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Abstract: This study examines the extent to which behavioral problems and life satisfaction among adolescents are
explained by perceived parenting styles, and whether these relationships differ by gender. The research was conducted
with 606 high school students, using the “Youth Self-Report for Ages 11-18,” the “Parent Attitude Scale,” and the
“Multidimensional Student Life Satisfaction Scale.” Data were analyzed through multiple regression, ANOVA, t-tests, and
correlation analyses. Findings indicate that perceived paternal acceptance and psychological autonomy, as well as
maternal control, differ significantly by gender. Regarding behavioral problems, girls were more prone to internalizing
difficulties, whereas boys showed higher tendencies toward externalizing behaviors. Girls also reported higher life
satisfaction than boys. Perceived parental acceptance and maternal psychological autonomy were negatively associated
with behavioral problems. The predictive roles of parental acceptance, autonomy, and control on internalizing,
externalizing, and life satisfaction were examined both in the overall sample and separately for gender groups. For girls
and the overall sample, parental acceptance, maternal autonomy, and maternal control significantly predicted life
satisfaction, whereas for boys, only parental acceptance emerged as a significant predictor. The results highlight the
influence of perceived parenting on adolescents’ behavioral problems and life satisfaction, suggesting that interventions
should aim to strengthen positive parenting practices.
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Ergenlerde Davranis Problemleri ve Yasam Doyumunun Anne Baba Tutumlarina
Gore incelenmesi

Oz: Bu calisma, ergenlerde goriilen davranis sorunlari ve yasam doyumunun, algilanan anne-baba tutumlari tarafindan
hangi dizeyde aciklandigini ve bu iliskilerin cinsiyete gore degisip degismedigini incelemektedir. Arastirma, 606 lise
dgrencisi ile ylritilmis; veri toplamada “11-18 Yas Grubu Gengler igin Kendini Degerlendirme Olgegi”, “Anne-Baba
Tutum Olgegi” ve “Cok Boyutlu Ogrenci Yasam Doyumu Olgegi” kullaniimistir. Veriler coklu regresyonun yani sira ANOVA,
t-testi ve korelasyon analizleriyle degerlendirilmistir. Bulgular, 6zellikle babadan algilanan kabul ve psikolojik 6zerklik ile
anneden algilanan kontroliin cinsiyete gore farklilastigini gostermektedir. Cinsiyet agisindan, kizlarin icsellestirme,
erkeklerin ise digsallastirma problemlerine daha yatkin oldugu; kizlarin yasam doyumu diizeylerinin daha yiiksek oldugu
belirlenmistir. Anne-baba kabulli ve anneden algilanan psikolojik 6zerklik ile davranis sorunlari arasinda negatif iliskiler
bulunmustur. Arastirmada ebeveyn kabulli, 6zerklik ve kontroliin; i¢sellestirme, dissallastirma ve yasam doyumu
Uzerindeki yordayici rolleri genel 6érneklem ve cinsiyet gruplarinda ayri ayri incelenmistir. Kizlar ve genel grupta kabul,
anneden algilanan 6zerklik ve kontrol yasam doyumunu yordarken; erkeklerde yalnizca ebeveyn kabuli anlamli yordayici
olmustur. Sonuglar, algilanan ebeveyn tutumlarinin ergenlerin davranigsal sorunlari ve yasam doyumu Uzerinde énemli
etkileri oldugunu gostermekte ve miidahalelerde olumlu ebeveyn tutumlarinin desteklenmesini 6nermektedir.
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Introduction

The influence of parental attitudes on human behaviors, emotions, and thoughts has been the subject of numerous
research studies over the years. Behavioral problems can be considered a long-established topic that researchers have
been examining for years. Although societal norms, lifestyles, and parenting approaches have changed over the years,
the knowledge that parents have an impact on their children's behaviors has always persisted. Sometimes, minor issues
observed in childhood may become the subject of articles or books, while at other times, serious adult problems linked
to past childhood experiences have been studied by researchers for years. The context is crucial in studying behavioral
problems. Problematic behaviors are evaluated based on the age of the individual exhibiting the behavior, the conditions
they are in, and the frequency of the behavior (Austin & Sciarra, 2012; Nelson-Jones, 1991). Behavioral problems are seen
as reflections of inner conflicts (Yorikoglu, 1998). Behaviors that are not considered normal due to the circumstances
(Austin & Sciarra, 2012), behaviors that pose problems for the individual and their surroundings (Derman & Basal, 2013),
actions contrary to social norms and rules (Erden & Kargi, 2005; Giile¢ & Koroglu, 1998), and behaviors inappropriate for
the individual's age (Basar & Ozdemir, 2015) are described in the literature as behavioral problems, problematic
behaviors, or behavioral disorders. Behavioral problems are examined in two categories: internal and external behaviors.
Internal behaviors, which can be characterized as emotional states formed within the individual, include feelings of
inferiority, shyness, withdrawal, irritability, sensitivity, anxiety, fear, timidity, sadness, indifference, and inattention.
External behaviors, which are observable and often displayed outwardly by the individual, include disobedience, defiance,
anger, aggression, violence, distrust, jealousy, attention-seeking, coarse language, blaming attitudes, destructiveness,
harm-doing, and hyperactivity (Coleman, 1992). Individuals described as having internal behavioral disorders tend to
internalize their feelings, feeling more distressed than angry in response to their problems. These individuals, who prefer
solitude and act after prolonged decision-making processes, can easily experience feelings of shame, guilt, or regret
(Harwood et al., 2010). On the other hand, individuals exhibiting external behaviors are generally more sociable and often
display reactions characterized by anger and do not shy away from committing offenses. Children exhibiting these
uncontrolled behaviors typically conflict with authority in school and society (Center & Kemp, 2003).

Behavioral disorders are complex problems defined in psychiatric diagnostic systems such as ICD or DSM. The causes
of behavioral problems have been evaluated based on various factors, including the innate characteristics and
experiences of the individual (Algozzine, 1991), genetic, biochemical, or neurological factors (Gonzalez et al., 2004),
personality traits (Cloninger, 1986), biological, psychological, and social factors (Efron, 2005; Ozdogan, 1997; Yavas,
1996), inner experiences (Yoriikoglu, 1998), cognitive status (Cochran, 1999; Efron, 2005; Milich & Dodge, 1984; Seligman,
1999), social relationships (Herman et al., 2011; Webster-Stratton & Reid, 2004), and the quality of family relationships
or communication with family members (Bauer et al., 2004; Efron, 2005; Erden & Kargi, 2005; Geldard & Geldard, 2013;
Gonzalez et al., 2004; Hassoy & Cakici, 2012; Hogue et al., 2004; Kaplan & Sadock, 2004; Kesicioglu & Alisinanoglu, 2009;
Mihalopoulos et al., 2007; Ozdogan, 1997; Thompson & Rudolph, 1995; Webster-Stratton, 2011; Yavas, 1996; Yavuzer,
2001). Among these factors, the relationship of the individual with their family and parental attitudes play a significant
role. It is noteworthy that parental attitudes are the most frequently mentioned factor among the listed related variables.
Adolescence is a period characterized by the beginning of independent decision-making (Aydin, 2008), an increased sense
of loneliness (Oztiirk et al., 2006), and a rise in risky behaviors (Coleman & Hagell, 2007). While behavioral problems can
emerge at various stages of life, such as childhood, adolescence, or adulthood, childhood and adolescence are particularly
prevalent periods for behavioral disorders, making them more widely discussed in the literature. Adolescence is a critical
developmental period characterized by rapid biological, cognitive, and social changes (Steinberg, 2014). During this stage,
identity exploration, the need for autonomy, and increased emotional reactivity contribute to heightened vulnerability
to behavioral problems (Crone & Dahl, 2012). In particular, inconsistent or unsupportive parental attitudes may further
exacerbate these problems. Experiences during adolescence, influenced by both positive and negative experiences
accumulated during childhood, shape individuals’ reactions to future experiences. The family dynamics during
adolescence have a profound impact on the emotions, perceptions, thoughts, and behaviors that a child currently or will
feel in the future (Demirkaynak et al., 2006; Gazeloglu, 2000; Uyanik Balat, 2007; Yavuzer, 2010; Yesilyaprak, 2002; Yildiz
Bicakci, 2004; Zigler et al., 2008). Among the aforementioned variables, parental attitudes stand out as a particularly
worthy topic of investigation.

In this study, parental attitudes will be evaluated within the frameworks established by Baumrind (1971) and Maccoby
and Martin (1983). Baumrind is a pioneering figure in these approaches, and Maccoby and Martin (1983) expanded upon
Baumrind’s model (1971). Baumrind's model examines parental attitudes across four dimensions: parental control,
openness in communication, expectations for maturity, and care/support. Behaviors classified within these dimensions
are evaluated and interpreted based on how they manifest in three different types of parenting styles: authoritarian,
democratic, and permissive. Control relates to the roles of the child and parents in decision-making mechanisms within
a household. Parents may establish a control or authority-based relationship with their children or may alternatively
choose to grant them freedom. The element of control is present in democratic and authoritarian families, while it is
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either absent or low in permissive families (Baumrind, 1971). The dimension of openness in communication indicates
whether the relationships within the household are based on honesty and support. All elements that can be included in
communication, such as the words used between parents and children, gestures, honesty, and openness, can be
examined within this dimension. Open communication is observed in democratic and permissive families, while it is not
present in authoritarian families (Baumrind, 1971). The expectation of maturity reflects the extent to which a family trusts
and supports its child’s skills and competencies. This expectation is high in authoritarian and democratic families but low
in permissive families. The care/support dimension relates to the parents’ attitude in meeting their child’s needs. Warm
relationships are observed in democratic and permissive families, while authoritarian families exhibit a distant and cold
environment (Baumrind, 1971). The parental attitudes classified by Baumrind as authoritarian, democratic, and
permissive have been restructured by Maccoby and Martin (1983). In Maccoby and Martin’s model (1983), parents are
analyzed across four subdimensions—democratic, authoritarian, permissive, and neglectful—based on their attitudes
regarding sensitivity/acceptance/care and demandingness/control. Permissive parents typically tolerate their children’s
mistakes and are concerned about them, whereas neglectful parents completely ignore their children’s mistakes and
successes. Adolescence is inherently a challenging period for both the adolescent and their surroundings. Therefore,
accurately identifying behavioral problems associated with this period and effectively managing this problematic process
can be difficult. Failing to exhibit a consistent and effective attitude towards adolescent behavioral disorders that may
arise from various causes can lead to the exacerbation and permanence of these problems (Ogel & Aksoy, 2007). Just as
parental attitudes significantly influence an adolescent's behaviors, they also play a crucial role in their happiness. Given
that parental attitudes influence not only adolescents’ behavioral outcomes but also their emotional well-being, it is
equally important to consider how these attitudes relate to life satisfaction.

The concept of happiness, which can be found in the literature as subjective well-being, will be examined in this study
through its component of "life satisfaction." A person’s emotional responses, satisfaction, and life satisfaction are
components of subjective well-being (Diener et al., 1999). Feeling good, deriving satisfaction from life, and engaging in
activities that interest a person relate to subjective well-being (Diener, 2000). The cognitive aspect of subjective well-
being, which possesses both emotional and cognitive components, corresponds to the concept of life satisfaction (Argyle,
2001). A person's positive evaluation of their life, or their overall satisfaction with life, can be defined as life satisfaction.
Life satisfaction is evaluated through various theories concerning happiness and subjective well-being. According to one
of these theories, the goal theory, happiness arises from a person achieving their needs. The activity theory posits that
happiness is the result of activities that make one feel good. The bottom-up theory suggests that a happy life is a
composition of small happy moments, while the top-down theory claims that individuals predisposed to happiness
evaluate their experiences positively. The relational theory also states that happiness is contingent on personal
judgments, similar to the top-down theory. According to judgment theories, happiness is related to the satisfaction a
person feels when comparing their situation to other conditions (Diener, 1984). Subjective well-being, along with life
satisfaction as one of its components, has been the focus of many studies alongside parental attitudes (Dogan, 2006;
Shek, 1999; Young & Miller, 1995). Parental attitudes are considered a strong predictor of the happiness of adolescents
(Gilman & Huebner, 2006; Izzo et al., 2015; Zhao et al., 2015). Research indicates that children raised in authoritative
parenting styles exhibit higher levels of life satisfaction than those raised in authoritarian and permissive families (Huang
& Gove, 2015). Studies show that adolescents who feel supported and valued by their parents are more likely to
experience higher life satisfaction and happiness (Gilman & Huebner, 2006; Piko & Hamvai, 2010). This study will examine
the relationships between parental attitudes, behavioral problems, and life satisfaction among adolescents.

In this context, it is believed that parental attitudes significantly affect behavioral problems and life satisfaction among
adolescents. Based on this idea, the study will seek answers to the following questions:

1. Do parental attitudes predict behavioral problems in adolescents?

2 Do parental attitudes predict life satisfaction in adolescents?

3 Do behavioral problems predict life satisfaction in adolescents?

4. Is there a significant relationship between behavioral problems and parental attitudes in adolescents?
5 Is there a significant relationship between life satisfaction and parental attitudes in adolescents?

6 Is there a significant relationship between behavioral problems and life satisfaction in adolescents?

This study seeks to advance existing research by concurrently examining the predictive and correlational roles of
perceived parental acceptance, psychological autonomy, and control in relation to both behavioral problems and life
satisfaction among adolescents. By exploring gender-specific patterns and analyzing maternal and paternal attitudes
separately, the study offers a more nuanced understanding of how parenting dynamics shape adolescents’ emotional
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and behavioral outcomes. In doing so, it provides a distinct contribution to the literature and serves as a practical resource
for professionals and researchers in the field of child and adolescent mental health.

Method
Research Model

This research is a descriptive study of a relational screening type aimed at examining the relationships between
adolescents attending high school and the attitudes they perceive from their mothers and fathers, behavioral problems,
and life satisfaction. The dependent variables of the research are behavioral problems (internalized and externalized
behaviors) and life satisfaction. The independent variables are perceived acceptance/interest, psychological autonomy,
and control from parents.

Research Group

The research group consists of 606 students from the 9th, 10th, 11th, and 12th grades of high schools in the central
districts of Adana (Gukurova, Seyhan, Yiregir, and Sarigam) during the 2016-2017 academic year. Of the students, 396
are female (65.3%), and 210 are male (34.7%). The students are aged between 14 and 19, with an average age of 16.54
(SD=1.01). Among the students, 106 (17.5%) are in the 9th grade, 159 (26.2%) in the 10th grade, 183 (30.2%) in the 11th
grade, and 158 (26.1%) in the 12th grade. Of the participating students' mothers, 32.2% are primary school graduates,
making this group the largest percentage within the sample. Only 14% of the students’ mothers are university graduates,
and 1.9% have a master's or doctorate degree. For the fathers, 27.6% are high school graduates, representing the largest
percentage within the sample, while 25.4% are university graduates, and 3.5% have a master's or doctorate degree.

Data Collection Tools
Youth Self-Report (YSR/11-18)

The Youth Self-Report for ages 11-18 was developed by Edelbrock and Achenbach (1984) to standardly assess
problem behaviors based on self-reports from adolescents in this age group (Achenbach, 1991). The scale consists of 112
items measuring problem behaviors. Items are marked based on the frequency of occurrence in the last six months as
"not true" (0), "sometimes or a little true" (1), "very or often true" (2), and the items are grouped into various subscales.
From the total items, two separate behavioral symptom scores, labeled Internalization and Externalization, are obtained.
The "Internalization" group includes scores from the Social Withdrawal, Somatic Problems, and Anxiety/Depression
subscales, while the "Externalization" group consists of scores from the Delinquent Behavior and Aggressive Behavior
subscales. The scale also includes subscales for Social Problems, Thought Problems, and Attention Problems, contributing
to the Total Problem score. High scores indicate greater problem behavior severity. The Turkish validity and reliability
study of the scale was conducted by Erol and colleagues (Erol et al., 1998). The internal consistency coefficients were
found to be .80 for Internalization, .81 for Externalization, and .89 for Total Problems. The test-retest reliability of the
scale was calculated by administering it twice to 60 adolescents one week apart, yielding a test-retest reliability of .82 for
Total Problems (Erol et al., 1998).

Parental Attitude Scale (PAS)

The Parental Attitude Scale was developed by Lamborn, et al. (1991) and adapted into Turkish by Yilmaz (2000). The
scale consists of three subscales: acceptance/interest, control/supervision, and psychological autonomy. PAS has 26
items, of which 18 are rated on a 4-point Likert scale (4 = very similar, 1 = not similar at all). The results of the exploratory
factor analysis conducted on the Turkish version of the scale indicate that it exhibits a similar structure to the original
version. The Cronbach’s Alpha internal consistency coefficients were calculated as .72 for acceptance/interest, .76 for
control/supervision, and .82 for psychological autonomy (Yilmaz, 2000). Musaagaoglu (2004) also examined the validity
and reliability analysis of the scale and its factor structure, asking participants to complete separate PAS forms for
mothers and fathers. A significant positive correlation was found between the mother and father forms (r = .87, p < .01).
Positive significant correlations were obtained for the acceptance/interest subscale (r = .80, p < .01) and the
control/supervision subscale (r = .85, p < .01) between the mother and father forms. In this study, students were asked
to fill out the measurement tool separately for their parents. Within the scope of this study, Cronbach's alpha internal
consistency coefficients were calculated for the Parental Attitude Scale. The results are as follows: the internal
consistency coefficient was .65 for the acceptance/involvement subscale, .77 for the control/supervision subscale, and
.66 for the psychological autonomy subscale.

Multidimensional Student Life Satisfaction Scale (MSLSS)

Developed by Huebner (1994), the original form of the Multidimensional Student Life Satisfaction Scale consists of a
total of 40 items, including 10 negative items. MSLSS provides a general life satisfaction score along with scores obtained
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from five dimensions (family, friends, school, environment, self). High scores from the scale indicate increased life
satisfaction. The scale items are answered based on four options: (1) never, (2) sometimes, (3) often, (4) always. The
Turkish adaptation of the scale was done by Civitci (2007). The factor analysis results on the Turkish form of MSLSS
confirmed that the structure supported the five dimensions of the original form. As a result of the rotation process in the
analysis, four items from the original form were removed, resulting in a scale with five factors and a total of 36 items.
The total variance explained by the five factors is 44.50%. The correlations between the subscale scores of MSLSS range
from .19 to .40, while the correlations with the total score range from .59 to .72. The Cronbach's alpha coefficients were
found to be .75 for the environment subscale, .70 for the self subscale, .85 for the friends subscale, .76 for the school
subscale, .74 for the family subscale, and .87 for the total score. The internal consistency of the Multidimensional
Students’ Life Satisfaction Scale, as indicated by Cronbach’s alpha coefficients, was calculated as .74 for the “friends”
subscale, .75 for the “school” subscale, .76 for the “environment” subscale, .73 for the “family” subscale, .76 for the “self”

subscale, and .75 for the total life satisfaction score.
Data Collection

Secondary education institutions to be sampled were determined, necessary permissions were obtained, and then
the implementation was carried out. Before starting the data collection process, necessary information was provided to
the administrators of the selected schools, and after preliminary discussions with school psychological counselors, the
day of implementation was decided. The applications were conducted on the designated days and during the specified
class hours. During the implementation, the importance of the collected data was emphasized, and it was highlighted
that the responses should be sincere and contain accurate information. The applications, including providing the
necessary information to students, lasted approximately 90 minutes. Prior to data collection, approval was obtained from
the university's ethics committee, and all procedures were carried out in accordance with ethical standards.

Data Analysis

Initially, basic statistical analyses were applied to the collected data, followed by the necessary analyses. Pearson
Product-Moment Correlation Coefficients were calculated to determine the relationships among behavioral problems,
life satisfaction, and perceived parental attitudes in adolescents. Additionally, Linear Regression Analysis was used to
identify how perceived parental attitudes predict behavioral problems and life satisfaction in adolescents. Analyses were
conducted separately for male and female high school students. Before performing regression analyses, the dataset was
examined to ensure that it met the assumptions of normality and linearity for linear regression analysis, and it was found
that the dataset met the assumptions for regression analysis. Mahalanobis distance values were calculated for each
student, and these values were examined using the criterion p <.001 [X?(7) = 24.32], revealing that there were no outliers
that could undermine the assumptions of "linearity" and "normality." Furthermore, when tolerance and variance inflation
factor (VIF) values were examined, it was found that there were no issues with multicollinearity.

Findings
The findings obtained from the statistical analyses of the data collected in this section are presented below according

to the sequence of the research questions.

Findings Regarding the Scores Obtained from the Measurement Tools Used in the Research Based on Students’
Gender

A one-way analysis of variance (ANOVA) was conducted to determine whether high school students’ scores on
perceived acceptance from parents, psychological autonomy, control, internalizing and externalizing problems, and life
satisfaction differed based on gender. The results are presented in Table 1.

Table 1.
ANOVA Test Results of Students’ Scores from the Parental Attitude Scale, 11-18 Year-Old Youth Self-Assessment Scale,
and Multidimensional Life Satisfaction Scale Based on Gender

Gender N X Ss F

Girl 396 28.18 4.85
A -Moth 1.

ceeptance-Mother Boy 210 27.63 4.58 80

Girl 396 24.46 6.34 *
Acceptance-Father Boy 210 25.97 581 8.21
Psychological Autonomy Girl 396 22.58 5.23 1.89
Mother Boy 210 23.18 4.83 ’
Psychological Autonomy Girl 396 19.95 5.05 16.01%*
Father Boy 210 21.73 5.51 '
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Girl 396 25.13 6.30

Control-Mother Boy 210 21.07 6.33 56.77**
Control-Father Sgr\l/ 222 2451;8 gig .810
Internalization S;r:/ 251)2 i;gi 20926 11.11%*
Externalization g;r\I/ iig 1333 25592 16.39**
Life Satisfaction g(';\'/ iig 13;3 igg 9.49*

As seen in Table 1, it was found that students' scores on the subscales of perceived acceptance from fathers (F(1, 605)
=8.21, p<.01), psychological autonomy (F(1, 605) = 16.01, p<.001), and perceived control from mothers (F(1, 605) = 56.77,
p<.001) significantly differed by gender. Male students perceived more acceptance and psychological autonomy from
their fathers compared to female students, while female students perceived more control from their mothers than male
students.

When examining Table 1, it is observed that students’ internalizing (F(1, 605) = 11.11, p<.001), externalizing problems
(F(1, 605) = 16.39, p<.001), and life satisfaction scores (F(1, 605) = 9.49, p<.01) significantly differed based on gender.
Internalizing problem scores were higher among female students, while externalizing problem scores were higher among
male students. Additionally, female students had higher life satisfaction scores compared to male students.

Relationships Between Perceived Acceptance, Psychological Autonomy, Control, Internalizing, Externalizing
Problems, and Life Satisfaction

A correlation analysis was conducted to examine the relationships between perceived acceptance, psychological
autonomy, and control from parents and internalizing, externalizing problems, and life satisfaction among high school
students. Table 2 presents the arithmetic means, standard deviation values, and correlation coefficients among the
variables.

As seen in Table 2, there are significant negative relationships between both perceived acceptance from mothers and
fathers and internalizing (respectively, -.22 and -.27) and externalizing (respectively, -.19 and -.15) problems. Significant
relationships were found between perceived acceptance from mothers and overall life satisfaction (.46), and between
perceived acceptance from fathers and overall life satisfaction (.30).

When examining the correlation coefficients between perceived psychological autonomy from parents and
internalizing and externalizing problems, it was found that there were significant negative relationships between
perceived psychological autonomy from mothers and internalizing and externalizing problems (respectively, -.25 and -
.18). It was determined that perceived psychological autonomy from fathers had a significant negative relationship with
externalizing problems at a level of -.09, but no significant relationship with internalizing problems. A positive and
significant relationship was found between perceived psychological autonomy from mothers and life satisfaction (.14),
while no significant relationship was observed between perceived psychological autonomy from fathers and life
satisfaction.

Table 2.
Relationships Between Perceived Acceptance, Psychological Autonomy, and Control from Parents and Internalizing,
Externalizing Problems, Life Satisfaction, and Descriptive Values

Accep- Accep.- Psy.Auto-  Psy.Auto- Control- Control- Internal External Life
M F. M F M F Satis.
AMccepta”ce' - EYARE 002 -.03 10* 08 -22%FF _1gExE ApExx
Acceptance-F - -.02 -.28%** -.03 27%* S 27¥%Ek _5kEx ZOkx*
Psy.Auto-M - A9XxE 18%** .05 - 25%*x @Kk 4%
Psy.Auto-F - .09* 23xE* -.05 -.09* .02
Control-M - ApEr* .03 S 23¥F* ek
Control-F - -.03 -.09* 4%
X 27.99 24.98 22.22 24.43 26.2 24.96 20.64 15.03 109.96
Ss 4.76 6.21 5.10 5.28 4.85 5.12 10.13 9.21 13.24
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Not. (1) Psy.Auto = Psychological Autonomy, M=Mother, F=Father, Accep=Acceptance, Satis=Satisfaction
(2) *p<.05, **p<.01, ***p<.001

When examining Table 2, it is observed that perceived control from mothers and fathers is not significantly related to
internalizing problems, but there are significant negative correlations with externalizing problems (respectively, -.23 and
-.09). Significant relationships were also found between perceived control from mothers and fathers and life satisfaction
scores, at levels of .16 and .14, respectively.

Findings on Perceived Acceptance, Psychological Autonomy, and Control from Parents as Predictors of Internalizing
Problems

Regression analyses were conducted to determine the extent to which the dimensions of the Parental Attitude Scale
(acceptance/interest, psychological autonomy, control/monitoring) predict high school students’ internalizing problems.
These analyses were performed first on the entire sample, and then separately for female and male students. The
regression analysis results for the entire sample are presented in Table 3.

Table 3.
Regression Analysis on the Prediction of Internalizing Problems (Entire Sample)

Predictive Variables B Std.Error Beta t
Constant 47.14 4.02 - 11.72%*
Acceptance-M -.30 .09 -.14 -3.28*
Acceptance-F -.36 .07 -.22 -4,98*
Psy.Auto-M -.50 .09 -.25 -5.64*
Psy.Auto-F .04 .09 -.02 42
Control-M -06 .10 -.03 -.61
Control-F .10 .09 .05 1.09
R=.39 AR?*=.14
F(6.599)=17.56 p=.000

* p<.001

As seenin Table 3, the dimensions of perceived acceptance/interest, psychological autonomy, and control/monitoring
from parents significantly explain internalizing problems in high school students (AR?=.14, p<.000). Together, these six
variables explain 14% of the total variance in internalizing problems. According to the standardized regression
coefficients, the relative importance of the predictor variables on internalizing problems is as follows: perceived
psychological autonomy from mothers (R= -.25), perceived acceptance/interest from fathers (R= -.22), perceived
acceptance/interest from mothers (R= -.14), perceived control/monitoring from fathers (B= .05), perceived
control/monitoring from mothers (R= -.03), and perceived psychological autonomy from fathers (B= -.02). When
examining the t-test results regarding the significance of the regression coefficients, it is seen that perceived
acceptance/interest from mothers (t=-3.28, p<.001), perceived acceptance/interest from fathers (t=-4.98, p<.001), and
perceived psychological autonomy from mothers (t= -5.64, p<001) are significant predictors of internalizing problems.
Perceived psychological autonomy from fathers (t=.42, p>.05), perceived control/monitoring from mothers (t=-061,
p>.05), and perceived control/monitoring from fathers (t=1.09, p>.05) are not significant predictors of internalizing
problems.

Findings on Perceived Acceptance, Psychological Autonomy, and Control from Parents as Predictors of Female
Students’ Internalizing Problems

The results of the regression analysis conducted to determine the extent to which the dimensions of the Parental
Attitude Scale (acceptance/interest, psychological autonomy, control/monitoring) predict internalizing problems among
female students are presented in Table 4.

Table 4.
Regression Analysis on the Prediction of Internalizing Problems in Female Students

Predictive Variables B Std.Error Beta t
Constant 54.95 4.89 - 11.24*
Acceptance-M -.39 .10 -.19 -3.77*
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Acceptance-F -.32 .09 -.20 -3.70*
Psy.Auto-M -.45 A1 -23 -4.13*
Psy.Auto-F -.05 12 -.03 -.47
Control-M -16 12 -.08 -1.32
Control-F .05 12 .02 .40

R=.41AR’=.16 F(6.389)=13.36  p=.000

*p<.001

As seenin Table 4, the dimensions of perceived acceptance/interest, psychological autonomy, and control/monitoring
from parents significantly explain internalizing problems in female students (AR?=.16, p<.000). Together, these six
variables explain 16% of the total variance in internalizing problems. According to the standardized regression
coefficients, the relative importance of the predictor variables on internalizing problems is as follows: perceived
psychological autonomy from mothers (R= -.23), perceived acceptance/interest from fathers (R= -.20), perceived
acceptance/interest from mothers (B= -.19), perceived control/monitoring from mothers (R= -.08), perceived
psychological autonomy from fathers (B=-.03), and perceived control/monitoring from fathers (B=.02). When examining
the t-test results regarding the significance of the regression coefficients, it is seen that perceived acceptance/interest
from mothers (t=-3.77, p<.001), perceived acceptance/interest from fathers (t=-3.70, p<.001), and perceived
psychological autonomy from mothers (t=-4.13, p<.001) are significant predictors of internalizing problems. Perceived
psychological autonomy from fathers (t=-.47, p>.05), perceived control/monitoring from mothers (t=-1.32, p>.05), and
perceived control/monitoring from fathers (t=.40, p>.05) are not significant predictors of internalizing problems.

Findings on Perceived Acceptance, Psychological Autonomy, and Control from Parents as Predictors of Male
Students’ Internalizing Problems

The results of the regression analysis conducted to determine the extent to which the dimensions of the Parental
Attitude Scale (acceptance/interest, psychological autonomy, control/monitoring) predict internalizing problems among
male students are presented in Table 5.

Table 5.
Regression Analysis on the Prediction of Internalizing Problems in Male Students

Predictive Variables B Std.Error Beta t
Constant 36.25 7.25 - 5.0%*
Acceptance-M -.08 17 -.04 -.496
Acceptance-F -.44 14 -.25 -3.2%
Psy.Auto-M -.61 .16 -.29 -3.88**
Psy.Auto-F .09 14 .05 .68
Control-M 13 17 .06 .76
Control-F .16 .15 .08 1.03

R=.39AR2=.13  F(6.203)=6.03p=.000
*p<.01, **p<.001

Asseenin Table 5, the dimensions of perceived acceptance/interest, psychological autonomy, and control/monitoring
from parents significantly explain internalizing problems in male students (AR?=.13, p<.000). Together, these six variables
explain 13% of the total variance in internalizing problems. According to the standardized regression coefficients, the
relative importance of the predictor variables on internalizing problems is as follows: perceived psychological autonomy
from mothers (B=-.29), perceived acceptance from fathers (B= -.25), perceived control/monitoring from fathers (R=.08),
perceived control/monitoring from mothers (8=.06), perceived psychological autonomy from fathers (8=.05), and
perceived acceptance/interest from mothers (B= -.04). When examining the t-test results regarding the significance of
the regression coefficients, it is seen that perceived acceptance/interest from fathers (t=-3.2, p<.01) and perceived
psychological autonomy from mothers (t=-3.88, p<.001) are significant predictors of internalizing problems in male
students. Perceived acceptance/interest from mothers (t=-.496, p>.05), perceived psychological autonomy from fathers
(t=.68, p>.05), perceived control/monitoring from mothers (t=.76, p>.05), and perceived control/monitoring from fathers
(t= 1.03, p>.05) are not significant predictors of internalizing problems in male students.
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Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of Externalizing
Problems in High School Students

To determine the extent to which externalizing problems in high school students are predicted by the dimensions of
the Parental Attitudes Scale—acceptance/involvement, psychological autonomy, and control/supervision—regression
analyses were conducted first on the entire sample and then separately for male and female students. The results of the
regression analysis for the entire sample are presented in Table 6.

Table 6.
Regression Analysis on the Prediction of Externalizing Problems (Entire Sample)

Predictive Variables B Std.Error Beta t
Constant 42.74 3.77 - 11.34***
Acceptance-M -.24 .08 -13 -2.95%*
Acceptance-F -17 .07 -11 -2.42*
Psy.Auto-M -.32 .08 -.18 -3.84***
Psy.Auto-F -.09 .08 -.05 -1.11
Control-M -.28 .09 -.15 -3.04**
Control-F .007 .09 .00 .08
R=.31 AR?=.09 F(6.599)=10.69  p=.000

*p<.05, ** p<.01, ***p<.001

When Table 6 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain externalizing problems in high school students (AR?
=.09, p <.000). Together, these six variables account for 9% of the total variance in externalizing problems. According to
the standardized regression coefficients, the relative importance of the predictor variables on externalizing problems is
as follows: perceived psychological autonomy from the mother (B = -.18), perceived control/supervision from the mother
(R = -.15), perceived acceptance/involvement from the mother (R = -.13), perceived acceptance/involvement from the
father (B = -.11), perceived psychological autonomy from the father (B = -.05), and perceived control/supervision from
the father (B = .00). Based on the significance of the regression coefficients from the t-test results, it was found that
perceived maternal acceptance/involvement (t = -2.95, p <.01), perceived paternal acceptance/involvement (t =-2.42, p
<.05), perceived maternal psychological autonomy (t = -3.84, p <.001), and perceived maternal control/supervision (t =
-3.04, p < .01) were significant predictors of externalizing problems. Perceived paternal psychological autonomy (t = -
1.11, p > .05) and perceived paternal control/supervision (t = .08, p > .05) were not significant predictors of externalizing
problems.

Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of Externalizing
Problems in Female Students

To determine the extent to which externalizing problems in female students are predicted by the dimensions of the
Parental Attitudes Scale, a regression analysis was conducted, and the results are presented in Table 7.

Table 7.
Regression Analysis on the Prediction of Externalizing Problems in Female Students

Predictive Variables B Std.Error Beta t
Constant 45.93 4.26 - 10.78***
Acceptance-M -.32 .09 -.18 -3.56***
Acceptance-F -.15 .07 -11 -2.01*
Psy.Auto-M -.26 .09 -.16 -2.71%*
Psy.Auto-F -.09 .10 -.05 -.84
Control-M -31 .10 -.18 -2.996**
Control-F -11 .10 -.07 -1.11

R=.39AR?=.14 F(6.389)=11.33  p=.000

*p<.05, ** p<.01, ***p<.001
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When Table 7 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain externalizing problems in female students (AR? =
.14, p <.000). Together, these six variables account for 14% of the total variance in externalizing problems. According to
the standardized regression coefficients, the relative importance of the predictor variables on externalizing problems is
as follows: perceived maternal acceptance (B = -.18), perceived maternal control/supervision (8 = -.18), perceived
maternal psychological autonomy (R = -.16), perceived paternal acceptance/involvement (R = -.11), perceived paternal
control/supervision (B =-.07), and perceived paternal psychological autonomy (R = -.05). Based on the significance of the
regression coefficients from the t-test results, it was found that perceived maternal acceptance/involvement (t = -3.56,
p < .001), perceived paternal acceptance/involvement (t = -2.01, p < .05), perceived maternal psychological autonomy (t
= -2.71, p < .01), and perceived maternal control/supervision (t = -2.996, p < .01) were significant predictors of
externalizing problems in female students. Perceived paternal psychological autonomy (t = -.84, p > .05) and perceived
paternal control/supervision (t = -1.11, p > .05) were not significant predictors of externalizing problems in female
students.

Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of Externalizing
Problems in Male Students

To determine the extent to which externalizing problems in male students are predicted by the dimensions of the
Parental Attitudes Scale, a regression analysis was conducted, and the results are presented in Table 8.

Table 8.
Regression Analysis on the Prediction of Externalizing Problems in Male Students

Predictive Variables B Std.Error Beta t
Constant 28.10 7.41 - 3.79%**
Acceptance-M .06 17 .03 .38
Acceptance-F -.32 14 -.19 -2.34%
Psy.Auto-M -44 .16 =21 -2.72%%
Psy.Auto-F -.007 14 -.00 -.05
Control-M -.01 .18 -.01 -.10
Control-F .24 .16 12 1.52

R=.29 AR?=.06 F(6.203)=3.05 p=.007
*p<.05, ** p<.01, ***p<.001

When Table 8 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain externalizing problems in male students (AR? = .06,
p < .000). Together, these six variables account for 6% of the total variance in externalizing problems. According to the
standardized regression coefficients, the relative importance of the predictor variables on externalizing problems is as
follows: perceived maternal psychological autonomy (B = -.21), perceived paternal acceptance/involvement (8 = -.19),
perceived paternal control/supervision (B = .12), perceived maternal acceptance/involvement (8 = .03), perceived
maternal control/supervision (B = -.01), and perceived paternal psychological autonomy (R = -.00). Based on the
significance of the regression coefficients from the t-test results, it was found that perceived paternal
acceptance/involvement (t = -2.34, p < .05) and perceived maternal psychological autonomy (t = -2.72, p < .01) were
significant predictors of externalizing problems in male students. Perceived maternal acceptance/involvement (t = .38, p
> .05), perceived paternal psychological autonomy (t = -.05, p > .05), perceived maternal control/supervision (t = -.10, p
> .05), and perceived paternal control/supervision (t = 1.52, p > .05) were not significant predictors of externalizing
problems in male students.

Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of General Life
Satisfaction in High School Students

To determine the extent to which general life satisfaction in high school students is predicted by the dimensions of
the Parental Attitudes Scale—acceptance/involvement, psychological autonomy, and control/supervision—regression
analyses were conducted first on the entire sample and then separately for male and female students. The results of the
regression analysis for the entire sample are presented in Table 9.
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Table 9.
Regression Analysis on the Prediction of General Life Satisfaction (Entire Sample)

Predictive Variables B Std.Error Beta t

Constant 52.86 4.89 - 10.81%**
Acceptance-M 1.05 A1 .38 9.77**
Acceptance-F .34 .09 .16 3.86**
Psy.Auto-M .39 A1 .15 3.60**
Psy.Auto-F .03 11 .01 .28
Control-M .34 12 12 2.88*
Control-F .02 11 .008 .18

R=.51 AR?=26  F(6.599)=35.88  p=.000
*p<.01, **p<.001

When Table 9 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain general life satisfaction in high school students (AR?
=.26, p < .000). Together, these six variables account for 26% of the total variance in life satisfaction. According to the
standardized regression coefficients, the relative importance of the predictor variables on life satisfaction is as follows:
perceived maternal acceptance/involvement (B = .38), perceived paternal acceptance/involvement (R = .16), perceived
maternal psychological autonomy (R = .15), perceived maternal control/supervision (R = .12), perceived paternal
control/supervision (R = .008), and perceived paternal psychological autonomy (R = .01). Based on the significance of the
regression coefficients from the t-test results, it was found that perceived maternal acceptance/involvement (t =9.77, p
<.001), perceived paternal acceptance/involvement (t = 3.86, p < .001), perceived maternal psychological autonomy (t =
3.60, p < .001), and perceived maternal control/supervision (t = 2.88, p < .01) were significant predictors of life
satisfaction. Perceived paternal psychological autonomy (t = .28, p > .05) and perceived paternal control/supervision (t =
.18, p > .05) were not significant predictors of life satisfaction.

Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of Life Satisfaction
in Female Students

To determine the extent to which life satisfaction in female students is predicted by the dimensions of the Parental
Attitudes Scale, a regression analysis was conducted, and the results are presented in Table 10.

Table 10.
Regression Analysis on the Prediction of Life Satisfaction in Female Students

Predictive Variables B Std.Error Beta t
Constant 54.30 5.91 - 9.18**
Acceptance-M 1.03 13 .38 8.20**
Acceptance-F 31 .10 .15 2.93*
Psy.Auto-M .45 13 .18 3.47**
Psy.Auto-F -.08 14 -.03 -.57
Control-M .38 14 .15 2.68*
Control-F .07 14 .02 .46
R=.54 AR2=.28 F(6.389)=26.52  p=.000

*p<.01, **p<.001

When Table 10 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain life satisfaction in female students (AR? = .28, p <
.000). Together, these six variables account for 28% of the total variance in life satisfaction. According to the standardized
regression coefficients, the relative importance of the predictor variables on life satisfaction is as follows: perceived
maternal acceptance/involvement (R = .38), perceived maternal psychological autonomy (B = .18), perceived maternal
control/supervision (B = .15), perceived paternal acceptance/involvement (8 = .15), perceived paternal psychological
autonomy (R = -.03), and perceived paternal control/supervision (8 = .02). Based on the significance of the regression
coefficients from the t-test results, it was found that perceived maternal acceptance/involvement (t = 8.20, p < .001),
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perceived paternal acceptance/involvement (t = 2.93, p < .01), perceived maternal psychological autonomy (t = 3.47, p <
.001), and perceived maternal control/supervision (t = 2.68, p < .01) were significant predictors of life satisfaction in
female students. Perceived paternal psychological autonomy (t =-.57, p > .05) and perceived paternal control/supervision
(t=.46, p >.05) were not significant predictors of life satisfaction in female students.

Findings on Perceived Parental Acceptance, Psychological Autonomy, and Control as Predictors of Life Satisfaction
in Male Students

To determine the extent to which life satisfaction in male students is predicted by the dimensions of the Parental
Attitudes Scale, a regression analysis was conducted, and the results are presented in Table 11.

Table 11.
Regression Analysis on the Prediction of Life Satisfaction in Male Students

Predictive Variables B Std.Error Beta t
Constant 58.27 9.07 - 6.42%*
Acceptance-M .95 21 .33 4.54**
Acceptance-F .51 17 .22 2.97*
Psy.Auto-M .29 .20 A1 1.49
Psy.Auto-F .09 .18 .04 .51
Control-M .15 21 .05 .69
Control-F -.10 .19 -.04 -.53

R=.48AR%=.20 F(6.203)=9.997 p=.000
*p<.01, **p<.001

When Table 11 is examined, it can be seen that the dimensions of perceived parental acceptance/involvement,
psychological autonomy, and control/supervision significantly explain life satisfaction in male students (AR? = .20, p <
.000). Together, these six variables account for 20% of the total variance in life satisfaction. According to the standardized
regression coefficients, the relative importance of the predictor variables on life satisfaction is as follows: perceived
maternal acceptance/involvement (B = .33), perceived paternal acceptance/involvement (R = .22), perceived maternal
psychological autonomy (B = .11), perceived maternal control/supervision (B = .05), perceived paternal psychological
autonomy (B = .04), and perceived paternal control/supervision (B = -.04). Based on the significance of the regression
coefficients from the t-test results, it was found that perceived maternal acceptance/involvement (t = 4.54, p <.001) and
perceived paternal acceptance/involvement (t = 2.97, p < .01) were significant predictors of life satisfaction in male
students. Perceived maternal psychological autonomy (t = 1.49, p > .05), perceived paternal psychological autonomy (t =
.51, p > .05), perceived maternal control/supervision (t = .69, p > .05), and perceived paternal control/supervision (t = -
.53, p >.05) were not significant predictors of life satisfaction in male students.

Discussion, Conclusion, and Recommendations

In this study, the attitudes perceived separately by high school students from their mothers and fathers, behavior
problems, and life satisfaction were evaluated based on gender. Parental attitudes were examined in terms of
acceptance, psychological autonomy, and control dimensions, which are explained in detail in the literature covered in
the research. Behavior problems were examined in two groups as internalizing and externalizing behaviors. According to
the gender-based analyses conducted in the study, students' perceptions of acceptance and psychological autonomy
from their fathers and control from their mothers showed significant differences based on gender. Male students
perceived more acceptance and psychological autonomy from their fathers than female students. The high levels of
autonomy and acceptance in boys, as measured by the parental attitude scale, can be explained by gender perceptions.
It can be said that gender-based behaviors, physiological and psychological tendencies, and social factors are influential
in the higher acceptance of male children by their fathers. On the other hand, female students perceived higher control
from their mothers compared to male students.

Findings indicating that parental control is higher on daughters than on sons are common in many studies (Aksoy et
al. 2008; Laird et al., 2003; Richards et al., 2004). In the traditional family model, where role distribution within the family
is defined as household chores and earning money, the mother's taking on more responsibility in child-rearing may result
in mothers adopting a more controlling attitude than fathers. Additionally, because women are assigned a specific role
in society and are expected to behave accordingly, it can be thought that girls are guided in a more restrictive and rule-
bound manner. When behavior problems were examined based on gender, it was found that female students exhibited
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more internalizing problems, while male students exhibited more externalizing problems than females. Caspi et al. (1995)
reported that internal behaviors are less common among boys. The Turkish Mental Health Profile Report, compiled by
Erol et al. (1998), also indicates that internalizing behaviors are more frequently observed in girls, while externalizing
behaviors are more common in boys. Data from the Turkish Mental Health Profile Report on children aged 4-18 showed
that the proportion of mothers who describe their sons as problematic is higher than those describing their daughters as
such. In terms of behavior problems, internalizing behaviors are more common in girls, while externalizing behaviors are
more frequent in boys. Boys tend to exhibit external behavior problems such as acting out, substance use, and running
away from home, whereas girls tend to develop emotionally intense internalizing problems such as unhappiness, anxiety,
depression, and suicidal thoughts (Gutman & Codiroli McMaster, 2020).

Research results on the relationship between life satisfaction and gender show some differences. The findings
regarding life satisfaction in this study indicate that female students have higher life satisfaction than male students. This
result aligns with findings by Cenkseven and Akbas (2007) on university students and Koker (1991) on adolescents. Koker
(1991) found that in groups of normal and problematic adolescents, girls had higher life satisfaction levels than boys in
the same group, while the opposite was true in the neurotic group. Cenkseven (2004) reported that while there were no
gender differences in terms of positive and negative emotions, women had significantly higher life satisfaction than men.
However, contrary to these findings, some studies have stated that there is no difference between life satisfaction and
gender (Fogle et al., 2002; Fugl-Meyer et al., 2002).

The relationship between students' perceptions of three types of parental attitudes and their behavior problems and
life satisfaction was examined. The study identified significant negative relationships between the acceptance perceived
by students from both parents and both internalizing and externalizing behaviors. As in previous studies (Halis, 2006;
Simsek et al., 2007), this research also found that parental interest and acceptance play an important role in reducing
problematic behaviors. There is also a positive relationship between perceived acceptance from both mother and father
and life satisfaction. Suldo and Huebner (2004) and Ozdemir (2012) found that acceptance and interest perceived from
parents are closely related to life satisfaction. The findings of studies by Deniz et al. (2013), Milevsky et al. (2007), and
Civitci (2009) also align with the findings of this research. Regarding psychological autonomy, the study found that
autonomy perceived from the mother showed a negative relationship with both internalizing and externalizing problems,
while autonomy perceived from the father showed a negative relationship only with externalizing problems and was
unrelated to internalizing problems. In this context, it is expected that parents who respect their children's rights, accept
them as individuals, and treat them with respect will face fewer problematic behaviors. Previous studies have also
demonstrated a negative relationship between family acceptance, interest, and respect and problematic behaviors
(Kuzucu & Ozdemir, 2013; Simsek, 2010).

When the relationship between psychological autonomy and life satisfaction was examined, a positive relationship
was found only between autonomy perceived from the mother and life satisfaction. Eryilmaz (2012) suggests that
individuals who are included in decision-making processes within the family and who are allocated time within the family
will have higher subjective well-being. Soenens and Vansteenkiste (2005) found that maternal autonomy support was
more strongly associated with adolescents’ psychological adjustment and life satisfaction than paternal autonomy
support. Their findings suggest that the mother’s role in fostering autonomy may be more salient for adolescents’
emotional well-being. Similarly, Inguglia et al. (2015) reported that adolescents who perceived higher levels of autonomy
and relatedness within the mother—child relationship exhibited lower psychological distress and higher subjective well-
being, particularly in collectivist cultural contexts.

The parental attitude of control, examined in the study, shows a negative correlation with externalizing problems, as
perceived from both mother and father. Similarly, Cenkseven Onder and Yilmaz (2012) found that the control perceived
by students from their families predicted rule-breaking behavior. Siyez & Arsan (2007) also reported a negative significant
relationship between family control levels and behaviors such as smoking, alcohol use, drug use, early sexual activity, and
antisocial behavior. Bulut (2010) indicated that adolescents from families with unhealthy behavioral control exhibited
more rule-breaking behaviors compared to those from healthy-functioning families. In their research on adolescents with
bullying, victimization, and positive traits, Cenkseven Onder and Yurtal (2008) concluded that the families of bullies and
victims showed unhealthy behavioral control. Based on these findings, it can be said that adolescents who perceive low
control or supervision from their parents may exhibit more rule-breaking behaviors. Additionally, a positive correlation
was found between perceived control from both mother and father and life satisfaction. Generally speaking, the
acceptance, autonomy, and control that adolescents perceive from their parents not only affect their relationships and
life satisfaction within the family but also influence their sense of life satisfaction in external environments such as school
and peer settings, making these factors particularly important. Cenkseven Onder (2012) also noted that children of non-
neglectful parents showed higher life satisfaction both in the family setting and among peers. Steinberg et al. (1991)
reported that democratic parents exhibited high levels of acceptance, autonomy, and control. Many studies have
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concluded that adolescents who perceive their parents as democratic report higher levels of life satisfaction or subjective
well-being (Cenkseven Onder, 2012; Garcia and Serra, 2019; Milevsky et al., 2007; Tuzgdl Dost, 2006; Unsal Seydaogullari
& Ciftci Aridag, 2012; Yildirim, 2015).

In this study, students' behavioral problems were evaluated under two main categories: internalizing and
externalizing behaviors, and surveys were conducted to determine the extent to which these behaviors were explained
by parental attitudes. In addition, gender-based assessments were made. The findings reflect the attitudes perceived by
the student from both mother and father separately. A general evaluation of internalizing behaviors revealed that 14%
of these behaviors were predicted by parental attitudes, with only acceptance from both mother and father and
autonomy perceived from the mother serving as predictors. For female students, acceptance from both parents and
autonomy perceived from the mother explained 16% of internalizing behaviors. For males, this percentage dropped to
13%, and unlike females, perceived acceptance from the mother was not a predictor. Internalizing behaviors include
problems stemming from an introverted nature, such as anxiety, fear, somatic symptoms, and shyness. This factor also
reflects overcontrol, excessive inhibition, shame, anxiety, and personality disorders (Center & Kemp, 2003). Khaleque
and Rohner (2002) found that parental acceptance-rejection is a strong predictor of psychological and behavioral
adjustment across various cultures, with 26% of children's psychological adjustment explained by their perception of
parental acceptance. Rohner et al. (2005) and Rohner and Britner (2002) stated that children and adolescents who do
not feel accepted or supported by their parents are more prone to behavioral issues, including internalized and
externalized problems. Cetiner ve Sucuoglu (2016) in a study on the behaviors of elementary school students at risk of
emotional and behavioral disorders, found that internalized behaviors were more common among girls, while
externalized behaviors were more prevalent among boys. Other studies (Savi, 2008; Simsek, 2010; Simsek et al., 2007;
Sirvanli Ozen, 1998) similarly noted that female students exhibited more internalizing behaviors, while male students
exhibited more externalizing problems than females. Erol et al. (2007), in a study comparing behavioral problems in
children raised by their families and those abandoned to institutional care, found that behavioral problems were less
common in children raised by their families. This research also showed a significant difference in externalizing behaviors
compared to internalizing ones in children raised in institutions.

The extent to which externalizing problems in high school students are predicted by perceived acceptance,
psychological autonomy, and control from both parents was examined for all students and separately for boys and girls.
Only 9% of externalizing behaviors were predicted by parental attitudes. Among the predictors were perceived
acceptance from both mother and father, as well as autonomy and control perceived from the mother. Separate
evaluations for boys and girls showed that these predictors explained 14% of externalizing behaviors in girls and 6% in
boys. For girls, perceived acceptance from both parents and autonomy and control from the mother were identified as
predictors, whereas for boys, perceived acceptance and control from the mother were not predictors. The literature
contains findings that children of mothers who exhibit high levels of emotional abuse, especially during adolescence,
develop more behavioral problems (Lansford et al., 2002). Communication between children and mothers who are
overprotective, uninformed, or overly disciplinary deteriorates over time, resulting in lasting behavioral problems in the
child. These problems manifest as shyness, introversion, and timidity in girls, while boys tend to show aggression and
violent tendencies. Suchman et al. (2007) stated that children who feel high levels of parental control display more
problem behaviors compared to those whose mothers support their autonomy and set boundaries without being overly
intrusive. Yildinm-Ekmekgi (2008) noted that children who feel loved by their mothers perceive greater acceptance, and
as perceived rejection and control increase, children report worse psychological adjustment. Lorence et al. (2019), in
their study, examined the effects of parenting styles on adolescents' internalizing and externalizing behaviors.
Specifically, they found that authoritarian parenting style was associated with both internalizing and externalizing
behavior problems in boys, while it was more related to externalizing behaviors in girls. Additionally, a negative
correlation was identified between perceived parental control and externalizing behaviors. Research (Bongers et al.,
2004; Center & Kemp, 2003; Fernandez Castelao & Kroner-Herwig, 2014) generally concludes that boys exhibit more
externalizing behaviors than girls. Aktas and Giveng (2006) found in their research that as girls age, their aggressive
behaviors decrease in conjunction with increased empathy and sensitivity, whereas aggression in boys decreases due to
personal distress. In line with this, the study recommends focusing on activities that strengthen interpersonal
communication and support empathy, particularly for boys, and emphasizes the importance of treating boys and girls
equally in family settings.

The study also sought to answer the question of to what extent parental attitudes predict life satisfaction. The results
indicated that 26% of life satisfaction is predicted by parental attitudes, with predictors including acceptance from both
parents and autonomy and control from the mother. These findings align with those of Dew and Huebner (1994), who
found that the parent-adolescent relationship is the most important predictor of adolescent life satisfaction. Gender-
based evaluations revealed that parental attitudes explained 28% of life satisfaction in girls. For female students, the
predictors of life satisfaction were acceptance from both parents and autonomy and control perceived from the mother.
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In males, parental attitudes explained 20% of life satisfaction, with perceived acceptance from both parents serving as
the sole predictor. Tuzgdl Dost (2010) similarly found that perceived democratic attitudes from fathers were positively
correlated with subjective well-being among Turkish university students. Civitci (2009), who examined the role of
personal and family characteristics, reported that students who perceived their parents as "understanding-democratic"
had higher life satisfaction compared to those who perceived them as "indifferent" or "authoritarian-coercive." Other
research findings (Gilman & Huebner, 2006; Suldo & Huebner, 2004) also showed that life satisfaction increased as
positive parental attitudes and relationships with parents improved during early adolescence.

The supportive role of the family environment in life satisfaction has been examined from various perspectives by
different researchers. Among these assessments, democratic parenting is frequently mentioned as an ideal approach.
For instance, adolescents who describe their parents' attitudes as democratic tend to have a more positive self-concept
(Sezer, 2010). Cenkseven Onder (2012) found that boys reported higher family satisfaction than girls. Additionally,
research results indicated that children from authoritarian families felt a greater sense of belonging in peer groups, daily
life, and family compared to children from neglectful families. Similarly, adolescents from permissive families also showed
higher life satisfaction than those from neglectful families, whether among friends, in the family, or within themselves.
Suldo and Huebner (2004) found a relationship between life satisfaction and democratic parenting, with the strongest
correlation being perceived parental interest and acceptance. Eryllmaz (2012) reported that parental interest, effective
communication, democratic and permissive parenting attitudes, family unity, supportive parenting, the adolescent's
involvement in family decision-making processes, and time spent with family were positively correlated with subjective
well-being. Overall, these findings underscore the pivotal role of parenting styles—particularly democratic and supportive

approaches—in fostering adolescents’ life satisfaction and subjective well-being across various domains of their lives.
Suggestion

Based on the findings of this research, it is recommended to increase educational guidance activities aimed at parents
in schools to raise awareness about their behaviors towards their children. In particular, guidance activities that help
parents establish effective communication with their children, who tend to distance themselves during adolescence, and
spend quality time together can be implemented through schools. These activities may include structured parent
education programs, school seminars focused on positive parenting, interactive workshops addressing adolescents’
emotional needs, and sessions aimed at enhancing intra-family communication skills. Since family communication
significantly affects both behavioral disorders and life satisfaction, family counseling activities aimed at resolving conflicts
or disagreements between parents could also be effective. In previous studies, parental attitudes have generally been
evaluated from a single perspective, which is a notable gap in the literature. Therefore, it is encouraged to conduct new
academic studies that examine parental attitudes separately. Furthermore, the issues of life satisfaction and behavioral
problems associated with parental attitudes can be explored in relation to various variables (education level, occupation,
marital status, sibling status, children's education levels). The sample for this research was selected from the province of
Adana. Repeating the research with different samples could enhance the validity of the findings and shed light on the
effects of different socio-cultural dynamics. Such studies could provide deeper insights into parenting practices and child
development, ultimately benefiting society.
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Genisletilmis Ozet

Giris

Ergenlik ddnemi, bireyin bagimsiz kararlar almaya basladigi (Aydin, 2008), yalnizlik hissinin daha sik yasandigi (Oztiirk,
Sevindik ve Yaman, 2006) ve riskli davranislarin artis gésterdigi bir gelisim evresi olarak tanimlanir (Coleman ve Hagell,
2007). Davranis problemleri ise yasamin cocukluk, ergenlik veya yetiskinlik gibi cesitli evrelerinde ortaya cikabilen
olumsuzluklar arasinda yer alir. Ozellikle cocukluk ve ergenlik dénemleri, bu tiir sorunlarin daha yogun yasandigi ve bu
nedenle literatiirde genis yer bulan evrelerdir. Ergenlikte aile ortamindaki deneyimlerin, bireyin mevcut ya da gelecekteki
duygulari, duslnceleri, algillari ve davranislari lizerinde onemli etkileri bulunmaktadir (Aktas ve Hasipek, 2006;
Demirkaynak vd., 2006; Gazeloglu, 2000; Uyanik Balat, 2007; Yavuzer, 2010; Yesilyaprak, 2002; Yildiz Bigakci, 2004; Zigler
vd., 2008). Ergenlik donemi, hem ergenler hem de gevreleri igin zorluklarla dolu bir slregtir ve bu déneme 6zgli davranis
problemlerinin dogru anlasiimasi ve etkili sekilde ele alinmasi ¢gogu zaman gligliik yaratabilir. Cesitli nedenlerle ortaya
¢ikabilen davranis sorunlarina karsi ebeveynlerin kararli ve uygun tutum sergilememesi, bu problemlerin kalici hale
gelmesine yol agabilmektedir (Aksoy ve Ogel, 2007).

Anne ve babanin g¢ocuk yetistirme tarzlari, yalnizca ergenlerin davranislarini degil, ayni zamanda onlarin mutluluk
dizeylerini de etkileyen dnemli faktorlerdendir. Aileden alinan destek, gliven ve anlayis, ergenin mutlulugunu olumlu
yonde sekillendirmektedir. Literatlirde “6znel iyi olus” kavrami ile de ifade edilen mutluluk, bu ¢alismada 6zellikle “yagam
doyumu” boyutuyla ele alinmistir. Bireyin olumlu duygular yasamasi, tatmin hissetmesi ve yasam doyumu, 6znel iyi
olusun temel bilesenlerindendir (Diener vd., 1999). Kisinin kendini iyi hissetmesi, yasamdan tatmin almasi ve ilgi duydugu
etkinliklere katilmasi 6znel iyi olusun gostergeleri arasinda yer alir (Diener, 2000). Hem duygusal hem de bilissel yonleri
olan 6znel iyi olusun bilissel boyutu ise yasam doyumu kavramiyla ifade edilmektedir (Argyle, 2001). Bireyin yasamina
dair yaptigi degerlendirmelerin olumlu olmasi, baska bir ifadeyle yasamindan memnuniyet duymasi, yasam doyumu
olarak tanimlanabilir.

Bu arastirmanin temel amaci, ergenlerin anne ve babalarindan algiladiklari tutumlarin, onlarin davranis problemleri
ve yasam doyumlari Gzerindeki etkilerini incelemektir. Davranis problemleri, i¢sellestirilmis ve digsallastiriimis davranis
sorunlari olarak ele alinmistir. Yasam doyumu ise okul, aile, cevre, arkadaslar ve benlikten alinan doyumu kapsayan genel
yasam doyumu cercevesinde degerlendirilmistir. Calismada su arastirma sorularina yanit aranmistir:

Cinsiyetlerine gore lise 6grencilerinin anne ve babalarindan algiladiklari kabul/ilgi, psikolojik 6zerklik ve kontrol,
icsellestirme ve dissallastirma problemleri ve yasam doyumlari anlamli diizeyde farklilasmakta midir?

1. Cinsiyete gore lise 68rencilerinin anne ve babalarindan algiladiklari kabul/ilgi, psikolojik 6zerklik ve kontrol ile
icsellestirme ve dissallastirma problemleri ve yasam doyumlari anlamli diizeyde farklilik gostermekte midir?

2. Lise dgrencilerinin anne ve babalarindan algiladiklari kabul/ilgi, psikolojik 6zerklik ve kontrol ile igsellestirme ve
digsallastirma problemleri ve yasam doyumlari arasinda anlamli bir iliski bulunmakta midir?

3. Cinsiyete gore lise 6grencilerinin i¢csellestirme davranislari, anne ve babalarindan algiladiklari kabul/ilgi,
psikolojik 6zerklik ve kontrol tarafindan anlaml diizeyde yordanmakta midir?

4. Cinsiyete gore lise 6grencilerinin dissallastirma davranislari, anne ve babalarindan algiladiklari kabul/ilgi,
psikolojik 6zerklik ve kontrol tarafindan anlamli diizeyde yordanmakta midir?

5. Cinsiyete gore lise 6grencilerinin yasam doyumlari, anne ve babalarindan algiladiklari kabul/ilgi, psikolojik
ozerklik ve kontrol tarafindan anlamli diizeyde yordanmakta midir?

Yontem

Bu arastirma, lise diizeyindeki ergenlerin anne ve babalarindan algiladiklari tutumlar ile davranis problemleri ve yasam
doyumu arasindaki iliskileri incelemek amaciyla yurutilen iliskisel tarama desenine sahip betimsel bir ¢alismadir.
Calismada bagimli degiskenler; igsellestirilmis ve dissallastiriimis davranis problemleri ile yasam doyumu olarak
belirlenmistir. Bagimsiz degiskenler ise anne ve babadan algilanan kabul/ilgi, psikolojik 6zerklik ve kontrol boyutlarindan
olusmaktadir.

Arastirmanin 6rneklemi, 396’si kiz ve 210’u erkek olmak lizere toplamda 606 lise 6grencisinden olusmaktadir.
Calismada veri toplamak igin “11-18 Yas Grubu Gengler icin Kendini Degerlendirme Olgegi” (Achenbach ve Edelbrock,
1991), “Anne-Baba Tutum Olcegi” (Lamborn ve arkadaslari, 1991) ve “Cok Boyutlu Ogrenci Yasam Doyumu Olgegi”
(Huebner, 1994) kullaniimistir. Elde edilen veriler, Coklu Regresyon Analizi yontemiyle analiz edilmistir.

1082



Unal, Cenkseven Onder & Bulut Ates — Mersin Universitesi Egitim Fakiiltesi Dergisi, 21(3), 2025, 1062-1084

Bulgular

Arastirmadan elde edilen bulgular, ergenlerin babalarindan algiladiklari kabul ve psikolojik 6zerklik ile annelerinden
algiladiklari kontrollin, cinsiyet degiskenine gore anlamh farkliliklar gosterdigini ortaya koymustur. Cinsiyet bazinda
davranis problemleri incelendiginde, kiz 6grencilerin erkek 6grencilere kiyasla daha yiiksek diizeyde igsellestirme, erkek
ogrencilerin ise kizlara oranla daha fazla digsallastirma problemleri yasadigi belirlenmistir. Ayrica, kizlarin yasam doyumu
diizeyleri erkeklerden daha yiiksek bulunmustur.

Anne ve babadan algilanan kabul ile anneden algilanan psikolojik 6zerklik, hem icsellestirme hem de dissallastirma
davranislariyla negatif yonde anlamh iliskiler gostermektedir. Babadan algilanan psikolojik 6zerkligin ise yalnizca
digsallastirma problemleriyle negatif yonde anlamli bir baglantisi tespit edilmistir. Anne ve babadan algilanan kontrol,
icsellestirme problemleriyle anlaml bir iliski gostermezken, dissallastirma problemleriyle negatif yonde anlamli bir iliski
ortaya koymustur. Anne ve babadan algilanan kabul ve kontrol ile anneden algilanan psikolojik 6zerklik, yasam doyumuyla
pozitif yonde anlamliiligkiler sergilerken, babadan algilanan psikolojik 6zerklik ile yasam doyumu arasinda anlamli bir iliski
bulunmamistir.

icsellestirme, digsallastirma problemleri ve yasam doyumunun, anne ve babadan algilanan kabul, psikolojik &zerklik
ve kontrol tarafindan hangi diizeyde agiklandigi hem genel 6rneklemde hem de kiz ve erkek gruplarinda ayri ayri analiz
edilmistir. Hem genel 6grenci grubunda hem de kiz 6grencilerde, anneden ve babadan algilanan kabul ile anneden
algilanan psikolojik 6zerklik, igsellestirme problemlerini anlamli sekilde yordarken; erkek grubunda bu problemlerianlamh
diizeyde yordayan degiskenler babadan algilanan kabul ve anneden algilanan psikolojik 6zerklik olmustur.

Digsallagtirma problemlerine bakildiginda, kizlar ve genel grupta anne-baba kabulli, anneden algilanan psikolojik
ozerklik ve kontrol anlamli yordayicilar olarak 6ne gikarken; erkeklerde yalnizca babadan algilanan kabul ve anneden
algilanan psikolojik 6zerklik anlamli yordayicilar olarak belirlenmistir. Yasam doyumu agisindan ise, genel grup ve kizlarda
anne-baba kabull, anneden algilanan psikolojik 6zerklik ve kontrol anlamli yordayicilar olurken; erkek grubunda yalnizca
anne ve babadan algilanan kabul yasam doyumunu anlamli bicimde yordayan degiskenler arasinda yer almistir.

Tartisma/Sonug

Bu ¢alismada 6grencilerin algiladiklari ti¢ tiir ebeveyn tutumunun, davranis problemleri ve yasam doyumu ile iliskileri
incelenmistir. Arastirma bulgularina gére, hem anneden hem de babadan algilanan kabul ile i¢sellestirme ve dissallastirma
davranislari arasinda negatif ydnde anlamli iliskiler tespit edilmistir. Onceki ¢alismalarla (Halis, 2006; Simsek vd., 2007)
paralel bicimde, ebeveyn ilgisi ve kabuliiniin problemli davranislarin azalmasinda 6nemli bir faktor oldugu goriilmektedir.
Ayrica, anne ve babadan algilanan kabulliin yasam doyumu ile pozitif yonde iliskili oldugu bulunmustur. Bu sonuglar, Suldo
ve Huebner (2004), Ozdemir (2012), Deniz ve ark. (2013), Milevsky ve ark. (2007) ve Civitci (2009) tarafindan yiriitiilen
arastirmalarla da uyum gostermektedir.

Psikolojik 6zerklik acisindan degerlendirildiginde, anneden algilanan 6zerklik hem i¢sellestirme hem de digsallastirma
problemleriyle negatif yonde iliskiliyken; babadan algilanan 6zerklik yalnizca digsallastirma problemleriyle negatif bir iligki
gostermis, icsellestirme ile iliski gostermemistir. Bu bulgular, ¢ocuklarina birey olarak saygi gésteren ve bagimsizhklarini
destekleyen ebeveynlerin daha az problemli davranisla karsilasma olasiliginin yiiksek oldugunu duslindirmektedir.
Benzer sonuglar, Simsek (2010) ve Kuzucu ve Ozdemir’in (2013) arastirmalarinda da rapor edilmistir.

Anne ve babadan algilanan kontroliin yasam doyumu ile pozitif yonde iliski gosterdigi bulunmustur. Genel olarak
degerlendirildiginde, ebeveynlerden algilanan kabul, 6zerklik ve kontroliin yalnizca aile igi iliskileri degil, ayni zamanda
okul ve sosyal cevredeki yasam doyumunu da etkiledigi sdylenebilir. Cenkseven Onder (2012), ihmalkar davranmayan
ebeveynlerin ¢ocuklarinin hem aile hem de arkadas gevrelerinde daha yiiksek yasam doyumu sergilediklerini ifade
etmistir. Steinberg ve arkadaslari (1989) ise demokratik ebeveynlerin yiiksek kabul, 6zerklik ve kontrol sundugunu
belirtmistir. Pek ¢ok calisma, ebeveynlerini demokratik olarak algilayan ergenlerde daha yiiksek yasam doyumu ve 6znel
ivi olus gézlemlendigini gdstermektedir (Cenkseven Onder, 2012; Tuzgdl Dost, 2006; Unsal Seydaogullari ve Ciftci Aridag,
2012).

icsellestirme davranislarina iliskin genel analiz, bu davranislarin yaklasik %14’iniin ebeveyn tutumlari tarafindan
aciklandigini ve bu degiskenler arasinda yalnizca anne-baba kabuli ile anneden algilanan 6zerkligin anlamh yordayicilar
oldugunu ortaya koymustur. Kiz 6grencilerde ise, anneden ve babadan algilanan kabul ile anneden algilanan o6zerklik,
icsellestirme davranislarinin %16’sin1 agiklarken; erkeklerde bu oran %13’e diismis ve yalnizca babadan algilanan kabul
ile anneden algilanan 6zerklik yordayici olmustur. Bu bulgular, kizlarin anne-baba kabuliine erkeklerden daha duyarh
olabilecegini dlisindlirmektedir.

Arastirmada ayrica yasam doyumunun ebeveyn tutumlariyla iliskisi ele alinmis ve yasam doyumunun %26 oraninda
ebeveyn tutumlari tarafindan agiklandigi gériilmistiir. Bu yordayicilar arasinda anne-baba kabull ve anneden algilanan
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ozerklik ve kontrol yer almistir. Bu sonuglar, Dew ve Huebner’in (1994) ebeveyn-ergen iliskisinin yasam doyumunu giigli
sekilde etkiledigi yoniindeki bulgulariyla uyum icindedir. Genel olarak degerlendirildiginde, cocuklarin deger gordikleri,
bagimsizliklarinin desteklendigi aile ortamlarinda biyimeleri, yasam doyumlarini artirmaktadir.

Bu arastirmanin bulgularina dayanarak, ebeveynlere yonelik bilinglendirme ¢alismalarinin okullarda yayginlastiriimasi
onerilmektedir. Aile ici iletisimin hem davranis sorunlarini hem de yasam doyumunu etkiledigi dikkate alinarak,
ebeveynler arasi ¢atismalarin ¢éziimine yonelik aile danismanligi hizmetlerinin artiriimasi da yararl olabilir. Literatlrde
¢ogunlukla ebeveyn tutumlarinin tek yonla ele alindigi gérilmekte ve bu durum énemli bir bosluk olarak 6ne ¢ikmaktadir.
Bu nedenle, ebeveyn tutumlarini ayri ayri inceleyen yeni arastirmalarin yapilmasi 6nem tasimaktadir. Ayrica, ebeveyn
tutumlarinin yasam doyumu ve davranis problemleriyle iliskileri egitim diizeyi, meslek, medeni durum, kardes sayisi ve
cocuklarin egitim durumu gibi degiskenler acisindan da incelenmelidir. Arastirmanin yalnizca Adana ilinde yirGtalmus
olmasi, bulgularin genellenebilirligi acisindan sinirliik olusturmaktadir; bu nedenle farkh 6rneklemlerle yapilacak
¢alismalar, bulgularin gecerliligini gliclendirebilir ve farkli sosyo-kiltirel baglamlari aydinlatabilir.
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