Tiirkiyeli ve Suriyeli Ortaokul Ogrencilerinin Sosyal Bilgiler Dersi
Tutumlarinin Cesitli Degiskenler Baglaminda incelenmesi

Mahsun MUTLU, Ogretmen, Milli Egitim Bakanligi, ORCID ID: 0009-0004-7036-7913
Turan KACAR, Gaziantep Universitesi, ORCID ID: 0000-0001-8390-7262

One GCikanlar

e Tiirkiyeli ortaokul égrencilerin tutumu, Suriye uyruklu égrencilere
gére daha olumludur.
® Kiz égrencilerin tutumu, erkek 6grencilere kiyasla daha olumludur.
e Alt siniflarin tutumu, (st siniflara gére daha yiiksektir.
® Geleneksel anlatim ve yazi yazma yodgunlugu, tutumu olumsuz
etkilemektedir.
Oz
Bu arastirma, ortaokul 5, 6 ve 7. sinif 6grencilerinin sosyal bilgiler
dersine yénelik tutumlarini incelemeyi ve bu tutumlarin cinsiyet, sinif
diizeyi ve uyruk degiskenlerine gére farklilik gésterip géstermedidini
karsilastirmayr amaglamaktadir. Gaziantep'in Nizip ilgesindeki dért
ortaokulda dgrenim géren 755 Ggrenciyle yiiriitiilen ¢alismada karma
arastirma yontemlerinden agiklayici sirali karma desen kullaniimistir.
Nicel veriler tarama modeliyle, nitel veriler ise olgu bilim deseniyle
toplanmistir. Arastirmanin nicel boyutunda sosyal bilgiler tutum élgegi
uygulanmistir. Gériisme sorulari ise, alan yazindan faydalanilarak ve
uzman gériisii alinarak hazirlanmustir. Nicel veriler SPSS 30 paket
programla, nitel veriler ise igerik analizi ile degerlendirilmistir. Cinsiyet
ve uyruk degiskenleri igin normal dagihm olmamasi (zerine
nonparametrik testlerden olan Mann Whitney U testi ile Kruskal Wallis
testi uygulanmistir. Odrencilerin sosyal bilgiler dersine yénelik genel
ortalamasi 3,55 olup, bu oran 6égrencilerin “olduk¢a katiliyorum”
seviyesinde yiiksek tutuma sahip oldugunu gésterir. Arastirma
sonuglari, kiz égrencilerin tutumlarinin, erkek 6grencilere gére daha
olumlu oldugunu, Tiirkiye uyruklu 6grencilerin tutumlarinin Suriyeli
dgrencilerden daha yiiksek oldugunu ve 5. ve 6. sinif égrencilerinin
tutumlarinin 7. siniflara gére daha olumlu oldugunu géstermistir. Uyruk
degiskeni ézelinde de Tiirkiye uyruklu ve Suriye uyruklu kiz 6grencilerin
derse yédnelik tutumlari, erkek d&drencilere oranla daha yiiksek
bulunmustur. Gériismelerden elde edilen bulgular, égrencilerin biiyiik
cogunlugunun sosyal bilgiler dersinde mutlu oldugunu géstermektedir.
Ogrenciler, tarih, codrafya ve kiiltiir konularina ilgi duyarken, yazi
yazma yodgunlugu, yazmaya dayali ddevler ve geleneksel dgretim
yéntemleri tutumlarini olumsuz etkilemektedir.
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1. Giris

insanlik tarihi, gd¢ hareketleriyle sekillenen dinamik bir siiretir. insanlar, bazen kendi
iradeleriyle, bazen de dis etkenlerin zorlamasiyla gé¢ etmek durumunda kalmislardir. Ozellikle
savagslar, insanlarin yasadiklari topraklari terk ederek baska bolgelere yerlesmek durumunda
kalmalarinin en 6nemli nedenlerinden biridir (Tung, 2015). Tasci (2009) ise her yil milyonlarca
insanin farkh sebeplerle bir yerden baska bir yere goc ettigini belirtmektedir. 2011 yilinda
Suriye’de patlak veren i¢ savas, komsu llkelere oldugu gibi Tirkiye’ye de yogun bir gb¢ akinina
neden olmustur. Guvenli bir (ilke olarak gortlen Turkiye, bu gé¢ dalgasindan en fazla etkilenen
Ulkelerden biri haline gelmistir. Tlrkiye, sadece miltecilerin barinma ihtiyacglarini karsilamakla
kalmamis, ayni zamanda egitim cagindaki cocuklar icin de o6nemli adimlar atmistir. Bu
kapsamda, 10 farkl ilde 25 konteyner ve cadir kentlerde 4 yil boyunca egitim kurumlari insa
edilmistir (Tatan, 2016).

Sariahmetoglu’na (2019) gore, gécmen bireylerin yasadiklari tlkeye uyum saglama
sireci ve en degerlisi egitimleri, Gzerinde c¢alisma yapilacak bir konu haline gelmistir. Bu
baglamda, 6grencilerin sosyal bilgiler dersine karsi olumlu tutumlar gelistirmesi, bu dersin 6zel
amaclarinin gergeklestirilmesi acisindan bliyik 6nem tasimaktadir. Bu nedenle, sosyal bilgiler
egitimi, ozellikle gobcmen 6grencilerin yeni ¢evrelerine adaptasyon sireclerinde kritik bir islev
gormektedir. Simsek’e (2007) gbére 1916 sonrasi Amerika c¢ikarlarinin ve toplumdan kaynakli
ihtiyaclarin karsilanmasi amaciyla sosyal bilgiler dersi ortaya c¢ikmistir. Bunun sebepleri
arasinda, Amerika Birlesik Devletleri’'ne go¢ edenlerin iyi vatandas olmasini saglayip topluma
uyumunu hizlandirma gerekliligi bulunmaktadir. Sosyal bilgiler dersiyle bireylere;
toplumsallasma, milli biling olusturma, vatanseverlik, adalet, sevgi, saygl, yardimseverlik,
duristlik gibi degerler aktarilmaktadir. Ayrica sosyal bilgiler dersi, bireyi hayata hazirlamada,
kiltlirel mirasi gelecege aktarmada ve kisilerin Ulkesine faydali bir vatandas olarak
yetismesinde 6nemli gorevleri tstlenmistir. Tatan (2019) yabanci 6grencilerle yaptigi gérisme
sonucunda; vatandaslik suurunun, yasadigimiz cevreye aidiyet duygusunu yabanci uyruklu
kisilere asilarken, bulundugu topluma daha duyarli, sorunlara karsi ilgili ve mesuliyet alan bir
vatandashgin yolunu actigi sonucuna ulastigini ifade etmistir. Sosyal bilgiler, 6grencinin
toplumuyla kenetlenerek, edindikleri bilgi ve deneyimleri hayatlarina uyarlayabilecekleri
donanimlari kazanmalarini saglamaya yonelik, iyi bir vatandas olarak yetismelerini amag
edinen bir derstir (Kizilay, 2015). Bunun yani sira sosyal bilgiler dersi, bireylere etkili kararlar
vermeyi, sorun ¢ozme becerileri kazandirirken, haklarini bilen ve kullanan bireyler olarak
yetismelerine katkida bulunur. Sosyal bilgiler ders kazanim, beceri ve degerlerinin ne kadar
onemli oldugu disinildiginde bu derse karsi 6grencilerin tutumlarinin olumlu yénde olmasi
bliylik 6nem tasir. Tutumlar, 6grencilerin derse karsi duygusal ve dislinsel egilimlerini yansitan
davranissal ifadelerdir. Ugurlu’ya (2018) gbre tutum, bir nesneye iliskin olumlu veya olumsuz
duygu, duslince ve davranis egilimi oldugunu ve bu egilimin yasantilar sonucunda sekillendigini
belirtmektedir. Dersin sevilmis olmasi, o dersin 6grenilmesine katki sunacaktir (Kan, 2006).

Bu arastirmada 6grencilerin sosyal bilgiler dersine yonelik tutumlarinin belirlenmesinde
cinsiyet, sinif diizeyi ve uyruk gibi demografik degiskenlere odaklaniimistir. Cinsiyet ve sinif
dizeyi degiskenleri alan yazinda sikca incelenmis, ancak uyruk degiskeni agisindan karsilastirma
eksikligi bulunmaktadir. Cinsiyet degiskeni, 6grencilerin derslere yonelik tutumlarinda énemli
farklihklar olusturabilmektedir. Nitekim pek cok arastirma, kiz ve erkek 6grencilerin sosyal
bilgiler dersine karsi tutumlarinin farklilastigini, bu farkhliklarin da 6grenme sirecini
etkileyebildigini gbstermektedir. Bu calismanin, cinsiyet ve sosyal bilgiler dersine yonelik tutum
arasindaki iliskiyi farkli bir baglamda (Tiirkiye ve Suriye uyruklu 6grenciler) inceleyerek mevcut
literatlre ek bir veri noktasi sagladigl sdylenebilir. Ayrica, bu konudaki celiskili bulgulara isik
tutarak gelecekteki arastirmalar icin yeni hipotezler olusturmaya zemin hazirladigl da
soylenebilir.
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Benzer sekilde, sinif diizeyi de 6grencilerin bilissel gelisim diizeyleriyle, ders icerigine
yonelik ilgileriyle ve tutumlariyla dogrudan iliskilidir. Ogrencilerin yaslari ilerledikge sosyal
bilgiler dersine karsi tutumlarinin olumlu ya da olumsuz yonde degisebilecegi, literatiirde
vurgulanan bir diger husustur.

Calismada yer verilen bir diger degisken olan uyruk (Turkiyeli ve Suriyeli 6grenciler),
arastirmanin yapildig1 Nizip ilgcesinin demografik yapisiyla yakindan iliskilidir. Nizip’te 6grenim
goren onemli sayida Suriyeli 6grenci bulunmakta olup, bu 6grencilerin egitimsel deneyimlerinin
farkhlig), derslere karsi tutumlarinda belirleyici olabilmektedir. Ozellikle sosyal bilgiler dersinin
tarih, vatandaslk ve kiltlirel degerler gibi temalar icermesi, farkli uyruktan 6grencilerin bu
derse yonelik algilarinda ve tutumlarinda farkhiliklar ortaya cikarabilmektedir. Ayrica uyruk
degiskeni acgisindan literatiirde bir karsilastirma yapilmamis olmasi bu degiskenin secilmesinde
etkili olmustur. Sosyal bilgiler dersine yonelik tutumlari inceleyen calismalarin genellikle belirli
bir uyruk veya kiltiirel baglamla sinirli oldugunu bu ¢alismanin ise Tirkiye ve Suriye uyruklu
ogrencileri ayni anda ele alarak, bu alandaki bilgi boslugunu doldurdugunu ve farkli kiltdrel
arka planlara sahip 6grencilerin tutumlari arasindaki benzerlik ve farkhliklari karsilastirma
imkani sundugu soylenebilir. Bu, mdlteci, sosyal bilgiler dersi tutumu ve farkh uyruklarin
karsilastirilmasi konularina ilgi duyan arastirmacilar icin dnemli bir veri noktasi saglayabilir.

Orneklem seciminde sosyoekonomik acidan benzer okullarin dahil edilmesiyle bu
degiskenin kontrol altina alindigi varsayilmistir. Bu baglamda, calismada yalnizca cinsiyet, sinif
dizeyi ve uyruk degiskenlerine odaklanilmis; arastirmanin kapsami, sirekliligi ve veri analiz
sirecinin yonetilebilirligi géz o6nlinde bulundurularak diger degiskenler kapsam disi
birakilmistir. Secilen bu degiskenlerin, 6grencilerin sosyal bilgiler dersine yonelik tutumlarini
anlamada yeterli bir cerceve sundugu distinilmektedir. Sonug olarak, bu calismada secilen
demografik degiskenler, hem alan yazindaki 6nemli tartismalarla uyumlu hem de arastirmanin
yuritildiga baglama 6zgli dinamikleri yansitacak sekilde belirlenmistir. Bu kapsamda elde
edilen bulgularin, sosyal bilgiler egitimine yonelik politika ve uygulamalara katki sunmasi
beklenmektedir.

Bu aciklamalar dogrultusunda bu arastirmayla vatandaslik disiplini acisindan oldukca
onemli olan sosyal bilgiler dersine yonelik, 5., 6. ve 7. sinif 6grencilerinin tutumunun cinsiyete,
sinif diizeyine ve uyruga gore farklilk gosterip gostermedigini karsilastirmak ve ortaokul
ogrencilerinin sosyal bilgiler dersine yonelik gorislerinin neler oldugunu ortaya koymak
amaclanmistir. Bircok tezde, 6grencilerin sosyal bilgiler dersine yonelik tutumlarinin ne
dizeyde olduguna dair calismalar yapilmistir. Ancak bu tezde, digerlerinden farkli olarak hem
Turkiye hem de yabanci uyruklu (Suriye) 6grencilerin sosyal bilgiler dersine yonelik tutumlari
karsilastirilmistir. Ayrica, 6grencilerin sosyal bilgiler dersine yonelik tutumlarini etkileyen bazi
faktorler goriismeyle ortaya konmustur. Bu agidan, bu arastirmanin sosyal bilgiler egitimi
alanina katki saglayacagi diistintilmektedir.

Aragtirma alt problemleri;

1. Ogrencilerin sosyal bilgiler dersine yénelik tutumlarina iliskin gorisleri nelerdir ve bu
tutumlar hangi diizeydedir?

2. Ogrencilerin cinsiyetlerine bagli olarak sosyal bilgiler dersine karsi tutumlari, farklilik
gostermekte midir?

3. Ogrencilerin sosyal bilgiler dersine yonelik tutumlari, bulunduklari sinif diizeyine gore
degisiklik gostermekte midir?

4. Ogrencilerin uyruklarina (Tiirkiye ve Suriye) gére sosyal bilgiler dersine karsi tutumlari,
farklihk géstermekte midir?

5. Ogrenciler sosyal bilgiler dersinde hangi duygu icinde olmakta, zorlandiklari durumlar
nelerdir?
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2. Yontem
2.1.Arastirmanin Modeli

Arastirmalarda tutumu 6lgmeye yonelik birgcok yontem vardir, bu arastirmada sosyal
bilgiler dersine yonelik mevcut tutumu oldugu gibi ortaya ¢cikarmak ve daha glivenilir sonuglar
elde etmek i¢in karma arastirma yontemlerinden aciklayici sirali karma desen uygulanmistir.
Creswell ve Plano Clark’a (2018) gore, aciklayici sirali karma desen; arastirmacinin énce nicel
verileri topladigi ve analiz ettigi, ardindan bu sonuclari agiklamak icin nitel verilerle
derinlemesine bilgi topladigi bir desendir. Bu ¢alismada nicel veriler genis 6érneklemden elde
edilerek sosyal bilgiler dersine yonelik tutumlar ortaya konulmus, daha sonra gerceklestirilen
ogrenci gorismeleri ile bu tutumlarin nedenleri, duygusal boyutlari ve 6grenme ortamina
iliskin detaylar aciga cikarilmistir. Sonuglar, her iki veri tirinin karsilastiriimasi yoluyla
bitlincil bicimde degerlendirilmistir.

Arastirmanin nitel boyutu, nitel arastirma yontemlerinden biri olan olgu bilim
(fenomenoloiji) ile sekillendirilmistir. Olgu bilim, tam olarak anlasilamayan ancak bize tamamen
yabanci da olmayan olgulari incelemeyi hedefleyen bir arastirma tirtdir (Yildirim ve Simsek,
2018). Bu modelde, arastirmaci katilimcilardan dogru ve detayli bilgiler elde etmek icin yiz
ylze gorismeler yoluyla veri toplar (Glrbiiz ve Sahin, 2016). Arastirmanin nicel boyutunda ise
tarama modeli tercih edilmistir. Tarama modeli, genellikle diger arastirma modellerine kiyasla
daha kisa slirede ve daha diisik maliyetle uygulanabilen bir yéntemdir. Bu model, elde edilen
verilerden yola cikarak genel gecerli sonuglar c¢ikarmaya olanak tanir. Ayrica, arastirma
sorusunun kapsamli bir sekilde incelenmesine imkan saglar. Bu nedenle, arastirmanin nicel
boyutunda tutumlar 6lgmeye uygun olan tarama modeli secilmistir. Karasar’a (2017) gore,
tarama modelinde mevcut durum oldugu gibi aktarilir.

2.2.Evren ve Orneklem

Arastirmanin evreni, 2024-2025 egitim 6gretim yilinda Gaziantep’in Nizip ilgesindeki
ortaokullarda (5, 6 ve 7. siniflar) 6grenim goren égrencilerden olusmaktadir. Orneklem ise bu
okullarda egitim alan 5, 6 ve 7. sinif diizeyindeki 755 6grenci (Turkiye ve Suriye uyruklu) ile
sinirlandinilmistir. Orneklem, arastirma evreni icinden belirli bir ydntemle secilen ve evreni
temsil eden bir grup olarak tanimlanmaktadir (Karasar, 2017). Arastirmacilar, okullari segkisiz
olmayan o&rnekleme ydéntemlerinden 6lciit ornekleme ydntemiyle belirlemistir. Olciit
ornekleme, 6nceden belirlenen kistaslari karsilayan tim durumlarin incelenmesi anlamina
gelmektedir (Baltaci, 2018). Bu calismada temel 6l¢iit, Suriye ve Tirkiye uyruklu 6grencilerin
yogun oldugu ortaokullardan 6grencilerin secilmesidir. Arastirmanin nitel boyutunda ise, alti
Turkiyeli ve alti yabanci uyruklu ogrenciyle (Suriye) yari yapilandiriimis bir gorisme
gerceklestirilmistir. Bu gorlisme, bes sorudan olusmakta olup, katilimcilar 5, 6 ve 7. sinif
dizeyindeki 6grenciler arasindan gonillilik esasina dayali olarak rastgele secilmistir. Tablo
1’de arastirma kapsaminda incelenen 6rneklem grubunun demografik 6zellikleri ve frekanslari
verilmistir.

Tablo 1.

Orneklem Grubunun Demografik Ozelliklerine Gére Dagilimi

Okul Sinif Kiz Erkek Tiirk Suriye Toplam

Lo 5 42 44 36 50 86
Sali'rl’_"lga” 6 44 45 46 43 89

o 7 44 34 35 43 78
E.Mebrur 5 21 24 21 24 45
e Okan 6 26 20 24 22 46

Ortaokulu 7 36 26 40 22 62
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Ali 5 38 31 29 40 69
Alkan 6 26 23 26 23 49
Ortaokulu 7 35 30 37 28 45
B.Saide 5 28 18 25 21 46
Marufogl 6 32 28 36 24 60
u 7 30 27 45 12 57
Ortaokulu
Genel Toplam(N) 402(N) 353(N) 403(N) 352(N) 755(N)

Tablo 1’deki verilere gore, calismaya 5. siniftan 246 (%32,58), 6. siniftan 244 (%32,32)
ve 7. siniftan 265 (%35,10) olmak lizere toplam 755 6grenci katilmistir. Bu 6grencilerin 403’0
(%53,38) Tirkiye uyruklu, 352’si (%46,62) ise Suriye uyrukludur. Tlrkiye uyruklu 6grencilerin
214’0 kiz, 189’u erkek ogrencilerden olusmaktadir. Suriye uyruklu 6grencilerde ise 188 kiz
ogrenci 164 erkek 6grenci bulunmaktadir. Tutum 6lgegi uygulanan 6grencilerin 402’si (%53,25)
kiz, 353’0 (%46,75) ise erkektir. Sinif dlizeyine gére dagilim incelendiginde, 5. siniflarda %14,70
Tirkiyeli (111 6grenci) ve %17,88 Suriyeli (135 6grenci), 6. siniflarda %17,48 Tirkiyeli (132
ogrenci) ve %14,83 Suriyeli (112 6grenci), 7. siniflarda ise %21,19 Turkiyeli (160 6grenci) ve
%13,91 Suriyeli (105 6grenci) oldugu goriilmektedir.

Tablo 2.

Yari Yapilandiriimis Gériismenin Katihmci Ozellikleri

Grup 5. Sinif 6. Sinif 7. Sinif Toplam
Tirkiyeli Kiz 1 1 1 3
Tirkiyeli Erkek 1 1 1

Suriyeli Kiz 1 1 1 3
Suriyeli Erkek 1 1 1 3
Toplam (N) 4 4 4 12

Gortismeye 6 Tirkiyeli (3 kiz, 3 erkek) 6 Suriye uyruklu (3 kiz, 3 erkek) 6grenci
katilmistir. Her sinif seviyesinden 4 6grenci katilmis olup, bunlarin altisi kiz altisi erkek olmak
lzere toplam 12 6grenci bulunmaktadir.

2.3.Veri Toplama Araglar
Bu bolimde arastirmada kullanilan nicel ve nitel veri toplama araglarina yer verilmistir.
2.3.1.Sosyal Bilgiler Dersi Tutum Olgegi (SBDTO)

Bu 6lcek, Kandemir vd. (2023) tarafindan ortaokul 6grencilerinin Sosyal Bilgiler dersine
yonelik tutumlarini 6lgmek amaciyla gelistirilmistir. Toplam 20 maddeden olusan 5’li likert tipi
bir 6lcek olup, 10 madde olumlu, 10 madde ise olumsuz ifadeler icermektedir. Olgek,
“Ogretime Yonelik Tutumlar” ve “Ogrenci Tutumu” olmak {izere iki alt boyuta sahiptir. Bu alt
boyutlardan “Ogretime Yonelik Tutumlar” 16 maddeyi kapsarken, “Ogrenci Tutumu” ise 4
maddeyi icermektedir. Katilimcilarin sosyal bilgiler dersi tutum olceginin timine yonelik
Cronbach’s Alpha katsayisi ,88 olarak hesaplanmistir. Olcegin yapi gecerliligini incelemek
amaciyla yapilan acimlayici faktor analizinde KMO degeri ,94 ve Bartlett testi ,05 diizeyinde
anlamlilik géstermistir. Olgegin varyans orani %56,70 olarak tespit edilmistir. Gergeklestirilen
DFA sonucunda tim uyum iyiligi indeks degerlerinin “X? (485,28) /Df (149) , RMR (,050), AGFI
(,900), GFI (,890), RMSEA (,075), NFI (,970), NNFI (,970), CFl (,980), SRMR (,050)” yiksek
diizeyde uyum ve iyi diizeyde uyuma sahip oldugu goértilmektedir(Kandemir vd., 2023). Ancak
arastirmaci tarafindan yapilan analizlerde Cronbach’s Alpha katsayisi ,80 olarak hesaplanmistir.
KMO degeri ,89 ve ve Bartlett testi ,05 diizeyinde anlamhlik géstermistir. Sonug olarak, elde
edilen bulgular tutum olceginin gecerli ve glivenilir bir 6lcek oldugu géstermektedir.
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2.3.2.Yar Yapilandirilmis Gériisme

Bu calismada nitel verilerin toplanmasi amaciylayari yapilandirilmis goériisme
teknigi kullanilmistir. Gértisme formunun hazirlanma sirecinde 6ncelikle konuyla ilgili literatir
detayli sekilde incelenmis ve bu dogrultuda sekiz sorudan olusan bir taslak olusturulmustur.
Formun gecerligini ve glvenirligini artirmak icinalaninda uzman iki akademisyenin
gorisleri ainmis ve yapilan degerlendirmeler sonucunda soru sayisi 5’e indirilerek nihai hale
getirilmistir. Arastirmanin nitel boyutuna katki saglamak tzere tasarlanan bu goériisme formu,
ogrenci tutumlarinin arkasindaki nedenleri derinlemesine analiz etmeyi hedeflemistir.
Toplamda 12 6grenciyle yari yapilandiriimis gérismeler yapilmis olup, bu siirecte arastirmaci
tarafindan o6nceden belirlenen acgik ucglu sorular, esnek bir yaklasimla katilimcilara
yoneltilmistir. Yari yapilandirilmis gériisme, arastirmaci tarafindan acik uglu sorularin belirli
plan ve sistematik olarak goriismeciye yonetilmesi sekliyle gerceklesebilmektedir (Uslu ve
Demir, 2023).

2.4.Verilerin Coziimlenmesi

Veriler toplanip gecerli tutum 6lcekleri tasnif edildikten sonra, SPSS (Statistical Package
for the Social Sciences) 30.0 programina aktarilmistir. Olcekte yer alan maddeler, ‘Hig
Katilmiyorum’ 1, ‘Katilmiyorum’ 2, ‘Kararsizim’ 3, ‘Katiliyorum’ 4 ve ‘Tamamen Katiliyorum’ 5
seklinde puanlanarak programa islenmistir. Olumsuz maddelerde ise dogru sonuglara ulasmak
amaciyla ters puanlama yontemi uygulanmistir. Sinif diizeyine gore tutum farkliliklar Kruskal
Wallis testi ile analiz edilirken, cinsiyet ve uyruk degiskenlerine gore tutumun degisip
degismedigi Mann Whitney U testi ile incelenmistir. Ayrica, 12 6grenciye uygulanan yari
yaptlandiriimis goriisme sorulari aracihgiyla, 6grencilerin sosyal bilgiler dersine yonelik
tutumlart ve bu tutumlan etkileyen faktorler icerik analizi yontemiyle ortaya konulmaya
calisilmistir. Goériisme verileri, "Duygusal Tepkiler", "ilgi Ceken Konular", "Zorlanilan Konular",
"Odev ve Motivasyon" ile "Ders Siiresi" gibi basliklar altinda kodlanmis ve ardindan frekans
analizi yapilmistir. Ogrencilerin cevaplari, tablolar halinde diizenlenerek analiz edilmistir. icerik
analizi, benzer konularda yapilmis calismalardan elde edilen sonuglari bir araya getirmeyi,
ortak bir alanda toplamayi ve benzer 6zelliklere gore siniflandirarak sistematik ve ulasilabilir bir
bilgi kaynagi olusturmayi hedefleyen bir siirectir. Bu yontem, bilimsel bilgilerin diizenlenmesi,
farklihklarin  karsilastiriimasi, o6zelliklerine gore siniflandirilmasi ve teorik sonuglar elde
edilmesini amaclar (Ultay vd., 2017).

3. Bulgular

Bu boliimde 6grencilere uygulanan nicel ve nitel verilere iliskin elde edilen sonuclara
yer verilmistir.

3.1.Nicel Boyuta Yonelik Bulgular
3.1.1. Sosyal Bilgiler Dersine Yonelik Tutuma Dair Bulgular

Arastirmanin birinci alt problemi, “Ortaokul 5., 6. ve 7. sinif 6grencilerinin sosyal
bilgiler dersine yonelik tutumlari nasildir?” seklinde ifade edilmistir. Calisma kapsaminda, 755
Turkiye ve Suriye uyruklu 6grenciye sosyal bilgiler dersine yonelik tutum 6lcegi uygulanmistir.
Ogrencilerin derse iliskin genel tutum puanlari, Tablo 3’te genel olarak sunulmustur.

Tablo 3.

Tiirkiye ve Suriye Uyruklu Ortaokul Ogrencilerinin Sosyal Bilgiler Dersine Yénelik Tutumlarinin
Ortalamasi

N(Kisi) En diiguk En Yiiksek Ortalama Standart Sapma
puan Puan
Ortalama tutum puani 755 1,75 5,00 3,5487 ,65666

N 755
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Tablo 3'e gore, sosyal bilgiler dersine karsi tutum puanlart 1,75 ile 5,00 arasinda
degismektedir. Tlrkiyeli ve Suriyeli ortaokul 6grencilerinin bu derse yonelik ortalama tutum
puani 3,55'tir. Bu ortalama, 6grencilerin tutumlarinin katiliyorum seviyesinde “yiiksek” tutuma
isaret etmektedir ("Katiliyorum" segenegi: 3.40 — 4.19 puan "ylksek tutum").

3.1.2. Sosyal Bilgiler Ders Tutumunun Cinsiyet Degiskenine Gére Bulgulari

Bu calismanin ikinci arastirma sorusu, tutumun cinsiyetle iliskili olup olmadigini
belirlemeyi amaclamaktadir. Verilerin normal dagilimi, Kolmogorov-Smirnov ve Shapiro-Wilk
testleri ile kontrol edilmistir. Normal dagilimin saglanmamasi nedeniyle, t testinin karsiligi olan
Mann Whitney U testi kullaniimistir.

Tablo 4.
Tutumun Cinsiyet Degiskeni A¢cisindan Mann Whitney U Testi Sonuglari

Cinsiyet N Sira ortalamasi Sira Toplami U P
Erkek 353 340,93 120349,50
57868,500 ,000
Kiz 402 410,55 165040,50

Arastirmada, tutum O6lcegi uygulanan 6grencilerden 353'i erkek, 402'si ise kiz olmak
lzere toplam 755 katilimci yer almistir. Cinsiyet degiskeni temel alinarak yapilan Mann-
Whitney U testi sonuclarina gore, kiz ve erkek 6grenciler arasinda istatistiksel olarak anlamli bir
fark tespit edilmistir (U=57868, p<0,05). Elde edilen bulgular, kiz 6grencilerin tutum
puanlarinin erkek o6grencilere kiyasla daha olumlu oldugunu ortaya koymustur. Erkek
ogrencilerin sira ortalamasi 340,93 iken, kiz 6grencilerin sira ortalamasi 410,55 olarak
hesaplanmistir. Etki blyuklGglini degerlendirmek i¢in hesaplanan r degeri ,159 olarak
bulunmustur. Bu deger, gruplar arasindaki farkin anlamli olmakla birlikte, etki buyukliginin
disik duzeyde oldugunu gostermektedir. Pallant’a (2017) gore, Mann-Whitney U testinden
elde edilen z degerlerinin gruplarin toplam sayisinin karekokiine bolinmesiyle hesaplanan r
degeri, etki blylkliglinl gdstermektedir. Bu sonuglar, cinsiyet degiskeninin tutum puanlari
Uzerinde istatistiksel olarak anlamli ancak nispeten kiiclik bir etkiye sahip oldugunu ortaya
koymaktadir.

Tablo 5.

Suriye Uyruklu Ortaokul Ogrencilerinin Kendi icinde Tutumun Cinsiyet Dediskeni A¢isindan
Mann Whitney U Testi Sonuglari

Cinsiyet N Sira ortalamasi Sira Toplami U P
Erkek 162 160,15 25943,50
12740,500 ,005
Kiz 190 190,44 36184,50

Suriye uyruklu oOgrencilerin sosyal bilgiler dersine yonelik tutumlarinin cinsiyet
degiskenine gore farklilik gosterip gostermedigini belirlemek amaciyla Mann-Whitney U Testi
sonuclari Tablo 5'te gosterilmistir. Tablo 5'teki p degeri ,005 olarak bulunmustur. Bu deger,
,05'ten cok daha kiiclik oldugu icin istatistiksel olarak anlamhdir. Bu sonug, erkek ve kiz
ogrencilerin tutumlari arasinda anlamli bir fark oldugunu gostermektedir. Suriye uyruklu kiz
ogrencilerin tutumlari, Suriye uyruklu erkek 6grencilere gére daha olumlu bulunmustur.

Tablo 6.
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Tiirkiye Uyruklu Ortaokul Ogrencilerinin Kendi icinde Tutumun Cinsiyet Dediskeni A¢isindan
Mann Whitney U Testi Sonuglari

Cinsiyet N Sira ortalamasi Sira Toplami U P
Erkek 191 179,14 34216,00
15880,000 ,001
Kiz 212 222,59 47190,00

Tablo 6, Tirkiye uyruklu oOgrencilerin sosyal bilgiler dersine yonelik tutumlarinin
cinsiyet degiskenine gore farklilik gosterip gostermedigini belirlemek amaciyla gerceklestirilen
Mann-Whitney U Testi sonuclarini vermektedir. Analiz sonucunda elde edilen p degeri ,001
olarak bulunmustur. Bu sonug, Tirkiye uyruklu erkek ve kiz 6grencilerin sosyal bilgiler dersine
yonelik tutumlar arasinda anlaml bir farklilik oldugunu gostermektedir. Yapilan analizler,
Turkiye uyruklu kiz 6grencilerin tutumlarinin, Tirkiye uyruklu erkek 6grencilere kiyasla daha
olumlu oldugunu ortaya koymustur.

Tablo 7.

Tiirkiye ve Suriye Uyruklu Ortaokul Odrencilerinin (Cinsiyete Gére) Tutumlarinin Mann Whitney
U Testi Sonuglari

Sira

Cinsiyet Uyruk N Ortalamas: Sira Toplami U p
Erkek Tirkiye 191 203,98 38959,50 10318,500 ,000
Suriye 162 145,19 23521,50
Kiz Tirkiye 212 235,46 49917,00 12941,000 ,000
Suriye 190 163,61 31086,00

Tablo 7'deki verilere gore Tirkiye uyruklu erkek Ogrenciler, Suriye uyruklu erkek
Ogrencilere kiyasla daha olumlu tutuma sahiptir (U=10318, p<,05). Ayni sekilde Turkiyeli kiz
ogrenciler, Suriye uyruklu kiz 6grencilere kiyasla daha olumlu tutuma sahiptir (U=12941,
p<,05). Sonug olarak, cinsiyet degiskeni gozetildiginde hem Tirkiyeli erkek hem de Turkiyeli kiz
ogrencilerin, Suriye uyruklu akranlarina gore sosyal bilgiler dersine yonelik daha olumlu
tutumlara sahip olduklari anlasiimaktadir.

3.1.3.Sosyal Bilgiler Dersi Tutumunun Sinif Seviyesine Gore Farklilik Gosterip Gostermedigine
iliskin Bulgular

Arastirmanin Uclincii temel sorusu, “ortaokul besinci, altinci ve vyedinci sinif
ogrencilerinin sosyal bilgiler dersine yonelik tutumlari, sinif diizeylerine gére anlamli bir farklihk
sergilemekte midir?” seklinde belirlenmistir. Bu calisma ile ortaokul 6grencilerinin sosyal
bilgiler dersine yonelik tutumlarinda sinif diizeyine bagli olarak bir degisim olup olmadigi analiz
edilmistir. Ayrica, uyruk degiskeni dikkate alinarak, tutumlarin sinif diizeyine gbre nasil bir
degisim gosterdigi de incelenmistir. Besinci, altinci ve yedinci sinif 6grencilerine ait tutum
sonuglarini gésteren bulgular Tablo 8, 9, 10, 11 ve 12’de sunulmustur.

Tablo 8.

Ogrencilerin Sinif Diizeyine Gére Kruskal Wallis Test Sonuclari

Sinif Dlizeyi N Sira Ortalamasi X2 P degeri
5.sinif 246 428,63 40,237 ,000
6.sinif 244 399,20

7.sinif 265 311,48
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Toplam 755

Ortaokul 06grencilerinin sinif dizeylerine gore sosyal bilgiler dersine yonelik
tutumlarinin normal dagihm gostermedigi tespit edildiginden, daha gilvenilir ve gecerli
sonuclar elde etmek amaciyla Kruskal Wallis testi kullaniimistir. Bu kapsamda, 5. siniftan 246,
6. siniftan 244 ve 7. siniftan 265 olmak Uizere toplam 755 6grenciye tutum 6lcegi uygulanmistir.
Yapilan analizler sonucunda, sinif diizeylerine gére tutum puanlari arasinda istatistiksel olarak
anlamh bir farklilik oldugu belirlenmistir. Etki bayukliguni degerlendirmek icin hesaplanan n?
(eta-kare) degeri ,051 olarak bulunmustur. Bu deger, siniflar arasindaki tutum farkhliklarinin
istatistiksel olarak anlamli olmakla birlikte, pratik acidan kiiclik bir etkiye sahip oldugunu
gostermektedir. Dolayisiyla, sinif diizeylerine gére tutum puanlari arasinda anlamh farkhliklar
olsa da bu farkliliklarin etkisinin sinirli oldugu séylenebilir. Kruskal Wallis test sonuglarina gore,
hangi gruplar arasinda fark olduguna Mann Whitney U testiyle bakilmistir.

Tablo 9.
Sosyal Bilgiler Tutum Olgedi Puanlarinin Siniflara Gére (5-6) Mann-Whitney U Testi Sonuglari

Sinif N Sira ortalamasi Sira Toplami U P
5 246 255,36 62818,00
27587,000 ,122
6 244 235,56 57477,00

Tablo 9'daki verilere gore, 5. sinif 6grencilerinin sira ortalamasi 62.818,00, 6. sinif
ogrencilerinin ise 57477,00 olarak hesaplanmistir. Mann-Whitney U testi sonucunda elde
edilen U degeri 27587,000 ve p degeri 0,122 olarak bulunmustur. Bonferroni diizeltmesi
uygulanarak belirlenen anlamllik diizeyi 0,0167 olup, elde edilen p degeri bu esik degerinden
yiksek cikmistir. Bu sonug, 5. ve 6. sinif 6grencilerinin sosyal bilgiler dersine yonelik tutumlari
arasinda istatistiksel olarak anlaml bir fark olmadigini géstermektedir. Dolayisiyla, bu iki sinif
dizeyi arasinda sosyal bilgiler dersi tutum puanlari acisindan anlamh bir farkhlik
bulunmamaktadir.

Tablo 10.
Sosyal Bilgiler Tutum Olgedi Puanlarinin Siniflara Gére (5-7) Mann-Whitney U Testi Sonuglari

Sinif N Sira ortalamasi Sira Toplami U p
5 246 296,77 73006,50
22564,500 ,000
7 265 218,15 57809,50

istatistiksel analiz sonuglarina goére, Bonferroni diizeltmesiyle belirlenen 0,0167
anlamhlik dizeyinin altinda bir p degeri elde edilmistir. Bu bulgu, 5. ve 7. sinif 6grencilerinin
sosyal bilgiler dersine yonelik tutumlari arasinda istatistiksel olarak anlamli bir fark oldugunu
ortaya koymaktadir. Elde edilen bu sonug, gruplar arasindaki farkin rastgele olusmadigini,
aksine gercek ve anlamh bir farkliik oldugunu gostermektedir. Sira ortalamalari
karsilastirildiginda, 5. sinif Ogrencilerinin ortalama sira degeri 296,77 iken, 7. sinif
ogrencilerinde bu deger 218,15 olarak hesaplanmistir. Bu bulgular, 5. sinif 6grencilerinin sosyal
bilgiler dersine iliskin tutumlarinin, 7. sinif 6grencilerine kiyasla daha olumlu oldugunu
istatistiksel olarak kanitlamaktadir.

Tablo 11.

Sosyal Bilgiler Tutum Olgedi Puanlarinin Siniflara Gére (6-7) Mann-Whitney U Testi Sonuglari

Sinif N Sira ortalamasi Sira Toplami U P

6 244 286,14 69817,00 24733,000 ,000

7 265 226,33 59978,00
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istatistiksel analiz sonuglarina gore, elde edilen p degeri .000 olarak hesaplanmistir. Bu
deger, Bonferroni diizeltmesi uygulanarak belirlenen .0167 anlamllik diizeyinin oldukca altinda
kalmaktadir. Bu bulgu, 6. ve 7. sinif 6grencilerinin sosyal bilgiler dersine yonelik tutum puanlari
arasinda istatistiksel olarak anlaml bir fark oldugunu gostermektedir. Sira ortalamalari
incelendiginde, 6. sinif 6grencilerinin sosyal bilgiler dersine iliskin tutum puanlarinin, 7. sinif
ogrencilerine kiyasla anlamli derecede daha vyiksek oldugu gorilmektedir. Bu sonug,
ogrencilerin sinif diizeyi arttikca sosyal bilgiler dersine yonelik tutumlarinda disiis yasandigini
ortaya koymaktadir. Elde edilen bulgular, 6grencilerin akademik gelisim sirecinde sosyal
bilgiler dersine karsi tutumlarinin sinif seviyesine bagl olarak degisebilecegine isaret
etmektedir.

Tablo 12.

Tiirkiye ve Suriye Uyruklu Ortaokul Ogrencilerinin Sinif Diizeyine Gére Sosyal Bilgiler Tutum
Puanlarinin Karsilastirmali Mann-Whitney U Testi Sonuglari

Sinif Uyruk N Ort:II;?naﬂ Sira Toplami U p
5. Sinif Tark 111 143,15 15890,00 5311,000 ,000
Suriye 135 107,34 14491,00
6. Sinif Tark 132 151,70 20025,00 3537,000 ,000
Suriye 112 88,08 9865,00
7. Sinif Tark 160 153,14 24502,50 5177,500 ,000
Suriye 105 102,31 10742,50

Analiz sonuclari incelendiginde, 5., 6. ve 7. sinif diizeylerinin timiinde Turkiye uyruklu
ogrencilerin sosyal bilgiler dersine iliskin tutum puanlarinin Suriye uyruklu 6grencilere gore
istatistiksel olarak anlamli derecede yiiksek oldugu gérilmektedir (p < .05). Bu bulgular, her (g
sinif seviyesinde de Tirkiye uyruklu 6grencilerin sosyal bilgiler dersine karsi Suriyeli akranlarina
kiyasla daha olumlu bir tutum sergilediklerini ortaya koymaktadir. Elde edilen bu sonuclar,
ogrencilerin sosyal bilgiler dersine yonelik tutumlarinda uyruk faktoriiniin 6nemli bir rol
oynadigina isaret etmektedir.

3.1.4. Uyruk Degiskeni Agisindan Sosyal Bilgiler Dersi Tutumuna Yonelik Bulgular

Bu arastirmanin dordiinci temel sorusu, tutumun uyruk degiskenine gore degisim
gosterip gostermedigini belirlemektir. Verilerin normal dagilim goéstermemesi (zerine,
nonparametrik testlerden olan Mann Whitney U testi uygulanmistir.

Tablo 13.
Uyruk Degiskeni Acisindan Mann Whitney U Testi Sonu¢lari

Uyruk N Sira ortalamasi Sira Toplami U P
Tirkiye 403 438,21 176599,50

46662,500 ,000
Suriye 352 309,06 108790,50

Ortaokul 6grencilerinin sosyal bilgiler dersine yonelik tutumlarinin uyruk degiskenine
gore farkhlasip farkhlasmadigini incelemek amaciyla yapilan Mann-Whitney U testi sonuglarina
gore, Tlrkiye uyruklu 6grencilerin sira ortalamasi (438,21), Suriye uyruklu 6grencilerin sira
ortalamasindan (309,06) anlamli derecede yliksek bulunmustur. Bu bulgu, Tirkiye uyruklu
ogrencilerin sosyal bilgiler dersine yonelik tutumlarinin, Suriye uyruklu 6grencilere kiyasla daha
olumlu oldugunu gostermektedir (U=46662,500, p<,05). Etki blyUkligi degeri olarak
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hesaplanan r degeri ise ,295 olarak belirlenmistir. Bu deger, gruplar arasindaki farkin orta
dizeyden biraz disik bir etkiye sahip oldugunu ortaya koymaktadir. Dolayisiyla, gruplar
arasindaki farkin cok buyik bir etki olusturmadigi sonucuna varilmistir.

3.2.Nitel Boyuta iliskin Sonuglar
3.2.1.Yarn Yapilandinlmig Gériismeye Yonelik Bulgular

Bu boélimde o6grenci tutumlarini etkileyen unsurlari ortaya cikarmak amaciyla 12
ogrenciyle yapilan, yari yapilandirilmis gériisme bulgularina yer verilmistir. Elde edilen veriler,
icerik analizi yontemiyle degerlendirilmistir.

Tablo 14.

Ogrenci Gériislerine Gére Sosyal Bilgiler Dersinin Dederlendirmesi: Duygular, ilgi Alanlari,
Zorlanilan Noktalar

Kategori Alt Kategori Ornek Alintilar fve %
Genel tutum “Mutlu oluyorum”, “Heyecanliyim” 9 (%75)
Ders tutumu
Olumsuz tutum “Kotd”, “Sikict”, “Ruhsuz” 3(%25)
Tarih “Osmanl”, “Selguklu”, “Tarihi eserler” 5(%41.7)
Cografya “Kitalar”, “Okyanuslar”, “Dilinyanin sekli” 6(%50)
ilgi ceken konular Kaltir ve miras Haklar”, “lletisim”, “Ronesans 4(%33.3)
Birey ve toplum “Roller” 2(%16.7)
Evimiz diinya “Afet konusu” 1(%8.3)
ierik “Bazi konularin anlagiimamasi” 5(%41.7)
“Hoca ¢ok sikici anlatiyor”, 4(%33.3)
“Ogretmen ¢ok yazi yazdiriyor” 7(%58.3)
Zorlanilan noktalar ve . “ . ” o
nedenleri O"gretim . Ezber gerektiren konularin olusu 2(%16.7)
yontemleri “Cok 6dev verilmesi” 1 (%8.3)
“Ogretmen tutumu” 1(%8.3)
“Uygulama olmamasi ve sikicl” 1(%8.3)
) Odevlere yaklasim Odev yapmaktan hO§Ian|’}/orum , “Arastirma 6(%50)
Odev ve calisma yapmaktan hoslaniyorum
aliskanliklari “Ezberlemek zor geliyor”
N , o
Galisma bigimi “Gdevler cok zor” 6(%50)
“Yeterli” 7(%58.3)
Yeterlilik
Ders siiresi Yeterli degil 5(%41.7)
Artiriimasinin Daha ¢ok etkinlik yapabiliriz”, “Daha gok bilgi 7(%58.3)

nedenleri

Ogreniriz”

3.2.1.1.Tema ve Bulgulara Yénelik Frekans Analizi

Duygusal Durumlar: Gorlismede 6grencilere ilk olarak: “Sosyal bilgiler dersinde hangi duygu
igerisinde oluyorsunuz?”’ sorusu yoneltilmistir. 8 6grenci, bu derste mutlu oldugunu ifade
etmistir. Ornegin T1 kodlu 6grenci: “Mutlu oluyorum, ¢iinkii 6gretmenimi ¢ok seviyorum.” ayni
sekilde T3 kodlu 6grenci: “Mutluyum, heyecanliyim. Cinki ders hakkinda yeni bilgiler
O0greniyorum, sorulan sorulara cevaplar veriyorum bu da beni mutlu ediyor” ve S5 kodlu
ogrenci: “Kendimi mutlu hissediyorum, clinkl sosyal bilgiler dersi eglenceli, heyecanl ve bilgi
verici oldugu icin kendimi mutlu, heyecanli ve eglenceli hissediyorum’” seklinde ifade
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etmislerdir. 3 6grenci sikildigini, 1 6grenci de olumlu anlamda saskinlik icinde oldugunu ifade
etmistir. Bu 6grencilerden T3: ““Cok kot ve sikici ¢linkli higbir sey anlamiyorum’ ve T4: “Sikici,
ruhsuz ve bitkin hissediyorum. Ogretmen dersi iyi anlatiyor, ama etkinlik olmadigi icin
stkihyorum” seklinde goris bildirmislerdir.

ilgi Cekici Konular: Gériismenin ikinci sorusunda 6grencilere: “Sosyal bilgiler dersinde
ogrendiginiz konular ilginizi cekmekte midir?”’ sorusu yoneltilmistir. 5 6grenci tarih konularini,
6 Ogrenci cografya konularini, 4 6grenci kiltlir ve miras 6grenme alanina iliskin konulari, 2
ogrenci birey ve toplum 6grenme alanina iliskin konulari, 1 6grenci haklar konusunu 1 6grenci
de evimiz diinya 6grenme alanina iliskin (afetler) konusunu ilgi ¢ekici buldu. Bu 6grencilerden
T2 kodlu 6grenci: “Evet, diinyamizin sekli ile ilgili konu ilgimi ¢cekiyor, ¢linkii diinyamizi daha iyi
taniyorum. Ayrica okyanuslar konusu ilgimi gekiyor ¢linkii suyu seviyorum” seklinde cevap
verirken S4 kodlu 6grenci: “Evet tarihi eserler ve afet konusu ilgimi ¢cekiyor. Clinkii tarih eserleri
cok énemli ve tarihi seven bir insan oldugum icin tarihi eserler konusu ilgimi ¢ekiyor. Afet
konusu ise diinyamizda yasandidi icin bizi bazi seylerden kurtarabilir bilgiler verdiginden dolayi
afet konusunu seviyorum” seklinde cevap vermistir. Ayrica, S5 kodlu 6grenci: “Evet Tiirkiye'nin
cografi koordinatlari kitalar ve okyanuslar konusu ilgimi c¢ekiyor. Clinkii o konularla ilgili
eglenceli etkinlikler yapiyor ve sorular ¢éziiyoruz” cevabini verirken S2 kodlu 6grenci: “Evet,
ciinkii tarih ilgimi cekiyor Osmanli, Selguklu devleti, insanlarin gelisimi, Sanayi inkilébi ve fetih
gibi konular ilgimi ¢cekiyor” seklinde cevap vermistir.

Zorlanilan Noktalar: Gorligmenin 3. sorusunda Ogrencilere: ““Sosyal bilgiler dersinde
zorlandiginiz veya sizi bu derse karsi soguktan durumlar var midir, varsa bunlar nelerdir?” diye
soruldu. 7 6grenci ¢ok yazi yazmaktan, 5 6grenci bazi konulari anlamamaktan, 4 6grenci
o0gretmenin sikici anlatmasindan, 2 6grenci ezberden, 1 6grenci 6gretmen tutumundan, 1
0grenci cok ddev verilmesinden, 1 6grenci de derste uygulama olmamasindan sikayet etti. Bu
ogrencilerden T1 kodlu 6grenci: “Zorlandigim konular var, égretmen ¢ok sikici anlatiyor, stirekli
yazi yazdiriyor”, T4 kodlu 6grenci: “Biitiin konularda degil de ¢cogunda zorlaniyorum, dersin
kendisi beni ¢ok sogutuyor, égretmen cok fazla yazi yazdiriyor, uygulama yaptirmiyor ve ders
sikici gegiyor”, T5 kodlu 6grenci: “Evet zorlandigim konu ve durumlar var. Osmanli
imparatorludgu zor geliyor hicbir sey anlamiyorum ve hocamiz hep yazi yazdiriyor o yiizden ders
cok sikici geciyor”, seklinde cevaplar vermislerdir. S1 ve S2 kodlu 6grenciler ezber gerektiren
konular sebebiyle zorlandiklarini, S3 kodlu 6grenci cok fazla 6dev verilmesinden S6 kodlu
Ogrenci ise bazi konularin zor ve sikici olmasindan ayrica ¢cok yazi yazmaktan dolayi zorlandigini
ifade etmislerdir.

Ders Calisma ve Odevler: Gériismenin 4.maddesinde; “Sosyal bilgiler dersine ¢alismaktan ve
verilen 6devleri yapmaktan hoslanir misiniz, neden?” sorusu yoneltilmistir. 6 6grenci sosyal
bilgiler dersine calismaktan ve verilen 6devleri yapmaktan hoslandigini séylerken, 6 6grenci ise
ders calismayi ve 6dev yapmayi sevmediklerini ifade etmislerdir. Bu 6grencilerden T1, T2, T6,
S2, S4, S5 kodlu o6grenciler sosyal bilgiler dersine c¢alismaktan ve 6dev yapmaktan
hoslandiklarini ifade etmislerdir. Ornegin S4 kodlu 6grenci: “Cok hoslaniyorum, nedeni ise hoca
ders yaparken eglendiriyor ve édevi yaparken edlendigimiz anlari hatirliyorum ve ¢ok ama ¢ok
mutlu oluyorum’” cevabini verirken, S5 kodlu 6grenci: “Evet ¢iinkii 6gretmenim bize genellikle
arastirma ile ilgili 6devler veriyor. Ben arastirma yapmaktan hoslandigim igin sosyal bilgiler
odevlerini yapmaktan hoslanirirm” seklinde cevap vermistir. T3, T4, T5, S1, S3 ve S6 kodlu
ogrenciler ise Sosyal bilgiler dersine calismaktan ve 6¢dev yapmaktan hoslanmadiklarini ifade
etmislerdir. Bunlardan S6 kodlu 6grenci: “Hoslanmam, ¢linkii ¢ok zorlar ve sikicidir. Sosyal
bilgiler dersinde de etkinlikler yok hep yazi yaziyoruz” cevabini verirken T4 kodlu 6grenci:
“Sosyal bilgiler dersine ¢alismaktan hoslanmiyorum yazi yazmak ¢ok zor geliyor, bunaliyorum
kendimi yormak istemiyorum’’ seklinde cevap vermistir.

Ders Siiresi: Gorismenin 5.sorusunda 6grencilere “Sosyal bilgiler ders saati yeterli midir ders
saatinin artmasini isteseydiniz sebepleri neler olurdu?’”’ sorusu yoneltilmistir. 6 6grenci (T3, T4,
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T5, T6, S5, S6) ders saatinin yeterli oldugunu disinirken, 6 6grenci (T1, T2, S1, S2, S3, S4) ise
ders saatinin yetersiz oldugunu soéylemistir. Bu 6grencilerden T1 kodlu 6grenci: “Ders saati
yeterli degil, daha fazla olmasini isterdim. Ciinkii daha fazla etkinlik yapardik” seklinde, S4
kodlu 6grenci: “Evet artmasini isterdim c¢linkii biz dersi isliyoruz sonrasinda zil ¢aliyor test
¢6zmeye yetistiremiyoruz hem de hoca ders anlatiyor zil ¢aliyor, herkes ¢ikiyor ve konuyu
bitiremiyoruz ve hep arkada kaliyoruz” seklinde, S6 kodlu 6grenci: “Evet, ders saati ¢ok
yeterlidir dersler daha sikici olur, daha da zorlasir, biz de daha da sikiliriz” seklinde cevaplar
vermislerdir.

4.Tartisma, Sonug ve Oneriler

Bu arastirma, ortaokul 6grencilerinin sosyal bilgiler dersine yonelik tutumlarini Tlrkiye
ve Suriye uyrugu baglaminda incelemek ve bu tutumlarin cinsiyet ve sinif diizeyi gibi diger
demografik faktorlerle birlikte uyruk degiskenine gore farklilk gosterip géstermedigini ortaya
koymak amaciyla gerceklestirilmistir. Ozellikle, farkl uyruklara sahip égrencilerin sosyal bilgiler
dersine yonelik tutumlarindaki benzerlikleri ve farkliliklari anlamak c¢alismanin temel
hedeflerinden biridir. Ayrica, 6grencilerin sosyal bilgiler dersine yoénelik tutumlarini kendi
gorusleri dogrultusunda belirlemek de ¢alismanin hedefleri arasindadir. Bu boliimde, arastirma
sirecinde elde edilen bulgular 1siginda ulasilan sonuglar ve bu sonuglar Uzerine yapilan
tartismalar 6zellikle uyruk degiskeninin sonuclara olan etkisi vurgulanarak yer almaktadir.

4.1.Arastirmanin Nicel Boyutuna iliskin Sonuglari ve Tartisma

Ortaokul 5, 6 ve 7. sinif 6grencilerinin sosyal bilgiler dersine yonelik tutumlarinin
ortalama puani 3,55 olarak belirlenmistir. Bu puan, ogrencilerin derse karsi katiliyorum
dizeyinde yuksek tutuma isaret etmektedir. Alan yazinda bu calismanin sonuglariyla paralellik
gosteren bir ¢cok arastirma bulunmaktadir. Simsek ve Demir (2012) tarafindan yiritllen bir
calismada, Ogrencilerin sosyal bilgiler dersine yodnelik tutumlarinin “olduk¢a katiliyorum”
diizeyinde oldugu tespit edilmistir. Ogur (2009) ise 6grencilerin tutumlarinin orta dizeyde
oldugunu belirtirken, Altintas (2005) 6grencilerin tutumlarinin notr dizeyde kaldigini ortaya
koymustur. Yilmaz ve Seker (2011) ise 6grencilerin sosyal bilgiler dersine karsi olumlu bir tutum
sergilediklerini ve dersi 6nemli ve ilgi ¢ekici bulduklarini ifade etmistir. Benzer sekilde, Celen
(2014), Aktepe vd. (2014), ligaz (2018), Tosun ve Nalgaci (2023), Karasu-Avci ve Faiz (2020) ile
Akyurek-Tay ve Cicek (2023) tarafindan yapilan calismalar, 6grencilerin sosyal bilgiler dersine
yonelik tutumlarinin genel olarak olumlu oldugunu gostermektedir. Celen (2014), “6. ve 7. Sinif
Ogrencilerinin Sosyal Bilgiler Dersine Karsi Tutumlarinin incelenmesi (Malatya Ornegi)” bashkli
calismasinda, altinci ve yedinci sinif 6grencilerinin sosyal bilgiler dersine karsi olumlu bir tutum

Mo u

sergilediklerini ortaya koymustur. Bu 6grencilerin, “0grenme istegi”, “sosyal bilgiler dersinden
hoslanma”, “6gretmenden kaynaklanan tutumlar” ve “sosyal bilgiler sevgisi” gibi boyutlarda da
olumlu egilimler gosterdikleri belirlenmistir. Firat (2019) tarafindan ortaokul 6grencileri, Tosun
(2021) tarafindan 7. sinif 6grencileri ve Arcagok (2016) tarafindan 4. sinif 6grencileri izerinde
yapilan arastirmalar, 6grencilerin sosyal bilgiler dersine yonelik motivasyonlarinin genellikle
yuksek oldugunu ortaya koymustur (Akt. Giin, 2023). Ancak Emmideme (2023) tarafindan
yapilan bir calismada, 6grencilerin derse yonelik tutumlarinin olumsuz oldugu sonucuna
ulasilmistir. Bu sonuglar ortaokul 6grencilerinin sosyal bilgiler dersine yonelik tutumlarinda
cesitlilik oldugunu gostermektedir. Bu farkhliklar 6rneklem 6zellikleri, kiiltlirel baglam, 6lcme
araclari, sosyoekonomik farkliliklar, bolgesel farkliliklar, donemsel etkiler, 6gretim yontemi ve

o0gretmen tutumu gibi degiskenlerden kaynaklaniyor olabilir.

Sosyal bilgiler dersine yonelik tutumlarin cinsiyet degiskeni agisindan incelenmesi
sonucunda, kiz 6grencilerin erkek o©grencilere kiyasla daha olumlu bir tutum sergiledigi
gozlemlenmistir. Uyruk degiskeni ozelinde de benzer bir egilim tespit edilmistir. Turkiye
uyruklu kiz o6grenciler, Tirkiye uyruklu erkek 6grencilere gore daha olumlu bir tutum
sergilerken, Suriye uyruklu kiz 6grenciler de Suriye uyruklu erkek ogrencilere kiyasla daha
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olumlu bir yaklasim gostermistir. Elde edilen bu bulgu, sosyal bilgiler dersine yonelik tutumlarin
cinsiyet degiskeni kapsaminda incelenmesinin literatiire ©onemli bir katki sunmasi
beklenmektedir. Bu sonuclar, gelecekte yapilacak arastirmalar igin cinsiyetin egitimdeki rolii ve
ders tutumlari arasindaki iliskiyi daha ayrintili inceleme firsatlari verebilir. Uygulamaya donik
olarak ise, sosyal bilgiler o6gretmenlerine ve egitim yoneticilerine yol go6sterici olabilir.
Ogretmenler, ders ici etkinliklerini planlarken cinsiyetler arasi farkli grenme stillerini ve ilgi
alanlarini dikkate almali, boylece erkek ogrencilerin derse olan ilgilerini artiracak ve olumlu
tutum gelistirmelerine katkida bulunacak stratejiler gelistirmelidir. Bu sayede, toplumun ihtiyag
duydugu bilingli ve aktif vatandaslarin yetistiriilmesinde cinsiyet ayrimi gézetmeksizin tim
ogrencilerin potansiyelleri en Ust diizeyde desteklenebilir. Bu c¢alismadaki cinsiyete dair
bulgular, Moroz ve Hansberry (2001) ile Altintas (2005) tarafindan yapilan g¢alismalarla da
ortismektedir. Bu arastirmalarda da kiz 6grencilerin sosyal bilgiler dersine yonelik tutumlarinin
erkek ogrencilere gore daha yliksek oldugu ortaya konmustur. Bununla birlikte, Caliskan vd.
(2008), Ogur (2009), Simsek ve Demir (2012), Ciftci (2013), llgaz (2018), Karasu-Avci ve Faiz
(2020) ile Tosun ve Nalgaci (2023) tarafindan yiritilen ¢alismalarda, cinsiyet degiskenine bagh
olarak tutumlarda anlamh bir farklilik tespit edilmemistir. Ancak Sagdi¢c (2013) tarafindan
yapilan bir calismada, erkek 6grencilerin sosyal bilgiler dersine yonelik tutumlarinin kiz
ogrencilere gore daha olumlu oldugu sonucuna ulasiimistir. Bu sonug, mevcut arastirmanin
bulgularindan farklilik géstermektedir. Benzer sekilde, Celen (2014) tarafindan gercgeklestirilen
calismada da erkek 6grencilerin, kiz 6grencilere kiyasla sosyal bilgiler dersine karsi daha olumlu
bir tutum sergiledigi belirlenmistir. Bu farkli sonuglar, 6grencilerin sosyal bilgiler dersine
yonelik tutumlarinin cinsiyet degiskenine bagl olarak degiskenlik gosterebilecegini ortaya
koymaktadir. Bu durum, tutumlarin olusumunda etkili olan faktorlerin cgesitliligini ve arastirma
baglaminin 6nemini vurgulamaktadir. Literatlrde cinsiyet degikeni agisindan farkh sonuglarin
bulunmasi toplumsal cinsiyet rolleri, 6gretmen yaklasimlari, dersin yapisi, ilgi alanlari ve 6lgme
yontemlerindeki farkliliklardan kaynaklaniyor olabilir.

Arastirma bulgulari, 6grencilerin sosyal bilgiler dersine yonelik tutumlarinda sinif
dizeyine bagh anlamli farkhliklar oldugunu ortaya koymaktadir. Yapilan analizler sonucunda,
alt siniflarda (5. ve 6. siniflar) 6grenci tutumlarinin st siniflara (7. sinif) gére daha olumlu
oldugu tespit edilmistir. Ancak 5. ve 6. siniflar arasinda tutum puanlari agisindan istatistiksel
olarak anlaml bir fark bulunmamistir. Uyruk bazinda yapilan incelemelerde hem Tirkiye hem
de Suriye uyruklu 6grencilerde benzer bir egilim goézlemlenmistir. Tirkiyeli 6grenciler arasinda
yapilan karsilastirmada, 5. ve 6. sinif 6grencilerinin tutum puanlari arasinda anlamli bir fark
bulunmazken, bu iki grubun tutum puanlarinin 7. sinif 6grencilerine goére anlaml derecede
daha yuksek oldugu tespit edilmistir. Suriye uyruklu 6grencilerde ise daha kademeli bir disus
gozlemlenmistir. Suriyeli 5. sinif 6grencileri, hem 6. hem de 7. siniftaki akranlarina gére daha
olumlu tutum sergilerken; 6. sinif 6grencilerinin tutum puanlari da 7. sinif 6grencilerinden
anlamh derecede ylksek cikmistir. Tim sinif dizeylerinde yapilan genel degerlendirmede,
Turkiye uyruklu ogrencilerin sosyal bilgiler dersine yonelik tutum puanlarinin, ayni sinif
seviyesindeki Suriye uyruklu 6grencilere kiyasla istatistiksel olarak anlamli dizeyde daha
olumlu oldugu belirlenmistir. Bu sonuglar hem sinif seviyesinin hem de uyruk faktortinin sosyal
bilgiler dersine yonelik tutumlar Uzerinde etkili oldugunu ortaya koymaktadir. Literatlirdeki
cesitli calismalar, 6grencilerin sosyal bilgiler dersine yonelik tutumlarinda sinif seviyesi arttikca
olumsuz yonde degisimler oldugunu ortaya koymaktadir. Dundar ve Rapoport (2014), 4. sinif
ogrencilerinin 5. siniflara gore daha olumlu tutum sergilediklerini belirlemistir. Benzer sekilde
Ozkal ve Cetingdz (2006), altinci sinif 6grencilerinin tutumlarinin yedinci ve sekizinci sinif
ogrencilerine kiyasla daha pozitif oldugunu tespit etmistir. Ergin'in (2006) calismasinda, 4. sinif
ogrencilerinin  tutum puanlarinin 5. siniflardan daha vyiksek c¢ikmasi dikkat cekicidir.
Arastirmaci, bu dislsin temel nedeni olarak 5. sinif mifredatinda somut ve uygulamali
konularin azalmasi ve yerini soyut tarih iceriklerinin almasini géstermistir. Simsek ve Demir
(2012) de 6. sinif 6grencilerinin tutum ortalamalarinin 7. siniflara gére anlamh derecede yiiksek
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oldugunu dogrulamistir. Bu bulgularin ortak noktasi, Ust siniflarda mifredatin giderek
soyutlasmasi ve karmasiklasmasinin 6grencilerin konulari anlamlandirmasini zorlastirmasidir.
Sonug olarak, 6grencilerin sinif seviyesi ylkseldik¢e sosyal bilgiler dersine yonelik tutumlarinin
olumsuz yonde degistigi ve bu durumun mifredatin niteligiyle yakindan iliskili oldugu
soylenebilir. 6. sinif 6grencilerinin tutum puanlarinin 7. sinif 6grencilerine gére daha ylksek
olmasi, sinif seviyesi arttik¢a tutumlarda azalma egilimi oldugunu desteklemektedir. Simsek ve
Demir (2012) bu bulgunun, Asci (2003), Oztiirk ve Baysal (1999), Moroz (1996) ve Corbin (1997)
gibi arastirmacilarin calisma sonuclariyla da benzerlik gosterdigini ifade etmislerdir. Sinif
seviyesinin artmasiyla birlikte sosyal bilgiler dersine yonelik tutum puanlarinin dismesinin
altinda yatan nedenler sunlar olabilir: Oncelikle, alt siniflarda yer alan ve égrencilerin giinliik
yasamla iliskilendirebildikleri somut konularin yerini Gst siniflarda yogun tarih icerikli soyut
konularin almasi, 6grencilerin 6grenme siirecinde zorlanmalarina yol agmaktadir. Bu durum,
ogrencilerin bilgiyi transfer etme ve somutlastirma olanaklarini sinirlandirmaktadir. Diger
yandan, egitim sisteminde matematik ve fen bilimleri gibi derslere verilen agirlik, sosyal bilgiler
dersinin ikinci planda kalmasina neden olmaktadir. Ozellikle liselere gecis sinavlarinda sosyal
bilgiler konularinin yer almamasi hem 6grencilerin hem de egitimcilerin bu derse olan ilgisini
azaltmaktadir. Ayrica, Ust siniflarda konularin yogunlugu ve mifredat yetistirme kaygisi,
ogretmenleri geleneksel 6gretim yontemlerini kullanmaya yonlendirmektedir. Bu durum dersin
daha az etkilesimli ve katilimci bir sekilde islenmesine yol acarak 6grenci tutumunu olumsuz
etkileyebilir. Nitekim alan yazinda yer alan calismalar (Ergin, 2006; Kacar, 2019; Tiinkler, 2022),
bu faktorlerin sosyal bilgiler dersine yonelik tutumlarin olumsuz yénde degismesinde etkili
oldugunu ortaya koymaktadir. Bu baglamda, 6zellikle Ust siniflarda ders iceriklerinin ve 6gretim
yontemlerinin gbzden gecirilmesi, 6grenci tutumlarinin iyilestirilmesi acgisindan 6nem
tasimaktadir. Sosyal bilgiler dersine yonelik tutumlarda sinif seviyesi arttik¢a gdzlenen olumsuz
degisimin nedenlerine iliskin literatlirde 6nemli calismalar bulunmaktadir. Ergin (2006), Ust
siniflarda tutum puanlarinin diismesini muifredattaki degisimle aciklamaktadir. Arastirmaciya
gore, alt siniflardaki somut ve uygulamali konularin yerini Gst siniflarda soyut tarih iceriklerinin
almasi, Ogrencilerin konulari anlamlandirmasini zorlastirmakta ve 6grenme siirecine aktif
katilimlarini engellemektedir. Kagar'in (2019) 300 6grenci (153 kiz, 147 erkek) ile yurattagi
tarama calismasinin bulgulari dikkat cekicidir. Katilimcilarin %41'i "sosyal bilgiler dersinden
daha onemli dersler olduguna inaniyorum, bu nedenle bu derse daha az zaman ayiriyorum"
seklinde goris bildirmistir. Bu sonug, 6grencilerin 6nemli bir bolimiinin sosyal bilgileri diger
akademik disiplinlere kiyasla ikincil planda gordigini ortaya koymaktadir. Tinkler (2022)
calismasinda 6grencilerin sosyal bilgiler dersine yonelik ilgi diizeylerinin beklenen seviyede
bulunmadigini ortaya koymustur. Arastirma sonuglarina gére bu durumun temel nedenleri
arasinda; o6grencilerin derse iliskin basari beklentilerinin disiik olmasi, merkezi sinav
sistemlerinin dersin dnemini azaltan yapisi ve 6gretim slirecine ayrilan slrenin yetersizligi yer
almaktadir. Ayrica, geleneksel 6gretim yontemlerinin yayginhgi, 6grencilerin elestirel diisinme
becerilerini kullanmak yerine bilgiyi ezberlemeye yonelmesi ve bu durumun 6grenme siirecini
zorlastirarak maliyet algisini artirmasi da derse yonelik ilgi diistikligine neden olacak diger
unsurlar olabilecegi ifade edilmistir. Literatlirde sosyal bilgiler dersine yonelik tutumlarin sinif
dizeyiyle iliskisine dair farkh bulgular da mevcuttur. Sagdi¢ (2013), 7. sinif 6grencilerinin 6.
siniflara gére daha olumlu tutum sergiledigini ortaya koymustur. Benzer sekilde Hobbs (2000)
8. siniflarda tutumun alt siniflara gére daha olumlu oldugu sonucuna ulagsmistir. Ancak Celen
(2014), Karasu-Avci ve Faiz (2020) ile Ozdemir (2023) gibi arastirmacilar sinif diizeyiyle tutum
arasinda anlamli bir fark bulamamislardir. Bu cgeliskili sonuglar, sosyal bilgiler tutumlarinin sinif
duzeyiyle iliskisinin baglamsal faktorlere gore degisebilecegini gostermektedir.

Uyruk degiskeni acisindan yapilan analizlerde, Tirkiye uyruklu 6grencilerin sosyal
bilgiler dersine yonelik tutum puanlari, Suriye uyruklu 6grencilerin puanlarina kiyasla anlamli
derecede daha yuksek c¢cikmistir. Bu sonug, Tirkiyeli 6grencilerin sosyal bilgiler dersine karsi
daha olumlu bir tutum sergiledigini gostermektedir. Tirkiye ve Suriye uyruklu 6grenciler
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arasindaki derse yonelik bu farklilk dil engelleri, kiltlirel uyum sorunlari, sosyo ekonomik
farklilkar, aidiyet duygusu ve psikolojik faktorler nedeniyle olusmus olabilir. Alan yazinda,
Turkiye ve Suriye uyruklu ortaokul 6grencilerinin sosyal bilgiler dersine yonelik tutumlarini
dogrudan karsilastiran bir calisma bulunmamakla birlikte, yabanci uyruklu 6grencilerin bu
derse yonelik tutumlarini inceleyen arastirmalar mevcuttur. Ornegin, Yaman vd. (2023)
tarafindan yapilan “Siginmaci Ogrencilerin Topluma Entegrasyonunda Sosyal Bilgiler Dersinin
Katkisinin Ogrenci Gorislerine Gore incelenmesi” baslikli calismada, Tiirkiye’de egitim goren
siginmaci 6grencilerin sosyal bilgiler dersinden ne ol¢lide faydalandigl ve bu dersin topluma
uyum siireclerine nasil katki sagladigi 6grenci gorusleri (izerinden incelenmistir. Arastirma
sonuclarina gore, sosyal bilgiler dersi si§inmaci 6grenciler icin bliyik 6nem tasimaktadir. Bu
ders, 6grencilerin Tirkce dil becerilerini gelistirmelerine, Tirk kiltlrini daha yakindan
tanimalarina ve yasadiklari sorunlarla basa ¢ikmalarina yardimci olmaktadir. Ogretmenlerin
ders anlatim yontemleri, 6grencilere yaklasimlari ve ders kitaplarinin icerigi gibi faktorler,
ogrencilerin derse olan ilgisini ve 6grenme dizeylerini dogrudan etkilemektedir. Sonug olarak,
sosyal bilgiler dersinin siginmaci 6grencilerin Tilrkiye’ye uyum saglamalari ve topluma
entegrasyonlari agisindan énemli bir rol oynadigi vurgulanmustir.

Ustlindag-Sener ve Baskan (2021), “Sosyal Bilgiler Dersinde Gecen Kavramlara Yonelik
Miilteci Ogrencilerin Algilar’” adli ¢alisma bulgularina gére, miilteci 6grencilerin sosyal bilgiler
dersine yonelik algilari genel olarak olumludur. Ogrenciler bu dersi faydali, eglenceli, yeni
bilgiler 6greten ve hayati daha iyi anlamalarina yardimci olan bir ders olarak degerlendirmistir.
Ancak, ozellikle soyut ve giinlik hayattan uzak kavramlari anlamada zorluk yasadiklari da tespit
edilmistir. Gorismeye katilan 6grencilerden 7’si dersi faydal, 5’i eglenceli, 5’'i yeni bilgiler
ogreten, 4’4 hayati kolaylastiran, 3’G Tirkiye'yi ve Turk kaltlrind tanitan, 2’si ise ge¢misi
Ogreten bir ders olarak nitelendirmistir. Olumsuz goris bildiren 6grencilerden 3’U dersi zor
buldugunu, 2’si dersin ilgi cekici olmadigini ve 2’si de tarih konularini sevmedigini ifade
etmistir.

Sanli (2019), “Tirkiye'deki Suriyeli Cocuklarin Egitime ve Sosyal Bilgiler Dersine
Entegrasyonlari Hakkinda Sosyal Bilgiler Ogretmenlerinin Gérisleri” bashkli ¢alismasinda,
Suriye uyruklu oOgrencilerin mevcut egitim sisteminde ne kadar verim alabildiklerini
degerlendirmeyi amaclamistir. Gaziantep’in Nizip ilcesindeki 22 sosyal bilgiler 6gretmeniyle
yapilan gorismelerde, 6gretmenlerin Suriyeli 6grenciler hakkindaki gorusleri ve yasadiklar
sorunlar incelenmistir. Arastirma sonugclarina gore, 6grencilerin karsilastigi en biliytk sorun dil
farklihgidir. Katilimci 6gretmenlerin 8’i, Suriyeli 6grencilerin basarisini etkileyen en onemli
faktoriin dil problemi oldugunu belirtmistir. Ayrica, 6gretmenlerin 4’ 6grencilerin derse olan
ilgisizliginin basarilarini olumsuz etkiledigini ifade etmistir. Bazi 6gretmenler, 6grencilerin okula
ve sinifa aidiyet duygusunun eksikligi veya akranlariyla yasadiklari sorunlarin da basarilarini
olumsuz etkiledigini vurgulamistir. Bu durum, bu c¢alismada Tirk uyruklu 6grencilerin Suriye
uyruklu 6grencilere kiyasla daha olumlu tutum sergilemelerinde etkili olmus olabilir.

Erten-Ozalp (2019), “Siginmaci Ogrencilerin Sosyal Bilgiler Dersinde Yasadiklari
Sorunlar” adl c¢alismasinda, siginmaci 6grencilerin sosyal bilgiler dersinde karsilastiklari
zorluklari ortaya koymayi ve bu sorunlara ¢6ziim onerileri sunmayi hedeflemistir. Nitel
arastirma yontemlerinden fenomenoloji (olgu bilim) deseni kullanilan ¢alismada, 11 sosyal
bilgiler 6gretmeni ve 44 siginmaci 6grenciyle yari yapilandirilmis gériismeler yapilmistir. Elde
edilen veriler betimsel analiz ve icerik analizi yontemleriyle degerlendirilmistir. Arastirma
sonuglarina gore, siginmaci 6grencilerin sosyal bilgiler dersindeki basari dizeyleri yeterli
seviyede degildir. Bu durumun en dnemli nedeni olarak dil sorunu éne ¢ikmistir. Ogrenciler, dil
yetersizligi nedeniyle derse olan ilgi ve katilimlarinin disitk oldugunu belirtmistir. Bu bulgular,
siginmaci 6grencilerin egitim slirecinde karsilastiklari zorluklarin ¢d6ziimiine yonelik stratejiler
gelistirilmesi gerektigini ortaya koymaktadir.

4.2.Arastirmanin Nitel Boyutuna iliskin Sonuglar ve Tartisma
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Ortaokul 6grencileriyle yapilan gorlismelerde, katilimcilarin bliyik cogunlugu (12
O0grenciden 9'1) sosyal bilgiler dersinde mutlu olduklarini belirtmistir. Bu durumun temel
nedenleri arasinda 6gretmenlerini sevmeleri, dersi eglenceli bulmalari ve ders sirasinda yeni
bilgiler 6grenmeleri gibi faktorler yer almaktadir. Bununla birlikte, 3 6grenci sosyal bilgiler
dersinde sikildiklarini ifade etmistir. Bu 6grenciler, bazi konularin anlasiimasinin zor olmasi ve
ders iceriklerinin uygulamadan yoksun olmasini sikilma nedenleri olarak gostermistir.
Arastirma bulgulari, 6grencilerin sosyal bilgiler dersine yonelik duygusal tepkilerinde cesitli
degiskenlere gore farkhliklar oldugunu ortaya koymaktadir. Uyruk degiskeni acisindan
incelendiginde, Suriyeli 6grencilerin %83,3'U (n=5) olumlu duygular ifade ederken, bu oran
Tirkiyeli 6grencilerde %66,7 (n=4) olarak belirlenmistir. Olumsuz duygu ifade edenlerin orani
ise Suriyeli 6grencilerde %16,7 (n=1), Tilrkiyeli 6grencilerde %33,3 (n=2) seklindedir. Cinsiyet
degiskenine gore, erkek ogrencilerin %83,3'U (n=5) olumlu duygular bildirirken, kiz
Ogrencilerde bu oran %66,7 (n=4) olarak olgtlmustlr. Olumsuz duygu ifade eden 6grencilerin
orani erkeklerde %16,7 (n=1), kizlarda ise %33,3 (n=2) dizeyindedir. Sinif diizeyi agisindan
yapilan analizlerde dikkat cekici sonuclar elde edilmistir. 5. ve 6. sinif 6grencilerinin tamami
(%100) olumlu duygular ifade ederken, 7. sinif Ogrencilerinde bu oran %25'e (n=1)
dismektedir. 7. sinif 6grencilerinin %75'i (n=3) olumsuz duygular bildirmistir.

Ustiindag-Sener ve Baskan (2021) tarafindan yapilan “Sosyal Bilgiler Dersinde Gegen
Kavramlara Yonelik Miilteci Ogrencilerin Algilari” baslikli calismada da benzer sonuglara
ulasilmistir. Gorismeye katilan milteci 6grencilerin biylk bir kismi sosyal bilgiler dersine
yonelik olumlu algilar tasimaktadir. Ogrencilerden 7’si dersi faydali, 5’i eglenceli, 5'i yeni
bilgiler 6greten, 4’G hayati kolaylastiran, 3’U Tirkiye'yi ve Tark kiltlrlini tanitan, 2’si ise
gecmisi 6greten bir ders olarak degerlendirmistir. Ancak olumsuz goris bildiren 6grencilerden
3’(i dersi zor buldugunu, 2’si dersin ilgi ¢cekici olmadigini ve 2’si de tarih konularini sevmedigini
ifade etmistir.

Ogrencilerin ilgisini en cok ceken konular arasinda tarih, cografya ve kiiltiir konulari yer
almaktadir. Tirkiyeli 6grencilerin ilgi alanlarina bakildiginda cografya konulari 4 0Ogrenci
tarafindan, haklar konusu 2 6grenci, iletisim 1, kiiltlr 1 ve tarih konusu 1 6grenci tarafindan ilgi
cekici olarak goriilmustir. Suriyeli 6grenciler ise tarih (5 6grenci), afetler (1 6grenci), iletisim (2
0grenci) ve cografi konular (2 6grenci) daha cok ilgilerini ¢cekmistir. Suriyeli 6grencilerin kendi
tarih konularina ve kiltirel ge¢misleriyle baglantili konulara (Suriye-Arap tarihi) 6zel ilgi
gosterdikleri goriilmektedir. Ogrencilerin derste zorlandiklari ya da dersten soguduklari
noktalar ele alindiginda, Turkiyeli 6grencilerin daha ¢ok derste ¢ok yazi yazdirilmasindan (5
0grenci), anlatim yonteminden (3 6grenci), bazi konularin anlasiimamasindan (3 6grenci) ve
uygulama eksikliginden (1 6grenci) yakindiklari anlasilmaktadir. Ogrenciler, derste ¢ok yazi
yazmanin, 6gretmenin sinifta uygulamal yontemler kullanmamasi ve sikici anlatim tarzinin
kendilerini olumsuz etkiledigini belirtmislerdir. Ayrica Osmanl tarihi gibi bazi konularin
karmasikhgl ve detayli icerigi 6grenciler tarafindan zorlayici bulunmustur. Suriyeli 6grencilerde
ise one ¢ikan sorunlar; ezber gerektiren bilgiler (2 6grenci), 6dev yiki (1 6grenci), bazi
konularin karmasikligi ve anlasilmamasi (2 6grenci) ve derste ¢ok yazi yazma (1 6grenci)
olmustur. Ogretmen anlatimiyla ilgili olumsuz yorumlar daha azdir. Ezbere dayali 6grenmenin
motivasyonlarini azalttigini belirten 6grenciler, 6zellikle ¢ok yazi yazdirilan etkinliklerden
hoslanmadiklarini ifade etmislerdir. Cinsiyet acisindan degerlendirildiginde, kiz 6grencilerde
bazi konularin karmasik olup anlasilmamasi ve asiri yazi yazmaya yonelik sikayetler daha sik
dile getirilmis, erkek 6grencilerde ise genellikle ezber ve ddev yiiki gibi somut sorunlar 6n
plana ¢ikmistir. Sinif diizeyinde ise benzer olumsuzluklarin ifade edildigi dikkat cekmektedir.

Ogrenciler, bu konulara olan ilgilerini eglenceli etkinlikler, merak uyandiran icerikler ve
kisisel ilgi alanlariyla iliskilendirmistir. Ancak Erten-Ozalp (2019) tarafindan vyiiriitiilen
“Siginmaci Ogrencilerin Sosyal Bilgiler Dersinde Yasadiklari Sorunlar” baslikli ¢alismada,
siginmaci 6grencilerin kiiltlir konularina ilgi duyduklari, ancak tarih ve cografya konularina karsi
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ilgisiz kaldiklari tespit edilmistir. Bu durum, 6grencilerin ilgi alanlarinin ve ihtiyaclarinin farklihk
gosterebilecegini ortaya koymaktadir. Arastirmalar, teknolojik araglarin ve cesitli 6gretim
yontemlerinin sosyal bilgiler derslerinde kullanilmasinin, 6grencilerin derse aktif katilimini
artirabilecegini 6ne siirmektedir. Bu yaklasim, 6zellikle siginmaci 6grencilerin uyum streclerini
hizlandirabilir ve 6grenme deneyimlerini zenginlestirebilir. Bu baglamda, sosyal bilgiler
ogretmenlerine yonelik hizmet ici egitim programlarinin diizenlenmesi ve siginmaci 6grencilere
Ozel 6gretim materyalleri ile 6lcme araclarinin gelistirilmesi 6nerilmistir.

Ogrenciler, sosyal bilgiler dersinde karsilastiklari bazi sorunlardan rahatsizlik
duyduklarini belirtmistir. Bu sorunlar arasinda; yazi yazma yogunlugu, 6gretmenin ders isleyis
yontemi (uygulama eksikligi ve tekdiize anlatim), bazi konularin anlasiimasinin zor olmasi ve
ezber gerektiren icerikler éne ¢ikmaktadir. Oztiirk ve Baysal (1998) tarafindan yapilan bir
calismada, 4. ve 5. sinif 6grencilerinin tutumlari incelenmis ve bu derste basarili olan,
ogretmeniyle iyi iletisim kuran ve 6gretim etkinliklerine aktif olarak katilan 6grencilerin daha
olumlu bir tutum sergiledigi sonucuna ulasilmistir. Ayrica, Hobbs (2000) ortaokul 6grencilerinin
sosyal bilgiler dersine yonelik tutumlarini inceleyen bir arastirma yapmis ve sosyal bilgiler
dersinin okullarda distk bir statliye sahip oldugunu, 6grenciler tarafindan pek sevilmedigini
tespit etmistir. Hobbs’a gore, bu durumun temel nedenleri arasinda dersin buyiik olclide ders
kitabina ve masa basi calismalarina dayanmasi, 6grencilere aktif katilim firsati sunulmamasi yer
almaktadir. Ogrenciler, sosyal bilgiler dersini iceriginden degil, 6gretilme biciminden dolayi
sikici bulduklarini ifade etmistir. Moroz ve Hansberry (2001), Avustralya’da kiz ve erkek
ortaokul 6grencilerinin sosyal bilgiler dersine yonelik tutumlarini 6lcmek amaciyla bir calisma
ylritmustir. Arastirma sonucunda, 6grencilerin sosyal bilgiler dersine karsi tutumlarinin distk
oldugu ve bunun nedenleri arasinda 6gretmen merkezli egitim ve ilgi cekici konularin eksikligi
oldugu belirlenmistir. Uysal (2022) ise “Sosyal Bilgiler ve Gé¢men Ogrenciler: Meta-Sentez
Calismas!” baslikl arastirmasinda, sosyal bilgiler dersi ile gocmen 6grencilerin basari diizeyleri
arasindaki iliskiyi incelemistir. Calismada, 6grencilerin derslerde aktif rol almalarinin, 6zellikle
gocmen oOgrencilerin basarilarini olumlu yonde etkiledigi sonucuna ulasiimistir. Etkilesimin
yiksek oldugu bir 6grenme ortami, 6grencilerin konulari daha iyi anlamalarini saglamakta ve
derse olan ilgilerini artirarak motivasyonlarini gliclendirmektedir. Ayrica, sosyal bilgiler dersi ve
gocmen o6grencilerle ilgili yapilan “algl ve gorisler” konulu ¢alismalarin bulgulari birlestirilmis
ve etkileri karsilastirilmistir. Bu analizler, sosyal bilgiler dersinin islenis yontemleri ve
ogretmenlerin yaklasimlarinin, go¢cmen 6grencilerin derse olan ilgilerini ve 6grenme siireclerini
dnemli 6lctide etkiledigini ortaya koymustur. Ozellikle dil sorunlarinin ¢éziilmesi ve 6grencilerin
aktif katihmini tesvik eden yontemlerin kullanilmasi, dersin etkinligini artirmis ve gé¢men
ogrencilerin tutumlarini olumlu yénde gelistirmistir.

Sosyal bilgiler dersinde yazi yazma yogunlugu ve etkinliklerin yetersizligi, 6grencilerin
derse karsi olumsuz tutum gelistirmelerine neden olmaktadir. Ancak, geleneksel yazi yazdirma
etkinlikleri yerine modern ve 6grenme odakli yazma etkinliklerinin kullanilmasi, bu durumu
olumlu yonde degistirebilir. Ay ve Basibliyik (2022) tarafindan yapilan “Sosyal Bilgiler Dersinde
Ogrenme Amacli Yazma Etkinlikleri Kullanimina iliskin Ogrenci Deneyimleri” baslikli calismada,
sosyal bilgiler dersinde bilginin etkili bir sekilde 6grenilmesi ve kalici 6grenmenin saglanmasi
icin farkli 6gretim yontemlerinin kullanilmasinin énemi vurgulanmistir. Arastirma sonucunda,
o0grenme amacli yazma etkinliklerinin 6grenci basarisini artirdig1 ve derse karsi tutumu olumlu
yonde etkiledigi tespit edilmistir. Bu tlr etkinlikler, 6grencilerin yazma becerilerini
gelistirmenin yani sira dislinme, iletisim ve problem c¢dézme gibi becerilerine de katki
saglamaktadir. Katilimcilar, bu etkinliklerin derslerde daha sik kullanilmasi gerektigini
belirtmistir.

Kayaalp (2020) ise “Sosyal Bilgiler Dersinde Ogrenme Amacgh Yazma Etkinliklerini
Kullanmanin Bilissel ve Duyussal Ogrenmelere Etkisi” baslikli calismasinda, 6grenme odakli
yazma etkinliklerinin 6grencilerin bilissel ve duyussal gelisimi tGzerindeki etkilerini incelemistir.
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Arastirma bulgulari, 6grencilerin yazma becerilerinin zamanla gelistigini ve bu etkinliklerin
bilissel ve duyussal 6grenmeler iizerinde olumlu etkiler olusturdugunu géstermistir. Ogrenciler,
bu etkinlikler sayesinde akademik basarilarinin arttigini, kalici 6grenmeler sagladiklarini ve
demokratik yasam konusunda farkindalik kazandiklarini belirtmistir.

Gorismeye katilan 6grencilerin yarisi sosyal bilgiler dersine calismaktan ve 6dev
yapmaktan hoslanirken, diger vyarisi hoslanmamaktadir. Odevleri eglenceli ve arastirmaya
dayali bulanlar, ders calismaktan hoslandiklarini ifade ederken; cok yazi yazmaya dayali ve
sikici 6devler, olumsuz goruslere yol agmaktadir. Genel olarak 12 6grenciden 6’si sosyal bilgiler
dersine ¢calismaktan ve verilen 6devleri yapmaktan hoslandigini ifade ederken kalan alti 6grenci
ise sosyal bilgiler dersine calismayi ve 6dev yapmayi sevmedigini ifade etmistir. 6 Turkiyeli
ogrenciden 3’0 sosyal bilgiler dersine ¢alismaktan ve 6dev yapmaktan hoslanmadigini, diger
3’ ise hoslanmadigini ifade etmistir. Etkinlik temelli, arastirmaya dayali ve kisa 6devler
ogrencilerin hosuna giderken, dersi sikici olarak géren veya ders calismayi sevmeyen 6grenciler
ise sosyal bilgiler dersine calismak ve 6dev yapmak istemedigini ifade etmistir. Suriye uyruklu
ogrenciler agisindan bakildiginda 6 6grenciden 4’U sosyal bilgiler dersine calismaktan ve
odevleri yapmaktan hoslandigini, 2 6grenci ise hoslanmadigini ifade etmistir. Test sorusu
¢6zmeye dayali 6devler, ders c¢alismanin hafizada kalici bilgiler tuttuguna dair inang, 6devin
veya derse calismanin dersteki eglenceli anilari hatirlatmasi ve arastirmaya dayali ddevlerin
verilmesi 6grencilerin olumlu cevaplar vermesinde etkili olmustur. Yazi yazmak istememe ve
etkinlik temelli olmayan 6devler ise 6grencilerin olumsuz goriis sunmasinda etkili olmustur.
Cinsiyet acisindan bakildiginda 6 kiz 6grenciden 3l sosyal bilgiler dersine ¢alismaktan ve ddev
yapmaktan hoslandigini ifade etmis, 3 kiz 6grenci ise hoslanmadigini belirtmistir. Erkek
ogrenciler acisindan 6 6grenciden 4’lG hoslandigini 2’si ise hoslanmadigini ifade etmistir. Duru
ve Cogmen (2016) calismalarinda 6grencilerin en ¢ok etkinlik temelli (proje, tasarim vb.) ev
odevlerinden hoslandiklarini, uzun zaman alan, yazi yazma ve okuma gibi 6devlerden ise
hoslanmadiklarini ortaya koymuslardir. Kalyoncu (2020) calismasinda Ogrencilerin genellikle
eglenceli, resimli, kisa ve kolay ddevler istedikleri sonuclarina ulasiimistir.

Ders saatinin yeterliligi konusunda 6grenciler ikiye ayrilmistir. Bazi 6grenciler ders
siresinin artirilmasini isterken, bu sayede etkinliklerin artacagini ve konularin daha detayl
islenebilecegini diisinmektedir. Digerleri ise ders siresinin yeterli oldugunu, uzayan derslerin
sikici olabilecegini ifade etmistir. Bu durum, 6grencilerin ders siresiyle ilgili farkli beklentilere
sahip oldugunu géstermektedir.

4.3. Nicel ve Nitel Verilerin Birlikte Degerlendirmesi

Arastirmanin bulgulari, 6grencilerin sosyal bilgiler dersine yonelik tutumlari konusunda
ilgi cekici sonuclar ortaya koymaktadir. Nitel verilerin analizi, gériisme yapilan 12 6grencinin
8'inin sosyal bilgiler dersinde mutlu oldugunu ifade ettigini, bir 6grencinin ise olumlu anlamda
saskinlik hissettigini gostermektedir. Bu sonuglar, nicel verilerle paralellik gostererek
ogrencilerin genel olarak derse karsi olumlu bir tutum sergiledigini desteklemektedir. Mann-
Whitney U testi sonuclari, kiz ve erkek 6grenciler arasinda sosyal bilgiler dersine yonelik tutum
acisindan anlamli bir fark oldugunu ortaya cikarmistir. Analizler, kiz 6grencilerin tutum
puanlarinin erkek 6grencilere gére daha olumlu oldugunu gostermektedir. Bu egilim, her iki
uyruk grubunda da benzer sekilde goézlemlenmistir. Suriye uyruklu kiz 6grenciler, Suriye
uyruklu erkek ogrencilere kiyasla daha olumlu bir tutum sergilerken, Tirkiye uyruklu kiz
ogrenciler de Turkiye uyruklu erkek 6grencilerden daha olumlu bir tutuma sahiptir. Ancak nitel
ve nicel veriler arasinda ilging bir farklilk dikkat cekmektedir. Duygusal ifadelerin analiz edildigi
nitel verilerde, erkek 6grencilerin %83,3'Unln pozitif duygular ifade ettigi gorilirken, kiz
Ogrencilerde bu oran %66,67 olarak belirlenmistir. Bu bulgu, nicel verilerde kiz 6grencilerin
daha olumlu tutum puanlarina sahip oldugunun tespit edilmesiyle bir geliski olusturmaktadir.
Nicel 6l¢climler kiz 6grencilerin daha olumlu tutum sergiledigini gosterirken, nitel gériismelerde
erkek 6grencilerin daha yliksek oranda pozitif duygu ifade ettigi ortaya ¢cikmistir.
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Arastirmanin nicel bulgulari, Tlrkiye uyruklu 6grencilerin sosyal bilgiler dersine yonelik
tutum puanlarinin Suriye uyruklu 6grencilere gore istatistiksel olarak anlamli derecede daha
yiksek oldugunu gostermektedir (U=46662.500, p<0.05). Etki blyukligu degeri (r=0.295),
gruplar arasindaki bu farkin orta dizeyden biraz disik bir etkiye sahip olduguna isaret
etmektedir. Bu farklihgin 5., 6. ve 7. sinif dizeylerinin timinde tutarli bir sekilde
gozlemlenmesi, sonucun givenilirligini desteklemektedir. Ancak nitel veriler, bu bulgularla
kismen celisen bir tablo ortaya koymaktadir. Gérlisme yapilan Suriyeli 6grencilerin buylk
cogunlugu (6 6grenciden 5'i) sosyal bilgiler dersine yonelik olumlu duygular ifade ederken,
Tirkiyeli 6grencilerde bu oran daha disiik kalmistir (6 dgrenciden 4'G). Ozellikle 7. sinif
dizeyindeki Tirkiye uyruklu o6grencilerin olumsuz ifadelerinin daha belirgin oldugu
gorllmustlir. Bu gorlintrdeki celiskinin olasi nedenleri arasinda orneklem buyukliklerindeki
farklihk 6ne ¢ikmaktadir. Nicel veriler 755 6grenciden olusan genis bir 6rnekleme dayanirken,
nitel veriler sadece 12 06grenciyle yapilan gorliismelerden elde edilmistir. Ayrica, nicel
Olglimlerin tutumun bilissel ve davranissal boyutlarini da kapsamasina karsin, nitel verilerin
daha ¢ok duygusal tepkileri yansitmasi da bu farkliligi agiklayabilir. Bu bulgular, uyruk ve tutum
iliskisinin cok boyutlu bir sekilde ele alinmasi gerektigini ve farkli veri toplama yéntemlerinin
birbirini tamamlayici sekilde kullanilmasinin 6nemini ortaya koymaktadir.

Nitel verilere gore sinif diizeyi acisindan yapilan degerlendirmede gériisme yapilan 5.
ve 6. sinif 6grencilerinin tamami (8 6grenci) derse iliskin olumlu duygularini ifade ederken, 7.
sinif 6grencilerinde bu durum 6nemli dlciide degismektedir. 7. sinif 6grencilerinin yalnizca
dortte biri (%25, 1 6grenci) olumlu duygular belirtmis, bliylk ¢cogunlugu (%75, 3 6grenci) ise
olumsuz duygularini dile getirmistir. Bu bulgular, nicel verilerle paralellik gostererek st
siniflara gecisle birlikte derse yodnelik tutumlarda bir gerileme oldugunu desteklemektedir.
Uyruk bazinda yapilan incelemelerde de benzer bir egilim gézlemlenmistir. Suriye uyruklu
ogrenciler arasinda, 5. ve 6. sinif 6grencilerinin timi derse iliskin mutluluk duyduklarini ifade
ederken, 7. sinif diizeyinde bu olumlu tutum belirgin sekilde azalmistir. Suriyeli 7. sinif
ogrencilerinden biri mutlu oldugunu belirtirken, bir diger 6grenci dersten sikildigini dile
getirmistir. Turkiyeli 6grencilerde de ayni sekilde, 7. sinif dizeyinde olumsuz duygusal
ifadelerin arttigi gorilmistir. Bu sonugclar, sinif seviyesinin ylikselmesiyle birlikte 6grencilerin
sosyal bilgiler dersine yonelik tutumlarinda gézlenen olumsuz degisimin, uyruktan bagimsiz
olarak genel bir egilim oldugunu gostermektedir. Nitel verilerin analizi, 6grencilerin sosyal
bilgiler dersine yo6nelik tutumlarini etkileyen o6nemli faktorleri ortaya c¢ikarmaktadir.
Ogrencilerin dnemli bir bolimi, dersin sikici ve monoton bir sekilde islenmesinden, asiri yazi
yazma gereklilig§inden ve uygulamali etkinliklerin yetersizliginden yakinmaktadir. Bu bulgular,
O0gretim yontemlerinin 6grenci tutumlari Gzerindeki belirleyici roliini agik bir sekilde gozler
online sermektedir. Ozellikle nicel verilerde tespit edilen sinif diizeyi arttikga tutumlarin
olumsuzlasmasi egiliminin altinda, bu tir o6gretimsel sorunlarin vyattigi distnulebilir.
Geleneksel ve pasif 6grenmeye dayali bu yaklasimin, 6grencilerin derse olan ilgisini azalttigi ve
motivasyonlarini dislrdtgi anlasilmaktadir. Bu durum, nicel verilerde goézlemlenen genel
tutum farkliliklarinin ve olumsuz egilimlerin nedenlerinden biri olmus olabilir.

Nicel veriler, genis 6rneklem grubundan elde edilen istatistiksel sonuclarla genel
egilimleri ve anlaml farkhliklari objektif bir sekilde yansitmaktadir. Nitel veriler ise bu genel
egilimlerin arka planindaki nedenleri, 6grencilerin bireysel deneyimlerini ve derinlemesine
duygu-dislince dinyalarini anlamlandirmamiza olanak tanimaktadir. Cinsiyet ve uyruk
degiskenlerinde karsilasilan bazi goriinir celiskiler, tutum o6lcimiiniin farkli boyutlarindan
(genel tutum puani ile anlik duygusal tepkiler arasindaki fark), érneklem biyukliklerindeki
degiskenlikten veya kiltirel-kisisel faktorlerin etkilesiminden kaynaklanmis olabilir. Bu iki veri
turdndn birlikte degerlendirilmesi, arastirma bulgularinin daha kapsamli ve biitlincil bir sekilde
yorumlanmasini miimkiin kilmaktadir.
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4.3.0Oneriler

Bu boélimde, sosyal bilgiler 6gretmenlerine ve bu alanda calisma yiritecek arastirmacilara
yonelik cesitli 6neriler sunulmustur:

1. Derslerin sirekli tekdiize ve sunum seklinde islenmesi yerine, 6grencilerin aktif olarak
katilabilecegi ve eglenebilecegi 6grenme ortamlari olusturulmalidir.

2. Sosyal bilgiler dersindeki konular, 6grencilerin gilindelik hayatlariyla iliskilendirilerek
islenmelidir.

3. Derste yazi yazdirma yogunlugu azaltiimali ve modernlestiriimelidir. Geleneksel yazi
yazdirma yontemi yerine 6grenme amacl yazi yazdirma yontemleri (dijital araglar, zihin
haritalari, kavram haritalari, etkilesimli defterler, giinlik tutma, problem ¢6zme yazilari gb.)
tercih edilmelidir.

4. Odevlerde siirekli yazi yazma yerine, &grencilerin merakini uyandiran ve arastirmaya
yonlendiren gorevler verilmelidir.

5. Tilrkiye ve Suriye uyruklu 6grencilerin sosyal bilgiler dersine yonelik tutumlarini karsilastiran
daha fazla arastirma yapilmali ve sinif seviyesi arttikca tutumlarin neden distiigi detayh bir
sekilde incelenmelidir.

6. Sosyal bilgiler 6gretmenleri derslerinde etkinlik temelli 6gretim, drama, oyunlastirma ve
farklilastirilmis 6gretime daha fazla yer vermelidir.

Etik KomiteOnayi: Bu arastirma icin Arastirma ve Yayin Etigi Kurulundan 02.10.2024 tarih ve E-
87841438-302.08.01-556382 sayih etik izin alinmistir.  Ayrica, 11.11.2024 tarih
MEB.TT.2024.005504 basvuru nolu Millf Egitim Bakanligindan izin alinmustir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin esit diizeyde
katki saglamislardir.

Cikar Catismasi: Yazar(lar); bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iligkin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazar(lar); bu makalenin arastirilmasi, yazarligi ve yayimlanmasi i¢in herhangi
bir finansal destek almamistir

Yapay Zeka Kullanimi Bildirimi: Yazar (lar); bu makalenin arastirilmasi, yazarligi ve
yayimlanmasi i¢in herhangi bir yapay zeka aracindan faydalanmamistir.

Tegekkiir: Degerli editorlerimize ve hakemlerimize tesekkiir ederiz.
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Highlights

e The attitude of Turkish secondary school students is more positive
than that of Syrian students.
e The attitude of female students is more positive than that of male
students.
e The attitude of lower grades is higher than that of upper grades.
e The intensity of traditional expression and writing negatively affects
the attitude.
Oz
This research aims to examine the attitudes of 5th, 6th and 7th grade
middle school students towards social studies course and to compare
whether these attitudes differ according to gender, grade level and
nationality variables. In the study conducted with 755 students studying
in four middle schools in Nizip district of Gaziantep, explanatory
sequential mixed design from mixed research methods was used.
Quantitative data was collected with screening model and qualitative
data was collected with phenomenological design. Social studies attitude
scale was applied in the quantitative dimension of the research. Interview
questions were prepared by benefiting from the literature and receiving
expert opinion. Quantitative data were evaluated with SPSS 30 package
program and qualitative data were evaluated through content analysis.
Since there was no normal distribution for gender and nationality
variables, Mann Whitney U test and Kruskal Wallis test ,which are
nonparametric tests, were applied. The general average of the students
towards social studies course was 3.55, and this rate shows that the
students have a high attitude at the level of “I quite agree”. The research
results showed that the attitudes of female students were more positive
than male students, the attitudes of Turkish national students were
higher than Syrian students, and the attitudes of 5th and 6th grade
students were more positive than 7th grade students. In terms of
nationality variable, the attitudes of Turkish and Syrian female students
towards the course were found to be higher than those of male students.
The findings obtained from the interviews show that the majority of
students were happy in social studies course. While students were
interested in history, geography and culture subjects, the intensity of
writing, writing-based assignments and traditional teaching methods
negatively affected their attitudes.
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1.Introduction

Human history is a dynamic process shaped by migration movements. People have
sometimes had to migrate of their own volition and sometimes under the pressure of external
factors. Wars in particular are one of the most important reasons why people have to leave
their homelands and settle in other regions (Tung, 2015). Tas¢l (2009) states that millions of
people migrate from one place to another every year for different reasons. The civil war that
broke out in Syria in 2011 caused an intense migration flow to Turkey as well as to neighboring
countries. Turkey, which is seen as a safe country, has become one of the countries most
affected by this wave of migration. Turkey has not only met the sheltering needs of refugees,
but has also taken important steps for children of school age. In this context, educational
institutions were built in 25 container and tent cities in 10 different provinces for 4 years
(Tatan, 2016). According to Sariahmetoglu (2019), the process of immigrant individuals
adapting to the country they live in and, most importantly, their education has become a
subject to be studied. In this context, it is of great importance for students to develop positive
attitudes towards the social studies course in terms of achieving the specific objectives of this
course. Therefore, social studies education plays a critical role especially in the adaptation
processes of immigrant students to their new environment. According to Simsek (2007), the
social studies course emerged in order to meet American interests and needs originating from
society after 1916. The reasons for this include the need to ensure that those who immigrated
to the United States become good citizens and to accelerate their adaptation to society. With
the social studies course, values such as socialization, creating national consciousness,
patriotism, justice, love, respect, helpfulness, and honesty are conveyed to individuals. In
addition, the social studies course has undertaken important tasks in preparing individuals for
life, transferring cultural heritage to the future, and raising individuals as useful citizens for
their country. As a result of his interviews with foreign students, Tatan (2019) stated that; He
stated that citizenship consciousness instills a sense of belonging to the environment we live in
to foreign nationals, while paving the way for a citizenship that is more sensitive to the society
they live in, more interested in problems and more responsible. Social studies is a course that
aims to ensure that students become equipped to adapt the knowledge and experiences they
acquire to their lives by being integrated with their society, and to grow up as good citizens
(Kizilay, 2015). In addition, social studies course contributes to the development of individuals
as individuals who know and use their rights while providing them with effective decision-
making and problem-solving skills. Considering how important social studies course outcomes,
skills and values are, it is of great importance that students have positive attitudes towards this
course. Attitudes are behavioral expressions that reflect students' emotional and intellectual
tendencies towards the course. According to Ugurlu (2018), attitude is a tendency towards
positive or negative feelings, thoughts and behaviors towards an object and that this tendency
is shaped as a result of experiences. Liking the course will contribute to learning that course
(Kan, 2006). This study focused on demographic variables such as gender, grade level and
nationality in determining students' attitudes towards social studies. Gender and grade level
variables have been frequently examined in the literature, but there is a lack of comparison in
terms of nationality variable. The gender variable can create significant differences in students'
attitudes towards courses. Indeed, many studies show that the attitudes of male and female
students towards social studies course differ and that these differences can affect the learning
process. It can be said that this study provides an additional data point to the existing
literature by examining the relationship between gender and attitude towards social studies
course in a different context (Turkish and Syrian students). It can also be said that it sheds light
on the contradictory findings on this subject and paves the way for creating new hypotheses
for future research.

Similarly, the grade level is directly related to the students' cognitive development
levels, their interests and attitudes towards the course content. Another issue emphasized in
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the literature is that students' attitudes towards the social studies course may change
positively or negatively as they get older. Another variable included in the study, nationality
(Turkish and Syrian students), is closely related to the demographic structure of the Nizip
district where the study was conducted. There are a significant number of Syrian students
studying in Nizip, and the differences in the educational experiences of these students may be
determinative of their attitudes towards the courses. In particular, the fact that the social
studies course includes themes such as history, citizenship and cultural values may cause
differences in the perceptions and attitudes of students of different nationalities towards this
course. In addition, the fact that no comparison has been made in the literature regarding the
nationality variable has been effective in the selection of this variable. It can be said that
studies examining attitudes towards the social studies course are generally limited to a specific
nationality or cultural context, while this study fills the gap in knowledge in this area by
simultaneously addressing Turkish and Syrian students and offers the opportunity to compare
the similarities and differences between the attitudes of students with different cultural
backgrounds. This can provide an important data point for researchers interested in refugees,
social studies course attitudes and comparisons of different nationalities. It was assumed that
this variable was controlled by including schools that are socioeconomically similar in the
sample selection. In this context, the study focused only on gender, grade level and nationality
variables; other variables were excluded considering the scope, continuity and manageability
of the data analysis process of the study. It is believed that these selected variables provide a
sufficient framework for understanding students' attitudes towards the social studies course.
As a result, the demographic variables selected in this study were determined in a way that is
both compatible with important discussions in the literature and reflects the dynamics specific
to the context in which the research was conducted. The findings obtained in this context are
expected to contribute to policies and practices regarding social studies education.

In line with these explanations, this study aims to compare whether the attitudes of
5th, 6th and 7th grade students towards the social studies course, which is very important in
terms of citizenship discipline, differ according to gender, grade level and nationality and to
reveal the opinions of middle school students towards the social studies course. Many theses
have been conducted on the level of students' attitudes towards the social studies course.
However, in this thesis, unlike others, the attitudes of both Turkish and foreign (Syrian)
students towards the social studies course were compared. In addition, some factors affecting
students' attitudes towards the social studies course were revealed through interviews. In this
respect, it is thought that this study will contribute to the field of social studies education.

Research sub-problems;

1. What are the students' opinions on their attitudes towards the social studies course and at
what level are these attitudes?

2. Do students' attitudes towards the social studies course differ depending on their gender?
3. Do students' attitudes towards social studies vary according to their grade level?

4. Do students' attitudes towards social studies differ according to their nationality (Turkey or
Syria)?

5. What are the feelings of students in social studies and what are the difficulties they face?
2.Method
2.1.Research Model

There are many methods to measure attitudes in research, in this study, an
explanatory sequential mixed design was applied from mixed research methods to reveal the
current attitude towards the social studies course as it is and to obtain more reliable results.



1197

According to Creswell & PlanoClark (2018), an explanatory sequential mixed design is a design
in which the researcher first collects and analyzes quantitative data, and then collects in-depth
information with qualitative data to explain these results. In this study, quantitative data were
obtained from a large sample and attitudes towards the social studies course were revealed,
and then the reasons for these attitudes, their emotional dimensions and details about the
learning environment were revealed through student interviews. The results were evaluated in
a holistic manner by comparing both types of data. The qualitative dimension of the research
was shaped by phenomenology, one of the qualitative research methods. Phenomenology is a
type of research that aims to examine phenomena that are not fully understood but are not
completely foreign to us (Yildirnm & Simsek, 2018). In this model, the researcher collects data
through face-to-face interviews to obtain accurate and detailed information from participants
(Gurbiz and Sahin, 2016). In the quantitative dimension of the research, the screening model
was preferred. The screening model is a method that can generally be applied in a shorter time
and at a lower cost compared to other research models. This model allows for generally valid
conclusions to be drawn from the data obtained. It also allows for a comprehensive
examination of the research question. Therefore, the screening model, which is suitable for
measuring attitudes in the quantitative dimension of the research, was selected. According to
Karasar (2017), the current situation is conveyed as it is in the screening model.

2.2. Universe and Sample

The universe of the research consists of students studying in secondary schools (5th,
6th and 7th grades) in the Nizip district of Gaziantep in the 2024-2025 academic year. The
sample was limited to 755 students (Turkish and Syrian nationals) in the 5th, 6th and 7th
grades studying in these schools. The sample is defined as a group selected from the research
universe with a specific method and representing the universe (Karasar, 2017). The researcher
determined the schools with the criterion sampling method, which is a non-random sampling
method. Criterion sampling means examining all situations that meet the predetermined
criteria (Baltaci, 2018). The basic criterion in this study is to select students from secondary
schools where Syrian and Turkish students are concentrated. In the qualitative dimension of
the research, a semi-structured interview was conducted with six Turkish and six foreign
students (Syrian). This interview consisted of five questions and the participants were
randomly selected on a voluntary basis from among 5th, 6th and 7th grade students. Table 1
shows the demographic characteristics and frequencies of the sample group examined within
the scope of the research.

Table 1.

Distribution of the Sample Group by Demographic Characteristics

School Grade Girl Male Tiirkiye Syria Total
Salih 5 42 44 36 50 86
ilhan i.H. 6 44 45 46 43 89
Middle 7 44 34 35 43 78
School
E.Mebrur 5 21 24 21 24 45
e Okan 6 26 20 24 22 46
Middle 7 36 26 40 22 62
School
Ali 5 38 31 29 40 69
Alkan 6 26 23 26 23 49
Middle 7 35 30 37 28 45

School
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B.Saide 5 28 18 25 21 46
Marufogl 6 32 28 36 24 60
u Middle 7 30 27 45 12 57
School
Grand Total(N) 402(N) 353(N) 403(N) 352(N) 755(N)

A total of 755 students participated in the study; 246 (%32.58) from the 5th grade, 244
(%32.32) from the 6th grade, and 265 (%35.10) from the 7th grade. 403 (%53.38) of these
students were Turkish nationals and 352 (%46.62) were Syrian nationals. 214 of the Turkish
nationals were female and 189 were male. Among the Syrian nationals, there were 188 female
students and 164 male students. Of the students who were applied the attitude scale, 402
(%53.25) were female and 353 (%46.75) were male. When the distribution by grade level is
examined, it is seen that in the 5th grade, 14.70% are Turkish (111 students) and 17.88% are
Syrian (135 students); in the 6th grade, 17.48% are Turkish (132 students) and 14.83% are
Syrian (112 students); and in the 7th grade, 21.19% are Turkish (160 students) and 13.91% are
Syrian (105 students).

Tablo 2.

Semi-Structured Interview Participant Characteristics

Group 5 th Grade 6th Grade 7 th Grade Toplam
Turkish Girl 1 1 1 3
Turkish Boy 1 1 1

Syrian Girl 1 1 1 3
Syrian Boy 1 1 1 3
Total (N) 4 4 a 12

6 Turkish (3 female, 3 male) and 6 Syrian (3 female, 3 male) students participated in
the semi-structured interview. 4 students participated from each grade level, 6 female and 6
male, totaling 12 students.

2.3.Data Collection Tools

This section includes the quantitative and qualitative data collection tools used in the
study.

2.3.1.Social Studies Course Attitude Scale

This scale was developed by Kandemir et al. (2023) to measure the attitudes of middle
school students towards the Social Studies course. It is a 5-point Likert-type scale consisting of
a total of 20 items, 10 items contain positive and 10 items contain negative expressions. The
scale has two sub-dimensions: “Attitudes Towards Teaching” and “Student Attitude”. Of these
sub-dimensions, “Attitudes Towards Teaching” includes 16 items, while “Student Attitude”
includes 4 items. The Cronbach’s Alpha coefficient for the entire social studies course attitude
scale of the participants was calculated as .88. In the exploratory factor analysis conducted to
examine the construct validity of the scale, the KMO value was .94 and the Bartlett test was
significant at the level of .05. The variance ratio of the scale was determined as 56.70%. As a
result of the CFA performed, it was seen that all goodness of fit index values “X? (485.28) / Df
(149), RMR (.050), AGFI (.900), GFI (.890), RMSEA (.075), NFI (.970), NNFI (.970), CFl (.980),
SRMR (.050)” had a high level of fit and a good level of fit (Kandemir et al., 2023). However, in
the analyzes conducted by the researcher, the Cronbach's Alpha coefficient was calculated as
.80. The KMO value was .89 and the Bartlett test was significant at the level of .05. As a result,
the findings obtained show that the attitude scale is a valid and reliable scale.

2.3.2.Semi-Structured Interview
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In this study, a semi-structured interview technique was used to collect the qualitative
data. In the preparation process of the interview form, the relevant literature was first
examined in detail and a draft consisting of 8 questions was created accordingly. In order to
increase the validity and reliability of the form, the opinions of two academicians who are
experts in the field were obtained and as a result of the evaluations, the number of questions
was reduced to 5 and finalized. This interview form, designed to contribute to the qualitative
dimension of the research, aimed to analyze the reasons behind student attitudes in depth.
Semi-structured interviews were conducted with a total of 12 students., and in this process,
open-ended questions determined by the researcher in advance were directed to the
participants with a flexible approach. A semi-structured interview can be carried out by the
researcher in a way that open-ended questions are directed to the interviewer systematically
in a certain plan(Uslu and Demir, 2023).

2.4. Data Analysis

After the data was collected and the valid attitude scales were classified, it was
transferred to the SPSS (Statistical Package for the Social Sciences) 30.0 program. The items in
the scale were scored as ‘Strongly Disagree’ 1, ‘Disagree’ 2, ‘Undecided’ 3, ‘Agree’ 4 and
‘Strongly Agree’ 5 and processed into the program. In order to reach accurate results, the
reverse scoring method was applied to the negative items. While the differences in attitudes
according to the grade level were analyzed with the Kruskal-Wallis test, whether the attitude
changed according to the variables of gender and nationality was examined with the Mann
Whitney U test. In addition, the attitudes of the students towards the social studies course and
the factors affecting these attitudes were tried to be revealed with the content analysis
method through semi-structured interview questions applied to 12 students. The interview
data were coded under headings such as "Emotional Reactions", "Interesting Topics",
"Challenging Topics", "Homework and Motivation" and "Lesson Duration" and then frequency
analysis was performed. The students' answers were analyzed by arranging them in tables.
Content analysis is a process that aims to bring together the results obtained from studies
conducted on similar subjects, to collect them in a common area and to create a systematic
and accessible source of information by classifying them according to similar characteristics.
This method aims to organize scientific information, compare differences, classify them
according to their characteristics and obtain theoretical results (Ultay et al., 2017).

3. Results

This section includes the results obtained from the quantitative and qualitative data
applied to the students.

3.1. Findings Regarding the Quantitative Dimension
3.1.1. Findings Regarding the Attitude Towards the Social Studies Course

The first sub-problem of the study was expressed as "What are the attitudes of 5th,
6th and 7th grade secondary school students towards social studies course?" Within the scope
of the study, the attitude scale towards social studies course was applied to 755 Turkish and
Syrian students. The general attitude scores of the students towards the course are presented
in Table 3.
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Table 3.

Average of Attitudes of Turkish and Syrian National Secondary School Students Towards Social
Studies Course

N(Person Lowest Highest Score Average Standard
) score Deviation
Average attitude score 755 1,75 5,00 3,5487 ,65666
N 755

According to Table 3, attitude scores toward social studies vary between 1.75 and 5.00. The
average attitude score of Turkish and Syrian middle school students toward this course is 3.55.
This average indicates a "high" level of agreement (the "Agree" option: 3.40—-4.19 points for
"high attitude").

3.1.2. Findings of Social Studies Course Attitude According to Gender Variable

The second research question of this study aims to determine whether the attitude is
related to gender. The normal distribution of the data was checked with the Kolmogorov-
Smirnov and Shapiro-Wilk tests. Since the normal distribution was not provided, the Mann
Whitney U test, which is the equivalent of the t test, was used.

Table 4.
Results of the Mann Whitney U Test on Attitude According to Gender Variable

Gender N Mean Rank Total Rank U P
Male 353 340,93 120349,50
57868,500 ,000
Girl 402 410,55 165040,50

In the study, a total of 755 participants were included, 353 of whom were male and
402 were female. According to the results of the Mann-Whitney U test conducted based on
the gender variable, a statistically significant difference was found between male and female
students (U=57868, p<0.05). The findings revealed that the attitude scores of female students
were more positive than male students. While the mean rank of male students was 340.93, the
mean rank of female students was calculated as 410.55. The r value calculated to evaluate the
effect size was found to be .159. This value shows that the difference between the groups was
significant, but the effect size was low. According to Pallant (2017), the r value calculated by
dividing the z values obtained from the Mann-Whitney U test by the square root of the total
number of groups shows the effect size. These results reveal that the gender variable has a
statistically significant but relatively small effect on the attitude scores.

Table 5.

Mann Whitney U Test Results of Syrian National Secondary School Students' Attitudes in Terms
of Gender Variable

Gender N Mean Rank Total Rank U P

Male 162 160,15 25943,50
12740,500 ,005
Girl 190 190,44 36184,50
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The results of the Mann-Whitney U Test to determine whether the attitudes of Syrian
students towards the social studies course differ according to the gender variable are shown in
the table. The p value in the table was found to be .005. Since this value is much smaller than
.05, it is statistically significant. This result shows that there is a significant difference between
the attitudes of male and female students. The attitudes of female Syrian students were found
to be more positive than male Syrian students.

Table 6.

The Mann Whitney U Test Results of the Attitudes of Turkish National Secondary School
Students in Terms of the Gender Variable

Gender N Mean Rank Total Rank U P
Male 191 179,14 34216,00
15880,000 ,001
Girl 212 222,59 47190,00

Table 6 presents the results of the Mann-Whitney U Test conducted to determine
whether the attitudes of Turkish national students towards the social studies course differed
according to the gender variable. The p value obtained as a result of the analysis was found to
be .001. This result shows that there is a significant difference between the attitudes of Turkish
male and female students towards the social studies course. The analyses conducted revealed
that the attitudes of Turkish female students were more positive compared to Turkish male
students.

Table 7.

Mann Whitney U Test Results of the Attitudes of Turkish and Syrian National Secondary School
Students (by Gender)

Gender Nationality N Mean Rank Total Rank U p
Male Tirkiye 191 203,98 38959,50 10318,500 ,000
Syria 162 145,19 23521,50
Girl Tirkiye 212 235,46 49917,00 12941,000 ,000
Syria 190 163,61 31086,00

According to the table, male students of Turkish nationality have more positive
attitudes compared to male students of Syrian nationality (U=10318, p<.05). Similarly, female
students of Turkish nationality have more positive attitudes compared to female students of
Syrian nationality (U=12941, p<.05). As a result, when the gender variable is taken into
consideration, it is understood that both male and female students of Turkish nationality have
more positive attitudes towards social studies course compared to their peers of Syrian
nationality.

3.1.3. Findings Regarding Whether Attitudes Towards Social Studies Course Differ According
to Grade Level

The third basic question of the study was determined as “Do the attitudes of fifth, sixth
and seventh grade middle school students towards social studies course show a significant
difference according to grade level?” This study analyzed whether there is a change in the
attitudes of middle school students towards social studies course depending on grade level. In
addition, it was examined how attitudes change according to grade level by taking into account
the nationality variable. Tables showing the attitude results of fifth, sixth and seventh grade
students are presented below.
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Table 8.
Kruskal Wallis Test Results According to Students' Grade Level

Class Level N Mean Rank X2 P value
5th grade 246 428,63
6th grade 244 399,20 40,237 ,000
7th grade 265 311,48

Total 755

Since it was determined that the attitudes of middle school students towards social
studies course according to their grade levels did not show normal distribution, Kruskal Wallis
test was used in order to obtain more reliable and valid results. In this context, the attitude
scale was applied to a total of 755 students, 246 from the 5th grade, 244 from the 6th grade
and 265 from the 7th grade. As a result of the analyses, it was determined that there was a
statistically significant difference between the attitude scores according to the grade levels.
The n? (eta-squared) value calculated to evaluate the effect size was found to be .051. This
value shows that the attitude differences between the grades are statistically significant, but
have a small effect in practical terms. Therefore, although there are significant differences
between the attitude scores according to the grade levels, it can be said that the effect of
these differences is limited. According to the Kruskal Wallis test results, the Mann Whitney U
test was used to examine which groups differed.

Table 9.
Social Studies Attitude Scale Scores by Classes (5-6) Mann-Whitney U Test Results

Grade N Mean Rank Total Rank U P
5 246 255,36 62818,00

27587,000 ,122
6 244 235,56 57477,00

According to the data in Table 9, the mean rank of the 5th grade students was
calculated as 62,818.00 and the 6th grade students as 57,477.00. The U value obtained as a
result of the Mann-Whitney U test was found to be 27,587.000 and the p value was found to
be 0.122. The significance level determined by applying the Bonferroni correction was .0167
and the p value obtained was higher than this threshold value. This result shows that there is
no statistically significant difference between the attitudes of the 5th and 6th grade students
towards the social studies course. Therefore, there is no significant difference in terms of the
social studies course attitude scores between these two grade levels.

Tablo 10.
Mann-Whitney U Test Results of Social Studies Attitude Scale Scores by Grades (5-7)

Grade N Mean Rank Total Rank U p
5 246 296,77 73006,50
22564,500 ,000
7 265 218,15 57809,50

According to the statistical analysis results, a p value below the significance level of
.0167 determined by Bonferroni correction was obtained. This finding reveals that there is a
statistically significant difference between the attitudes of 5th and 7th grade students towards
the social studies course. This result shows that the difference between the groups is not
random, but rather a real and significant difference. When the mean ranks are compared, the
mean rank value of 5th grade students is 296.77, while this value is calculated as 218.15 for
7th grade students. These findings statistically prove that the attitudes of 5th grade students
towards the social studies course are more positive than those of 7th grade students.
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Table 11.

Social Studies Attitude Scale Scores According to Grades (6-7) Mann-Whitney U Test Results

Grade N Mean Rank Total Rank U P
6 244 286,14 69817,00
24733,000 ,000
7 265 226,33 59978,00

According to the statistical analysis results, the obtained p value was calculated as
.000. This value is well below the .0167 significance level determined by applying the
Bonferroni correction. This finding shows that there is a statistically significant difference
between the attitude scores of 6th and 7th grade students towards the social studies course.
When the mean ranks are examined, it is seen that the attitude scores of 6th grade students
towards the social studies course are significantly higher than those of 7th grade students. This
result reveals that as the students' grade level increases, their attitudes towards the social
studies course decrease. The findings obtained indicate that students' attitudes towards the
social studies course may change depending on the grade level during the academic
development process.

Table 12.

Comparative Mann-Whitney U Test Results of Social Studies Attitude Scores of Turkish and
Syrian National Secondary School Students According to Grade Level

Grade Uyruk N Mean Rank Total Rank U p
5 Tarkiye 111 143,15 15890,00 5311,000 ,000
Syria 135 107,34 14491,00
6 Tarkiye 132 151,70 20025,00 3537,000 ,000
Syria 112 88,08 9865,00
7 Tarkiye 160 153,14 24502,50 5177,500 ,000
Syria 105 102,31 10742,50

When the analysis results are examined, it is seen that the attitude scores of Turkish
students towards the social studies course are statistically significantly higher than those of
Syrian students in all 5th, 6th and 7th grades (p < .05). These findings reveal that Turkish
students have a more positive attitude towards the social studies course compared to their
Syrian peers in all three grades. These results indicate that the nationality factor plays an
important role in students' attitudes towards the social studies course.

3.1.4. Findings Regarding the Attitude Towards the Social Studies Course in Terms of
Nationality Variable

The fourth basic question of this study is to determine whether the attitude changes
according to the nationality variable. Since the data did not show a normal distribution, the
Mann Whitney U test, which is one of the nonparametric tests, was applied.

Tablo 13.
Mann Whitney U Test Results for Nationality Variable

Uyruk N Mean Rank Total Rank U P

Tirkiye 403 438,21 176599,50
46662,500 ,000
Syria 352 309,06 108790,50
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According to the results of the Mann-Whitney U test conducted to examine whether
the attitudes of middle school students towards the social studies course differ according to
the nationality variable, the mean rank of Turkish students (438.21) was found to be
significantly higher than the mean rank of Syrian students (309.06). This finding shows that the
attitudes of Turkish students towards the social studies course are more positive compared to
Syrian students (U=46662.500, p<.05). The r value calculated as the effect size value was
determined as .295. This value reveals that the difference between the groups has an effect
slightly lower than the medium level. Therefore, it was concluded that the difference between
the groups did not create a very large effect.

3.2. Results Regarding the Qualitative Dimension
3.2.1. Qualitative Findings Regarding the Semi-Structured Interview

In this section, the semi-structured interview findings conducted with 12 students in
order to reveal the factors affecting student attitudes are included. The obtained data were
evaluated with the content analysis method.

Table 14.

Evaluation of Social Studies Course According to Student Opinions: Emotions, Areas of Interest,
Difficulty Points

Category Sub-Category Example Quotes F& %
General attitude “I'm happy”, ‘I'm excited” 9 (%75)
Course attitude
Negative attitude ‘Bad”, ‘Boring”, “Soulless” 3(%25)
History “Ottoman”, “Seljuk”, “Historical artifacts” 5(%41.7)
“Continents”, “Oceans”, “Shape of the o
Geography world” 6(%50)
Interesting topics Culture and heritage “Rights”, “Communication”, “Renaissance” 4(%33.3)
Individual and society ~ “Roles” 2(%16.7)
Our home earth “Disaster topic” 1(%8.3)
Content “Not understanding some topics” 5(%41.7)
“The teacher explains very boringly” 4(%33.3)
“The teacher makes us write too much” 7(%58.3)
Difficult points & “Topics that require memorization” 2(%16.7)
reasons .
Teaching methods
“Too much homework given” 1(%8.3)
“Teacher's attitude” 1(%8.3)
“Lack of practical application and boring” 1(%8.3)
,}’;\pproach;o | enjoyhc.jmgg homework”, “I enjoy 6(%50)
Homework & study omewor researching
habits Study method "Memoriz"ing is difficult”, “Homework is 6(%50)
very hard
“Sufficient” 7(%58.3)
Course duration Sufficiency

“Not sufficient” 5(%41.7)




1205

Reasons for “We can do more activities”, “We learn

0,
increasing It more info” 7(%58.3)

3.2.1.1. Frequency Analysis of Themes and Findings

Emotional States: In the interview, the students were first asked the following question:
“What are your feelings in social studies class?”’ 8 students stated that they were happy in this
class. For example, student coded as T1: “I am happy because | love my teacher very much.”
Similarly, student coded as T3: “I am happy, | am excited. Because | learn new information
about the class, | answer the questions asked, and this makes me happy.” and student coded
as S5: “| feel happy because social studies class is fun, exciting and informative, so | feel happy,
excited and fun.” 3 students stated that they were bored, and 1 student stated that he was
positively surprised. Of these students, T3: “It is very bad and boring because | do not
understand anything.” and T4: “I feel boring, lifeless and exhausted. The teacher explains the
lesson well, but | get bored because there are no activities.”

Interesting Topics: In the second question of the interview, the students were asked: “Do the
topics you learn in social studies class interest you?” 5 students found history topics, 6
students geography topics, 4 students topics related to the culture and heritage learning area,
2 students topics related to the individual and society learning area, 1 student rights topic and
1 student home world learning area (disasters) interesting. Among these students, the student
with code T2 answered: “Yes, the topic about the shape of our world interests me because |
know our world better. Also, the topic about oceans interests me because | love water,” while
the student with code S4 answered: “Yes, the topic about historical artifacts and disasters
interests me. Because historical artifacts are very important and | am a person who loves
history, the topic of historical artifacts interests me. As for the topic of disaster, | like the topic
of disaster because it provides information that can save us from certain things because it is
experienced in our world.” In addition, the student with code S5 answered: “Yes, the
geographical coordinates of Tirkiye, continents and oceans interest me. Because we do fun
activities and solve questions about those topics”’, while the student with code S2 answered:
“Yes, because history interests me. The Ottoman, Seljuk state, human development, Industrial
Revolution and conquest interest me.”

Difficulty Points: In the 3rd question of the interview, the students were asked: “Are there any
situations in the social studies course that you have difficulty with or that make you cold
towards this course, if so, what are they?” 7 students complained about too much writing, 5
students about not understanding some topics, 4 students about the teacher’s boring
explanations, 2 students about memorization, 1 student about the teacher’s attitude, 1
student about too much homework, and 1 student about the lack of practice in the course.
Among these students, the T1 coded student said: “There are subjects | have difficulty with,
the teacher teaches very boringly, constantly makes me write”, the T4 coded student said: “I
have difficulty with most subjects, not all, the course itself really turns me off, the teacher
makes me write a lot, does not make me practice and the course is boring”, the T5 coded
student said: “Yes, there are subjects and situations | have difficulty with. The Ottoman Empire
is difficult, | do not understand anything and our teacher always makes me write, so the course
is very boring”’. The S1 and S2 coded students stated that they have difficulty because of the
subjects that require memorization, the S3 coded student stated that he has difficulty because
of the excessive homework given, and the S6 coded student stated that he has difficulty
because of the difficult and boring nature of some subjects and also because he has to write a
lot.

Studying and Homework: In the 4th item of the interview; ““Do you enjoy studying for the
social studies course and doing the homework given, why?”’ was asked as a question. While 6
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students said that they enjoyed studying for social studies and doing the assigned homework,
6 students stated that they did not like studying for social studies and doing homework. Of
these students, students coded as T1, T2, T6, S2, S4, and S5 stated that they enjoyed studying
for social studies and doing homework. For example, student coded as S4 said: “I like it very
much, the reason is that the teacher entertains us while teaching and | remember the
moments when we had fun doing our homework and | feel very, very happy.” While student
coded as S5 said: “Yes, because my teacher usually gives us research-related homework. Since
| like doing research, | like doing social studies homework.” Students coded as T3, T4, T5, S1,
S3, and S6 stated that they did not like studying for social studies and doing homework. Of
these, student coded as S6 said: “I don’t like it because it is very difficult and boring. While
answering the question "There are no activities in social studies class, we always write", the
student with code T4 answered as follows: "I don't like studying for social studies class, | find
writing very difficult, | get overwhelmed and don't want to tire myself".

Duration of the Lesson: In the 5th question of the interview, the students were asked, “Is the
social studies lesson time sufficient? If you wanted to increase the lesson time, what would be
the reasons?”’ 6 students (T3, T4, T5, T6, S5, S6) thought that the lesson time was sufficient,
while 6 students (T1, T2, S1, S2, S3, S4) said that the lesson time was insufficient. Of these
students, the student with code T1 said, “The lesson time is not sufficient, | would like it to be
longer. Because we would do more activities,” the student with code S4 said, “Yes, | would like
it to be longer because we are doing the lesson and then the bell rings and we cannot solve the
test in time, and besides, the teacher is explaining the lesson and the bell rings, everyone
leaves and we cannot finish the topic and we always fall behind,” the student with code S6
said, ““Yes, the lesson time is sufficient, the lessons become more boring, they become more
difficult and we get bored even more.”

4. Discussion, Conclusion and Recommendations

This study was conducted to examine the attitudes of middle school students towards
the social studies course in the context of Turkish and Syrian nationality and to reveal whether
these attitudes differ according to the nationality variable along with other demographic
factors such as gender and grade level. In particular, understanding the similarities and
differences in the attitudes of students of different nationalities towards the social studies
course is one of the main objectives of the study. In addition, determining the attitudes of
students towards the social studies course in line with their own views is also among the
objectives of the study. In this section, the results reached in light of the findings obtained
during the research process and the discussions made on these results are included, especially
emphasizing the effect of the nationality variable on the results.

4.1. Results and Discussion Regarding the Quantitative Dimension of the Research

The average score of the attitudes of 5th, 6th and 7th grade middle school students
towards the social studies course was determined as 3.55. This score indicates a high level of
“very much agree” attitude of the students towards the course. There are many studies in the
literature that are parallel to the results of this study. For example, in a study conducted by
Simsek and Demir (2012), it was determined that students' attitudes towards the social studies
course were at the level of "I quite agree". Ogur (2009) stated that students' attitudes were at
a moderate level, while Altintas (2005) revealed that students' attitudes remained at a neutral
level. Yilmaz and Seker (2011) stated that students had a positive attitude towards the social
studies course and found the course important and interesting. Similarly, studies conducted by
Celen (2014), Aktepe et al. (2014), llgaz (2018), Tosun and Nalcaci (2023), Karasu-Avci and Faiz
(2020), and Akyirek-Tay and Cicek (2023) show that students' attitudes towards the social
studies course are generally positive. In his study titled “Examination of the Attitudes of 6th
and 7th Grade Students Towards Social Studies Course (Malatya Example)”, Celen (2014)
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revealed that sixth and seventh grade students had a positive attitude towards social studies
course. It was determined that these students also showed positive tendencies in dimensions
such as “desire to learn”, “enjoyment of social studies course”, “attitudes originating from the
teacher” and “love of social studies”. Studies conducted by Firat (2019) on middle school
students, by Tosun (2021) on 7th grade students and by Arcagdk (2016) on 4th grade students
revealed that students’ motivation towards social studies course was generally high (Cited by
Gun, 2023). However, in a study conducted by Emmideme (2023), it was concluded that
students’ attitudes towards the course were negative. These results show that there is
diversity in the attitudes of middle school students towards social studies course. These
differences may be due to variables such as sample characteristics, cultural context,
measurement tools, socioeconomic differences, regional differences, period effects, teaching
method and teacher attitude. As a result of examining the attitudes towards the social studies
course in terms of gender variable, it was observed that female students exhibited a more
positive attitude compared to male students. A similar tendency was also determined in terms
of nationality variable. While female students of Turkish nationality exhibited a more positive
attitude compared to male students of Turkish nationality, female students of Syrian
nationality exhibited a more positive approach compared to male students of Syrian
nationality. It is expected that the examination of attitudes towards the social studies course in
terms of gender variable will make a significant contribution to the literature. These results
may provide opportunities for future studies to examine the relationship between the role of
gender in education and attitudes towards the course in more detail. In terms of practice, they
may guide social studies teachers and education administrators. Teachers should take into
account the different learning styles and interests of genders when planning their in-class
activities, thus developing strategies that will increase the interest of male students in the
course and contribute to their development of positive attitudes. In this way, the potential of
all students can be supported at the highest level, regardless of gender, in raising conscious
and active citizens that society needs. The findings regarding gender in this study also coincide
with the studies conducted by Moroz and Hansberry (2001) and Altintas (2005). In these
studies, it was revealed that the attitudes of female students towards the social studies course
were higher than those of male students. However, in the studies conducted by Caliskan et al.
(2008), Ogur (2009), Simsek and Demir (2012), Ciftci (2013), llgaz (2018), Karasu-Avci and Faiz
(2020) and Tosun and Nalcgaci (2023), no significant difference was found in the attitudes
depending on the gender variable. However, in a study conducted by Sagdi¢ (2013), it was
concluded that the attitudes of male students towards the social studies course were more
positive than those of female students. This result differs from the findings of the current
study. Similarly, in the study conducted by Celen (2014), it was determined that male students
had a more positive attitude towards social studies course compared to female students.
These different results reveal that students' attitudes towards social studies course may vary
depending on the gender variable. This situation emphasizes the variety of factors that are
effective in the formation of attitudes and the importance of the research context. The
existence of different results in terms of gender variable in the literature may be due to
differences in gender roles, teacher approaches, course structure, interests and measurement
methods. The research findings reveal that there are significant differences in students'
attitudes towards social studies course depending on the grade level. As a result of the
analyses, it was determined that student attitudes in lower grades (5th and 6th grades) were
more positive than in upper grades (7th grade). However, no statistically significant difference
was found in terms of attitude scores between 5th and 6th grades. In the examinations made
on the basis of nationality, a similar tendency was observed in both Turkish and Syrian
students. In the comparison made among Turkish students, no significant difference was found
between the attitude scores of 5th and 6th grade students, while it was determined that the
attitude scores of these two groups were significantly higher than those of 7th grade students.
A more gradual decrease was observed among Syrian students. While Syrian 5th grade
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students exhibited more positive attitudes than their peers in both 6th and 7th grades, the
attitude scores of 6th grade students were also significantly higher than those of 7th grade
students. In the general evaluation made at all grade levels, it was determined that the
attitude scores of Turkish students towards the social studies course were statistically
significantly more positive compared to Syrian students at the same grade level. These results
reveal that both the grade level and the nationality factor have an effect on attitudes towards
the social studies course. Various studies in the literature reveal that there are negative
changes in students' attitudes towards the social studies course as the grade level increases.
Dundar and Rapoport (2014) determined that 4th grade students exhibited more positive
attitudes than 5th grade students. Similarly, Ozkal and Cetingdz (2006) found that the attitudes
of sixth grade students were more positive than those of seventh and eighth grade students. In
Ergin's (2006) study, it is noteworthy that the attitude scores of fourth grade students were
higher than those of fifth grade students. The researcher indicated that the main reason for
this decrease was the decrease in concrete and applied subjects in the 5th grade curriculum
and their replacement by abstract history content. Simsek and Demir (2012) also confirmed
that the attitude averages of 6th grade students were significantly higher than those of 7th
grade students. The common point of these findings is that the curriculum becomes
increasingly abstract and complex in upper grades, making it difficult for students to make
sense of the subjects. As a result, it can be said that as the grade level of students increases,
their attitudes towards the social studies course change negatively and that this situation is
closely related to the quality of the curriculum. The fact that the attitude scores of 6th grade
students are higher than those of 7th grade students supports the tendency for attitudes to
decrease as the grade level increases. Simsek and Demir (2012) stated that this finding is
similar to the results of the studies of researchers such as Asci (2003), Oztiirk and Baysal
(1999), Moroz (1996) and Corbin (1997). The reasons underlying the decrease in attitude
scores towards social studies as the grade level increases may be as follows: First of all,
concrete subjects that students can relate to daily life in lower grades are replaced by abstract
subjects with intense history content in upper grades, which causes students to have difficulty
in the learning process. This situation limits students' opportunities to transfer and concretize
knowledge. On the other hand, the emphasis given to courses such as mathematics and
science in the education system causes social studies to remain in the background. The fact
that social studies subjects are not included in high school entrance exams in particular
reduces the interest of both students and educators in this course. In addition, the intensity of
subjects in upper grades and the concern about completing the curriculum lead teachers to
use traditional teaching methods. This situation can negatively affect student attitudes by
leading to the course being taught in a less interactive and participatory manner. In fact,
studies in the literature (Ergin, 2006; Kagar, 2019; Tinkler, 2022) reveal that these factors are
effective in changing attitudes towards social studies in a negative way. In this context,
reviewing course content and teaching methods, especially in upper grades, is important in
terms of improving student attitudes. There are important studies in the literature on the
reasons for the negative change observed in attitudes towards social studies as the grade level
increases. Ergin (2006) explains the decrease in attitude scores in upper grades with the
change in the curriculum. According to the researcher, the fact that concrete and applied
subjects in lower grades are replaced by abstract history contents in upper grades makes it
difficult for students to make sense of the subjects and prevents their active participation in
the learning process. The findings of Kacar's (2019) screening study conducted with 300
students (153 girls, 147 boys) are remarkable. 41% of the participants stated that "I believe
there are more important courses than social studies, so | spend less time on this course." This
result reveals that a significant portion of students see social studies as secondary compared to
other academic disciplines. Tlnkler (2022) revealed in his study that students' interest levels in
social studies were not at the expected level. According to the research results, the main
reasons for this situation are; students' low expectations of success regarding the course, the
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structure of central examination systems that reduce the importance of the course, and
insufficient time allocated to the teaching process. In addition, it was stated that the
prevalence of traditional teaching methods, students' tendency to memorize information
instead of using their critical thinking skills, and the fact that this situation makes the learning
process more difficult and increases the perception of cost may be other factors that cause low
interest in the course. There are also different findings in the literature regarding the
relationship between attitudes towards social studies and grade level. Sagdi¢ (2013) revealed
that 7th grade students have more positive attitudes than 6th grade students. Similarly, Hobbs
(2000) concluded that the attitude in 8th grade is more positive than in lower grades.
However, researchers such as Celen (2014), Karasu-Avci and Faiz (2020), and Ozdemir (2023)
could not find a significant difference between grade level and attitude. These contradictory
results show that the relationship between social studies attitudes and grade level may vary
depending on contextual factors. In the analyses conducted in terms of nationality variable,
the attitude scores of Turkish national students towards social studies course were
significantly higher than the scores of Syrian national students. This result shows that Turkish
students have a more positive attitude towards social studies course. This difference between
Turkish and Syrian national students towards the course may have occurred due to language
barriers, cultural adaptation problems, socioeconomic differences, sense of belonging, and
psychological factors. Although there is no study in the literature directly comparing the
attitudes of Turkish and Syrian secondary school students towards the social studies course,
there are studies examining the attitudes of foreign students towards this course. For example,
in the study titled “Examining the Contribution of the Social Studies Course to the Integration
of Refugee Students into the Society According to the Student Views” conducted by Yaman et
al. (2023), the extent to which refugee students studying in Turkey benefit from the social
studies course and how this course contributes to their adaptation processes to the society
was examined through student views. According to the results of the research, the social
studies course is of great importance for refugee students. This course helps students develop
their Turkish language skills, get to know Turkish culture more closely, and cope with the
problems they experience. Factors such as teachers' teaching methods, their approaches to
students, and the content of the textbooks directly affect students' interest in the course and
their learning levels. As a result, it was emphasized that the social studies course plays an
important role in refugee students' adaptation to Turkey and their integration into the society.

According to the findings of the study titled “Perceptions of Refugee Students on
Concepts in Social Studies Course” by Ustiindag-Sener and Baskan (2021), refugee students'
perceptions of the social studies course are generally positive. Students evaluated this course
as useful, entertaining, teaching new information and helping them understand life better.
However, it was also determined that they had difficulty understanding concepts that were
especially abstract and distant from daily life. Of the students who participated in the
interview, 7 described the course as useful, 5 as entertaining, 5 as teaching new information, 4
as making life easier, 3 as introducing Turkey and Turkish culture, and 2 as teaching the past.
Of the students who expressed negative opinions, 3 found the course difficult, 2 as not
interesting, and 2 as not liking history topics. In his study titled “The Opinions of Social Studies
Teachers on the Integration of Syrian Children into Education and Social Studies Course in
Turkiye”, Sanh (2019) aimed to evaluate how much Syrian students can benefit from the
current education system. In interviews conducted with 22 social studies teachers in the Nizip
district of Gaziantep, the teachers' opinions about Syrian students and the problems they
experience were examined. According to the results of the research, the biggest problem
students face is the language difference. 8 of the participating teachers stated that the
language problem is the most important factor affecting the success of Syrian students. In
addition, 4 of the teachers stated that students' disinterest in the lesson negatively affected
their success. Some teachers emphasized that students' lack of sense of belonging to the
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school and class or the problems they experienced with their peers also negatively affected
their success. This situation may have been effective in the fact that Turkish students in this
study had a more positive attitude compared to Syrian students. In his study titled “Problems
Experienced by Refugee Students in Social Studies Class”, Erten-Ozalp (2019) aimed to reveal
the difficulties encountered by refugee students in social studies class and to offer solutions to
these problems. In the study, which used the phenomenology design, one of the qualitative
research methods, semi-structured interviews were conducted with 11 social studies teachers
and 44 refugee students. The obtained data were evaluated with descriptive analysis and
content analysis methods. According to the results of the research, the success levels of
refugee students in social studies class are not at a sufficient level. The language problem
stood out as the most important reason for this situation. Students stated that their interest
and participation in the class was low due to language deficiency. These findings reveal that
strategies should be developed to solve the difficulties encountered by refugee students in the
education process.

4.2. Results and Discussion Regarding the Qualitative Dimension of the Research

In the interviews conducted with middle school students, the vast majority of the
participants (9 out of 12 students) stated that they were happy in the social studies course.
The main reasons for this situation include factors such as liking their teachers, finding the
course fun, and learning new information during the course. However, 3 students stated that
they were bored in the social studies course. These students indicated that some topics were
difficult to understand and the course content was devoid of practice as reasons for their
boredom. The research findings reveal that there are differences in the emotional reactions of
students towards the social studies course according to various variables. When examined in
terms of the nationality variable, 83.3% (n=5) of Syrian students expressed positive feelings,
while this rate was determined as 66.7% (n=4) for Turkish students. The rate of those
expressing negative emotions was 16.7% (n=1) among Syrian students and 33.3% (n=2) among
Turkish students. According to the gender variable, 83.3% (n=5) of male students reported
positive emotions, while this rate was measured as 66.7% (n=4) among female students. The
rate of students expressing negative emotions was 16.7% (n=1) among male students and
33.3% (n=2) among female students. Remarkable results were obtained in the analyses
conducted in terms of grade level. While all 5th and 6th grade students (100%) expressed
positive emotions, this rate dropped to 25% (n=1) among 7th grade students. 75% (n=3) of 7th
grade students reported negative emotions.

Similar results were obtained in the study titled “Perceptions of Refugee Students
Towards Concepts in Social Studies Course” conducted by Ustiindag-Sener and Baskan (2021).
The majority of refugee students who participated in the interview had positive perceptions
towards the social studies course. 7 of the students evaluated the course as useful, 5 as
entertaining, 5 as teaching new information, 4 as making life easier, 3 as introducing Turkey
and Turkish culture, and 2 as teaching the past. However, 3 of the students who expressed
negative opinions found the course difficult, 2 as not interesting, and 2 as not liking history
topics.

The subjects that attract the most attention of students are history, geography and
culture. When the areas of interest of Turkish students are examined, geography subjects were
seen as interesting by 4 students, rights subject by 2 students, communication by 1, culture by
1 and history subject by 1 student. Syrian students were more interested in history (5
students), disasters (1 student), communication (2 students) and geographic subjects (2
students). It is seen that Syrian students show special interest in their own history subjects and
subjects related to their cultural background (Syrian-Arab history). When the points that
students had difficulty in the course or were put off by the course are considered, it is
understood that Turkish students complain more about having to write a lot in the course (5
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students), the teaching method (3 students), not understanding some subjects (3 students)
and lack of practice (1 student). Students stated that writing a lot in the course, the teacher
not using practical methods in the class and the boring teaching style negatively affected them.
In addition, the complexity and detailed content of some subjects, such as Ottoman history,
were found challenging by the students. The prominent problems among Syrian students
were; information requiring memorization (2 students), homework load (1 student),
complexity and incomprehension of some subjects (2 students) and excessive writing in class
(1 student). Negative comments about teacher explanation were less. Students who stated
that learning based on memorization reduced their motivation, stated that they did not like
activities that required a lot of writing. When evaluated in terms of gender, complaints about
some subjects being complex and not being understood and excessive writing were expressed
more frequently by female students, while concrete problems such as memorization and
homework load generally came to the forefront among male students. It is noteworthy that
similar negativities were expressed at the class level.

Students associated their interest in these subjects with fun activities, engaging
content, and personal interests. However, in the study titled “Problems Experienced by
Refugee Students in Social Studies Class” conducted by Erten-Ozalp (2019), it was determined
that refugee students were interested in cultural subjects but were uninterested in history and
geography subjects. This situation reveals that students' interests and needs may differ.
Research suggests that the use of technological tools and various teaching methods in social
studies classes can increase students' active participation in the class. This approach can
accelerate the adaptation processes of refugee students in particular and enrich their learning
experiences. In this context, it was suggested that in-service training programs be organized
for social studies teachers and special teaching materials and measurement tools be
developed for refugee students.

Students stated that they were disturbed by some problems they encountered in the
social studies course. Among these problems; the intensity of writing, the teacher's teaching
method (lack of practice and monotonous narration), some subjects being difficult to
understand and content requiring memorization stand out. In a study conducted by Oztiirk and
Baysal (1998), the attitudes of 4th and 5th grade students were examined and it was
concluded that students who were successful in this course, had good communication with
their teachers and actively participated in teaching activities exhibited more positive attitudes.
In addition, Hobbs (2000) conducted a study examining the attitudes of middle school students
towards the social studies course and found that the social studies course had a low status in
schools and was not liked by students. According to Hobbs, the main reasons for this situation
are that the course is largely based on textbooks and desk work and that students are not
given the opportunity for active participation. Students stated that they found the social
studies course boring not because of its content but because of the way it is taught. Moroz and
Hansberry (2001) conducted a study in Australia to measure the attitudes of female and male
secondary school students towards social studies. As a result of the study, it was determined
that the students' attitudes towards social studies were low and the reasons for this were the
lack of teacher-centered education and interesting topics. Uysal (2022) examined the
relationship between social studies and the success levels of immigrant students in his study
titled "Social Studies and Immigrant Students: A Meta-Synthesis Study". The study concluded
that students' active roles in lessons positively affected the success of immigrant students in
particular. A learning environment with high interaction enables students to understand the
subjects better and strengthens their motivation by increasing their interest in the lesson. In
addition, the findings of the studies on "perceptions and opinions" about social studies and
immigrant students were combined and their effects were compared. These analyzes revealed
that the teaching methods of the social studies course and the approaches of teachers
significantly affected the interest of immigrant students in the lesson and their learning
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processes. In particular, solving language problems and using methods that encourage active
participation of students increased the effectiveness of the course and improved the attitudes
of immigrant students in a positive way.

The intensity of writing in social studies and the inadequacy of activities cause students
to develop negative attitudes towards the course. However, using modern and learning-
oriented writing activities instead of traditional writing activities can change this situation
positively. In the study titled “Student Experiences Regarding the Use of Writing Activities for
Learning Purposes in Social Studies Course” conducted by Ay and Basiblyik (2022), the
importance of using different teaching methods for effective learning of information and
ensuring permanent learning in social studies course was emphasized. As a result of the
research, it was determined that writing activities for learning purposes increase student
success and positively affect the attitude towards the course. In addition to developing
students' writing skills, such activities also contribute to their skills such as thinking,
communication and problem solving. Participants stated that these activities should be used
more frequently in classes.

Kayaalp (2020), in his study titled “The Effect of Using Learning-Based Writing Activities
in Social Studies Course on Cognitive and Affective Learning”, examined the effects of learning-
focused writing activities on students' cognitive and affective development. The research
findings showed that students' writing skills improved over time and that these activities had
positive effects on cognitive and affective learning. Students stated that their academic
success increased, they achieved permanent learning and gained awareness about democratic
life thanks to these activities.

Half of the students who participated in the interview liked studying for social studies
and doing homework, while the other half did not. Those who found the homework fun and
research-based stated that they enjoyed studying; while homework that was too much writing
and boring led to negative opinions. In general, 6 out of 12 students stated that they liked
studying for social studies and doing the homework given, while the remaining six students
stated that they did not like studying for social studies and doing homework. 3 out of 6 Turkish
students stated that they did not like studying for social studies and doing homework, while
the other 3 did not. While students liked activity-based, research-based and short homework,
students who found the course boring or did not like studying stated that they did not want to
study for social studies and do homework. When we look at the Syrian students, 4 out of 6
students stated that they liked studying for social studies and doing homework, while 2
students stated that they did not like it. Homework based on solving test questions, the belief
that studying keeps permanent information in the mind, the fact that homework or studying
reminds fun memories from the lesson, and research-based homework were effective in
students giving positive answers. Not wanting to write and non-activity-based homework were
effective in students giving negative opinions. In terms of gender, 3 out of 6 female students
stated that they liked studying for social studies and doing homework, while 3 female students
stated that they did not. In terms of male students, 4 out of 6 students stated that they liked it
and 2 did not. Duru and Cogmen (2016) revealed in their study that students liked activity-
based homework (project, design, etc.) the most, and did not like time-consuming homework
such as writing and reading. Kalyoncu (2020) concluded that students generally wanted fun,
illustrated, short, and easy homework.

Students are divided into two groups regarding the adequacy of the lesson hours.
Some students want the lesson hours to be increased, thinking that this will increase the
activities and allow the subjects to be covered in more detail. Others stated that the lesson
hours are sufficient, and that extended lessons can be boring. This shows that students have
different expectations regarding the lesson hours.



1213

4.3. Evaluation of Quantitative and Qualitative Data Together

The findings of the study reveal various interesting results regarding students'
attitudes towards social studies course. The analysis of qualitative data shows that 8 out of 12
students interviewed stated that they were happy in social studies course, while one student
felt positively surprised. These results are parallel to the quantitative data and support that
students generally have a positive attitude towards the course. The Mann-Whitney U test
results revealed that there was a significant difference between female and male students in
terms of attitude towards social studies course. The analyses show that female students'
attitude scores were more positive than male students. This tendency was observed similarly
in both nationality groups. While female Syrian students had a more positive attitude
compared to male Syrian students, female Turkish students had a more positive attitude than
male Turkish students. However, an interesting difference between qualitative and
guantitative data is striking. In the qualitative data where emotional expressions were
analyzed, it was seen that 83.3% of male students expressed positive emotions, while this rate
was determined as 66.67% for female students. This finding creates a contradiction with the
determination that female students have more positive attitude scores in the quantitative
data. While quantitative measurements show that female students have more positive
attitudes, qualitative interviews revealed that male students expressed more positive
emotions.

The quantitative findings of the study show that the attitude scores of Turkish students
towards the social studies course are statistically significantly higher than those of Syrian
students (U=46662.500, p<0.05). The effect size value (r=0.295) indicates that this difference
between the groups has a slightly lower than medium level effect. The consistent observation
of this difference in all 5th, 6th and 7th grade levels supports the reliability of the result.
However, the qualitative data present a picture that partially contradicts these findings. While
the majority of the interviewed Syrian students (5 out of 6 students) expressed positive
feelings towards the social studies course, this rate was lower among Turkish students (4 out
of 6 students). It was observed that the negative statements of Turkish students, especially at
the 7th grade level, were more pronounced. The difference in sample sizes stands out among
the possible reasons for this apparent contradiction. Quantitative data are based on a large
sample of 755 students, while qualitative data are obtained from interviews with only 12
students. In addition, the fact that quantitative measurements cover cognitive and behavioral
dimensions of attitude, while qualitative data reflect more emotional reactions may also
explain this difference. These findings reveal that the relationship between nationality and
attitude should be considered in a multidimensional manner and that it is important to use
different data collection methods in a complementary manner.

According to the qualitative data, in the evaluation made according to the grade level,
all 5th and 6th grade students (8 students) interviewed expressed positive feelings about the
course, while this situation changed significantly in 7th grade students. Only one quarter of 7th
grade students (25%, 1 student) expressed positive feelings, while the vast majority (75%, 3
students) expressed negative feelings. These findings are parallel to the quantitative data and
support the decline in attitudes towards the course with the transition to upper grades. A
similar trend was observed in the examinations made on the basis of nationality. Among Syrian
students, all 5th and 6th grade students expressed happiness about the course, while this
positive attitude decreased significantly at the 7th grade level. While one of the 7th grade
Syrian students stated that he was happy, another student stated that he was bored with the
course. Similarly, it was observed that negative emotional expressions increased at the 7th
grade level in Turkish students. These results show that the negative change observed in
students' attitudes towards social studies as the grade level increases is a general trend,
regardless of nationality.
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The analysis of qualitative data reveals important factors affecting students' attitudes
towards social studies course. A significant number of students complain about the boring and
monotonous nature of the course, the need for excessive writing, and the inadequacy of
practical activities. These findings clearly reveal the decisive role of teaching methods on
student attitudes. It can be thought that such teaching problems underlie the tendency for
attitudes to become more negative as the grade level increases, which was detected especially
in quantitative data. It is understood that this approach, based on traditional and passive
learning, reduces students' interest in the course and decreases their motivation. This situation
may have been one of the reasons for the general attitude differences and negative trends
observed in quantitative data.

Quantitative data objectively reflect general trends and significant differences with
statistical results obtained from a large sample group. Qualitative data, on the other hand,
allow us to understand the reasons behind these general trends, students' individual
experiences and their deep emotional-thought worlds. Some apparent contradictions
encountered in gender and nationality variables may have arisen from different dimensions of
attitude measurement (difference between general attitude score and instant emotional
reactions), variability in sample sizes or interaction of cultural-personal factors. Evaluating
these two types of data together enables a more comprehensive and holistic interpretation of
research findings.

4.3. Recommendations

In this section, various recommendations are presented for social studies teachers and
researchers who will conduct studies in this field:

1. Instead of teaching lessons in a monotonous, lecture-based format, learning environments
where students can actively participate and have fun should be created.

2. Topics in social studies should be taught by relating them to students' daily lives.

3. The intensity of writing in class should be reduced and modernized. Instead of traditional
writing methods, learning-oriented writing methods (digital tools, mind maps, concept maps,
interactive notebooks, journaling, problem-solving writing, etc.) should be preferred.

4. Instead of constant writing, assignments should be assigned tasks that pique students'
curiosity and encourage research.

5. More research should be conducted comparing the attitudes of Turkish and Syrian students
toward social studies, and the reasons for the decline in attitudes as grades increase should be
examined in detail.

6. Social studies teachers should include more activity-based instruction, drama, gamification,
and differentiated instruction in their classes.
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