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Abstract

This paper reports the findings of a qualitative study conducted with the purpose of exploring the
attitudes of undergraduate students towards the use of English-medium instruction (EMI) in distance
education. The participants were volunteers among the freshmen and sophomores majoring in English
Language and Literature at a state university in Eastern Tiirkiye. The research data were collected via a
semi-structured interview protocol administered towards the end of 2022-2023 academic year and
analysed through deductive thematic analysis. Research findings demonstrated that the students’
language proficiency and disciplinary vocabulary were two major impediments restricting the
effectiveness of online EMI. Another finding was that the student viewpoints both converged and
diverged with respect to the affordances and shortcomings of the online EMI experience. The students
also voiced their perspectives on the necessity of translation during EMI classes and on the effects of
EMI on their academic performance. In the light of the study results, pedagogical implications are
discussed and recommendations are provided.
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Cevrimici Simflarda Ogretim Dili Olarak ingilizce: Simrh Dil Yeterligine

Tutumlar:
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Sahip Ogrencilerin

0Oz

Bu makale, lisans &grencilerinin uzaktan egitimde dgretim dili olarak Ingilizce (EMI) kullanimina
yonelik tutumlarini arastirmak amaciyla yiiriitiilen nitel bir ¢aligmanin bulgularini rapor etmektedir.
Katilimcilar, Tiirkiye'nin dogusundaki bir devlet {iniversitesinin ingiliz Dili ve Edebiyat: boliimiinde
okuyan birinci ve ikinci smif 6grencileri arasindan goniilliiliik esasmma uygun olarak segilmistir.
Aragtirma verileri, 2022-2023 akademik yili Bahar doneminde uygulanan yari yapilandirilmig bir
goriisme protokolii araciligiyla toplanmis ve tiimdengelimli tematik analiz yoluyla analiz edilmistir.
Arastirma bulgulari, 6grencilerin dil yeterliliklerinin ve disipliner kelime dagarciklarinin, ¢evrimici
EMI verimliligini kisitlayan iki 6nemli engel oldugunu gostermistir. Bir bagka bulgu olarak,
ogrencilerin bakis acilarinin ¢evrimi¢ci EMI deneyiminin avantajlar1 ve eksiklikleri agisindan hem
ortiigmekte hem de farklilasmakta oldugu belirlenmistir. Ogrenciler ayrica dersler sirasinda gevirinin
gerekliligi ve EMI'nin akademik performanslari iizerindeki etkilerine iliskin goriislerini de dile
getirmislerdir. Caligma sonuglari 15181nda, pedagojik ¢ikarimlar tartisilmis ve oneriler sunulmustur.
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Genisletilmis Tiirkce Ozet

Giris

Kiiresellesme ve onun beraberinde getirdigi uluslararasilasma hareketleri, ozellikle yirminci yiizyihn ikinci
yarisindan itibaren lingua franca olarak kabul goren Ingilizcenin daha fazla taninirlik igin rekabet eden
yiiksekogretim kurumlarinda 6gretim dili olarak yaygin bir sekilde kullaniimasina yol agmustir (Dafouz & Gray,
2022; Smit, 2023). Ogretim dili olarak Ingilizce (EMI) iizerine yapilan aragtirmalar 21. ylizyilin bagina kadar ¢ok
az iken (Flowerdew ve diger., 2000), EMI tercih eden kurumlarin sayisindaki hizl artis ile beraber son yirmi yilda
bu konuya olan ilgi de artmstir.

flgili alan yazin, yiiksek 6gretim diizeyinde yiiz yiize egitim ortamlarinda EMI iizerine ¢ok sayida arastirma
icermektedir (bkz. Macaro ve diger., 2018; Wu & Tsai, 2022). Pek ¢ok acidan yiiz yiize egitimden farkli ve kendine
has dinamikleri olan sanal 6grenme ortamlarinda EMI kullanimi {izerine yapilan arastirmalar ise son zamanlarda
yapilan birkag¢ calismayla sinirhidir (Bélter ve diger., 2023; Bozbiyik & Morton, 2024; Cicillini & Giacosa, 2020;
Murdoch & Lin, 2023). Ogrencilerin EMI aracilifi ile 6grenmeye iliskin goriislerini arastiran ¢alismalar olsa da,
son yillarda acil durumlarda yaygin olarak kullanilan uzaktan egitimde EMI kullanimina y6nelik 6grenci tutumlari
yeterince belgelenmemistir. Ayrica, bu aragtirmanin evrenini olusturan ve hedef kazanim ve igerigi geregi
genellikle dgretim dili tamamen Ingilizce olan ingiliz Dili ve Edebiyat: boliimleri 6grencilerin ve egitimcilerin
dilsel yeterlilik ve farkindalik diizeyleri nedeniyle yabanci dil agirlikli olmayan bdliimlere gore daha avantajli
goriilse de, akademik ve sosyo-dilbilimsel zorluklar bu boliimlerde de mevcuttur (Atas, 2023). Cevrimi¢i EMI
deneyimlerini 6grencilerin bakis acisindan inceleyecek ¢alismalar, bilhassa bu zorluklarin tespiti sayesinde alan
yazina katki sunmanin yani sira EMI yoluyla ¢evrimigi 6gretim ve dgrenimde daha yiiksek basari hedefleyen
egitimciler ve miifredat g¢ergevelerini gelistirmek isteyen kurumlar i¢in 6nemli ¢ikarimlar saglayabilir. Bu
diisiinceden hareketle, bu arastirma, Ingiliz Dili ve Edebiyat1 lisans programi dgrencilerinin uzaktan egitim
uygulamalar1 kapsanminda cevrimici olarak sunulan béliim derslerinde dgretim dilinin Ingilizce olmasina yénelik
bakis agilarini ve tutumlarini incelemek amaci ile yiiriitiilmiistiir. Bu arastirma amagclart dogrultusunda agagidaki
arastirma sorular1 ortaya ¢ikmistir:

1. Smurl dil yeterliligine sahip dgrencilerin ¢evrimigi egitimde EMI'ye yonelik tutumlari nelerdir?
a. Ogrencilere gore cevrimigi EMI'nin avantajlar1 ve dezavantajlari nelerdir?

b. Cevrimici EMI egitim alan 6grencilerin geviri ihtiyaglari nelerdir?

c. Ogrencilere gore cevrimi¢i EMI akademik performansi nasil etkilemektedir?

Yontem

Arastirmada nitel durum c¢aligmasi deseni izlenmistir. Calismaya, Tiirkiye'nin dogusundaki bir devlet
{iniversitesinin Ingiliz Dili ve Edebiyati Programimin birinci ve ikinci siniflarinda 6grenim géren toplam 13 6grenci
katilmigtir. Arastirma verileri, kapsamli bir alan yazin taramasi sonucunda arastirmaci tarafindan tasarlanan yari
yapilandirilmis bir goriisme formunda yer alan yedi soru aracilifiyla toplanmistir. Sorular temel olarak
ogrencilerin acil uzaktan egitim siirecinde derslerin ingilizce yiiriitiilmesine kars1 tutumlarini ve bakis agilarini
sorgulamak iizere tasarlanmustir. Ilk soru, 6grencilerin genel bakis agilarimi sorgulamay1 amaglams, ardindan bu
egitim yonteminin avantajlar1 ve dezavantajlar1 hakkindaki goriislerini soran iki soru yoneltilmistir. Daha sonra
Ogrencilerden, egitmenlerin ders igerigini Tiirkgeye cevirmesinin gerekliligi ve Tiirkge gevirinin en faydali
olacagmi diistindiikleri belirli dersler hakkindaki goriislerini paylasmalar1 istenmistir. Bir sonraki soruda,
ogrencilerden yiiz yiize ve ¢evrimi¢i EMI dersleri karsilagtirmalar istenmistir. Son soruda ise 6grencilerin uzaktan
egitimin akademik performanslari lizerindeki etkilerine iligkin goriisleri sorulmustur.

Arastirmaci 2022-2023 akademik yil1 Bahar donemi sonuna dogru boliimdeki birinci ve ikinei sinif 6grencilerine
calismay1 duyurmus ve goriismeler goniillii 6grencilerin uygunluguna goére planlanmis ve uygulanmustir.
Aragtirmaci, gorliismeleri Zoom iizerinden bireysel olarak gerceklestirmis, goriisme formunu ortak bir ekranda
goriintiilemis ve katilimcilarin onay1 {izerine goriismeleri kaydetmistir. Desifre edilen arastirma verileri
timdengelimci tematik analiz yoluyla incelenmistir. Analiz sirasinda arastirmaci transkriptleri tekraren okumus
ve veri setine yeterince asina olduktan sonra Ogrenci yanitlarindan kodlar {iretmeye baslamistir. Ayrica,
Uygulamali Dilbilim alaninda doktora derecesine sahip bir dig arastirmacidan rastgele secilen iki goriigme kaydini
kodlamasi istenmistir. Arasgtirmacinin ayni iki gériismeden ¢ikardigi kodlar daha sonra bu kodlarla karsilastirilmis
ve Miles ve Huberman'm (1994) modeline gore kodlayicilar arasi giivenirlik puani hesaplanmistir (uyusma
yiizdesi=Uyusma/uyusma + uyusmazlik). Bu formiile gore kodlayicilar arasi giivenirlik puant .81 olarak
belirlenmistir. Tematik analiz siireci sonucunda kodlar, aragtirma sorulari ve miilakat sorulariyla desteklenen
temalara gore kategorize edilmistir.

Bulgular

Aragtirma bulgularina gore, dgrenciler ¢evrimi¢i EMI'ye ¢ogunlukla olumlu bir tutumla yaklasirken (N=8), grubun
neredeyse ligte biri (N=4) olumsuz bir tutum sergilemistir. Ogrencilerin ¢cogunlugu, yiiz yiize egitimde oldugu gibi,
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cevrimici egitimin en dénemli avantajm Ingilizce diline maruz kalma olarak belirtmistir. Bu sayede, hedef dil
formlarina asinalik kazanma yoluyla dil becerilerinin ve igerik bilgisinin gelisimine katki saglandigi dile
getirilmistir. Uzaktan egitimde EMI, bu avantajlarin yani sira dgrenciler i¢in ¢esitli zorluklarla sonuc¢lanmistir.
Bunlar arasinda, sinirli L2 yeterliligi, fiziksel ve teknik zorluklar, sinirhi etkilesim ve katilim, akran baskisi,
olumsuz duygular ve etkisiz 6gretim uygulamalari nedeniyle yonergeleri takip etme ve anlamada karsilagilan
problemler bulunmaktadir. Cevrimi¢i EMI uygulamasinda Tiirkge ¢evirinin gerekliligi soruldugunda, 6grencilerin
yanitlari gesitlilik gostermistir. Bazi 6grenciler ana dilin sik sik kullanilmasini talep ederken, digerleri ayrintili
Tiirkge agiklamalari olmadan zor anlagilabilecek ¢ok teorik ve soyut konular diginda g¢eviriyi gereksiz bulmustur.
Ogrencilerden, boliim galismalarinda gevrimigi derslerde EMI kullaniminin akademik performanslari iizerindeki
etkilerini degerlendirmeleri istenmis ve ortaya ¢ikan sonuglar, kisa vadeli zorluklarla kargilagmalarina ragmen, bu
egitim seklinin uzun vadeli etkilerinin olumlu yonde olduguna dair goriis bildirdikleri goriilmiistiir. Ogrenciler,
alana dair smirl kelime dagarciklar1 ve dilsel yeterliliklerinin zayiflatici etkilerini kabul ederken, EMI’'nin dil ve
akademik becerilerini gelistirdigi kanaatindedir.

Tartisma ve Sonuc¢

Sonug olarak, EMI hem ¢evrimi¢i hem de yiiz yiize egitim ortamlarinda avantajlar1 ve dezavantajlart olan bir
uygulama olarak degerlendirilmektedir. Her iki agidan bakildiginda, bu uygulamanin iyi ydnlerini gelistirmek ve
zay1f yonlerini iyilestirmek miimkiin gériinmektedir. Ilk olarak, 6zellikle ingiliz Dili ve Edebiyati gibi yabanc dil
agirlikli boliimlerde EMI'dan daha iyi verim alinabilmesi i¢in, bu programlara girmeden once dil yeterliligi
sorunlarinin giderilmesi gerektigi yorumu yapilabilir. ikinci olarak, Genc ve Yuksel'in (2020) onerdigi gibi,
diyalojik etkinlikler yoluyla 6gretmen-6grenci etkilesimlerinin sikligini artirmak, ¢evrimi¢i EMI'nin etkili bir
sekilde uygulanmasina katkida bulunabilir. Ogrenci duygulari, gevrimigi EMI'nin verimliligi ile ilgili olarak ele
alinmasi gereken bir bagka tartisma alanidir. Kaygi, utangaclik ve baski/stres, bazi 6grenciler tarafindan, 6zellikle
telaffuzla ilgili 6z yeterlilik inang¢lar1 nedeniyle, ¢evrimi¢ci EMI deneyimi sirasinda tetiklenen duygular olarak dile
getirilmistir. Ogrencilerin olumsuz duygular1 ve gercek¢i olmayan varsayimlari, olumlu ve destekleyici dgretmen
yaklagimlartyla hafifletilmelidir, zira Ogrenciler igin stressiz Ogrenme ortamlart yaratmak ¢ogunlukla
ogretmenlerin/egitimcilerin sorumlulugundadir (Horwitz ve diger., 1986). Ayrica, kati bir yaklasim izlemek
yerine, dzellikle anlami netlestirmek i¢in ana dil kullanmanin hem 6gretim elemanlart hem de 6grenciler nezdinde
kolaylastirici etkisi oldugu diisiiniilmektedir. Kiiresel Ingilizcenin yiikselen trendi ve Ingilizcenin yalmzca tek dilli
bir baglamda 6grenilmesinin gerekli olmadig1 fikri hakkinda farkindalik kazanmak, &grencilerin dille ilgili
kaygilardan kaynaklanan duygusal engelleri agsmalarina yardimei olabilir (Sahan ve diger., 2022). Ayrica, EMI'nin
yabanci dil kullanimu ile ilgili zorluklarmi azaltabilecek diller arasi gegislilik (translanguaging) gibi ¢ok dilli
Ogretim uygulamalarimin (Sahan ve diger., 2023) kullanilmasi da diisiiniilmelidir.
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Introduction

The worldwide spread of English language and its acclaim as a lingua franca coincided with the era of rapid
internationalization movements, and that eventually led to the ubiquitous use of English language as the medium
of instruction in higher education institutions competing for greater international recognition. The number of
programs employing English-medium instruction (EMI henceforth), which pertains to using English language in
the instruction of other academic subjects in contexts where English is a foreign or second language to at least
some of the students and/or teachers (Dafouz & Gray, 2022; Smit, 2023), have increased in the past years. While
research on EMI had been scarce until the beginning of 21st century (Flowerdew et al., 2000), the past two decades
have witnessed a surge of interest on this matter.

Theoretical underpinnings of EMI, curiously, have not been discussed to a satisfactory extent despite the
abundance of relevant work. The paper of Y. Y. Lo and E. S. C. Lo (2014) is among the rare publications
articulating the applicability of second language acquisition (SLA) theories to EMI classrooms. According to their
argument, such SLA theories as Input Hypothesis (Krashen, 1982), Output Hypothesis (Swain, 1995) and
Interaction Hypothesis (Long, 1996) are pertinent to EMI context. Simply put, Input Hypothesis (Krashen, 1982)
advocates the necessity of receiving and understanding comprehensible input in SLA, whereas Output Hypothesis
(Swain, 1995) asserts that producing spoken or written language plays a significant role in SLA. Interaction
Hypothesis (Long, 1996), lastly, places importance on both input and output as well as interaction and negotiation
between interlocutors. Macaro (2020) also voiced the transferability of these theories of SLA to EMI classrooms,
advocating that effective communication in English is the ultimate goal in these classrooms, and it is attained with
an abundant load of linguistic input-output and interaction. Another theoretical perspective to EMI was inspired
by postmodern sociolinguistic approaches, which underscored “the fluidity, complexity, and multi-functionality
of English and other languages that academics, students, and administrators draw on for their institutionalized
practices” (Dafouz & Smit, 2016, p. 4). The present study is theoretically informed by the notions of Input, Output
and Interaction Hypotheses in its approach to the EMI phenomenon since English-major programs, which stand
as the setting of this study, naturally attach great importance to students’ acquiring sophisticated foreign language
(L2) skills, and hence, the comprehensibility of the input, the quality of the output, and interaction exchanges come
into prominence in the implementation of EMI in such contexts.

As the expansion of EMI programs continues to escalate, perspectives highlighting plurilingualism and
multilingualism voice concerns over the sustainability of linguistic diversity and the potential risk of extinction
for some local languages as a result of English-only policy (Liyanage, 2023). English-only EMI has been argued
to delimit the multilingual students’ utilization of their linguistic repertoire in communication since different
languages are intertwined in one language system for these individuals (Canagarajah, 2011), and they may need
to resort to all languages as communication tools during their conversations. Other overriding concerns articulated
have been over the limited proficiency and preparedness of students for the English-only instruction and the
effectiveness and quality of this type of education (Ekog, 2020; Gollaway & Rose, 2021; Sahan & Sahan, 2023).
As these arguments continue, so does the adoption of EMI by higher numbers of institutions each year.

In addition to EMI institutions, it is also increasingly common to find EMI departments in Turkish-medium
instruction universities. Among these stand English-major departments, which intrinsically employ EMI. Although
such programs sound to be more advantageous over the non-English-major departments due to an expectation over
the linguistic competence and awareness of the students and the instructors, there exist academic and
sociolinguistic drawbacks confronted by all parties involved, particularly in departments accepting students with
lower scores in central university exam and insisting on English-only instruction, which disregards students’ native
linguistic repertoire and L2 proficiency levels (Atas, 2023). Given the reservations mentioned earlier and the
potential challenges, the English-majoring students’ experiences with EMI deserve closer scrutiny. However,
relevant literature lacks such research, and with the purpose of addressing this inadequacy, the present research
represents an attempt to elucidate EMI experiences of English Language and Literature program students during
a compulsory distance education period at a state university in eastern Tirkiye.

Literature Review

Relevant literature embodies a plethora of research on tertiary-level EMI in actual classrooms (see Macaro et al.,
2018; Wu & Tsai, 2022, for comprehensive reviews), whereas virtual environments remain as an underresourced
area. The dynamics of online EMI should attract more scholarly attention due to the distinct features of virtual
learning environments (Querol-Julidn, 2023). It is still encouraging to encounter several recent studies.

Among the rare studies on online EMI practices, several examined student satisfaction. Cicillini and Giacosa
(2020) reported lower student and lecturer satisfaction in virtual classrooms when compared to face-to-face
education, and the dissatisfaction chiefly stemmed from a perceived inconsistency between course materials, the
unavailability of interaction, and insufficient linguistic proficiency and technological knowledge. Yiiksel (2022)
explored the cognitive appraisal of EMI program students in Turkey during the compulsory transition to
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emergency remote education (ERE) as a result of the Covid-19 pandemic. The students’ cognitive appraisal was
found negatively correlated with perceived quality of interactions and satisfaction with the instruction. Bélter et
al. (2023), who compared academic performance development and course dropping out profiles in EMI versus
first-language-medium online education, demonstrated a higher degree of dropouts, in addition to lower test scores,
among EMI students.

Contrary to the results indicating low student satisfaction, literature involves research denoting positive student
impressions of EMI. Lin et al. (2021) investigated the experiences of Taiwanese students in a blended EMI course
during Covid-19 pandemic and revealed moderately high student satisfaction and positive student attitudes, but a
demand for more student-centred approaches and more opportunities for language practice. Murdoch and Lin
(2023) publicized their study identifying varying levels of online EMI course satisfaction among tertiary-level
Korean students from different disciplines and specified factors that determined student satisfaction as academic
conscientiousness, academic integration and the use of instructional strategies.

Teachers’ use of some teaching strategies peculiar to EMI in virtual learning environments were also studied. In
two different studies with a similar scope, Querol-Julian (2021, 2023) explored student-teacher interactions in
online EMI courses and identified teachers’ use of using various semiotic resources and multimodal strategies with
the aim of attaining effective teacher-student interaction and boosting learner engagement. Picciuolo (2023)
conducted a comparative analysis of the spatial deixis use of EMI instructors in online versus face-to-face (F2F)
settings and found that the use of gestures accompanying to proximal spatial daixis in F2F lectures were more
frequently replaced by a range of technology-mediated actions co-occurring with extra visual contexts for teaching
disciplinary vocabulary. In a recent work, Bozbiyik and Morton (2024) illustrated EMI lecturers’ use of
interactional and linguistic resources when introducing course content through exemplification.

The research results reviewed above demonstrate the applicability of SLA theories to EMI. The findings reporting
higher student satisfaction and more positive student attitudes with more frequent student-teacher interaction and
practice pinpoint the pertinence of Output and Interaction Hypotheses in EMI. In the same vein, teachers’ use of
varied instructional strategies such as exemplification, semiotic resources or multimodal strategies signify an
inclination to create comprehensible input. It is therefore quite relevant to argue that input comprehension, output
quality and interaction frequency are pertinent to EMI as well as SLA.

In English-major programs such as language pedagogy or English literature, EMI is considered a necessity rather
than a choice. On the other hand, when the performances of the students placed in these departments, especially
in universities established in Tiirkiye within the last 15 years and which have started to accept students in recent
years, are evaluated, it is seen that the majority of the students have not acquired the foreign language skills
required for the EMI-led courses in the departments (Kamasak et al., 2021) although they have completed the
compulsory preparatory year program, which itself is controversial with regard to its efficacy and adequacy
(British Council TEPAV, 2015; Coskun, 2013).

While there are studies investigating students’ views on English being the language of instruction, student attitudes
towards EMI shaped throughout their experiences in distance education, which has been widely used in emergency
situations in recent years, are not well-documented. A study scrutinizing online EMI experiences from the
perspective of students could provide significant implications for those aspiring to higher effectiveness in online
teaching and learning through EMI, as well as for the policy- and decision-makers determining curriculum
frameworks. In addition, the possibility that EMI features may vary in different sociolinguistic and education
settings due to potential differences in the perspectives of countries to English as a lingua franca (Siegel, 2020)
contributes to the significance of those studies in relatively unexplored local contexts.

The purpose of the current research was to examine the standpoints and attitudes of Igdir University English
Language and Literature undergraduate program students towards English being the language of instruction in
courses offered online within the scope of distance education practices in the 2022-2023 spring semester. The
following research questions aroused from this research objective:

1. What are the attitudes of English major students with limited language proficiency towards EMI in
online education?

a. What advantages and disadvantages do the students perceive regarding online EMI?

b. How do the students perceive their need for translation support?

c. How do the students perceive the impact of EMI on their academic performance in an online setting?

Method
Research Design

A qualitative case study design was followed in the current study. Qualitative case design provides researchers
with the opportunity of deeply and thoroughly analysing individuals, cases, experiences, or occurrences (Creswell,
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2014). As the present study endeavoured to access and elaborate on the individual perspectives and experiences
of a group of students regarding the use of EMI in a specific learning context, this design was considered to be
best pertinent to attaining the research objectives.

Study Group

A total of 13 students studying at the first and second year of the English Language and Literature Program at a
state university in Eastern Tiirkiye participated in the study. Considering that English is not generally the medium
of instruction in earlier levels of education, the freshmen and sophomores were purposefully determined as the
target group in the study since the reactions of those students for whom EMI was a novel experience were more
intriguing for the researcher. The students’ university entrance exam scores and average grades in English language
skill courses (Advanced English Grammar, Contextual Grammar, and Advanced English Writing Skills I-1T) taught
by the researcher in the department indicated that they had limited language proficiency. The information about
the students is provided in Table 1 below.

Table 1
Participants of the Study

No Pseudonym Year of the study
1 Selim First

2 Nazl Second
3 Giil Second
4 Meltem Second
5 Asiye Second
6 Tuba First

7 Ela Second
8 Cem First

9 Gizem First

10 Nur First

11 Nihal First

12 Yasemin First

13 Riza First

The research was administered in 2022-2023 spring semester and the department courses that the students received
through EMI in that semester are provided in Table 2 below. The department is officially supposed to provide a
partially EMI program, where down to 30 per cent of the courses may be delivered in the target foreign language.
However, as the students participating in the present study also confirmed, all department courses were delivered
through EMI. In this study, the participant students were requested to answer the interview questions taking
particularly the literature courses into consideration rather than the language skill courses in order to avoid a
potential confusion over the phenomena of learning a foreign language and learning through a foreign language.

Table 2
EMI Courses in the Department in 2022-2023 Spring Semester

Year of study Courses
Ist year (Spring) Literary Text Analysis
Mythology

Writing Skills
Contextual Grammar

2nd year (Spring) 18th Century English Literature
Popular English Literature
Short Story
Literary Terms and Movements
Translation
Introduction to Language and Linguistics
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All courses were delivered online through distance education as a result of a national emergency situation in the
country at the beginning of the semester. The courses were given on videoconferencing platforms of Zoom and
Microsoft Teams depending on the preference of the instructors. The students could both attend the course sessions
synchronously and watch them later asynchronously on the learning management system (LMS) of the university.
Assessment and evaluation processes were also undertaken online. The instructors were allowed to choose among
a range of assessment techniques including online tests or examinations, take-home assignments, projects and
performance tasks.

Data Collection Instruments

Research data were collected through a semi-structured interview (Appendix A) designed by the researcher as a
result of a thorough literature review. The questions were basically designed to interrogate the students’ attitudes
and standpoints towards receiving EMI courses through distance education. The first question intended to inquire
the students’ general perspectives of having online EMI courses, followed by two questions asking about their
opinions on the affordances and drawbacks of this way of instruction. The students were then requested to share
their viewpoints on the necessity of instructors’ translating the course content into Turkish; and the specific classes
they thought a Turkish translation would be the most helpful. In the next question, the students were requested to
compare face-to-face and online EMI classes. Lastly, the students’ views on the effects of EMI on their academic
performance during distance education were interrogated with the final question.

Data Collection Process

After receiving the ethical approval, the researcher announced the study to freshmen and sophomores in the
department towards the end of the subject semester and the interviews were planned and administered according
to the availability and convenience of the volunteer students. The researcher conducted the interviews individually
in Zoom conferences, displaying the interview form on a shared screen, and recorded and stored the meetings on
consent of each participant. The interviews lasted 15-25 minutes. The recordings were later transcribed and made
ready for analysis.

Data Analysis

The transcribed research data were examined through thematic analysis. In this type of qualitative analysis,
researchers thoroughly read the data, which is typically transcripts of voice or video records or written responses
to open-ended questions, and then proceed to extract codes to be later grouped into categories and themes (Braun
& Clarke, 2006). In this study, a deductive approach, through which the researcher resorted to the interview
questions while categorizing the research codes, was adopted. Analysis details are provided in the following
section with reference to the credibility and dependability of the study.

Credibility

During the analysis, the researcher read and reread the transcripts and after achieving a sufficient acquaintance
with the data set, started to generate codes out of student responses. Meanwhile, an outside researcher with a
doctoral degree in the field of Applied Linguistics was requested to code two randomly selected interview records.
The codes extracted by the researcher from the same two interviews were later compared to these codes and an
inter-coder reliability score was calculated according to Miles and Huberman’s (1994) model (per cent of
agreement=Consensus/consensus + disagreement). The inter-coder reliability score was calculated to be .81
according to this formula. As a value of .80 has been proposed to be the threshold for good reliability (Miles &
Huberman, 1994), this result confirmed the dependability and credibility of the research findings.

The codes with relevant content were first subsumed under categories in initial draft tables. The researcher also
frequently noted down memos of reflections and comments as they emerged throughout the reading and coding
processes. The initial drafts were later analysed to detect overlaps or irrelevance in the categories. The final draft
as a final product of this iterative process was intended to encompass all relevant codes in a concise and organized
manner in overarching categories and themes. Elaborate explanations about the phases of analysis and abundant
sample extracts from student interviews were provided in order to ensure transferability and consistency.

Results

As a result of the thematic analysis process explained above, codes were categorized according to themes
underpinned by the research questions and interview prompts. The themes and the codes subsumed under them
are demonstrated in Figure 1 below.
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OVERALL
ATTITTUDE

* Positive (N=8)

* Negative(N=4)
* Depends on
content (N=1)

AFFORDANCES
familiarity with/exposureto L2 (N=9
*skill improvement (N=10)

*better content/field knowledge
(N=5)

*better comprehension (N=3)
*rewatching course sessions (N=4)
*better concentration (N=4)
*conveniences of distance
education(N=2)

*higher participation (N=1)

*lower anxiety (N=1)

*challenging (N=1)

time saving & cost effective (N=1)

SHORTCOMINGS
* limited L2 competence (N=8)

*

inability to catch up fluent speech
(N=4)

*confusion/finability to understand
content(N=9)

*distractors/ limited focus/physical
factors (N=9)

*connection problems (N=5)

*shyness/anxiety/peer pressure (N=2)
*limited T/S interaction (N=6)
*limited participation (N= 4)

*imeffective teaching practices (N

ACHIEVEMENT

POSITIVE
* improves L2 skills/comprehension
(N=10)

* improves field knowledge (N=8)

TRANSLATION NEEDS

*short summaries (N=2)
* improves thinking in L2 (N=2)

* content explanations (N=5)

*better exam performance (N=2) *field terms and vocabulary (N=7)

*long term effect (N=3)
NEGATIVE

*requires higher effort (N=1)

*abstract/theoretical subjects (N=5)

*unnecessary (N=5)

*tehcnical problems (N=1)
mited content comprehension

Figure 1. The Resulting themes and codes after thematic analysis

As illustrated in Figure 1, the students mostly approached online EMI in a positive attitude (N=8), yet almost one
third of the group (N=4) displayed negative attitudes. Tuba was the only student who did not openly state a negative
or positive attitude but thought the effectiveness of online EMI depended on content.

Affordances of online EMI

The affordances of online EMI was determined as one of the salient themes. For the majority of the students, the
most important outcome of online EMI, much alike face-to-face EMI practice, was its contribution to the
development of language skills and content knowledge through exposure to English language and hence, gaining
familiarity with the target language forms. Following quotations exemplify this:

The advantages may include, as we always say about learning another language, exposure. I think it
improves both familiarity with the language and writing skills as we are always exposed to that
language. (Tuba)

I think the advantageous aspects include, for example, better listening comprehension. Also,
pronunciation develops, and it is also very important for grammar development. That is why I believe
it (EMI) is very beneficial. (Nur)

Since you (instructors) speak in English, we need to first understand what you are saying. In time, our
comprehension improves. Not only in the classroom, but also when we meet a foreigner outside the
classroom, we understand their speech better. Our speaking skills are also positively affected. (Meltem)

The more we are exposed, the more we can speak or understand, in both face to face and online (EMI).
That the lessons are given in English is an advantage. We improve our vocabulary, we improve
ourselves more both in speaking and understanding. The more you (the instructors) talk, the more we
learn new things. (Giil)

Asiye was another student with a positive attitude towards online EMI. She further explained the difference online
EMI created by challenging her to comprehend course content despite limited student-content interaction and
accordingly, further develop her L2 skills:

(...) We were already experiencing this (EMI) in face-to-face education.(...)I feel positive about it
because it actually helped improve my ear for English. You know, there is nothing on the screen, some
lecturers do not share anything at all, but I try to take notes just by listening ... Therefore, I honestly
like English instruction because it improves both my vocabulary and oral skills.

The advantages of EMI in distance education over face-to-face instruction, according to the students’ perspectives,
included the opportunity to asynchronously view the course sessions, better concentration and comprehension due
to the silence that may not be achieved in large classes in face-to-face education, and other conveniences of online
education such as being time-saving and cost-effective. The illustrative interview extracts are as follows:
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1 find it more useful because we have the chance to listen to it again. Sometimes there are some terms
and some subjects that we do not understand at school, or there may be important tips that our teacher
gives about the exam. It is a great advantage for us that we can watch the lecture afterwards. (Selim)

For me online and face-to-face (EMI) were the same, online even better. (...) I could listen to it (any
course session) offline. That is an advantage. (Cem)

Nihal had a different perspective. Although she believed the supremacy of face-to-face education over online
instruction, she believed that department lectures involved limited discussion and negotiation already, and
therefore, online EMI could be better owing to its potential to save time, energy and money. She said:

Normally, what [ always expect in face-to-face education is that there should be a discussion
environment (...) But if we take a course that is purely at the level of knowledge transfer, (...) the
students take notes, memorise, and take the exam, then it can actually be thought that online courses
are more useful. (...) The students can take notes, study and not spend too much money or a lot of time.

Riza was another student who mentioned the convenience of online EMI: “(...) at home, at least we can sit and
focus completely. In the classroom, some students make noise, another says something, and we miss the lecture.
At home, we may use headphones.”

Lower anxiety was another advantage of virtual contexts for EMI use owing to low attendance. Giil claimed:

In distance education, we can participate classes more easily because very few people attend the
lessons. Since the classroom is very crowded, when you (instructors) ask a direct question, I feel shy,
but in distance education, it is always the same people. (...)That is why, I do not feel that shyness.

Overall, whereas some students (e.g. Tuba, Gizem and Nur) stated the advantages such as improving vocabulary,
pronunciation and listening, which mostly applied to EMI in any context, other students (e.g. Giil, Riza and Selim)
articulated the outcomes of online EMI mainly comparing it to face-to-face education. Those who favoured the
virtual settings for more effective EMI reported higher impact on their listening comprehension, lower distraction
and shyness, and cost-effectiveness as well as the opportunity to replay the lecture videos.

Shortcomings of online EMI

Receiving EMI in distance education resulted with several challenges for the students besides the abovementioned
conveniences. Among them, the most commonly and frequently voiced challenges were reportedly encountered
when following and comprehending instructions due to their limited L2 competence, physical and technical
inconveniences, limited interaction and participation, peer pressure and negative emotions, and ineffective
teaching practices.

Selim, for instance, explained how he and his classmates had difficulty in catching up with their instructors’ speech
due to their language level. He said, “Sometimes in the lesson, our teachers speak fast or we cannot understand
them at that moment. There are such long words and we cannot even write them down.” Similarly, Cem claimed
that “EMI can be disadvantageous due to the limited listening comprehension of some students, although the
teachers may think that they are at a normal level.”

The students’ L2 proficiency level also affected their willingness to participate in classes because of peer pressure.
Selim expressed, “(...) 4s you know, we cannot speak fluently (...) Halfway through an English sentence, we
immediately start to say ‘ummm’. Then our friends can say ‘if you can't do it, don't do it’, so most of my friends
don't want to participate in the classes.”

For Selim, peer pressure was stronger in online education as their classmates had the opportunity to rewatch a
session that he would have preferred to be forgotten. He stated:

Our voice and pronunciations are sometimes perceived very differently online. (...) However, since
that video can be watched many times online, you can open a video 60 times a day and listen to that
sound again or hear it many times. That is why most of our friends do not talk in online class.

Riza protested the technical adversities of distance education as they impeded their following the courses. He said
“(...) When we are at home, sometimes we have internet problems. Sometimes the internet is very unstable and
sometimes there is no internet at all, so we cannot join the sessions.”

Similarly, Selim responded:

(...) When we are at school, we can follow lessons better. Because we have internet connection
problems, some of my friends may not be able to attend classes. OK, we can watch it later. But at that
moment, if we have a question in our mind, we have to wait until next week so that we can ask it. (...).
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When the ineffective teaching methods of the lecturers were added to the inadequate language proficiency of the
students, the online EMI process proved to be quite difficult and frustrating for some students. Nazli expressed her
frustration with these words:

(...) Some instructors do not turn on their camera. And I don't understand the lesson. I really don't.
There is this course. Seriously, the camera is off. You know, you cannot see the lecturer's face, or his
expression. Nothing. I don't understand anything at all. (...) We don't know all the words in English.
That is a problem for us, for me. I sometimes listen to a lecture 10 times. (...) There are some instructors
who do not even share slides. We look at the black screen, and it is really hard to follow it.

Asiye shared incorrect spelling as another drawback of online EMI practiced without material and image sharing.
She complained that “Some teachers do not share the screen. Spelling can also be a problem then. I can learn a
word I heard for the first time incorrectly. (...) I even misspelled many words in my exams because of mishearing.”

While some students found it easier to concentrate on the lectures than in-class teaching, as mentioned in the
previous subsection, some others had difficulty in focusing during online EMI sessions. Example extracts are
presented below.

We cannot focus in distance education even when classes are in our mother tongue, so when it is in
English, focusing becomes harder and it becomes more disadvantageous for us. (Giil)

(...) It is actually more effective to speak English in face-to-face education. Also, since no one can focus
too much at home, when they (instructors) teach in English, it is worse. (Ela)

Studying home brought about physical factors that affected the students’ attendance and willingness to participate.
Nazli said she did not feel like a student, but “more like a housekeeper” while at home, and Nur complained that
she “lived in a crowded house and could speak in online classes” although she wanted to actively participate. She
also reported that they had adaptation difficulties in online sessions and did not interact much with the instructors
in EMI-led sessions. She said “in distance education, we cannot concentrate on the lesson very much, you know,
everyone just listens to the teacher silently.” Tuba was another student who found online EMI less effective due
to limited teacher-student interaction:

1 think it is more effective in face-to-face education because there is classroom environment (...) There
is interaction. We are willing to participate or to answer questions. It is more efficient and more
understandable. You (instructors) repeat your explanations, etc. It is different in distance education.

Obviously, technical adversities and physical inconveniences added to the limited lexical and linguistic
background knowledge of the students impede the effectiveness of online EMI practices in the department.

Translation needs

When they were asked about the necessity of translation into Turkish during online EMI, the students’ responses
varied. Some students demanded frequent use of L1 instruction, whereas others found it unnecessary except for
very theoretical and abstract subjects that may hardly be understood without elaborate L1 explanations. Sample
extracts from student responses are provided below.

I'want it to be half English and half Turkish because sometimes there are a lot of words that we do not
really understand, and then we cannot focus. When we cannot focus, we completely lose track of the
statements. (Ela)

We have some courses which are a bit harder. We cannot understand when the teacher starts in English
right away; sometimes we cannot speak because we get confused. Well, I think if they explain it in
Turkish afterwards, it will stay in our minds better. (...) And our brains cannot translate immediately.
Therefore, I think a short Turkish summary would be better for students. (Selim)

Some literature courses are very hard because there are so many words we do not know. So the translation
is really important at that point. (Riza)

(...)if we are learning a subject no one is really familiar with, it should first be explained in Turkish so
that we can understand the English more accurately. (...) It is difficult to understand such abstract
subjects, which we cannot understand even in our own language, directly in a foreign language.
(Meltem)

Cem similarly believed the necessity of Turkish translation when it was obvious that the students did not
understand the content in English. He argued “Students may not be able to understand even though it is repeatedly
explained in English. So that part can be in Turkish to emphasize it clearly.”

155



Didem Erdel

Asiye criticised the use of L1 in an English major department. She contended that “7 am going to be a teacher or
I will continue my postgraduate studies. I don't have much to do with Turkish anymore, so I don't think it is
beneficial for me when it is in Turkish.” Nihal was another student who objected to Turkish translation in the
department courses. She argued how that would accustom students to laziness as follows:

Actually, I think this pushes the students to be lazy, because the lessons are not only the responsibility
of the teacher. The student also has to do his/her own duty here. I think it is not a very correct approach
for students to expect everything from the instructors (...) or think that the instructors should constantly
load them with information, and that they should constantly give this information in Turkish.

Yasemin also believed the necessity of English-only EMI because of its potential of improving both language and
cognitive skills. She said “I think instruction should be completely in English, I mean, I think it improves focusing
and comprehension as well as thinking skills and further, speaking skills.”

The students’ arguments over the use of L1 translation apparently varied parallel to their perceptions. Selim,
Gizem, Meltem and Nazli considered L2 instruction as a factor impeding their comprehension and learning and
therefore insisted on the necessity of translation, whereas Asiye and Yasemin acknowledged the role of L2
instruction in promoting their improvement. The complexity of the course contents was also an important factor
determining the students’ preferences regarding the medium of instruction.

Online EMI and achievement

The students were requested to evaluate the effects of receiving online EMI in their department studies on their
academic performance and the revealing results indicated that although they faced short-term challenges, the long-
term effects of this way of instruction was in a positive direction. They acknowledged the debilitative effects of
their limited field vocabulary and linguistic competence, whereas they could also perceive that EMI improved
their language and academic skills. Following extracts from their responses exemplify these findings.

The lecturer explains the subject, I understand all of it or more than half of it, maybe I understand 70%
of it in the classroom, but it is not like that online. For example, I can understand 30 or 40 per cent of
that subject. I have to make higher effort; I have to work harder. (Nazl)

It (the effects of online EMI on achievement) varies from course to course. (...) but I think it is better
to use translation in courses teaching literary terms. I think that taking these courses completely in
English affects our success negatively. (Riza)

The long-term versus short-term effects of EMI on success was evaluated by several students. Cem, for instance,
said “To be honest, if the instruction was in Turkish, maybe achievement would be higher, but this would be a
short-term effect. So I don't know how much sense it would make for the future. ” Nihal shared the same perspective.
She disclosed her opinion with following words:

(...) Although it (EMI) seems to have a quantitatively negative effect (refers to lower exam scores), it
actually increases quality. Since it is our mother tongue, Turkish content is much better, we comprehend
it quickly, we learn things quickly. But in the other language, we are at the beginner level or we are
new to literature. Therefore, I think that decreases academic success, but I believe that it will increase
gradually over time.

There were others who could see an improvement in their academic performance over the time they spent in the
department. Nur, for instance, revealed that “When I compare myself to last year, I have done a lot of things. I do
listening, I do reading. The instructors speak in English, for example, and I understand what they say. I think I
have improved by speaking in English.” Yasemin was another student who believed that EMI improved their skills,
especially their ability to think in English, not in the native language. She maintained that “We read and assimilate
new information in English. At the point of understanding, interpreting and comprehending what we read... We
do not do that in Turkish. At that point, that encourages us to think in English as well.”

Tuba explained the advantage of receiving EMI in assessment as follows:

Since the questions (in exams) are directed in English, it is more advantageous for the language of
instruction to be in English because at least it stays in your mind while the teacher is explaining. At the
time of the exam, you use that sentence, or similar expressions. In this respect, I think English is more
useful.

Asiye advocated the learning outcomes resulting from EMI as follows:

The fact that my courses are in English is a great advantage for me. Our teachers also encourage us a
lot by forcing us to speak a little more, asking questions in English in the lesson or speaking completely
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in English. In fact, we also see our mistakes. We also overcome our excitement. I mean, in terms of
academic success, I think it is very good that we study completely in English.

To summarize, the findings of this study were grouped and presented in five categories, students’ overall attitudes,
perceived affordances and shortcomings, translation needs and the online EMI and academic achievement
relationship, which were predetermined by the research scope. The overall study findings demonstrated student
viewpoints and attitudes both diverging and converging with respect to the use of English as the language of
instruction in distance education.

Discussion

The present study sought to delve into English literature major students’ attitudes towards the use of EMI in
synchronous online classes during an emergency distance education period. An open-ended online interview was
administered to obtain research data and thematic data analysis with a deductive approach was adopted while
resolving the data set. The overall attitude with EMI was found to be positive for most students although
contradicting perspectives were also identified.

The students mostly evaluated EMI with respect to its contribution to their L2 development. This might be due to
their English levels; they evaluated any language input that would serve the development of their L2 skills. In most
cases, they even explained their mere ultimate learning attainment as learning English. A recent work on student
satisfaction with online EMI courses during the Covid-19 pandemic showed that language and literature major
students’ had higher satisfaction when compared to other discipline majors (Murdoch & Lin, 2023). The positive
student attitudes might therefore primarily stem from the field-related aspirations in these departments.

The advantages of online EMI, much alike the face-to-face mode, involved its contributions to L2 development.
Earlier research lends credence to the conclusion that the students possess positive attitudes towards EMI and
mostly report satisfaction with the improvement in their spoken and written skills and development in their
technical vocabulary (Fernandez-Costalez, 2017). It still has to be noted that, notwithstanding the students’ beliefs,
the efficiency of EMI in developing students’ language learning remains as a moot point (Kamasak et al., 2021).
While argued to be inevitable by many, the assertions that EMI improves linguistic competence is not well-
evidenced (Macaro et al., 2018, Querol-Julian & Camiciottoli, 2019).

As the findings of this study indicated, students may experience difficulty in comprehending the content due to a
variety of reasons. The results of the present study showed that the students’ L2 competence and disciplinary
vocabulary were two major impediments restricting the effectiveness of online EMI. Following EMI courses itself
is quite demanding and involves heavy cognitive load (Jensen & Thogersen, 2017) even in face-to-face education.
I. Kym and M. H. Kym (2014) similarly argues that the efficacy of EMI depends to a large extent on the language
proficiency and discipline-specific background knowledge of the students. A strand of research focusing on the
challenges of EMI converged on the point that students’ language proficiency is the most influential factor in the
efficacy of EMI (Sorug et al., 2021). Students suffer from the disadvantages of their L2 inadequacies in their
attempts to grasp discursive context (Querol-Julidn & Camiciottoli, 2019). Likewise, investigating the EMI-related
difficulties freshmen face in their first semester at university, Evans and Morrison (2011) found that the major
problems involved understanding and adopting field vocabulary and mastering genres of the discipline.

In the context of the present study, the subject group had received preparatory year English education program,
however, as clear from the students’ statements, neither the freshmen nor the sophomores have reached the
proficiency level that is necessary to fulfil the requirements of the department courses. Although the major focus
in this study is on the EMI experiences in virtual settings, it is evidenced with student responses that the L2
proficiency stands as the major problem irrelevant of the teaching/learning context. In line with these results,
earlier empirical research posits that increased English proficiency brings about better comprehension of academic
subject matter in EMI in social sciences (Yuksel et al., 2023). Aizawa et al. (2020) and Yuksel et al. (2023)
demonstrated that students with lower English proficiency had comprehension and active participation difficulties
in classes, which delimited the positive outcomes of EMI. It may therefore be interpreted that in order to yield
better effectiveness from EMI in particularly English majoring departments, language proficiency problems should
be eliminated before entering these programs.

Student emotions is another area of discussion that needs to be addressed in relation to the effectiveness of online
EMI. Anxiety, shyness and pressure/stress were voiced by some students as emotions triggered during the online
EMI experience, especially due to their pronunciation-related self-efficacy beliefs. Earlier research already
identifies pronunciation anxiety as a skill-specific language learning anxiety type (Baran-Lucarz, 2013; Erdel,
2023) and has acknowledged its relation with students’ willingness to communicate (Baran-Lucarz, 2014).
Students’ negative feelings and unrealistic assumptions should be alleviated with elaborate and insightful teacher
approaches, as it is mostly the teachers/instructors’ responsibility to create stress-free learning environments for
their students (Horwitz et al., 1986).
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Another prominent drawback of online EMI for the students was limited interaction. Earlier research supports the
premise that interaction is essential in EMI classes and that inadequate instructor-student interaction in online
classes impede student comprehension and effective learning (Cicillini & Giacosa, 2020; Yiiksel, 2022). Yuan et
al. (2023) found that student feelings were complex and mixed, and further, they experienced high emotional
labour due to non-systematic and inefficient EMI employment. The results of Murdoch and Lin’s (2023) study
also showed that instructor care and warmth was associated with higher satisfaction. Therefore, it would not be
too assertive to conclude that this online EMI could have culminated in higher student satisfaction with stronger
teacher-student interactions and more effective teaching strategies.

Instructors’ teaching styles and strategies were also found to have an impact on the quality of the students’ online
EMI experiences. Earlier research lends support to these findings, contending that instructors’ organization of
course content, approach and skills exert impact on student learning (Lim et al., 2022). Picciuolo (2023) reflected
on the available literature on online EMI and concluded that online instruction has led to the absence of non- and
para-linguistic cues EMI instructors utilized to enhance student comprehension and concentration. As an
implication, it is a necessity that EMI instructors teaching online courses be acquainted with the conveniences and
challenges of digital environments and use adaptive strategies to facilitate learning. Furthermore, multimodality is
apparently crucial since, as Querol- Julian (2021) also argues, discourse strategies can foster simultaneous
interaction and compensate for the absence of eye contact with students in online EMI.

Conclusion

EMI has its merits and demerits, both in online and face-to-face instructional settings. It appears to be possible to
assess them both; thrive the merits and ameliorate the demerits. In the first instance, students’ L2 incompetence
must be overcome in order to alleviate its direct impact on students’ academic performance and the indirect impact
on their affective well-being. Secondly, the significant role of teacher-student interaction and students’ demand
for more of it must not be neglected. As Genc and Yuksel (2021) also suggest, increasing the frequency of teacher-
student interactions through dialogic activities may contribute to the effective application of online EMI. It is a
disquieting fact that academia still embodies unidirectional teaching practices in which students are expected to
learn by passively listening to some lectures or following some course content from slide shows, which they can
easily find or even create themselves with the help of artificial intelligence tools. Especially in virtual contexts,
student involvement is an urgency but not a choice in EMI for checking for understanding and learning about the
extent of students’ need for further clarification. Also, rather than following a strict English-only approach, using
L1 especially for meaning clarification is considered to be facilitating by both lecturers and students of EMI. As
one implication, gaining an awareness regarding the rising trend of World (or Global) Englishes and the notion
that English is not necessarily learned in a monolingual context could benefit students in overcoming the affective
barriers stemming from language-related concerns (Sahan et al., 2022). As another recommendation, the use of
plurilingual teaching practices, such as translanguaging, which may lessen L2-related challenges of EMI (see
Sahan et al., 2023) should also be welcomed in EMI classrooms.

As teleconferencing platforms have become a common alternative to classrooms in emergency situations or simply
by preference owing to the temporal, spatial and economic benefits of distance education, the use of EMI, as one
prominent mode of instruction, deserves scrutinized scholarly interest. The present study is promising as it
spotlights this underexplored context for English-medium instruction. Still, the study has some limitations to be
noted. Due to the subjective and individualized nature of qualitative data, the findings of the present study cannot
be generalized to other groups with similar features or from similar contexts. Additionally, the student responses
to the interview questions were the only resource of research data. Further studies could benefit from other sources
of data using different or multiple methods and techniques to collect information. Instructor experiences could
alternatively or additionally be elucidated in order to gain deeper insight into the effectiveness of EMI in online
learning contexts. Furthermore, cross-cultural studies could also shed further light on how students with diverse
backgrounds experience and react to this phenomenon.
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Appendix A
Interview Questions

1. Please, share your general attitude towards receiving distance education instructions in English.
2. What are the advantages of using English as the medium of instruction in distance education courses? Explain.

3. What are the disadvantages of using English as the medium of instruction in distance education courses?
Explain.

4. Do you find the Turkish translation of course content necessary in distance education? Explain with reasons.
5. Which course(s) in particular would you find it useful to receive instructions in Turkish? Explain with reasons.
6. Compare distance education and face-to-face education in terms of English as the language of instruction.

7. Discuss the relationship between the English language of instruction in distance education courses and your
academic success.
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