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Cahigmanin amaci, TUBITAK 2237-A Bilimsel Egitim Etkinlikleri Destekleme Programi
kapsaminda desteklenen ve cevrimigi olarak gerceklestirilen “Gelecegi Sekillendirenler:
Okul Oncesi Ogretmen Adaylar1 igin Sosyal Duygusal Ogrenme (SDO)” adli egitim
programimin etkililigini incelemektir. Calisma grubunu, Tiirkiye'nin farkli sehirlerinde
bulunan 14 {iniversiteden, 123 okul 6ncesi 6gretmenligi boliimiinde 6grenim goren lisans ve
lisanstistii 6grencileri olusturmaktadir. 17 farkli konu, 12 egitmen esliginde 35 ders saati ile
teorik ve uygulamali olarak islenmistir. Yar1 deneysel desenle gerceklestirilen calismada, tek
gruplu on-test ve son-test tasarimi kullanilmistir. Veri toplama araci olarak her derse iliskin
bilgi diizeylerini 6l¢mek igin degerlendirme anketi ve son testte ek olarak katihmcilarin
egitmenler, egitimin igerigi ve egitimin katkisina iliskin goriisleri i¢in anket kullanilmigtir.
Calismadaki siirekli veriler ortalama ve standart sapma, kategorik veriler ise frekans ve
ylizde olarak hesaplanmis, 6n test-son test puan ortalamalarmni karsilagtirmak i¢in bagiml
gruplar t-testi SPSS 27 programi kullanilarak analiz edilmistir. Ayrica katilimcilarin
anketlere verdigi cevaplarin hangi siklarda yogunlastigini gorsel olarak desteklemek igin 1s1
haritas: kullanilmistir. Sonug olarak katilimcilarin egitim 6ncesinde SDO’ye iliskin temel
bilgilerinin orta diizeyde oldugu, SDO'niin uygulamal etkinliklerle entegrasyonu
konusunda bilgi diizeyleri daha diisiik bulunmustur. Egitim sonrasinda ise katilimeilarin
SDO’ye iliskin temel bilgilerinin yiiksek diizeye ulastigi, uygulamali etkinliklerle
entegrasyonu konusunda bilgi diizeylerinin anlaml sekilde arttig1 tespit edilmistir.

1. Giris

konularinda gerekli bilgi, beceri ve tutumlari kazandiklar1
ve uyguladiklar bir siireg olarak ele almaktadir.

1994 yilinda Fetzer Enstitiisii'nde bir araya gelen bir grup
egitimci ve aragtirmaci, sosyal duygusal 6grenmeyi (SDO)
ogrencilerin akademik yeterliliklerini gelistirmeye yonelik
kavramsal bir gergeve olarak tanitmis ve bu hedeflere
ulagsmak icin okul-aile-toplum is birligini vurgulamistir
(Elias vd., 1997). Bu toplantida SDO’yii tiim egitim
kademelerinin temel bileseni hale getirme misyonu ile
CASEL (Collaborative to Academic Social and Emotional
Learning) kurulmustur. CASEL, Illinois Universitesi
merkezli bir kurulus olarak kamita dayah SDO
programlarimi gelistirerek ¢ocuklarin saglikli gelisimini
desteklemeyi ve egitimde SDO'niin bilimsel ve uygulamali
boyutlarini gelistirmeyi hedeflemektedir (CASEL, 2003).
CASEL (2025) sosyal duygusal 0grenme kavraminin
tanimini genisleterek cocuklar, gencgler ve yetiskinlerin
duygularimi yonetebilme, bireysel ve ortak hedefler
belirleyip bunlara wulasma, olumlu benlik algist
gelistirebilme, empati gosterebilme, destekleyici iligkiler
kurup stirdiirebilme, sefkatli ve sorumlu kararlar alabilme

Sosyal duygusal 6grenme alanina olan ilginin artmasi ile
birlikte CASEL"in liderlik ettigi bu alan bir¢ok kurulusun
da dikkatini ¢cekmis olup pek ¢ok kurulus sosyal duygusal
O0grenme kavrami iizerine calismalar yapmaya devam
etmektedir. Bu kuruluglara ornek olarak Amerika’da
Aspen Enstitiisii (ASPEN Institutes), Amerikan Arastirma
Enstitiileri (American Institutes for Research-AIR), Erken
Ogrenme igin Sosyal Duygusal Temeller Merkezi (Center
on the Social and Emotional Foundations for Early Learnins
-CSEFEL), Sosyal Duygusal Ogrenmeye Ekolojik
Yaklasimlar (Ecological Approaches to Social Emotional
Learning (EASEL), Social and Emotional Education and
Development-SEED) ve Social Emotional and Character
Development (SECD) verilebilir. Avrupa’da ise Sosyal,
Duygusal ve Davranigsal Bozukluklar Dernegi (Social
Emotional Behavioral Difficulties Association-SEBDA),
Avrupa Sosyal ve Duygusal Yeterlilik Ag1 (European
Network for Social and Emotional Competence-ENSEC)
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isimli kuruluglar SDO ile ilgili calismalar yiiriitmektedir.
Ayrica Ekonomik Kalkinma ve Is Birligi Orgiitii (The
Organisation for Economic Cooperation and Development-
n) ve Diinya Bankasi (World Bank) gibi kurum ve
kuruluslar da sosyal duygusal O6grenmenin Onemini
vurgulamaktadirlar.

Tiirkiye’de erisilebilen kaynaklarda sosyal duygusal
ogrenme ile ilgili calismalarin 2006 yilindan itibaren
artmaya basladig1 goriilmiis olup okul Oncesi egitim
alaninda Giiglii Bagslangi¢ (Ozdemir Beceren, 2012), Essiz
Yillar (Uysal, 2016), Tkinci Adim (ince Sezer, 2020) ve
Yapabilirim (Apaydin Demirci, 2023) gibi cesitli SDO
programlar Tiirkge’ye uyarlanmistir.

SDO  becerilerinin
¢ocuklarin akademik basarilarinda artis, suca yonelme ve

Aragtirmalar, kazandirldiginda
madde kullanimi oranlarinda azalma, zihinsel saghik ve
genel refahi iizerinde olumlu bir etkiye sahip oldugunu
ortaya koymaktadir (Brackett vd., 2011; Jones vd., 2015;
Taylor vd., 2017).

Alana onciiliik eden CASEL’in (2025) etkilesimli SDO
cercevesi incelendiginde; SDO becerilerinin 6z farkindalik,
0z yonetim, sosyal farkindalik, iliski becerileri ve sorumlu
karar verme olmak iizere bes temel yeterlik seklinde
smiflandirldigr  goriilmektedir. Bu  yeterlilikler,
Ogretmenler tarafindan bir ¢ocugun “6grenmeye hazir
olma” ve “&grenilebilirlik” diizeyini belirleyen 6nemli
gostergeler olarak goriilmektedir (Denham, 2006). Bu
yeterliklerin etrafinda ise 6grencilerin yasadig: ve gelistigi
sinif, okul, aile ve toplum olmak tizere dort anahtar ortam
bulunmaktadir. CASEL (2025) smuf ortaminda SDO
Ogretiminin giivenli ve besleyici bir atmosferde, olumlu
ogrenci-ogretmen iligkilerinin temel alindigi smniflarda
etkili oldugunu vurgulamaktadir. Cocuklarin giinliik
yasamlarinda biiylik bir zaman dilimini gecirdigi okul
oncesi egitim ortamlar;, SDO becerilerini 6grenme ve
uygulama agisindan ideal bir alan sunmaktadir
(Domitrovich vd., 2017; Mahoney vd., 2020).

Okul o6ncesi donemde temelli atilan sosyal duygusal
Ogrenme becerileri ile gocuklarin giiglii sosyal iligkiler
kurabildigi, akranlariyla olumlu etkilesimler kurmalarina
ve duygusal refahlarina katk: sagladig, stresle basa ¢ikma
kapasitelerini gelistirdigi ve daha olumlu bir sosyal
¢evrede  bulunmaya  yonlendirdigi  bilinmektedir
(Domitrovich vd., 2017; Raver vd., 2011, Schonert-Reichl,
2017). Erken yaslardan itibaren desteklenmesi gereken ve
yasam boyu gelistirilebilen SDO becerileri, cocuklarin
akademik basarilarinin yani sira sosyal hayatta basarili ve
mutlu bireyler olmalarini saglayan kritik yetkinliklerdir.
Bu nedenle SDO becerilerinin erken ¢ocukluk déneminde
desteklenmesi, ¢ocuklarin biitiinsel gelisimine ve uzun
vadeli basarilarina katk: saglayabilir.

Cocuk agisindan kisa ve uzun vadede bir¢ok olumlu etkisi
bulunan SDO becerilerinin, ayn1 zamanda 6gretmen refahi
i¢in de 6nemli oldugu ifade edilebilir. SDO odakli egitim
programlarinin, 6gretmenlerin mesleki uygulamalarinda

onemli iyilesmeler sagladigi, duygusal dayanikliliklar: ve
basa ¢ikma stratejileri gelistirdigi, dgrencilerin duygusal
diizenleme ve sosyal becerilerden olumlu sekilde
yararlanabildiklerini vurgulanmaktadir (Garner vd., 2018;
Gunter vd., 2012). SDO programi uygulanan okullarda
Ogretmenlerin  is yiiksek oldugu,
Ogretmenlerin daha diisiik stres seviyesi sergiledikleri ve
Ogretim yeterliliginin arttig1r goriilmektedir (Collie vd.,
2012). Yiiksek kaliteli sosyal duygusal Ogrenme
programlari, 6gretmenler ve diger okul personel {izerinde
olumlu etki yaratarak okul kiiltiirii ve ikliminde iyilesmeler
saglamaktadir (Greenberg, 2023).

tatmininin daha

Okul oncesi egitim ortamlarinda Ogretmenler, sosyal
duygusal 6grenme miidahalelerinin ve uygulamalarinin
hayata gecirilmesinde kilit bir rol
(Schonert-Reichl, 2017). Okul 6ncesi 6gretmenleri olumlu
bir smf

oynamaktadirlar
iklim yaratma, c¢ocuklarla olan bireysel
etkilesimlerinde 6rnek davranislar sergileme ve olumlu
ogretmen-cocuk iligkisi kurma yoluyla SDO becerilerinin
gelistirilmesine katki saglamaktadir (Jennings vd., 2017;
Liu ve Wang, 2022; Xie vd., 2022; Zinsser ve Curby, 2014).
Bu baglamda oOgretmenlerin, SDO becerilerini giinliik
etkilesimlerine dahil ederek ¢ocuklarin sosyal ve duygusal
gelisimlerini desteklemeleri ve giivenli 6grenme ortamlar:
olusturmalar1 6nerilmektedir (Bierman ve Motamedi, 2015;
Weissberg  vd., 2015). Dolayisiyla okul  &ncesi
ogretmenlerinin SDO konusundaki bilgi ve tutumlar,
¢ocuklarda sosyal duygusal Ogrenme
kazandirilmasinda belirleyici bir rol oynayabilir.

becerilerinin

Farkli iilkelerde yapilan calismalar, okul Oncesi
ogretmenlerinin SDO konusundaki bilgi diizeyleri ve
uygulamalarmmn gesitlilik gosterdigini ve bu alanin
gelistirilmesine yonelik 6nemli ihtiyaclarin oldugunu
ortaya koymaktadir (Blewitt vd., 2021; Ferreira vd., 2021;
Kaur ve Sharma, 2022; Schiepe-Tiska vd., 2021; Zong vd.,
2024). Schiepe-Tiska ve digerleri (2021) farkh {ilkelerdeki
ortabgretim  ogretmenlerinin  SDO  ve ozellikle 6z
farkindalik ve 6z yonetim alanlarinda yetersiz olduklarini
tespit etmistir. Cinli okul 6ncesi 6gretmenlerin sDQile ilgili
pedagojik alan bilgisi ve inanglarini inceleyen c¢alismada
Zong ve digerleri (2024), 6gretmenlerin SDO'niin énemini
vurguladiklarini ve olumlu tutumlar sergilediklerini, ancak
pedagojik alan bilgisi diizeylerinin diisiik oldugu tespit
etmistir. Kaur ve Sharma (2022) ise Hindistan’da 6zel ve
kamudaki okul 6ncesi 6gretmenlerinin SDO yeterliklerini
karsilagtirdigl calismasinda 6zelde ¢alisan okul &ncesi
ogretmenlerinin SDO yeterlikleri konusunda daha bilgili
oldugunu tespit etmistir. Benzer sekilde Avustralyali okul
oncesi Ogretmenlerinin ¢ocuklarin  sosyal duygusal
Ogrenme becerilerine iliskin goriislerini inceleyen Blewitt
ve digerleri (2021) calismasinda, bu becerileri desteklemek
icin Ogretmenlerin cesitli yaklasimlar kullansalar da bu
yaklagimlarda tutarsizliklar oldugunu tespit etmistir.
Ferreira ve digerleri (2021) ise Portekizli okul oncesi
ogretmenlerin SDO farkindaliginin yiiksek oldugu ancak

uygulamada smirh = stratejiler kullandiklarin1  ortaya
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koymustur. Ek olarak bu c¢alismalarda okul &ncesi
Ogretmenlerin mevcut bilgilerini gelistirmek i¢in egitimlere
ve daha pratik stratejilere ihtiyag duyduklar
vurgulanmistir.

Tiirkiye’de ise SDO'niin 6nemine iligskin farkindalik
artmakla birlikte bu farkindaligin sinif i¢i uygulamalarina
yeterince yansitilamadigr goriilmektedir. Esen-Aygiin ve
Sahin-Tagkin (2017) ilkokul ogretmenleri ile yaptig1
calismada birgok Ogretmenin SDO kavramma asina
olmadigin tespit etmis olup bu alanda daha fazla egitime
ihtiyac  duyuldugunu  vurgulamistir.  Ortadgretim
ogretmenlerin sosyal duygusal 6grenme konusundaki bilgi
ve farkindaliklarini inceledikleri ¢alismada Kili¢ ve Bavli
(2021), katthmar 6gretmenlerin biiyiik bir kismimn sosyal
duygusal bilgi  ve
farkindaliklarinin olmadigim tespit etmistir. Farkli branstaki
dgretmenlerin SDO konusundaki goriiglerini inceleyen Palig
vd. (2024) ise 6gretmenlerin 6grencilerin 6zgiivenini artirma,

O0grenme  konusunda  yeterli

empati gelistirme ve duygusal zeka gibi 6nemli becerilere
vurgu yaptigim ancak SDO becerileri kapsaminda olan 6z
yonetim, sosyal farkindalik ve sorumlu karar verme
konularina deginmediklerini belirtmistir. Esen-Aygiin ve
Sahin-Tagkin (2016) ¢alismasinda siuf egitimi ve okul 6ncesi
ogretmenligi boliimii 6grencilerinin SDO konusunda bilgi
eksikligi yasadigim belirtirken baska bir ¢alismada Esen-
Aygiin ve Sahin-Tagkin (2019) Ogretmen yetistirme
programlarinin  igeriginde sosyal duygusal 0Ogrenme
becerilerine sinurl yer verildigini ve 6gretmen adaylarimin bu
alandaki egitim ihtiyaglarinin yeterince karsilanmadigini
ortaya koymustur. Okul 6ncesi 6gretmenlerine yonelik SDO
becerilerini destekleyen bir mesleki egitim program
gelistiren Kog-Tiiylii (2024) sekiz okul 6ncesi 6gretmeni ile
gerceklestirdigi calismasinda; programin Ogretmenlerin
SDO becerilerini desteklemesine, giivenli smif ortamu
olusturmasmma ve olumlu ogretmen davranislar
gelistirmesine katki sagladigini tespit etmis olup SDO
konusunda 6gretmenlere yonelik egitim ihtiyact oldugunu
belirtmistir. Bu c¢alismalar, Ogretmen ve Ogretmen
adaylarimin SDO ile ilgili bilgi ve becerilerinin arttirilmast
icin hem ogretmen yetistirme programlarnda hem de
mesleki gelisim agisindan dgretmenlere yonelik daha fazla
egitime ihtiyac oldugunu gostermektedir.

Goriildiigli tizere Tiirkiye’de sosyal ve duygusal 6grenme
alammi ve okul éncesi dénemi kapsayan calismalar oldukg¢a
sinirlidir. Mevcut literatiir daha ¢ok ilkokul ve ortaokul
okul
dénemde SDO siireclerini derinlemesine ele alan ¢aligmalar
eksik kalmaktadir. Tiirkiye’de giiniimiize kadar uygulanan
okul Oncesi egitim programlari goz Oniine alindiginda;
SDO'ye yonelik uygulamalarin 6n plana ¢gikmaya basladigt
sOylenebilir. Tiirkiye’de okul dncesi egitim programlarinda
sosyal ve duygusal gelisim becerilerinin yer alisi, 1953
yilindan gilinlimiize ©6nemli bir gelisim gostermistir.
1953'teki ilk taslak programda SDO’ye dogrudan bir alan
olarak yer verilmezken, 1989 programinda bu alan ilk kez
“sosyal ve duygusal gelisim” bagligiyla tammmlanmaistir. 1994

seviyesindeki c¢ocuklara odaklanmakta, Oncesi

programu ile birlikte ¢ocuk merkezli yaklasim benimsenmis
ve empati, paylasma, is birligi gibi temel beceriler program
hedeflerine dahil edilmistir. 2002 ve 2006 programlarinda
sosyal duygusal gelisim alam daha da genisletilerek
duygularin  fark edilmesi, 06zdenetim, sorumluluk,
farkliliklara saygi ve gevre duyarlilig: gibi sosyal beceriler
sistematik bigimde yapilandirilmigtir. 2013 Okul Oncesi
Egitim Programi ise 17 kazanim ve 53 gostergeyle sosyal
duygusal gelisime kapsamli bicimde yer veren program
olmustur (Ozdemir vd., 2021). MEB (2024) Okul Oncesi
Egitim Programi'nda sosyal duygusal gelisim ve degerler
alamna iliskin 22 kazamm ve 129 gosterge yer almakta olup
bu durum sosyal-duygusal gelisim alanimin okul 6ncesi
programlarinda giderek daha kapsamli bir bigcimde ele
alindigim gostermektedir. 2024 yilinda yayimlanan Tiirkiye
Yiizyih Maarif Modeli Okul Oncesi Egitim Programi ise bu
birikimi daha da ileriye tasimistir. Mill1 Egitim Bakanligi'nin
(2024) 27 May1s 2024 tarihinde onayladigy Tiirkiye Yiizyih
Maarif Modeli Okul Oncesi Egitim Programi, okul 6ncesi
dénemde SDO'niin énemine dair farkindahg arttirmak igin
bir firsat sunmaktadir. MEB (2025), Tiirkiye Yiizyili Maarif
Modelinde SDO becerilerini programlar arasi bilesenler
olarak ele almmigtir. Bu dogrultuda egitimin bireyleri
yalnizca mevcut sorunlarla bas edebilecek sekilde degil, aym
zamanda gelecekte karsilasabilecekleri belirsiz kosullara da
hazirlamasi gerektigi vurgulanmustir. Bu baglamda, Tiirkiye
Yiizyili Maarif Modeli'nde “&grenen insan” anlayisi yerine
“dgrenmeyi 0grenen, sorgulayan, degisen kosullara uyum
saglayabilen ve sadece biligsel degil, sosyal-duygusal olarak
da gelismis birey” hedeflendigi belirtilmistir. Bu vizyon
dogrultusunda da sosyal-duygusal Ogrenme becerileri;
Ogretim programlarimn igine gomiilli, diger becerilerin
gelisimini destekleyen temel bir yeterlik kiimesi olarak
tanimlanmakta ve tiim egitim siireglerine entegre edildigi
goriilmektedir. Maarif Modeli Okul Oncesi Egitim
Programi'nda (MEB, 2024) SDO'niin bireylerin duygularimni
yonetebilmesi, saglkli iligkiler
gelistirebilmesi ve sorumlu kararlar alabilmesi gibi yasam
boyu gerekli olan temel becerileri kapsadig1 belirtilmistir.
Ayrica Programinda ekinde (Ek-13) tanumlanan bu beceriler,
benlik becerileri (6z farkindalik, 6z diizenleme, 6z yansitma),
sosyal yasam becerileri (iletisim, is birligi, sosyal
farkindalik), ve ortak/bilesik beceriler (uyum, esneklik,
sorumlu karar verme) olmak iizere ii¢ ana basglk altinda
smiflandinlmistir. Her bir beceri; goz temast kurma,
duygularn ifade etme, grup iletisimine katilma, alternatif
¢oziimler iiretme, toplumsal katki saglama ve empatik
dinleme gibi davranis gostergeleriyle somutlastirilmustir.

empati  kurabilmesi,

Bu dogrultuda bu calismamn okul Oncesi

ogretmenligi boliimiinde 6grenim goren lisans ve lisanstistii

amaci,

ogrencilerin sosyal duygusal 6grenme becerilerine yonelik
farkindaliklarim
uygulama boyutlarimi gelistirmelerine katki saglamak igin

artirmak, bu becerilerin teorik ve

gelistirilen egitim programimin etkililigini incelemektir.
Calisma, TUBITAK 2237-A Bilimsel Egitim Etkinlikleri
Destekleme Programi kapsaminda desteklenen “Gelecegi
Sekillendirenler: Okul Oncesi Ogretmen Adaylari igin Sosyal
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Duygusal Ogrenme Egitim Program” baslikli projenin
sonuglarini degerlendirmeyi ve cesitli etkinliklerle SDO
becerilerinin desteklenmesine yonelik teorik ve uygulamali
stratejilerin  aktarilmasinin  sagladigy faydalart ortaya
koymay1 amaclamaktadir.

2. Yontem
2.1. Desen

Bu yar1 deneysel ¢alismada, okul 6ncesi 6gretmenligi lisans
ve lisansiistii Ogrencilerin SDO becerilerine iligkin
farkindaliklarimi arttirmak ve bu becerilerin uygulamali
stratejilerle yonelik  bir  egitim
programinin etkisini degerlendirmek amacaryla tek gruplu
Ontest-sontest tasarimi kullamlmistir. Miifredat veya
egitim programlarnin etkililiginin degerlendirilmesinde
siklikla kullamilan bu tasarim, calismanin amac ve
yapisiyla uygun bir yontem olarak belirlenmistir (Cranmer,
2017; Creswell, 2015).

desteklenmesine

2.2. Calisma Grubu

Bu calismada belirli bir amaca yonelik olarak en fazla bilgi
saglayabilecek bireylerin secilmesi esasina dayanan amagh
orneklem yontemlerinden biri olan Olgiit Ornekleme
kullantlmugtir.  Olgiit
kriterlere uyan durumlart incelemeyi hedeflemektedir
(Patton, 2018). Calismada katilimcilarin, sosyal duygusal
O0grenme becerilerine yonelik farkindalik ve uygulama

ornekleme yontemi belirlenen

yeterlikleri ele alindigindan en iyi temsil edebilecek
bireylerin belirlenmesi gerektigi diisiiniilerek bu yontem
tercih edilmistir. Bu dogrultuda TUBITAK 2237-A Bilimsel
Egitim Etkinlikleri Destekleme Programi'nin bagvuru ve
katihmar kabul kosullart da dikkate alinarak calismaya
dahil edilecek bireylerde; 2024-2025 akademik yilinda
Tiirkiye’deki iiniversitelerin okul Oncesi 6gretmenligi
boliimlerinde lisans veya lisansiistii Ogrenci olmak,
TUBITAK Arastirmaci Bilgi Sistemi (ARBIS) veri tabanina
kayith egitim
kurumunda aktif olarak ¢alismiyor olmak kosullar1 kriter
olarak belirlenmistir. Calismanin Srneklemini, TUBITAK
2237-A Bilimsel Egitim Etkinliklerini Destekleme Programi
kapsaminda desteklenen “Gelecegi Sekillendirenler: Okul
Oncesi Ogretmen Adaylar icin Sosyal Duygusal Ogrenme
Egitim Programi” projesine katilan ve bu arastirmaya
katilmaya goniillii olan 14 farkli iiniversitenin okul 6ncesi
ogretmenligi bolimiinde Ogrenim goren 123 lisans ve
lisansiistii 6grenci olusturmaktadir. Egitim programina

olmak ve herhangi bir okul &ncesi

toplam 127 kisi katilmigtir. Ancak arastirmaya, goniillaliik
esasina gore 123 katilima katilim saglamistir. Bu durum,
egitime katilanlarin yaklasik
orneklemini olusturdugunu gostermektedir. Bu ¢alismada

%96,85'inin  ¢alismanin

"okul Oncesi O&gretmen adaylar" ifadesi, arastirmaya
katihm kriteri olarak belirlenen erken g¢ocukluk egitimi
alaninda lisans veya lisanstistii diizeyde 6grenim gérmekte
olan ve herhangi bir okul 6ncesi egitim kurumunda -kamu
ya da 6zel- 6gretmen olarak aktif gorev yapmayan bireyleri
tanimlamak i¢in kullanilmigtir. Katilimalardan 4t erkek
119u  kadindir. Farkh

universitelerin  okul Oncesi

ogretmenliginde lisans, yiiksek lisans veya doktora
Ogrenimi goren dgrencilere ait taniticr bilgilerin dagilimi
Tablo 1’de verilmistir.

Tablo 1.

Okul Oncesi Ogretmenliginde Lisans, Yiiksek Lisans veya
Doktora Ogrenimi Giren Ogrencilere Ait Tanitici Bilgilerin
Dagilimi (N=123)

Tanitic1 Bilgiler N %
Adnan Menderes Universitesi 1 0.8
Artvin Coruh Universitesi 4 3.3
Atatiirk Universitesi 6 49
Bogazici Universitesi 2 1.6
Bolu Abant Izzet Baysal Universitesi 4 3.3
Bursa Uludag Universitesi 1 0.8

'% Canakkale Onsekiz Mart Universitesi 26 211
% Dokuz Eyliil Universitesi 4 33
= Kafkas Universitesi 1 0.8
Kirsehir Ahi Evran Universitesi 2 1.6
Kocaeli Universitesi 1 0.8
Maltepe Universitesi 24 195
Marmara Universitesi 36 293
Pamukkale Universitesi 11 8.9
1. Smuif 4 3.3
2. Smuf 20 163
Q:; 3. Siuf 20 163
B 4Smf 67 545
Yiiksek Lisans 5 4.1
Doktora 7 5.7

Tablo 1 incelendiginde c¢ogunluk olarak Ogrencilerin
%29.3’{it Marmara Universitesi, %21.1’i Canakkale Onsekiz
Mart Universitesi, %19.5'i Maltepe Universitesi ve %8.9'u
Pamukkale Universitesinde ~ 6grenim  gormektedir.
C)grencilerin %3.3'1 1. sinif, %16.3'11 2. sinif, %16.3'11 3. sinuf,
%54.5'i 4. smif olup %4.1'i yiiksek lisans ve %b5.7’si
doktoradadar.

2.3. Islem

TUBITAK 2237-A Bilimsel Egitim Etkinlikleri Destekleme
Programi kapsaminda desteklenen ve c¢evrimigi olarak
gerceklestirilen bu egitim programi, toplamda 35 saat
stirmiis olup giinliik 6 veya 8 saatlik oturumlarla bes giin
boyunca vyiiriitiilmiistiir (Tablo 2.). TUBITAK 2237-A
etkinlik
azaltmak ve farkli
sehirlerdeki tiniversitelerde 6grenim gormekte olan lisans
ogrencilerin kolaylastirmak
amaciyla ¢evrim ic¢i yontem tercih edilmistir. Egitim, bes
farkli  iiniversiteden 12 katilimiyla

basvuru c¢agrisinda ¢evrim igi segeneginin

bulunmasi, cografi esitsizlikleri

ve lisansiistii erisimini

egitmenin
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gerceklestirilmis ve katilimalarin aktif katilmi tesvik
edilmistir. Her oturumda egitmenler, katilimcilara teorik
bilgiler sunmus, bu bilgilerin pratige doniistiiriilmesine
yonelik stratejiler paylasmis ve uygulamal 6rneklerle konu
pekistirilmistir. Program kapsaminda katilimcilara SDO
kavrami hakkinda detayll bilgi sunulmus ve diinyada
uygulanan SDO  programlari etkinliklerle
tamitilmistir. Bunun yani sira SDO becerilerinin cocuk
edebiyati, fen ve matematik etkinlikleri, ©6zel egitim,

ornek

psikolojik dayaniklilik, oyun, doga etkinlikleri, degerler
egitimi, aile katilimi, kiiltiirel farkindalik yabanci dil
Ogrenimi igin stratejiler, bilingli farkindalik (mindfulness),
ilkokula gegis siirecinde SDO becerilerinin bilgi-islemsel
diistince beceriyle desteklenmesi, SDO becerilerine yonelik
materyal gelistirme, yapay zeka uygulamalari, egitim
programlarina entegre edilmesine yonelik giincel konular
ele alinmistir.

Tablo 2.
Ders Programi Igerigi
Ders Ad1 Ders Saati  Ders Tiirii
Acilis 1 Saat -
Sosyal Duygusal Ogrenme (SDO) Nedir? 1 Saat Teorik
é SDO Programlar 1 Saat Uygulama
= SDO ve Cocuk Edebiyat1 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
SDO ve Fen Etkinlikleri 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
Tlkokula Gegis Siirecinde Sosyal-Duygusal Ogrenme Becerilerinin .
= Bilgi-Islemsel Diisiinme Becerileri ile Desteklenmesi 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
(Q\l? Sosyal Duygusal Ogrenmede Oyunun Yeri 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
SDO ve Matematik Etkinlikleri 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
. SDO Becerilerine Yonelik Materyal Gelistirme 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
6 SDO ve Degerler Egitimi 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
o SDO ve Aile Katilimu 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
SDO ve Bilingli Farkindalik (Mindfulness) 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
5 SDO ve Ozel Egitim 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
©  SDO ve Psikolojik Dayankhlik 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
" SDO ve Kiiltiirel Farkindalik: Yabana Dil Ogrenimi icin Stratejiler 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
SDO Becerilerinin Yapay Zeka ile Desteklenmesi 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
= SDO ve Doga Etkinlikleri 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
QO SDO Becerilerinin Okul Oncesi Egitim Programina Entegre Edilmesi 2 Saat Teorik (1 saat) ve Uygulama (1 saat)
© Degerlendirme ve Kapanis 1 Saat -

2.4. Veri Toplama Araglar
2.4.1. Degerlendirme anketi

Veriler, 2-6 Aralik 2024 tarihlerinde gergeklestirilen egitim
programina katilan ve bu arastirmaya goniillii olarak
katilmay1 kabul eden katiimecilardan toplanmigtir. Veri
toplama araci olarak arastirmacilar tarafindan olusturulan
egitim degerlendirme anketi kullanilmigtir. Degerlendirme
anketi, egitim igeriginde yer alan ders konularina dayali
olarak yapilandirilmis ve alan uzmanlarimin goriigleri
dogrultusunda kapsam gegerligi saglanmistir. Egitim
degerlendirme anketi 19 soruluk 51 likert tipi
derecelendirme (1 = Hig bilmiyorum, 5 = Cok iyi biliyorum)
ile diizenlenmistir. Bu degerlendirme anketi, 6n test ve son
test verilerinin toplanmasinda uygulanmis olup Google
Formlar aracihigiyla katilimalara sunulmustur. Son test
asamasinda ek olarak katilimclarin egitmenler, egitimin
igerigi ve egitimin katkisina iliskin goriislerini de
degerlendirmek igin 12 soruluk 571 likert tipi bir anket
uygulanmustir. kullailan  veri

Aragtirmada toplama

araclarinin  giivenirlik analizleri sonucunda, ©6n test
anketinin Cronbach Alpha katsayisia = 0.95, son test
anketinina = 0.92ve degerlendirme anketinina =
0.91 olarak hesaplanmustir. Bu sonuglar, kullanilan iki
anketin yiiksek i¢ tutarliliga sahip oldugunu ve giivenilir

ol¢timler sagladigint gostermektedir.
2.5. Veri Analizi

Aragtirmada verilerin analiz edilmesi i¢cin IBM SPSS 27
paket programu kullanilmistir. Siirekli veriler ortalama +
standart sapma ve kategorik veriler ise frekans ve yiizde
olarak gosterilmistir. Anlamlilik diizeyi 0.05 iizerinden
degerlendirilmis ve okul Oncesi 6gretmenliginde lisans,
yiiksek lisans veya doktora 6grenimi goren ogrencilerin
sosyal duygusal 6grenme egitim programi degerlendirme
anketinin 6n test ve son testinden aldiklar1 puanlarin +1
araliginda  olmast  puanlarin  normal  dagildigin
gostermektedir (Hair vd., 2013). Bu sonuca gore anketin én
test-son test puan ortalamalarim karsilastirmada bagimli
gruplar t-testi kullanilmustir. Ek olarak 6grencilerin
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anketlere verdigi cevaplarin hangi siklarda yogunlastigin1 3. Bulgular

gorsel olarak desteklemek i¢in 1s1 haritasi kullanilmistir.

Okul Oncesi &gretmenligi boliimii lisans ve lisanstistii

diizeyinde 6grenim goren Ogrencilerin sosyal duygusal
O0grenme egitim programi degerlendirme anketi 6n test
Tablo 3'de

madde puan ortalamalarmmin dagilimi

verilmigtir.

Tablo 3.

Okul Oncesi Ogretmenliginde Ogrenim Goren Ogrencilerin Sosyal Duygusal Ogrenme Egitim Programi Degerlendirme Anketi On
Test Madde Puan Ortalamalarinin Dagilimi ve Ist Haritas: (N=123)

1 2 3 4 5
N N N N _

Maddeler X*SS

1. Sosyal Duygusal Ogrenme (SDO) kavrammi hakkinda bilgi diizeyinizi nasil 5 25 55 37 1 3.03x0.84
degerlendiriyorsunuz?

2. Erken cocuklukta sosyal duygusal 6grenme (SDO) becerilerinin gelisimi ve énemi 7 26 50 38 2  3.02+0.91
hakkinda bilgi diizeyinizi nasil degerlendiriyorsunuz?

3. SDO becerilerini desteklemek igin kullanilabilecek stratejiler veya materyaller hakkinda 19 = 42 53 9 0 242+0.84
bilgi diizeyiniz nedir?

4. SDO programlarinin, okul dncesi egitimdeki 6nemi hakkinda bilgi diizeyiniz nedir? 8 23 40 41 11 3.20£1.05

5. SDO becerilerini, ocuk edebiyati ile nasil desteklenebilecegi hakkinda bilgi diizeyiniz 16 = 42 38 23 4  2.65+1.03
nedir?

6. SDO becerilerinin, fen etkinliklerine nasil entegre edilebilecegi hakkinda bilgi diizeyiniz =24 = 47 41 9 2 2.33+0.93
nedir?

7. Ilkokula gegis siirecinde sosyal-duygusal 5grenme becerilerinin, bilgi-islemsel diisiinme 23 | 50 40 9 1 2.31+0.89
becerileri ile desteklenmesi konusunda bilgi diizeyiniz nedir?

8. SDO becerilerinin, oyun etkinliklerine nasil entegre edilebilecegi hakkinda bilgi 10 = 37 41 27 8 2.89+1.05
diizeyiniz nedir?

9. SDO becerilerinin, matematik etkinliklerine nasil entegre edilebilecegi hakkinda bilgi 25 = 49 39 9 1 2.28+0.90
diizeyiniz nedir?

10. SDO’ye yonelik materyal gelistirme yontemleri hakkinda bilgi diizeyinizi nasil nedir? =~ 28 42 36 14 3  2.37+1.03

11. SDO becerilerinin, degerler egitiminde nasil kullamilabilecegi konusunda bilgi 16 42 40 20 5 2.64£1.03
diizeyiniz nedir?

12.  SDO becerilerinin, aile katihmu ile nasil desteklenebilecegini konusunda bilgi diizeyiniz 15 42 39 23 4  2.67+1.02
nedir?

13.  SDO becerilerinin, mindfulness etkinlikleri ile nasil kullanilabilecegi konusunda bilgi | 61 = 30 25 6 1 1.83+0.97
diizeyiniz nedir?

14. SDO'niin, &zel egitim uygulamalarinda nasil kullanilabilecegi konusunda bilgi | 52 37 27 6 1 1.92+0.95
diizeyiniz nedir?

15. SDO becerileri ile psikolojik dayaniklilik nasil desteklenebilecegi konusunda bilgi 28 42 40 12 1  2.32+0.96
diizeyiniz nedir?

16. SDO becerilerinin, kiiltiirel farkindalik ve yabanci dil grenimi konusunda nasil 40 39 35 9 0  211x0.95
kullanilabilecegi hakkinda bilgi diizeyiniz nedir?

17.  SDO becerilerinin, yapay zeka ile desteklenmesi konusunda bilgi diizeyiniz nedir? 48 37 29 8 1 2.00+0.98

18. SDO becerilerinin doga etkinliklerine nasil entegre edilebilecegi konusunda bilgi 25 39 41 14 4  2.46+1.04
diizeyiniz nedir?

19. SDO becerilerinin, okul oncesi egitim programina entegre edilmesi konusunda bilgi 12 38 44 22 7  2.79+1.03

diizeyiniz nedir?

Not. 1: Hig bilmiyorum, 5: Cok iyi biliyorum
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Ogrencilerin sosyal duygusal 6grenme egitim programi
degerlendirme anketi 6n test maddeler arasindan “4. SDO
programlarinin, okul oncesi egitimdeki 6nemi hakkinda
bilgi diizeyiniz nedir?” (3.20+1.05) en yiiksek puan almistir.
Bu maddeyi “1. Sosyal Duygusal Ogrenme (SDO)
hakkinda bilgi diizeyinizi nasil
degerlendiriyorsunuz?”  (3.03x0.84) ve “2. Erken
cocuklukta sosyal duygusal 6grenme (SDO) becerilerinin
gelisimi ve oOnemi hakkinda bilgi diizeyinizi nasil
degerlendiriyorsunuz?” (3.02+0.91) maddeleri

kavramin

Tablo 4.

izlemektedir. “13. SDO becerilerinin, mindfulness
etkinlikleri ile nasil kullanilabilecegi konusunda bilgi
diizeyiniz nedir?” (1.83+0.97) maddesi ise en diisiik puan

ortalamasina sahiptir.

Okul 6ncesi 6gretmenliginde 6grenim goren ogrencilerin
sosyal duygusal 6grenme egitim programi degerlendirme
anketi son test madde puan ortalamalarimin dagilimi Tablo
4’te verilmistir.

Okul Oncesi Ogretmenliginde Ogrenim Goren Ogrencilerin Sosyal Duygusal Ogrenme Egitim Programi Degerlendirme Anketi Son
Test Madde Puan Ortalamalarimin Dagilim ve Ist Haritas: (N=123)

Maddeler X*5S
N N

1. Soiyal D.u.ygusal Ogrenme (SDO) kavramimi hakkinda bilgi diizeyinizi nasil 3 34 186 | 467405
degerlendiriyorsunuz?

2. Erken gocu.klgkta S().S).Ia.l duygusval ogrf?rfme (SDO) becerilerinin gelisimi ve Onemi 2 26 |95 | 4765047
hakkinda bilgi diizeyinizi nasil degerlendiriyorsunuz?

3. SDO bf,-cerl'le'rml de:-steklemek i¢in kullanilabilecek stratejiler veya materyaller hakkinda 4 36 83 | 4644055
bilgi diizeyiniz nedir?

4. SDO programlarinin, okul 6ncesi egitimdeki 6nemi hakkinda bilgi diizeyiniz nedir? 2 25 196  4.76x0.46

5. SDQ becerilerini, cocuk edebiyati ile nasil desteklenebilecegi hakkinda bilgi diizeyiniz 3 o4 Poe | 4765048
nedir?

6. SDQ becerilerinin, fen etkinliklerine nasil entegre edilebilecegi hakkinda bilgi diizeyiniz 7 a4 L7 453506
nedir?

7. Ilkokl.lla gecls siirecinde sc.)syal-duygusa.l o.gre'-'nme. b.ecerlle-rmm, bilgi-islemsel diisiinme 11 46 |68 4.42:0.69
becerileri ile desteklenmesi konusunda bilgi diizeyiniz nedir?

8. SD(? becerilerinin, oyun etkinliklerine nasil entegre edilebilecegi hakkinda bilgi diizeyiniz 5 25 108 | 4724054
nedir?

9. Sl?O l?e.cerller%mn, matematik etkinliklerine nasil entegre edilebilecegi hakkinda bilgi 10 36 |77 454064
diizeyiniz nedir?

10. SDO'’ye yonelik materyal gelistirme yontemleri hakkinda bilgi diizeyinizi nasil nedir? 9 30 | 84 | 4.61x0.62

11. SDQ becerilerinin, degerler egitiminde nasil kullanilabilecegi konusunda bilgi diizeyiniz 9 27 |87 | 463:0.62
nedir?

12. SDQ becerilerinin, aile katilimi ile nasil desteklenebilecegini konusunda bilgi diizeyiniz 1 28 104 | 4762045
nedir?

13. SI?O l?e'cerller%mn, mindfulness etkinlikleri ile nasil kullanilabilecegi konusunda bilgi 8 26 |88 | 463:068
diizeyiniz nedir?

14. SDQ niin, 6zel egitim uygulamalarinda nasil kullanilabilecegi konusunda bilgi diizeyiniz 9 46 |67 | 445:070
nedir?

15. Sl?O ‘F)e‘c:erller.l ile psikolojik dayaniklilik nasil desteklenebilecegi konusunda bilgi 4 31 085 460:071
diizeyiniz nedir?

16. SDO beccfrllerzr.lm, kult’ure¥ f.arlfmdzflh‘k ve .yabanc1 dil 6grenimi konusunda nasil 16 39 68 4.42:071
kullanilabilecegi hakkinda bilgi diizeyiniz nedir?

17.  SDO becerilerinin, yapay zeka ile desteklenmesi konusunda bilgi diizeyiniz nedir? 10 38 | 75 | 4.53+0.64

18. SI?O jbe'cerﬂeljmm doga etkinliklerine nasil entegre edilebilecegi konusunda bilgi 6 24 103 | 4714055
diizeyiniz nedir?

19. SDO becerilerinin, okul 6ncesi egitim programima entegre edilmesi konusunda bilgi 4 2% Loa | 472:052

diizeyiniz nedir?

Not. 1: Hi¢ bilmiyorum, 5: Cok iyi biliyorum
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Ogrencilerin sosyal duygusal 6grenme egitim programi
degerlendirme anketi son-test maddeler arasindan “2.
Erken cocuklukta sosyal duygusal o6grenme (SDO)
becerilerinin gelisimi ve 6nemi hakkinda bilgi diizeyinizi
nasil  degerlendiriyorsunuz?”  (4.76+0.47), “4. SDO
programlarimin, okul oncesi egitimdeki 6nemi hakkinda
bilgi diizeyiniz nedir?” (4.76+0.46), “5. SDO becerilerini,
cocuk edebiyati ile nasil desteklenebilecegi hakkinda bilgi
diizeyiniz nedir?” (4.76+0.48) ve “12. SDO becerilerinin, aile
katihmi ile nasil desteklenebilecegini konusunda bilgi
diizeyiniz nedir?” (4.76+0.45) maddeleri en yiiksek
puanlari almustir. “7. flkokula gegis siirecinde sosyal-

Tablo 5.

Okul Oncesi Ogretmen Adaylar igin Sosyal Duygusal Ogrenme
Egitim Programina Katilan Ogrencilerin Sosyal Duygusal
Ogrenme Egitim Programi Degerlendirme Anketi Puanlarmin
Ontest-Sontest Analizi

Ontest Sontest
X SS X SS t r*

47.22 13.70 87.66 7.40 -29.156 <0.001

Not. *Bagiml gruplar t-testi

Tablo 6.

duygusal 6grenme becerilerinin, bilgi-islemsel diisiinme
becerileri ile desteklenmesi konusunda bilgi diizeyiniz
nedir?” (4.42+0.69) ve “16. SDO becerilerinin, kiiltiirel
farkindalik ve yabanci dil 6grenimi konusunda nasil
kullarulabilecegi hakkinda bilgi diizeyiniz nedir?”
(4.42+0.71) maddeleri ise en diisiik puan ortalamalarina
sahiptir.

Sosyal duygusal Ogrenme egitim programina katilan
ogrencilerin sosyal duygusal 6grenme egitim programi
degerlendirme anketi puanlarinin Ontest-sontest analiz
sonuglar1 Tablo 5'te verilmistir.

Tablo 5 incelendiginde sosyal duygusal 6grenme egitim
programina katilan dgrencilerin sosyal duygusal 6grenme
egitim programi degerlendirme anketi puanlarinin ntest-
sontest acisindan anlamli olarak farklilastigi bulunmus (t=-
29.156, p<0.001) olup sosyal duygusal 6grenme egitim
programi degerlendirme anketi puanlar1 6n testten son
teste dogru artmustir.

Okul 6ncesi 6gretmenliginde 6grenim goéren dgrencilerin
son teste ek anketi madde puan ortalamalarinin dagilimi
Tablo 6’te verilmistir.

Okul Oncesi Ogretmenliginde Ogrenim Goren Ogrencilerin Son Teste Ek Anketi Madde Puan Ortalamalarinin Dagilimi ve Ist

Haritas: (N=123)

1 2 3 4 5
N N N N
Boyutlar =~ Maddeler X*SS
1. Egitimin igerigi, agik ve anlagilirdi. 0 0 1 11 111 4.89+0.33
2. Egitim icerigi, amaca uygun olarak tasarlanmusti. 0 0 1 9 113 4.91+0.31
S . gitim sirasinda sunulan materyaller, dokiimanlar ve etkinlikler
Igerigi dgrenmeme katki sagladi. o 1 13 B 488035
4. Egitim, teorik bilgi ile uygulamali ¢alismalar1 dengeli bir sekilde 0 0 2 13 108 4.86:0.39
sundu.
5. Egitmenlerin kullandig: dil acik ve anlagilird. 0 0 2 4 117 4.93+0.31
Egitmenler 6. Egitmenler, konu ile ilgili kaynaklar konusunda bilgi verdi. 0 0 3 6 114 4.90+0.37
7. Egitmenler, katilimcilarmn aktif katilimini tesvik etti. 0 0 1 9 113 4.91+0.31
8.  Egitim, mesleki gelisimime olumlu katki sagladi. 0 0 0 9 114 4.93+0.26
9.  Egitim, kisisel gelisimime olumlu katk: sagladi. 0 0 2 9 112 4.89+0.36
Egitimin g Egitim, giinlitk mesleki uygulamalarimda faydal olacak bilgi ve 0 0 9 114 4.93+0.26
Katkist beceriler kazandird1.
11. Egitimi diger calisma arkadaslarima da éneririm. 0 0 2 5 116 4.93+0.32
12. Egitimden hedeflerime ulasmis bir sekilde ayriliyorum. 0 0 1 16 106 4.85+0.38

Not. 1: Hig katilmiyorum, 5: Kesinlikle katiliyorum

Ogrencilerin son teste ek anketi maddeler arasindan “5.
Egitmenlerin kullandig; dil agik ve anlasilird1.” (4.93+0.31),

“8. Egitim, mesleki gelisimime olumlu katki sagladi.”
(4.93+0.26), “10. Egitim, giinliik mesleki uygulamalarimda
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faydali olacak bilgi ve beceriler kazandird1.” (4.93+0.26) ve
“11. Egitimi diger calisma arkadaslarima da oneririm.”
(4.93+0.32) maddeleri en yiiksek puanlari almigtir. “12.
Egitimden hedeflerime ulasmis bir sekilde ayriliyorum.”
(4.85+0.38) maddesi ise en diisiik puan ortalamasmna
sahiptir.

Okul 6ncesi 6gretmenliginde 6grenim goren 6grencilerin
son teste ek anketin alt boyutlar1 ve toplamindan aldiklar
puanlarin ortalamalar Tablo 7’de verilmistir.

Tablo 7.
Okul Oncesi Ogretmenliginde Ogrenim Goren Ogrencilerin Son

Teste Ek Anketin Alt Boyutlari ve Toplamindan Aldiklar:
Puanlarin Ortalamalar: (N=123)

X SS
Egitimin fgerigi 19.54 1.07
Egitmenler 14.75 0.83
Egitimin Katkis1 24.53 1.33
Toplam 58.82 2.89

Ogrencilerin son teste ek anketin alt boyutlar1 ve
toplamindan aldiklar1 puanlarin ortalamalarn sirasiyla
egitimin igerigi 19.54+1.07, egitmenler 14.75+0.83, egitimin
katkis1 24.53+1.33 ve toplam 58.82+2.89'dur.

4. Tartisma

Govde metin. Ulusal alanyazinda sosyal duygusal
ogrenmeye yonelik Ogretmen yetistirme programlar:
(Esen-Aygiin ve Sahin-Tagkin, 2019), 6gretmen adaylar
(Esen-Aygiin ve Sahin-Tagkin, 2016) ve c¢esitli egitim
kademelerindeki Ogretmenlerle (Esen-Aygiin ve Sahin-
Taskin, 2017; Kili¢ ve Bavli, 2021; Kog¢-Tiiylii, 2024; Palig
vd., 2024) yapilan ¢alismalar hem 6gretmen adaylart hem
de dgretmenlerin SDO konusunda bilgi ve becerilerinin
gelistirilmesine yonelik egitime ihtiya¢ oldugunu ortaya
koymaktadir. Erken ¢ocukluk déneminin SDO agisindan
kritik bir dénem olmasi, okul Oncesi Ogretmenleri ve
alandaki farkindalik ve

gelistirilmesinin

O6gretmen adaylarinin  bu

yeterliklerinin onemli olabilecegini

gostermektedir. Bu dogrultuda okul o6ncesi &gretmen
adaylarinin SDO’ye yonelik farkindalik ve uygulama
becerilerini gelistirmek amaciyla uygulanan Gelecegi
Sekillendirenler: Okul Oncesi C)gretmen Adaylar1 igin
Sosyal Duygusal Ogrenme Egitim Programinin etkileri
incelenmistir. Bu arastirmanin bulgulari, okul Oncesi
O0gretmenliginde Ogrenim goren lisans ve lisansiistii
ogrencilerine yonelik sosyal duygusal dgrenme (SDO)
egitimi programinin, katilimalarin SDO’ye iliskin bilgi,
farkindalik ve uygulama becerilerini anlamli bigimde
gelistirdigini gostermektedir. Katilimcilarin 6n-test ve son-
test puan ortalamalari arasindaki fark, programin hem
teorik bilgi hem de uygulamaya yonelik yeterlikler

agisindan etkili bir 6grenme siireci sagladigini ortaya
koymaktadar.

okul
ogretmenligi lisans programlarimin 4. smif &grencileri

Katilmalarin =~ biiyiik  ¢ogunlugunu oncesi
olusturmustur. Bu durum, mezuniyet 6ncesi donemde
katk:

saglayacak etkinliklere daha fazla ilgi gostermeleriyle

Ogretmen adaylarimin  mesleki gelisimlerine
aciklanabilir. Katilimin Marmara Universitesi, Canakkale
Onsekiz Mart Universitesi, Maltepe Universitesi ve
Pamukkale Universite’sinde yogunlagsmasi ise egitim
programinda gorev alan egitmenlerin bu {iniversitelerde
calistyor olmalar1 ve dgrencilere erisimin kolay olmasiyla
iligkilidir. Bununla yani sira bu egitim programinin,
Tirkiye'nin 12 farkli ilinden ve 14 {iniversitesinden
katihmaya ulasmasi, arastirmanin veri gesitliligini ve

bulgularin genellenebilirligini gii¢lendirmistir.

Erken cocukluk déneminde cocuklarn SDO becerilerinin
desteklenmesinde, 6gretmenin SDO bilgi diizeyinin uygun
egitim ortamlarimin olusturulmasinda belirleyici bir etmen
oldugu vurgulanmaktadir (Cross Francis vd., 2019; Durlak
vd., 2011). Karacan-Ozdemir ve Bacanli (2019), sosyal
etkili
ylritiilmesinin, 6gretmenlerin alanla ilgili kuramsal bilgi

duygusal = Ogrenme  siireglerinin bicimde
birikimi ve pedagojik becerileriyle dogrudan iligkili
oldugunu belirtmektedir. Yapilan ¢alismalar 6gretmenlerin
sosyal duygusal Ogrenme kavramina iligkin
farkindaliklarinin - simrli  oldugunu, SDO becerilerinin
onemi ve c¢ocuklara kazandirilma yollarma dair bilgi
eksiklikleri bulundugunu (Esen-Aygiin ve Sahin-Tagkin,
2016; Erdogan ve Aslan, 2022), ayrica SDO’ye iligkin en ¢ok
duygular1 tanima, duygularn ifade etme ve empati
becerilerini 6n plana ¢ikardiklari; buna karsin 6z yonetim,
sosyal farkindalik ve sorumlu karar verme gibi boyutlara
iliskin bilgi eksikliklerinin oldugunu (Kog-Tiiylli, 2024;
Pali¢ vd., 2025) gostermektedir. Bu calismalardan farkl
olarak mevcut calismada, ilk iki oturumda SDO kavrami ve
becerileri kuramsal olarak incelenmis olup sonraki
oturumlarda ise bu becerilerin ¢ocuk edebiyati, fen, sanat,
degerler egitimi, mindfulness, yapay zeka ve kiiltiirel
farkindalik  gibi  etkinliklerle

odaklanilmustir. Bu kapsamda katilimailarin SDO kavramu,

bitiinlegtirilmesine

SDO becerilerinin gelisimi ve erken gocuklukta SDO'niin
onemine iliskin orta diizeyde bilgiye sahip olduklari; ancak
SDO'niin uygulamah etkinliklerle (6rnegin mindfulness,
kultirel farkindahk, fen
etkinlikleri ve yabanci dil 6grenimi) entegrasyonuna dair

Ozel egitim, yapay zeka,

bilgi diizeylerinin daha diisiik oldugu goriilmiistiir. Bu
bulgu, katilmalarin 6zellikle uygulamaya doniik bilgi ve
becerilerini  gelistirmeye  gereksinim  duyduklarini
gostermektedir. Egitim programi sonrasinda elde edilen
son-test bulgular ise katilimailarin SDO’ye iligskin bilgi ve

farkindalik diizeylerinin yani sira uygulamali etkinliklerle
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entegrasyonu konusunda anlamli bir artis oldugunu ortaya
koymustur. Bu artis, programin teorik bilgiyle birlikte
uygulamali  6grenme

bilesenlerini dengeli bigimde

sunmasinin etkili oldugunu diisiindiirmektedir.

Mevcut ¢alismada egitim programinin gevrimici sekilde
gerceklestirilmesi, Tiirkiye'nin farkh bolgelerinde yer alan
12 sehirden okul 6ncesi 6gretmenligi boliimiinde 6grenim
goren lisans ve lisansiistii Ogrencilerinin programa
erisebilmesini saglamustir. Ayrica SDO’ye yonelik teorik
bilgi ve uygulamali etkinliklerin ¢evrimigi ortamda etkili
bir sekilde aktarilabilecegini ve okul Oncesi 6gretmen
adaylarmin SDO’ye yonelik bilgi, beceri ve kazanimlarinda
olumlu katki saglayabilecegini ortaya koymaktadir. Bu
Lapidot-Lefler  (2022)
egitimlerinde sosyal-duygusal bilesenlerin motivasyon ile
etkiledigi
yoniindeki sonuglartyla ortiismektedir. Bununla birlikte

bulgu, gevrimici  Ogretmen

baghilign artirdignt ve Ogrenmeyi olumlu
bazi arastirmalar cevrimigi egitimin zaman ve mekan
agisindan esneklik sagladigini, ekonomik anlamda tasarruf
sagladigini, teknolojiyi kullanma agisindan faydali
oldugunu ancak internet altyapisi ve deneyim eksikliginin
siireci zorlastirdigini (Dereli—iman ve Deli, 2022; Ozgé’)l vd.,
2017); etkilesim smurliliklari, teknik giigliikler ve dikkat
stirelerindeki azalmalarin ogrenmeyi olumsuz
etkileyebildigini gostermektedir (Bao, 2020; Dereli-iman ve
Deli, 2022; Konig vd., 2020). Ogretmen adaylari ile yapilan
calismalarda ise Yenilmez vd. (2017), 6gretmen adaylarinin
uzaktan egitime yonelik tutumlarmin ortalamanin
tizerinde oldugunu; Kilig¢ (2022) e-6grenmeye yonelik
tutumlarimin yiiksek diizeyde oldugunu, Karatepe vd.
(2020) ise Ogretmen adaylarimin gevrimigi derslere karsi
olumsuz tutumlar sergiledigini belirtmistir. Bu farkliliklar
O0gretmen adaylarmin branslar;, teknolojik altyapiya
erisimleri ve demografik Ozellikleri gibi degiskenlerle
iligkili olabilmektedir (Boz, 2019; Demirdz, 2022). Mevcut
calismada ise egitim programina iliskin degerlendirmeler,
katiimcilarin igerigi acik ve anlagilir bulduklari, teorik ve
uygulamali etkinliklerin dengeli bicimde sunuldugunu,
egitmenlerin acik iletisiminin ve aktif katilimi tesvik edici
yaklasimlarinin siirecini

O0grenme destekledigini

gostermektedir. Bu bulgular, katihmclarin 6grenme

siirecine etkin katiimin saglayan, uygulamali 6grenmeye
dayal1 tasarimlarin sosyal duygusal 6grenme alanindaki
mesleki  gelisimi  gliglendirdigini  ortaya  koyan
aragtirmalarla (Esen-Aygiin ve $ahin-Taskin, 2019; Kog-
Tiyldi, 2024) uyumludur. Dolayisiyla programim hem
mesleki hem de kisisel gelisim agisindan olumlu etkileri,
erken ¢ocukluk  Ogretmen  yetistirme  siirecinde
yapilandirilmis, katilimc merkezli ve deneyim temelli
yaklasimlarin Onemini dogrulamaktadir. Gilintimiizde
teknolojik gelismelere paralel olarak egitim siireclerinin de

giin gectikge dijitallesmesi goz oniine alindiginda SDO'niin

cevrimici egitimlere de uyarlamasinin, stirdiiriilebilir,
erisilebilir ve kapsayict bir Ogrenme ortami saglama
agisindan 6nemli bir gereklilik olarak degerlendirilebilir.

Alanyazinda 6gretmenlerle yiiriitiilen arastirmalar, sosyal
duygusal 6grenme (SDO) becerilerinin desteklenmesine
yonelik mesleki gelisim programlarinin 6gretmenlerin
bilgi, farkindalik ve simf i¢i uygulamalarim giiglendirdigini
Adam vd. (2022),
ogretmenleriyle yiiriittiikleri calismada gelistirdikleri SDO

gostermektedir. erken ¢ocukluk
temelli mesleki gelisim modelinin 6gretmenlerin igerik
bilgisi, 6z diizenleme ve sinif ici uygulama yeterlilikleri
iizerinde olumlu etkileri oldugunu belirtmistir. Masry-
Herzallah (2024) ise mindfulness, simiilasyon ve kukla
tiyatrosu gibi aktif Ogrenme uygulamalarim igeren
¢evrimici bir mesleki gelisim programimn 6gretmenlerin
0z farkindalik, sosyal farkindalik, iligki becerileri, sorumlu
SDO

uygulamalar1 gelistirmelerine yardimci oldugunu ortaya

karar verme yeterlikleri ile kiiltiire duyarl
koymustur. Benzer sekilde Kog¢-Tiiylii (2024) okul 6ncesi
ogretmenlerine yonelik alt1 modiilliik bir egitim programi
gelistirerek ~ gretmenlerin SDO’ye iliskin bilgi ve
becerilerinde anlamli artislar elde edildigini gostermistir.
okul

Ogretmenlerinin sosyal duygusal 6grenmeyi destekleyici

Uygulanan egitim programi sonunda oncesi

Tiirkge, sanat, oyun, miizik ve drama etkinlikleri
gelistirdikleri tespit edilmistir. Mevcut ¢alismada ise okul
Oncesi 6gretmenligi boliimiinde 6grenim goren lisans ve
lisansiistii ~ &grencilerinin  SDO  becerilerine
farkindalik  ve

amaglanmis olup program, c¢ocuk edebiyati, fen, sanat,

yonelik
uygulama becerilerini ~ gelistirmek
degerler egitimi, mindfulness, kiiltiirel farkindahk wve
yapay zeka gibi ¢oklu disiplinlerle biitiinlestirilerek daha

genis bir kuramsal ve uygulamali perspektif sunulmustur.

Aday Ogretmenlerin egitim siirecinde sosyal duygusal

O0grenme  iizerine dersler almalarinin, mesleki
yeterliliklerini ve smnif yonetimi becerilerini giiglendirdigi
belirtilmektedir (Jones vd., 2021; Schonert-Reichl, 2017). Bu
dogrultuda 6gretmenlerle yapilan ¢calismalarin bulgularina
paralel olarak 6gretmen adaylariyla yiiriitiilen aragtirmalar
(SDO)

yeterlikleri ve mesleki gelisim agisindan temel bir bilesen

da sosyal duygusal ©6grenmenin Ogretmen
oldugunu ortaya koymaktadir (Masry-Herzallah, 2024).
Berberoglu (2021), SDO beceri programina katilan okul
oncesi ve PDR o6gretmen adaylarinin 6nemli diizeyde
farkindalik kazandiklarim belirtmistir. Katz vd. (2020) ise
SDO'niin 6gretmen ve dgrenci refahini desteklemede temel
bir rol oynadigini, bu beceriler sayesinde 6gretmenlerin
mesleklerini daha etkili, kiiltiirel farkindalia sahip ve
surdiiriilebilir bi¢cimde yiiriittitklerini ortaya koymustur.
Baska bir calismada Sugishita ve Dresser (2019), SDO
stratejilerinin 6gretmen adaylarmin siuf yonetimi ve

ogretmen-ogrenci iligkilerine olumlu katki sagladigin
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vurgulamigtir. Dolzhenko (2017) de erken g¢ocukluk
O0gretmen adaylariyla yiiriittiigii deneysel ¢alismada ise
SDO temelli etkinliklerin adaylarn bilgi, inang ve
tutumlarinda anlamli gelismeler sagladigini belirtmistir.
Bu bulgular, mevcut ¢alismadaki okul 6ncesi 6gretmenligi
lisans ve lisansiistii 6grencilerinin SDO bilgi, farkindalik ve
uygulama becerilerinde gozlenen artislarla paralellik
gostermektedir. Ayrica Cochran ve Peters (2023), kisa siireli
mindfulness ve SDO egitimlerinin gretmen adaylarinin
oz-yeterliliklerini giiclendirdigini, 6gretmen saglig1 ve siruf
yonetimi agisindan da olumlu etkiler yarattigini ifade
etmistir. Bu arastirmalar, 6gretmen adaylarina yonelik
yapilandirilmig SDO egitimlerinin hem mesleki hem kisisel

gelisimi  destekledigini ve Ogretmenlik siirecinde
dayaniklilign artirma potansiyeline sahip oldugunu
gostermektedir.

Tiim bu ¢alismalar sosyal duygusal 6grenme becerilerinin,
Ogretmen yetistirme programlarina dahil edilmesinin hem
cocuklar ve/veya Ogrenciler hem &gretmenler hem de
Ogretmen  adaylar1  agsindan  olumlu  sonuglar
dogurdugunu ortaya koymustur. Alanyazin ile uyumlu
sonuglara ulagilan bu ¢alisma, okul 6ncesi dgretmenligi
lisans ve lisansiistii Ogrencilerinea yonelik gelistirilen
TUBITAK 2237-A Bilimsel Egitim Etkinlikleri Destekleme
Programi kapsaminda desteklenen “Gelecegi
Sekillendirenler: Okul Oncesi Ogretmen Adaylart icin Sosyal
Duygusal ~ Ogrenme

Egitim  Programu”min  etkilerini

inceleyerek SDO  becerilerinin Ogretmen yetistirme
siirecindeki Onemini gostermektedir. Bulgular egitim
SDO

farkindaliklarim1 ve uygulama becerilerini anlamli bir

programinin katilimailarin konusundaki
sekilde arttirdigini gostermistir. Katilimcilarin on-test ve
son-test puanlarindaki artis, SDO’ye iliskin teorik bilginin
yani sira uygulamali etkinliklerle desteklenmesinin de

onemli oldugunu isaret etmektedir.

Bu c¢alismanin sonuglarina gore Ogretmen yetistirme
SDO’ye
artirllmast ve uygulamali etkinliklerle desteklenmesi

programlarinda yonelik ders igeriklerinin
onerilmektedir. Tiirkiye Yiizyih Maarif Modeli Okul
Oncesi Egitim Programi (MEB, 2024) ile birlikte sosyal
duygusal 6grenme becerilerinin okul 6ncesi dénemdeki
daha

Programda SDO, “duygularimi yénetmek, empati kurmak,

yeri sistematik bir cerceveye oturtulmustur.

destekleyici iligkiler i¢inde yer almak ve saghkl benlik

gelistirmek” gibi temel

hedefleyen bir siire¢ olarak tanimlanmistir. Bu dogrultuda

yeterliklerin ~ gelistirilmesini

sosyal duygusal 6grenme becerileri {i¢ ana baslik altinda
(Benlik Becerileri, Sosyal Yasam Becerileri, Ortak/Bilesik
Her bir baslik

altinda yansitma, kendini degerlendirme, is birligi, sosyal

Beceriler) yapilandirilmistir.

farkindalik, uyum, esneklik ve sorumlu karar verme gibi
alt beceriler ise ¢ocuklarin duygularini ifade etme, grup

iletisimine katilma, empatik dinleme, alternatif ¢6ziim
iiretme ve toplumsal katki saglama gibi davranisla
tanimlanmigtir. Tiirkiye Yiizyilh Maarif Modeli Okul
Oncesi Egitim Programi (MEB, 2024) ile birlikte SDO'niin
oncesi egitiminde daha goriiniir hale gelmesi, 6gretmen
adaylarinin bu alandaki farkindalik ve yeterliliklerini
artirmaya yonelik egitimlerin yayginlastirilmas: ihtiyacin
gostermektedir.

Aragtirmada verilerin katilimalarin 6z bildirimlerine

dayali olarak toplanmis olmasi, ¢evrimigi olarak
gergeklestirilmesi sinirlilik olarak degerlendirilebilir. Ek
olarak arastirma, egitim programinin kisa vadeli etkilerini
degerlendirmekte olup uzun vadeli etkilere iliskin veriler
icermemektedir. Gelecek arastirmalar igin programin uzun
farkla

tekrarlanmasi, yiiz yiize olarak uygulanmasi ve 6zellikle

stireli  etkilerinin  izlenmesi, orneklemlerle
Ogretmenlerin smif igi uygulamalarma yansimalarinin

gozlemsel verilerle desteklenmesi &nerilmektedir.

Etik bildirim/Ethical disclosure: Yapilan bu ¢alismada
“Yiiksekogretim Kurumlari Bilimsel Aragtirma ve Yayin
Etigi Yonergesi” kapsaminda uyulmasi belirtilen tiim
kurallara uyulmustur. Yonergenin ikinci boliimii olan
“Bilimsel Arastirma ve Yayin Etigine Aykir1 Eylemler” bashig
altinda belirtilen eylemlerden higbiri
gerceklestirilmemistir. Calisma, Canakkale Onsekiz Mart
Universitesi Lisansiistii Egitim Enstitiisii Etik Kurulu'nun
06.12.2024 tarih ve E-84026528-050.99- 2400315826 sayil1
izni dogrultusunda gerceklestirilmistir.

Yazar Katkilar1
Yontem: Birinci yazar, Ikindi yazar. Bulgular: Birinci yazar,

: Girig: Birinci yazar, Tkinci yazar.

Ikinci yazar. Tartisma: Birinci yazar, Ikinci yazar.

Finansman Bu calisma TUBITAK 2237-A
Bilimsel Egitim Etkinlikleri Destek Programi tarafindan
1129B372401219  koduyla  desteklenen = “Gelecegi
Sekillendirenler: Okul Oncesi Ogretmen Adaylari igin
Sosyal Duygusal Ogrenme Egitim Programi” projesinden
uretilmistir.

Cikar Catismasi Calismada herhangi bir c¢ikar
catigmasi bulunmamaktadir.

Veri Erisilebilirligi Calismanin  verileri,

ortamda saklanmaktadir.
Tesekkiir : TUBITAK 2237-A Egitim Etkinlikleri
Destekleme Programi kapsaminda 2024 yili 2. Donem

dijital

projesi olarak desteklenen “Gelecegi Sekillendirenler: Okul
Oncesi Ogretmen Adaylari igin Sosyal Duygusal Ogrenme”
isimli projeye desteklerinden otiirii TUBITAK a tesekkiir
ederiz. Ayrica proje ekibinde yer alan egitmenler Prof. Dr.
Giilden UYANIK, Prof. Dr. Rengin ZEMBAT, Prof. Dr.
Cigdem SAHIN TASKIN, Dog. Dr. Atiye ADAK
OZDEMIR, Dog. Dr. Asude BALABAN DAGAL, Dog. Dr.
Fatma Ozge UNSAL AKSEBZECI, Dog. Dr. Tiirker SEZER,
Dr. Ogr. Uyesi Sedat BECEREN, Dr. Ogr. Uyesi Handan
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DOGAN ve Ars. Gor. Dr. Esine DIBEK’e projenin
gergeklestirilmesi siirecindeki katki ve emeklerinden
dolay1 tesekkiir ederiz. Projeye katilan okul Oncesi
ogretmen adaylarina tesekkiir ederiz.
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The aim of this study is to critically evaluate the effectiveness of the online training program
titled “Shaping the Future: Social Emotional Learning for Preschool Teacher Candidates,”
supported by the TUBITAK 2237-A Scientific Education Activities Support Program. The
study group consists of 123 undergraduate and graduate students enrolled early childhood
education departments at 14 universities located in various cities across Turkey. 17 different
topics were covered both theoretically and practically over 35 hours with the guidance of 12
instructors. A quasi-experimental one-group pre-test and post-test design was used to
measure knowledge levels for each course. Additionally, a separate questionnaire was used
to gather participants’ opinions on the instructors, training content, and the program’s
contributions. Continuous data were analyzed using means and standard deviations, while
categorical data were analyzed using frequencies and percentages. A dependent-samples t-
test was conducted via SPSS 27 to compare pre-test and post-test mean scores. Furthermore,
a heat map was used to visually represent the concentration of participants’ responses to the
questionnaires. As a result, participants’ fundamental knowledge of SEL was found to be at
a moderate level before training, while their knowledge of integrating SEL with applied
activities was relatively low. After the training, participants’ fundamental knowledge of SEL
reached a high level, and their understanding of its integration with applied activities

increased significantly.

1. Introduction

In 1994, a consortium of educators and researchers
convened at the Fetzer Institute to introduce Social
Emotional Learning (SEL) as a conceptual framework
aimed at enhancing students' academic competencies,
emphasizing the critical collaboration among schools,
families, and communities to achieve these objectives (Elias
et al., 1997). During this seminal meeting, the Collaborative
for Academic, Social, and Emotional Learning (CASEL)
was established to integrate SEL as a foundational
component across all educational levels. Headquartered at
the University of Illinois, CASEL is dedicated to the
development of evidence-based SEL programs that
promote healthy child development and advance both the
scientific understanding and practical application of SEL
within educational contexts (CASEL, 2003). CASEL (2025)
conceptualizes social and emotional learning as a
comprehensive  process through which children,
adolescents, and adults acquire and apply the knowledge,
skills, and attitudes necessary to manage emotions
effectively, set and achieve individual and collective goals,
develop a positive sense of self, demonstrate empathy,

establish and maintain supportive relationships, and make
caring and responsible decisions.

With the growing interest in the field of social and
emotional learning, this area—pioneered by CASEL —has
attracted the attention of numerous organizations that
continue to conduct research and initiatives on the concept.
Examples of such organizations in the United States include
the Aspen Institute (ASPEN), the American Institutes for
Research (AIR), the Center on the Social and Emotional
Foundations for Early Learning (CSEFEL), Ecological
Approaches to Social and Emotional Learning (EASEL),
Social and Emotional Education and Development (SEED),
and Social, Emotional, and Character Development
(SECD). In Europe, organizations such as the Social,
Emotional and Behavioural Difficulties Association
(SEBDA) and the European Network for Social and
Emotional Competence (ENSEC) are actively engaged in
research and initiatives related to social and emotional
learning (SEL). In addition, international institutions such
as the Organisation for Economic Co-operation and
Development (OECD) and the World Bank also emphasize
the importance of social and emotional learning.
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In Turkey, available sources indicate that research on social
and emotional learning began to increase after 2006. Within
the field of early childhood education, several SEL
programs adapted Turkish,
including Strong  Start (Ozdemir Beceren, 2012), The
Incredible Years (Uysal, 2016), Second Step (ince Sezer, 2020),
and I Can Do It (Apaydin Demirci, 2023).

have  been into

Research has shown that when social and emotional
learning (SEL) skills are effectively developed, children
demonstrate increased academic achievement, reduced
rates of delinquency and substance use, and improved
mental health and overall well-being (Brackett et al., 2011;
Jones et al., 2015; Taylor et al., 2017).

As the leading authority in the field, CASEL’s (2025)
interactive SEL framework identifies social and emotional
self-
awareness,

learning competencies as five core domains:

awareness, self-management, social
relationship skills, and responsible decision-making. These
competencies are regarded by teachers as key indicators of
a child’s “readiness to learn” and “learnability” (Denham,
2006). Surrounding these competencies are four key
environments in which students live and develop: the
classroom, the school, the family, and the community.
CASEL (2025) emphasizes that the teaching of SEL in the
classroom is most effective in safe and nurturing
environments where positive student—teacher relationships
form the foundation. Early childhood education settings,
where children spend a significant portion of their daily
lives, provide an ideal context for learning and practicing
SEL competencies (Domitrovich et al., 2017; Mahoney et al.,

2020).

It is well established that social and emotional learning
skills developed during the early childhood period enable
children to build strong social relationships, foster positive
interactions with peers, enhance their emotional well-
being, strengthen their capacity to cope with stress, and
encourage their participation in more positive social
environments (Domitrovich et al., 2017; Raver et al., 2011;
Schonert-Reichl, 2017). Social and emotional learning (SEL)
skills, which should be supported from early ages and can
be developed throughout life, are critical competencies that
enable children not only to achieve academic success but
also to become successful and content individuals in their
social lives. Therefore, supporting SEL skills during early
childhood can contribute to children’s holistic development
and long-term success.

It can also be stated that SEL skills, which have numerous
short- and long-term positive effects on children, are
equally important for teacher well-being. SEL-focused
educational programs have been shown to bring significant
improvements to teachers” professional practices, enhance
their emotional resilience and coping strategies, and
positively influence students’ emotional regulation and
social skills (Garner et al., 2018; Gunter et al., 2012). In
schools where SEL programs are implemented, teachers

have been found to experience higher job satisfaction,
lower stress levels, and improved teaching efficacy (Collie
et al.,, 2012). High-quality social and emotional learning
programs create positive effects on teachers and other
school staff, leading to improvements in school culture and
climate (Greenberg, 2023).

In early childhood education settings, teachers play a key
role in the implementation of social and emotional learning
(SEL) interventions and practices (Schonert-Reichl, 2017).
Preschool teachers contribute to the development of SEL
skills by creating a positive classroom climate, modeling
appropriate behaviors in their individual interactions with
children, and fostering positive teacher—child relationships
(Jennings et al., 2017; Liu & Wang, 2022; Xie et al., 2022;
Zinsser & Curby, 2014). In this context, it is recommended
that teachers integrate SEL competencies into their daily
interactions to support children’s social and emotional
development and to create safe learning environments
(Bierman & Motamedi, 2015, Weissberg et al., 2015).
Therefore, preschool teachers’ knowledge and attitudes
toward social and emotional learning may play a decisive
role in fostering SEL skills in children.

Studies conducted in different countries reveal that
preschool teachers’” knowledge and practices regarding
social learning vary considerably,
highlighting significant needs for further development in
this area (Blewitt et al., 2021; Ferreira et al., 2021; Kaur &
Sharma, 2022; Schiepe-Tiska et al., 2021; Zong et al., 2024).
Schiepe-Tiska et al. (2021) found that secondary school
teachers in various countries lacked sufficient competence
in social and emotional learning, particularly in the areas of
self-awareness and self-management. In a study examining
Chinese preschool teachers’ pedagogical content
knowledge and beliefs regarding SEL, Zong et al. (2024)
reported that teachers emphasized the importance of SEL
and demonstrated positive attitudes toward it; however,
their level of pedagogical content knowledge was found to
be low. Kaur and Sharma (2022), in their study comparing
the SEL competencies of preschool teachers working in
private and public institutions in India, found that those
employed in private preschools possessed greater
knowledge of SEL competencies. Similarly, Blewitt et al.
(2021), in their study examining Australian preschool
teachers’ views on children’s social and emotional learning

and emotional

skills, found that although teachers employed a variety of
approaches to support these skills, there
inconsistencies in their practices. Ferreira et al. (2021) found
that Portuguese preschool teachers demonstrated a high
level of awareness regarding social and emotional learning;
however, they employed only limited strategies in practice.
Additionally, these studies emphasized that preschool
teachers need further training and more practical strategies
to enhance their existing knowledge.

were

In Turkey, although awareness of the importance of social
and emotional learning (SEL) has been increasing, this
awareness has not yet been sufficiently reflected in
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classroom practices. Esen-Aygiin and Sahin-Tagkin (2017),
in their study with primary school teachers, found that
many teachers were unfamiliar with the concept of SEL and
emphasized the need for further training in this area. In
their study examining secondary school teachers’
knowledge and awareness of social and emotional
learning, Kiligc and Bavli (2021) found that many
participating teachers lacked sufficient understanding and
awareness of SEL. Similarly, Pali¢ et al. (2024), who
investigated teachers’ views on SEL across different subject
areas, reported that teachers emphasized key skills such as
enhancing students’ self-confidence, developing empathy,
and fostering emotional intelligence, but did not address
competencies such as self-management, social awareness,
and responsible decision-making, which are integral
components of SEL. In their 2016 study, Esen-Aygiin and
Sahin-Tagkin reported that students in primary education
and early childhood education programs lacked sufficient
knowledge about social and emotional learning. In a
subsequent study, Esen-Aygiin and Sahin-Taskin (2019)
found that teacher education programs included limited
content related to SEL competencies and that the training
needs of preservice teachers in this area were not adequately
met. Kog¢-Tiiylii (2024), who developed a professional
development program aimed at supporting preschool
teachers” SEL competencies, conducted a study with eight
preschool teachers and found that the program contributed
to enhancing teachers’ SEL skills, creating safe classroom
environments, and fostering positive teacher behaviors. The
study also highlighted the need for further training for
teachers on SEL. These studies indicate that both preservice
and in-service teachers require more extensive training—
within teacher education programs and through ongoing
professional development—to strengthen their knowledge
and skills related to social and emotional learning.

As can be seen, studies in Turkey that encompass the field
of social and emotional learning and the preschool period
are quite limited. The existing literature primarily focuses
on children at the primary and lower secondary school
levels, with a lack of studies that examine SEL processes in
depth during the preschool period. Considering the
preschool education programs implemented in Turkey to
date, it can be stated that practices related to social and
emotional learning (SEL) have begun to come to the
The
development skills in Turkey’s preschool education

forefront. inclusion of social and emotional
programs has shown significant progress since 1953. While
the first draft program in 1953 did not explicitly include
SEL as a distinct area, the 1989 program introduced it for
the first time under the title
development”. With the 1994 program, a child-centered
approach was adopted, and fundamental skills such as
empathy, sharing, and cooperation were incorporated into
the program objectives. In the 2002 and 2006 programs, the
domain of social and emotional development was further
expanded, systematically structuring social skills such as

emotions, self-regulation, responsibility,

“social and emotional

recognizing

respect for differences, and environmental awareness. The
2013 Preschool Education Program was the first to
comprehensively  address social and emotional
development, including 17 learning outcomes and 53
indicators (Ozdemir et al., 2021). In the Ministry of National
Education’s (MEB) 2024 Preschool Education Program,
there are 22 learning outcomes and 129 indicators related to
the domain of social-emotional development and values,
demonstrating that this domain has been increasingly
addressed in a more comprehensive manner within
preschool education programs. Tiirkiye Maarif Model
Preschool Education Program, published in 2024, has
further advanced this accumulated progress. Approved by
the Ministry of National Education on May 27, 2024,
Tiirkiye Maarif Model Preschool Education Program
provides an opportunity to enhance awareness of the
importance of social and emotional learning (SEL) in early
childhood. The Ministry of National Education (MEB, 2025)
has addressed SEL competencies in the program as cross-
curricular components. In this regard, it has been
emphasized that education should equip individuals not
only to cope with current challenges but also to prepare for
uncertain conditions they may encounter in the future. In
this context, program emphasizes not the concept of a
“learning person,” but rather aims to cultivate individuals
who “learn how to learn, think critically, adapt to changing
conditions, and are developed not only cognitively but also
socially and emotionally.” In line with this vision, social
and emotional learning (SEL) skills are defined as a core set
of competencies embedded within curricula that support
the development of other skills and are integrated
throughout all educational processes. In the Maarif Model
Preschool Education Program (MEB, 2024), social and
emotional learning (SEL) is described as encompassing
essential lifelong skills such as managing emotions,
demonstrating empathy, building healthy relationships,
and making responsible decisions. Furthermore, as
outlined in the appendix of the program (Annex-13), these
skills are categorized under three main domains: self-skills
(self-awareness, self-regulation, self-reflection), social life
skills (communication, cooperation, social awareness), and
shared/combined  skills  (adaptability,  flexibility,
responsible decision-making). Each skill is operationalized
through behavioral indicators such as making eye contact,
expressing participating in  group
communication, generating solutions,

emotions,
alternative
contributing to society, and practicing empathic listening.

Accordingly, the aim of this study is to examine the
effectiveness of a training program developed to enhance
the awareness of undergraduate and graduate students in
early childhood teacher education regarding social and
emotional learning (SEL) skills, and to support their
development of both theoretical understanding and
practical application of these skills. The study seeks to
evaluate the outcomes of the project titled “Shaping the
Future: A Social and Emotional Learning Training Program for
Preservice Early Childhood Teachers” supported by the
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TUBITAK 2237-A Scientific Education Activities Support
Program, and to reveal the benefits of conveying theoretical
and practical strategies for fostering SEL competencies
through various activities.

2. Method
2.1. Design

In this quasi-experimental study, a one-group pretest—
posttest design was employed to evaluate the effect of a
training program aimed at increasing the awareness of
undergraduate and graduate students in early childhood
teacher education regarding social and emotional learning
(SEL) skills and supporting these skills through practical
strategies. This design, which is frequently used to assess
the effectiveness of curricula or educational programs, was
identified as an appropriate method aligned with the
purpose and structure of the study (Cranmer, 2017;
Creswell, 2015).

2.2. Study Group

In this study, criterion sampling, one of the purposive
sampling methods based on selecting individuals who can
provide the most information relevant to the specific
purpose of the research, was employed. The criterion
sampling method aims to examine cases that meet
predetermined criteria (Patton, 2018). Since the study
focused on participants’ and practical
competencies regarding social and emotional learning
(SEL) skills, it was deemed necessary to identify
individuals who could best represent these characteristics;
therefore, this sampling method was chosen. Accordingly,
considering the application and participant admission
criteria of the TUBITAK 2237-A Scientific Education
Activities Support Program, the inclusion criteria for the
study were as follows: being an undergraduate or graduate
student enrolled in an early childhood education program
at a university in Turkey during the 2024-2025 academic
year, being registered in the TUBITAK Researcher
Information System (ARBIS) database, and not being
actively employed in any early childhood education
institution. The sample of the study consisted of 123
undergraduate and graduate students enrolled in early
childhood education programs at 14 different universities
who participated in the project titled “Shaping the Future:
A Social and Emotional Learning Training Program for

awareness

Preservice Early Childhood Teachers,” supported by the
TUBITAK 2237-A Scientific Education Activities Support
Program, and who voluntarily agreed to take part in this
research. A total of 127 individuals participated in the
training program; however, 123 participants voluntarily
took part in the study. This indicates that approximately
96.85% of those who attended the training constituted the
study sample. In this study, the term “preservice early
childhood teachers” was used to refer to individuals who
met the inclusion criteria—those currently enrolled in
undergraduate or graduate programs in early childhood
education and not actively employed as teachers in any

early childhood education institution, whether public or
private.

Table 1.

Distribution of Demographic Characteristics of Undergraduate,
Master’s, and Doctoral Students Enrolled in Preschool
Education Programs (n = 123)

Demographic Characteristics / Descriptive

Statistics n %
Adnan Menderes University 1 0.8
Artvin Coruh University 4 33
Atatiirk University 6 4.9
Bogazici University 2 1.6
Bolu Abant izzet Baysal University 4 33

o Bursa Uludag University 1 0.8
‘@ Canakkale Onsekiz Mart University 26 21.1
é) Dokuz Eyliil University 4 33
= Kafkas University 1 0.8

Kirsehir Ahi Evran University 2 1.6
Kocaeli University 1 0.8
Maltepe University 24 195
Marmara University 36 293
Pamukkale University 11 89
First Year Undergraduate 4 33
T‘% Second Year Undergraduate 20 163
.cj Third Year Undergraduate 20 163
g Fourth Year Undergraduate 67 545
g Master’s Degree 5 4.1
Doctoral Degree 7 5.7

Among the participants, 4 were male and 119 were female.
The distribution of demographic information for the
undergraduate, master’'s, and doctoral students from
different universities’ early childhood education programs
is presented in Table 1.As shown in Table 1, the majority of
students were enrolled at Marmara University (29.3%),
followed by Canakkale Onsekiz Mart University (21.1%),
Maltepe University (19.5%), and Pamukkale University
(8.9%). In terms of academic level, 3.3% of the students
were in their first year, 16.3% in their second year, 16.3% in
their third year, and 54.5% in their fourth year, while 4.1%
were pursuing a master’s degree and 5.7% were enrolled in
a doctoral program.

2.3. Procedure

Supported by the TUBITAK 2237-A Scientific Education
Activities Support Program, this training program was
conducted online and lasted a total of 35 hours. It was
implemented over five consecutive days through daily
sessions of either six or eight hours (see Table 2). The online
format of the program was chosen in alignment with the
TUBITAK 2237-A call for proposals, which included an

376



B. Ozdemir Beceren and C. Baydemir

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

online event option aimed at reducing geographical
inequalities and facilitating access for undergraduate and
graduate students studying at universities in different
cities. The training was conducted with the participation of
12 instructors from five different universities, and active
engagement of the participants was strongly encouraged.
In each session, instructors provided participants with
theoretical knowledge, shared strategies for translating this
knowledge into practice, and reinforced the content
through hands-on examples. Within the scope of the
program, participants were provided with detailed
information about the concept of social and emotional
learning  (SEL), of SEL programs

and examples

Table 2.

Course Program Content

implemented around the world were introduced through
sample activities. In addition, various topics were
addressed, including the integration of SEL competencies
into literature,
activities, special education, psychological resilience, play,
nature-based activities, education, family
involvement, cultural awareness, strategies for foreign
language learning, mindfulness practices, and supporting
SEL skills with computational thinking during the
transition to primary school. The program also covered
materials development for SEL, applications of artificial
intelligence, and current issues related to the integration of
SEL competencies into educational curricula.

children’s science and mathematics

values

Lesson

Lesson Name Time Lesson Type
Opening 1 Hour -
- What is Social and Emotional Learning (SEL)? 1 Hour Theoretical
>  SEL Programs 1 Hour Practical
a SEL and Children's Literature 2 Hours Theoretical (1 hour) and practical (1 hour)
SEL and Science Activities 2 Hours Theoretical (1 hour) and practical (1 hour)
Supporting Social-Emotional Learning Skills with Cognitive . .
2H Theoretical (1 h d tical (1 h
f; Thinking Skills During the Transition to Elementary School ours eoretical (1 hour) and practical (1 hour)
©
a) The Role of Play in Social-Emotional Learning 2 Hours Theoretical (1 hour) and practical (1 hour)
SEL and Math Activities 2 Hours Theoretical (1 hour) and practical (1 hour)
- Developing Materials for SEL Skills 2 Hours Theoretical (1 hour) and practical (1 hour)
= SEL and Values Education 2 Hours Theoretical (1 hour) and practical (1 hour)
A SEL and Parental Involvement 2 Hours Theoretical (1 hour) and practical (1 hour)
SEL and Mindfulness 2 Hours Theoretical (1 hour) and practical (1 hour)
<« SEL and Special Education 2 Hours Theoretical (1 hour) and practical (1 hour)
>  SEL and Psychological Resilience 2 Hours Theoretical (1 hour) and practical (1 hour)
A EL and Cultural A : Strategies for Forei
SEL and Cu tura‘ wareness: Strategies for Foreign 2 Hours Theoretical (1 hour) and practical (1 hour)
Language Learning
Supporting SEL Skills with Artificial Intelligence 2 Hours Theoretical (1 hour) and practical (1 hour)
U; SEL and Nature Activities 2 Hours Theoretical (1 hour) and practical (1 hour)
8 Integrating SEL Skills into Preschool Education Programs 2 Hours Theoretical (1 hour) and practical (1 hour)
Assessment and Closing 1 Hour -

2.4. Measures
2.4.1. Evaluation Questionnaire

Data were collected from participants who attended the
training program held between December 2-6, 2024, and
voluntarily agreed to take part in this study. The data
collection instrument was an evaluation questionnaire
developed by the researchers. The questionnaire was
structured based on the course topics included in the
training content, and its content validity was established
through expert opinions from the field. The Evaluation
Questionnaire consisted of 19 items rated on a five-point
Likert scale (1 = “I have no knowledge,” 5 = “I have very
good knowledge”). This questionnaire was administered as

both a pre-test and a post-test and was distributed to
participants via Google Forms. Additionally, in the post-
test phase, a second questionnaire containing 12 items on a
five-point Likert scale was used to evaluate participants’
opinions regarding the instructors, training content, and
overall contribution of the program. Reliability analyses of
the data collection instruments used in the study revealed
that the Cronbach’s alpha coefficients were a = 0.95 for the
pre-test, a = 0.92 for the post-test, and a = 0.91 for the
evaluation questionnaire. These results indicate that both
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instruments demonstrated high internal consistency and
provided reliable measurements.

2.5. Data Analysis

The IBM SPSS 27 software package was used for data
analysis. Continuous variables were presented as mean +
standard deviation, while categorical variables were
expressed as frequency and percentage. The significance
level was set at 0.05. The fact that the pre-test and post-test
scores of undergraduate, master’s, and doctoral students in
early childhood education were within a range of +1
indicated that the data were normally distributed (Hair et
al., 2013). Based on this result, a paired samples t-test was

Table 3.

conducted to compare the mean scores of the pre-test and
post-test of the Social and Emotional Learning Training
Program Evaluation Questionnaire. In addition, a heat map
was used to visually illustrate the distribution of
participants’ responses across the Likert-scale options.

3. Results

The distribution of the pre-test item mean scores of the
Social and Emotional
Evaluation Questionnaire administered to undergraduate

Learning Training Program

and graduate students enrolled in the early childhood
education program is presented in Table 3.

Distribution of Pretest Item Mean Scores and Heat Map of the Social-Emotional Learning Training Program Evaluation

Questionnaire Among Students Enrolled in Preschool Education (n=123)

1 2 3 4 5 X*SS
N N N N N

Scale Items

1.  How would you rate your level of knowledge regarding the concept of Social-Emotional 5 25 55 37 1 3.03x0.84
Learning (SEL)?

2. How would you assess your knowledge of the development and importance of social- 7 26 =50 38 2  3.02+0.91
emotional learning (SEL) competencies in early childhood?

3. What is your level of knowledge regarding strategies or materials that can beused to 19 42 53 9 0 242+0.84
support SEL competencies?

4. How would you evaluate your knowledge about the importance of SEL programsin 8 23 40 41 11 3.20«£1.05
preschool education?

5. What is your level of knowledge concerning how SEL competencies can be supported 16 42 38 23 4  2.65+1.03
through children’s literature?

6. How would you rate your knowledge regarding integrating SEL competencies into 24 = 47 41 9 2 2.33+0.93
science activities?

7. How knowledgeable are you about supporting social-emotional learning competencies 23 = 50 40 9 1 2.31+0.89
during the transition to primary school through information-processing and critical
thinking skills?

8. What is your level of knowledge regarding integrating SEL competencies into play 10 37 41 27 8  2.89+1.05
activities?

9. How would you assess your knowledge about incorporating SEL competencies into 25 = 49 39 9 1 2.28+0.90
mathematics activities?

10. How would you rate your knowledge of methods for developing SEL-related materials? 28 42 36 14 3  2.37+1.03

11.  What is your level of knowledge concerning the use of SEL competencies within values 16 = 42 40 20 5 2.64+1.03
education?

12. How knowledgeable are you about supporting SEL competencies through family 15 =42 39 23 4  2.67+1.02
involvement?

13. What is your knowledge level regarding applying SEL competencies in mindfulness | 61 30 25 6 1 1.83x0.97
activities?

14. How would you evaluate your knowledge of using SEL in special education practices? | 52 37 27 6 1 1.92#0.95

15. How knowledgeable are you about supporting psychological resilience through SEL = 28 42 40 12 1  2.32+0.96

competencies?
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16. What is your knowledge level regarding using SEL competencies in cultural awareness = 40 39 35 9 0

and foreign language learning?

17.  How would you rate your knowledge about supporting SEL competencies with artificial 48 37 29 8 1

intelligence?

18. What is your level of knowledge concerning integrating SEL competencies into nature = 25 39 41 14 4

activities?

19. How would you assess your knowledge about integrating SEL competencies into the = 12 38 44 22 7

preschool education curriculum?

2.11+0.95

2.00+0.98

2.46+1.04

2.79+1.03

Not. 1: Thave no knowledge at all, 5: I have excellent knowledge

Among the pre-test items of the Social and Emotional
Learning Training Program Evaluation Questionnaire, the
highest mean score was obtained for the item “4. What is
your level of knowledge about the importance of SEL
programs in early childhood education?” (3.20 + 1.05). This
was followed by “1. How would you assess your level of
knowledge about the concept of Social and Emotional

Table 4.

Learning (SEL)?” (3.03 + 0.84) and “2. How would you
assess your level of knowledge about the development and
importance of SEL skills in early childhood?” (3.02 + 0.91).
The lowest mean score was recorded for the item “13. What
is your level of knowledge about how SEL skills can be used
through mindfulness activities?” (1.83 + 0.97).

Distribution of Posttest Item Mean Scores and Heat Map of the Social-Emotional Learning Training Program Evaluation

Questionnaire Among Students Enrolled in Preschool Education (n=123)

1 3 4 _
Items x*SS
N N N

1. How Yvould you rate your level of knowledge regarding the concept of Social-Emotional 0 3 34 |86 467:052
Learning (SEL)?

2. How. would you assess your know.led.ge of the .development and importance of social- 0 2 26 195 476:047
emotional learning (SEL) competencies in early childhood?

3. What is your level of l.<r10wledge regarding strategies or materials that can be used to 0 4 36 083 4645055
support SEL competencies?

4.  How would you evaluate your knowledge about the importance of SEL programs in 0 2 25 106 476:046
preschool education?

5. What is your le\fellof knowledge concerning how SEL competencies can be supported 0 3 o4 |96 4761048
through children’s literature?

. H 1 1 ing i ing SEL ies i i

6 o.w. Wou d you rate your knowledge regarding integrating SEL competencies into science 0 7 a4 7 453106
activities?

7. How knowledgeable are you about supporting social-emotional learning competencies
during the transition to primary school through information-processing and critical thinking 0 11 46 | 65 | 4.42+0.69
skills?

8. W]r.laF is your level of knowledge regarding integrating SEL competencies into play 0 5 25 BOBM 4704054
activities?

. H 1d knowled bout i ti EL tencies int

9 ow would you assess your knowledge about incorporating SEL competencies into 0 10 36 L77 4.54:0.64
mathematics activities?

10. How would you rate your knowledge of methods for developing SEL-related materials? 0 9 30 | 84 | 4.61+0.62

11. What is your level of knowledge concerning the use of SEL competencies within values 0 o 27 BN 43060
education?

12. H knowl 1 t ti EL tencies th h famil
: ow knowledgeable are you about supporting S competencies through family 1 28 boa| 4762045
involvement?

13. What is your knowledge level regarding applying SEL competencies in mindfulness 1 8 26 188 | 463068

activities?
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14. How would you evaluate your knowledge of using SEL in special education practices? 1 0 9 46 | 67

15. How knowledgeable are you about supporting psychological resilience through SEL

competencies?

16.  What is your knowledge level regarding using SEL competencies in cultural awareness and

foreign language learning?

17. How would you rate your knowledge about supporting SEL competencies with artificial

intelligence?

18. What is your level of knowledge concerning integrating SEL competencies into nature

activities?

19. How would you assess your knowledge about integrating SEL competencies into the

preschool education curriculum?

4.45+0.70
1 2 4 31 | 8 4.60+0.71
0 0 16 39 | 68 | 4.42+0.71
0 0 10 38 | 75 | 4.53+0.64
0 0 6 24 | 93 | 471x055
0 0 4 26 | 98 | 4.72+0.52

Note. 1: Thave no knowledge at all, 5: T have excellent knowledge

Among the post-test items of the Social and Emotional
Learning Training Program Evaluation Questionnaire, the
highest mean scores were observed for the following items:
“2. How would you assess your level of knowledge about
the development and importance of SEL skills in early
childhood?” (4.76 + 0.47), “4. What is your level of
knowledge about the importance of SEL programs in early
childhood education?” (4.76 + 0.46), “5. What is your level
of knowledge about how SEL skills can be supported
through children’s literature?” (4.76 + 0.48), and “12. What
is your level of knowledge about how SEL skills can be
supported through family involvement?” (4.76 + 0.45). The
lowest mean scores were recorded for “7. What is your level
of knowledge about supporting social and emotional
learning skills with computational thinking skills during
the transition to primary school?” (4.42 + 0.69) and “16.
What is your level of knowledge about how SEL skills can
be used to promote cultural awareness and foreign
language learning?” (4.42 = 0.71).

The pre-test and post-test analysis results of the Social and
Emotional Learning Training Program Evaluation
Questionnaire completed by students participating in the
Social and Emotional Learning Training Program are
presented in Table 5.

Table 5.

Pretest-Posttest Analysis of Social-Emotional Learning Training
Program Evaluation Scores Among Students Participating in the
Social-Emotional Learning Training Program for Preschool
Teacher Candidates

Pretest Posttest
X SS X SS t r*
47.22 13.70 87.66 7.40 -29.156 <0.001

Note. *Paired-samples t-test

As shown in Table 5, a statistically significant difference
was found between the pre-test and post-test scores of
students participating in the Social and Emotional Learning
Training Program (t =-29.156, p <0.001), indicating that the
questionnaire scores increased from the pre-test to the post-
test.

scores from the
additional post-test questionnaire administered to students
enrolled in the early childhood education program is
presented in Table 6.

The distribution of the item mean
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Table 6.

Distribution of Item Mean Scores and Heat Map of the Supplementary Posttest Questionnaire Among Students Enrolled in Preschool

Education (N =123)

3 4 5
Dimensions Items N N N X*SS
13.  The content of the training was clear and comprehensible. 1 11 [ 111 4.89+0.33
14. The training content was designed appropriately to meet its 1 9 113 491:031
Training Content objectives.
15. The materials, documents, and activities presented during the 1 13 109 488:035
training contributed to my learning. R
16. The training effectively balanced theoretical knowledge and 5 13 1108 4865039
practical activities. R
17.  The instructors used clear and understandable language. 2 4 117 4.93+031
18. The instructors provided information about relevant resources
3 6 | 114 4.90+0.37
Instructors related to the topic.
19. The instructors encouraged active participation among the 1 9 113 491:031
attendees. R
20. The training positively contributed to my professional development. 0 9 114 4.93+0.26
21. The training positively contributed to my personal development. 2 9 [112 | 4.89+0.36
Contribution of th ini i i ills i
OI'l 1‘.1 ution of the 22, Thje training ?qulpped njxe with valuable knowledge and skills in my 0 0 0 9 114 493:026
Training daily professional practice.
23. Irecommend this training to my colleagues. 0 0 2 5 116 4.93+0.32
24. Iam leaving the training having achieved my goals. 0 0 1 16 106 4.85+0.38

Note. 1: Strongly disagree, 5: Strongly agree

Among the items in the additional post-test questionnaire,
the highest mean scores were obtained for the following
statements: “5. The language used by the instructors was
clear and understandable.” (4.93 + 0.31), “8. The training
contributed positively to my professional development.”
(4.93 £ 0.26), “10. The training provided knowledge and
skills that will be useful in my daily professional practice.”
(4.93 £ 0.26), and “11. I would recommend this training to
my colleagues.” (4.93 + 0.32). The item with the lowest
mean score was “12. I am leaving the training having
achieved my goals.” (4.85 + 0.38).

The mean scores of the sub-dimensions and the total scores
obtained from the additional post-test questionnaire
administered to students enrolled in the early childhood
education program are presented in Table 7.

Table 7.
Mean Scores of Subscales and Total Scores from the

Supplementary  Posttest Questionnaire Among  Students
Enrolled in Preschool Education (n=123)

X SS
Training Content 19.54 1.07
Instructors 14.75 0.83
Contribution of the
L. 24.53 1.33
Training
Total 58.82 2.89

The mean scores obtained by the students from the sub-
dimensions and the total of the additional post-test
questionnaire were as follows: training content 19.54 +1.07,

instructors 14.75 + 0.83, training contribution 24.53 + 1.33,
and total score 58.82 +2.89.

4. Discussion

Studies in the national literature focusing on teacher
education programs related to social and emotional
learning (SEL) (Esen-Aygiin & $ahin-Tagkin, 2019),
preservice teachers (Esen-Aygiin & Sahin-Tagkin, 2016),
and teachers at various educational levels (Esen-Aygiin &
Sahin-Tagkin, 2017; Kili¢ & Bavli, 2021; Kog-Tiiylii, 2024;
Palig et al., 2024) reveal that both preservice and in-service
teachers need training to enhance their knowledge and
skills regarding SEL. The fact that early childhood is a
critical period for social and emotional learning (SEL)
underscores the importance of enhancing preschool
teachers’ and preservice teachers’ awareness and
competencies in this area. In this context, the study
examined the effects of the “Shaping the Future: A Social
and Emotional Learning Training Program for Preservice
Early Childhood Teachers” implemented to improve
preservice preschool teachers’ awareness and practical
skills related to SEL. The findings of this research indicate
that the SEL training program designed for undergraduate
and graduate students in early childhood education
significantly improved participants’ knowledge,
awareness, and application skills regarding SEL. The
difference between the pre-test and post-test mean scores

demonstrates that the program provided an effective
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learning process in terms of both theoretical understanding
and practical competence.

The majority of participants were fourth-year students
enrolled in undergraduate early childhood education
programs. This can be explained by the tendency of
preservice teachers in the final stage of their studies to show
greater interest in activities that contribute to their
The
concentration of participants from Marmara University,

professional development before graduation.
Canakkale Onsekiz Mart University, Maltepe University,
and Pamukkale University is likely related to the fact that
the instructors involved in the training program were
affiliated with these universities, which facilitated easier
access to their students. Moreover, the inclusion of
participants from 14 wuniversities across 12 different
provinces in Tiirkiye enhanced the diversity of the data and

strengthened the generalizability of the study’s findings.

It has been emphasized that in early childhood, teachers’
level of knowledge about social and emotional learning
(SEL) is a determining factor in creating appropriate
educational environments that support children’s SEL
competencies (Cross Francis et al., 2019; Durlak et al., 2011).
Karacan-Ozdemir and Bacanli (2019) stated that the
effective implementation of SEL processes is directly
related to teachers’ theoretical knowledge and pedagogical
skills in the field. Research has shown that teachers’
awareness of the concept of SEL is limited, and that they
lack sufficient knowledge about the importance of SEL
skills and strategies for fostering these skills in children
(Esen-Aygiin & Sahin-Tagkin, 2016; Erdogan & Aslan,
2022). Moreover, studies have revealed that teachers most
frequently emphasize skills such as recognizing emotions,
expressing emotions, and empathy, while their knowledge
of other domains such as self-management, social
awareness, and responsible decision-making remains
limited (Kog-Tiiylii, 2024; Palig et al., 2025). Unlike previous
studies, the present study first examined the concept and
competencies of social and emotional learning (SEL) from a
theoretical perspective in the initial two sessions, and then
focused on integrating these competencies into activities
such as children’s literature, science, art, values education,
mindfulness, artificial intelligence, and cultural awareness
in the subsequent sessions. In this context, it was found that
participants possessed a moderate level of knowledge
regarding the concept of SEL, the development of SEL
skills, and the importance of SEL in early childhood;
however, their level of knowledge about integrating SEL
(e.g.,

intelligence,

into practical activities mindfulness, special

education, artificial cultural awareness,
science activities, and foreign language learning) was
This that

participants particularly need to further develop their

comparatively lower. finding indicates

practical knowledge and skills related to the application of
SEL. The post-test findings obtained after the training
program revealed a significant increase in participants’
knowledge and awareness of social and emotional learning
(SEL), as well as in their ability to integrate these
competencies into practical activities. This improvement
suggests that the program was effective due to its balanced
inclusion of both theoretical content and applied learning
components.

In the present study, the implementation of the training
program in an online format enabled undergraduate and
graduate students enrolled in early childhood education
programs from 12 different cities across Tiirkiye to
participate. Furthermore, the findings demonstrate that
both theoretical knowledge and practical activities related
to social and emotional learning (SEL) can be effectively
delivered in an online environment, contributing positively
to preservice early childhood teachers” knowledge, skills,
and competencies regarding SEL. This finding aligns with
the results of Lapidot-Lefler (2022), who reported that
incorporating social-emotional components into online
teacher education enhances motivation and engagement
and positively influences learning outcomes. However,
some studies have indicated that online education offers
flexibility in terms of time and location, provides economic
advantages, and supports the effective use of technology,
while also noting that insufficient internet infrastructure
and lack of experience can make the process more
challenging (Dereli-iman & Deli, 2022; C)Zgél et al.,, 2017).
Additionally,
difficulties, and reduced attention spans have been shown

limitations in interaction, technical
to negatively affect learning (Bao, 2020; Dereli-iman & Deli,
2022; Konig et al., 2020). In studies conducted with
preservice teachers, Yenilmez et al. (2017) stated that
preservice teachers’ attitudes toward distance education
were above average; Kili¢ (2022) stated that their attitudes
toward e-learning were at a high level, while Karatepe et al.
(2020) stated that preservice teachers exhibited negative
attitudes toward online courses. These differences may be
related to variables such as preservice teachers’ fields,
access to technological infrastructure, and demographic
characteristics (Boz, 2019; Demir6z, 2022). In the present
study, evaluations of the training program show that
participants found the content clear and understandable,
that theoretical and practical activities were presented in a
that the
communication and encouraging approaches to active

balanced way, and instructors” clear
participation supported the learning process. These
findings are consistent with studies (Esen-Aygiin & Sahin-
Taskin, 2019; Kog¢-Tiiylii, 2024) demonstrating that designs
based on applied learning, which ensure participants’

active engagement in the learning process, strengthen
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professional development in the field of social and
emotional learning (SEL). Therefore, the positive effects of
the program in terms of both professional and personal
development confirm the importance of structured,
participant-centered, and experience-based approaches in
early childhood teacher education. Considering the
increasing digitalization of educational processes in
parallel with technological advancements, the adaptation
of SEL to online training can be regarded as an essential
requirement for providing a sustainable, accessible, and
inclusive learning environment.

Research conducted with teachers in the literature
demonstrates that professional development programs
aimed at supporting social and emotional learning (SEL)
skills strengthen teachers’” knowledge, awareness, and
classroom practices. Adam et al. (2022), in their study with
early childhood teachers, reported that the SEL-based
professional development model they developed had
positive effects on teachers’ content knowledge, self-
regulation, and classroom practice competencies. Similarly,
Masry-Herzallah (2024) found that an online professional
development program incorporating active learning
practices such as mindfulness, simulation, and puppet
theater helped teachers enhance their self-awareness, social
awareness, relationship skills, responsible decision-making
competencies, and culturally responsive SEL practices.
Similarly, Koc¢-Tiiylii (2024) developed a six-module
training program for preschool teachers and demonstrated
significant improvements in teachers’ knowledge and skills
related to social and emotional learning (SEL). At the end
of the implemented training program, it was found that
preschool teachers developed activities in Turkish, art,
play, music, and drama that supported social and
emotional learning. In the present study, however, the aim
was to enhance the awareness and practical skills of
undergraduate and graduate students enrolled in early
childhood SEL
competencies. The program was integrated with multiple

education  programs  regarding
disciplines—such as children’s literature, science, art,
values education, mindfulness, cultural awareness, and
artificial intelligence—offering a broader theoretical and

practical perspective.

It has been noted that taking courses on social and
emotional learning (SEL) during teacher education
strengthens preservice teachers’ professional competencies
and classroom management skills (Jones et al., 2021;
Schonert-Reichl, 2017). In this regard, consistent with
findings from studies conducted with in-service teachers,
research involving preservice teachers also reveals that SEL
constitutes a fundamental component of teacher
competencies and professional development (Masry-

Herzallah, 2024). Berberoglu (2021) reported that preschool

and guidance and psychological counseling preservice
teachers who participated in an SEL skills program gained
significant awareness. Katz et al. (2020) found that SEL
plays a crucial role in supporting both teacher and student
well-being, enabling teachers to perform their profession
more effectively, with greater cultural awareness, and in a
sustainable manner. In another study, Sugishita and
Dresser (2019) emphasized that SEL strategies made
positive contributions to preservice teachers’ classroom
management and  teacher-student  relationships.
Dolzhenko (2017), in an experimental study conducted
with early childhood preservice teachers, reported that
SEL-based activities led to significant improvements in
participants” knowledge, beliefs, and attitudes. These
findings align with the increases observed in the SEL
skills  of

undergraduate and graduate students in early childhood

knowledge, awareness, and application
education in the present study. Furthermore, Cochran and
Peters (2023) stated that short-term mindfulness and SEL
training strengthened preservice teachers’ self-efficacy and
had positive effects on teacher well-being and classroom
management. These studies demonstrate that structured
SEL training programs for preservice teachers support both
professional and personal development and have the
potential to enhance resilience throughout the teaching

process.

All these studies have shown that the inclusion of social
and emotional learning (SEL) skills in teacher education
programs yields positive outcomes for children and/or
students, teachers, and preservice teachers alike. Consistent
with the literature, the present study demonstrates the
importance of SEL competencies in teacher education by
examining the effects of the “Shaping the Future: A Social
and Emotional Learning Training Program for Preservice
Early Childhood Teachers,” supported by the TUBITAK
2237-A Scientific Education Activities Support Program
and developed for undergraduate and graduate students in
early childhood education. The findings revealed that the
training program significantly increased participants’
awareness and practical skills related to SEL. The
improvement observed in participants” pre-test and post-
test scores indicates that, in addition to theoretical
knowledge, supporting SEL through applied activities is
also crucial.

Based on the results of this study, it is recommended that
the course content related to social and emotional learning
(SEL) in teacher education programs be expanded and
supported with practical activities. With the introduction of
the Tiirkiye Maarif Model Preschool Education Program
(MEB, 2024), the role of social and emotional learning skills
in early childhood education has been placed within a more
systematic framework. In this program, SEL is defined as a

383



B. Ozdemir Beceren ve C. Baydemir

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

process aimed at developing fundamental competencies
such as “managing emotions, demonstrating empathy,
engaging in supportive relationships, and developing a
healthy sense of self.” Accordingly, social and emotional
learning skills are structured under three main categories:
Self Skills, Social Life Skills, and Shared/Combined Skills.
Within each of these categories, sub-skills such as
reflection, self-assessment, cooperation, social awareness,
adaptability, flexibility, and responsible decision-making
are defined through observable behaviors, including

group
communication, practicing empathic listening, generating

expressing emotions, participating in
alternative solutions, and contributing to society. The
increased visibility of SEL within the Tiirkiye Maarif Model
Preschool Education Program (MEB, 2024) highlights the
need to expand training opportunities aimed at enhancing
preservice teachers’ awareness and competencies in this

area.

The fact that the data in this study were collected based on
participants” self-reports and that the research was
conducted online can be considered limitations. In
addition, the study evaluated only the short-term effects of
the training program and did not include data on its long-
term impacts. For future research, it is recommended to
monitor the long-term effects of the program, replicate the
study with different samples, implement it in face-to-face
settings, and support the findings with observational data,
particularly focusing on how the outcomes are reflected in
teachers’ classroom practices.
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