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One Gikanlar

e Cocuk gelisimi lisans 6grencilerinin ¢ocuk edebiyatina yénelik
farkindaliklari incelenmistir.

o Nitel desende yiiriitiilen arastirmada yari yapilandiriimis gériismeler
yapilmstir.

e Dersi almayan Gdrencilerin tiir bilgisi ve igerik farkindaligi sinirh
bulunmustur.
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Cocuk edebiyati, gelisim siirecindeki ¢ocugun duygularini ve
diisiincelerini dikkate alarak elestirel diisiinme becerisi saglayan edebi
driinlerdir. Cocuklarin erken dénemde bu becerilerini gelistirmesinde
cocuk edebiyati dnemli bir yere sahiptir. Bununla birlikte g¢ocuk
edebiyatinin yiiksekégretim kurumlarinda bir ders olarak yer aldigi
gériilmektedir. Bu agidan bakildiginda bu alanin uygulayicilarindan
olan ¢ocuk gelisimi lisans égrencilerinin ¢ocuk edebiyatina yénelik
farkindalik becerileri ile birlikte gériislerinin de 6énemli oldugu
diisiintilmektedir. Bu dogrultuda ¢calismanin amaci ¢ocuk gelisimi lisans
6grencilerinin ¢ocuk edebiyatina yénelik farkindaliklarini ve gériislerini
ortaya ¢cikarmaktir. Bu amag dogdrultusunda yapilan ¢alismada nitel
arastirma yéntemlerinden durum ¢alismasi deseni kullaniimistir.
Arastirmanin  ¢alisma grubu &lgiit G6rnekleme ydntemine gére
olusturulmustur. Olgiit ise 2024-2025 egitim-6gretim giiz yariyih
istanbul Beykent Universitesi, Saglik Bilimleri Fakiiltesi Cocuk Gelisimi
béliimii ikinci ve lgiinci sinifta 6grenim gdéren dgrenciler katihmci
olarak belirlenmistir.  Katiimcilarin  ¢ocuk edebiyatina  yénelik
farkindalik becerilerini ve gériislerini ortaya ¢ikarmak amaciyla
olusturulan bes soru arastirmaci tarafindan dgrencilere yéneltilmistir.
Veriler yari yapilandirilmis gériisme formu araciligiyla toplanarak icerik
analizi yoluyla analiz edilmistir. Timdengelim bir bakis agisiyla
kodlamalar yapilmistir. Arastirma sonucunda, katiimcilarin ¢ocuk
edebiyatinin kapsami, hangi tiirleri icerdigi, tasimasi gereken ézellikler,
cocuga katkilar1 ve katihmcilarin  kendilerine katkilari ile ilgili
farkindaliklarinin ve gériislerinin oldugu gériilmiistir. Bununla birlikte
dersi almayan katihmcilarin ¢ocuk edebiyati tiirlerinden masal, 6ykii ve
fabl tiirlerine  yénelik  odaklandiklari  diger tiirlere  yénelik
farkindaliklarinin olmadigi gériilmektedir. Ayni zamanda dersi almayan
katiimcilarin ¢ocuk edebiyati tiirlerinin tasimasi gereken 6zelliklere
yénelik gériislerinin de igerik ve dis yapi temalarinda sinirl oldugu
dikkat cekmektedir.
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1. Girig

Cocuk kavrami, Turk Dil Kurumunun Tirkge S6zIigi’'nde “Bebeklik ile erginlik arasindaki
gelisme doneminde bulunan oglan veya kiz” olarak tanimlanmaktadir (TDK, 2025). Yavuzer'e
(1998) gore ise bireyin dogumundan baslayarak, ergenlik dénemine kadar devam eden
dénemdir. Cocuk edebiyatinin bltlnlGgind saglayan bir diger kavram olan edebiyat kavrami
olay, duslince, duygu ve hayallerin dil araciligiyla s6zIi ve yazili olarak bicimlendirilmesi sanati
olarak yer almaktadir (TDK, 2025). Cocuk edebiyati kavramina biitlincll olarak bakildiginda ise
erken cocukluk dénemi ile birlikte ergenlik donemini kapsayan c¢ocuklarin dil gelisimlerini
destekleyen, duygu ve disincelerini sanatsal bir bicimde iletilerle aktaran Griinlerdir (Sever,
2012). Cocuk edebiyati cocugun hem sanatin bir dali olan edebiyatla bulusmasini saglarken hem
de yazili ve gorsel metinle birlikte hayati tanimasina imkan saglamaktadir (Sever, 2008). Ayni
zamanda cocuk edebiyatinin hem edebiyatin bir tiiri hem de egitimde kullanilan bir materyal
olarak ele alindigi goriilmektedir (Achola, Gudo & Odongo, 2016; Temizyirek, 2003). Cocuk
edebiyatini egitim-6gretimde kullanilan materyal agisindan ele aldigimizda ¢ocuklara nitelikli
Urlinler sunarak bu Urinlerden birisi olan kitaba karsi cocuklarda olumlu tutum gelistirmektir
(Sever, 2008). Cocuk kitaplarinin g¢ocuklarin gelisimlerini olumlu bir sekilde desteklemesi
yoninde olmasi i¢in onlarin ilgi ve beklentilerine uygun kitaplar tercih edilmelidir (Demirbas,
2012). Bu yonden kitaplarin 6zelliklerine bakildiginda dis yapi 6zellikleri ve i¢ yapi 6zellikleri
olarak ele alindigi gériilmektedir. ilgili literatiir incelendiginde ise cocuk kitaplarinin i¢ yapi
Ozelliklerinde tema, konu, kahramanlar, dil ve anlatimin yer aldigi gértilmektedir (Karatay, 2011;
Oguzkan, 2013; Yilmaz, 2016). Dis yapi 6zellikleri olarak boyut, kagidin cinsi, sayfa diizeni, yazim
ve noktalama isaretleri, resimler, kapak ve ciltlemenin yer aldigi gértilmektedir (Oguzkan, 2013;
Turla, 2015; Yilmaz, 2016).

Cocuk edebiyatina egitim-6gretimde kullanilan materyaller agisindan bir baska 6zelligine
baktigimizda cocuk edebiyati tiirlerinin farkli etkinliklerde kullanilabilecek nitelikli materyaller
olmasinin yani sira baska derslerde de kullanilabilen materyaller arasinda yer aldigi
gorilmektedir (Bliylkkavas, Kuran ve Ersozlli, 2009). Bunun yaninda farkh egitim-6gretim
kademelerinde de ¢ocuk edebiyatindan yararlanildigi gérilmektedir (Campbell, 2014; Slavin,
2014; Wartenberg, 2009). Cocuk edebiyatinin egitim-6gretim slirecinde yer almasi 6grenci ve
ogretmenin sorumlulugunda yapilandirilan ve karsilikli isleyen bir siire¢ oldugu goérilmektedir.
Bu slirecte 6grenciler 6gretmenden, 6gretmen 6grencilerden ve 6grencilerin de birbirlerinden
bircok sey 6grendikleri goriilmektedir (Russell, 2009). Bu nedenle ¢ocuk edebiyati okul 6ncesi
dénemden baslayarak egitimin her kademesinde yararlaniimasi gereken nitelikli bir tiir olarak
ele alinmaktadir (Bas, 2015; Sever, 2010; Yalcin ve Aytas, 2016).

Cocuk edebiyatina egitim programlarinda yer almasi acgisindan baktigimizda ilk defa bir
ders olarak 1953’te Koy Enstitiilerinin egitim programinda (Demircan, 2007), 1998’ de egitim
fakiltelerinde bulunan 6gretmen yetistirme programlarinda yer aldigi goriilmektedir. Daha
sonra YOK’ iin (2018) son diizenlemeler yapmasiyla birlikte Cocuk edebiyati dersinin farkli
programlarda farkh iceriklerle ele alindigi goriilmektedir. Cocuk Gelisimi Lisans Egitimi Ulusal
Cekirdek Egitim Programinda (CUCEP 2016) ise ders icerigi ve kazanimlari su sekilde
dizenlenmistir:

“Cocuk edebiyatina iliskin kavramlar ve tarihcesi, cocuk edebiyati
tirleri, cocuk edebiyatinin 6nemi ve 6zellikleri, cocuk edebiyatinin ¢cocuk
gelisimine katkisi, Dinyada ve Tirkiye’de cocuk edebiyatcilari, cocuk
kitaplari, cocuk kitaplarinin 6zellikleri, yaslara gore kitap sec¢imi, cocuk
kitabi hazirlarken nelere dikkat edilmesi gerekenler, farkl yas grubundaki
cocuklara yonelik kitap hazirlama, yas grubuna uygun kitap seciminde
ailelere ve egitimcilere rehberlik, cocuk kitlphaneleri, c¢ocuklarla
etkilesimli kitap okuma c¢alismalar” yer almaktadir (CUCEP, 2016).”
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Programda yer alan ¢erceve dogrultusunda ¢ocuk gelisimi programinda ¢ocuk edebiyati
dersi alan ve almayan 0Ogrencilerin ¢ocuk edebiyatina yonelik farkindaliklari ve gorislerinin
tespiti dersin kapsami ve icerigine dikkat cekmek acisindan oldukca 6nemli gériilmektedir.

Bu calismada ¢ocuk gelisimi lisans 6grencilerinin cocuk edebiyatina iliskin distincelerini
tespit etmek amaciyla gorislerine basvurulmustur. Bu 6grencilerin gerek egitim alaninda
gerekse saglik alaninda calismaya basladiklarinda ¢cocuk edebiyatindan yararlandiklarinda ¢ocuk
edebiyatinin gerekliligi ve 6nemine yonelik farkindaliklarinin olmasinin yaninda cocuklara
yonelik kitap secme ya da tavsiye vermelerine ve cocuklarin becerilerine yonelik cocuk
edebiyatini kullanmalarina yonelik gorusleri 6nemli bir yer tutmaktadir. Kepenekgi-Karaman ve
Aslan (2011) calismasinda belirttigi gibi cocuk kitaplarinin ¢ocuga goreligi, cocugun gelisim
dénemlerine uygunlugu ve ¢cocugun yasina uygunlugu gibi ilkeler baglaminda degerlendirilmesi
gerektigini vurgulamaktadir. Ayni zamanda Yilar ve Celepoglu (2011) da ¢ocuk kitaplarinin igyapi
ozelliklerinin 6nemli oldugunu belirtmektedir. Bu nedenle cocuk gelisimi lisans 6grencilerinin
cocuk edebiyati hakkindaki gorislerinin ortaya c¢ikarilmasinin dnemli oldugu goérilmektedir.
Cocuk edebiyatina iliskin 6grencilerin gorislerini almaya yonelik olan bu ¢alismanin ayni
zamanda ¢ocuk edebiyati dersine yonelik gorislerinin ortaya c¢ikarilmasi agisindan da alana katki
saglayacagi dustnilmektedir.

2. Yontem

2.1. Aragtirma Deseni

Bu calismada nitel arastirma yontemi kullanilmistir. Nitel arastirma yontemlerinde
anlam (zerinde odaklanildigi gibi durumlarda yer alan kisilerin bakis acisi ile degerlendirmelerde
yapilmaktadir (Robson, 2015). Calismada nitel arastirma yodntemlerinden durum calismasi
modeli kullanilmistir. Durum calismasi bir ya da daha fazla durumu derinlemesine anlamak
amaciyla gergeklestirilen nitel bir arastirma yontemidir (Creswell, 2007). Ayni zamanda nitelikli
arastirma yapmanin en yaygin yollarindan biri olarak durum calismasi goriilmektedir (Stake,
2003).

2.2. Galisma Grubu

Bu arastirmanin calisma grubunu istanbul Beykent Universitesi 2024-2025 egitim-
ogretim gliz doneminde 6grenim goren cocuk gelisimi ikinci ve lglinclt sinif lisans 6grencileri
olusturmaktadir. Calisma grubunda dl¢iit 6rnekleme ydntemi kullaniimistir. Olgiit olarak “cocuk
edebiyati dersini almamis olmak ve cocuk edebiyati dersini almis olmak” lzere iki sekilde
belirlenmistir. Bu Olgltlerin belirlenmesindeki amag¢ c¢ocuk gelisimi 6grencilerinin ¢ocuk
edebiyatina yonelik farkindaliklarini ve gorislerini tespit etmektir. Bu arastirma kapsaminda
arastirmaya gonulli olarak 46 lisans 6grencisi katilmistir. Katilimcilara yonelik bilgiler asagida yer
alan tablolarda gosterilmektedir.

Tablo 1.

Katilimcilarin Demografik Bilgileri

n %
Cinsiyet Kiz 45 97
Erkek 1 3
Sinif 2. Sinif 19 41
3. Sinif 27 59
Toplam 46 100

Tablo 1’e gore katiimcilarin % 98’ ini kiz 6grenciler, % 2’ sini erkek 6grencilerin
olusturdugu, % 41’ini 2. sinif cocuk gelisimi 6grencilerinin, % 59’u ise 3. sinif cocuk gelisimi
ogrencilerinin oldugu gorilmektedir.
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Tablo 2.

Katilimcilarin Cocuk Edebiyatina Yénelik Ders ya da Seminer Alma Dagilimlari

Ders-Seminer alan Ders-Seminer almayan
2. Sinif 0 19
3. Sinif 26 1
Toplam 26 20

Tablo 2’'ye gore 2. sinif 6grencilerinin % 100’ (inlin gocuk edebiyatina yonelik bir ders
ya da seminer almadiklari gorilirken, 3. sinif 6grencilerinin %99’unun ¢ocuk edebiyatina
yonelik ders ya da seminer aldiklari gérilmektedir.

2.3. Veri Toplama Araglari

Nitel calismalarda en sik kullanilan veri toplama araglarindan biri olan goriismeler,
“katihmcilarin sesini duyurmak” olarak tanimlanmasinin yaninda sorularla esneklik saglamak
onemli ve detayli bilgilere ulasmada etkili oldugu gorilmektedir (Creswell, 2018). Bu ¢alismada
verilerin toplanmasinda yari yapilandirilmis gériisme formu olusturulmustur. Yari yapilandirilmis
gortisme formunun kullanilmasi katilimcilar Gzerinde esneklik saglayarak belirlenen konuda
arastirmaciya derinlemesine bilgi saglamasina destek olmasindan dolayi tercih edilme nedenleri
arasinda yer almaktadir (Robson, 2011). Gériisme sorularinin olusturulmasinda ilgili literatlr
taranarak hazirlanan taslak form erken g¢ocukluk egitimi alaninda iki uzmana gonderilmistir.
Uzman gorisleri dogrultusunda dizenlemeler yapilarak forma son hali verilerek tekrar uzman
goruslerine sunulmustur. Sorulara yonelik calismanin amacina ve kapsamina yonelik verilen geri
bildirimlerden sonra forma son hali verilmistir. Arastirma icin hazirlanan yari yapilandiriimis
sorular asagida sunulmustur:
1. Cocuk edebiyati size ne cagristirmaktadir?

2. Cocuk edebiyatinin hangi edebi tiirleri icerdigini distinlyorsunuz?

3. Cocuk edebiyati tiirlerinin tasimasi gereken ozellikleri sizce neler olmalidir?

4. Sizce ¢ocuk edebiyatinin ¢cocuga katkilari nelerdir?

5. Cocuk edebiyati dersi aldiysaniz bu dersin size ne gibi katkilari oldugunu disiinlyorsunuz?

2.4. Veri Toplama Siireci

Veri toplama sirecinde, katilimcilara goériisme oncesinde arastirma hakkinda kisa bir
bilgi verilmistir. Bilgilendirme sirecinden sonra katilimciya onam formu ve goriisme sorulari
sunulmustur. Katilimci onam formu goriisme 6ncesinde katilimcilar tarafindan doldurulmasi
saglanmistir. Yapilan goérismelerin sadece bilimsel amach kullanilacagi ve gizliliginin korunacagi
gortisme sirasinda katilimcilara s6zel olarak beyan edilmistir. Gorlismeler yiz ylize olacak
seklinde gerceklestirilmis olup hem ses kaydi hem de yazili olarak arastirmaci tarafindan
alinmistir. 10-12 dakika arasinda goriismeler gerceklesmistir. Katilimcilardan gorismelerin kayit
altina alinmasi icin izin alinmistir. Gorisme gerceklestirildikten hemen sonra ses kaydi
dinlenerek yazili dokiimanlar tekrar gbézden gecirilerek dokimleri yapiimistir.

2.5. Veri Analizi

Arastirmada verilerin analizinde uygulama sonrasi, yari yapilandirilmis gériisme kayitlari
incelenerek hicbir degisiklik yapiimadan ve gorlisme numarasi verilmistir. Calisma grubuna dahil
olan ikinci sinif 8grenciler icin C1, C2, C3... seklinde kodlanirken tigincii sinif 8grenciler icin 01,
02, 03... seklinde kodlanmistir. Gériismelerden elde edilen verilerin analizinde ise betimsel
analiz yapilmistir. Sorulara verilen yanitlar ¢oziimlenerek arastirma sorulari cercevesinde
ulasilan sonuclar frekans degerleriyle birlikte tablolarda verilmistir. Elde edilen veriler sistematik
olarak betimlenerek katilimcilarin goriislerine gore frekanslariyla birlikte belirtilmektedir.
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2.6. inandiricilik

Nitel arastirmalarda inandiricilik arastirmanin gecerligini ve glivenirligini saglamak igin
kullanilan bir 8lgiittiir (Glesne, 2020; Merriam, 2018). inandiriciligi saglamakta kullanilan gesitli
tekniklerin oldugu goérilmektedir (Creswell, 2014). Bu arastirmada inandiriciigi saglamak
amaciyla kullanilan yontemlerden uzman gorisu, derinlemesine betimleme ¢esitlemelerine yer
verilmistir. Gorlisme formunun hazirlanmasi asamasinda ve veri analizinde uzman goristinden
yararlaniimistir. Bununla birlikte arastirmaci, arastirma sireci ayrintili olarak agiklayarak ve elde
edilen verileri katihmcilardan alintilar yaparak zengin betimlemeye 6zen gostermistir.

3. Bulgular

Bu bolimde, Cocuk Gelisimi bolim 6grencilerinin cocuk edebiyatina yonelik gorisleri
ve farkindaliklarina iliskin elde edilen veriler belirli kategoriler altinda sunulmustur.

Arastirmanin goriisme sorularindan olan “Cocuk edebiyati size ne ¢agristirmaktadir?”
sorusuna yonelik lisans 6grencilerinin yanitlari dogrultusunda olusturulan tema ve kodlar Tablo
3’te verilmistir.

Tablo 3.

Katilimcilarin Cocuk Edebiyati Kavramina Yénelik Gériisleri

Tema Kod

Distinme Cocugun dislince yapisini olusturma
Becerisi Hayal dlinyasini yansitmasi
Gelistirme Bilgi aktarimi saglamasi

w o N[

Cocuk masallarini ifade etmesi
2.sinif lisans  Cocugun gelisimine katki saglama
Egitsel islev Ogrencileri Duygulari ifade edebilme
Eglenerek 6grenme
Egitsel olmasi
Okuma aliskanligl kazandirma
Cocugun hayatini yansitmasi

B R R NONDN

ilgi alanlarinin ortaya ¢ikmasini
Distinme saglamaktadir
Becerisi Fantastik ve macera icermesi
Gelistirme Hayal dlinyasini gelistirmesi
3.sinif lisans
Ogrencileri Gelisim alanlarini desteklemesi
Yazili, s6zll, gorsel yazinlar olmasi
Cocuga yonelik rehber kitaplari olmasi
Okuma aliskanligr kazandirmasi
Egitsel islev Eglenerek 6grenmeyi saglamasi
Ogrenmeyi saglamasi
Diinyaya yonelik kavramlarla tanismayi
saglamasi

(G2 Vo]

= WwouweEk o

Tablo 3 incelendiginde ¢ocuk gelisimi boliminde 6grenim goren 2. sinif 6grencilerinin
cocuk edebiyati kavramina yonelik olarak c¢ocuklarin hayal dinyasini ifade ettigini (f=9),
cocuklarin gelisimine katki saglamasiyla birlikte (f=6) eglenerek 6grenmelerine (f=6) yonelik bir
kavram oldugunu ifade ettikleri gorilmektedir. 3. sinif ¢ocuk gelisimi lisans 6grencilerinin
ifadelerine bakildiginda ise ¢ocuk edebiyati kavraminin en ¢ok fantastik ve maceraya (f=9)
yonelik bir kavram oldugunu ifade ettikleri gortilmektedir.

Cocuk gelisimi lisans 6grencilerinin cocuk edebiyati kavramina yonelik gorisleri su
sekildedir:

01 “Hayal giiciinii arttiran, é§renime yardimci olan bunun yaninda edlendiren bir edebiyat
tarddiir.”
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016 “Cocuklarin yasina uygun okuma kitaplarini ve onlara kitaplardan kattigimiz ufak da olsa
bilgileri, giizellikleri, iyilikleri cagristiriyor.”

027 “Cocuklarin ilk hayal diinyalarina agilan yolun biiyiileyici ve gizemlerin aralanmasini..”

C1 “Cocuk hayati, cocugun diisiince yapisi, hayal diinyasini ice alip evrensel bir tiir halini
cagristiriyor.”

C13 “Cocuklarin dikkatini ceken eglenerek dinlenmesini saglayan, genellikle egitici-6gretici bazen
olagandiistii olan yazilardir.”

C3 “Cocuklarin gelisimlerine destek olmalarinin yaninda eglenerek &grenmelerini de
saglamaktadir.”

Arastirmanin gortisme sorularindan olan “Cocuk edebiyatinin hangi edebi tirleri
icerdigini dislinlyorsunuz?” sorusuna yonelik lisans 6grencilerinin yanitlari dogrultusunda
olusturulan tema ve kodlar Tablo 4’te verilmistir.

Tablo 4.

Katilmcilarin Cocuk Edebiyatinin Kapsadigi Edebi Tiirlere Yonelik Gériisleri

Edebi Tarler 2. sinif lisans 6grencileri (f) 3. sinif lisans 6grencileri
Hikyae-Oykii 11 21
Masal 15 23
Fabl 11 21
Siir 4 5
Destan 2 4
Tiyatro 1 0
Tekerleme 1 4
Fikra 1 4
Bilmece 0 3
Betimleme ve 6ykinin agirlikli 1 1
Cocuklar icin yazilan 6zel kitaplar 1 1
Karikatiir 1 5
Roman 0 7
Cocuk dergleri-gazeteleri 0 4
Ani 0 1

Tablo 4 incelendiginde ¢ocuk gelisimi béliminde 6grenim goren 2. sinif 6grencilerinin
cocuk edebiyatinin kapsadigi edebi tirlere yonelik gorislerine bakildiginda en cok masal (f=15),
hikaye-o6yki (f=11) ve fabh (f=11) gériliirken bilmece, roman, cocuk dergileri ile cocuk gazeteleri
ve anilarin yer almadigi gorilmektedir. 3. sinif cocuk gelisimi lisans 6grencilerinin gorislerine
bakildiginda ise en ¢cok masal (f=23), hikaye-6ykiu (f=21) ve fabl (f=21) yer aldigi goruliirken
ogrencilerin gorusleri arasinda tiyatronun yer almadigi gérilmektedir.

Cocuk gelisimi lisans 6grencilerinin cocuk edebiyati tirlerine yonelik gorisleri su sekildedir:

027 “Fabli, masal ve hikéyeler..”

09 “Cocuk edebiyati fabl, masal gibi tiirleri icermektedir.”

024 “Fabl, hikdye, masal, tekerleme, bilmece...”

02 “Cocuk edebiyatinin betimleme ve 6ykiiniin agirlikli oldudu tiirler oldugunu diisiiniiyorum.”
C2 “Hikaye...”

C13 “Masal, hikdye, fabl..”

(8 “Hikdye, fabl, masal oldugunu diisiiniiyorum.”

C10 “ Cocuklar icin yazilan ézel kitaplari icerdigini diisiiniiyorum.”
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Arastirmanin goériisme sorularindan olan “Cocuk edebiyati tiirlerinin tasimasi gereken
ozellikleri sizce neler olmalidir?” sorusuna yonelik lisans 6grencilerinin yanitlari dogrultusunda
olusturulan tema ve kodlar Tablo 5’te verilmistir.

Tablo 5.

Katilimcilarin Cocuk Edebiyati Tiirlerinin Tasimasi Gereken Ozelliklere Yonelik Goriisleri

Tema Kod f
Soru sormay!i saglamali 1
Egitici olmali 3
Gelisimine uygun olmal 3
Macera ve merak igermeli 3
. . Basit bir dil kullaniimali 7
Icerik 2. sinif lisans N . .
sy - Kafa karistirici 6gelere yer verilmemeli 1
ogrencileri L
Cocuklara yonelik olmali 4
Cocuga ders vermeli 1
ilgi cekici olmali 6
Dis yapi Sag!ar’q ve dayanikh olmal 1
Resimli anlatim olmali 2
Acik, sade ve anlasilir olmali 21
Hayal diinyasini gelistirici olmal 2
Gorsele yer verilmeli 12
icerik I;évlensgli olmali 1
3. sinif lisans Ogretici olmali 2
sgrencileri Sanatsal olmali 8
Cocugun gelisim dlzeyine uygunlugu 10
Dis yap! Sayfa sayisi ve yazi boyutunun uygun olmasi 2
Gorsel ile igerik uygun olmalidir 2

Tablo 5 incelendiginde ¢ocuk gelisimi béliminde 6grenim goren 2. sinif 6grencilerinin
cocuk edebiyati tirlerinin tasimasi gereken 6zelliklere iliskin gorislerine bakildiginda basit bir dil
kullanilmali (f=7) ve ilgi cekici olmal (f=6) ifadelerinin yer aldig1 gorilirken 3. sinif 6grencilerinin
acik, sade ve anlasilir olmali (f=21) ifadelerinin oldugu gorilmektedir.

Cocuk gelisimi lisans 0Ogrencilerinin ¢ocuk edebiyati tirlerinin tasimasi gereken
ozelliklerine yonelik gorusleri su sekildedir:

C18 “Cocuda yénelik olmalidir, ilgi cekici olmalidir.”

(8 “Basit bir dil, basit bir olay olmalidir. Hayal diinyasi genis olmall. Bir¢ok farkli agcidan gériiliip
degerlendirilecek sekilde yazilmalidir. Eserlerin sonunda ¢ocuga zevk vermeli ve ayni zamanda
derste vermeli.”

024 “Oncelikle basit bir dili olmali, anlatilan konu ¢ocudun yas ve bilissel gelisim diizeyine uygun
olmall, kitapta yazilan ciimleler, kelimeler ile resimler birbirini destekler nitelikte uyusmali.”

018 “Sade, yalin dil, anlasilabilmesi kolay kelimeler, bolca resimler olmali.”

Arastirmanin goériisme sorularindan olan “Sizce cocuk edebiyatinin ¢ocuga katkilari
nelerdir?” sorusuna yonelik lisans 6grencilerinin yanitlari dogrultusunda olusturulan tema ve
kodlar Tablo 6’da verilmistir.
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Tablo 6.

Katihmcilarin Cocuk Edebiyatinin Cocuga Sagladigi Katkilari Hakkindaki Goriisleri

2. sinif lisans 3. sinif lisans
Tema Kod Ogrencileri Ogrencileri
(f) (f)
Cocuklarin yasamda karsilastigi zorluklari 1 2
anlamlandirabilmesi
Kendini Kesfetme ve Cocugu cesaretlendirmesi 1 1
Kisisel Gelisim Cocugun bakis agisini degistirmesi 1 1
Kendini gelistirmesini saglamasi 2 1
Cocugun merak duygusunun gelisimini saglamasi 1 0
Kitap sevgisi kazandirmasi 1 1
Empati kurmasini saglamasi 9 16
Benlik algisini gelistirmesi 0 1
Duygusal Gelisim ve Kendini ifade etme becerisini gelistirmesi 1 1
Empati
Yaraticihigini gelistirmesi 1 0
Hayal gliclinii gelistirmesi 3 3
Hayal Giicii ve Yaraticihk ~ E8lenerek 68renmesini saglamasi 2 3
Kelime dagarcigina katkida bulunmasi 0 4
Dil Gelisimi Okuma becerisini gelistirmesi 1 4
Okuma sevgisi agllamasi 2 8
Dinleme becerisi kazandirmasi 1 1
Okudugunu anlama becerisini desteklemesi 1 0
Cocugun gelisim alanlarini desteklemesi 3 9

Tablo 6 incelendiginde ¢ocuk gelisimi béliminde 6grenim goren 2. sinif 6grencilerinin
cocuk edebiyatinin ¢ocuga sagladig1 yararlara iliskin gorislerine bakildiginda hayal glcilini
gelistirmek (f=9) ifadesi yer alirken 3. sinif 6grencilerinin gorisleri arasinda da en yaygin olarak
hayal gliciini gelistirmek (f=16) ifadesinin yer aldigi gérilmektedir.

Cocuk gelisimi lisans 6grencilerinin cocuk edebiyatinin cocuga sagladigi yararlara yonelik
gorusleri su sekildedir:

024 “Hayal etme becerisi giiglenir, kelime haznesi genisler, okuma becerisi artar...”

04 “Okuma aliskanligi kazandirir, cocuga verilmek istenen kavramlar ve editimler verilir, okula
baslayinca kitaba karsi duyarsiz kalmama, yabancilik cekmemesini saglar.”

C13 “Gelisimine katki saglar, merak duygusunu gelistirir, hayal giiciinii arttirir.”

C12 “Empati duygusunun gelismesini saglar, hayal giiciinii gliclendirir, kitap okuma aliskanhgi
kazanmasinin temelini olusturur.”
Arastirmanin gortisme sorularindan olan “Cocuk edebiyati dersi aldiysaniz bu dersin size

ne gibi katkilari oldugunu distnlyorsunuz?” sorusuna yonelik lisans 6grencilerinin yanitlar
dogrultusunda olusturulan tema ve kodlar Tablo 7’de verilmistir.
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Katilimcilarin Cocuk Edebiyati Kavramina Yénelik Gériisleri
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Tema

Kod

Mesleki Gelisim ve
Alan Bilgisi

Yaraticilik ve Elestirel
Disunme

Kisisel Gelisim

Cocuklara katki saglamak

Cocuklara uygun kitaplari ayirt edebilmek
Cocugun cizimlerinden anlam gikarabilmek
Edebiyatin ve ¢ocuk edebiyatinin farkini gormek
Cocuk kitaplarini tanimak

Cocuk kitabi yazabilmek

Kitap okurken ses tonu ve mimikleri kullanmak
Duygulari gocuklara aktarabilmek

Cocuk gibi dislinebilmek

Cocugun cizimlerinden anlam gikarabilmek

Cocuk edebiyati dersini tam anlayamadim
Bilemiyorum

N BN R

= A RN

1
1

Tablo 7 incelendiginde ¢ocuk gelisimi béliminde 6grenim goren 3. sinif 6grencilerinin

cocuk edebiyati dersinin sagladigi yararlar hakkindaki gortslerine bakildiginda ¢ocuklara uygun

kitaplari ayirt edebilmek (f=13) ifadesinin yer aldigi gorilirken 2. sinif 6grencileri cocuk edebiyati

dersini almadiklarindan dolayi bu soru onlara sorulmamustir.

Cocuk gelisimi lisans 6grencilerinin cocuk edebiyati dersinin sagladigl yararlara yonelik

gorusleri su sekildedir:

C24 “Cocuklara kazandirmak istedigim davranislar icin hikdye kitabi secerken yas, bilissel

gelisim diizeyi, kelimelerin anlasilabilirligi, asilanan ana duyguyu en dogru ve basarili sekilde

verebilecedim hikdye, masal kitaplari secmeye 6zen gisterecedim. Ayni zamanda tekerleme,

bilmece gibi dil oyunlarinda da yine ¢ocuklarin bilissel diizeyine ve dilinin dénmesine ézen

gosterecek éncelik taniyacagim.”

C10 “Cocuklar icin yazilan roman ve éykiileri inceleme sansi bulmustum. Daha ¢ok ¢ocuklarin

ders ¢ikarmasina yénelik eserler yapmislardir. ilgilerini cekecek onlari meraklandiracak

eserlerdir.”

C2 “Her yas araligi igin farkl kitaplarin oldugunu ve kisilerin ¢cocuklarin yaslarina ve gelisimine

gore kitaplarin okumasi gerektigini 6grendim.”

C4 “Ginidmizdeki her cocuk kitabi cocuklara vermek istedigimiz mesajlari vermiyor olabilir.

Kitap cocuga okunmadan énce ebeveynleri tarafindan okunup, incelenmesi gerekir. Ayrica kitap

okunurken kitaba hdkim olunmali, cocuklarla g6z temasi kurulmali ve ses tonumuzu kitaba

gore yiikseltip alcaltmaliyiz.”

4. Tartisma, Sonug ve Oneriler

Cocuk edebiyati kavramina yonelik elde edilen bulgulara gére dersi almayan 6grencilerin
ifadeleri arasinda “hayal diinyasi, eglenerek 6grenme, cocugun gelisimine katki saglamahdir” yer
aldigi gorulirken, dersi alan 6grencilerin “hayal diinyalarina acilmasidir, cocuga yonelik rehber
kitaplardir, okuma aliskanhgi kazandirir, 6grenmeyi saglar, fantastik ve maceradir” ifadelerinin
yer aldig1 goriilmektedir. Bu ifadelere bakildiginda dersi alan ve almayan 6grencilerin ifadelerinin
benzer oldugu dikkat cekmektedir.
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Cocuk edebiyati dersi alan katiimcilarin ¢cocuk edebiyati tiirlerine yonelik ifadelerinde
hikaye-6yki, masal, fabl, siir, destan, tekerleme, fikra, bilmece, betimleme ve 6ykiinin daha
fazla ifade edildigi dikkat cekmektedir.

Cocuk edebiyati kavramina yonelik elde edilen bulgulara gére dersi almayan 6grencilerin
ifadeleri arasinda “hayal diinyasi, eglenerek 6grenme, ¢cocugun gelisimine katki saglamahdir” yer
aldigi gorulirken, dersi alan 6grencilerin “hayal diinyalarina acilmasidir, cocuga yonelik rehber
kitaplardir, okuma aliskanhgi kazandirir, 6grenmeyi saglar, fantastik ve maceradir” ifadelerinin
yer aldig1 goriilmektedir. Bu ifadelere bakildiginda dersi alan ve almayan 6grencilerin ifadelerinin
benzer oldugu dikkat cekmektedir.

Cocuk edebiyati dersi alan katilimcilarin ¢cocuk edebiyati tiirlerine yonelik ifadelerinde
hikaye-oyki, masal, fabl, siir, destan, tekerleme, fikra, bilmece, betimleme ve 6ykiintn agirlikh
oldugu tirler, cocuklar icin yazilan 6zel kitaplar, karikattlir, roman, cocuk dergileri-gazeteleri, ani
yer alirken tiyatronun yer almadigi gorilmektedir. Cocuk edebiyati dersi almayan katilimcilarin
ise cocuk edebiyati tirlerine yonelik ifadelerinde hikdye-oyki, masal, fabl, siir, destan, tiyatro,
tekerleme, fikra, bilmece, ¢ocuklar icin yazilan 6zel kitaplar, karikatlriin yer aldigini belirtirken
roman, ¢ocuk dergileri-gazeteleri, ani, betimleme ve 6ykiintn agirlikh oldugu tiirlere yonelik
gorus belirtmedikleri dikkat cekmektedir. Ancak ilgili literatlirde cocuk edebiyati tiirleri arasinda
“betimleme ve oykinin agirlikli oldugu tir ve ¢ocuklar icin yazilan 6zel kitap turleri” ile ilgili bir
kategorinin olmadigi dikkat cekmektedir.

Katilimcilarin ¢cocuk edebiyati tirlerinin tasimasi gereken 6zelliklere yonelik gorislerine
bakildiginda ise “cocuklarin kendini kesfetme ve kisisel gelisimlerine katki saglamasi, duygusal
gelisim ve empati becerilerini desteklemesi, hayal glicl ve yaraticiliklarini ortaya c¢ikarmasi, dil
gelisimi ve kelime dagarcigina katkida bulunmasi” ifadelerine yonelik olarak ¢cocuk edebiyatinin
icerik ve dis yapi 6zelliklerinin goraldigla sonucuna ulasiimistir. Gonen ve Veziroglu’'nun (2013)
calismasinda da cocuklara kitap okumanin onlarin gelisim alanlarina etkililiklerini belirtirken
Kolag, Demir ve Karadag (2012), Lwin (2016) ve Hasirci (2017) ise ¢alismalarinda katilimcilarin
sinif icerisinde cocuk kitaplarinin egitim araci olarak kullandiklari ve c¢ocuk kitaplarinin;
cocuklarin vyaraticiigini ve ifade becerilerini gelistirmesinin yani sira okuma aliskanhgi
kazandirmada da etkili oldugunu ortaya koymustur. Literatlirde yer alan ¢ocuk edebiyatiyla ilgili
arastirmalar incelendiginde ise 6gretmen, 6gretmen adaylari ve ¢ocuk gelisimi lisans 6grencileri
ile yapildigi goriilmektedir (Cevik ve Mldir, 2019; Kanat, 2020; Kayiran ve Avci, 2023; Turan ve
Ulutas, 2016; Ulusoy ve Altun, 2018; Yakar, Yilmaz ve Arslan, 2016; ince Samur, 2018). Yapilan
bu arastirmalarda 6gretmenlerin, 6gretmen adaylarinin ve ¢ocuk gelisimi 6grencilerinin ¢cocuk
edebiyati tiirlerinin tasimasi gereken 6zelliklere yonelik olan dis yapi 6zellikleri hakkinda yeterli
bilgiye sahip olduklari gorilirken igyapi ozellikleri agisindan yeterli bilgiye sahip olmadiklari
gorilmektedir.

Katilimcilarin ¢ocuk edebiyatinin cocuga sagladigi katkilari hakkindaki goruslerine
bakildiginda “kendini kesfetme ve kisisel gelisim, duygusal gelisim ve empati, hayal glici ve
yaraticilik, dil gelisimi ve kelime dagarcigl” yoniinde cocuklara katki sagladigini ifade ettikleri
sonucuna ulasilmistir.

Cocuk edebiyati dersinin katiimciya sagladigi katkilari hakkindaki gorislerine
bakildiginda bu 6grencilerin gorislerinin mesleki gelisim ve alan bilgisi, yaraticilik ve elestirel
dislinme becerisinin gelismesi ve kisisel gelisimlerine katkida bulundugu dogrultusunda oldugu
sonucuna ulasiimistir.

Bu arastirma sonucunda cocuk edebiyati dersi almayan lisans 6grencilerinin farkindalk
dizeylerinin ¢ocuk edebiyati dersi alan lisans 6grencilerinin farkindalik dizeyleri ile benzer
nitelikte oldugu dikkat cekmektedir. Genel olarak bakildiginda ise ¢ocuk gelisimi lisans
ogrencilerinin ¢ocuk edebiyati kavramina, cocuk edebi tirlerine, edebi tirlerde bulunmasi
gereken ozelliklere, cocuga sagladigi yararlara yonelik farkindaliklarinin oldugu goriilmektedir.
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Yapilan bu arastirma baglaminda ¢ocuk gelisimi lisans 6grencilerinin gorislerinin cocuk
edebiyatiyla ilgili kuramsal ve uygulamali derslerinin alan uzmani tarafindan verilip
verilmemesine yonelik arastirma yapilmasi; cocuk edebiyati tiirlerinden 06grencilerin nasil
yararlanmasi gerektigine yonelik eylem arastirmalarinin yapilmasi 6nerilmektedir.

Etik Komite Onayi: Bu arastirma icin Sinop Universitesi insan Arastirmalari Etik Kurulundan
(06.12.2024 tarih ve 2024/360 sayili) etik izin ahinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Bu makalenin arastirilmasi, yazarligi ve yayimlanmasi tek yazar tarafindan
ylrGtilmastir.

Cikar Catismasi: Yazar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasina iliskin herhangi
bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi igin herhangi bir
finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazar, bu makalenin arastiriimasi, yazarligi ve yayimlanmasi igin
herhangi bir yapay zeka aracindan faydalanmamustir.
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Examining Child Development Students' Views on Children'’s Literature

Neslihan GOZUBUYUK HAZEN, Istanbul Beykent University, ORCID ID: 0000-0002-3463-463X

Highlights
o Child development undergraduate students' awareness
of children's literature was examined.
o Semi-structured interviews were conducted in this
gualitative study.
o Students who did not take the course were found to

have limited knowledge of the genre and awareness of the
content.

Abstract

Children's literature is a literary product that provides critical thinking
skills by taking into account the feelings and thoughts of the child in the
development process. Children's literature has an important place in
children's development of these skills in the early period. In addition, it
is seen that children's literature is included as a course in higher
education institutions. From this perspective, it is thought that the
awareness skills and opinions of child development undergraduate
students, who are practitioners of this field, are important as well as
their opinions on children's literature. In this context, the aim of the
study is to reveal the awareness and opinions of child development
undergraduate students on children's literature. In this study, a case
study design from qualitative research methods was used. The study
group of the research was formed according to the criterion sampling
method. The criterion was determined as the participants of the
second and third year students of the Child Development Department
of the Faculty of Health Sciences, Istanbul Beykent University in the fall
semester of 2024-2025 academic year. Five questions were created to
reveal the awareness skills and opinions of the participants towards
children's literature by the researcher. The data were collected through
a semi-structured interview form and analyzed through content
analysis. Coding was done from a deductive perspective. As a result of
the research, it was seen that the participants had awareness and
opinions about the scope of children's literature, which genres it
included, the features it should have, its contributions to the child and
the contributions of the participants to themselves. However, it was
seen that the participants who did not take the course did not have
awareness about the other genres they focused on, such as fairy tales,
stories and fables. At the same time, it was noted that the participants
who did not take the course had limited opinions about the features
that children's literature genres should have in the themes of content
and external structure.
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1. Introduction

The concept of child is defined in the Turkish Language Association's Turkish Dictionary
as "a boy or girl in the development period between infancy and adolescence" (TDK, 2025).
According to Yavuzer (1998), it is the period that begins at birth and continues until adolescence.
Another concept that ensures the integrity of children's literature is the art of shaping events,
thoughts, emotions, and dreams through language, both verbally and in writing (TDK, 2025).
When the concept of children's literature is considered holistically, it is the product that supports
the language development of children from early childhood to adolescence and conveys their
feelings and thoughts through artistic messages (Sever, 2012). Children's literature not only
allows children to meet with literature, which is a branch of art, but also allows them to get to
know life through written and visual texts (Sever, 2008). At the same time, it is seen that
children's literature is considered both as a type of literature and as a material used in education
(Achola, Gudo, & Odongo, 2016; Temizyirek, 2003). When we consider children's literature in
terms of the material used in education and training, it is to develop a positive attitude in
children towards books, which are one of these products, by offering them quality products
(Sever, 2008). In order for children's books to support their development in a positive way, books
that suit their interests and expectations should be preferred (Demirbas, 2012). When we look
at the features of books from this perspective, we see that they are considered as external
structural features and internal structural features. When we examine the relevant literature,
we see that the internal structural features of children's books include theme, subject,
characters, language, and narrative (Karatay, 2011; Oguzkan, 2013; Yilmaz, 2016). External
structure features include size, type of paper, page layout, spelling and punctuation marks,
images, cover and binding (Oguzkan, 2013; Turla, 2015; Yilmaz, 2016).

When we look at another feature of children's literature in terms of materials used in
education, we see that children's literature genres are among the materials that can be used in
other courses as well as being qualified materials that can be used in different activities
(Bayukkavas, Kuran, & Ersozlii, 2009). In addition, it is seen that children's literature is used at
different education levels (Campbell, 2014; Slavin, 2014; Wartenberg, 2009). The inclusion of
children's literature in the education process is seen as a process that is structured and mutually
functioning under the responsibility of the student and the teacher. In this process, it is seen
that students learn many things from teachers, teachers from students, and students from each
other (Russell, 2009). For this reason, children's literature is considered as a qualified genre that
should be utilized at every level of education, starting from pre-school (Bas, 2015; Sever, 2010;
Yalgin and Aytas, 2016).

When we look at children's literature in terms of its inclusion in educational programs,
it is seen that it was first included as a course in the educational program of Village Institutes in
1953 (Demircan, 2007) and in the teacher training programs of education faculties in 1998.
Later, with the recent regulations made by the Council of Higher Education (YOK) in 2018, it
became apparent that the Children's Literature course was taught with different content in
different programs. In the National Core Curriculum for Undergraduate Education in Child
Development (CUCEP 2016), the course content and outcomes are organized as follows:

"Concepts and history of children's literature, types of children's
literature, the importance and characteristics of children's literature, the
contribution of children's literature to child development, children's writers
in the world and in Turkey, children's books, characteristics of children's books,
choosing books according to age, what to consider when preparing children's
books, preparing books for children in different age  groups, guidance for
families and educators in choosing books appropriate for age groups, children's
libraries, interactive book reading activities with children" (CUCEP, 2016)."
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In line with the framework included in the program, determining the awareness and
opinions of students who take and do not take children's literature courses in the child
development program towards children's literature is considered very important in terms of
drawing attention to the scope and content of the course.

In this study, the opinions of child development undergraduate students were sought in
order to determine their thoughts on children's literature. In addition to the fact that these
students are aware of the necessity and importance of children's literature when they start
working in the field of education or health and benefit from children's literature, their opinions
on choosing or recommending books for children and using children's literature according to
children's skills are important. As stated in the study by Kepenekg¢i-Karaman and Aslan (2011), it
is emphasized that children's books should be evaluated in the context of principles such as their
suitability for children, their suitability for the child's developmental periods and their suitability
for the child's age. At the same time, Yilar and Celepoglu (2011) also state that the internal
structural features of children's books are important. Therefore, it is seen that it is important to
reveal the opinions of child development undergraduate students on children's literature. It is
thought that this study, which aims to obtain the opinions of students on children's literature,
will also contribute to the field in terms of revealing their opinions on the children's literature
course.

2. Method
2.1. Research Model

In this study, qualitative research method was used. In qualitative research methods,
meaning is focused on, and evaluations are made from the perspective of the people involved
in the situation (Robson, 2015). In the study, the case study model, one of the qualitative
research methods, was used. A case study is a qualitative research method carried out to
understand one or more situations in depth (Creswell, 2007). At the same time, a case study is
seen as one of the most common ways of conducting qualitative research (Stake, 2003).

2.2. The Participants

The study group of this research consists of second and third year undergraduate
students of child development who are studying in the fall semester of 2024-2025 at Istanbul
Beykent University. The criterion sampling method was used in the study group. Two criteria
were determined: "not having taken a children's literature course" and "having taken a
children's literature course." The purpose of determining these criteria is to determine the
awareness and opinions of child development students regarding children's literature. Forty-six
undergraduate students volunteered to participate in this study. Information about the
participants is shown in the tables below.

Table 1.

Demographic Information of Participants

n %
Gender Female 45 97
Male 1 3
Grade 2nd grade 19 41
3rd grade 27 59
Total 46 100

According to Table 1, 98% of the participants were female students, 2% were male
students, 41% were 2nd grade child development students, and 59% were 3rd grade child
development students.
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Table 2.

Distribution of Participants Taking Courses or Seminars on Children's Literature

Participating in the Don’t participating in
lecture-seminar the lecture-seminar
2nd grade 0 19
3rd grade 26 1
Total 26 20

According to Table 2, it is seen that 100% of the 2nd grade students did not take a course
or seminar on children's literature, while 99% of the 3rd grade students took a course or seminar
on children's literature.

2.3. Data Collection Tools

Interviews, one of the most frequently used data collection tools in qualitative studies,
are defined as “making the voices of the participants heard” and providing flexibility with
guestions is seen to be effective in obtaining important and detailed information (Creswell,
2018). In this study, a semi-structured interview form was created to collect data. The use of a
semi-structured interview form is among the reasons why it is preferred because it provides
flexibility for the participants and helps the researcher to provide in-depth information on the
determined topic (Robson, 2011). The draft form, prepared by reviewing the relevant literature
to create the interview questions, was sent to two experts in the field of early childhood
education. The form was finalized after feedback on the purpose and scope of the study was
received. The semi-structured questions prepared for the study are presented below:

1. What does children's literature remind you of?

2. What literary genres do you think children's literature includes?

3. What do you think the characteristics of children's literature genres should have?

4. What are the contributions of children's literature to children, in your opinion?

5. How do you think this course contributed to you, if you took a children's literature course?
2.4. Data Collection Process

During the data collection process, participants were given brief information about the
research before the interview. Following the briefing, a consent form and interview questions
were presented to the participants. Participants completed the consent form before the
interview. Participants were verbally informed during the interview that the interviews would
be used for scientific purposes only and that their confidentiality would be maintained. The
interviews were conducted face-to-face and were recorded both audio-recorded and
transcribed by the researcher. Interviews lasted 10-12 minutes. Participants' permission was
obtained to record the interviews. Immediately after the interviews, the audio recordings were
listened to, and the written documents were reviewed and transcribed.

2.5. The Data Analysis

In the data analysis of the study, the semi-structured interview records were reviewed
after the application, without any changes, and the interview numbers were assigned. The
second-year students in the study group were coded as C1, C2, C3, while the third-year students
were coded as T1, T2, T3. Descriptive analysis was used to analyze the data obtained from the
interviews. The answers to the questions were analyzed, and the results obtained within the
framework of the research questions are presented in tables along with frequency values. The
obtained data are systematically described and presented with frequencies based on the
participants' opinions.



1161

2.6. Trustworthiness and Credibility of the Study

In qualitative research, credibility is a criterion used to ensure the validity and reliability
of the research (Glesne, 2020; Merriam, 2018). Various techniques are used to ensure credibility
(Creswell, 2014). In this study, expert opinion and in-depth description were used to ensure
credibility. Expert opinion was utilized during the interview form preparation and data analysis.
Furthermore, the researcher took care to provide a rich description of the research process by
explaining it in detail and quoting participants' data.

3. Results

In this section, the data obtained regarding the views and awareness of Child
Development department students regarding children's literature are presented under certain
categories.

The themes and codes created based on the undergraduate students' responses to the
interview question "What does children's literature remind you of?" are given in Table 3.

Table 3.

Participants' Views on the Concept of Children's Literature

Theme Code

Developing Forming the child's mindset

Thinking Skills Reflecting the dream world
Providing information transfer

w o N

N

Expressing children's tales
2nd year Contributing to the child's
Educational undergraduate development
function students Ability to express emotions
Learning with fun
Educational
Instilling a reading habit
Reflecting the child's life

H

PP NON

=

Ensuring the development of interests
Developing Containing fantasy and adventure content
Thinking Skills Supporting the development of 5
imagination

(o]

3rd year
undergraduate

students Supporting developmental skills

Written, oral, and visual literature
Guidebooks for children
Educational Developing a reading habit
function Providing fun learning
Providing learning
Providing exposure to worldly concepts 1
When Table 3 is examined, it is seen that 2nd-year students studying in the child
development department stated that the concept of children's literature refers to the world of
children's imagination (f=9), contributes to children's development (f=6) and is a concept aimed
at learning by having fun (f=6). When the statements of 3rd-year child development
undergraduate students are examined, it is seen that they stated that the concept of children's

literature is mostly a concept aimed at fantasy and adventure (f=9).

w o uwEk o

Child development undergraduate students' views on the concept of children's
literature are as follows:

C1 “Itis a literary genre that stimulates imagination, aids learning, and entertains.”
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C16 “It evokes age-appropriate reading books for children and the little bits of knowledge,
beauty, and kindness we impart from them.”

C27 “It evokes the enchantment and mysteries that open the door to children’s first imaginary
worlds.”

T1 “It evokes a universal genre, incorporating children’s life, their mindset, and their imaginary
world.”

T13 “They are writings that capture children’s attention, allow them to relax and have fun, and
are often educational and instructive, sometimes extraordinary.”

T3 “They not only support children’s development but also enable them to learn and have fun.”

The themes and codes generated based on undergraduate students’ responses to the
interview question, “What literary genres do you think children’s literature encompasses?” are
presented in Table 4.

Table 4.

Participants' Views on Literary Genres Covered by Children's Literature

Literary genres 2nd year 3rd year undergraduate
undergraduate students (f)
students (f)

Story 11 21
Fairy Tale 15 23
Fable 11 21
Poetry 4 5

Epic 2 4
Theater 1 0
Nurseries 1 4
Jokes 1 4
Riddles 0 3
Genres with a strong emphasis on description 1 1
and story
Special books written for children 1 1
Cartoons 1 5
Novels 0 7
Children's magazines and newspapers 0 4
Memoirs 0 1

When Table 4 is examined, when the opinions of the 2nd year students studying in the
child development department regarding the literary genres covered by children's literature are
examined, it is seen that fairy tales (f=15), story-stories (f=11) and fables (f=11) are the most
common, while riddles, novels, children's magazines, children's newspapers and memoirs are
not included. When the opinions of the 3rd year child development undergraduate students are
examined, it is seen that fairy tales (f=23), story-stories (f=21) and fables (f=21) are the most
common, while theater is not included among the students' opinions.

Child development undergraduate students' views on children's literature genres are
as follows:

C27 "Fables, fairy tales, and stories..."

C9 "Children's literature includes genres such as fables and fairy tales."

C24 "Fables, stories, fairy tales, nursery rhymes, riddles..."

C2 "I think children's literature is a genre that emphasizes description and storytelling."
T2 "Story..."

T13 "Fairy tales, stories, fables..."
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T8 "I think it includes stories, fables, and fairy tales."
T10 "I think it includes special books written for children."

The themes and codes generated based on undergraduate students' responses to the
interview question, "What do you think the characteristics of children's literature genres should
have?" are presented in Table 5.

Table 5.

Participants' Views on the Characteristics Children's Literature Genres Should Have

Theme Code f
It should encourage questioning 1
It should be educational 3
It should be developmentally appropriate 3
It should include adventure and curiosity 3
Content 2nd year It should use simple language 7
undergraduate It should avoid confusing elements 1
students It should be child-oriented 4
It should teach the child a lesson 1
Must be attractive 6
Must be sturdy and durable 1
Exterior Structure Must be illustrated 2
It should be clear, simple, and 21
understandable
It should stimulate imagination 2
Content 3rd year It should include visuals 12
undergraduate It should be entertaining 1
students It should be educational 2
It should be artistic 8
It should be appropriate for the child's 10
developmental level
The number of pages and font size must be 2
Exterior Structure appropriate
The visuals and content must be compatible 2

When Table 5 is examined, when the opinions of the 2nd year students studying in the
child development department regarding the characteristics that children's literature genres
should have are examined, it is seen that simple language should be used (f=7) and it should be
interesting (f=6) are included, while the 3rd year students are observed to have the expressions
that it should be clear, plain and understandable (f=21).

Child development undergraduate students' views on the characteristics that children's
literature genres should have are as follows:

C18 "It should be child-oriented and engaging.”

C8 "It should be simple language, a simple story. The imagination should be broad. It should be
written in a way that can be viewed and evaluated from many different perspectives. The works
should ultimately provide enjoyment for the child and also be useful in the classroom."

T24 "First of all, the language should be simple, the subject matter should be appropriate for the
child's age and cognitive development level, and the sentences, words, and pictures in the book
should complement each other."

T18 "It should have plain, simple language, easy-to-understand words, and plenty of pictures."
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The themes and codes created based on the undergraduate students' responses to the
research's interview question, "What do you think are the contributions of children's literature
to children?" are given in Table 6.

Table 6.

Participants' Views on the Contributions of Children's Literature to Children

Theme Code 2nd year 3rd year
undergraduate undergraduate
students (f) students (f)
Helping children make sense of the challenges they 1 2
face in life
Self-Discovery and Encouraging the child 1 1
Personal Development Changing the child's perspective 1 1
Enabling self-improvement 2 1
Developing the child's sense of curiosity 1 0
Instilling a love of boks 1 1
Encouraging empathy 9 16
Emotional Development Improving self-perception 0 1
and Empathy Improving self-expression skills 1 1
Imagination and Developing creativity 1 0
Creativity Developing imagination 3 3
Ensuring fun learning 2 3
Contributing to vocabulary 0 4
Improving reading skills 1 4
Language Development Instilling a love of reading 2 8
Providing listening skills 1 1
Supporting reading comprehension 1 0
Supporting the child's developmental areas 3 9

When Table 6 is examined, when looking at the opinions of 2nd grade students studying
in the child development department regarding the benefits of children's literature for children,
the expression "developing imagination" (f=9) is included, while among the opinions of 3rd
grade students, the expression "developing imagination" (f=16) is the most common.

Child development undergraduate students' views on the benefits of children's
literature for children are as follows:

C13 "It contributes to development, fosters curiosity, and increases imagination."

C12 "It fosters the development of empathy, strengthens imagination, and forms the basis for
acquiring the habit of reading books."

T24 "Imagination skills are strengthened, vocabulary expands, and reading skills increase..."

T4 "It helps establish a reading habit, provides the child with the concepts and training they want
to impart, and ensures that they don't become indifferent to books or feel alienated when they
start school."

The themes and codes created based on the undergraduate students' responses to the
interview question "If you took a children's literature course, how do you think this course
contributed to you?" are given in Table 7.
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Table 7.

Participants' Views on the Concept of Children's Literature

Theme Code f
Contributing to children 2
Professional Identifying appropriate books for children 13
Development and Extracting meaning from children's drawings 1
Field Knowledge Seeing the difference between literature and 2
children's literature
Identifying children's books 4
Writing children's books 2
Creativity and Critical Using tone of voice and facial expressions while 2
Thinking reading a book
Conveying emotions to children 1
Thinking like a child 4
Extracting meaning from a child's drawings 1
Personal Development I didn't fully understand the children's literature 1

course
| don't know 1

When Table 7 is examined, when looking at the opinions of 3rd grade students studying
in the child development department regarding the benefits of children's literature course, the
expression "being able to distinguish books suitable for children" (f=13) is included, but since
2nd grade students did not take the children's literature course, this question was not asked to
them.

Child development undergraduate students' opinions on the benefits of the children's
literature course are as follows:

C24 “When choosing storybooks for the behaviors | want to instill in children, | will be careful to
choose stories and tales that will convey the main emotion instilled in the most accurate and
successful way, considering their age, cognitive development level, comprehensibility of the
words, and the most accurate and effective way. | will also prioritize language games like rhymes
and riddles, paying attention to children's cognitive level and language development.”

C10 “I had the opportunity to review novels and stories written for children. They are mostly
designed to teach children lessons. They are works that will capture their attention and pique
their curiosity.”

C2 “I learned that there are different books for each age range and that people should read books
according to their children's age and development.”

C4 “Not every children's book today may convey the messages we want to convey to children.
Parents should read and review the book before reading it to a child. Furthermore, while reading
the book, we should focus on the book, maintain eye contact with children, and adjust our voice
tone accordingly.”

4. Discussion, Conclusion and Recommendations

According to the findings obtained regarding the concept of children's literature, it is
seen that among the statements of the students who did not take the course, there are
"imaginary world, learning by having fun, it should contribute to the development of the child",
while it is seen that the students who took the course include "it is opening to the world of
imagination, they are guide books for the child, it provides reading habits, it provides learning,
it is fantastic and adventure". When these statements are examined, it is striking that the
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statements of the students who took the course and those who did not take the course are
similar.

In the statements of the participants who took the children's literature course regarding
the types of children's literature, there are stories-stories, tales, fables, poems, epics, nursery
rhymes, jokes, riddles, descriptions and genres where stories are predominant, special books
written for children, cartoons, novels, children's magazines-newspapers, memoirs, while it is
seen that theater is not included. It is noteworthy that participants who did not take a children's
literature course stated that children's literature genres included story-story, tale, fable, poem,
epic, theater, nursery rhyme, joke, riddle, special books written for children, and cartoons, while
they did not express an opinion on novels, children's magazines-newspapers, memoirs,
descriptions, and genres where stories are predominant. However, it is noteworthy that there
is no category regarding "types where descriptions and stories are predominant and special
book genres written for children" among children's literature genres in the relevant literature.

When the participants' opinions on the features that children's literature genres should
have are examined, it is concluded that the content and external structure features of children's
literature are seen in the expressions "contributing to children's self-discovery and personal
development, supporting emotional development and empathy skills, revealing their
imagination and creativity, contributing to language development and vocabulary". In the study
of Gonen and Veziroglu (2013), it was stated that reading books to children is effective in their
developmental areas, while Kolag, Demir and Karadag (2012), Lwin (2016) and Hasirci (2017)
stated that children's books are used as educational tools in the classroom and that children's
books are effective in developing children's creativity and expression skills and in gaining reading
habits, similar to the study conducted in the studies in which teacher candidates evaluated
children's books. When the studies on children's literature in the literature are examined, it is
seen that they are conducted with teachers, teacher candidates and child development
undergraduate students (Cevik and Maldir, 2019; Kanat, 2020; Kayiran and Avci, 2023; Turan
and Ulutas, 2016; Ulusoy and Altun; 2018; Yakar, Yilmaz and Arslan, 2016; ince Samur, 2018). In
these studies, it is seen that teachers, teacher candidates and child development students have
sufficient knowledge about the external structure features of children's literature genres, but
they do not have sufficient knowledge in terms of internal structure features.

When the participants' views on the contributions of children's literature to children are
examined, it is concluded that they express that it contributes to children in terms of "self-
discovery and personal development, emotional development and empathy, imagination and
creativity, language development and vocabulary".The question about the contributions of the
children's literature course was asked to students who took the children's literature course, and
it was concluded that these students' views are in line with the development of professional
development and field knowledge, creativity and critical thinking skills and personal
development.

As a result of this research, it is striking that the awareness levels of undergraduate
students who do not take children's literature courses are similar to the awareness levels of
undergraduate students who take children's literature courses. When considered in general, it
is seen that child development undergraduate students are aware of the concept of children's
literature, children's literary genres, the features that literary genres should have and the
benefits they provide to children.

In the context of this research, it is recommended that research be conducted on the
opinions of child development undergraduate students on whether theoretical and practical
courses on children's literature should be given by field experts; and action research be
conducted on how students should benefit from children's literature genres.



1167

Ethics Committee Approval: Ethical permission was obtained from the institution (date-number
no) for this research.

Peer-review: Externally peer-review.

Author Contributions: The research, authorship, and publication of this article were conducted
by a single author.

Conflict of Interest: The author declare no potential conflicts of interest related to the research,
authorship and publication of this article.

Financial Disclosure: The author(s) has received no financial support for the research,
authorship and publication of this article.

Notice of Use of Artificial Intelligence: The author did not utilise any artificial intelligence tool
for the research, authorship and publication of this article.



1168

References

Achola, O. R., Gudo, C. 0., & Odongo, B. (2016). Implications of instructional materials oral
skills among early childhood learners in central zone, Kisumu County, Kenya.
International Journal of Educational Policy Research and Review, 3(2), 20-28.
http://dx.doi.org/10.15739/1JEPRR.16.004

Alan, Y. (2020). Turkce 0gretmeni adaylarinin ¢ocuk edebiyatina yonelik gorisleri.
Uluslararasi Egitim Arastirmacilari Dergisi, 3(2), 135-147.

Alan, Y., Hakiim, M., ve Bigcer, N. (2016). Cocuga gorelik ilkesi acisindan Cemal Sireya’ nin
aritmetik iyi, kuslar pekiyi adli eseri [Bildiri sunumu]. 1. Uluslararasi Sosyal Bilimler
Sempozyumu, Elazig, Tirkiye.

Akyol, H. (2006). Tiirkce ilk okuma yazma 6gretimi. Pegem Yayincilik.
Bas, B. (2015). Tiirkce Ogretimi Acisinda Cocuk Edebiyati. Pegem.

Biiytikkavas Kuran, $. Ve Ersozli, Z. N. (2009). Smmf Ogretmenlerinin Cocuk Edebiyatina
Iliskin Gériisleri. Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, V1(I), 1-17.
Campbell, S. C. (2014). Mysterious patterns: finding fractals in nature. Pennsylvania:

Honesdale.

Creswell, J. W. (2014). Nitel arastirma yontemleri (Nitel, Nicel ve Karma Yontem Yaklasimlari)
(S. B. Demir, Cev.). Egiten Kitap.

Demirel, S., ve Kokgli, Y. (2019). Richard Bach’in Marti adli eserinin c¢ocuga gorelik
baglaminda incelenmesi. Firat Universitesi Sosyal Bilimler Dergisi, 29(2), 149-161.
http://doi.org.10.18069/firatsbed.661315

Denzin, & Y. S. Lincoln (Eds.). Handbook of qualitative research (pp. 134- 164). Sage
Publications, Thousand Oaks, CA.

Galda, L., & Cullinan, B.E. (2006). Literature and the child. Belmont, CA: Wadsworth Thomson
Learning.

Gonen, M., Uludag, G., Findik Tanribuyurdu, E., ve Tufekgi, E. (2014), 0-3 yas cocuklarina
yonelik resimli cocuk kitaplarinin &zelliklerinin incelenmesi. Hacettepe Universitesi
Egitim Fakiiltesi Dergisi (H. U. Journal of Education), 29(1), 126-139.

Gonen, M., Karakus, H., Uysal, H. Kehgi, A., Ulutas, Z., ve Kahve, O. (2016). Resimli cocuk
kitaplarinin icerik ve resimleme 6zelliklerinin bazi degiskenler acisindan incelenmesi.
Hacettepe Universitesi Egitim Fakiiltesi Dergisi, 31(4), 724-735.
http://doi.org.10.16986/HUJE.2015014224

Gonen, M., ve Katranci, M. (2013). Cocuk edebiyati ve egitimi. Egiten Kitap.
Gulerylz, H. (2002). Cocuk edebiyati ve okuma kiiltiirii. Nobel Yayinlari.

Kan, O. (2011). Tirkce Ogretmenlerinin Cocuk Edebiyati ile ilgili Goriisleri Uzerine Nitel Bir
Arastirma. Ed. S. Sever, 3. Ulusal Cocuk ve Genglik Edebiyati Sempozyumu Bildiri Kitabi
(ss.109- 118). Ankara: Ankara Universitesi.

Karaca, G., ve Temizyirek, F. (2017). Sevim Ak’in dykilerinin ¢ocuga gorelik ilkesi agisindan
incelenmesi.  Bartin  Universitesi  Egitim  Fakiiltesi Dergisi, 6(1), 177-195.
http://doi.org.10.14686/buefad.263572

Karatay, H. (2011), Cocuk edebiyatinda bulunmasi gereken ozellikler, T. Simsek (Ed.),
Kuramdan Uygulamaya Cocuk Edebiyati, icinde. (1. Baski, ss. 77-125). Grafiker
Yayincihk.


http://dx.doi.org/10.15739/IJEPRR.16.004
http://doi.org.10.18069/firatsbed.661315
http://doi.org.10.16986/HUJE.2015014224
http://doi.org.10.14686/buefad.263572

1169

Kaval, N. (2000). Tiirk cocuk edebiyatinda Almanya imgesi. istanbul Giniversitesi.
Miles, M. B., & Huberman, M. A. (1994). Qualitative data analysis. London: Sage Publication.
Oguzkan, F. (2013). Cocuk edebiyati. (10. Baski). Ani Yayincilik.

Robson, C. (2015). Bilimsel arastirma yéntemleri- gercek diinya arastirmasi. (S. Cinkir, S., & N.
Demirkasimoglu). Ani Yayincilik.

Samur ince, A. O. (2018). Ogretmen adaylarinin ve &gretmenlerin ¢ocuk edebiyatina iliskin
gorisleri. Karaelmas Journal of Educational Science, 6, 231-243.

Saban, A., ve Ersoy, A. (2016). Egitimde nitel arastirma desenleri. Ani Yayincilik.
Sever, S. (2013). Cocuk ve edebiyat. Tudem Yayinlari.

Sever, S. (1995). Cocuk kitaplarinda bulunmasi gereken yapisal ve egitsel 6zellikler. Abece Egitim
ve Ekin ve Sanat Dergisi, 107, 14-15.

Sirin, M. R. (2007). Cocuk edebiyati ve okul 6ncesi egitim. Morpa Kultlr Yayinlari.
Stake, R. E. (2003). Case studies. In N. K.

Temizyirek, F. (2003). Tirkce o6gretiminde cocuk edebiyatinin énemi. TUBAR-XIII-/2003-
Bahar/

Turla, A., (2015). Okul 6ncesi dénemde ¢ocuk edebiyati. (2. basim). Hedef CS Basin Yayin.

Yildirnm, A., ve Simsek, H. (2016). Sosyal bilimlerde nitel arastirma yéntemleri (10. basim).
Seckin Yayincilik.

Yilmaz, O. (2016). Kurgusal nitelikli cocuk kitaplari ve karakter egitimi. Ana Dili Egitimi Dergisi,
4(3), 311. http://doi.org.10.16916/aded.36213

iletisim/Correspondence
Dr. Neslihan GOZUBUYUK HAZEN
nesligzbyk@gmail.com



http://doi.org.10.16916/aded.36213

