;14 34.870 .00*  .383
Puamn SCS -262 137 -187 -1.906 .058
SISW -544 108 -458 -5.055 .000*
Consant 4.537 234 19.387 .000
CS 119 173 083 .685  .494
\'AY PSS -069 172 -052 -403 .687 ;14 26.076 .00* 315
SCS -321 150 -220 -2.131 .034*
SISW -542 118 -439 -4.605 .000*
Consant 4.675 244 19.122 .000
Cs 035 .181 023 192 .848 n
EV PSS -056 .179 -039 -311 .756 - 28913 .00*  .339
SCS -204 157 -131 -1.295 .197
SEBS -643 123 -490 -5.228 .000%
4% Consant 4514 225 20.066 .000 4 32998 .00* .370
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CS -160 167 -112 -958 .339 214
PSS -.043 165 -.032 -263 .793
SCS -262 145 -179 -1.810 .072

*p<.05

The scores obtained by students with LD from the subscales of the SELSS significantly predict
their overall scores and subscale scores on the Peer Relations Scale-Victim Form (PRS-VF).
Accordingly, the variables of communication skills, problem-solving skills, coping with stress skills,
and self-enhancement skills collectively and significantly predict the overall PRS-VF score
(F4,214=34.187; p<.05) and explain 38.3% of the variance in the overall PRS-VF score. It is observed
that only the self-enhancement skills score makes a significant contribution to this model (p<.05).

The variables of communication skills, problem-solving skills, coping with stress skills, and
self-enhancement skills collectively and significantly predict the wverbal victimization score
(F4,214=26.076; p<.05), the emotional victimization score (F4,214=28.913; p<.05), and the physical
victimization score (F4,214=32.998; p<.05). These variables explain 31.5% of the variance in verbal
victimization, 33.9% of the variance in emotional victimization, and 37% of the variance in physical
victimization. It is observed that only the self-enhancement skills score makes a significant
contribution to all three models (p<.05).

DISCUSSION

This study was conducted to explore the SEL skills and bullying experiences of students with
LD, aged 13-16, in relation to certain demographic variables (gender, grade level, and family
socioeconomic status), and to assess whether SEL levels can predict exposure to peer bullying.

The first finding of the study indicates that students’ SEL levels and experiences of peer
bullying differ by gender and family socioeconomic status; however, these factors do not vary
according to grade level. The study showed that female students possess more advanced SEL skills
than their male counterparts. It was found that female students exhibit stronger communication skills
than male students (Martinez, 2002; Roseberry, 1997; Elcik & Bayindir, 2015). They were also found
to be more competent in interpersonal communication skills, especially in empathy (Sirin et al., 2018).
This enables girls to use words more effectively and express their emotions more clearly (Roseberry,
1997).The OECD (Organization for Economic Co-Operation and Development) Social and Emotional
Skills Survey Turkey Preliminary Report (2021) emphasized that there is a relationship between the
socioeconomic status of families and children's social emotional skills.

In social life, girls are expected to demonstrate more positive social skills than boys. This
expectation, along with differences in upbringing, is thought to contribute to their higher
communication skill scores (Springs, 2002). Additionally, it was found that female students have more
developed problem-solving and stress-coping skills than male students. Girls tend to produce more
effective and sensitive solutions in situations involving peer pressure and share their experiences more
openly with peers and parents in stressful situations (Churney, 2000; Rossman & Rosenberg, 1992).
Similarly, it has been observed that girls with SLD have better well-being and receive more parental
support compared to boys (Heiman & Olenik-Shemesh, 2020).

When examining the first finding in terms of exposure to peer bullying, it was found that female
students had lower Peer Relations Scale-Victim Form (PRS-VF) scores than male students, meaning
that males were exposed to peer bullying more frequently than females. Studies have shown that
behaviors involving physical aggression, such as intimidation and direct attacks, are more common
among males (Cenkseven Onder & Yalnizca Yildirim, 2017; Polat & Sohbet, 2020) and that they are

162



The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

more likely than females to experience bullying behaviors involving indirect aggression (Kiligarslan et
al., 2023). Another study conducted by Weinreich et al. (2023) also revealed that male students were
more prone to being exposed to peer bullying.

This study also found that socioeconomic status is a variable that causes differences in students'
SEL and PRS-VF general score averages. According to this finding, students from low socioeconomic
backgrounds scored lower on the SEL scale compared to those from middle and high socioeconomic
backgrounds. Parental socioeconomic status is a significant factor affecting children's academic
achievement, and it is well known that there is a connection between parents' socioeconomic status
and children’s outcomes. Socioeconomic status is also linked to mental health, as children from lower
socioeconomic backgrounds are more prone to exhibiting psychosomatic symptoms or maladaptive
behaviors (Shabeeda, 2023). In addition, there are studies reporting that students in families with low
socioeconomic status are more exposed to peer bullying (Caliskan et al., 2018; Giiven, 2015; Ozkan &
Gokgearslan Ciftci, 2010), as well as studies reporting that there is no relationship between
socioeconomic status of families and students' exposure to peer bullying (Sanada, 2025; Sizik &
Akinct, 2022).

When examining the results related to grade level, it was discovered that neither the SEL skills
nor the experiences of peer bullying among the students differed based on their grade level. This
finding is in contrast to the outcomes reported in similar studies in the literature. For example, Eccles
(2004) indicated that sixth grade was identified as the strongest predictor of skills that enhance self-
esteem, a subdimension of SEL, with these skills diminishing as grade level increased. This finding is
consistent with Churney's (2000) results, which suggest that the onset of adolescence negatively
affects students' perceptions of their self-esteem. On the other hand, although there are studies
showing that aggression decreases with increasing age (Basaran, 2008; Nair, 2014), there are also
studies that reveal that there is no significant relationship between age and peer bullying and overlap
with the findings of this study (Aydar, 2019).

The second finding showed that there is a significant relationship between the SEL skills and
experiences of peer bullying among students with disabilities when comparing their overall scores on
the scales and the scores from the subdimensions of the scales. Based on this finding, a regression
analysis was conducted to determine whether the SEL skills of SEN students predicted their
experiences of peer bullying. The results indicated that stress management skills, communication
skills, skills enhancing self-esteem and problem-solving skills significantly predicted the students'
experiences of peer bullying. Among the SEL skills, the subdimension of skills enhancing self-esteem
was found to be the strongest predictor of the various types of peer bullying. The relationship between
self-esteem-boosting skills and peer bullying is a frequently studied topic in psychological research.
For instance, Kaukiainen et al. (2002) examined the link between learning difficulties, social
intelligence, and self-concept, along with their relationship to bullying and victimization issues. They
discovered that social intelligence was positively associated with learning abilities but negatively
correlated with victimization. In another study, Jankauskiene et al. (2008) investigated the connection
between bullying behaviors, psychosocial health indicators (such as self-esteem, happiness, and
relationships with family and teachers), and demographic factors in schools. They found a correlation
between victimization and the development of low self-esteem. Research on peer bullying with
students with and without LD (Berchiatti et al., 2022; Rose et al., 2013) supported that students with
LD who have high social support and develop quality peer relationships are less likely to be
victimized. The fact that students with LD have poor social skills and this prevents them from forming
constructive bonds with their peers increases their risk of being bullied (Marini et al., 2023).

There are also various studies on the relationship between stress management skills, one of the
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SDL skills, and peer bullying. For example, Eldiorita and Layyinah (2016) found that factors such as
social competence (e.g., cooperation, empathy, and self-control) and school stress (e.g., teacher
interaction) significantly affect bullying behavior in adolescence and that students who experience
stress are more prone to bullying. Similarly, Irshad and Atta (2013) found that low social competence
and school stress have an impact on bullying behavior. Ostberg et al. (2018) found that the stress
experienced by students was effective in their exposure to bullying.

Fox and Boulton (2005) found that students who are exposed to bullying generally have low
social skills. In addition, Champion et al. (2003) stated that behaviors such as cooperation may be a
protective factor against bullying, especially for female students. Toblin et al. (2005) showed that
bullying students tend to have low social skills. It is seen that all students with special needs, including
SLD, generally have poor social skills (Rose et al., 2011) and are exposed to bullying due to peer
rejection as a result of language difficulties and inhibition (Luciano & Savage, 2007).

In preventing and reducing peer bullying, developing problem-solving skills and teaching social
skills help students strengthen their interpersonal relationships, better manage their emotions and
resolve conflicts effectively, and improve their self-efficacy (Espelage et al., 2015;; Soleimani &
Moharam Zade, 2018; Silva et al., 2018). Efforts to improve students' social-emotional learning skills
will reduce the likelihood of experiencing peer bullying (Nickerson et al., 2019). Moreover, as Rose
et. all. (2013) stated, schools' implementation of anti-bullying intervention programs that include peer
social support and increase peer acceptance will reduce the risk of peer bullying for both typically
developing students and students with special needs.

CONCLUSION

The study found that the SEL skills of students aged 13-16 with disabilities significantly varied
according to gender, grade point average, parental education levels, and economic status, but there was
no significant variation based on grade level, age, or parental marital status. Additionally, it was
determined that the students' experiences of peer bullying significantly varied according to gender,
grade point average, parent’s graduation, and economic status, but there was no significant effect of
grade level, age, or parental marital status.

The research revealed that SEL skills, particularly those enhancing self-esteem, significantly
predicted various forms of peer bullying, with a high negative correlation observed specifically with
physical victimization. There was a significant relationship between SEL skills and experiences of
bullying. Regression analysis showed that stress management skills, communication skills, skills
enhancing self-esteem, and problem-solving skills significantly predicted experiences of peer bullying.
A significant relationship was found between victimization and the participants' communication,
problem-solving, stress management, and self-esteem-boosting skills.

SUGGESTIONS

Studies on the SEL skills of students with disabilities will help in understanding the challenges
they face and, by enhancing their self-efficacy, will lead them to success both in school and in society
(Elias, 2004; Heiman & Olenik-Shemesh, 2020). An effective SEL program that involves the entire
school, as well as support from families and the community, will strengthen students' SEL skills
(Bronfenbrenner, 1979).

Considering the findings of this research, the following recommendations are suggested to
support students with disabilities in coping with peer bullying.

e Conduct awareness-raising activities about students with disabilities for school management,
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teachers, students, and parents.

e Encourage students with disabilities to interact more with their peers, and encourage their
peers to interact more with students with disabilities.

o Inform the parents of students with disabilities about how they can support their children's
school life and coping strategies for peer bullying.

e Schools should review their anti-bullying policies and ensure special measures are taken for
both typically developing and students with disabilities.

e Develop and implement intervention programs to prevent peer bullying.
e Enhance the communication and social skills of both typically developing and students with
disabilities.
Ethical Statement

This article is based on the first author’s master’s thesis. Ethics committee approval was
obtained from Biruni University Graduate Education Institute Scientific Research Ethics Committee in
order to conduct the research (Date: 20/05/2024, Decision No: 2024-BIAEK/01-35). The research did
not contain any ethical drawbacks.

Ethics Committee Approval

20/05/2024 dated and numbered 2024-BIAEK/01-35 was given by Biruni University, Graduate
Education Institute Scientific Research Ethics Committee ethics committee.

Author Contributions

Research Design (CRediT 1) Author 1 (%60) — Author 2 (%40)

Data Collection (CRediT 2) Author 1 (%100) — Author 2 (%0)

Research - Data analysis - Validation (CRediT 3-4-6-11) Author 1 (%60) — Author 2 (%40)
Writing the Article (CRediT 12-13) Author 1 (%30) — Author 2 (%70)

Revision and Improvement of the Text (CRediT 14) Author 1 (%40) — Author 2 (%60)

Finance

This study was not supported by any other institution. No financial support was received during
the research process.

Conflict of Interest

There is no conflict of interest in this study.

165



Ahmet Kelesoglu Faculty of Education Journal (AKEF)

REFERENCES

Aydar, G. (2019). Ozel 6grenme giicliigii tamist almis 6grencilerin bulundugu kaynastirma simiflarinda
akran zorbaligi [Yaymlanmanns yiiksek lisans tezi], Nisantast Universitesi.

Aydemir, T. (2024). Ozgiil 6grenme giicliigii olan 6grencilerin sosyal becerilerinin ve problem
davraniglarinin  akran zorbaligima maruz kalmalarinda roliiniin incelenmesi. Journal of
International Management, Educational and Economics Perspectives 12(1), 77-90.
https://dergipark.org.tr/tr/download/article-file/3966650

Baumeister, A. L., Storch, E. A., & Geffken, G. R. (2007). Peer victimization in children with learning
disabilities. Child and Adolescent Social Work Journal, 25(1), 11-23. doi: 10.1007/s10560-007-
0109-6

Basaran, C. (2008). Cesitli tiir liselerde ogrenim goren ogrencilerin saldirganlik diizeylerinin
incelenmesi [Yaymlanmamus yiiksek lisans tezi], Sakarya Universitesi.

Baydik, B. (2011). Okuma giicliigii olan 6grencilerin iistbilissel okuma stratejilerini kullanimi ve
Ogretmenlerinin okudugunu anlama Ogretim uygulamalarmin incelenmesi. Egitim ve Bilim,
36(162), 301-318. https://egitimvebilim.ted.org.tr/index.php/EB/article/viewFile/1354/330

Berchiatti, M., Ferrer, A., Galiana, L., Badenes-Ribera, L., & Longobardi, C. (2022). Bullying
in students with special education needs and learning difculties: The role of the student—teacher
relationship quality and students’ social status in the peer group. Child and Youth Care Forum,
51, 515-537. https://doi.org/10.1007/s10566-021-09640-2

Bjorkqvist, K., Lagerspetz, K. M. J., & Kaukiainen, A. O. (1992). Do girls manipulate and boys fight?
Develpmental trends in regard to direct and indirect aggression. Aggressive Behavior, 18(2),
117-127. doi:10.1002/1098-2337(1992)18:2%3C117::AID-AB2480180205%3E3.0.CO;2-3

Boswort, K., Espelage, D. L., & Simon, T. R. (1999). Factors associated with bullying behavior in
middle  school students. Journal of Early Adolescence, 19(3), 341-362.
https://doi.org/10.1177/0272431699019003003Biiyiikoztiirk, S. (2020). Sosyal bilimler icin veri
analizi kitabt (27. basim), Pegem Akademi.

Bourke, S., & Burgman, 1. (2010) Coping with bullying in australian schools: How children with
disabilities experience support from friends, parents and teachers. Disability and Society, 25(3),
359-371. https://doi.org/10.1080/09687591003701264

Bronfenbrenner, U. (1979). Contexts of child rearing: Problems and prospects. American Psychologist,
34(10), 844-850. https://doi.org/10.1037/0003-066X.34.10.844

Biiyiikoztiirk, S., Kilig Cakmak, E., Akgiin, O. E., Karadeniz, S., & Demirci, F. (2008). Bilimsel
arastirma yontemleri. Pegem Akademi.

Can, H. H., Kilicarslan, U., Unlii, G., Polat, C., Kivrak, G., & Kaan, S. (2023). Istanbul 'un sosyo-

166


https://dergipark.org.tr/tr/download/article-file/3966650
https://egitimvebilim.ted.org.tr/index.php/EB/article/viewFile/1354/330
https://doi.org/10.1007/s10566-021-09640-2
https://www.researchgate.net/profile/Kaj-Bjoerkqvist-2?_sg%5B0%5D=XoAbPJrPhFLxDF5Oz6hj2w7rc2jAqHFlVcNyMe1zMdpSOXE2AImJQ-VjTcQxQwjVcTfaXU4.KTO6MiauF5WvrTru8sfICxQq0hT2FsSGerhMYSuJ6Tr56PwIWalAvNjHOSLihzljhzYtjPKk8MLqJtO8Kbllfg&_sg%5B1%5D=YlR8Hp8wN39Wr6wITmF9DKzEj5iMLmR5jWtchM_YsX_BjkCq6vefQO2TrEcqeEELk218A1I.5o3a9UkGbt2ZcBqzwHvYeoP5F8XgLQvMGydDj0HODqZhFuchLGF0w7KJzsZfvmP_akAy0qeyzKhSKKu7a-0WDg&_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIiwicG9zaXRpb24iOiJwYWdlSGVhZGVyIn19
https://www.researchgate.net/journal/Aggressive-Behavior-1098-2337?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIiwicG9zaXRpb24iOiJwYWdlSGVhZGVyIn19
http://dx.doi.org/10.1002/1098-2337(1992)18:2%3C117::AID-AB2480180205%3E3.0.CO;2-3
https://psycnet.apa.org/doi/10.1177/0272431699019003003
https://doi.org/10.1080/09687591003701264
https://psycnet.apa.org/doi/10.1037/0003-066X.34.10.844

The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

ekonmik analizi. Istanbul Valiligi Acik Kap1 Sube Miidiirliigii.
http://www.istanbul.gov.tr/kurumlar/istanbul.gov.tr/PDF/acik kapi ek- 2 .pdf

CASEL (Cares Initiative. Collaborative for academic, social, and emotional learning), (2020).
https://casel.org/covid-resources/

Cenkseven Onder, F., & Yalmzca Yildirim, S. (2017). Ortaokul 6grencilerinde zorbaligi yordamada
duygusal zekanin rolii. Mustafa Kemal Universitesi Sosyal Bilimler Enstitisii Dergisi, 14(38),
131-146. https://dergipark.org.tr/tr/download/article-file/329313

Cevahir, E. (2020).SPSS ile nicel veri analizi rehberi. Kibele Yaynlari.

Champion, K., Vernberg, E., & Shipman, K. (2003). Nonbullying victims of bullies: Aggression,
social skills, and friendship characteristics. Journal of Applied Developmental Psychology,
24(5), 535-551. https://doi.org/10.1016/j.appdev.2003.08.003

Churney, A. H. (2000). Promoting children’s social and emotional development: A follow-up
evaluation of an elementary school-based program in social decision-making/social problem-
solving. Dissertation Abstracts International: Section A. Humanities and Social Sciences,
62(01), 75. (UMI No. 3000887)

Cohen, S., & Wills, T. A. (1985). Stress, social support, and the buffering hypothesis. Psychol Bull,
98(2), 310-357. https://doi.org/10.1037/0033-2909.98.2.310

Cross, D., Shaw, T., Hearn, L., Epstein, M., Monks, H., Lester, L., & Thomas, L. (2009). Australian
covert bullying prevalence study (A.C.B.P.S.), Child Health Promotion Research Centre.

Caliskan, Z., Evgin, D., Bayat, M., Caner, N., Kaplan, B., Oztiirk, A., & Keklik, D. (2018). Peer
bullying in the readolescent stage: Frequency and types of bullying and the affecting factors.
The Journal of Pediatric Research, 6(3), 169-179. doi:10.4274/jpr.galenos.2018.26576

Civilidag, A., & Cooper, H. T. (2013). Ergenlerde siber zorba ve 6fkenin incelenmesi Uzerine bir
arastirma: Nigde ili Ornegi. International Journal of Social Science, 6(1), 497-511. doi:
10.9761/JASSS 482

Dawkins, J. L. (1996). Bullying, physical disability, and the pediatric patient. Developmental Medicine
and Child Neurology, 38(7), 603-612. https://doi.org/10.1111/j.1469-8749.1996.th12125.x

Duckworth, A. L., Quinn, P. D., & Tsukayama, E. (2012). What No Child Left Behind leaves behind:
The roles of 1Q and self-control in predicting standardized achievement test scores and report
card grades. Journal of Educational Psychology, 104(2), 439-
451. https://doi.org/10.1037/a0026280

Duncan, D., Matson, J. L., Bamburg, J. W., Cherry, K. E., & Buckley, T. (1999). The relationship of
self-injurious behavior and aggression to social skills in persons with severe and profound
learning disability. Research in Developmental Disabilities, 20(6), 441-448.
https://doi.org/10.1016/S0891-4222(99)00024-4

Durlak, J. A., Weissberg, R. P., Dymnicki, A. B., Taylor, R. D., & Schellinger, K. B. (2011). The
impact of enhancing students’ social and emotional learning: A meta-analysis of school-based
universal interventions. Child Development, 82(1), 405-432. https://doi.org/10.1111/].1467-
8624.2010.01564.x

Eccles, J. S. (2004). “Schools, academic motivation, and stage environment fit,” in Handbook of
Adolescent Psychology, Chap. 5, eds R. M. Lerner and L. Steinberg (Hoboken: John Wiley and
Sons), 125-153. https://doi.org/10.1002/9780471726746.ch5

167


http://www.istanbul.gov.tr/kurumlar/istanbul.gov.tr/PDF/acik_kapi_ek-_2_.pdf
https://casel.org/covid-resources/
https://psycnet.apa.org/doi/10.1016/j.appdev.2003.08.003
https://psycnet.apa.org/doi/10.1037/0033-2909.98.2.310
https://www.researchgate.net/journal/The-Journal-of-Pediatric-Research-2587-2478?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIiwicG9zaXRpb24iOiJwYWdlSGVhZGVyIn19
http://dx.doi.org/10.4274/jpr.galenos.2018.26576
http://dx.doi.org/10.9761/JASSS_482
https://doi.org/10.1111/j.1469-8749.1996.tb12125.x
https://psycnet.apa.org/doi/10.1037/a0026280
https://doi.org/10.1016/S0891-4222(99)00024-4
https://psycnet.apa.org/doi/10.1111/j.1467-8624.2010.01564.x
https://psycnet.apa.org/doi/10.1111/j.1467-8624.2010.01564.x
https://doi.org/10.1002/9780471726746.ch5

Ahmet Kelesoglu Faculty of Education Journal (AKEF)

Elias, M. J. (2004). The connection between social-emotional learning and learning disabilities:
Implications ~ for  intervention.  Learning  Disability = Quarterly, 27, 53-63.
https://doi.org/10.2307/1593632

Elcik, F., & Baymdir, N. (2015). Ustiin yetenekli dgrencilerin bazi demografik 6zelliklerine gore
sosyal-duygusal becerilerinin incelenmesi. Uluslararas: Egitim Bilimleri Dergisi, 2(5), 179-193.
doi:10.16991/INESJOURNAL.146

Eldiorita, 1., & Layyinah, L. (2016). Effect of social competence and school stress on bullying
behaviour in  adolescent. ~ TAZKIYA Journal of Psychology 4(1), 48-58.
doi:10.15408/tazkiya.v4i1.10824

Espelage, D. L. (2014). Ecological theory: Preventing youth bullying, agression and victimization;
Theory into Practice 53(4), 257-264. https://doi.org/10.1080/00405841.2014.947216

Espelage, D., Rose, C. A., & Polanin, J. R. (2015). Social-emotional learning program to reduce
bullying, figthing, and victimization among middle school students with disabilities. Remadial
and Special Education, 36, 5, 1-13. https://doi.org/10.1177/0741932515627475

Ersoy, O., & Avei, N. (2001) Ozel gereksinimli olan ¢ocuklar ve egitimleri. Yapa Yaynlari.

European Community Wales: The European Social Fund (National Assembly for Wales) Regulations
(2001). https://wwwv.legislation.gov.uk/uksi/2001/872/pdfs/uksi_20010872_en.pdf

Field, A. (2009) Discovering statistics using SPSS (3rd edition), Sage Publications.

Fisher, D., & Frey, N. (2009). Background knowledge: The missing piece of the comprehension
puzzle. Heinemann, Portsmouth.

Fox, C. L., & Boulton, M. J. (2005). The social skills problems of victims of bullying: Self, peer, and
teacher perceptions. British Journal of Educational Psychology, 75(2), 313-328.
https://doi.org/10.1348/000709905X25517

Garrett, J. (2023). Addressing bullying against students with disabilities with social emotional
learning. Integrated Studies, 551. https://digitalcommons.murraystate.edu/bis437/551

George, D., & Mallery, P. (2019). IBM SPSS Statistics 26 Step by Step: A Simple Guide and
Reference. Routledge.
https://doi.org/10.4324/9780429056765

Graczyk, P., Matjasko, J., Weissberg, R., Greenberg, M., Elias, M., & Zins, J. (2000) The role of the
collaborative to advance social and emotional learning (CASEL) in supporting the
implementation of quality school-basedprevention programs. Journal of Educational and
Psychological Consultation (11),1, 3-6. http://dx.doi.org/10.1207/s1532768Xjepc1101 02

Guven, F. (2015). Ortaokul 8. suf dgrencilerinin zorbalik yapmalari ile zorbaliga maruz
kalmalarinin cinsiyet, anne-baba egitimi, sosyoekonomik diizey ve empati egilimi agisindan
incelenmesi [Yaymnlanmamus yiiksek lisans tezi], Toros Universitesi.

Hattie, J. (1992). Towards a model of schooling: A synthesis of metaanalyses. Australian Journal of
Education, 36(1), 5-13. https://doi.org/10.1177/000494419203600102

Heiman, T. (2004). Teachers coping with changes: Including students with disabilities in mainstream
classes: An international view. International Journal of Special Education, 19(2), 91-103.
https://files.eric.ed.gov/fulltext/EJ852062.pdf

168


https://doi.org/10.2307/1593632
http://dx.doi.org/10.16991/INESJOURNAL.146
https://doi.org/10.15408/tazkiya.v4i1.10824
https://doi.org/10.1080/00405841.2014.947216
https://doi.org/10.1177/0741932515627475
https://www.legislation.gov.uk/uksi/2001/872/pdfs/uksi_20010872_en.pdf
https://doi.org/10.1348/000709905X25517
https://digitalcommons.murraystate.edu/bis437/551
https://doi.org/10.4324/9780429056765
http://dx.doi.org/10.1207/s1532768Xjepc1101_02
https://doi.org/10.1177/000494419203600102

The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

Heiman, T., & Olenik-Shemesh, D. (2020). Social-emotional profile of children with and without
learning disabilities: The relationships with perceived loneliness, self-efficacy and well-
being. International Journal of Environmental Research and Public Health, 17(20), 1-15.
https://doi.org/10.3390/ijerph17207358

Humphrey, J. L., Storch, E. A., & Geffken, G. R. (2007). Peer victimization in children with
attentiondeficit hyperactivity disorder. Journal Of Child Health Care, 11(3), 248-260.
https://doi.org/10.1177/1367493507079571

Irshad, E., & Atta, M. (2013). Social Competence as Predictor of Bullying among Children and
Adolescents. Journal of the Indian Academy of Applied Psychology, 35-42.
https://psycnet.apa.org/record/2013-00983-005

Jankauskiene, R., Kardelis, K., Sukys, S., & Kardeliene, L. (2008). Associations between school
bullying and psychosocial factors. Social Behavior and Personality: An International Journal,
36(2), 145-162. https://doi.org/10.2224/sbp.2008.36.2.145

Jones, S. M., & Kahn, J. (2017). The evidence base for how we learn: Supporting students’ social,
emotional, and academic development — Consensus statements of evidence from the Council of
Distinguished Scientists. National Commission Social, Emotional, and Academic, The Aspen
Institute.

Kabakg1, O. F., & Owen, F. K. (2010). Sosyal duygusal grenme becerileri dl¢egi gelistirme caligmast.
Egitim ve Bilim, 35(157), 152-166.
https://egitimvebilim.ted.org.tr/index.php/EB/article/view/293/162

Kalafatoglu, M. R. (2022). Ozel 6grenme giigliigii tanil1 ilkdgretim 6grencilerinde sosyal-duygusal
O0grenme becerileri, yasam doyumu ve umut: Nitel bir arastirma [Yayinlanmamis doktora tezi],
Ondokuz May1s Universitesi.

Karaca, O., Tirit Karaca, D., Calis, S., & Yigit, G. (2018). Disleksi: Ozgiil 6grenme giicliigii. Psikonet
Yayinlari.

Karasar, N. (2016). Bilimsel arastirma yéontemleri. Nobel Yayincilik.

Kaukiainen, A., Salmivalli, C., Lagerspetz, K., Tamminen, M., Vauras, M., Maki, H., & et al. (2002).
Learning difficulties, social intelligence, and self-concept: Connections to bully-victim
problems. Scandinavian Journal Of Psychology, 43, 269-278. https://doi.org/10.1111/1467-

9450.00295
Kavale, K. A., & Forness, S. R. (1996). Social skill deficits and learning disabilities: A meta-
analysis. Journal of Learning Disabilities, 29(3), 226~

237. https://doi.org/10.1177/002221949602900301

Kepenekci-Karaman, Y., & Cinkir, S. (2001). Bullying among students in Turkish high schools. Child
Abuse and Neglect, 30(2), 193-204.

Kiligaslan, F., Beyazgiil, B., Kuzan, R., Karadag, D., Koruk, F., & Koruk, 1. (2023) The prevalence of
peer bullying and psychiatric symptoms among high school students in southeast Turkey,
Nordic Journal of Psychiatry, 77(1), 83-90. doi: 10.1080/08039488.2022.2134450

Korkmazlar, U. (2003). Ogrenme bozukluklar: ve ozel egitim. Kulaksizoglu, A. (Edt.), Farkli gelisen
cocuklar ('s. 147-171) iginde. Epsilon Yayincilik.

Lindsay, S., & Mcpherson, A.C. ( 2012). Experiences of social exclusion and bullying at school
among children and youth with cerebral palsy. Disability and Rehabilitation; 34(2), 101-1009.

169


https://doi.org/10.3390/ijerph17207358
https://doi.org/10.1177/1367493507079571
https://psycnet.apa.org/doi/10.2224/sbp.2008.36.2.145
https://psycnet.apa.org/doi/10.1177/002221949602900301
https://www.researchgate.net/journal/Child-Abuse-Neglect-0145-2134?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIiwicG9zaXRpb24iOiJwYWdlSGVhZGVyIn19
https://www.researchgate.net/journal/Child-Abuse-Neglect-0145-2134?_tp=eyJjb250ZXh0Ijp7ImZpcnN0UGFnZSI6InB1YmxpY2F0aW9uIiwicGFnZSI6InB1YmxpY2F0aW9uIiwicG9zaXRpb24iOiJwYWdlSGVhZGVyIn19

Ahmet Kelesoglu Faculty of Education Journal (AKEF)

https://doi.org/10.3109/09638288.2011.587086

Luciano, S., & Savage, R. S. (2007). Bullying risk in children with learning difficulties in inclusive
educational  settings. Canadian Journal of School Psychology, 22(1), 14-
31. doi:10.1177/0829573507301039

Marini, M., Di Filippo, G., Bonuomo, M., Torregiani, G., & Livi, S. (2023). Perceiving Ooeself to be
integrated into the peer group: A protective factor against victimization in children with learning
disabilities. Brain Sciences, 13(2), 1-13. https:// doi.org/10.3390/brainsci13020263

Martinez, R. S. (2002). A comparison of learning disability subtypes in middle school: Self concept,
perceived social support, and emotional functioning  [Unpublished doctoral  dissertation],
The University of Texas at Austin.

Meadan, H., & Halle, J. W. (2004). Social Pperceptions of students with learning disabilitieswWho
differ in social status. Learning Disabilities Research and Practice, 19(2), 71-
82. https://doi.org/10.1111/j.1540-5826.2004.00091.x

Mishna, F. (2003). Learning disabilities and bullying double jeopardy. Journal of Learning
Disabilities, 36(4), 336-47. doi: 10.1177/00222194030360040501

Morgan, C. T. (1989), (Derleyen: S. Karakas). Psikolojive giris. Hacettepe Universitesi.Psikoloji
Boliimii Yayinlari.

Morocco, C. C., Hindin, A., Mata-Aguilar, C., & Clarck-Chiarelli, N. (2001). Building a deep
understanding of literature with middle-grade students with learning disabilities. Learning
Disability Quarterly, 24(1), 47-58. https://doi.org/10.2307/1511295

Nabuzoka, D. (2003). Teacher ratings and peer nominations of bullying and other behaviour of
children with and without learning difficulties. Educational Psychology, 23, 307-321.
https://doi.org/10.1080/0144341032000060147

Nair, B. (2014). Ergenlerin saldirganlik davranmislarvun bazi degiskenler acisindan incelenmesi
[Yaymlanmamus yiiksek lisans tezi], Cumhuriyet Universitesi.

Narvdez Olmedo, G., Sala Roca, J., & Urrea Monclus, A. (2021). Relation between Learning
disabilities and socioemotional skills in children and adolescents: A systematic
review. Universal Journal of Educational Research, 9(4), 819-830.
https://doi.org/10.13189/ujer.2021.090415

Nelson, J. R., Benner, G., & Rogers-Adkinson, D. (2003). An investigation of the characteristics of K-
12 students with comorbid emotional disturbance and significant language deficits served in
public school settings. Behavioral Disorders, 29(1), 25-33.
https://doi.org/10.1177/019874290302900105

Nickelson, A. B., Fredrick, S. S., Allen, K. P., & Jenkins, L. N. (2019). Social emotional learning
(SEL) practices in schools: Effects on perceptions of bullying victimization. Journal of School
Psychology, 73(4), 74-88. doi: 10.1016/}.jsp.2019.03.002

OECD Sosyal ve Duygusal Beceriler Arastirmasi Tiirkiye On Raporu (Eyliil 2021). Egitim Analiz ve
Degerlendirme Raporlari Serisi, No:19, T.C. Mili Egitim Bakanligi. 07170836 Nol9 -
OECD_Sosyal_ve Duygusal_Beceriler_Arastirmasi.pdf

Olweus, D. (1993). Bullying at School: What we know and what we can do. Blackwell.

170


https://doi.org/10.3109/09638288.2011.587086
https://doi.org/10.1111/j.1540-5826.2004.00091.x
http://dx.doi.org/10.1177/00222194030360040501
https://journals.sagepub.com/home/LDQ
https://journals.sagepub.com/home/LDQ
https://doi.org/10.2307/1511295
https://psycnet.apa.org/doi/10.1080/0144341032000060147
https://doi.org/10.13189/ujer.2021.090415
https://doi.org/10.1177/019874290302900105
http://dx.doi.org/10.1016/j.jsp.2019.03.002
https://www.meb.gov.tr/meb_iys_dosyalar/2021_09/07170836_No19_-_OECD_Sosyal_ve_Duygusal_Beceriler_Arastirmasi.pdf
https://www.meb.gov.tr/meb_iys_dosyalar/2021_09/07170836_No19_-_OECD_Sosyal_ve_Duygusal_Beceriler_Arastirmasi.pdf

The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

O'Moore, A. M., & Hillery, B. (1989). Bullying in Dublin schools. The Irish Journal of Psychology,
10(3), 426-441. doi:10.1080/03033910.1989.10557759.

Osher, D., Kidron, Y., Brackett, M., Dymnicki, A. B., Jones, S., & Weisberg, R. (2016). Advancing
the science and practice of social and emotional learning, Review of Research in Education,
40(1), 644-681. https://doi.org/10.3102/0091732X16673595

(")stberg, V., Léaftman, S. B., Modin, B., & Lindfors, P. (2018). Bullying as a stressor in mid-
adolescent girls and boys—associations with perceived stress, recurrent pain, and salivary
cortisol. International Journal of Enviromental Research and Public Health Sciences, 15(2), 1-
11. doi:10.3390/ijerph15020364

Ozkan, 1., Nuri, C., & Baglama, B. (2023). Ozel egitim gerektiren bireylerde akran zorbaliginin
ogretmen goriislerine gore belirlenmesi (KKTC) 6rnegi. Uluslararasi Anadolu Sosyal Bilimler
Dergisi, 7(4), 1064-1086. https://doi.org/10.47525/ulasbid.1395194

Ozkan, Y., & Cifci, E. G. (2010). Diisiik sosyo-ekonomik diizeydeki ilkdgretim okullarinda akran
zorbaligl. [lkégretim  Online, 9(2), 576-586. https://dergipark.org.tr/tr/download/article-
file/90762

Parada, R. (2000). Adolescent peer relations instrument: A theoretical and empirical basis for the
measurement of participant roles in bullying and victimization of adolescence: An interim test
manual and a research monograph: A test manual. Publication Unit, Self-concept Enhancement
and Learning Facilitation (SELF) Research Centre.

Pallant, J. (2017). SPSS kullanma kilavuzu: SPSS ile adim adim veri analizi (S. Balc1 & B. Ahi, Cev.;
2. baski). Am1 Yayincilik.

Pigkin, M. (2002). Okul zorbalig1: Tanim, tiirleri, iligkili oldugu faktdrler ve alinabilecek onlemler.
Kuram ve Uygulamada Egitim Bilimleri, 2(2), 531-562.
https://search.trdizin.gov.tr/tr/yayin/detay/2142/okul-zorbaligi-tanimi-turleri-iliskili-oldugu-
faktorler-ve-alinabilecek-onlemler

Polat, F., & Sohbet, R. (2020). Ortadgretim Ogrencilerinden akran catismasina bakis. KSU Tip
Fakultesi Dergisi, 15(2), 41-51. https://doi.org/10.17517/ksutfd.608921

Reiter, S., & Lapidot-Lefler, N. (2007). Bullying among special education students with intellectual
disabilities: Differences in social adjustment and social skills. Intellectual and Developmental
Disabilities, 3, 174-181. https://doi.org/10.1352/1934-9556

Rigby, K. (2008). School perspectives on bullying and preventative strategies: An exploratory study.
Australian Journal of Education0(0) 1-16,
https://10.1177/0004944116685622journals.sagepub.com/home/aed

Rigby, K., & Slee, P. T. (1991). Bullying among Australian school children: Reported behavior and
attitudes  toward  victims. The Journal of Social Psychology, 131(5), 615-
627. https://doi.org/10.1080/00224545.1991.9924646

Rinaldi, C. (2003). Language competence and social behavior of students with emotional and
behavioral disorders. Behavior Disorders, 29(1), 34-42.
https://doi.org/10.1177/019874290302900106

Rivers, I., & Smith, P. K. (1994). Types of bullying behaviour and their correlates. Aggressive
Behavior, 20(5), 359-368. https://doi.org/10.1002/1098-2337(1994)20:5<359::AID-

171


https://journals.sagepub.com/home/RRE
https://doi.org/10.3102/0091732X16673595
https://doi.org/10.47525/ulasbid.1395194
https://doi.org/10.17517/ksutfd.608921
https://doi.org/10.1352/1934-9556
https://psycnet.apa.org/doi/10.1080/00224545.1991.9924646
http://dx.doi.org/10.1177/019874290302900106
https://psycnet.apa.org/doi/10.1002/1098-2337(1994)20:5%3C359::AID-AB2480200503%3E3.0.CO;2-J

Ahmet Kelesoglu Faculty of Education Journal (AKEF)

AB2480200503>3.0.CO;2-J

Rose, C. A., Espelage, D. L., Monda-Amaya, L. E., Shogren, K. A., & Aragon, S. R. (2013). Bullying
and middle school students with and without specific learning disabilities. Journal of Learning
Disabilities, 48(3), 239-254. doi:10.1177/0022219413496279

Rose, C. A., Monda-Amaya, L. E., & Espelage, D. L. (2011). Bullying perpetration and victimization
in special education: A review of the literature. Remedial and Special Education, 32(2), 114—
130. https://doi.org/10.1177/0741932510361247

Roseberry, L. (1997). An applied Expeeimental evaluation of conflict cesolution curriculum and social
skills development [Unpublished Doctoral Thesis], Loyola University.

Rossman, B. R., & Rosenberg, M. S. (1992). Family stress and functioning in children: The
moderating effects of children's beliefs about their control over parental conflict. Journal of
Child Psychology and Psychiatry, 33(4), 699-715. doi: 10.1111/].1469-7610.1992.tb00906.x

Sanada, T. (2025). Contextualizing ijime: The relationship between school bullying, socioeconomic
status, and academic achievement with a focus on school position. Contemporary Japan, 1-20.
https://doi.org/10.1080/18692729.2024.2425550

Sar1, H., & Pirstn, T. (2019). Kaynastirma siniflarinda akran zorbaligimin &gretmen ve Ogrenci
goriisleri agisindan incelenmesi. Sosyal Politika Calismalart Dergisi, 19(44), 731-768.
https://doi.org/10.21560/spcd.v19i49119.500742

Saylor, C. F., & Leach, J. B. (2009). Perceived bullying and social support in students accessing
special inclusion programming. Journal of Developmental and Physical Disabilities, 21, 69-80.
https://doi.org/10.1007/S10882-008-9126-4

Shabeeda, P. (2023). Exploring the relationship between parental socio-econimic status and learning
disabilities in children. International Journal of Novel Research and Development (IJNRD),
8(7), 381-394. https://ijnrd.org/papers/IINRD2307142.pdf

Shanker, S. (2014). Broader measures of success: Socio/emotional learning (SEL). People for
education. https://peopleforeducation.ca/wpcontent/uploads/2017/06/M _Social-Emotional-Le

arning.pd

Seger, 1. (2014). Akran zorbaligina ugrayan ergenlerin magduriyet algilamalari ve kullandiklar: basa

¢ikma stratejilerine grupla psikolojik danigmanin etkisinin incelenmesi [Yayinlanmamis doktora
tezi], Atatiirk Universitesi.

Sharp, S., & Smith, P. (2002). School bullying: Insights and perspectives. Routledge.

Silva, J. L., Oliveira, W.A., Carlos, D.M., Lizzi, E.AS., Rosério, R., & Silva, M.A.l. (2018).
Intervention in social skills and bullying. Rev Bras Enferm, 71(3), 1085-91. doi:
http://dx.doi.org/10.1590/0034-7167-2017-0151

Sivrikaya, T., & Eldeniz Cetin, M. (2023). Kaynastirma Ogrencilerinin zorbaliga maruz kalma
durumlarinin ve zorbalikla basa ¢ikma stratejilerinin belirlenmesi. Yasadikca Egitim, 37(1),
232-252. https://doi.org/10.33308/26674874.2023371532

Soleimani, E., & Moharam Zade, H. (2018). The effectiveness of social problem solving training on
adjustment and self-efficacy in bullying students. Educational Psychology, 14(47), 49-73. doi:

172


https://psycnet.apa.org/doi/10.1002/1098-2337(1994)20:5%3C359::AID-AB2480200503%3E3.0.CO;2-J
https://psycnet.apa.org/doi/10.1177/0741932510361247
https://doi.org/10.1111/j.1469-7610.1992.tb00906.x
https://doi.org/10.1080/18692729.2024.2425550
https://doi.org/10.21560/spcd.v19i49119.500742
https://doi.org/10.1007/S10882-008-9126-4
https://ijnrd.org/papers/IJNRD2307142.pdf
https://doi.org/10.33308/26674874.2023371532
https://jep.atu.ac.ir/?_action=article&au=22326&_au=esmaeil++soleimani&lang=en

The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities

10.22054/jep.2018.17688.1615

Springs, B. H. (2002). The effectiveness of lifeskills training in promoting positive social behavior
[Unpublished Doctoral Thesis], University of South Carolina.

Stzik, E., & Akinci, T. (2022). Lise 6grencilerinin akran zorbaligina maruz kalma diizeylerini
yordayan degiskenlerin incelenmesi. Bolu Abant Izzet Baysal Universitesi Egitim Fakiiltesi
Dergisi (BAIBUEFD) , 22(1), 62-79. https://dx.doi.org/10.17240/aibuefd.2022..-819947

Sirin, A., Ozgen, F., Akca-Erol , G., & Akca-Koca, D. (2018). Ilkokul 4. simif grencilerinin aile
iligkilerinin empatik egilimlerine etkisi. Marmara Universitesi Atatiirk Egitim Fakiiltesi Egitim
Bilimleri Dergisi, 48(48), 59-72. https://doi.org/10.15285/maruaebd.363290

Terzioglu, N. K. (2022). Ozel egitimde akran zorbaligi: Ogretmen goriislerine dayal nitel bir ¢alisma.
Turkish  Journal of Special Education Research and Practice, 4(1), 64-90.
https://doi.org/10.37233/TRSPED.2022.0123

Toblin, R. L., Schwartz, D., Gorman, A. H., & Abou-ezzeddine, T. (2005). Social-cognitive and
behavioral attributes of aggressive victims of bullying. Journal of Applied Developmental
Psychology, 26(3), 329-346. https://doi.org/10.1016/j.appdev.2005.02.004

Urfali Dadandi, P., Dadandi, 1., Avel, S., & Sahin, M. (2016). School counselors’ thoughts about
psychosocial problems and guidance needs of students with learning disabilities. Journal of
Human Sciences, 13, 6038. https://doi.org/10.14687/jhs.v13i3.4277

Wang, Y., Yang, Z., Zhang, Y., Wang, F., Liu, T., & Xin, T. (2019). The effect of social-emotional
competency on child development in Western China. Frontiers in Psychology, doi:
10.3389/fpsyq.2019.01282.

Weinreich, L., Haberstroh, S., Schulte-Kérne, G., & Moll, K. (2023). The relationship between
bullying, learning disorders and psychiatric comorbidity. BMC Psychiatriy, 23(116), 1-13.
https://doi.org/10.1186/s12888-023-04603-4

Weissberg, R.P., & Cascarino, J. (2013). Academic learning + social-emotional learning =
nationalpriority. Phi Delta Kappan, 95(2), 8-13. https://doi.org/10.1177/003172171309500203

Weissberg, R. P., & O’Brien, M. U. (2004). What works in school-based social and emotional learning
programs for positive youth development. The Annals of the American Academy of Political and
Social Science, 591(1), 86-97. https://doi.org/10.1177/0002716203260093

Yildiz, A. (2004). Ogrenme giigliigii olan ¢ocuklarin psikososyal 6zellikleri, sorunlart ve egitimi.
Hasan Ali Yiicel Egitim Fakiiltesi Dergisi, 2, 169-180.
https://dergipark.org.tr/tr/download/article-file/93000

Yurtal, F., & Cenkseven, F. (2016). ilkdgretim okullarinda zorbaligin yayginhigi ve dogasi. Turk
Psikolojik Danisma ve Rehberlik Dergisi, 3(28), 1-13.
https://dergipark.org.tr/en/download/article-file/200126

Ziegler, S., & Rosenstein-Manner, M. (1991). Bullying at school: Toronto in an linernational context.
Research Services, No. 196. https://eric.ed.gov/?id=ED328848

Zins, J. E., Weissberg, R.P., Wang, M. C., & Walberg, H. J. (2004) Building academic success on
social and emotional learning: What does the research say? Teachers College Press.

173


https://doi.org/10.15285/maruaebd.363290
https://doi.org/10.37233/TRSPED.2022.0123
https://psycnet.apa.org/doi/10.1016/j.appdev.2005.02.004
https://doi.org/10.14687/jhs.v13i3.4277
https://doi.org/10.1186/s12888-023-04603-4
https://doi.org/10.1177/003172171309500203
https://doi.org/10.1177/0002716203260093

	The Role of Social-Emotional Learning Skills in Peer-Bullying Experiences in Students with Learning Disabilities
	INTRODUCTION
	METHOD
	This section provides details on the research design, participants, data collection process as well as the data analysis.
	Research Design

	CONCLUSION
	SUGGESTIONS
	Author Contributions
	Finance
	This study was not supported by any other institution. No financial support was received during the research process.
	Conflict of Interest

	REFERENCES


