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One Cikanlar

e Turkge dersinde yazma becerisi, drama ile desteklendiginde
anlamh gelisim géstermektedir.
e (Calisma, fenomenolojik desende vyirutiilmis ve c¢oklu veri
kaynaklari kullanilmistir.
e Drama, Ogrencilerin yaratici ifade, yazi dizeni ve dil bilincini
glclendirmistir.
e Drama yoéntemi, kalict 6grenme saglayarak sosyal, duygusal ve
dilsel gelisimi desteklemektedir.
0z
Bu ¢alisma; ortaokul Tiirkge dersinde yazma  becerilerinin
gelistiriimesinde drama ydnteminin katkisini incelemek amaciyla
gergeklestirilmistir.  Arastirmada, nitel arastirma ydnteminden
fenomenoloji deseni kullanilmistir.  Katiimcilar, Malatya ilinin
Doganyol ilgesindeki bir devlet ortaokulunda égrenim géren 7. sinif
6grencileri olusturmaktadir. Arastirmanin katihmcilari belirlenirken,
tipik durum érneklemesi tercih edilmistir. Veriler, dért haftalik drama
atélyeleri siirecinde toplanmis; yari yapilandirilmis gériismeler, 6grenci
glinliikleri ve cesitli dokiimanlar araciligiyla elde edilmistir. Drama
atélyeleri kapsaminda rol oynama ve dodag¢lama gibi teknikler
kullanilmis, her atélye calismasinda dgrencilere farkl metin tiirlerinde
yazma ¢alismalari yaptiriimis ve pano etkinlikleri gerceklestirilmistir.
Verilerin analizinde tematik analiz yéntemi uygulanmis ve bu siirecte
Onerilen alti asamali analiz adimlari takip edilerek verilerdeki temel
temalar belirlenmistir. Analiz sonuglari, 6grencilerin drama yéntemi ile
farkli tiirlerde metinler yazabildiklerini, bicimsel yazma kurallarini
6grendiklerini, daha anlamli ve uzun metinler (iretebildiklerini,
kendilerini 6zglirce ve yaratici bir sekilde ifade ettiklerini ortaya
koymustur. Ayrica, 6grenciler arasi is birliginin arttigi, sosyal becerilerin
gelistigi ve  hedeflenen  kazanimlarin  égrenciler  tarafindan
benimsendigi, gtinliik yasamda kullanildigi ve égrenilen bilgilerin kalici
hale geldigi gériilmiistiir. Veri cesitliligi ile elde edilen bulgularin
birbirini  destekledigi gériilmiis ve drama ydnteminin yazma
becerilerinin - gelisimine olumlu katki sundugu anlasiimistir. Bu
dogrultuda, dramanin Tiirkgce derslerinde etkili bir égretim yéntemi
olarak kullanilabilecegi sonucuna varilmistir. Arastirmanin sonunda,
kurumlara, uygulayicilara ve arastirmacilara yénelik ¢esitli éneriler
sunulmustur.

Anahtar Kelimeler: Tiirkce egitimi, drama yéntemi, yazma beceresi,
nitel arastirma, fenomenoloji deseni.
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1. Girig

Turkce, milletin tarihsel ve kiltirel birikimini yansitan temel bir arac¢ olup, bireyin
dislince diinyasini sekillendirmekte ve toplumsal degerleri kusaklar arasi aktarmaktadir. Milli
biling, kiltir ve kimlik olusumunda 6nemli bir yere sahip olan Tirkge, egitim sisteminin de
temelidir (Bastug ve Demirglines, 2020, s. 1-2). Dilin dogru ve etkili kullanimi, yalnizca iletisim
degil ayni zamanda dislinme, analiz etme ve problem ¢6zme becerilerinin gelisimini
desteklemektedir.

Bu zihinsel becerilerin etkinlestirilmesi ise yapilandirmaci yaklasimla ortiismektedir.
Yapilandirmacilik, bireyin bilgiyi pasif bicimde edinmek yerine anlamlandirarak yeniden
yapilandirmasini esas alir (Karadiiz, 2009, s. 190-192). 2005’ten itibaren Tirk egitim sistemi bu
anlayisi benimseyerek 6gretim programlarini giincellemistir (Oztiirk ve Cinoglu, 2018, s. 109;
Arslan, 2007, s. 45) boylece 6grencilerin 6grenmeye aktif katilimi, elestirel dislinmesi ve yaratici
Urlnler ortaya koymasini hedeflemistir.

Tirkce 6gretiminin amaci yalnizca dil becerilerini kazandirmak degil ayni zamanda
estetik duyarlilik, elestirel disiinme ve vyaratici ifade vyetilerini gelistirmektir (Milli Egitim
Bakanligl, 2024, s. 5-6). Anlama ve anlatma, bu 6gretimin temel yetkinlik alanlari olarak 6ne
¢lkmakta Tirkgeyi 6zenli ve anlamli kullanan bireyler, toplumsal iletisimde daha etkili
olabilmektedir (Bastug ve Demirgilines, 2020, s. 1-2).

Anlatma becerileri icerisinde 6nemli bir yer tutan yazma, bireyin dislincelerini,
duygularini ve bilgilerini sistematik ve anlamli bicimde yazil dile aktarma sirecidir (Glnes, 2020,
s. 2; Karadag Yilmaz ve Erdogan, 2019, s. 55). Yazma, 6grenciler agisindan ¢ogu zaman karmasik
ve glc bir beceri olarak algilanmakta 0Ozellikle yaratici yazma slreclerinde 6grencilerin
destekleyici ve motive edici 6grenme ortamlarina ihtiya¢ duyduklari gérilmektedir (Temur,
2011, s. 97). Bu noktada, yapilandirmaci yaklasim temelinde gelistirilen drama etkinlikleri,
ogrencilere aktif 6grenme firsatlari sunmasi bakimindan 6ne ¢ikmaktadir.

Drama, 6grencilerin 6grenme siirecine aktif katilimini tesvik ederek, onlarin kendilerini
ifade etmelerine, duygularini tanimalarina ve eglenerek 6grenmelerine katki saglar. Geleneksel
yontemlerde sikca kullanilan diz anlatim ve soru-cevap teknikleri 6grencilerin katilimini
sinirlarken; drama, 6grencilerin enerjisini ortaya cikararak 6grenme sirecini daha dinamik ve
etkilesimli hale getirir (Kara, 2009, s. 18). Drama uygulamalari ayni zamanda 6grenciler arasinda
iletisim ve toplumsallasmayi giclendirir, 6grencilerin yasayarak 6grenmelerine imkan tanir
(Guven, 2012, s. 54-55).

Drama yontemiyle yapilan g¢alismalar, Ogrencilerin bilgiyi anlamh baglamlarda
deneyimlemesini saglayarak hem o6grenmenin kaliciigini artirmakta hem de yapilandirmaci
yaklasimin temel hedeflerine ulasmasina katki sunmaktadir. Yazma becerilerinin gelisiminde
drama; O6grencilerin ©6n yargilarini asmalarina, sosyal etkilesim yoluyla distincelerini
zenginlestirmelerine ve vyaraticiliklarini  ortaya koymalarina imkan saglar. Boylelikle
yapilandirmaci temele dayanan drama etkinlikleri, 6grencilerin bireysel ve sosyal 6grenme
slreclerini destekleyerek Tirkce Ogretiminde yazma becerilerinin gelisimine 6nemli katkilar
saglamaktadir.

Drama yontemi, dil 6gretimi ve 6zellikle yazma becerilerinin gelisiminde son yillarda
etkili bir strateji olarak 6ne ¢ikmistir. Literatiirde dramanin dort temel dil becerisine olumlu
katkisi sikca vurgulanmaktadir (Tiryaki, 2024). Yaman (2024), yaratici dramanin yazma ve
anlatma becerileri ile Apollonca ve Dionysosca gelisim Uzerinde anlaml etkiler sagladigini
belirtmistir. Haddur (2022) ise yazma Oncesi hazirlik sirecinde yazma basarisi ve tutum tzerinde
olumlu etkiler gozlemlemistir.

Celikbas (2019), drama temelli 6gretimin yazili anlatim basarisini artirdigini; Duman
Yegen (2019) ise yaraticl yazma becerilerini destekledigini ve paydas goérislerinin yontemi
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olumlu degerlendirdigini ifade etmistir. Erglider (2019) yazma tutumlarinda olumlu degisim
saptarken; isbir Abrekoglu (2019) ve Ozber (2019), kaygi, 6z yeterlik ve tutum gibi degiskenlerde
anlamli farkliliklar bulmustur. Ozcan (2019), yaratici dramanin okuma ve yazma becerilerine
batdncul katki sagladigini vurgulamistir.

ilkokul ve ortaokul diizeyindeki calismalar da yaratici dramanin yazil anlatim ve yaratici
yazma becerilerini gelistirdigini gostermektedir (Sulak ve Erdogan, 2019; Peker, 2015; Erkan ve
Aykag, 2014; Susar Kirmizi, 2009; Ozcan, 2013; Aykag, 2011; Tirkel, 2011; Kara, 2010; Laurin,
2010; Maden, 2010). Ayrica Dupre (2006), Cormack (2003), Adler (2002), Kara (2000), Karakus
(2000), Solmaz (1997), Neelands ve arkadaslari (1993) gibi isimler, dramanin yazma sirecine
anlatim zenginligi, 6zglinlik ve yazma motivasyonu acisindan katki sagladigini ortaya koymustur
ancak bu calismalarin ¢ogu ilkokul diizeyine ve kisa siireli uygulamalara odaklanmistir.

Bu calisma, mevcut calismalardan farkli olarak ortaokul diizeyinde yiratilmis olmasi ve
yazma becerilerini sadece sonu¢ odakli degil, 6grencilerin yazma sirecine iliskin deneyimlerini
coklu veri kaynaklari tzerinden kapsamli bicimde incelemesi bakimindan 6zgiin bir nitelik
tasimaktadir. Calismada yari yapilandirilmis gortismeler, 6grenci glinlikleri ve dokiman
analizleri bir arada kullanilarak yazma siirecine iliskin derinlemesine ve ¢ok boyutlu veriler elde
edilmistir. Bu yonlyle arastirma, drama uygulamalarinin yazma sireglerine nasil katki
sundugunu sirec¢ odakli bir yaklasimla ortaya koyarak alanyazina 6zgiin bir katki saglamayi
amaclamaktadir. Arastirma, elde edilen bulgular dogrultusunda 6gretmenlere uygulamada yol
gosterici oneriler sunmayl ve yazma 0Ogretiminde alternatif bir 6grenme ortaminin nasil
yapilandirilabilecegine iliskin veriler saglamayi hedeflemektedir. Bu amag¢ dogrultusunda,
arastirmacinin kendi 6gretim deneyimleri ve gézlemleri de arastirma silirecine yon vermistir.
Arastirmaci, gérev yaptigl kurumda yazma becerisinin kazandirilmasinda zorluklar gézlemlemis,
ogrencilerin cekingenlik ve isteksizlik gosterdigini fark etmistir. Bu gozlemler ve literatlr
taramasi sonucunda “Drama etkinliklerinin ortaokul Tiirkce dersinde, 6grencilerin yazma
becerisinin gelisimine katkisi nasildir?” sorusuna cevap aranmistir.

2. Yontem
2.1. Arastirmanin Deseni

Bu arastirma, nitel arastirma yonteminden fenomenoloji deseni (olgubilim) kullanilarak
ylratidlmustlr. Fenomenoloji deseni, bireylerin bir olguya dair yasadiklari anlamli deneyimleri
derinlemesine anlamayi amagcladigi icin tercih edilmistir (Moustakas, 1994). Bu desen,
katilimcilarin bireysel deneyimlerine odaklanarak, yazma becerilerindeki gelisimleri ve drama
yonteminin etkilerini incelemek igin uygun bir metodolojik cerceve saglamistir. Fenomenoloji,
bireylerin bir olguya iliskin yasadiklari deneyimleri ve bu deneyimlere yikledikleri anlamlari
incelemeyi amaglar (Creswell, 2013). Bu yaklasim, Husserl’in 6zne ve nesne arasindaki baglantiya
odaklanan fenomenolojik felsefesine dayanmaktadir (Husserl, 1970). Ayni zamanda, bireylerin
yasantilarina anlam ylkleme sirecini detayli bir sekilde incelemek igin Moustakas’in
fenomenolojik yontemi arastirmaya rehberlik etmistir (Moustakas, 1994). Bu c¢alismada
fenomenoloji deseninin tercih edilmesi, drama uygulamalarina katilan 6grencilerin yazma
slireclerine iliskin bireysel yasantilarini, bu siirecteki deneyimsel donlisiimlerini ve s6z konusu
yasantilara yiikledikleri anlamlari derinlemesine inceleme amacina dayanmaktadir.

2.2. Veri Toplama Siireci

Veri toplama siirecine gerekli etik ve uygulama izinlerinin alinmasi ile baslanmistir.
Uygulama siireci 2023-2024 egitim o6gretim yilinin bahar déneminde gergeklestirilmistir.
Oncelikle pilot bir uygulama gerceklestirilmis ve 6grencilerin yazma beceri diizeyleri tespit
edilmistir. Yazma diizeylerinin belirlenmesi slirecinde, 6grencilere hikdye edici tiirde bir metin
yazmalari yoniinde gorev verilmis; elde edilen metinler, alaninda 10 yilik mesleki deneyime
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sahip bir uzman &gretmen ile Tiirkce Egitimi alaninda gorev yapan bir Dr. Ogretim Uyesi
tarafindan gelistirilen gozlem formlari aracilligiyla degerlendirilmistir. Bu degerlendirme
sonuglari dogrultusunda, ¢alismada yer alacak katilimci grubu belirlenmistir. Belirlenen 7. sinif
ogrencileriile 4 haftalik bir planlama yapilmis ve her hafta farkh bir drama atolyesi uygulanmustir.
Uygulamalar, okulda drama salonu bulunmadigi icin derslerin islendigi sinifta gerceklestirilmistir.
Uygulamalar sirasinda, gozlemci ve drama uzmani olarak gorev yapan yardimci arastirmaci,
uygulama sireglerine farklh zaman dilimlerinde katilmis ancak yardimci arastirmaci,
arastirmaciya (uygulayici) bir yardimda bulunmamistir. Uygulamalarin tamamlanmasi ve
gorismelerin yapilmasi ile veri toplama sireci sona ermistir. Drama atdlyelerinin nasil
gerceklestigine iliskin gorseller hafta hafta Gorsel 1 ve Goérsel 2’de sunulmustur.

Gorsel 1.

Birinci ve ikinci hafta drama atélyesi uygulamalari

Gorsel 2.

Ugiincii ve dérdiincii hafta drama atélyesi uygulamalari

2.3. Veri Toplama Araglari

Veriler, 6grenci ginlikleri, dokiimanlar ve drama atolyeleri sonrasinda uygulanan yari
yapilandirilmis goriismeler ile ¢oklu veri toplama araglari kullanilarak elde edilmistir. Bu araglarin
her biri, arastirmanin derinlemesine bir analiz yapmasini saglamistir. Ornegin, vari
yapilandiriimis gorismeler, katilimcilarin yazma becerilerine dair detayli geribildirimlerini ortaya
koyarken (Kvale, 2007) dokiiman, drama etkinlikleri esnasinda olusturulan metinlerin sistematik
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bir incelemesini mimkiin kilmistir (Bowen, 2009). Glnlikler ise bireysel farkliliklari anlamak i¢in
zengin veriler sunmaktadir. Bu kapsamda, yari yapilandirilmis gorismelerde katilimcilara
“Drama etkinlikleri sonucunda yazma becerisine iliskin neler 6grendiniz? Aciklayiniz.”, “Drama
etkinliklerinin yazma becerin tzerinde etkili oldugunu diisiiniyor musunuz?” ve “Tirkge dersinin
drama etkinlikleri ile islenmesi derse katiliminizi etkiledi mi? Neden?” gibi sorular yoneltilmistir.
Bu sorular araciligiyla katilimcilarin drama temelli 6grenme siireclerine ve yazma becerilerindeki
gelisimlerine iliskin derinlemesine veriler elde edilmistir.

2.4. Verilerin Analizi

Arastirmadan elde edilen veriler, tematik analiz kullanilarak analiz edilmistir (Braun &
Clarke, 2006). Tematik analiz, verilerin i¢sel kaliplarini anlamak ve sistematik olarak organize
etmek icin esnek bir cerceve sunar. Bu analiz teknigi, bireylerin deneyimlerinden ortaya ¢ikan
ana temalari belirlemek ve bu temalarin katilimcilar icin ne anlama geldigini incelemek igin
ozellikle uygundur. Braun ve Clarke (2006) tarafindan gelistirilen tematik analiz, alti temel
adimda (verilerin taninmasi, ilk kodlamalarin yapiimasi, temalarin belirlenmesi, temalarin
gozden gecirilmesi, temalarin tanimlanmasi ve raporlama) gerceklestirilmistir. Bu cerceve,
ogrencilerin yazma becerisi gelisimi ve drama yonteminin etkilerini anlamada sistematik bir yol
izlenmesini saglamistir. Veriler, 6ncelikle transkript edilmis ve kodlama yapilmistir. Daha sonra
kodlar birlestirilerek kategoriler olusturulmus ve bu kategoriler tzerinden bulgular elde
edilmistir. Yazma glinliikleri ve drama etkinliklerinden elde edilen metinler, 6grencilerin yazma
becerisi gelisimini ortaya ¢ikaracak sekilde incelenmistir. Belirtilen metinler gdzlem formlariyla
degerlendirilmistir. Gozlem formlari olusturulurken, nitel arastirma yontemi konusunda uzman
bir akademisyen, Tirk¢e egitimi alaninda uzman iki profesér ve iki deneyimli Tirkge
o0gretmenine danisilmistir. Uzmanlardan alinan geri bildirimler dogrultusunda go6zlem
formlarindaki “Yapi ve Organizasyon” bashgi detaylandiriimis, “Sunum ve Pano Tasarimi” bashgi
eklenerek gozlem formlarinin son sekli verilmistir.

2.5. Katilimcilar

Arastirmanin katiimcilarini (galisma grubu), Malatya ilinin Doganyol ilgcesinde bir devlet
ortaokulunda 6grenim goren 7. sinif 6grencileri olusturmaktadir. Katilimcilar, tipik durum
orneklemesi yoluyla secilmistir (Patton, 2002). Pilot uygulama siirecinde elde edilen bulgular
dogrultusunda, yazma becerisini 6lgmeye yonelik calismalarda, 10 kisiden fazla 6grencinin
bulundugu gruplarda uygulayicinin drama sireci esnasinda her bir 6grenciyle bireysel olarak
yeterince ilgilenemedigi ve 6grencilerin 6grenme kazanimlarini tam anlamiyla kavramada glicluk
yasadig1 gbzlemlenmistir. Bu nedenle, ¢alisma grubunun 10 6grenciile sinirlandirilmasinin uygun
olacagl sonucuna ulasiimistir. Pilot uygulama sonunda elde edilen yazili Grilinlerin incelenmesi
neticesinde ise, olusturulan katilimci grubunun hem yazma becerisi diizeyleri hem de cinsiyet
dagihmi bakimindan heterojen bir yapiya sahip oldugu belirlenmistir. Heterojen yapinin analizi,
grubun cesitlilik gdstermesi nedeniyle bireysel farkliliklarin daha iyi anlasilmasini saglamistir
(Maxwell, 2013). Bu durum, veri toplama ve analiz slreglerinde daha genelleyici ve kapsaml
bulgular elde edilmesini mimkdin kilmistir. Pilot uygulama sonucunda yazma g¢alismalari igin 10
ogrencinin yeterli olacagl anlasilmistir. Calismada katilimcilarin kimlik bilgilerinin gizliligini
korumak amaciyla 6grencilere kod isimler verilmistir. Bu sayede etik ilkelere uygun olarak
katilimcr mahremiyeti saglanmis ve verilerin anonimligi korunmustur. Tablo 1’de uygulanan
atélyeler ve bu atolyelerde bulunan katilimcilarin bilgilerine yer verilmistir.

Tablo 1.

Uygulanan Atélyeler ve Katilimcilara iliskin Bilgiler

Katihmcilar

Uygulama Haftasi  Uygulanan Atdlye Sinif Diizeyi  Kiz Sayisi Erkek Sayisi

1. Hafta Bilgilendirici Metinler 7. Sinif 5 4
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2. Hafta Deyimler ve Atasozleri 7. Sinif 5 4
3. Hafta Turkgesi Varken 7. Sinif 5 4
4. Hafta Yaz ve Paylas 7. Sinif 365 4

2.6. Gegerlik ve Gilivenirlik

Arastirmanin gegerlik ve glivenirligi igin izlenen adimlar sunlardir: Veri toplama araglari,
Egitim Bilimleri ve Tirkge Egitimi alanlarinda gorevli iki 6gretim lyesi tarafindan incelenerek
diizenlenmis ve uygulamaya hazir hale getirilmistir. Gorlisme transkriptleri katilimcilara iletilmis,
onaylari alinarak dogruluk kontroll yapilmistir. Gozlem, gériisme ve dokiiman verileri birlikte
degerlendirilmis, veriler arasi tutarhilik gozetilmistir. Kodlama siireci, farkli uzmanliklara sahip li¢
arastirmaci tarafindan bagimsiz sekilde yiritilmis, ardindan ortak goriis dogrultusunda analiz
son haline getirilmistir. Bu adimlar arastirmanin bilimselligini ve glvenirligini artirmistir.

i¢ gegerlik kapsaminda bulgularin gergekligi yansitip yansitmadigi sorgulanmis, veriler
katilimcr onayi alindiktan sonra analiz edilmis, dogrudan alintilarla desteklenmistir. Verilerin
dijital ortama aktariminda senkronizasyon ve arsivleme aracglari kullanilarak veri kaybi
onlenmistir. Dis gecerlik agisindan arastirmanin deseni, katimci profili ve uygulama sireci
ayrintili bicimde acgiklanmis; benzer calismalara aktarilabilirlik saglanmistir. Ayrica ic ve dis
glvenirligi saglamak amaciyla temalar ve kategoriler drama egitmeni ve nitel arastirma uzmani
tarafindan kontrol edilmistir. Bulgular ile tartisma bolimleri arasindaki tutarhlik uzman
goristyle dogrulanmistir. Bu biitlincll yaklasimla arastirmanin bilimsel standartlara uygunlugu
glivence altina alinmistir.

3. Bulgular

Arastirmaya katilan oOgrencilerle gerceklestirilen atblye calismalarindan elde edilen
dokiimanlar ve dersin kazanimlarina uygun sekilde hazirlanan panolar, drama yontemine ve
dersin islenis siirecine iliskin gorisleri belirlemek amaciyla incelenmistir. Bu dogrultuda, her
drama atolyesi sonunda 6grenciler ve uygulayici tarafindan tutulan glinlikler ile siire¢ sonunda
gerceklestirilen gorismelerden elde edilen veriler analiz edilerek drama yonteminin Tiirk¢ce
dersine katkisi temasi basligi altinda olusturulan kategoriler Sekil 1’de sunulmustur.

Sekil 1.
Olusturulan Kategoriler

Drama Yonteminin Tiirkge Dersine Katkilar

Duygusal ve
Motivasyonel Boyut \

Geligim

Biligsel ve Akademik
Geligim
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Bilissel ve akademik gelisim kategorisi altinda olusturulan kodlar Sekil 2’de sunulmustur.

Sekil 2
Olusturulan Kodlar

Kazanimlar 7

N— Yazmada Artig

Yazi Diizeni —> ( Dﬁ]

E] % Dil Bilinci

P

Yazma Siirecinde 2 y

R——— Kalici Ogrenme

KOlale k %
Soru Cozme /
Becerisindeki

istek ve Geligim

3.1.1. Elde Edilen Kazanimlar

Birinci drama atoélyesinde 6grencilerden hissettikleri duygu ve imgelemler Gzerinden bir
siir, grup etkinligi olarak da bilgilendirici metin yazmalari istenmistir.

Birinci hafta glinliiklerinde katilimcilardan Elif ve Mustafa ilgili diistincelerini “Siirin nasil
yazilacagini 6grendik. Siir yazmak kolaymis. Siirin faydasini 6grendik.” seklinde belirtirken Sefa
da benzer ifadeler kullanmistir. Eda’nin giinligii (Gorsel 3) incelendiginde, bu atélye siireci
sayesinde siirin yalnizca yazili bir metin olmadigini, ayni zamanda ahenk ve ritim gibi sanatsal
unsurlar tasimasi gerektigini fark ettigi anlasilmaktadir. Eda’nin yazdigi siirde yer alan “Roket
yapmak gibiydi / Para gibiydi / Kayisi isgisinin hayalleri gibiydi kitaplar / Bayram igin alinan
ayakkabi gibiydi” dizeleri, onun siirsel anlatim gliclini mecazlarla zenginlestirdigini ve siire 6zgi
sekilsel yapiya dikkat ettigini gostermektedir. Bu baglamda, 6grencinin ahenk unsurlarini
kavradigi ve siirin bicimsel 6zelliklerine yonelik farkindalik gelistirdigi anlasiimaktadir.

Gorsel 3.

Eda’nin birinci drama atélyesi giinliigii

erelA Tans Oarendim, JJran
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Gorsel 4.

Birinci drama atélyesi panosu

Gorsel 4’'te yer alan metinler incelendiginde, her iki grubun da bilgilendirici bir konuda
metin yazdig anlasiimaktadir. Ogrenciler tarafindan kaleme alinan “Ormanlar” metni transkribe
edilmis olup metinde ormanlarin tanimi, islevi ve cesitlerine yonelik temel bilgiler yer
verilmektedir:

“Ormanlar belirli yiikseklikteki yerlerde yetisir. Ormanlar insanlara ve hayvanlara
oksijen verir ve yuva olur. 2000 yili itibariyle Diinya’nin toplam ormanlik alani 3.869 milyon
hektar olup, ormanlik alanlarin biiylikliigiiniin Diinya’nin toplam alanina orani %29,6°dlr.
Ormanlarin bir¢ok ¢esidi olup hepsinin farkli ézellikleri vardir. Bunlardan bazilari: yagmur
ormanlari, mangrov ormanlari, tropikal yaprakl...”

Bu metin, 6grencinin hem arastirma yaparak bilgi derledigini hem de yapisal olarak
bilgilendirici metin 6zelliklerine uygun bir anlatim benimsedigini gostermektedir yani her iki
grubun da atolye icin belirlenen kazanimlari (Bilgilendirici metin yazar. Duygu ve disiincelerini
yaratici yollarla ifade eder. Yazili ve ¢oklu medya kaynaklarindan gorislerini destekleyecek
kanitlar sunar.) blyk 6lctide edindikleri soylenebilir.

ikinci drama atolyesinde 6grencilerden 6grendikleri deyim ve atasozlerini yarim kalmis
bir hikyeyi tamamlarken metin icinde kullanmalari istenmistir. Katilimcilardan Eda, Lina, irem,
Mustafa, Elif, Alaz, Goktug, Sefa, Tomris konuyla ilgili diisiincelerini glinliiklerinde “Deyim ve
atasézlerini 6grendik” seklinde ifade etmislerdir. Bu ifade tiim katihmcilar tarafindan ortak
olarak dile getirilmistir.

Gorsel 5.

ikinci drama atélyesi panosu
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Tablo 2.
2. Hafta Grup Metinlerinin Degerlendirilmesi
Degerlendirme Kriterleri

Metin Yaraticihk Dil ve Deyim ve Yapi ve Toplam

Tamamlama ve Anlatim Atasozi Organizasyon Puan
Gruplar P

Icerik Kullanimi
Balinalar 4 4 3 3 3 17
Baykuslar 3 3 2 2 2 12
Tilkiler 4 4 4 3 3 18

Gorsel 5’teki metinler ve bu metinlerin degerlendirilmesinin yapildigi Tablo 2
incelendiginde, 6grencilerin grup ¢alismasi asamasinda olusturduklari hikdyelerde kategorilerde
belirtilen kriterlerin belirli dizeyde saglandigi, 6zellikle deyim ve atasozlerinin baglama uygun
bicimde yerlestirildigi gorilmektedir. Nitekim “Yavru Serce” baslikli metinde, serce kusun
kardesi olduktan sonra ailesinin ilgisinin azalmasi tGzerine evden ayrilmasi, ailesinin onu ararken
annenin bir agaca carparak hayatini kaybetmesi ve bu durum karsisinda yavru sergenin derin bir
Gzintl yasamasi anlatiimis; bu olay 6rglisii baglaminda “ates dustligl yeri yakar” atasoziniin
anlamina uygun sekilde kullanildigi gézlemlenmistir. Bu durum, 6grencilerin atasozlerini sadece
ezber dizeyinde degil, anlam ve baglam iliskisi kurarak metne vyerlestirebildiklerini
gostermektedir.

Uclincii drama atdlyesinde dgrencilerden yabanci dillerden alinmis, dilimize heniiz
yerlesmemis kelimelerin Tilrkge karsiliklarini 6grenmeleri, 6grendikleri kelimelerden birinin yer
aldigi bir ani yazmalari ve grupga bir hikdye yazip bu hikayeyi gorsellerle tamamlamalari
istenmigtir.

Gorsel 6.

Ugiincii drama atélyesi panosu
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Tablo 3.

3. Hafta Grup Metinlerinin Degerlendirilmesi

Degerlendirme Kriterleri

Hikaye Kelime Gorsel Sahneler Sunum ve Metnin Yapisal

Yazimi Kullanimi Anlatim Arasi Pano Unsurlari (Serim-  Toplam

ve Icerik Baglant Tasarimi DUglim-Coziim) Puan
Gruplar
Sari 4 4 4 4 4 3 23
Mavi 4 4 4 4 4 3 23

Gorsel 6’daki metinler ve bu metinlerin degerlendirilmesinin yapildigi Tablo 3
incelendiginde, her iki grubun da hikaye edici metinlerinde yabanci dillerden dilimize heniz
yerlesmemis sozclikler yerine Tirkge karsiliklarini kullanmaya 6zen gosterdikleri, olaylari serim-
digiim-¢6ziim yapisina uygun sekilde kurguladiklari, sahneler arasinda anlam ve akis batinlGgu
saglayarak tutarli bir gorsel hikdye olusturduklari anlasiimaktadir. Gorsellerin hikayenin
baglamina uygun olarak secildigi, yaratici ve zengin bir anlatimla desteklendigi ve hikayelerin
acik, anlasilir bir bicimde sunuldugu gézlemlenmistir. Ornegin, bir grubun kaleme aldigi
futbolcunun yikselis hikdayesinde; kahramanin cocukluk hayallerinden baslayarak altyapi stireci,
A takima yikselisi, yurt disina transferi, mac sirasinda yasadigi sakatlik ve kendisine faul yapan
rakip oyuncunun kirmizi kartla oyundan atilmasi gibi tim olaylar ayrintili bicimde anlatiimis ve
uygun gorsellerle desteklenmistir. Tim bu bulgular, 6grencilerin hikdye edici metin olusturma
sirecine hakim olduklarini ve hedeflenen kazanimlari biylik o6lglide edindiklerini
gostermektedir.

Bu durum, drama yodntemiyle gergeklestirilen egitim etkinliklerinin 6grencilerin dil
bilincini ve Tirkge dil kullanimlarini gelistirmedeki katkisini gdstermektedir.

Drama etkinlikleri, katiimcilarin farkl yazi tirleri Uzerinde c¢alisarak becerilerini
gelistirmelerine olanak saglamistir. Tomris, bu kazanimi goériismelerde su sekilde agiklamistir:
“Bilgilendirici metinler, deyimler ve atasézleri, tiyatrolar yaptik, giinliik yazarak hikéye yazarak
yazma becerimizi gelistirdik.”. Mustafa bu durumu, su sekilde dile getirmistir: “Bilgilendirici
metinlerin nasil yazildigini, ka¢ béliimden olustugunu, giris, gelisme, sonug¢ béliimlerinden
olustugunu 6grendik.” .

Dordiincli drama atdlyesinde 6grencilerden merak ettikleri, ilgili duyduklari bir konuyu
belirleyip giris- gelisme- sonug¢ bélimlerinden olusan bilgilendirici bir metin yazmalari ve bu
metne yaratici bir baslik belirlemeleri istenmistir.
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Gorsel 7.

Dérdiincii drama atélyesi panosu

Gorsel 7'de yer alan, dordiincli atélyede olusturulan metinler degerlendirildiginde
ogrencilerin metinlerde, dogru ve giivenilir bilgilerle detaylari ¢ok iyi verdigi, merak ettigi
konuyla ilgili bilgilendirici metinleri yazarken giris- gelisme- sonug bélimlerini hem bigimsel hem
de iceriksel olarak dizenleyerek yapi ve organizasyonu sagladiklari, sayisal verilerden
yararlanarak distinceyi gelistirdikleri, 6grencilerin bilgilendirici metnin amacini tamamen
karsilayan, hedef kitlenin ihtiyacina uygun metinler yazdigi ve metinlerine yaratici basliklar
bulduklari sonucuna varilmistir. Genel degerlendirme yapildiginda 6grencilerin yarisindan
fazlasinin kazanimlari tamamen edindigi geri kalan 6grencilerin de kazanimlari biyiik 6lclide
edindikleri anlasilmaktadir. Gorsellerde yer alan metinlerin okunabilirliginin sinirli olmasi
nedeniyle 6rnek olarak 2 numarali metin ¢éziimlenerek transkript edilmistir:

“Kizin1 Degil Oglunu Egit
Kadina siddet niye var? Bunu hi¢c merak ettiniz mi?

Kadina siddet giin gectikce artiyor. Ozellikle iilkemizde 2190 kadin katledildi. Bu
kadinlarin yarisi es, sevgililerinden ya da baska kisiler tarafindan éldiirildi. Kizinizi evde tutmak
yerine onu koruyan anne babalar onun yerine oglunu egit! 2023 yilinda tam 3160 kisi 6ldiiriild(i
bunlarin hepsi ise kadindi.!

Kadina siddet oldukg¢a ne bir kadin giivende ne de bir ¢ocuk...
Y.E.S”

Metin 2 incelendiginde 6grencinin disuncesini gelistirmek igin sayisal verilere
basvurmasi, onun bilimsel ve kanita dayali disinme becerilerini gelistirdigini ortaya
koymaktadir. Ogrencilerin metnin icerigi ile ilgili olusturdugu basliklar incelendiginde basliklarin
cogu- “Kizini Degil Oglunu Egit”, “Kanarya’nin Hamsilerle Savasr”, “Kizil Cag”, “Biitiiniin Eksik
Fazlasi”- yaraticidir. Ogrencinin futbol takimlari arasindaki olay hakkinda bilgi verdigi metnin
transkript hali incelendiginde yazinin bashgini takimlarin simge haline gelmis hayvanlar
Uzerinden vermesi onun yaraticiligina vurgu yapar:

“Fenerbahce Tiirkiye’nin 4 biiyiik takimdan birisine konuk oldu ve o mag icin Trabzon’a
gitti. Fenerbahge 10 yillik hasretini sona erdirmek istedi.

Fenerbahge kafilesi Senol Giines Stadyumu’na dogru hareket etti. Maca saatine ¢ok az
bir stire kalmisti. Antrenman igin sahaya ¢ikti ve 15 dakika sonra soyunma odasina girdiler ve
mag basladi. Halil Umut Meler ve yardimcilari sahaya ¢ikti ve mag basladi.
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”

Katilimcilardan irem’in son hafta giinligiinde “su gibi akip gitti.” deyimine yer vermesi,
ikinci hafta atolyesinde yer verilen deyim ve atasozleri konusunu benimsedigini ve “Yazilarini
zenginlestirmek icin atasozleri, deyimler ve o6zdeyisler kullanir.” kazanimini edindigini
belirtmektedir.

3.1.2. Yazmada Artis

Yazih Grinler incelendiginde doért hafta boyunca yiritilen drama atélyesi etkinliklerine
katilan 6grencilerin giinlik yazma calismalari kapsaminda her hafta kaleme aldigi climle
sayisinda artis gdzlemlenmistir. Giinliiklerde Sefa, “ikinci hafta cok giizel gecti ve cok yazdim.”
ifadesiyle bu durumu dile getirirken, benzer duruma Goktug’'un gunliklerinde de (Gorsel 8)
rastlanmistir. Uygulayici da ginlGginde bu durumu “Bir metni tamamlama etkinligine
gecildiginde 6grenciler ¢cok profesyonel bir sekilde yazmaya karsi tedirgin tavirlar sergilemeden
metinlerini tamamladilar. ilk hafta metin yazma siireci kisa siirmiisken bu hafta 6grenciler verilen
stireyi asarak uzun metinler yazdilar.” seklinde ifade etmektedir. Uygulayicinin bu ifadesi,
ogrencilerin yazma becerilerinde gozle gorulir bir gelisme kaydettiklerini gostermektedir.

Gorsel 8.

Goktug’un 1,2 ve 4. hafta glinliikleri

3.1.3. Yazi Diizeni

Gorsel 9 incelendiginde, katiimcilardan Alaz’'in ilk hafta yazdigi glinliikte metin diizeni
acisindan yetersiz bir performans sergiledigi ancak dordiinci haftaya ait ginliikte, metin
diizeninin belirgin sekilde iyilestigi gortlmistir. Gorismelerde bu durumu Alaz su sekilde ifade
etmistir: “Sayfayr kullanma diizenimi degistirdi. Artik daha diizenli kullaniyorum.”, “Ciimle
sonlarina nokta koymayi unutuyordum ama bu etkinlikte koyuyorum, égrendim.”.
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Gorsel 9.

Alaz’in 1, 2 ve 4. hafta giinliikleri

3.1.4. Dil Bilinci

Katilimcilar, yazilarinda Tiirkgenin dogru ve etkili kullanimina yénelik farkindalik ve dil
bilinci kazandiklarini belirtmislerdir. Eda, bu kazanimi “Yaptigimiz etkinliklerin benim hem dil
hazineme hem de Tiirkceme ¢ok katkisi oldu.” seklinde belirtirken gorlismede “Yazi yazarken
yabanci kelimeler yerine Tiirkce kelimelere daha fazla adirlik vermeyi égrendim, metinlerin
icerisinde atasé6zii ve deyimler oldugunda daha fazla sey égrenecegimizi 6grendim.” ifadesiyle
diistincesini desteklemistir. Mustafa drama etkinliklerinden sonra yazilarinda yabanci kelimeler
yerine Tiirkce kelimeler kullanmalarini “Yazi yazarken ingilizce kelimeler yerine Tiirkge kelimeler
kullaniyorum.”, “Ozellikle yazi yazarken yabanci kelimeleri dedil de onlarin Tiirkgelerini
kullaniyorum.” ifadeleriyle agiklamistir.

3.1.5. Yazma Siirecinde Kolaylik

Drama etkinliklerinin 6grencilerin yazma sirecine olan etkisi, katilimcilarin dogrudan
deneyimlerine yansiyan ifadelerle acikca ortaya konmustur. Yapilan gortismelerde bircok
Ogrencinin drama yoluyla yazmaya karsi duydugu direncte azalma oldugu ve siirecin daha akici
bir hal aldig géralmastar.

Bu degisimi ifade eden o0Ogrencilerden Tomris, onceki yillarda yazma sirecinde
zorlandigini, ancak drama temelli etkinliklerin ardindan bu zorlugun ortadan kalktigini su s6zlerle
belirtmistir: “Gegen sene yaparken zorlaniyordum ama bu sene yaparken zorlanmiyorum. Bunun
sebebi yaptigimiz etkinlikler.” Benzer sekilde irem de yazmanin artik daha kolay ve dogal bir
siire¢ haline geldigini su sekilde ifade etmistir: “Onceden o etkinlikleri yaparken zorlaniyordum,
oraya ne yazacagimi bilemiyordum ama su an bildigim bir konuysa, gérdiigiim bir konuysa baya
rahat bir sekilde fazlaca yazarim.”

3.1.6. Kalict Ogrenme

Drama yontemiyle ders islemenin diiz anlatim yontemine gore 6grenciler agisindan
bilgiyi daha kalici hale getirdigine dair diisiincelerini Eda, irem, Mustafa, Elif, Goktug ve Sefa
benzer ifadelerle “Diiz anlatima gére bu etkinlikle ders islemek daha iyi daha iyi anlyoruz.
Etkinlikler ile 6grenim becerimiz artiyor.” seklinde dislincelerini dile getirmektedir. Uygulayici
ginliginde de ogrencilerin konuyu benimseyip glnlik hayatlarinin bir pargasi haline
getirdiklerini uygulayict “Konulari benimsemis, égrenmislerdi. Glinliik konusmalarinda da hem
kendi aralarinda hem de uygulayiciyla sohbet ederken atasézii, deyim, 6zdeyis gibi kaliplasmis
ifadeler kullandiklarini duydum ve bu ifadeler ézellikle atélyede verilenlerdi.” seklinde ifade
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etmistir. Uygulayicinin bu ifadesi, 6grencilerin drama yontemiyle kazandiklari bilgileri ve
becerileri glinliik iletisimlerinde etkin bir sekilde kullanmaya basladiklarini géstermektedir.

3.1.7. Soru G6zme Beceresindeki istek ve Gelisim

Drama etkinlikleri, katilimcilarin paragraf sorularini anlama ve ¢6zme becerilerini
gelistirmistir. Eda bu durumu su sekilde agiklamistir: “Tiirkce dersindeki yazma etkinliklerini
yazacagim zaman aklima higbir sey gelmiyordu, yazmiyordu. Su an sorulari ¢ézerken bile Tiirkge
paragraf sorularini daha iyi anliyorum, metinleri daha iyi anliyorum, sorular bana daha kolay
geliyor.” Elif ise konuyla ilgili dUstincelerini “Tiirkge dersini galisma anlaminda ilgim daha da artt..
Eskiden soru ¢é6zmeyi ¢ok sevmiyordum, su an soru ¢ézmeyi seviyorum.” seklinde agiklamistir.

3.2. Duygusal ve Motivasyonel Boyut

Duygusal ve motivasyonel boyut kategorisi altinda olusturulan kodlar Sekil 3’te
sunulmustur.

Sekil 3

Olusturulan Kodlar

© Yazma Siirecinde
Duygular

© Tiirkge Dersine Karg!
Degisen Heves, llgi ve
Istek Durumu

3.2.1. Yazma Siirecinde Duygular

Bu bolimde katihmcilarin yazma siirecine iliskin duygusal deneyim ve igsel
yansimalarina yonelik ifadelerine yer verilmistir. Katilimcilar, yazma slirecine daha duygusal ve
icten bir bag gelistirdiklerini belirtmistir. Lina, yazma silrecine yonelik hislerini su sekilde ifade
etmistir: “Icimizden geldigi gibi yazmamiz gerektigini, elimizin orada sadece bir yazma araci degil
de kalemimizin de ayni sekilde ruhumuzun dili gibi yazmamiz gerektigini diisiiniiyorum, daha
dogrusu bunu daha iyi kavradim.” .

Katimcilar, yazmanin kendilerini rahatlatici bir etkisinin oldugunu ve drama
etkinliklerinin bu siirece katki sagladigini ifade etmislerdir. Eda, bu kazanimi “icimdeki kétii
duygulari yazdik¢a rahatladigimi hissediyorum.” seklinde dile getirmistir. Lina da bu durumu
soyle aciklamistir: “Kendimi kisitlamadan dodgru yazip yazmadigimi disiinmeden yazmaya
basladim ve bu beni rahatlatt..”.
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3.2.2. Tiirkge Dersine Karsi Degisen Heves, ilgi ve istek Durumu

Drama etkinliklerinin kisiyi yazmaya yonlendirmesi, heveslendirmesi konusunda Lina
gunliginde duslncelerini “Yine yazim dilimden memnun olmayarak yazmistim kelimeleri fakat
2 kere alkislatmisti 6gretmenim beni icten ice ‘ya gercekten yazarsam’ demistim. ... Bugiin
yazmaktan hicbir zaman vazge¢meyecegimi anladim. ... Bugiin benim igin ihtisaml s6zcliklerle
anlatilacak bir giinde degildi fakat séyleyecek olsam ‘Yazmak benim evim’ derdim.” seklinde
belirtmistir. Bu durumu goérismelerden elde edilen veriler desteklemektedir. Katiimcilardan
Sefa, konuyla ilgili distincesini su sekilde ifade etmistir: “Evet, derse katilimim artti. Derse karsi
daha hevesli olmaya basladim drama atélyelerinden sonra.”. Uygulayici ginliginde de
ogrencilerin derse olan katilim ve istek dizeyleri “...atélyenin hemen baslamasi igin de asiri
hevesli ve istekliydiler. Direkt siralari yuvarlak yaptilar.”, “Derse karsi olan katilim ve istek tiim
sinifa yayilmisti. Atélyelere diizenli katilamayan &grenciler bile etkinlikleri yapmada asiri
istekliydiler.” ifadeleriyle belirtmistir.

Ayrica drama etkinlikleri, katiimcilarin ders kitabinda yer alan yazma etkinliklerini daha
hevesli bir sekilde yapmalarina olanak saglamistir. Elif bu durumu “Ders kitabindaki etkinlikleri
yapiyordum, seviyordum ama drama etkinliklerinden sonra o etkinlikleri zevk alarak, hevesle
yapiyorum.” ifadesiyle aciklamistir. Ogrencilerin siirecte yaptiklar etkinliklerden aldigi zevki
Tomris ve Sefa “Keske her hafta béyle etkinlikler yapsak.” seklinde ayni ifadeyi belirtmislerdir.

Katilimcilar, drama etkinlikleri sayesinde yazarken kendilerini daha 6zglr ve rahat
hissettiklerini ifade etmislerdir. Lina, yazma siirecindeki bu 6zglrligi su sekilde dile getirmistir:
“Evet elbette saglar yani birincisi kendimi kisitlamadan yazacagim ve icimden gegenleri oldugu
gibi yazacagim.”. irem ise yazi yazarken 6zgiirlestigini ve baskalarindan onay alma ihtiyacinin
azaldigini “Onceden yazi yazarken cok cekiniyordum, siirekli teyzeme veya baskalarina gésterip
onay almayi bekliyordum ama su an daha 6zgiiriim, daha rahatim, istedigim gibi yaziyorum.”
seklinde belirtmistir.

Katihmcilar, drama etkinlikleri sayesinde yazarken Ozglivenlerinin arttigini ifade
etmislerdir. Mustafa, bu durumu su sekilde dile getirmistir: “Sinav kdgidi 6niime geldiginde ¢ok
diisiintiyordum dogru olup olmadigini kendi icimde tartisiyordum, yazmaya ¢ekiniyordum dogru
oldugunu bilsem de. Ama su an yanlis olacagini diisiinsem bile yaziyorum ¢iinkii 6z giivenim
geldi.”, “Onceden derse katiimakta ¢ekiniyordum ama su an cekinmiyorum, direkt sorulara cevap
vermek istiyorum. Bunu saglayan drama atélyeleriydi.”.

3.2.3. Cekingenlik

Katimcilardan Eda ve Goktug “Bir sey yaparken yazarken utanmaya gerek yok”
ifadesiyle drama slirecinde ¢ekingenliklerini Uzerlerinden attiklarini ayni ifade ile
vurgulamislardir. Ogrencilerin siirecin basinda ¢ekingen olmasi ve bu durumun zamanla azalmasi
uygulayicinin  giinliigiinde ise “Ogrenciler basta ¢ekingen davrandi ve tam olarak ne
yapacaklarini kavrayamadilar. Siireg ilerledikge 6grencilerin ¢cekingen davranislari yavas yavas
azald).” seklinde ifade edilmistir. Katihmcilar, bu durumdan gortismelerde de bahsetmistir. Eda,
konuyla ilgili diisiincelerini su sekilde ifade etmistir: “Ben ¢ok gekiniyordum yazmaktan. Drama
atélyesi sayesinde icimdeki ¢cekingenligi bir kenara biraktim, isteklerimi rahatca yazabiliyorum.
Drama etkinligi bana igimdeki korkuyu bir kenara birakip kendimi rahatca ifade edebilmeyi
ogretti.”. Uygulayici, dérdiinci hafta glinliiglinde ogrencilerin yazmaya karsi olan ¢ekingenlik
durumunu “Siireg bittiginde tiim égrencilerde yazmaya karsi basta olan o ¢ekingenligin bittigini
net olarak gérdiim. Konulari benimsemis, égrenmislerdi.” seklinde ifade etmistir. Uygulayicinin
bu ifadesi, 6grencilerin drama yontemiyle yazma becerilerini gelistirdiklerini ve bu sirecte
Ozglven kazandiklarini gostermektedir.
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3.2.4. Eglence

Drama etkinliklerinin eglenceli bir sekilde 6grenme sagladigi ve bu yoniyle 6nceki
derslerden farkli oldugu belirtilmistir. Goktug, bu durumu su sekilde acgiklamistir: “Bu sene
eglenerek konuya hazirlik yapiyoruz, yaziyoruz bu sekilde konuya daha hdkim oluyoruz.
Eglenerek 6grenmek konuya daha hdkim olmamizi sagliyor.”. Benzer sekilde Lina, eglenerek
ogrenmenin bilgilerin kalicihgi tizerindeki etkisini “Elbette var ¢iinkii eglenerek égreniyoruz ki bu
daha iyi bence...” seklinde dile getirmistir.

3.3. Sosyal ve is Birligine Dayali Ogrenme

Sosyal ve is birligine dayal 6grenme, 6grencilerin fikirlerini paylasarak dusiincelerini
yapilandirmalarina, dilsel ifade becerilerini gelistirmelerine ve yazma sirecine yonelik
motivasyonlarini artirmalarina katki saglamaktadir. Drama da is birligini artiran en temel
yontemlerden biridir. Sosyal ve is birligine dayali 6grenme kategorisi altinda olusturulan kodlar
Sekil 5’te sunulmustur.

Sekil 5

Olusturulan Kodlar

8) 1i5e: persiere
ger Derslere Katim ve
Sosyal Hayata Katkisi

3.3.1. s Birligi

Yazma becerisinin kazandirilmasinda etkili olan yontemlerden biri de “grup olarak
yazma” teknigidir. Bu teknik, 6grencilerin belirlenen bir konu Gzerinde ortak bir metin olusturma
slrecine katilmalarini saglayarak hem yazili anlatim becerilerini hem de is birligi ve iletisim
yetkinliklerini gelistirir. Grup icinde fikirlerin paylasilmasi, metin kurgusunun birlikte planlanmasi
ve anlatimin mantiksal bir bltlinlik icinde insa edilmesi, 6grencilerin metin organizasyonu, dil
kullanimi ve icerik Gretme gibi yazma becerisinin temel boyutlarinda ilerleme kaydetmelerine
katki sunar. Bu noktada drama yéntemi, grup dinamiklerini harekete gecirerek s6z konusu sireci
destekleyici bir arag islevi gérmektedir. Ozellikle dogaglama, rol oynama ve grup ici etkilesim
temelli drama etkinlikleri sayesinde 6grenciler arasinda giigll bir iletisim ve dayanisma ortami
olusmakta, bu da grup olarak yazma siirecinin verimliligini artirmaktadir.

Drama sireciyle birlikte gelisen bu sosyal etkilesim, 6grenci ifadelerine de yansimistir.
Goktug, “Biz de farkl kisileriz ama bir araya geldigimizde bir sinif, bir okul hatta bir iilke
olabilecegimizi ve bir arada ¢ok sey yapabilecedimizi gérdiim.” sozleriyle, drama etkinliklerinin
birlestirici ve bitlinlestirici etkisine dikkat cekmistir. Benzer sekilde Sefa da, “Tim sinif sevdi, ok
egleniyoruz sinif¢a.” ifadesiyle, etkinliklerin sinif igi baglari gliclendirdigini ve 6grencilerin ortak
calismalardan keyif aldigini vurgulamistir. Bu tiir ifadeler, drama uygulamalarinin yalnizca
duygusal ve sosyal etkilesimi artirmakla kalmayip ayni zamanda 6grencilerin birlikte yazma
slreclerinde daha etkin, uyumlu ve Ulretken bir bicimde yer almalarina imkan tanidigini
gostermektedir. Dolayisiyla drama yontemi, sadece bireysel yazma becerilerini degil grup olarak
yazma becerisini de ¢cok boyutlu bir sekilde destekleyen bir 6grenme ortami sunmaktadir.
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3.3.2. Diger Derslere Katilim ve Sosyal Hayata Katkisi

Drama etkinliklerinin yazma becerisine katkisi sadece Turkge dersleriyle sinirli kalmamis,
diger derslere olan ilgiyi ve sosyal hayattaki 6zgliveni de artirmistir. Tomris, bu katkiyi
gorismelerde su sekilde agiklamistir: “Evet sadece Tiirkge degil diger derslere katilimi da etkiledi,
diger dersleri sevmemi de sagladi, 6zellikle matematik.”. Eda, sosyal hayattaki katkisini “Drama
atélyeleri sayesinde abime de kendimi daha rahat ifade edebiliyorum, daha rahat
anlatabiliyorum.” seklinde dile getirmistir.

4. Tartisma, Sonug ve Oneriler

4.1. Sonug ve Tartisma

Bu calisma, drama uygulamalarinin yazma siireglerine katkilarini sire¢ odakli bir
yaklasimla ortaya koymayi ve 6grencilerin yazili anlatim becerilerindeki gelisimi ¢ok yonlu
degerlendirmeyi amacglamaktadir. Bulgular, 6grencilerin dil ve ifade yeteneklerinin gelistigini,
deyim ve atasozlerini metinlerinde etkili bicimde kullanabildiklerini gostermektedir. Bu, dil bilinci
ve anlatim becerileri agisindan 6nemli bir kazanimdir. Peker (2015), drama yontemiyle islenen
derslerin anlatim becerilerini gelistirdigini belirtmektedir. Nordin ve ark. (2012), iyi
tasarlandiklari takdirde drama etkinliklerinin okuma, yazma, konusma ve dinleme olmak Uzere
dort temel dil becerisinin gelisimine katki sagladigini belirtmektedir. lhmeideh (2015) de
¢alismasinda drama yontemiyle gergeklestirilen yazma etkinliklerinin 6grencilerin yazma
becerilerinde anlamli bir gelisim sagladigini ve ¢ocuklarin farkh yazi bicimleri ile harf benzeri
ifadeler Gretmeye basladiklarini ortaya koymustur. Drama, 6grencilerin anlatim giiciini artirarak
akademik ve kisisel gelisimlerine katki sunmaktadir. Ogrencilerin yabanci kelimelere Tiirkce
karsilik bulma ¢abasi, dilsel duyarliliklarini gelistirirken sézciik anlamlarini daha derinlemesine
kavramalarina yardimci olmustur. Bu tir etkinlikler, sézcik dagarcigini zenginlestirerek ifade
olanaklarini genisletmektedir. Nitekim Tiryaki (2024) ve Aykag¢ (2011) da drama yénteminin
sozcik dagarcigini artirdigini vurgulamaktadir. Cannon (2017) da ortaokul Ogrencileriyle
ylrattigla calismada drama yonteminin 6grencilerin sézclik dagarcigini gelistirdigi sonucuna
ulasmistir. Ayrica metinlerdeki cimle sayisinda gbzlemlenen artis, yazma becerilerindeki gelisimi
desteklemektedir (Duman Yegen, 2019; Karateke, 2006).

Drama yonteminin yazma becerilerini gelistirici etkisi g6z 6niinde bulundurularak, egitim
programlarina dahil edilen drama etkinliklerinin yeterince uygulanmadigi soylenebilir. Bu
yontem, 6grencilerin hem akademik basarilarini hem de sosyal ve duygusal gelisimlerini
desteklemektedir. Drama atolyeleri, dilsel zenginlik ve iletisim becerilerinin gelisiminde etkili
olmus, kazanimlarin glinlik yasama aktarilmasi yéntemin basarisini géstermistir.

Ogrencilerin yazma becerilerini ve edebi farkindaliklarini artiran drama, ayni zamanda
siir yazma ozgivenlerini ve yaratici diisiinme kapasitelerini gelistirmistir. Tiryaki (2024), Duman
Yegen (2019) ve Aykag¢ (2011), bu yontemin farkh metin tirlerine katki sagladigini ifade
etmektedir. Siirin estetik boyutlarini fark eden 6grenciler, edebi eserlere daha derin bir ilgi
gelistirmistir. Drama ortami, yaraticihgi tesvik ederek dil ve ifade becerilerinin gelisimine katki
saglamis; sanatsal ve kiiltiirel gelisim Gzerinde etkili olmustur.

Drama, yazma slirecine 6zgiiven ve bagimsizlik kazandirmakta, bu durum literatiirde de
desteklenmektedir (Ozber ve ark., 2022; Duman Yegen, 2019; Aykag, 2011). Etkinlikler, yazmaya
yonelik olumlu tutumlari pekistirmistir. Sulak ve Erdogan (2019), 6grencilerin daha o6zgir
yazdigini belirtmistir. Dramayi ¢ekici bir 6grenme stratejisi olarak kabul eden Nurhayati (2016),
yaptigi calisma ile 6grencilerin fikirlerini ifade etme konusunda daha fazla 6zgiiven kazandiklari
sonucuna ulasmistir. Drama, c¢ekingenligi azaltip 6zgliveni artirarak ifade becerilerini olumlu
yonde etkilemistir (Tiryaki, 2024; Kondal, 2016; Hlenschi-Stroie, 2015; Erkan ve Aykag, 2014;
Kara, 2010). Bu nedenle yéntem, yalnizca bir 6gretim araci degil, bireysel gelisimi destekleyen
pedagojik bir yaklasimdir.
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Katilim ve istek diizeyindeki artis, yontemin etkinligini gostermistir. Sulak ve Erdogan
(2019), yazma isteginde artis gozlemlediklerini belirtmistir. Atdlye siirecinde 6grenilenlerin
giinlik yasama aktarilmasi, kaliciligi desteklemistir (Kara, 2010). Drama, yalnizca Tlrkge dersiyle
sinirli kalmayip diger derslere olan ilgiyi ve sosyal yasamda 6zgtiveni artirmistir. Bu yoniyle hem
akademik basariya hem de bireysel gelisime ¢ok yonli katkilar sunan etkili bir egitim aracidir.
Ogrenciler, sosyal ve akademik ortamlarda yazili ifade becerilerini daha etkili kullanabilmektedir.

Bulgular, 1sinma ve canlandirma asamalarindaki etkilesimin 6grencilerin 6zglirce hareket
etmelerini ve sansirsiiz ifade gelistirmelerini sagladigini gostermektedir. Drama, dil becerilerinin
gelisiminin yani sira grup calismalariyla iletisim, sosyallesme ve is birligi gibi sosyal becerileri;
bireysel etkinliklerle ise bagimsiz disinme ve yaratici yazma becerilerini desteklemektedir.
Ogrenciler arasi sosyalligi ve is birligini artirdigi yoniindeki bulgular literatiirle de értiismektedir
(Tiryaki, 2024; Ozber ve ark., 2022; isbir Abrekoglu, 2019; Hlenschi-Stroie, 2015; Aykag, 2011;
Kara, 2010).

Drama, 6grenme siirecine etkinlik gesitliligi ve grup ¢alismasiyla hareketlilik kazandirarak
o0grenmeyi daha ilgi ¢ekici ve verimli bir deneyime doénustiirmekte ayrica 6grencilerin yalnizca
bireysel basarilarini degil ayni zamanda sosyal becerilerini ve is birligi kapasitelerini de
gelistirmektedir. Drama yonteminin ders isleme siirecini eglenceli hale getirdigine dair
literatiirde bircok arastirma (Tiryaki, 2024; Ozber ve ark., 2022; Duman Yegen, 2019; Kara 2010)
mevcuttur. Bu yaklasim, yalnizca bilgilerin kaliciigini artirmakla kalmamis, ayni zamanda
0grenme slireglerini 6grenciler igin daha anlamli bir hale getirmistir.

Uygulamanin ilk haftasinda yazim kurallarina yeterince dikkat edilmezken, dordiinci
haftada bu kurallarin etkili bicimde uygulanmasi, 6grencilerin edindikleri bilgileri basaril sekilde
yazma slrecine aktardigini gostermektedir. Tiryaki (2024), drama ile islenen derslerin
ogrencilerin noktalama, ciimle yapisi ve konu belirleme becerilerini gelistirdigini belirtmistir.
Benzer sekilde, Peker (2015) drama yonteminin yazma becerilerini bicim ve icerik acgisindan
gelistirdigini; Aykag¢ (2011) ise 6grencilerin noktalama ve satir diizenine daha fazla dikkat
ettiklerini ortaya koymustur. Drama yénteminin 6grencilerin dil bilincini artirdigl, ana diline olan
baghliklarini pekistirdigi ve dilsel farkindalik kazandirdigi bulgulardan anlasilirken 6grencilerin
genel akademik basarilarini ve duygusal gelisimlerini destekleyen, onlarin yazma ve ifade
becerilerini gelistirmede énemli rol oynayan bir yontem oldugu soylenebilir.

Drama etkinlikleriyle gerceklestirilen ders isleme silrecinde, 6grencilerin slirece olan
duygusal baglari ve katilimlari belirgin bir sekilde artmistir. Slirecin son haftasinda yasadiklari
hizin, egitim etkinliklerinin 6grenciler lizerinde ne denli derin ve olumlu etkiler biraktigini
gostermektedir. Duman Yegen (2019) de yaptigi calismada 6grencilerin uygulamanin devam
etmesini istediklerini tespit etmistir.

Sonug olarak drama yontemiyle islenen dersler sonrasi;

e Edindirilmeye calisilan kazanimlarin 6grenciler tarafindan benimsendigi, glinlik hayatta
kullanildigi ve bilginin kalici hale geldigi,

e Ogrencilerin bicimsel yazma kurallarini 6grendigi ve daha anlamli, uzun metinler yazdigi,
e Ogrencilerin ifade yetenekleri ile sézciik dagarciklarinin gelistigi,

e Dilin karmasik yapilarinin daha iyi anlamlandiriip ¢6ziimlenmesinde, soyut ve
anlasilmasi gli¢ kavramlarin 6grenilmesinde dramanin etkin bir ara¢ oldugu,

e Okudugunu anlama, ¢éziimleme, yorumlama ve yazili metinleri analiz etme becerilerinin
gelistigi,

e Ogrencilerin dil ve kiltir bilincinin arttigi, sanatsal ve kiltiirel anlamda gelisim
gosterdikleri,
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e Anadile olan bagliligin pekistirildigi,

e Ogrencilerde ¢cekingenlik durumunun azaldigi; bunun yerine 6grencilerin daha 6zgiivenli
ve cesaretli davranislar sergiledigi,

e Derslere karsi 6grencilerin daha motivasyonlu, ilgili ve istekli olup derslerde aktif katilim
sagladiklari,

e Ogrenciler arasi is birliginin arttig1 ve sosyal becerilerinin gelistigi tespit edilmistir.

Veri cesitlemesinin kullanildigi calismada arastirma slirecinde 6grencilerin tuttugu
ginlukler, etkinliklerde olusturulan Urlnler, 6grenci gériismeleri ve arastirmaci gézlemlerinden
elde edilen bulgular birbiriyle 6rtlismekte ve birbirlerini desteklemektedir. Bu veriler bir biitlin
olarak degerlendirildiginde, drama ydnteminin 6grencilerin yazma becerisine katki sagladigi
sonucuna ulasiimaktadir.

4.2. Oneriler

Bu baslik altinda galismanin ana ve alt problemlerine dair elde edilen sonuglardan
hareketle olusturulan onerilere yer verilmistir. Calismada veri toplama araci olarak dokiiman,
gbzlem ve goriisme kullanilmistir. Veriler analiz edildiginde her bir veri toplama aracinda benzer
bulgularin oldugu anlasiimis ve elde edilen sonuclarin birbirini desteklemesi arastirmanin
glvenirlik ve gecerligini artirmistir. Arastirmacilar, ¢alismalarini yiritiirken birden fazla veri
toplama aracini ise kosabilir. Calisma sirasinda yapilan gézlemlerde veri kaybinin yasanmamasi
icin alan uzmani birinin de slrecte bulunmasi faydali olacagi onerilirken kurumlar icin yazma
becerisini kazandirmaya yoénelik gesitli drama atolyelerinin hazirlanarak Milli Egitim Bakanligi
tarafindan dagitilmasinin; 6gretmenlere, drama atolyeleri hazirlamaya ve uygulamaya yonelik
hizmet ici egitimler verilmesinin faydal olacagi duslnilmektedir. Yazma 6g8retimi slirecinde
drama yénteminden sistematik bicimde yararlaniimasi énerilmektedir. Ozellikle yapilandirmaci
o6grenme yaklasimi temel alinarak, 6grencinin aktif katilimina dayali yaratici yazma etkinlikleri ile
yazma becerisi desteklenmelidir. Uygulayicilar icin de atélyeler planlanirken ders siirelerine
dikkat edilmesi, gruplar olusturulurken o6grencilerin kaynasmasini saglamak icin gruplar
heterojen sekilde olusturulmasi énerilebilir. Bunun yani sira, 6grencilerin yazma becerilerinin
gelistirilmesine yonelik olarak sistematik sekilde 6gretim programlarina dahil edilen drama
uygulamalarinin uygulamaya gegirilmesi 6nerilmektedir. Drama temelli yazma etkinlikleri,
Ogrencilerin dilsel ifade yeteneklerini zenginlestirmekte, kelime dagarcigini genisletmekte ve
yazili anlatimda deyim, atasozu gibi kiltiirel 6geleri kullanma becerilerini desteklemektedir.
Ayrica, 6grencilerin yazma siirecinde kendilerini rahat ve 6zgiir hissettikleri yaratici 6grenme
ortamlarinin olusturulmasi, yazma motivasyonunu artirarak daha nitelikli metinler Giretmelerine
katki saglayacaktir.

Etik Komite Onayi: Bu arastirma icin inénii Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu
Sosyal ve Begeri Bilimler Bilimsel Arastirma ve Yayin Etik Kurulunun 18.12.2024 tarihli ve 2 sayili
karari ile etik izin alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin 1. Yazar %60,
2. Yazar %40 oraninda katki saglamislardir.

Cikar Catismasi: Yazarlar; bu makalenin arastirilmasi, yazarhigi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar; bu makalenin arastirilmasi, yazarhgi ve yayimlanmasi icin herhangi bir
finansal destek almamustir.
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Yapay Zeka Kullanimi Bildirimi: Yazarlar, bu makalenin gérsellerinin olusturulmasinda “Napkin”
adl yapay zeka aracindan ve dil diizenlemeleri igin ChatGPT-5 stiriimiinden faydalanmustir.
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Highlights

e  Writing skills in Turkish lessons show meaningful development
when supported by drama.

e The study was conducted using a phenomenological design and
multiple data sources.

e Drama has strengthened students' creative expression, writing
structure, and language awareness.

e The drama method supports social, emotional, and linguistic
development by providing lasting learning.

Abstract

This study was conducted to examine the contribution of the drama
method to the development of writing skills in middle school Turkish
language classes. The phenomenology design of qualitative research
was used in the study. The participants were 7th-grade students
attending a public middle school in the Doganyol district of Malatya
province. Typical case sampling was preferred when determining the
participants of the research. Data were collected during four weeks of
drama workshops and obtained through semi-structured interviews,
student diaries, and various documents. Techniques such as role-
playing and improvisation were used in the drama workshops, and in
each workshop, students were asked to do writing work in different text
types and participate in bulletin board activities. Thematic analysis was
applied in the analysis of the data, and the six-step analysis process
recommended was followed to identify the main themes in the data.
The analysis results revealed that students were able to write different
types of texts using the drama method, learned formal writing rules,
were able to produce more meaningful and longer texts, and made
statements freely and creatively. Furthermore, it was observed that
collaboration among students increased, social skills developed, and
the targeted gains were adopted by the students, used in daily life, and
the information learned became permanent. The findings obtained
from the variety of data were found to support each other, and it was
understood that the drama method made a positive contribution to the
development of writing skills. In this regard, it was concluded that
drama could be used as an effective teaching method in Turkish lessons.
At the end of the study, various recommendations were made to
institutions, practitioners, and researchers.
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1. Introduction

Turkish is a fundamental tool that reflects the historical and cultural heritage of the
nation, shaping the individual's world of thought and transmitting social values across
generations. Turkish, which plays an important role in the formation of national consciousness,
culture, and identity, is also the foundation of the education system (Bastug & Demirglines,
2020, pp. 1-2). The correct and effective use of language supports not only communication but
also the development of thinking, analyzing, and problem-solving skills.

The activation of these mental skills coincides with the constructivist approach.
Constructivism is based on the individual reconstructing knowledge by making sense of it rather
than acquiring it passively (Karadiiz, 2009, pp. 190-192). Since 2005, the Turkish education
system has adopted this understanding and updated its curricula (Oztiirk & Cinoglu, 2018, p.
109; Arslan, 2007, p. 45), aiming to encourage students' active participation in learning, criticism,
and creative output.

The aim of Turkish language teaching is not only to help develop language skills but also
to develop aesthetic sensitivity, critical thinking, and creative statement (Ministry of National
Education, 2024, pp. 5-6). Comprehension and expression stand out as the fundamental areas
of competence in this teaching. Individuals who use Turkish carefully and meaningfully can be
more effective in social communication (Bastug & Demirgiines, 2020, pp. 1-2).

Writing, which occupies an important place among communication skills, is the process
of systematically and meaningfully transferring one's thoughts, feelings, and knowledge into
written language (Glines, 2020, p. 2; Karadag Yilmaz & Erdogan, 2019, p. 55). Writing is often
perceived as a complex and difficult skill for students, and it is observed that students need
supportive and motivating learning environments, especially in creative writing processes
(Temur, 2011, p. 97). At this point, drama activities developed based on the constructivist
approach stand out in terms of providing students with active learning opportunities.

Drama encourages students' active participation in the learning process, contributing to
their self-expression, recognition of their emotions, and learning through enjoyment. While
straightforward narration and question-and-answer techniques, frequently used in traditional
methods, limit student participation, drama brings out students' energy and makes the learning
process more dynamic and interactive (Kara, 2009, p. 18). Drama applications also strengthen
communication and socialization among students, allowing them to learn through experience
(Guven, 2012, pp. 54-55).

Work conducted using the drama method increases the permanence of learning and
contributes to achieving the basic goals of the constructivist approach by enabling students to
experience knowledge in meaningful contexts. In the development of writing skills, drama
enables students to overcome their prejudices, enrich their thoughts through social interaction,
and express their creativity. Thus, drama activities based on constructivism support students'
individual and social learning processes and make significant contributions to the development
of writing skills in Turkish language teaching.

The drama method has emerged as an effective strategy in language teaching and, in
particular, in the development of writing skills in recent years. The literature frequently
highlights the positive contribution of drama to the four core language skills (Tiryaki, 2024).
Yaman (2024) stated that creative drama has a meaningful impact on writing and narration skills
as well as Apollonian and Dionysian development. Haddur (2022) observed positive effects on
writing success and attitude in the pre-writing preparation process.

Celikbas (2019) made a statement that drama-based teaching increases written
narration success; Duman Yegen (2019) made a statement that it supports creative writing skills,
and that stakeholder opinions evaluated the method positively. Ergiider (2019) found positive
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changes in writing attitudes, while isbir Abrekoglu (2019) and Ozber (2019) found significant
differences in variables such as anxiety, self-efficacy, and attitude. Ozcan (2019) emphasized
that creative drama contributes holistically to reading and writing skills.

Works at the elementary and middle school levels also show that creative drama
develops written expression and creative writing skills (Sulak & Erdogan, 2019; Peker, 2015;
Erkan and Aykag, 2014; Susar Kirmizi, 2009; Ozcan, 2013; Aykag, 2011; Tiirkel, 2011; Kara, 2010;
Laurin, 2010; Maden, 2010). In addition, names such as Dupre (2006), Cormack (2003), Adler
(2002), Kara (2000), Karakus (2000), Solmaz (1997), Neelands and colleagues (1993) have
demonstrated that drama contributes to the writing process in terms of narrative richness,
originality, and writing motivation; however, most of these works have focused on the
elementary school level and short-term applications.

Unlike existing works, this work is unique in that it was conducted at the middle school
level and comprehensively examined students' experiences of the writing process through
multiple data sources, rather than focusing solely on writing skills. Semi-structured interviews,
student journals, and document analyses were used together in the work to obtain in-depth and
multidimensional data on the writing process. In this respect, the research aims to make an
original contribution to the literature by revealing how drama applications contribute to writing
processes through a process-oriented approach. Based on the findings, the research aims to
provide teachers with practical recommendations and data on how to structure an alternative
learning environment for writing instruction. To this end, the researcher's own teaching
experiences and observations also guided the research process. The researcher observed
difficulties in developing writing skills at the institution where she worked and noticed that
students were shy and reluctant. Based on these observations and a literature review, the
question “How do drama activities contribute to the development of students' writing skills in
middle school Turkish lessons?” was explored.

2. Method
2.1. Research Design

This research was conducted using the phenomenology design from the qualitative
research method. The phenomenology design was chosen because it aims to deeply understand
the meaningful experiences individuals have regarding a phenomenon (Moustakas, 1994). This
design provided an appropriate methodological framework for examining participants'
development in writing skills and the effects of the drama method by focusing on their individual
experiences. Phenomenology aims to examine individuals' experiences of a phenomenon and
the meanings they attach to these experiences (Creswell, 2013). This approach is based on
Husserl's phenomenological philosophy, which focuses on the connection between the subject
and the object (Husserl, 1970). At the same time, Moustakas' phenomenological method guided
the research in order to examine in detail the process of assigning meaning to individuals'
experiences (Moustakas, 1994). The choice of the phenomenological design in this work is based
on the aim of deeply examining the individual experiences of students participating in drama
applications regarding their writing processes, their experiential transformations during this
process, and the meanings they assign to these experiences.

2.2. Data Collection Process

The data collection process began with obtaining the necessary ethical and
implementation permissions. The implementation process was carried out during the spring
semester of the 2023-2024 academic year. First, a pilot application was conducted, and the
students' writing skill levels were determined. To determine their writing levels, students were
assigned to write a narrative text; the texts obtained were evaluated using observation forms
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developed by an expert teacher with 10 years of professional experience in the field and an
Associate Professor working in the field of Turkish Education. Based on the results of this
evaluation, the group of participants to be included in the work was determined. A 4-week plan
was made with the selected 7th-grade students, and a different drama workshop was
implemented each week. Since the school did not have a drama hall, the workshops were held
in the classrooms where lessons were taught. During the applications, the assistant researcher,
who served as an observer and drama expert, participated in the application processes at
different times, but the assistant researcher did not assist the researcher (implementer). The
data collection process ended with the completion of the applications and the interviews.
Visuals showing how the drama workshops took place are presented in Figure 1 and Figure 2 for
each week.

Image 1.

First and second week drama workshop practices

Image 2.
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2.3. Data Collection Tools

Data was collected using multiple data collection tools, including student journals,
documents, and semi-structured interviews conducted after drama workshops. Each of these
tools enabled an in-depth analysis of the research. For example, semi-structured interviews
revealed detailed feedback from participants regarding their writing skills (Kvale, 2007), while
documents enabled a systematic review of texts created during drama activities (Bowen, 2009).
Diaries provided rich data for understanding individual differences. In this context, participants
in semi-structured interviews were asked questions such as “What did you learn about writing
skills as a result of the drama activities? Please explain”, “Do you think drama activities have an
effect on your writing skills?” and “Did the use of drama activities in Turkish lessons affect your
participation in the lessons? Why?” Through these questions, in-depth data were obtained
regarding participants' drama-based learning processes and the development of their writing
skills.

2.4. Data Analysis

The data obtained from the research were analyzed using thematic analysis (Braun &
Clarke, 2006). Thematic analysis provides a flexible framework for understanding the internal
patterns of data and organizing them systematically. This analysis technique is particularly
suitable for identifying the main themes that emerge from individuals' experiences and
examining what these themes mean to the participants. The thematic analysis developed by
Braun and Clarke (2006) was carried out in six basic steps (data recognition, initial coding, theme
identification, theme review, theme definition, and reporting). This framework ensured a
systematic approach to understanding the development of students' writing skills and the
effects of the drama method. The data were first transcribed and coded. The codes were then
combined to form categories, and findings were obtained through these categories. The texts
obtained from the writing journals and drama activities were examined to reveal the
development of students' writing skills. The specified texts were evaluated using observation
forms. When creating the observation forms, a scholar specializing in qualitative research
methods, two professors specializing in Turkish language education, and two experienced
Turkish language teachers were consulted. Based on the feedback received from the experts,
the “Structure and Organization” heading in the observation forms was detailed, and the
“Presentation and Board Design” heading was added to finalize the observation forms.

2.5. Participants

The participants in the study (the working group) consisted of 7th-grade students
attending a public middle school in the Doganyol district of Malatya province. Participants were
selected through typical case sampling (Patton, 2002). Based on the findings obtained during
the pilot application process, it was observed that in work aimed at measuring writing skills, in
groups with more than 10 students, the practitioner could not pay sufficient individual attention
to each student during the drama process, and students had difficulty fully grasping the learning
outcomes. Therefore, it was concluded that it would be appropriate to limit the work group to
10 students. The examination of the written products obtained at the end of the pilot application
revealed that the participant group formed had a heterogeneous structure in terms of both
writing skill levels and gender distribution. The analysis of the heterogeneous structure ensured
a better understanding of individual differences due to the diversity of the group (Maxwell,
2013). This made it possible to obtain more generalizable and comprehensive findings in the
data collection and analysis processes. The pilot study concluded that 10 students would be
sufficient for the work on writing. To protect the confidentiality of the participants' identity
information, the students were assigned pseudonyms. This ensured participant privacy and
protected the anonymity of the data in accordance with ethical principles. Table 1 provides
information about the workshops conducted and the participants involved in these workshops.
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Table 2.

Information on the Workshops and Participants

Participants

Application Week  Applied Workshop Grade Level Number of Number of Boys
Girls

1st Week Informative Texts 7th Grade 5 4

2nd Week Idioms and Proverbs 7th Grade 5 4

3rd Week While there is Turkish of it 7th Grade 5 4

4th Week Idioms and Proverbs 7th Grade 5 4

2.6. Validity and Reliability

The steps followed to ensure the validity and reliability of the research are as follows:
Data collection tools were reviewed and revised by two faculty members specializing in
Educational Sciences and Turkish Language Education, and made ready for implementation.
Interview transcripts were sent to participants, and accuracy checks were performed after
obtaining their approval. Observation, interview, and document data were evaluated together,
ensuring consistency between data. The coding process was conducted independently by three
researchers with different areas of expertise, and the analysis was finalized based on a
consensus. These steps enhanced the scientific nature and reliability of the research.

In terms of internal validity, the findings were examined to determine whether they
reflected reality, and the data were analyzed after obtaining participant consent and supported
by direct quotations. Data loss was prevented by using synchronization and archiving tools when
transferring data to a digital environment.

In terms of external validity, the research design, participant profile, and
implementation process were explained in detail, ensuring transferability to similar works.
Furthermore, to ensure internal and external reliability, the themes and categories were
reviewed by a drama instructor and a qualitative research expert. The consistency between the
findings and the discussion sections was verified by expert opinion. This comprehensive
approach ensured that the research met scientific standards.

3. Findings

Documents obtained from workshops conducted with students participating in the
research and boards prepared in accordance with the course outcomes were examined to
determine opinions regarding the drama method and the course delivery process. In this regard,
the data obtained from the diaries kept by the students and practitioners at the end of each
drama workshop and from the interviews conducted at the end of the process were analyzed,
and the categories created under the theme of the contribution of the drama method to Turkish
language lessons are presented in Figure 1.
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Figure 1.

Created Codes for Contribution of the Drama Method to Turkish Language Lessons

Contribution of the Drama Method to Turkish Language Lessons
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3.1. Cognitive and Academic Development

The codes created under the cognitive and academic development category are
presented in Figure 2.

Figure 2

Created Codes for Contribution of the Drama Method to Turkish Language Lessons
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3.1.1. Achievements

In the first drama workshop, students were asked to write a poem based on the
emotions and imagery they felt, as well as an informative text, as a group activity.

In the first week's journals, participants Elif and Mustafa expressed their thoughts as
follows: “We learned how to write poetry. Writing poetry is easy. We learned the benefits of
poetry.” Sefa also used similar statements. An examination of Eda's journal (Figure 3) reveals
that, thanks to this workshop process, she realized that poetry is not just a written text, but must
also contain artistic elements such as harmony and rhythm. The lines in Eda's poem, “It was like
making a rocket / It was like money / Books were like the dreams of apricot workers / It was like
shoes bought for the holiday,” show that she enriched her poetic narrative power with
metaphors and paid attention to the formal structure specific to poetry. In this context, it is
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understood that the student has grasped the elements of harmony and developed an awareness
of the formal characteristics of poetry.

Image 3.

Eda's first drama workshop journal
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When examining the texts in Figure 4, it is understood that both groups wrote texts on
an informative topic. The text “Forests” written by the students, has been transcribed and
provides basic information about the definition, function, and types of forests:

“Forests grow in areas of certain elevations. Forests provide oxygen to humans and
animals and serve as habitats. As of 2000, the total forested area of the world was 3,869 million
hectares, with forested areas accounting for 29.6% of the world's total land area. There are many
types of forests, each with different characteristics. Some of these include: rainforests, mangrove
forests, tropical deciduous forests..."

This text demonstrates that the student both gathered information through research
and adopted a narrative style consistent with the characteristics of an informative text, meaning
that both groups can be said to have largely achieved the learning outcomes specified for the
workshop (Writes informative texts. Makes statements that express feelings and thoughts in
creative ways. Presents evidence from written and multimedia sources to support their views.)
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In the second drama workshop, students were asked to use the idioms and proverbs
they had learned to complete an unfinished story within the text. Participants Eda, Lina, irem,
Mustafa, Elif, Alaz, Goktug, Sefa, and Tomris expressed their thoughts on the subject in their
diaries, stating, “We learned idioms and proverbs.” This statement was expressed collectively by
all participants.

Image 5.

Second drama workshop board

Table 2.
Week 2 Group Text Evaluation
Evaluation Criteria

Text Creativity Language Use of Structure and Total

Completion and Idioms and Organization Score
Groups .

and Content Expression  Proverbs
Whales 4 4 3 3 3 17
Owls 3 3 2 2 2 12
Foxes 4 4 4 3 3 18

When examining the texts in Image 5 through the evaluation criteria provided in Table
2, it is seen that the stories created by the students during the group work phase meet the
criteria specified in the categories to a certain extent, especially in terms of the appropriate use
of idioms and proverbs in context. Indeed, in the text titled “Baby Sparrow,” it is narrated that
after becoming a sparrow's sibling, the sparrow leaves home due to his family's decreased
interest in him, his mother dies after crashing into a tree while searching for him, and the baby
sparrow experiences deep sorrow in response to this situation, and within this plot, the proverb
“Fire burns where it falls” is observed to be used in a manner consistent with its meaning. This
situation demonstrates that students can incorporate proverbs into the text not merely by rote
memorization, but by establishing relationships of meaning and context.

In the third drama workshop, students were asked to learn the Turkish equivalents of
words borrowed from foreign languages that have not yet become established in our language,
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to write a memory featuring one of the words they learned, and to write a story as a group and
complete this story with visuals.

Image 6.

Third drama workshop board

—

Table 3.
Week 3 Group Text Evaluation

Evaluation Criteria

Story Word Usage Inter- Presentati  Structural
Writing Visual Scene on and Elements of the Total
and Narrative  Connectio Board Text (Exposition- Score
Groups Content n Design Conflict-
Resolution)
Yellow 4 4 4 4 4 3 23
Blue 4 4 4 4 4 3 23

When examining the texts in Image 6 through the evaluation criteria provided in Table
3, it is understood that both groups were careful to use Turkish equivalents instead of words
from foreign languages that have not yet been established in our language in their narrative
texts, and that they constructed their scenes in accordance with the exposition -climax-
resolution structure, and create a consistent visual story by ensuring coherence and flow
between scenes. It was observed that the images were selected in accordance with the context
of the story, supported by creative and rich narration, and that the stories were presented in a
clear and understandable manner. For example, in the story of a footballer's rise to fame written
by one group, all events are described in detail and supported by appropriate visuals, starting
with the protagonist's childhood dreams, followed by his development in the youth teams, his
rise to the first team, his transfer abroad, the injury he suffered during a match, and the red card
given to the opposing player who fouled him. All these findings show that the students have
mastered the process of creating narrative texts and have largely achieved the targeted learning
outcomes.

This situation shows the contribution of educational activities conducted using the
drama method to developing students' language awareness and Turkish language usage.
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Drama activities have enabled participants to develop their skills by working on different
types of writing. Tomris explained this achievement in the interviews as follows: “We wrote
informative texts, idioms and proverbs, acted in plays, and developed our writing skills by writing
stories and diaries.” Mustafa expressed this as follows: “We learned how to write informative
texts, how many sections they consist of, and that they consist of an introduction, development,
and conclusion sections.”

In the fourth drama workshop, students were asked to choose a topic they were curious
about or interested in, write an informative text consisting of an introduction, body, and
conclusion, and come up with a creative title for this text.

Image 7.

Fourth drama workshop board
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When evaluating the texts created in the fourth workshop, as shown in Image 7, it is
evident that students provided details very well with accurate and reliable information in their
texts. While writing informative texts on topics they were curious about, they ensured structure
and organization by arranging the introduction - development-conclusion sections of
informative texts on topics they were curious about, ensuring structure and organization in
terms of both form and content, developing their ideas using numerical data, writing texts that
fully met the purpose of informative writing and were appropriate for the target audience, and
finding creative titles for their texts. In the overall evaluation, it was understood that more than
half of the students fully acquired the learning outcomes, while the remaining students acquired
them to a large extent. Due to the limited readability of the texts in the visuals, text number 2
was analyzed and transcribed as an example:

“Educate Your Son, Not Your Daughter
Why does violence against women exist? Have you ever wondered about this?

Violence against women is increasing day by day. In our country alone, 2,190 women
were murdered. Half of these women were killed by their husbands, partners, or other
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individuals. Instead of keeping your daughter at home, parents who protect her should educate
their sons instead! In 2023, a total of 3,160 people were murdered, all of whom were women!

When violence against women occurs, neither women nor children are safe...
Y.E.S”

When Text 2 is examined, it is evident that the students’ use of numerical data to
develop their thinking has improved their scientific and evidence-based thinking skills. When the
titles created by the students regarding the content of the text are examined, most of the titles—
“Educate Your Son, Not Your Daughter,” “The Canary’s Battle with the Anchovies,” “The Red
Age,” “The Missing Part of the Whole”—are creative. When examining the transcript of the text
in which the student provides information about the incident between the football teams, the
fact that the title of the text is based on the animals that have become symbols of the teams
emphasizes his creativity

“Fenerbahce visited one of Tiirkiye's four major teams and traveled to Trabzon for that
match. Fenerbahge wanted to end its 10-year longing.

The Fenerbahce team headed to Senol Giines Stadium. There was very little time left
before kickoff. They took to the field for training, entered the locker room 15 minutes later, and
the match began. Halil Umut Meler and his assistants took to the field, and the match began.

”

Participant irem's inclusion of the idiom “flowed like water” in her final week's journal
indicates that she embraced the topic of idioms and proverbs covered in the second week's
workshop and acquired the skill of “using proverbs, idioms, and sayings to enrich her writing.”

3.1.2. Increase in Writing

When examining the written products, an increase was observed in the number of
sentences written each week by students participating in the drama workshop activities
conducted over four weeks as part of their daily writing work. In his diary, Sefa stated this
situation by saying, “The second week went very perfectly, and | wrote a lot.” A similar situation
was also found in Goktug's diaries (Figure 8). The practitioner also stated this situation in their
diary, stating, “When moving on to the text completion activity, the students completed their
texts in a very professional manner without showing any nervousness about writing. While the
text writing process was short in the first week, this week the students wrote long texts,
exceeding the given time.” This statement by the practitioner shows that the students have
made noticeable progress in their writing skills

Image 8.

Go6ktug's diaries for weeks 1, 2, and 4
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3.1.3. Text Layout

When examining Image 9, it is observed that Alaz demonstrated insufficient
performance in terms of text organization in the diary he wrote during the first week, but in the
diary from the fourth week, the text organization has improved significantly. Alaz gave the
following statement regarding this situation in the interviews: “I changed the way | use the page.
| use it more regularly now”, “I used to forget to put periods at the end of sentences, but | put
them in this activity, | learned.”

Image 9.

Alaz's diaries for weeks 1, 2, and 4

L = _

3.1.4. Language Awareness

Participants stated that they gained awareness and language consciousness regarding
the correct and effective use of Turkish in their writings. Eda expressed this achievement by
stating, “The activities we did contributed greatly to both my language repertoire and my
Turkish,” and supported her opinion during the interview by stating, “/ learned to give more
emphasis to Turkish words instead of foreign words when writing, and | learned that we would
learn more when there were proverbs and idioms in the texts.” After the drama activities,
Mustafa explained his use of Turkish words instead of foreign words in his writing with the
statements, “I use Turkish words instead of English words when writing,” and “Especially when
writing, | use their Turkish equivalents instead of foreign words.”

3.1.5. Ease in the Writing Process

The impact of drama activities on students' writing process has been clearly
demonstrated through participants' direct experiences. Interviews revealed that many students
experienced a decrease in their resistance to writing through drama and that the process
became smoother.

Tomris, one of the students making the statement about this change, stated that she
had struggled with the writing process in previous years, but that this difficulty disappeared after
the drama-based activities, saying: "I struggled last year, but I'm not struggling this year. The
reason for this is the activities we did.” Similarly, Irem also made the statement that writing has
now become an easier and more natural process, stating: ”/ used to struggle when doing those
activities; | didn't know what to write there, but now, if it's a topic | know or a topic I've seen, |
write quite a lot quite comfortably."
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3.1.6. Permanent Learning

Eda, irem, Mustafa, Elif, Goktug, and Sefa expressed similar thoughts on how teaching
through drama makes information more memorable for students compared to traditional
lectures: “Compared to lectures, we understand better when lessons are taught through
activities. Our learning skills are improving with these activities.” The practitioner's journal also
notes that the students embraced the topic and made it part of their daily lives. The practitioner
wrote, “They embraced and learned the topics. | heard them using set phrases such as proverbs,
idioms, and sayings in their daily conversations, both among themselves and when chatting with
the practitioner, and these phrases were specifically those given in the workshop.” This
statement by the practitioner shows that the students have begun to actively use the knowledge
and skills they have gained through the drama method in their daily communication.

3.1.7. Motivation and Development in Problem-Solving Skills

Drama activities have improved participants' ability to understand and solve paragraph
questions. Eda explained this situation as follows: “When | was going to write the writing
activities in Turkish class, nothing came to mind, | couldn't write. Now, even when solving
questions, | understand Turkish paragraph questions better, | understand the texts better, and
the questions seem easier to me.” Elif explained her thoughts on the subject as follows: “My
interest in working on Turkish has increased. | didn't like solving questions before, but now | like
solving questions.”

3.2. Emotional and Motivational Dimension

The codes created under the emotional and motivational dimension category are
presented in Figure 3.

Figure 3

Created Codes for Contribution of the Drama Method to Turkish Language Lessons

© Emotions During the
Writing Process

@ Changing Motivation,
Interest, and Desire
for Turkish Language
Classes
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3.2.1. Emotions During the Writing Process

This section includes participants' statements regarding their emotional experiences
and inner reflections related to the writing process. Participants stated that they developed a
more emotional and sincere connection to the writing process. Lina provided a statement
regarding her feelings about the writing process as follows: “I think we should write as we feel,
that our hand is not just a writing tool, but that our pen should also write like the language of
our soul; or rather, | understood this better.”

Participants stated that writing had a calming effect on them and that drama activities
contributed to this process. Eda stated this benefit by saying, “I feel relieved as | write down the
bad feelings inside me.” Lina also explained this situation as follows: “I started writing without
restricting myself or thinking about whether | was writing correctly, and this calmed me down.”

3.2.2. Changing Motivation, Interest, and Desire for Turkish Language Classes

Regarding how drama activities encourage and inspire people to write, Lina expressed
her thoughts in her diary: “Once again, | wrote the words without being satisfied with my writing,
but my teacher applauded me twice, and | thought to myself, 'What if | really write? ... Today, |
realized that | will never give up writing. ... Today wasn't a day that could be described with
splendid words, but if | had to say something, | would say, ‘Writing is my home.”” This is
supported by data obtained from interviews. Sefa, one of the participants, made the following
statement on the subject: “Yes, my class participation has increased. | started to be more
enthusiastic about the class after the drama workshops.” The practitioner's diary also noted the
students' level of participation and enthusiasm for the class in the statement: “...they were
extremely eager and enthusiastic for the workshop to start immediately. They immediately
formed a circle.” “The participation and enthusiasm for the class spread throughout the entire
class. Even students who could not attend the workshops regularly were extremely eager to
participate in the activities.”

In addition, drama activities have enabled participants to engage more enthusiastically
in the writing activities included in the textbook. Elif explained this situation in a statement, “/
was doing the activities in the textbook, and | liked them, but after the drama activities, | enjoy
doing those activities with enthusiasm.” Tomris and Sefa expressed the enjoyment students
derived from the activities during the process with the same statement: “/ wish we could do such
activities every week.”

Participants stated that drama activities made them feel more free and comfortable
while writing. Lina expressed this freedom in the writing process as follows: “Yes, of course it
does. Firstly, | will write without restricting myself and write whatever comes to mind.” Irem, on
the other hand, stated that she felt liberated while writing and that her need for approval from
others had decreased: “/ used to be very hesitant when writing; | would constantly show it to my
aunt or others and wait for their approval, but now | feel more free, more comfortable, and |
write as | please.”

Participants stated that their confidence in writing increased thanks to the drama
activities. Mustafa stated this as follows: “When the exam paper came in front of me, | would
think a lot, debate within myself whether it was correct or not, and hesitate to write, even if |
knew it was correct. But now | write even if | think it might be wrong because | have gained
confidence.”, “l used to hesitate to participate in class, but now | don't hesitate; | want to answer
questions directly. The drama workshops made this possible.”

3.2.3. Shyness

Participants Eda and Goktug emphasized that they overcame their shyness during the
drama process with the statement, “There's no need to feel embarrassed when doing something
or writing.” The fact that the students were shy at the beginning of the process and that this
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situation gradually decreased over time was stated in the practitioner's diary as follows: “The
students were shy at first and did not fully understand what to do. As the process progressed,
the students' shy behavior gradually decreased.” The participants also mentioned this situation
in the interviews. Eda stated her thoughts on the subject as follows: “/ was very shy about
writing. Thanks to the drama workshop, | put my shyness aside and can now write my wishes
comfortably. The drama activity taught me to put my inner fear aside and express myself
comfortably.” In the fourth week's journal, the practitioner stated that the students' shyness
about writing had disappeared, saying: “When the process was over, | clearly saw that all the
students had overcome their initial shyness about writing. They had embraced and learned the
topics.” This statement by the practitioner shows that the students developed their writing skills
through the drama method and gained self-confidence in the process.

3.2.4. Entertainment

It has been noted that drama activities provide learning in a fun way and are different
from previous lessons in this respect. Goktug explained this as follows: “This year, we are
preparing for the subject by having fun, writing, and thus becoming more proficient in the
subject. Learning while having fun allows us to become more proficient in the subject.” Similarly,
Lina expressed the effect of learning while having fun on the retention of information as follows:
“Of course it does, because we are learning while having fun, which | think is better...”

3.3. Social and Collaborative Learning

Social and collaborative learning helps students structure their thoughts by sharing
ideas, develop their language skills, and increase their motivation to write. Drama is also one of
the most fundamental methods for enhancing collaboration. The codes created under the
category of social and collaborative learning are presented in Figure 5.

Figure 5

Created Codes for Contribution of the Drama Method to Turkish Language Lessons

@ Participation in Other
Courses and Contribution

@ to Social Life

3.3.1. Collaboration

One effective method for developing writing skills is the “group writing” technique. This
technique allows students to participate in the process of creating a joint text on a specified
topic, thereby developing both their written expression skills and their collaboration and
communication competencies. Sharing ideas within the group, planning the text structure
together, and constructing the narrative in a logically coherent manner contribute to students'
progress in the fundamental dimensions of writing skills, such as text organization, language use,
and content production. At this point, the drama method acts as a supportive tool by activating
group dynamics. Thanks to drama activities based on improvisation, role-playing, and group
interaction, a strong environment of communication and solidarity is created among students,
which increases the efficiency of the group writing process.

This social interaction, which developed alongside the drama process, was also reflected
in the students' statements. Goktug drew attention to the unifying and integrating effect of
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drama activities, saying, “We are all different people, but when we come together, | saw that we
can become a class, a school, even a country, and that we can do many things together.”
Similarly, Sefa emphasized that the activities strengthened bonds within the class and that
students enjoyed their work together, through a statement, “The whole class loved it, we're
having a lot of fun as a class.” Such statements show that drama applications not only increase
emotional and social interaction but also enable students to participate more effectively,
harmoniously, and productively in collaborative writing processes. Therefore, the drama
method provides a learning environment that supports not only individual writing skills but also
group writing skills in a multidimensional way.

3.3.2. Participation in Other Courses and Contribution to Social Life

The contribution of drama activities to writing skills was not limited to Turkish language
classes; it also increased interest in other subjects and self-confidence in social life. Tomris
explained this contribution in interviews as follows: “Yes, it affected participation in other
subjects as well as Turkish, it made me enjoy other subjects, especially math.” Eda expressed its
contribution to social life as follows: “Thanks to drama workshops, | can make more comfortable
statements to my brother, and | can explain things more easily.”

4. Discussion, Conclusions, and Recommendations
4.1.Conclusion and Discussion

This work aims to reveal the contributions of drama applications to writing processes
through a process-oriented approach and to evaluate the development of students' written
expression skills in a multifaceted manner. The findings show that students' language and
statement skills have improved and that they can effectively use idioms and proverbs in their
texts. This is an important achievement in terms of language awareness and expression skills.
Peker (2015) states that lessons taught using drama methods improve narrative skills. Nordin et
al. (2012) state that, when well designed, drama activities contribute to the development of the
four basic language skills: reading, writing, speaking, and listening. In his work, Ihmeideh (2015)
also revealed that writing activities carried out using the drama method provided meaningful
development in students' writing skills and that children began to produce different writing
forms and letter-like statements. Drama contributes to students' academic and personal
development by increasing their expression power. Students' efforts to find Turkish equivalents
for foreign words develop their linguistic sensitivity and help them understand word meanings
more deeply. Such activities enrich vocabulary and expand statement possibilities. Indeed,
Tiryaki (2024) and Aykacg (2011) also emphasize that the drama method increases vocabulary.
Cannon (2017) also concluded in his work with middle school students that the drama method
develops students' vocabulary. Furthermore, the observed increase in the number of sentences
in texts supports the development of writing skills (Duman Yegen, 2019; Karateke, 2006).

Considering the impact of drama on developing writing skills, it can be said that drama
activities included in educational programs are not sufficiently implemented. This method
supports both students' academic achievement and their social and emotional development.
Drama workshops have been effective in developing linguistic richness and communication
skills, and the transfer of these gains to daily life demonstrates the success of the method.

Drama, which enhances students' writing skills and literary awareness, has also
developed their confidence in writing poetry and their capacity for creative thinking. Tiryaki
(2024), Duman Yegen (2019), and Aykag (2011) state that this method contributes to different
types of texts. Students who recognize the aesthetic dimensions of poetry have developed a
deeper interest in literary works. The drama environment has contributed to the development
of language and expression skills by encouraging creativity and has had an impact on artistic and
cultural development.
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Drama fosters self-confidence and independence in the writing process, and this is
supported in the literature (Ozber et al., 2022; Duman Yegen, 2019; Aykag, 2011). The activities
reinforced positive attitudes toward writing. Sulak & Erdogan (2019) noted that students wrote
more freely. Nurhayati (2016), who considers drama an attractive learning strategy, concluded
in her study that students gained more confidence in expressing their ideas. Drama positively
affected expression skills by reducing shyness and increasing self-confidence (Tiryaki, 2024;
Kondal, 2016; Hlenschi-Stroie, 2015; Erkan & Aykag, 2014; Kara, 2010). Therefore, the method
is not only a teaching tool but also a pedagogical approach that supports individual
development.

The increase in participation and motivation levels has demonstrated the effectiveness
of the method. Sulak and Erdogan (2019) noted an increase in motivation to write. Transferring
what was learned in the workshop to daily life has supported retention (Kara, 2010). Drama has
not been limited to Turkish language classes but has also increased interest in other subjects
and self-confidence in social life. In this respect, it is an effective educational tool that
contributes to both academic achievement and personal development in many ways. Students
are able to use their written expression skills more effectively in social and academic
environments.

The findings show that interaction during the warm-up and energizing phases allows
students to move freely and develop uncensored expression. Drama supports social skills such
as communication, socialization, and cooperation through group work, as well as language skill
development; while individual activities support independent thinking and creative writing skills.
The findings that it increases socialization and cooperation among students are consistent with
the literature (Tiryaki, 2024; Ozber et al., 2022; isbir Abrekoglu, 2019; Hlenschi-Stroie, 2015;
Aykag, 2011; Kara, 2010).

Drama transforms learning into a more engaging and productive experience by
introducing variety and group work into the learning process, thereby enhancing mobility. It also
develops students' social skills and capacity for collaboration, not just their individual
achievements. There are many studies in the literature (Tiryaki, 2024; Ozber et al., 2022; Duman
Yegen, 2019; Kara, 2010) on how the drama method makes the lesson process fun. This
approach has not only increased the retention of information but also made the learning
processes more meaningful for students.

During the first week of the application, insufficient attention was paid to writing rules,
but by the fourth week, the effective implementation of these rules demonstrated that students
were successfully transferring the knowledge they had acquired into the writing process. Tiryaki
(2024) states that lessons taught through drama improve students' punctuation, sentence
structure, and topic identification skills. Similarly, Peker (2015) found that the drama method
improves writing skills in terms of form and content, while Aykag (2011) found that students
paid more attention to punctuation and line spacing. Findings indicate that the drama method
increases students' language awareness, strengthens their attachment to their native language,
and fosters linguistic awareness. It can be said that it is a method that supports students' overall
academic achievement and emotional development and plays an important role in developing
their writing and expression skills.

In the lesson delivery process conducted through drama activities, students' emotional
connection to and participation in the process have increased significantly. The sadness they
experienced in the final week of the process demonstrates the profound and positive impact
that educational activities have on students. Duman Yegen (2019) also found in his study that
students wanted the application to continue.

As a result, after lessons taught using the drama method, it has been observed that:
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e The gains sought to be acquired are embraced by students, used in daily life, and
become permanent knowledge.

e Students learn formal writing rules and write more meaningful, longer texts.
e Students' expression skills and vocabulary develop.

e Drama is an effective tool for better understanding and analyzing complex structures of
language and learning abstract and difficult concepts,

e Comprehension, analysis, interpretation, and written text analysis skills are developed,

e Students' awareness of language and culture increases, and they show artistic and
cultural development,

e Students' attachment to their native language is strengthened.

e Students' shyness is reduced; instead, they exhibit more confident and courageous
behavior.

e Students are more motivated, interested, and eager in their classes and actively
participate in lessons.

e Cooperation among students increases, and their social skills develop.

In the study utilizing data diversification, the findings obtained from the diaries kept by
students during the research process, the products created during the activities, student
interviews, and researcher observations overlap and support each other. When these data are
evaluated as a whole, it is concluded that the drama method contributes to students' writing
skills.

4.2. Recommendations

This section presents recommendations based on the findings regarding the main and
sub-problems of the study. Documents, observations, and interviews were used as data
collection tools in the study. Analysis of the data revealed similar findings across each data
collection tool, and the results obtained supported each other, increasing the reliability and
validity of the research. Researchers can employ multiple data collection tools while conducting
their studies. It is recommended that a field expert be present during the observations to
prevent data loss. It is also considered beneficial for institutions to prepare various drama
workshops aimed at developing writing skills and distribute them through the Ministry of
National Education, and to provide in-service training to teachers on preparing and
implementing drama workshops. It is recommended that the drama method be used
systematically in the writing teaching process. Based on the constructivist learning approach,
writing skills should be supported through creative writing activities based on active student
participation. When planning workshops for practitioners, it is recommended to pay attention
to lesson times and to form heterogeneous groups to ensure that students interact with each
other. In addition, it is recommended that drama activities, which are systematically
incorporated into teaching programs to develop students' writing skills, be implemented.
Drama-based writing activities enrich students' linguistic expression skills, expand their
vocabulary, and support their ability to use cultural elements such as idioms and proverbs in
written expression. Furthermore, creating creative learning environments where students feel
comfortable and free during the writing process will increase their motivation to write and
contribute to the production of higher-quality texts.
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