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The Impact of Social Media on Language Learning: A Case Study
of Students at the Faculty of Tourism

Mehmet Veysi BABAYIGIT'(?, Zekeriya AKSOY?

Abstract: This study examines the impact of social media use on the foreign language learning process in
the context of students at the Faculty of Tourism, Batman University. The research employs a qualitative
research design and adopts a case study methodology. The study involves 40 students who are receiving
education in different languages. Of the participants, 80% are female and 20% are male. Semi-structured
interviews are used as the data collection tool. The interviews include eight questions regarding the students'
level of social media use for foreign language learning purposes, its contributions, and the challenges they
face. The data obtained is analysed through content analysis and categorized into themes and codes. The
findings reveal that students predominantly use social media platforms to improve their vocabulary,
pronunciation, and listening skills. Furthermore, it is found that social media helps boost students'
confidence and reduces their anxiety regarding the use of English. However, challenges such as accent
differences, imbalances in language proficiency levels, and internet access issues may hinder the language
learning process. In conclusion, while social media serves as a supportive tool for foreign language learning,
it is recommended that pedagogical strategies be developed for its effective integration.
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Sosyal Medyanin Dil Ogrenimi Uzerindeki Etkisi: Turizm Fakiiltesi
Ogrencileri Ornegi

Oz: Bu calisma, sosyal medya kullanimmin yabanci dil 6grenme siireci iizerindeki etkilerini Batman
Universitesi Turizm Fakiiltesi 6grencileri baglaminda incelemektedir. Arastirmada nitel arastirma deseni
kullanilmis ve durum calismasi yontemi benimsenmistir. Calismaya, farkli dillerden egitim alan 40 6grenci
katilmistir. Katilimcilarm %80°1 kadin, %20’si erkektir. Veri toplama araci olarak yar1 yapilandirilmis
miilakatlar kullanilmigtir. Gorlismelerde, 6grencilerin sosyal medya platformlarini yabanci dil 6grenme
amagch kullanim diizeyleri, sagladig1 katkilar ve karsilagilan zorluklar baglaminda sekiz soru sorulmustur.
Elde edilen veriler igerik analizi yontemiyle degerlendirilmis, temalar ve kodlara ayrilmistir. Bulgular,
ogrencilerin sosyal medya platformlarini en ¢ok kelime bilgisi, telaffuz ve dinleme becerilerini gelistirmek
i¢in kullandiklarin1 gdstermektedir. Ayrica, sosyal medyanin dgrencilere 6zgiiven kazandirdigi ve Ingilizce
kullanimina yonelik kaygilarimi azalttigi belirlenmistir. Bununla birlikte, aksan farkliliklari, dil seviyeleri
arasindaki dengesizlikler ve internet erigimi gibi bazi zorluklarin dil 6grenme siirecini engelleyebilecegi
tespit edilmistir. Sonug olarak, sosyal medya yabanct dil 6grenimini destekleyici bir arag olsa da etkili
entegrasyonu i¢in pedagojik stratejilerin gelistirilmesi 6nerilmektedir.
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Introduction

Information and communication technologies have become indispensable in all areas of
life. In the contemporary world, a multitude of individuals utilise a variety of communication
technologies, including computer-based learning tools, the Internet, and social media (SM)
applications (Desta et al., 2021, p. 519). In recent years, the emergence of the evolving and
extraordinary aspects of SM networks has represented a substantial milestone, playing a pivotal
role in the lives of millions of individuals (Al Jahromi, 2020, p. 23). There are various types of SM
such as Facebook, Instagram etc. and most students are familiar with these types of SM, as they
are very easy to sign up (Yuniar and Purnamaningsih, 2022, p. 1211). According to Yang (2020),
the use of SM applications has four main objectives: entertainment, socialisation, information and
learning (p. 162). As a result, many of today’s students use SM not only to have fun but also to
learn and communicate (Yuniar and Purnamaningsih, 2022, p. 1211). Therefore, SM applications
have become essential tools for students, serving purposes beyond entertainment by facilitating
communication, learning and sharing information.

SM applications offer a number of potential educational benefits, and language learning is
one of them. They can be used as a venue for language learning. SM can potentially be used for
language learning as the SM applications can provide a virtual space, and individuals from different
linguistic backgrounds are able to interact. As a universal language, English facilitates interaction
between individuals with disparate linguistic backgrounds. Thus, the use of SM applications can
offer students more opportunities to use English efficiently (Arfiandhani, 2019, p. 84). Millennial
students are digital natives with considerable experience of SM (Yadav, 2021, p. 2039). SM
integration in education facilitates students to access a wealth of information, fostering interaction
and connection with their peers in digital spaces. Also, SM offers educational systems a conduit to
seamlessly integrate students and academic institutions, thereby enhancing the learning experience
(Ali, 2023, p. 25). It also helps with language learning by offering interactive platforms for
practising English, accessing information and connecting with peers.

It has been demonstrated that, in general, learners tend to demonstrate substandard
performance in English language learning, a phenomenon that is particularly evident in cases where
English is not the primary language of the learner. The students learning English as a second
language need further English language support to develop speaking, reading, listening, and writing
skills (Yadav, 2021, p. 2038). Consequently, it is imperative to motivate language learners to
cultivate communicative competence by leveraging a comprehensive array of language learning
strategies, particularly in contexts where exposure to the target language is limited (Mansor, 2016,
p. 141). Online interaction through web-based tools has afforded students the opportunity to
develop new forms of meaning. Furthermore, it has enabled students from diverse racial, class,
linguistic and cultural backgrounds to interact and share their ideas, beliefs and styles (Warschauer,
2010, p. 131). Learning English online is easy with self-paced programmes and it’s incredibly easy
to immerse students in an English communication environment (Yadav, 2021, p. 2038). Language
activities are typically associated with communicative contexts as opposed to a series of linguistic
principles. Consequently, the process of language acquisition should be oriented towards the
utilisation of the language in authentic everyday contexts. This approach emphasises the
development of oral communication skills by focusing on acquiring proficiency in speaking and
learning how to employ the language for the purpose of effective communication (Arfiandhani,
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2019, p. 83). It may be claimed that online platforms offer valuable opportunities for English
language learners to improve their skills through interactive activities.

Students who want to learn English need vocabulary, grammar rules and language practice.
They can gather and create the necessary information and knowledge through a variety of SM and
also have the opportunity to use the language communicatively. Using all kinds of SM platforms
such as networking sites, communities and instant messaging, learners can engage in
communicative and active learning. Through SM applications, students are able to use English
outside of the classroom and have access to a considerable amount of material to improve their
writing, reading, speaking and listening skills. Since almost all university students have access to
SM applications via their smartphones, they can practise the target language whenever and
wherever they want. This flexibility motivates students to study and practise the language more
often.

Social Media in Education

SM have had an impact on all aspects of life - social, political, economic and educational.
In the educational scenario, these media platforms have the capacity to enhance the learning
opportunities available to students, whilst also facilitating continuous interaction between students
and teachers (Meena, 2013: 858). Using SM applications in educational contexts is exhibiting a
marked upward trend and is likely to affect educational practice and delivery, especially in terms
of connecting with students or colleagues and accessing news (Mardiana, 2016, p. 2). Multimedia
learning is an educational approach that aims to provide teachers with the ability to leverage both
the visual and audial channels of students to augment their learning experience and facilitate better
results. The integration of text and graphics in educational content has been shown to impact long-
term memory retention and, consequently, the overall learning process (Kutbi and Alomar, 2017,
p. 29). Thus, it is possible to assert that SM has transformed education by improving learning,
communication, and supporting multimedia approaches that enhance memory and learning.

Higher education has recognised the great potential of SM to increase student engagement,
the university experience and pedagogical practice, and is committed to innovation and change to
stay relevant in a changing education market (Mao, 2014: 214). The integration of SM applications
into educational practice is readily accepted by students (Aboudahr and Benlahcene, 2023, p. 192).
The employment of SM affords each student the opportunity to demonstrate their autonomy in their
learning (Simamora, 2020, p. 100). Social networking platforms in education help students connect
with others at their institution and beyond. Academics like these tools as they encourage students
to communicate, exchange content and collaborate (Zaidieh, 2012, p. 20).

In formal education, institutions, teachers and students are increasingly relying on SM,
especially for sharing practices, disseminating educational materials and exchanging opinions and
comments (Parusheva et al., 2018, p. 172). SM applications help learners to access, share and
gather information, as collaboration is an invaluable part of the learning process. In addition, social
networking sites encourage learners to build rewarding friendships with classmates, maximise
student engagement and communication with their colleges and teachers, and work together to
achieve common goals (Abdalgane, 2022, p. 71). These tools are typically accessible at no cost
and can serve as a highly cost-effective medium of communication. Beyond facilitating student
communication, they offer a valuable platform for promoting events, new courses and research
advancements (Elias et al., 2022, p. 147), and they boost formal education by enabling
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collaboration, communication and information sharing. It is also a cost-effective way to promote
academic activities.

Social Media and Students’ Achievements

The application of technology to support students’ diverse learning preferences is not a
recent development. The efficacy of SM tools lies in their capacity to provide a range of
customisable features, enabling students to personalise their learning experience and boost their
academic achievement (Raut and Patil, 2016, p. 282). The main function of SM platforms is to
enable the establishment of virtual communities centred on shared interests or activities. Moreover,
these platforms have the capacity to develop students’ leadership skills, encompassing all levels of
leadership competence, from basic planning and organisational skills to the capacity for social
change behaviour and self-directed participation (Adithya and Ahmed, 2018, p. 178). In addition
to this, SM has been a good source for students (Mohammad et al., 2023, p. 129).

The use of SM applications for educational objectives has been demonstrated to exert a
favourable influence on students’ academic performance (Durak, 2020, p. 337). Calis Duman and
Aksogan (2018) observed that the usage of SM and SM tools for educational objectives has a
beneficial effect on academic achievement by providing learning through fun in lessons and post-
lesson studies, increasing communication skills, and providing versatile thinking skills. Sivakumar
(2020) observed that most students were interested in using SM positively for their academic
purposes, and he also pointed out that SM has an important impact on students’ academic
achievement. Aboudahr and Benlahcene (2023) revealed that the consistent utilisation of SM
exhibited a crucial impact on the observed outcomes. They also emphasised that learners had
positive attitudes towards using SM to learn a second language. Adelakun et al. (2023) have
reported that the wise and appropriate use of SM can reshape and enrich students’ academic
accomplishments. Shafiq and Parveen (2023) found that when learners used the knowledge
exchanging features of SM, their academic performance improved and the learning outcomes of
students who used SM facilities were higher. In this regard, social media contributes to students’
academic success by enhancing their communication abilities, promoting multidimensional
thinking, and cultivating positive attitudes toward the learning process.

On the other hand, some experts have already made it clear that SM has a negative impact
on learning. The findings of research conducted to date indicate that pupils of middle and secondary
school age, in addition to those enrolled in higher education, who regularly consult their SM
networks during periods of academic study are less successful in their achievements (Raut and
Patil, 2016, p. 283). The prominence of SM and the speed at which data can be disseminated has
led to a trend of carelessness about correct spelling and syntax. This has been demonstrated to have
the effect of reducing a student’s capacity to produce written work that is free of grammatical
errors, without recourse to the spelling checker available on computer software (Jeyaraj and Jenifer,
2021, p. 269). In addition to this, Bedir (2016) found that the academic grade point averages of
students who did not have SM accounts were significantly different from those who did, and that
the academic performance of students without SM accounts was higher. Giir et al (2018), in their
study on the effects of SM addiction on academic postponement behaviour of university
undergraduates, found that students with high levels of SM addiction spend most of their time on
their current addiction, which results in students not spending enough time on academic activities,
which is their main responsibility. In another study conducted by Demir and Kutlu (2018) to
support the results of these 2 studies, it was concluded that intensive internet use by adolescents
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has a negative relationship with academic achievement and a positive relationship with academic
procrastination behaviours. Borak and Beki (2021) undertook a survey to investigate the
connection that exists between high school students’ use of SM and their school-based
procrastination behaviour, and found that high school students’ use of SM generally had a negative
influence on academic achievement. Kirschner and Karpinski (2010) also reported that using
Facebook platform has a detrimental influence on academic progress (p. 1244). While excessive
reliance on social media is linked to poor academic performance, weak grammatical competence,
and increased procrastination among university students, its mindful and purposeful use can foster
academic success by enhancing communication skills, encouraging versatile thinking, and
promoting positive learning attitudes.

The Role of Social Media in English Language Learning

SM has been identified as a novel and inventive approach to English language acquisition
for non-native speakers (Derakhshan and Aliabbasi, 2015, p. 1092). The use of SM in the learning
context offers some opportunities to improve students’ English language skills. English is one of
the most used languages in SM as it is known as the international language used to communicate
with each other all over the world (Rintaningrum, 2016, p. 114). The efficacy of SM applications
in facilitating the acquisition of English language skills is well-documented. These applications
offer students a range of opportunities to develop these skills (Yadav, 2021, p. 2040). The vital
function of SM in educational contexts is frequently associated with its utilisation for the
enhancement of proficiency and the establishment of learning communities that facilitate guidance,
direction and support for novices, in addition to the dissemination of information to promote
student growth and development. At the level of delivery, SM has been shown to enrich educational
practices by offering students access to mentorship, tutorial services, support systems and feedback
(Ali, 2023, p. 22). Teachers, educators, university professors, etc. rely on SM applications in formal
and informal education and share practices, information, educational materials, opinions and views
through SM tools (Al-Shammari, 2020, p. 263). SM is an innovative tool for learning English since
it offers non-native speakers support, feedback, and collaboration for educational resources.

Sociocultural learning theories have pointed out that students have different learning styles;
however, it has been confirmed that interaction between students and teachers is one of the key
elements required for learning both in the classroom and in the virtual learning environment
(Sobaih et al., 2016, p. 296). The merits of incorporating SM into language teaching and learning
have been acknowledged by numerous researchers. For example, Karim et al. (2022) conducted a
study with the objective of evaluating the efficacy of SM in relation to the English language
proficiency of learners in a number of colleges in India. The results showed that the use of SM had
a favourable influence on the participants’ English skills in all areas (p. 8). In fact, second language
learners currently benefit from an exceptional degree of autonomy when exploring digital materials
and documentation. These materials and documents serve as potent frameworks for a variety of
aspects of second language acquisition, including the development of oral, written and reading
skills (Pikhart and Botezat, 2021, p. 1626). Mitchell (2012) suggests that English language learners
ought to employ SM to facilitate their adjustment to university life, cultivate friendships with native
speakers, and engage in linguistic experimentation (p. 486). Vie (2007) further proposes that SM
applications furnish a socialisation space wherein students are subjected to real-world language
that can be employed for diverse social functions (p. 39).
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SM reinforces the learning process by facilitating interaction and connection between
students and educators in novel ways. SM applications, including Facebook, Twitter, blogs,
Instagram and email create an environment conducive to dialogue, idea exchange, and
collaborative discussion (Mansor, 2016, p. 141). The students are presented with a variety of
English content, including articles, videos, podcasts and discussions on SM platforms (D’almeida
and Ramachandran, 2023, p. 922). Learners can use SM resources such as WhatsApp, Facebook
and other social networking study sites in both image and text form to improve their learning. The
utilisation of SM applications within the domain of learning has been shown to have a significant
impact on the enhancement of learning skills among learners (Desta et al., 2021, p. 520). Learners
can easily connect with native English speakers to interact and improve their correct English accent
and pronunciation (Yadav, 2021, p. 2040). Learners can find definitions of unfamiliar words, as
well as materials on the structure and use of the English language on Facebook. Some of these
pages and groups offer information that can improve the educational performance of learners (Ali,
2023, p. 291). Learners can also find a variety of English content on TikTok, including educational
videos, language challenges and conversations between native and non-native English speakers. In
addition, the app’s algorithm can be adjusted to deliver more English content to users interested in
learning the language (Ibrahim et al., 2023, p. 363). SM enables learners to facilitate, remember,
understand and analyse, but more importantly to apply, evaluate and create. SM offers distinct
benefits when compared with conventional instructional technology, thereby providing novel
possibilities and outlets for creativity (Cao et al., 2013, p. 583). SM tools exert a beneficial
influence on students’ motivation to engage with English, while concurrently fostering a favourable
attitude towards the incorporation of SM in language education, as highlighted by Wirentake (2023,
p. 548). By offering access to diverse content, supporting skill development, and facilitating
interaction with native speakers, these platforms contribute to increased learner motivation and
enhanced creativity in the language acquisition process.

Social Media Adoption in Higher Education

The current generation of students has been raised in a technologically-driven environment,
characterised by the pervasive presence of computers, video games and the Internet. They therefore
share a common experience and culture, defined by the way they interact with other people (Siakas
etal., 2017, p. 67). There has been a dramatic boost in SM usage in recent years, not only among
casual users but also among academic users (Salloum et al., 2018: 83). Today, SM applications are
employed by scholars in a variety of ways, including the creation and dissemination of blogs, the
production of educational videos, the sharing of academic documents, and the provision of updates
(Berger, 2017, p. 411). Communication develops collaborative learning and creative expression
and contributes to educational performance in higher education institutions (Al Rahmi et al., 2013,
p. 90). SM applications are used by college undergraduates extensively for learning purposes. They
are an indispensable part of their lives (Cao et al., 2013, p. 582). Students’ use of SM applications
1s more prevalent outside university, in their free time. Connected students gradually use Facebook,
Instagram, Twitter and YouTube to communicate.

Universities want to ascertain that all students are able to make academic advances. In order
to achieve this advancement, educators are establishing a presence on SM and adopting a range of
content dissemination tools for private, occupational and educational use (Siakas et al., 2017, p.
65). Teachers have a critical role in orchestrating and directing their students. SM can positively
impact this learner-instructor interaction. It can improve the whole learning process. Teachers may
wish to enhance their students’ learning process via utilising online network assistance (Arshad
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and Akram, 2018, p. 245). Cao et al., (2013) sought to identify the primary elements exerting
influence on the educational outcomes of SM use. Their research yielded findings that factors such
as perceived usefulness, external pressure, and task technology compatibility exert a positive effect
on SM use. Moreover, the study revealed a negative correlation between perceived risk of SM use
and the propensity of lecturers to utilise the technology to support teaching (p. 581). On the other
hand, some studies show that educators haven’t been able to effectively integrate SM applications
into their teaching for various reasons. Manca and Ranieri (2016) examined the prospects and
obstacles of integrating SM into higher education. Their findings revealed that SM utilisation in
academic settings is restricted due to cultural resistance, pedagogical challenges and institutional
constraints. However, SM is employed and perceived differently in each academic discipline.
Sobiah et al. (2016) investigated the universal use of SM by students for academic goals. They
found that SM was of great value for academic goals, particularly as a teaching and learning tool,
but that the actual use of SM platforms by educators was minimal. Furthermore, Lambton-Howard
et al. (2021) found that learners use SM features for language learning more often than teachers
use them for language teaching (p. 1700). Despite the potential of SM to improve student-teacher
interaction and enhance learning, its integration is hampered by challenges such as cultural
resistance.

Social Media Use of Tourism Students

English plays an important role as a means of interaction in the tourism sector, so it is
important for hospitality and tourism students to become familiar with the culture of English
communication on SM. Various learning tools, including SM, are used as authentic materials
through which students can familiarise themselves with different types and styles of language
(Rerung, 2021: 3). These all greatly enhance learning of the target language.

The contribution of SM applications to the learning process has been studied extensively.
Yekimov et al. (2021) in their study of tourism graduates, emphasise that the use of social networks
in the process of foreign language teaching allows language teaching to be more flexible, efficient
and appropriate, and increases students’ motivation to learn a foreign language. Sobaih et al. (2022)
analysed the effect of using SM applications for e-learning on the academic accomplishment of
tourism students and found that there is a beneficial, substantial and immediate impact of using SM
applications on students’ academic achievement. Rerung (2021) investigated the influence of SM
on the language learning of hospitality and tourism students. The results showed that most of the
students agree on how SM influence their language learning in different ways. Thus, it is concluded
that educators and teachers are encouraged to support their students in expressing their foreign
language when using the SM applications. Jin (2023) investigated the effectiveness of using SM in
developing intercultural competence among tourism students. The research findings emphasised
the pivotal role of SM platforms in catalysing favourable transformations in individuals’ affective
orientation, sense of self-efficacy, behavioural performance and cross-cultural awareness. Ma and
Au (2014) aimed to investigate SM and the enhancement of tourism students’ learning, and found
that students’ attitudes towards the enhancement of their learning through SM were positive. Those
current studies highlight the positive impact of SM on language learning and academic
achievement, particularly for tourism students, by increasing motivation, flexibility, and
intercultural competence.

As well as the benefits of SM usage in the learning process, some studies also mention the
problems that can arise. Li (2016) reported the findings of a study on the impact of SM in the
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education of Chinese students. The findings of the study indicated that SM applications offer a
wealth of opportunities for constructive learning. SM also encouraged personal development and
critical thinking. Fan and Cai (2016) conducted a study to investigate the use of SM in teaching
and learning activities in the tourism management department in Haikou, and found that the tourism
management department has high effort expectancy, performance expectancy, behavioural
intention and social impact for the adoption of SM. Students and teachers mainly use SM platforms
to read, listen and watch content. The study also shows that the lack of integration of SM with the
learning management system is a strong barrier to the use of SM by tourism management faculty.

SM tools used by the students may also vary. Gokdemir and Ugur (2020) searched the
impacts of SM use on the academic motivation behaviour of students studying tourism and found
that students used Instagram the most and Twitter the least. The results of the study demonstrated
that students’ SM use had a crucial influence on their academic motivation, with boys tending to
exhibit higher levels of academic motivation in comparison to girls. Gokdemir and Kdseler (2020)
conducted a study to determine whether SM addiction affects the academic achievement of tourism
students and found that the SM applications used most are Whatsapp and Instagram, while the
application used least is Twitter. The researchers also found that students using SM tools
consciously are more successful.

Method
Research Model

A qualitative research model has been employed to explore learners’ perceptions on foreign
language learning process at the faculty of Tourism. In order to come up with a thorough analysis
of a particular context, this research has used a case study methodology, which includes a careful
examination of the chosen example or cases (Yin, 2017). Besides, a case study’s main goal is to
have a thorough grasp of a certain problem or phenomenon (Creswell & Creswell, 2018). As a
qualitative approach, case study research holds a crucial role in providing deep understanding of
intricate phenomena in authentic settings (Starman, 2013), and it is flexible for examining social,
political, individual, and group phenomena since it uses a variety of evidence sources, such as
document analysis, interviews, and direct observation (Sitorus, 2021).

Purpose of the Research

The main purpose of the current research is to examine the extent to which students at the
Faculty of Tourism utilize SM platforms in foreign language learning and the impact of this
utilization on their language development processes. The study also aims to identify the
contributions of SM use to language learning and the challenges encountered.

Participants

The purposeful sampling method has been employed to define the participants of the current
study. In qualitative research, purposeful sampling is a non-probability strategy that is used to
choose examples that are rich in information about a particular phenomenon (Palinkas et al., 2015).
The participants of the current research are the students studying at the faculty of Tourism at
Batman University in Tiirkiye; their perceptions and process about language learning may provide
profound data for language learning process; thus, each of the participants declared consents before
taking roles in the study. The data about the participants are given in the table 1 below, and when
table 1 is analysed, it is indicated that the participants consisted of a total of 40 people, 32 of whom
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were female (80%) and 8 of whom were male (20%). Furthermore, they hold various foreign
language instructions such as German and French.

Table 1.
Demographic Data of the Participants
Variable Feature Frequency %
Male 32 80.0
Gender Female 8 20.0
English 28 70.0
. German 6 15.0
Foreign Language Use French ’ 50
Other 4 10.0

Data Collection Tools

Semi-structured interviews as a part of qualitative research holds flexibility to enable in-
depth investigation about participants’ thoughts, emotions, and experiences in a variety of domains,
including the social sciences (Diefenbach, 2009). According to DeJonckheere and Vaughn (2019),
conducting semi-structured interviews entails a number of various steps, such as establishing a
specific purpose, choosing convenient research groups, coming up with ethical considerations, and
creating a structured interview guide enabling conversations flow naturally. Thus, the current study
has employed a semi-structured interview holding eight items adopted studies conducted by
Nanquil (2020). The adopted items were translated into Turkish and approved analysed by two
different experts in the field. The items utilized in the semi-structures interviews are as the follows:

1. What specific information in English do you get by using social media applications?
2. How can social media applications as online tools help you learn English language?

3. Do you think social media applications increase your confidence in the use of the English
language?
4. What problems do you encounter in learning English using social media applications?

What suggestions do you have for making English language learning (using social media
applications) more meaningful?

6. Do you think social media applications helps you to grasp/create good Ideas in the English
language?

7. Do you think social media applications help learners to minimize their level of anxiety in
using the English language?

8. Do you think social media applications positively affects the students of the Faculty of
Tourism in their English language learning?

Data Analysis

The obtained data were analysed via content analysis which is a popular approach for
methodically researching human communication in a variety of media, such as audio, video, and
written texts (Baxter, 2009). Hence, the current study utilized the procedures outlined by Yildirim
and Simsek (2021), which include data coding, theme identification, code and theme organization,
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and interpretation of the findings. Specifically, the collected data via the semi-structured interviews
were thoroughly examined, separated into parts being relevant among each other, and then further
subdivided into groups that were conceptually stated. This led to the determination of each
section’s thematic name, or code. It was necessary to combine and link the data from several areas
interrelated to each other. Following the coding procedure, themes pertaining to the subject that
might group the codes into particular categories were discovered, as well as similarities between
the codes. To guarantee both internal and external consistency, examples of the participants’
statements were provided in addition to thematic coding. These were verbatim interpreted and
incorporated into the study’s findings.

Findings

In this part of the research, the perceptions of the participants who participated in the survey
were included and the qualitative findings obtained from the participants were coded and organised
in accordance with themes, categories and subcategories. The themes created based on the findings
obtained in line with the aim of the research are as follows:

- Specific information accessed in English using social media,

- Contributions of using social media applications to learning English,

- Self-confidence when speaking English through social media,

- Difficulties encountered while using social media in English language learning,

- Suggestions for learning English through social media,

- Cognitive and intellectual dimensions of learning English through social media,

- The effect of using English through social media on an individual’s anxiety level,

- The benefits of learning English through social media for students of the Faculty of
Tourism,

Considering the given themes above, categories, and sub-categories were determined to
systematically organise and interpret the qualitative data collected throughout the study. This
structured categorisation not only ensures a clearer presentation of the participants’ responses but
also allows for identifying patterns, similarities, and differences across the data. The results support
a logical basis for further language learning and interpretation, which is reflected in the tables
provided below:

The answers given by the participants to the first question ‘What information do you access
in English using social media applications?’ are analysed and given in Table 2.

Table 2.
Obtaining Information in English through Social Media

Theme Category Sub-Category Frequency of Coding %
o Type of Daily 13 325

Obtaining Information .

English English Accent Learning 3 7.5
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through Social Grammar 4 10.0
Media Pronunciation 8 20.0
New Vocabulary 6 15.0

Folklore 2 5.0

When the data in Table 2 are analysed, it is seen that the participants stated that in English
Language Learning through social media, they learnt the words they use in daily life, field-specific
words, expressions they had not encountered before, culture-specific words, and they had the
opportunity to gain information in terms of pronunciation and accent. In addition, they emphasised
that such learning experiences made the language more relatable and engaging for real-life
communication.

Some of the participants’ answers to the first question of the questionnaire are given below:

P1. “I can easily access words used in daily life” (Female, 22 years old; uses social media
frequently).

P4. “It usually helps in speaking” (Female, 21 years old; uses social media rarely).

PS8. “I expand my knowledge of English in areas that interest me and those in which I feel
lacking” (Male, 26 years old; uses social media very often).

P18. “I have the opportunity to get to know the lifestyles, cultures, traditions and customs
of my friends abroad” (Male, 22 years old; uses social media frequently).

These responses indicate that social media supports both linguistic and cultural
development by providing learners with access to practical vocabulary, speaking opportunities, and
exposure to diverse cultural contexts. The variation in usage frequency among participants also
suggests that even limited engagement with social media can yield meaningful learning outcomes.
Thus, learners actively integrate their personal interests and perceived gaps into their language
learning process, making the experience more personalised and motivating.

Table 3.
Contribution of the Use of Social Media Applications to English Language Learning

Theme Category Sub-Category Frequency of Coding %
Vocabulary 14 38.7
Applications Pronunciation 7 18.9
SOClal. Media and English and Online Listening 5 13.5
Learning Tools
Practicality 2 54
Speaking Skills 8 21.6

An analysis of participants’ responses to the interview question, ‘How can social media
applications as online tools help you learn English?’ revealed categories of applications and online
tools under the overarching theme of Social Media and English Language Learning. Subcategories
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were then identified within these categories. The theme, categories, subcategories, and coding
frequencies are presented in Table 3 below.

An analysis of Table 3 indicates that, within the theme of Social Media and English
Language Learning, students provided responses categorized under Applications and Online Tools.

There are five sub-categories in the category of applications and online tools, and the
numerical data on these categories and coding frequencies are as follows:

Fourteen times vocabulary, seven times pronunciation, five times listening, two times
practicality, eight times speaking skills were coded by the participants.

When the opinions of the participants about the contributions of social media in the context
of teaching are examined, it is shown that it contributes to the development of language skills in
subjects such as vocabulary, pronunciation and listening by creating learning curiosity in
individuals with various applications and online tools in English language learning.

The views of the participants on the contribution of using social media applications to
English language learning are as follows:

P4. “I improve my foreign language skills by making friends with online tools” (Female,
22 years old; uses social media rarely).

P4. “Visuals on social media improve my vocabulary and make it permanent” (Female, 21
years old; uses social media frequently).

P7. “My vocabulary acquisition enhances my listening comprehension” (Female, 22 years
old; uses social media very often).

An analysis of participants’ responses to the third question, ‘Do you think that social media
applications increase your confidence in using the English language?’, reveals their perspectives

on the relationship between social media and English language self-confidence, as presented in
Table 4.

Table 4.
The Relationship Between English Language Use on Social Media and Self-Confidence

Theme Category Sub-Category  Frequency of Coding %
Learpmg . Self-Confidence as an Yes 32 80.0
English via Emotional State

Social Media No 8 20.0

In the table above, within the theme of English Language Learning via Social Media, Self-
Confidence as an Emotional State was identified as a category. Based on participants’ responses,
two subcategories were established. The subcategories and their coding frequencies are presented
as follows: Thirty-two of the participants stated that using English via social media increased their
self-confidence and motivation to learn English language.

The views of the participants regarding the use of social media applications on English and
confidence are as follows:
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P12. “When I use the application, my proficiency in vocabulary and pronunciation reaches
a high level, which enhances my appreciation for English and boosts my motivation” (Female, 24
years old; uses social media very often).

P18. “By using these apps I feel more confident and braver in using the target language”
(Male, 22 years old; uses social media very often).

P23. “Yes, I do, because it also helps me to pass on what I know to others, thus increasing
my self-confidence.” (Female, 23 years old; uses social media frequently).

In order to identify the difficulties encountered by the participants in learning English
through social media, the themes, categories, subcategories, and coding frequencies derived from
the responses to the fourth question, ‘What challenges do you face while learning English using
social media applications?’, are presented in Table 5 below.

Table 5.
Challenges of Learning English through Social Media

Theme Category Sub-Category  Frequency of Coding %
Hearing Problems 3 7.5
Individual Factors ‘
Level Differences 7 17.5
Challenges of _
Learning English Accent Differences 5 12.5
through Social Paid Apps 2 5.0
Media External Factors
No Feedback 3 7.5
Internet Problem 10 10.0

An analysis of Table 5 reveals that the difficulties encountered in learning English through
social media can be categorized into two main groups: individual factors and external factors. The
subcategories and coding frequencies related to these categories are as follows:

e Individual factors: Three participants reported experiencing hearing difficulties, seven
mentioned level discrepancies, and five highlighted challenges related to accent
differences.

o External factors: Two participants encountered difficulties with paid applications, ten faced
internet-related issues, and three reported challenges in receiving feedback.

The participants’ perspectives on the difficulties associated with learning English through
social media applications are detailed below:

P1. “I have difficulties in speaking because I cannot hear well” (Female, 22 years old; uses
social media very often).

P3: "I do not encounter any particular difficulties; however, I struggle with comprehension
due to variations in accents."” (Female, 21 years old; uses social media frequently)

P8: "I experience difficulties due to a lack of internet access or poor connectivity." (Male,
26 years old; uses social media very frequently)
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In order to explore participants’ perspectives on learning English through social media, the
themes, categories, subcategories, and coding frequencies derived from their responses to the fifth
question, ‘What suggestions do you have to make learning English (through social media
applications) more meaningful?’, are presented in Table 6 below.

Table 6.
Suggestions on English Language Learning through Social Media
Theme Category Sub-Category Frequency of Coding %
Content Provisioning 8 23.2
Listening 4 11.6
Iéizli?siﬁgthmugh Suﬁﬁ;ﬁgﬁﬁ;ﬂd Subtitle(.i Videos 12 33.7
Social Media Chat Environments 7 20.3
Common Sentences 2 5.8
Special Apps | 2.9

In the context of learning English through social media, one theme, one category, and six
subcategories were identified. The numerical data related to the participants’ responses are
presented below:

o Eight participants stated that learning could be facilitated with appropriate content.

e Four participants emphasized the importance of listening activities.

o Twelve participants highlighted the effectiveness of subtitled videos.

e Seven participants suggested interactive conversation environments.

» Seven participants pointed out the benefits of learning daily expressions.

» Five participants indicated that specialized applications could support the learning process.

An examination of the data in Table 6 reveals participants’ insights and recommendations
regarding the role of social media in enhancing language knowledge and skills. The suggestions
and perspectives of participants on using social media applications for learning English are as
follows:

P7. “I think more language teaching videos should be watched on social media, and there
should be sites that can help with listening and speaking. It will provide important contributions
especially in communication.” (Female, 21 years old; uses social media frequently).

P217. “Special applications that improve language should be used” (Female, 21 years old;
uses social media frequently).

P23. "Building friendships with foreign individuals in conversational settings can be
beneficial for improving speaking skills.” (Female, 21 years old; uses social media frequently).
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In order to examine participants’ perspectives on the impact of social media use on language
skill development, the themes, categories, subcategories, and coding frequencies derived from their
responses to the question, ‘Do you think social media applications help you understand English
and generate creative ideas?’, are presented in Table 7 below.

Table 7.
Cognitive Dimension of Learning English through Social Media
Theme Category Sub-Category Frequency of Coding %
Yes 27 67.5
1;)(;)11?cc;tions Iiir;il?r;g ; No 6 150
Sometimes 7 17.5

Regarding the cognitive contributions of learning English through social media, one theme,
one category, and six subcategories were identified. Based on participants’ responses, the theme,
category, subcategories, and coding frequencies are as follows:

o 27 participants stated that social media facilitates English learning.

e Six participants indicated that social media does not contribute to their English
development.

o Six participants reported that social media sometimes provides benefits.

The participants’ perspectives on the cognitive aspects of learning English through social
media applications are as follows:

P12: "Yes, I believe it contributes to learning. Animated videos help me retain information
more effectively.” (Female, 24 years old; uses social media very frequently)

P18: "Yes, I think there are valuable ideas. It can make my language skills more meaningful
and structured.” (Male, 22 years old; uses social media frequently)

P23: "It can sometimes be helpful." (Female, 22 years old; uses social media rarely)

In order to examine the relationship between using English through social media and an
individual’s anxiety levels, the themes, categories, subcategories, and coding frequencies derived
from participants’ responses to the seventh question, ‘Do you think social media applications help

students minimize their anxiety levels while using the English language?’, are presented in Table
8 below:

Table 8.
Use of English through Social Media and Anxiety Level of the Individual

Theme Category Sub-Category Frequency of Coding %
Psychological Reduces Anxiety Level 28 71.6
Effects Increases Anxiety Level 2 5.1
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Social Media
and Language Does Not Affect Anxiety Level 9 23.04
Learning

A theme, one category, and three subcategories were identified regarding the impact of
learning English through social media on anxiety levels. The numerical data from the participants’
responses are as follows:

o Twenty-eight participants reported that using English through social media positively
contributed to reducing their anxiety levels and that they did not experience high anxiety.

o Eleven participants indicated that speaking English through social media did not affect their
anxiety levels.

The participants’ perspectives on the impact of using English through social media on
anxiety levels are as follows:

P3: "Sometimes." (Female, 22 years old; uses social media frequently)

P20: "Since we learn speaking better on social media, it reduces my anxiety level and
shortens the learning process.” (Female, 22 years old; uses social media frequently)

P23: "It doesn’t help me; on the contrary, I feel more anxious when speaking with someone
else because I don’’t feel confident.” (Female, 22 years old; uses social media very frequently)

In order to explore participants’ perspectives on the use of English through social media
applications and their impact on the learning experiences of Tourism Faculty students, the themes,
categories, subcategories, and coding frequencies derived from their responses to the final question,
‘Do social media applications positively affect the English learning of Tourism Faculty students?’,
are presented in Table 9 below:

Table 9.
Social Media Applications and Their Effects on English for the Field

Frequency of

- 0
Theme Category Sub-Category Coding %o
Increases 39
Learning English _ Knowledge Level 80.0
h Social Med: Field Knowledge
wit Social viedia and Skills Does not Affect
Applications the Level of 8 20.0

Knowledge

A theme, one category, and two subcategories were identified regarding the impact of
learning English through social media on the knowledge and skills of Tourism Faculty students.
The numerical data from the participants’ responses are as follows:

o Thirty participants stated that learning English through social media applications positively
contributed to the learning of Tourism Faculty students.

o Eight participants indicated that learning English through social media applications did not
affect the learning levels of Tourism Faculty students.
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The participants’ perspectives on the contributions of learning English through social media
applications to Tourism Faculty students are as follows:

P1: "Videos related to my profession positively contribute to my learning.” (Female, 22
years old; uses social media frequently)

P18: "Yes, it positively affects my speaking, grammar, and pronunciation skills.” (Female,
22 years old; uses social media frequently)

P23: "No, it does not have an impact." (Female, 22 years old; uses social media very
frequently)

Conclusion and Discussion

The current study explores the role of SM in the foreign language learning process within
the students studying at the Faculty of Tourism at Batman University. Participants students’
perspectives were collected via eight items situated in a semi-structured interviews, and each of the
participants voluntarily and freely attempted to pinpoint their views on the integration of SM into
language learning process. The findings of the research come up with various outcomes as it is
indicated that while SM use contributes to students’ foreign language learning process in various
ways, it may also trigger certain limitations.

One of the crucial findings about the current study is that participants often use SM
applications to boost their vocabulary, pronunciation, and listening skills, which is also highlighted
by Arfiandhani (2019) and Yadav (2021) as they claim that learners can easily connect with native
English speakers to interact and improve their correct English accent and pronunciation. It is also
stated that instant messaging applications, video content, and SM groups let Foreign Language
Learners access authentic language input easily (Ali, 2023; Ibrahim, Shafie & Rahim, 2023). These
applications also promote collaboration with other students pursuing similar objectives
(Namaziandost et al., 2025; Talayhan & Babayigit, 2024). The findings also stressed that SM let
learners come up with a vast of materials to enhance their language skills, and this is also supported
that SM tools supplies individuals with opportunities or applications to develop language skills as
listening, reading, speaking, and writing (Faizi et al., 2014). This finding also aligns with previous
conducted studies as social media’s accessibility is rather efficient in boosting students’ language
learning processes (Karim et al., 2022; Pikhart & Botezat, 2021). Thus, the integration of SM may
yield rather beneficial results for current language teaching methodologies.

Besides, a great deal of students (80%) indicated that that employing SM enhanced their
confidence in using a foreign language, and this is reflected earlier that the communicative
environment provided by SM platforms is rather effective in diminishing students’ anxiety during
language learning process (Babayigit, 2022; Kasap, 2019; Kasap, 2023; Sobaih et al., 2016).
Mitchell (2012) similarly claimed that SM application act as profitable alternative in boosting
motivation of the learners in the classroom context. Thus, it is possible to claim that some SM
applications such as Messenger, WhatsApp and Instagram are popular to make learners active and
write in the target language during this process. Wang and Huang (2025) posit that SM has a
positive impact on learning interest, motivation and learning outcomes in older adults. SM
applications offers a convenient means of accessing learning resources. In this context, SM
platforms acts a crucial role in developing the communication skills and confidence needed for
tourism students (Jin, 2023), which might be significant to develop communicative skills for their
future careers.

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 920



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2025; 22(3), 5. 904-929.

Van Yiiziincii Yil University Journal of Education, 2025, 22(3), p. 904-929. DOI: 10.33711/yyuefd. 1651404

On the other hand, the study also highlights some challenge, firstly, participants claimed
that they hold some difficulties related to different accents, variations in language proficiency
levels, and internet connectivity issues, which may impede the language learning process. Besides,
problems such as SM addiction and decreased attention span emerged as the other important
impediments to effective language learning (Raut & Patil, 2016). Some studies about the
educational use of SM pinpoints similar concerns, pinpointing that unregulated SM use possibly
negatively impact academic performance (Kirschner & Karpinski, 2010). Furthermore, the
findings indicate that SM use contributes to the professional development of tourism students. Most
of (80%) the participants reported that they learn specific English terminology and cultural content
through SM, and this is compatible that SM platforms not only enhance general language skills but
also boost field-specific language learning (Rerung, 2021). Singer (2025) asserts that SM
applications offer students a multifaceted array of cultural perspectives, thereby facilitating a more
profound comprehension of language and its contextual subtleties.

Further studies should explore how SM platforms is systematically integrated into language
education, and developing pedagogical strategies to enhance student motivation may be essential
to maximize the potential of SM in language learning. Educators should conduct studies on the
conscious use of SM, ensuring that it serves as an effective tool for both language learning and
academic success.
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Genis Ozet
Giris
Bu calisma, sosyal medya kullaniminin yabanci dil 6grenme siireci lizerindeki etkilerini
incelemeyi amaclamaktadir. Ozellikle, Batman Universitesi Turizm Fakiiltesi 6grencileri
baglaminda sosyal medya platformlarinin dil 6greniminde nasil kullanildigini1 ve 6grencilerin
karsilagtig1 zorluklar1 ele almaktadir. Sosyal medya, giinlimiizde dil 6grenme siireglerinde yaygin
olarak kullanilan araclardan biri haline gelmis olup, 6zellikle gen¢ kusak arasinda popiilerligi hizla

artmaktadir. Sosyal medya platformlarinin yabanci dil 6grenme siireclerine etkisi konusunda
yapilan Onceki arastirmalar, bu araglarin dil becerilerini gelistirmede biiyiikk bir potansiyel
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sundugunu ancak ayni zamanda bazi engellerin de bulundugunu ortaya koymaktadir. Sosyal
medya, web araglar aracilifiyla ¢evrimigi etkilesim, 68rencilere yeni anlam bigimleri gelistirme
firsat1 sunar. Ayrica, farkl ik, sinif, dil ve kiiltiirlerden gelen 6grencilerin etkilesime girmesine ve
fikirlerini, inanglarini ve tarzlarini paylagsmasina olanak tanir (Warschauer, 2010, s. 131). Ayrica
sosyal medya, kendi kendine ilerleyen programlarla ¢evrimigci Ingilizce 6grenmeyi kolaylastirir ve
ogrencileri Ingilizce iletisim ortamina girmesinde oldukca dnemli roller iistlenir. (Yadav, 2021, s.
2038). Dolayisiyla, bu galigmanin temel amaci, sosyal medya kullanimimnin Turizm Fakiiltesi
Ogrencilerinin dil 6grenme siirecine etkilerini ve karsilastiklar1 zorluklar1 belirlemektir.

SM, sosyal, politik, ekonomik ve egitsel olmak {izere hayatin tiim ydnleri iizerinde etkili
olmustur. Egitim senaryosunda, bu medya platformlar1 6grenciler i¢in O0grenme firsatlarini
zenginlestirmenin yani sira 6grenciler ve 6gretmenler arasinda 7/24 etkilesim i¢in daha genis bir
kapsam sunmaktadir (Meena, 2013, s. 858). Ogrenme siirecinde SM kullanim1 énemli lciide
artmaya baslamistir ve Ozellikle 6grencilerle veya meslektaslarla baglanti kurma ve haberlere
erisim acisindan egitim uygulamalarini ve sunumunu etkilemesi muhtemeldir (Mardiana, 2016, s.
2). Ayrica, 6grencilerin farkli 6grenme stillerine uyum saglamak i¢in teknoloji kullanimi yeni bir
sey degildir. SM uygulamalarinin giicii, 6grencilerin bireysel 6grenme stillerine en iyi sekilde
uyacak ve akademik performanslarini artiracak sekilde karistirip eslestirebilecekleri gesitli araglar
sunmasidir (Raut ve Patil, 2016, s. 282). Sosyal ag siteleri temel olarak ortak ilgi alanlar1 veya
faaliyetler etrafinda cevrimici topluluklar olusturmaya odaklanir. Ayrica, SM’nin Ingilizceyi ikinci
dil olarak 6grenmenin yenilik¢i ve yaratici bir yolu oldugu belirtilmistir (Derakhshan ve Aliabbasi,
2015, s. 1092). Ogrenme baglammda SM kullanimi, dgrencilerin Ingilizce dil becerilerini
gelistirmek icin bazi firsatlar sunar. Ingilizce, tiim diinyada birbirleriyle iletisim kurmak icin
kullanilan uluslararast bir dil olarak bilindigi icin SM’de en ¢ok kullanilan dillerden biridir
(Rintaningrum, 2016, s. 114). Dolayisiyla, son zamanlarda 6grenciler teknoloji, bilgisayar, video
oyunlari ve internet ile biiylimiislerdir. Bu nedenle, dier insanlarla etkilesim bicimleriyle
tanimlanan ortak bir deneyim ve kiiltiirli paylagsmaktadirlar (Siakas vd., 2017, s. 67). Son yillarda
sadece siradan kullanicilar arasinda degil, akademik kullanicilar arasinda da SM kullaniminda
dramatik bir artis olmustur (Salloum vd., 2018, s. 83). Gliniimiizde SM platformlar1 akademik
topluluk tarafindan bloglar, egitim videolari, giincellemeler ve akademik belgelerin paylagimi gibi
cesitli sekillerde etkin olarak kullanilmaktadir (Berger, 2017, s. 411). Ayrica, 6grencilerin
kullandiklar1 sosyal medya uygulamalar1 da cesitlilik gdsterebilmektedir. Gokdemir ve Ugur
(2020), turizm egitimi alan {iniversite Ogrencilerinin SM kullaniminin akademik motivasyon
davranislari tizerindeki etkilerini arastirmis ve dgrencilerin en ¢ok Instagram’i, en az ise Twitter’1
kullandiklarin1 tespit etmistir. Calismanin sonuglarina goére, Ogrencilerin SM  kullaniminin
akademik motivasyonlari lizerinde etkili oldugu ve erkek 6grencilerin genellikle kiz 6grencilerden
daha yiiksek akademik motivasyona sahip olduklari sonucuna varilmistir.

Yontem

Arastirma, nitel arastirma deseni ile gerceklestirilmis ve betimleyici analizlere yer
vermistir. Caligmaya, farkli dillerde egitim goren 40 6grenci katilmistir. Katilimeilarin %80°1
kadin, %20’s1 erkek olup, veri toplama araci olarak yar1 yapilandirilmis miilakatlar kullanilmstir.
Gorlismelerde, ogrencilerin sosyal medya platformlarini yabanct dil 6grenme amach kullanim
diizeyleri, sagladig1 katkilar ve karsilasilan zorluklar baglaminda sekiz soru sorulmustur. Bu
sorular, 6grencilerin sosyal medya kullanim aligkanliklarin1 ve bu aligkanliklarin dil 6grenme
tizerindeki etkilerini detayli sekilde incelemeyi amaglamistir. Elde edilen veriler, icerik analizi
yontemiyle analiz edilmis ve temalar ile kodlara ayrilmigtir.

This study is licensed under Creative Commons Attribution-NonCommercial-NonDerivative (CC BY NC ND) 928



Van Yiiziincii Yil Universitesi Egitim Fakiiltesi Dergisi, 2025; 22(3), 5. 904-929.

Van Yiiziincii Yil University Journal of Education, 2025, 22(3), p. 904-929. DOI: 10.33711/yyuefd. 1651404

Bulgular

Aragtirmanin bulgulari, 6grencilerin sosyal medya platformlarin1 en ¢ok kelime bilgisi,
telaffuz ve dinleme becerilerini gelistirmek amaciyla kullandiklarini gostermektedir. Ayrica, sosyal
medya kullaniminin 6grencilere 6zgiiven kazandirdigi ve dil 6grenmeye yonelik kaygilarimi
azaltti1 belirlenmistir. Ogrenciler, sosyal medya sayesinde dil becerilerini gelistirme siirecinde
daha rahat bir ortamda calistiklarin1 ve dil bariyerlerini asmada daha az kaygi duyduklarini ifade
etmislerdir. Bununla birlikte, aksan farkliliklari, dil seviyeleri arasindaki dengesizlikler ve internet
erisimi gibi bazi zorluklarin dil 6grenme siirecini engelledigi goriilmiistiir. Katilimcilar, internetin
stirekli erisilebilir olmasina ragmen bazi bolgelerde diigiik hizda baglantilar nedeniyle 6grenme
siireclerinin olumsuz etkilendigini belirtmislerdir. Bu durum, sosyal medya kullaniminin dil
Ogrenme siirecine etkisini sinirlayabilmektedir.

Sonug ve Tartisma

Sonug olarak, bu calisma sosyal medyanin yabanci dil 6grenimi siirecinde biiyiik bir
potansiyele sahip oldugunu géstermektedir. Ogrenciler, sosyal medya iizerinden dil becerilerini
gelistirme konusunda gesitli avantajlar elde ederken, dzgiiven kazandiklar ve Ingilizce kullanimina
yonelik kaygilarinin azaldig1 goriilmiistiir. Bu bulgular, sosyal medyanin 6grenciler i¢in dnemli bir
O0grenme araci oldugunu dogrulamaktadir. Bununla birlikte, aksan farkliliklar1 ve dil seviyeleri
arasmdaki dengesizlikler gibi engeller, 8grenme siirecini olumsuz etkileyebilmektedir. Ogrenciler,
sosyal medyanin yalnizca belirli dil becerilerini gelistirme konusunda yardimei oldugunu, ancak
bazi temel dil becerilerinde (6zellikle yazili anlatimda) sinirli kaldigini ifade etmislerdir.

Sosyal medya kullaniminin dil 6greniminde daha etkili hale gelmesi i¢in pedagojik stratejilerin
gelistirilmesi gerekmektedir. Bu stratejiler, sosyal medya platformlarinin dil 6grenmeye daha
entegre edilmesini saglayabilir. Ogretim ydntemlerinin, sosyal medya araglariyla daha uyumlu hale
getirilmesi, ogrencilerin dil 6grenme siireclerini daha verimli kilacaktir. Ayrica, sosyal medya
kullaniminin engellerini agsmak i¢in internet erisiminin iyilestirilmesi ve dil seviyeleri arasindaki
farklarin giderilmesi gereklidir. Ogrencilerin dil greniminde daha basarili olabilmesi i¢in egitimde
dijital araglarin kullanimi konusunda daha fazla bilinglenme saglanmalidir.
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