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One Cikanlar

e (Cizgi filmlerin degerler egitimindeki yeri ortaya konmaya
calisiimistir.
e Kiguk yaslarda degerler egitiminin nasil gergeklestirilebilecegine
iliskin ipuglarina yer verilmistir.
e Degerler egitimine uygulamali bir drnek sunulmustur.
0Oz
Toplumlarin ve bireylerin 6ziinii olusturan degerler, bir kilit tasi gérevi
gbérmektedir. Toplumlari ayakta tutan, iliskileri saglamlastiran,
bireylerin saglikli olmasini saglayan degderleri korumak, gelecek
nesillere aktarmak ancak egitimle miimkiin kilinabilmektedir.
Degerlerin kusaktan kusaga aktariimasinda birgcok materyal ile yéntem
ve teknik kullaniimaktadir. Somut islemler dé6neminde yer alan ilkokul
cocuklarina her biri soyut kavram olan degerleri aktarmada
somutlastirma &énemli  bir unsurdur. Bu baglamda etkili olan
materyallerden biri de ¢izgi filmlerdir. Bu arastirmanin amaci, ¢izgi
filmlerin degerler egitimine olan katkilarinin belirlenmesidir. Bu amag
dogrultusunda arastirmada Dederler Takimi ¢izgi filmi kullaniimistir.
Arastirma nitel arastirma desenlerinden biri olan temel nitel
arastirmaya uygun olarak gergeklestirilmistir. Calisma grubunun
belirlenmesinde amach &rnekleme yéntemlerinden yararlaniimistir.
Calisma grubunu 2024-2025 égretim yilinda 1.sinifta 6grenim géren ve
daha 6nce Degerler Takimi ¢izgi filmini izlememis olan 10 6grenci
olusturmaktadir. Arastirma verileri yari yapilandiriimis gériismeler ile
elde edilmis olup veri analizinde tiimevarimsal bir yaklasim izlenmistir.
Verilerin analizlerinde Nvivo 14 nitel veri analizi paket programindan
yararlaniimistir.  Arastirma sonucunda ¢izgi filmlerin  degerler
editiminde énemli bir rol oynadigi, dederleri somutlastirarak
aktarmada etkili oldugu sonucuna ulasilmistir. Odrencilere gére ¢izgi
filmlerin  degerler egitiminde kullaniimasi  pek ¢ok yararhlidi
beraberinde getirmektedir. Arastirma sonucuna gére kiiciik yas
grubundaki ¢ocuklara dederleri aktarmada etkili olan ¢izgi filmlerin,
toplumsal degerlerimizi daha fazla icerecek sekilde degerler egitiminde
daha ¢ok yer almasi 6nerilmektedir.
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1. Girig

Bir toplumu ayakta tutan, mevcut durumunu korumasini ve ilerlemesini kolaylastiran
onemli yapi taslari vardir. Bunlardan biri degerlerdir. Degerler hem toplum hem de bireyler icin
onemli bir yere sahiptir. Toplumun kendi 6ziini koruyarak ilerlemesine yardimci olurken
toplumda yer alan bireylerin de davranislari dogrudan veya dolayl olmak lzere degerler
tarafindan bigimlendirilmektedir. Sentiirk (2010) degeri, kisinin kiymet verdigi, ihtiya¢c duydugu,
sevdigi ve begendigi maddi ve manevi her sey olarak tanimlarken Doganay (2006) ise degeri
yasami etkileyen, yasamda onem verilen diislinceler olarak ifade eder. Degerlerin toplum
tarafindan kabul edilen normlar bitiind olarak bireylerin davranislarina bicimlendirici, toplumda
birlik ve beraberligi saglayici glicte oldugu goriilmektedir. Ginlimiz dinyasinda olusan sartlar
ile ortaya c¢ikan sorunlar degerlerin ve degerler egitiminin dnemini acik¢ca gostermektedir.

Degerler egitiminin son yillarda giderek daha dnemli bir yere geldigi bilinmektedir. ilk
olarak karakter egitimi adiyla 1920’lerde goriilirken 1930’larda bu egitime ilgi azalmis ancak
1960’larin sonuna dogru halkin ve egitimcilerin blylk ilgi odagi olarak degerler egitimi 6nem
kazanmistir (Gozel, 2018). Tirkiye’de degerler egitiminin 2005 yilindan itibaren Ogretim
programlarina ders amaclari olarak girdigi bilinmektedir. Degerler egitimi 6gretmenlere pek ¢ok
rol ve sorumluluk vermektedir. Ogretmenlerin rol ve sorumluluklari davranis ve 6gretim
baglaminda temelde ikiye ayrilmaktadir. Kiclk yaslarda ailesindeki bireyleri 6rnek alarak
degerler sistemini olusturmaya baslayan bireyler okulla birlikte 6gretmenlerini 6rnek alarak
sekillendirmeye devam ederler. Ogrencilerin rol modeli oldugunu bilen 6gretmenlerin degerler
konusunda hassasiyetle yaklasim sergilemeleri gerekmektedir. Buna ek olarak degerler
egitiminin gerceklestiriimesi 6gretmenlere bazi pedagojik sorumluluklar da yiklemektedir.
Degerlerin kazandirilmasi ve davranisa donUstiriilmesi slireci esasinda 6gretmenler tarafindan
gerceklestirilen ¢alismalardan etkilenmektedir.

Degerler egitiminde kullanilan materyallerin 6nemli bir yeri bulunmaktadir. Teknolojinin
gelismesiyle kitle iletisim araclari da glinliik yasantimizda bliyik bir etkiye sahip olmustur. Kitle
iletisim araclari, toplumsal ve ulusal degerleri aktarma ve yayma konusunda bliyik énem arz
etmektedir. Kitle iletisim araclari 6zellikle kiglk yas grubu cocuklari ¢izgi filmler aracihigiyla ilgi
alanina cekmektedir. Cizgi filmler kiiclik yas grubunda bulunan cocuklara akademik bilgiler
sunmanin yani sira toplumsal hayat ile ilgili bilgiler kazandirma firsatina da sahiptir. Cizgi filmler
yalnizca bilgi sunmakla kalmaz toplumsal ve ulusal degerlerin ¢ocuklara aktarilmasi konusunda
onemli bir kdpriu gorevi gormektedir. Degerlerin 6gretimini tek dize, sikici bir formattan
eglenceli bir formata tasiyarak eglenerek 6grenme gerceklestirilmesini saglar. Cizgi filmler ve
cizgi filmlerde yer alan karakterler ayni zamanda model alma ya 6zdesim kurma yoluyla degerler
egitiminin gerceklestirilmesine de imkan tanimaktadir (Orug, vd., 2011).

Degerler egitiminde model alma yoluyla 6gretim, kalici 6grenmeler saglamaktadir.
Kiglk yaslarda cizgi filmlerde yer alan kahramanlarla 6zdesim kuran ¢ocuk bu kahramanlar gibi
davranmaya, konusmaya calismaktadir. Ozellikle 36-72 ay dénemindeki cocuklar cizgi filmlere
karsi yogun ilgiye sahiptir. Cocuklarin 10 yasina kadar cizgi filmlere ilgileri ylksek iken 10
yasindan sonra azalarak farkli programlara dondigu ifade edilebilir (Cesur & Paker, 2007).
Cocuklarin dinyayi algilamalari yetiskinlerden farkhdir. Cizgi filmlerde gordiikleri her seyi
sorgulamadan dogru kabul eder ve ona uygun davranis sergilemeye baslayabilirler. Model alinan
bu davranis olumlu olabilecegi gibi istenmeyen davranislarin yayginlasmasi da miamkinddr.
Cocuklarin kendileri icin hazirlanmis olan bu iceriklerden saygi, sevgi, hosgori, yardimlasma,
dayanisma, diristlik, adalet gibi olumlu davranislarla karsilasabilecegi gibi siddet, saldirganlik,
kotilik gibi olumsuz davranislarla da karsilasabilecegi disinilmektedir (Yener, vd., 2021).
Cocuklarin c¢izgi film karakterlerinin distince ve davranislarini model aldigi gerceginden
hareketle icin cizgi film ile glinlik hayat arasinda benzerlik olmasina, birbiriyle ortlismesine
dikkat edilmeli ve cizgi filmlerin iceriklerinin 6zenli bir sekilde secilmesi gerekmektedir. Cizgi
filmlerin cocuklarin yaraticiliklarini destekleme ve hayal gliclinii gelistirme, deneyim kazandirma,
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ses ve gorlintl araciligiyla zengin uyaranlarla karsilasma, modelleme yoluyla davranis kaliplari
olusturma gibi kazanimlar sagladigi dile getirilmektir (Orug, vd., 2011). Bunun yani sira ¢cocuklarin
duygularini diizenleme konusunda da filmlerin etkin bir yeri bulunmaktadir (Yilmaz-Bursa, 2024).
Kiglk yastaki cocuklara olumlu veya olumsuz dislince, duygu ve davranislari aktarma
konusunda son derece etkili olan ¢izgi filmler, degerler egitiminde de etkili olmaktadir. Ses ve
goriinti ile olusturulan renkli diinyada ¢ocuklar eglenerek hosca vakit gecirirken kahramanlarla
O0zdesim kurarak dogru ve iyi davranis kaliplarini olustururlar.

Klglk yas grubunda olan ¢ocuklarin hazirbulunusluk diizeyleri dikkate alindiginda somut
islemler doneminde olduklar gercegi pek cok secimi etkilemektedir. Alt yas gruplarindaki
cocuklarin somut nitelikte degerlerle agirlikli olarak karsilasmalari degerler egitiminin
amaglarina ulasmasinda etkili gorlinmektedir (Bursa & Cengelci Kése, 2017). Buna ek olarak
gerceklestirilecek degerler egitiminin somutlastiriimasi 6énem arz etmektedir. Bu konuda
kullanilabilecek &nemli materyallerden biri cizgi filmlerdir. Ozellikle ilkokula ¢agindaki cocuklara
degerlerin telkin yontemiyle aktarilmaya calisiimasi kalici 6grenmeler olusturmazken ¢izgi filmler
gibi somutlastirici materyaller araciligiyla yapilan 6gretim daha kalici bir 6grenme imkani
saglayabilmektedir. Literatiirde cizgi filmler ile degerler egitimi baglantisini kurmaya calisan bazi
calismalar bulunmaktadir. Basta Niloya, Keloglan, Rafadan Tayfa, Ramazan Tayfa ve Kral Sakir
gibi cizgi filmler olmak Uzere ¢ok sayida cizgi filmin degerler agisindan incelendigi ve agirlikh
olarak hangi degerlere yer verdiginin kesfedilmeye calisildigi calismalar bulunmaktadir (Ay,
2021; Kadan & Aral, 2017; Karaca, 2019; Karakus, 2015; Ozyiirek , vd., 2018; Sadioglu, vd., 2018;
Sevim, 2018; Yener, vd., 2021). Abdullah (2023) ise Doraemon adli ¢izgi film serisini kullanarak
Malezyali okul 6ncesi cocuklariyla bir egitim gerceklestirmis ve bunun sonucunda ¢ocuklarin iyi
ve kotli degerleri ayrit etme konusunda gelisim yasadiklarini ortaya koymustur. Bazi calismalarda
ise cizgi filmlerin ya da kisa animasyon filmlerin sosyal sorunlar ve degerler egitimi gibi konularda
kullanimi ve kazanimlari incelemistir (Brown & Lindvall, 2019; Oregui, vd., 2019). Literatir
incelendigi zaman degerler egitimi ve cizgi filmler konusunda yapilan ¢alismalarin tamamina
yakininda cizgi filmlerin farkh sekillerde analiz edildigi gorilmekte ve incelenen cizgi filmlerin
hangi degerleri kapsadigl tasnif edilmeye calisilmistir. Literatlirde cizgi filmlerin degerler
egitimini gerceklestirme amaci tasiyan bir 6gretim materyali olarak kullanildigi ve ardindan bu
ogretime iliskin verilerin toplandigl calismalar yok denecek diizeydedir. Gergeklestirilen bu
arastirmanin amaci ¢izgi filmlerin degerler egitimine olan katkilarinin belirlenmesidir. Bu amag
dogrultusunda asagidaki sorulara yanit aranmistir:

o ilkokul dgrencileri degerler egitimi hakkinda ne disinmektedir?

o ilkokul 6grencileri cizgi filmlerin degerler egitimindeki yeri hakkinda ne
disliinmektedir?

o ilkokul 6grencileri izledikleri ¢izgi filmleri degerler egitimi baglaminda nasil
degerlendirmektedir?

o ilkokul &grencileri izledikleri cizgi filmlerde yer alan degerler hakkinda ne
disiinmektedirler?

2. Yontem
2.1. Aragtirmanin Modeli

Nitel arastirma yaklasimina uygun olarak gerceklestirilen bu arastirmada ilkokul 1. sinif
ogrencilerinin cizgi filmlerin degerler egitimine olan katkilarina iliskin gorisleri belirlenmistir. Bu
calisma temel nitel arastirma yontemine uygun olarak gerceklestirilmistir. Nitel arastirma
“Gozlem, goriisme ve dokiiman analizi gibi nitel veri toplama tekniklerinin kullanildigi, algilarin
ve olaylarin dogal ortamda gergekgi ve biitlincil bir bicimde ortaya konmasina yénelik nitel bir
sirecin izlendigi arastirma’ seklinde tanimlanabilmektedir (Yildirim & Simsek, 2013). Tum nitel
arastirmalarin ortak amaci, insanlarin yasamlarini ve deneyimlerini nasil anladiklarini ortaya
cikarmaktir. Temel nitel arastirma deseninde de amac¢ bu anlayislarin yorumlanmasidir
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(Merriam, 2009). Bu desenle genel olarak katilimcilarin arastirma konusu ile ilgili sahip olduklari
anlamsal yapilar ortaya cikarilmaya ve bu yapinin cesitli yonlerden yorumlanmasini saglamak
amaclanmaktadir. Bu calismada da ilkokul 1. sinif 6grencilerinin uygulama asamasinda izledikleri
sekiz bolimlik “Degerler Takimi” ¢izgi filminin degerler egitimine olan katkilarina iliskin gérusleri
belirlenmeye ¢alisiimistir.

2.2. Katillmcilar

Arastirma Turkiye’nin Akdeniz Bolgesindeki bir bliyliksehrin merkezinde yer almayan bir
ilcesindeki tam glin 6gretim yapan bir devlet ilkokulunda gerceklestirilmistir. Bu okulun 1. sinifta
egitim goren 10 6grencisi, calismanin katilimcilarini olusturmaktadir. Calismanin katilimcilarinin
belirlenmesinde nitel arastirma yaklasimina uygun olarak amacl 6rnekleme yontemlerinden
yararlaniimistir. Katilimcilar, amach 6rnekleme tekniklerinden biri olan kriter 6rneklemeye
uygun olarak belirlenmistir (Yildirnm & Simsek, 2013). Daha 6nce bu c¢izgi film serisinin izlenip
izlenmeme durumu, farkh cinsiyetlerden olma durumu ve kendileri ile ailelerinin ¢alismaya
katihmi onaylamalari durumu dikkat alinan kriterler olmustur. Bu dogrultuda “Degerler Takimi”
cizgi filmini daha once izlememis olan 10 tane ilkokul 1.sinif 6grencisi arastirmanin calisma
grubunu olusturmustur. Ogrencilerin ¢alismaya dahil edilmesinde géniillik durumu esas alinmis
ve istedikleri anda calismadan ayrilabilecekleri ifade edilmistir. Calismaya katilan 6grencilerden
ve bu 6grencilerin velilerinden so6zli ve yazili olarak izin alinmistir. Ayrica calismada yer alan tim
ogrencilere 01, 02, 03... seklinde kod isimleri verilmistir. Katilimcilara iliskin bilgiler Tablo 1’de
verilmistir.

Tablo 1.

Katilimci Bilgileri

Ogrenci Yas Cinsiyet Kardes sayisi
01 6 Erkek 1
02 7 Kiz 1
03 7 Kiz 0
04 7 Erkek 0
05 7 Kiz 2
06 7 Erkek 1
07 6 Kiz 0
08 7 Erkek 3
09 7 Erkek 1
010 6 Kiz 1

2.3. Uygulama Siireci

Calismanin uygulama siirecinde “Degerler Takim1” adl ¢izgi film serisi kullanilmistir. Milli
Egitim Bakanligi onayiyla SEDEP (Selguklu Degerler Egitimi Projesi) kapsaminda hazirlanmis olan
ve sirasiyla sorumluluk, 6zdenetim, sevgi, dirustlik, adalet, saygi, yardimseverlik ve sabir
degerlerine yer verilen “Degerler Takimi”’ adl ¢izgi film kullanilmistir. Bu ¢izgi filmi daha 6nce hig
izlememis olan 10 tane ilkokul 1.sinif 6grencisine boélimler haftalik olarak izlettirilmistir. Sekiz
bolliimden olusan ve 8-10 dakikalik izlenme siiresi olan ““Degerler Takimi”’ ¢izgi filminin ilk Ug¢
bollimu birer hafta, sonraki bes bolimi ise bir haftada ikiser bolim olacak sekilde izlettirilmistir.
Yapilan izlemelerin ardindan 6grencilerle yari yapilandiriimis gérismeler yapilmistir. Calismanin
uygulama stirecine iliskin bilgiler Tablo 2’de yer almaktadir.
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Tablo 2.

Uygulama Stireci Bilgileri

Boliim isimleri Boliimlerin izlenme siiresi Uygulanma tarihleri
Sorumluluk 9:22 18-22.11.2024
Ozdenetim 8:48 25-29.11.2024
Sevgi 8:24 02-06.12.2024
Durustlik 7:38 09-13.12.2024
Adalet 9:23 09-13.12.2024
Saygili Olmak 8:37 16-20.12.2024
Yardimseverlik 9:40 16-20.12.2024
Sabirli Olmak 8:31 23-27.12.2024

Cizgi film serisinin her bir bolimi, bollime adini veren temel deger ve bu degerle iliskili
davranislar izerine kurgulanmistir. Sorumluluk bélimiinde kisaca deginilen noktalar sunlardir:
gorev bilinci, davranislari disipline etme, sonuglara katlanma, verilen sozlere sadik kalma ve
toplumsal sorumluluklardir. Ozdenetim bdélimiinde kendi davranislarini  kontrol etme
(otokontrol kazanma), hedef belirleme ve bu hedefe ulasabilmek icin planlama yapma ve plani
uygulayabilmek konularina yer verilmistir. Sevgi bélimiinde ““Sevgiyle Diinya daha gizel, herkes
birbirine sevgisini gostermeli, iyi davranmali.” ile Yunus Emre’nin ““Sevelim, sevilelim.” ifadeleri
ile dogrudan sevgi mesaji verilmistir. Dirustlik boliminde kisaca deginilen konular sunlardir:
Diristliglin 6nemi, glvenilir insan iliskilerinde dirustligin rolli, manevi i¢c huzur, diristlikle
kazanilan toplumsal sayginlik. “Diristlik 6ztdir insanin” ifadesi ile diristlik degeri dogrudan
belirtilmistir. Adalet boliminde deginilen noktalar sunlardir: Esitlik, adil davranis, dogru ve
yanhisin ayriminin yapilabilmesi, yanhslarin dizeltilmesi. “Adalet haklinin hakkini vermektir,
kararl ve oOl¢lli olmaktir.” ifadesi ile dogrudan mesaj verilmistir. Saygil olmak bélimiinde su
konulara dikkat cekilmektedir: insanlara ve diger canlilara saygi, ortama saygi, farklliklara sayg,
empati kurabilme. Sayginin kimseyi kirmamak ve baskalarini rahatsiz etmemek oldugu mesaiji
dogrudan verilmistir. Yardimseverlik bolimiinde yer verilen “Veren el, alan elden Ustlindir”,
“Cimrilik kalbimi karartmis, paylastik¢a nasil mutlu oldugumu, yardim ettikce icimi nasil bir huzur
kapladigini anladim. Birine yardim ettim ve icimde garip bir mutluluk olustu.” séylemleri de
yardimlasmanin 6nemi ve etkileri lizerine dikkat ceken ifadelerdir. Son olarak sabirli olmak
bolliminde yer alan “Gelecek vazgecenlerin degil sabredenlerindir.”’, “Sabrin meyvesi tatlidir.
Mutluluga ulasmak icin bazen sikinti cekmek zorunda kaliriz.” ifadeleri sabir degerine dikkat
cekmektedir.

2.4. Verilerin Toplanmasi ve Analizi

Arastirma verileri Ogrenciler ile gerceklestirilen yari yapilandirilmis gorismeler
araciligiyla elde edilmistir. Yari yapilandirilmis gortismeler, alternatif sorular sormaya, daha
derinlemesine gorismeler yapabilmeye, gorlisme sirasinda ortaya cikan yeni durumlara karsi
alternatif derinlestirme sorulari sormaya imkan saglamaktadir (Yildirrm & Simsek, 2013). Bu
baglamda arastirmaci tarafindan olusturulan taslak goériisme sorulari biri degerler egitimi
konusunda, digeri de ¢ocuk gelisimi alaninda doktor unvanina sahip olan iki uzmanin goérislerine
sunulmustur. Sorularin yas grubuna uygunlugu, deger gelisimini anlamaya imkan taniyabilecek
nitelikle sorularin olusturulmasi gibi konular hakkinda gelen doniitler cercevesinde taslak sorular
glincellenmistir. Gorlisme sorularina son bigimi verilmistir. Arastirma kapsaminda 6grencilere
yoneltilen ve sekiz sorudan olusan yari yapilandirilmis goértisme sorulari ile elde edilen veriler,
timevarimsal bir sekilde analiz edilmistir. Timevarimsal analizde sirasiyla veriler kodlanir,
siniflandirilir ve kodlama yoluyla verilerin altinda yatan kavramlar karsilastirilarak kavramlar ve
metinler arasindaki iliski ortaya cikarilir. Bu baglamda timevarimsal analizde arastirmaci
toplanan verilerden kodlama yapmaya ve anlamli iliskiler kurarak bir bitin olusturmaya calisir
(Glesne, 2012). Bu arastirmada toplanan verilerin analizi icin Nvivol4 nitel veri analizi paket
programindan yararlaniimistir.
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2.5. Etik ve inandiricihik

Bu arastirmada inandiriciiginin saglanmasi adina ilk olarak gortismeler ile elde edilen
verilerin ¢alismadan bagimsiz farkli bir arastirmaci tarafindan incelenmesi saglanmistir. Nitel
arastirmalar konusunda deneyim sahibi olan doktorali bir arastirmaci ¢alisma verilerinin bir
kismini incelemis ve kodlayicilar arasinda yliksek bir uyum ortaya konmustur. Calisma
bulgularinin yazimi sirasinda goérismelerden dogrudan alintilara yer verilmistir. Arastirma
suresince istedikleri anda ¢alismadan ¢ekilme hakkina sahip olduklari 6grencilere hatirlatiimis ve
calisma kapsaminda kimsenin kimlik bilgilerinin desifre edilmeyecegi, herkesin bir kod isim ile
alintilarda yer bulacagi belirtilmistir. Calismaya katilan her bir 6grencinin ve 6grenci velisinin
yazili onayi alinarak gonlli katihm formuile veli izin formunu doldurmalari saglanmistir (Yildirim
& Simsek, 2013). Arastirmanin etik boyutu icin ilgili kurumlardan arastirmanin uygulanmasina
yonelik yazili izin alinmistir. Bu kapsamda 26/11/2024 tarihli 813229 protokol numaral karar
belgesi ile Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi
Kurulundan izin alinmistir.

3. Bulgular
Calismanin bu bolimiinde verilerin analizi ile ulasilan bulgulara yer verilmistir.
3.1. Ogrencilerin Deger Tanimlamalan

Arastirmaya dahil olan katimci 6grencilerle yapilan gériismelerde yoneltilen sorulardan
biri olan “Sence deger nedir?”’ sorusuna katilimcilardan O1: “iyilik”’, 02: “sayg’”’, 03:“6nemli
duygularimiz”’, O4: “saygi, sevgi”’, O5: “bizim icin degerli olan duygular”’, 06: “ annemiz, babamiz
kizsa bile dogru séylemek yani diiriistlik”, O7: “ iyi davranmak”, 08: “dogru olan seyler”, 09:
“dgretmenimin anlattigi giizel bir seyler”, 010: “biyiiklerin aferin dedigi seyler” olarak
duslincelerini dile getirmislerdir. Katilimcilarin deger konusundaki tanimlarina Tablo 3’te yer

verilmistir.
Tablo 3.

Deger Tanimlamalari

Katilimci Katilimci Cevaplarindan Ornekler

01 Deger demek iyilik bence

02 Deger saygl demektir 6gretmenim

03 Onemli duygularimiz deger olabilir

04 Saygl ve sevgi deger

05 Bizim i¢in degerli olan duygular

06 Annemiz, babamiz kizsa bile dogru séylemek yani dirtstlik
07 iyi davranmak

08 Dogru olan seyler

09 Ogretmenimin anlattigi giizel bir seyler
010 Biyiklerin aferin dedigi seyler

Tablo 3’te gorildigu Gzere verilen bu cevaplardan hareketle kii¢lik yastaki bu cocuklarin
zihninde degerin ne olduguna dair ¢evrelerinden gordiikleri, duyduklari ve yasantilari sonucunda
farkli fikirler bulunmaktadir. Genel olarak degerlerin olumlu, kendileri icin 6nemli ve degerli
duygular olusturan, yapilmasi gereken davranislar oldugu disiincesine sahip olduklari
belirlenmistir.

3.2. Ogrencilerin Degerler Egitimi Tanimlamalari

Arastirmanin bir diger sorusu “Sence degerler egitimi nedir? Kimler degerler egitimi
gerceklestirir?”” katilimcilardan O1 “Degerlerin 6gretilmesidir, gretmenler yapar.”, 02 “Saygili
olmayi 6gretmek, annemiz, babamiz ve 6gretmenimiz yapar.”, 03 “Ogretmenimin énemli bir
seyler anlatmasi, 6gretmenim anlatiyor.”, 04 “Dogru davranislari 6grenmemiz, ailemiz ve
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dgretmenimiz 6gretir.”, 05 “Giizel olan seyleri 5renmemiz, annem ve dgretmenim dgretir.”
06 “Her zaman yapmam gereken dogru davranislari anlatmalari, annem ve babam bir de
ogretmenim ogretir.”,07 “Herkese bir de arkadaslarima iyi davranmam, kavga etmemem,
dgretmenim 6gretir.”,08 “Hep dogruyu sdylemek, kétii s6z sdylememek, annem sdyler, okulda
da dgretmenim soyler.”,09 “Dedemin, ondan sonra annemin, bir de babamin séyledikleri,
ailemiz 6gretir.”,010 “Ogretmenimin aferin dedigi seyleri bilmek, 6gretmenim 6gretir”’ seklinde
cevaplar vererek bu konudaki distncelerini ortaya koymaktadirlar. Katilimcilarin degerler
egitimi konusundaki tanimlarina Tablo 4’te yer verilmistir.

Tablo 4.

Degerler Egitimi Tanimlamalari

Katilimci Katilimci Cevaplarindan Ornekler

01 Degerlerin 6gretilmesidir.

02 Saygil olmayi 6gretmek

03 Ogretmenimin énemli bir seyler anlatmasi

04 Dogru davranislari 6grenmemiz

05 Glzel olan seyleri 6grenmemiz

06 Her zaman yapmam gereken dogru davranislari anlatmalari
07 Herkese bir de arkadaslarima iyi davranmam, kavga etmemem
08 Hep dogruyu sdylemek, kot s6z sdylememek

09 Dedemin, ondan sonra annemin, bir de babamin soyledikleri
010 Ogretmenimin aferin dedigi seyleri bilmek

Tablo 4 incelendiginde katilimci 6grenciler, genel olarak degerler egitimini okulda
o0gretmenin anlattigl ve 6grettigi olumlu davranislar olarak goériirken bir taraftan da ozellikle
anne merkezli evde verilen bir egitim olarak disinmektedirler. Bu bilgiler dogrultusunda
degerler egitiminde evde ailenin, okulda 6gretmenin énemli bir rol oynadigi da gérilmektedir.
Cocuk tarafindan ebeveynleri ve 6gretmenleri rol-model olarak belirlenip “onun gibi olma’ veya
“rol-model kisinin onaylamasi” istegiyle hareket etmektedir. Yetiskinlerin sozleri ile
davranislarinin tutarl olmasi biylik 6nem tasimaktadir.

3.3. Gocuklarin Gizgi Filmlere iliskin Gériisleri

Arastirma kapsaminda yoneltilen “Cizgi filmler hakkinda ne diisiinliyorsun? Hangi cizgi
filmleri izliyorsun?”’ sorularina O1 “Cizgi filmler cocuklara bir seyler &gretiyor, iyi insan olmayi
dgretiyor, Teen Titans Go! ¢izgi filmini izliyorum.”, 02 “Ogretmenim eglenceli ve giizel zaman
gecirmemizi sagliyor cizgi filmler, Niloya’ yi izliyorum.”03 “Cizgi filmlerden bazen bir seyler
dgrenebiliriz. Ben istanbul Muhafizlari’ndan tarihi eserleri grendim. istanbul Muhafizlari, Kratt
Kardesler izliyorum.” , 04 “Cizgi filmler iyi bir de kétii olanlari gdsteriyor égretmenim. Efsane
Maymunlar ’1 izliyorum ben, kéti davrananlar hep kaybedince mutlu oluyorum.”, 05 “Onlardan
glizel olan seyleri 6greniyoruz, yardimlasmayi 6greniyorum. Rafadan Tayfa’ yi izliyorum ben
hep.”,06 “lyi olmay dgretiyorlar bana. Rafadan Tayfa’ yi ¢ok seviyorum.”,07 “Yeni seyler
O0greniyorum bunlari izleyince. Elif'in Duslerini ¢ok seviyorum ben 6gretmenim, ondan
yiveceklerle ilgili yeni seyler 6greniyorum hem de egleniyorum.”,08 “Ders &greniyorum
dgretmenim matematik. Piril var ya onu izliyorum hep sayilar var.”,09 “Dogru bir seyler
dgretiyor, sarkilari da cok eglenceli oluyor. Kaplan Daniel’in Diinyast izliyorum.” , 010 “Diinya’ya
iyi bakmamizi 6grendim, onlar da cocuk ama Diinya’yt hep kurtariyorlar, MeteoHeroes
izliyorum.” olarak cevap vermektedirler. Ogrencilerin ¢izgi filmlere iliskin goriislerine Tablo 5’te
yer verilmistir.
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Tablo 5.

Cocuklarin Cizgi Filmlere iliskin Gériisleri

Katihma Katilimci Cevaplarindan Ornekler

01 Cizgi filmler ¢ocuklara bir seyler 6gretiyor, iyi insan olmayi 6gretiyor.

02 Ogretmenim eglenceli ve giizel zaman gegirmemizi saghyor cizgi filmler.

03 Cizgi filmlerde bazen bir seyler 6grenebiliriz. Ben istanbul Muhafizlar’ndan
tarihi eserleri 6grendim.

04 Cizgi filmler iyi bir de kotl olanlari gosteriyor 6gretmenim. K6t davrananlar
hep kaybedince mutlu oluyorum.

05 Onlardan giizel olan seyleri 6greniyoruz, yardimlasmayi 6greniyorum.

06 iyi olmayi 6gretiyorlar bana

07 Yeni seyler 6greniyorum bunlari izleyince. Elif'in Disleri’ni gok seviyorum ben

O0gretmenim, ondan yiyeceklerle ilgili yeni seyler 6greniyorum hem de
egleniyorum.

08 Ders 6greniyorum 6gretmenim matematik. Piril var ya onu izliyorum hep
sayilar var.

09 Dogru bir seyler 6gretiyor, sarkilari da ¢ok eglenceli oluyor.

010 Dinya’ya iyi bakmamizi 6grendim, onlar da gocuk ama Diinya’yl hep

kurtariyorlar.

Tablo 5 incelendiginde verilen cevaplardan hareketle, 6grenciler ¢izgi filmleri hem bir
seyleri 6grenme hem de eglence, glizel vakit gecirme araci olarak gérmektedirler. Cocuklarin
izledikleri cizgi filmlerde yer alan olumsuz 6geler cocugun olumsuz davranislar sergilemesine de
sebebiyet vermektedir. Cizgi filmler, dogru ve iyi bir icerikle hazirlandiginda bircok olumlu katki
saglamaktadir. Bu sebeple ¢izgi filmdeki kahramanlarin davranislari ve konusmalari, cocugun
giindelik yasamiyla ortiismelidir. izledikleri ¢izgi filmlere bakildiginda her birinin farkli amaglar
dogrultusunda hazirlandigi ve c¢ocuklarin erisimine sunuldugu goérilmektedir. Bu cesitlilik
sayesinde her konuyla ve de ilgi alaniyla uyumlu icerik bulunabilmekte ve amacina uygun olacak
sekilde kullanilabilmektedir.

3.4. Degerler Egitiminde Cizgi Filmlerin Roliine iliskin Goriigler

Arastirma dogrultusunda sorulan sorulardan bir digeri olan “Sence c¢izgi filmlerin
degerler egitimindeki yeri ne olabilir?”’ sorusuna 01 “Cizgi filmlerdeki kahramanlar sayesinde iyi
davranislari dgreniriz bir de sikilmayiz.”, 02“Giizel davranislari ve nasil davranacagimizi
dgrenmemizi bizi gildirip yapiyor.”, 03 “Cizgi filmdeki kahramanlar gibi davraniyorum,
dogruyu o6greniyorum. Eglenceli oluyor.”,04 “lyi davranmayi o6gretiyor, cizgi filmleri
seviyorum.”,05 “Ogretmenim bize giizel davranmayi ¢izgi filmle anlatiyorsun, hig sikilmiyorum.”
, 06 “lyi insanlari gosteriyor 6gretmenim ben de onlar gibi iyi biri olmak istiyorum.” , 07 “ Dogru
seyleri giizel, iyi anlatiyor.” , 08 “Cizgi film izleyince yeni seyler 6greniyorum, mutlu oluyorum.”
, 09 “Giizel davranmayi 6greniyorum kardesim de égreniyor.” , 010 ““ lyi konusmamizi, kifir
etmeden, kavga etmemeyi 6gretiyor 6gretmenim.” olarak cevap vermektedirler. Ogrencilerin
cizgi filmlerin degerler egitimindeki yerine iliskin gorusleri Tablo 6’ yer almaktadir.

Tablo 6.

Cocuklarin Cizgi Filmlerin Dederler E§itimindeki Yerine iliskin Gériisleri

Katilimci Katilimci Cevaplarindan Ornekler

01 Cizgi filmlerdeki kahramanlar sayesinde iyi davranislari 6greniriz bir de
sikilmayiz.

02 Guzel davranislari ve nasil davranacagimizi 6grenmemizi bizi glildirtip yapiyor.

03 Cizgi filmdeki kahramanlar gibi davraniyorum, dogruyu 6greniyorum, eglenceli
oluyor.

04 iyi davranmayi 6gretiyor, cizgi filmleri seviyorum.
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05 Ogretmenim bize giizel davranmay cizgi filmle anlatiyorsun, hic sikilmiyorum.
06 iyi insanlari gdsteriyor 6gretmenim ben de onlar gibi iyi biri olmak istiyorum.
07 Dogru seyleri glizel, iyi anlatiyor.

08 Cizgi film izleyince yeni seyler 6greniyorum, mutlu oluyorum.

09 Glzel davranmayi 6greniyorum kardesim de 6greniyor.

010 iyi konusmamizi, kiifiir etmeden, kavga etmemeyi 6gretiyor 6gretmenim.

Tablo 6 incelendiginde verilen cevaplar dogrultusunda, cocuklar cizgi filmleri yeni
bilgileri 6grenme araci olarak gormektedirler. Cizgi filmler dogru ve zengin bir icerikle
hazirlandigl zaman ¢ocugun diislince ve duygu diinyasina rahatlikla erisilmesini saglar. Cocugun
dinyasina erisim saglandiktan sonra degerlerin aktarimi ve istendik yonde davranis haline
getirme stlireci hem kolaylasir hem de keyifli bir 6grenme gerceklesir. Cocuklar sosyal 6grenme
ve rol-model yoluyla 6grenme gerceklestirir bu nedenle cizgi film karakterleri araciligiyla islenen
degerlere 6nem gosterilmesi gerekmektedir.

3.5. Ogrencilerin Uygulama Siirecine iliskin Goriisleri

Arastirma dogrultusunda katilimci 6grencilere yoneltilen “izledigin “Degerler Takimi”’
cizgi filmi hakkindaki duygu ve disiincelerin nelerdir?”” sorusuna O1 “Bu gizgi filmi olumlu
davranislari 6gretiyor. Sorumluluk sahibi olmayi, sevdiklerimize yardim etmek, cevremize saygili
olmak.”, 02 “Yardim, sevgi ve dogruluk gibi davranislari 6gretiyor 6gretmenim.”, O3 “Degerler
Takimini cok sevdim. Ondan ¢ok sey 6grendim, giizel seyler gdsteriyor.”, 04 “iyi olan seyleri
dgretiyor, onlari hep izliyorum artik.”, O5 “Giizel davranmayi 6grendim onlardan 6gretmenim.”,
06 “lyi insan olmayi 6gretiyor, giizel duygular anlatiyor.”, 07 “Dogru seyleri anlatti bize hem de
cok giizeldi yine izleyelim 6gretmenim.” 08 “Ogretmenim adil olmayi ve saygili olmayi bir de
islerimi unutmamayi 6grendim, evde de izleyebilir miyim 6gretmenim?”’, 09 “lyi davranmayi
Ogretti bana 6gretmenim kardesim de izlesin giizel seyler 6grensin dgretmenim.”, 010
“Ogretmenim sabirli olmayi 6grendim bir de o ¢ocuklar gibi herkese yardim etmeyi.”” olarak
cevap vermektedirler. Ogrencilerin uygulama siirecine iliskin goriisleri Tablo 7’ de goriilmektedir.

Tablo 7.

Ogrencilerin Uygulama Siirecine lliskin Gértisleri

Katilimci Katilimei Cevaplarindan Ornekler

01 Bu ¢izgi filmi olumlu davraniglar 6gretiyor. Sorumluluk sahibi olmayi,
sevdiklerimize yardim etmek, cevremize saygili olmak.

02 Yardim, sevgi ve dogruluk gibi davranislari 6gretiyor 6gretmenim.

03 Degerler Takimini ¢ok sevdim. Ondan ¢ok sey Ogrendim, giizel seyler
gOsteriyor.

04 iyi olan seyleri 6gretiyor, onlari hep izliyorum artik.

05 Glzel davranmayi 6grendim onlardan 6gretmenim.

06 iyi insan olmay égretiyor, giizel duygular anlatiyor.

07 Dogru seyleri anlatti bize hem de ¢ok giizeldi yine izleyelim 6gretmenim.

08 Ogretmenim adil olmayi ve saygili olmayi bir de islerimi unutmamayi 6grendim,
evde de izleyebilir miyim 6gretmenim?

09 lyi davranmayi ogretti bana 6gretmenim kardesim de izlesin giizel seyler
Ogrensin 6gretmenim.

010 Ogretmenim sabirli olmayr 6grendim bir de o ¢ocuklar gibi herkese yardim
etmeyi.

Tablo 7 incelendiginde, ¢cocuklarin daha 6nceden hig¢ izlemedikleri ilk kez arastirma
kapsaminda izledikleri Degerler Takimi ¢izgi filmine olumlu bir bakis acisi gelistirdikleri
belirlenmistir. Cizgi filmin icerigindeki degerlere iliskin farkindalik kazandiklari ve keyifli bir
ogrenme geceklestirdikleri fark edilmektedir. Kendi diinyalarina uygun hazirlanmis ve temiz
icerikli bu cizgi filmi ¢cok begendikleri, bu cizgi film ile verilmeye calisilan mesajlari anlayarak
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yorumlayabildikleri ve kendileri gibi kilglk vyaslardaki c¢ocuklara tavsiye edebildikleri
gorilmektedir.

Arastirma kapsaminda 06grencilere yoneltilen “Cizgi filmde hangi degerlerden
bahsedildi?”’ sorusuna O1 “Diiriistliik, sevgi, saygi, adalet, sorumluluk.”, 02 “Yardimseverlik,
sevgi, saygl, dirustlik.”,03“Sabir, sevgi, saygi, 6zdenetim, adalet, diiriistliik, sorumluluk.”, 04
“Sevgi, saygl, diristlik, sabirli olmak, yardimseverlik.”, 05 “Sorumluluk, dzdenetim, sevgi,
saygill olmak, adalet, sabir.”, 06 “‘Saygi, sevgi, yardimsever olmak, diiriist olmak, sabirli
olmak.”,07 “Adaletli olmak, diriist olmak, sevgi, saygi, sorumluluk.”, O8 “Sabirli olmak, sevgi,
saygl, sorumluluk, adalet, 6zdenetim.”, 09 “Ozdenetim, sevgi, saygili olmak, diiriistliik, sabirli
olmak.”,010 “Sevgi, sabir, saygi, diiriist olmak, adaletli olmak, yardimsever olmak.” olacak
sekilde cevap vermektedirler. Gorisler incelendiginde 0Ogrencilerin siklikla sevgi, saygl ve
durustlik degerlerinden bahsettikleri, 6zdenetim ve adalet gibi degerlerden ise daha az
bahsettikleri gorilmuistr. Cocuklar izledikleri cizgi filmler ile giinlik yasantilari arasinda iliski
kurarak izlediklerini anlamlandirirlar. Cocuklarin verdikleri cevaplara bakildiginda en fazla sevgi
ve saygl degerleri sOylenirken en az O6zdenetim degeri soylenmektedir. Cocuklar toplumsal
yasamda surekli olarak sevgi ve saygl degerlerini duymakta ve gdormekteyken Ozdenetim
degerine ¢ok maruz kalmamaktadirlar. Diizenli olarak dissal etkenlerle (6dul, cezalandirma...)
motive edilen cocuklarda dissal etkenlere duyarllik gelisip kosullanma yasanirken i¢sel denetim
yani 6zdenetim gelisememektedir. Bu nedenle ¢ocuklarda sirekli dissal motivasyon saglayacak
etkenlerin  kullanimi  yerine i¢csel motivasyon kazandirmak gerekmektedir. Katilimci
ogrencilerden sorumluluk degeri yanitini veren c¢ocuklarin glinlik yasantilarinda da
sorumluluklarinin farkinda olduklari ve buna uygun davrandiklari gbézlenmektedir. Cocuklarin
yasantisina dahil edilen degerler daha ¢ok anlam kazanirken bu degerlerin meydana getirdigi
davranis degisiklikleri de kalici hale gelmektedir.

3.5. Ogrencilerin Uygulama Siirecinde Kullanilan Cizgi Filmin Degerler Egitimine Katkisina
iliskin Goriisleri

Katilimci 6grencilere arastirma kapsaminda ““Bu cizgi film sende nasil bir etki yaratti?”’
sorusu yoneltilmistir. Katilimcilar bu soruya, O1“Arkadaslarimla kavga etmeyi biraktim, cevreyi
temiz tutmayi 6grendim.”, 02 “Yardim etmenin baskalarini mutlu ettigini grendim, ben de hep
yardim ediyorum.”, 03 “Sorumluluk sahibi olmayi égrendim 6gretmenim odama sorumluluk
kosesi bile yaptik.”, 04 “Ogretmenim artik ddevlerimi yaparken daha sabirli oldum.”,05
“Ogretmenim evde herkes kendi gérevlerini yapiyor bir de ben yardimsever oldum.”,06 “lyi
cocuk olmayi 6grendim 6gretmenim yerdeki ¢opili aldim sonra tuvaletteki suyu bostan akiyordu
ya kapattim.”,07 “Ogretmenim sabirli olmayi 6grendim bugiin merdivende kimseyi itmedim
bekledim.”, 08 “Arkadaslarimla oyun oynarken adil oluyorum &gretmenim, adil olmak iyi bir
sey.”, 09 “Ogretmenim artik kimseye hi¢ vurmuyorum, giizel giizel oynuyorum 6gretmenim,
hep dogruyu sdyliyorum.”, 010 “Yardim etmenin, sabirli olmanin giizel oldugunu bir de dogru
soylemeyi 6grendim 6gretmenim.” seklinde cevaplar verilmistir.

Gorusler incelendiginde katilimci 6grencilerin daha oOnce hig izlemedikleri ilk kez
arastirma kapsaminda izledikleri Degerler Takimi c¢izgi filminde yer alan kahramanlardan
etkilendikleri ve bu kahramanlari rol-model alarak onlarin davranislarini taklit ettikleri
belirlenmistir. Cizgi film karakterlerini kendine 6rnek alan cocuklar onlar gibi davranmaya ve
dislinmeye baslamislardir. Sorumluluk degeriyle ilk kez bu cizgi filmle karsilasan cocuklar
sorumlulugun ne olduguna ve sorumluluk sahibi bireylerin nasil davrandigina dair bir bakis agisi
kazanmis ve bunu kendi yasantilarinda uygulamaya koymaya calismislardir. Durdstligin 6nemli
bir deger oldugunun farkina vararak sonug ne olursa olsun dogru séylemeyi, diiriist davranmayi
davranis haline getirmeye baslamislardir. Bu yas grubundaki cocuklarda var olan sabirsiz
davranislar, sirasini bekleyememe, her seyin hemen o an gerceklesmesini isteme davranisi, sabri
O0grenmenin ve sabrin sonucunda ulasilan her seyin daha glzel olacagini bilmenin etkisiyle
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degisiklige ugramis ve olumlu yonde degisiklik gostermeye baslamistir. Son olarak égrencilerin
uygulama sirecine iliskin onerileri alinmistir. Bu gorisler Tablo 8 de yer almaktadir.

Tablo 8.

Ogrencilerin Uygulama Siirecine lliskin Gértisleri

Katilimci Katilimci Cevaplarindan Ornekler

01 Degerler Takimi’nin daha ¢ok bolimu olsun.

02 iyilik, glizel seyler anlatan béyle cizgi filmler izleyelim hep.

03 Ogretmenim bu cizgi filmlerden daha ¢ok olsun.

04 Buradaki kahramanlari ¢ok sevdim onlardan daha gok istiyorum.
05 Bu ¢izgi filmden daha ¢ok yapsinlar 6gretmenim.

06 Ogretmenim baska giizel seyler anlatan béliimleri de olsun.

07 Bu ¢ok az 6gretmenim ¢ok olsun.

08 Ben de ¢ok sevdim daha cok izleyelim 6gretmenim.

09 Bize glizel seyler anlatan boyle seyler olsun 6gretmenim olur mu?
010 Bunlar ¢ok glizeldi ama uzun olsun 6gretmenim hemen bitmesin.

Tablo 8 incelendiginde 6grencilerin Degerler Takimi’ni cok begendiklerini, daha fazla boliminin
olmasini, bélimlerinin daha uzun olmasini ve ayrica bu ¢izgi film gibi icerige sahip daha ¢ok ¢izgi
film olmasini istediklerini dile getirdikleri gorilmektedir. Uygulama siiresince ¢cocuklarin cizgi
film kahramanlariyla kendilerini 6zdeslestirerek onlar gibi davranmaya, konusmaya ve
dislinmeye basladiklari belirlenmistir. Bu durum ¢ogu soyut olan bu degerlerin kahramanlar
aracihgiyla somutlasmasina imkan tanimistir.

4. Tartisma, Sonug ve Oneriler

Nitel arastirma yontemine uygun bir sekilde gerceklestirilen bu arastirmanin amaci, gizgi
filmlerin degerler egitimine olan katkilarinin belirlenmesidir. Bu amag¢ dogrultusunda Degerler
Takimi ¢izgi filmini daha 6nce hig izlememis bes erkek, bes kiz toplam 10 tane 1. sinif 6grencisine
bu cizgi film belirlenen uygulama siirecinde izlettirilerek ©6grencilerin gorusleri alinmistir.
Arastirmada sonucunda elde edilen bulgulardan hareketle bazi temel sonugclara ulasiimistir.
Yapilan arastirmanin sonucunda ¢izgi filmlerin cocuklarin distinceleri, duygulari, bakis agilari ve
davranislari tzerinde ¢ok 6nemli bir etkisi oldugunu gostermektedir. Degerleri iceren olumlu
iceriklerle hazirlanmis, cocuklarin yas grubuna uygun olan c¢izgi filmler ¢ocuklarda olumlu
duslince ve davranisin artmasini saglamaktadir. Bu sonucu destekler nitelikte literatiirdeki bazi
calismalarda da cizgi film ve kisa animasyon filmlerinin kullaniminin deger gelisiminin yani sira
cocuklarin sosyal sorunlara tanik olmalarina da imkan tanidigi vurgulanmaktadir (Brown &
Lindvall, 2019; Oregui, vd., 2019). Bu yas grubunda yer alan cocuklara degerleri 6gretirken telkin
yontemi gibi 6grencinin pasif, 6gretmenin aktif oldugu bir yontemden ziyade cizgi filmlerin aktif
bir sekilde kullaniimasi olumlu sonuglar verebilmektedir. Ulasilan bu sonucu destekler nitelikte
Orug ve arkadaslari (2011) yaptiklari calisma sonucunda gizgi filmlerin cocuklarin yaraticiliklarini
destekleme ve hayal giiclini gelistirme, deneyim kazandirma, ses ve gorunti araciligiyla zengin
uyaranlarla karsilasma, modelleme yoluyla davranis kaliplari olusturma gibi kazanimlar
sagladigini dile getirmislerdir.

Calismada ulasilan sonuglardan bir digerine gore cocuklar gilnlik yasantilarinda
cevrelerinde gordikleri, duyduklari ve deneyimledikleri degerlere dair fikir sahibi olmaktadirlar.
Cocuklara toplumsal, ulusal ve evrensel boyutta yer alan bircok degeri daha ¢ok tanima ve
deneyimleme firsatlari olusturulmahdir. Cocuklar ne kadar cok degerle tanisir ve bu degerleri
dogru sekilde 6grenirlerse olumlu davranislarinin da artacagi distnilmektedir. Benzer sekilde
Abdullah (2023) Malezyali cocuklarla ¢izgi filmler yoluyla degerler egitimi gerceklestirdigi
calismasiyla beraber ¢ocuklarin yeni degerler tanidiklarini ve bu degerleri iyi ya da kot olarak
kategroize ettikleri sonucuna ulasmistir. Yapilandirmaci egitim anlayisinin temelinde yatan
unsurlardan biri deneyimdir. Cocuklarin yeni deneyimlere daldirilmasi onlarin 6grenmeleri
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Gzerinde oldukca blyik olumlu bir etkiye sahiptir (Siiral, 2024). Dolayisiyla ¢izgi fimler de
cocuklar icin bir deneyim kazandirma stireci olarak gorilebilir.

Arastirmanin sonucunda ulasilan bir diger sonucg ise Degerler Takimi ¢izgi filminde yer
alan sekiz deger, Milli Egitim Bakanligi tarafindan belirlenen on kék degerin arasinda bulunan bu
kok degerlerden bazilari cocuklar tarafindan tanimlanarak orneklendirilebilirken bazi degerleri
ilk kez duyduklari belirlenmistir. Toplumumuzda 6nemli yere sahip olan sevgi ve saygi degerleri
biitlin cocuklar icin bilindik degerler iken 6zdenetim degeri cogu ¢cocuk tarafindan ilk kez bu ¢izgi
film ile adini duyduklari degerler arasinda yerini almaktadir. Cocuklarin degerleri
anlamlandirabilmesi icin glnlik yasantisi icinde somut 6rneklerle karsilasmasi gerekmektedir.
Degerler Takimi ¢gizgi filmde yer alan kisa bélimlerde cocuklarin glinliik yasantisina uygun olacak
sekilde tasarlanmis olay orglileri ve cevresinde rahatlikla karsilasabilecegi karakterlere yer
verilmektedir. Boylelikle ¢ocuk, rahatca baglanti kurarak aktarilan degerleri anlamlandirarak
kendi yasantisinin icine dahil edebilmektedir. Benzer sekilde Kadan ve Aral (2017) tarafindan
yapilan ¢calismada da okul 6ncesi ve ilkokul ¢agindaki ¢ocuklarin sikca izledikleri ¢izgi filmler
belirlenerek evrensel degerlerin yer alma oranlari incelenmistir. Calismanin sonucunda cizgi
filmlerde en ¢ok yer alan degerlerin “saygl, yardimlasma, dostluk’ oldugu sonucuna ulasiimistir.
Ulasilan sonuglar ile yapilan bu calismanin sonuglari ortlismektedir. Bir baska calismada
sonuglari destekler nitelikte Yaman ve arkadaslari (2015) tarafindan yapilan ¢alismada Dede
Korkut c¢izgi film incelemesinde dogruluk, dostluk, saygi, ahlak ve toplumsal kurallar,
yardimseverlik, sabir, liderlik ve sorumluluk degerleri 6n planda bulundurulan degerler arasinda
yer almaktadir. Karakus (2015) tarafindan yapilan ¢alismada Niloya adli ¢izgi filmde siklikla
“sevgi, duyarlilik, iyilik, hosgorl’” degerlerine yer verildigi sonucuna ulasiimistir. Sevim (2013)
calismasinda yerli ve yabanci alti ¢izgi filmi incelemis ve sonucunda c¢izgi filmlerde en cok yer
verilen ve vurgulanan degerin “yardimseverlik’” degeri oldugu belirlenmistir. Calismalarda
goruldtugh Gzere cizgi filmlerden sikhkla benzer nitelikte degerler 6n plana c¢ikmaktadir.
Ozdenetim gibi degerlerin biraz daha geri planda kalmasi pek ¢ok calismada ulasilan ortak
sonuglar arasindadir. Bunun pek ¢ok sebebi olabilecegi gibi bu durumu agiklamaya kiiltirel
faktorler yardimci olabilir. Ozellikle Tiirkiye gibi asiri korumaci aile tutumlarinin yiiksek oldugu
toplumlarda 6zdenetim unsurlarinin geri planda kaliyor olmasi beklenen bir durum olabilir
(Yalgin & Tantekin Erden, 2018).

Calismanin  sonuglarindan  digeri  c¢ocuklarin  rol-model yoluyla 6grenme
gerceklestirmeleridir. izledikleri Degerler Takimi gizgi filminde yer alan kahramanlarin diisiince
ve davranislarini 6rnek alarak onlari taklit ederek olumlu yonde degerlerle bezenmis benzer
davranis ve distince kaliplari olusturmaktadirlar. Benzer sekilde Yorulmaz (2013) calismasinda
cocuklarin Sosyal Ogrenme kuramina uygun bicimde cizgi film kahramanlarinin davranislarini
taklit etmekte, kendi davranislarini ve karakterlerini onlara gore sekillendirmekte oldugunu ifade
etmektedir. Bir diger calismada cocuklarin ¢izgi film karakterlerini neden model aldiklari
soruldugunda, karakterlerin sevimli ve komik olma, iyilik yapma, yardim etme ve vatani koruma
davranislarini ifade etmislerdir (Kaymak & Ogretir Ozcelik, 2020).

Arastirmanin genel sonucuna gore cizgi filmler degerler egitiminde oldukca 6nemli
bir rol oynamaktadir. Degerlerin yasatiimasi ve kusaktan kusaga aktarilabilmesi icin erken yasta
cocuklara bu bilinci asilamak gerekmektedir. Bunun en etkili ve kolay yolu da degerler egitiminde
cizgi filmler gibi cocuklarin dikkatlerini ceken materyallerin kullanimina yer vermektir. Ancak bu
noktada cizgi film tercihlerinde ¢ok dikkatli olunmalidir. Toplumsal, ulusal ve evrensel degerlere
bliylk olclde yer veren, olumsuz davranis ve dislince yapilarindan uzak, ¢cocuklarin bireysel ve
toplumsal kimlik yapilarini zedelemeyecek, argo veya kotli s6z gruplarindan arindiriimis,
amacina uygun hazirlanmis ¢izgi filmler tercih edilmelidir. Bu sonugla ortiisir nitelikte Yener ve
arkadaslari (2021) cocuklarin kendileri icin hazirlanmis olan ¢izgi filmlerde saygi, sevgi, hosgord,
yardimlasma, dayanisma, diristlik, adalet gibi olumlu davranislarla karsilasabilecegi gibi siddet,
saldirganlik, kotulik gibi olumsuz davranislarla da karsilasabilecegini dile getirmektedir. Bir diger
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calismada Yagh (2013) iyi hazirlanmis c¢izgi filmlerin ¢ocugun sosyallesmesine ve olumlu
davranislar kazanabilmesine yardimci olurken olumsuz ogelerin yer aldigi cizgi filmlerin ise
cocuklarin distinsel ve duygusal yapisini olumsuz etkileyerek olumsuz davranislar sergilemesine
yol acabilecegi sonucuna ulasmistir. bu sonuglar bir egitim materyali olarak c¢izgi filmlerin
kullanilmasi konusunda 6gretmenlerin segici misyonuna vurgu yapmaktadir.

Calisma sonuclarindan hareketle degerler egitimi uygulama sireclerine, cizgi film
kullanimina ve bu konuda yapilabilecek olasi bilimsel calismalara doniik bazi dneriler getirmek
mumkiindir. Bu oneriler su sekildedir:

e ilkokul cagindaki cocuklara degerler egitimi gerceklestirirken cizgi film kullanimi
Onerilmektedir.

e Secilecek olan cizgi filmlerin toplumsal, ulusal ve evrensel degerleri kapsayan nitelikte
olmasi 6nerilmektedir.

e Secilen cizgi filmlerdeki degerlerin sozel ifade boyutunda kalmamasina kahramanlarin
davranislarina da yansitilmis olmasina dikkat edilmelidir.

e Cocuklara daha fazla degeri tanima ve deneyimleme firsati saglayacak yasantilar
sunulmalidir.

o Degerler Takimi cizgi filmi gibi degerleri hem dogrudan hem de dolayli olarak isleyen
cizgi filmler hazirlanmalidir.

e Cizgi filmlerin kullanildigl arastirmalarda gozlem boyutuna yer verilmesi ya da cizgi
filmler sayesinde gelisim gostermeye baslayan davranislarin kaliciliginin izlenebilecegi
arastirmalarin yapilmasi onerilmektedir.

Etik Komite Onayi: Bu arastirma igin 26/11/2024 tarihli 813229 protokol numarali karar belgesi
ile Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yayin Etigi Kurulundan
izin alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin esit diizeyde
katki saglamislardir.

Cikar Catismasi: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi icin herhangi bir
finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi
icin herhangi bir yapay zeka aracindan faydalanmamistir.
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Highlights

e The place of cartoons in values education has been tried to be
revealed.

e Tips on how to carry out values education at young ages have
been given.

e A practical example of values education has been presented.
Abstract

Values that constitute the essence of societies and individuals serve as
a keystone. Protecting and transferring values that keep societies
standing, strengthen relationships, and ensure the health of individuals
to future generations is only possible through education. Concretization
is an important element in transferring values, each of which is an
abstract concept, to primary school children in the concrete operations
period. The purpose of this research is to determine the contributions
of cartoons to values education. For this purpose, the Values Team
cartoon was used in the research. The research was carried out in
accordance with basic qualitative research, which is one of the
qualitative research designs. Purposeful sampling methods were used
in determining the study group. The study group consists of 10 students
studying in the 1°t-grade in the 2024-2025 academic year who had not
watched the Values Team cartoon before. The research data were
obtained through semi-structured interviews and an inductive
approach was followed in data analysis. As a result of the research, it
was concluded that cartoons play an important role in values education
and are effective in transferring values by concretizing them. According
to the students, the use of cartoons in values education brings many
benefits. According to the results of the research, it is recommended
that cartoons, which are effective in transferring values to children in
the young age group, should be included more in values education in a
way that includes more of our social values.
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1. Introduction

There are important building blocks that sustain a society and facilitate its preservation
and progress. One of these is values. Values have an important place for both society and
individuals. While helping the society to progress by protecting its own essence, the behaviors
of individuals in the society are also shaped by values, directly or indirectly. Sentiirk (2010)
defines value as everything tangible and intangible that a person values, needs, loves and likes,
while Doganay (2006) defines value as the thoughts that affect life and are given importance in
life. Values, as a set of norms accepted by society, have the power to shape the behavior of
individuals and to ensure unity and solidarity in society. The problems emerging with the
conditions in today's world clearly show the importance of values and values education.

It is known that values education has become increasingly important in recent years.
While it was first seen in the 1920s under the name of character education, interest in this
education decreased in the 1930s, but towards the end of the 1960s, values education gained
importance as the focus of great interest of the public and educators (Gozel, 2018). In Turkey, it
is known that values education has been included in curricula as course objectives since 2005.
Values education gives teachers many roles and responsibilities. Teachers' roles and
responsibilities are basically divided into two in the context of behavior and teaching. Individuals
who start to form their value system at a young age by taking their family members as role
models continue to shape it by taking their teachers as role models at school. Teachers, who
know that they are the role models of students, need to approach values with sensitivity. In
addition, the realization of values education also imposes some pedagogical responsibilities on
teachers. The process of acquiring values and transforming them into behaviors is essentially
affected by the work carried out by teachers.

The materials used in values education have an important place. With the development
of technology, mass media have also had a great impact on our daily lives. Mass media are of
great importance in transferring and spreading social and national values. Mass media especially
attracts the attention of young children through cartoons. In addition to providing academic
information to young children, cartoons also have the opportunity to provide them with
information about social life. Cartoons not only provide information but also serve as an
important bridge to transfer social and national values to children. By moving the teaching of
values from a monotonous, boring format to an entertaining format, it enables learning by
having fun. Cartoons and the characters in cartoons also enable the realization of values
education through modeling or identification (Orug, et al., 2011).

Teaching through modeling in values education provides permanent learning. At a
young age, children who identify with the heroes in cartoons try to behave and speak like these
heroes. Especially children in the 36-72 month period have an intense interest in cartoons. It can
be stated that while children's interest in cartoons is high until the age of 10, it decreases after
the age of 10 and turns to different programs (Cesur & Paker, 2007). Children's perception of
the world is different from adults. They accept everything they see in cartoons as true without
guestioning and may start to exhibit appropriate behavior. This modeled behavior can be
positive, but it is also possible for unwanted behaviors to become widespread. It is thought that
children may encounter positive behaviors such as respect, love, tolerance, cooperation,
solidarity, honesty, justice, as well as negative behaviors such as violence, aggression and evil
from these contents prepared for them (Yener, et al., 2021). Based on the fact that children
model the thoughts and behaviors of cartoon characters, attention should be paid to the
similarities and overlaps between cartoons and daily life, and the content of cartoons should be
carefully selected. It is stated that cartoons provide gains such as supporting children's creativity
and developing imagination, gaining experience, encountering rich stimuli through sound and
image, and creating behavior patterns through modeling (Orug, et al., 2011). In addition, movies
have an effective place in regulating children's emotions (Yilmaz-Bursa, 2024). Cartoons, which
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are extremely effective in conveying positive or negative thoughts, feelings and behaviors to
young children, are also effective in values education. In the colorful world created with sound
and image, children have fun and have a good time while identifying with the heroes and
forming correct and good behavior patterns.

Considering the readiness levels of children in the younger age group, the fact that they
are in the concrete operations period affects many choices. The fact that children in the lower
age groups mainly encounter concrete values seems to be effective in achieving the goals of
values education (Bursa & Cengelci Kése, 2017). In addition, it is important to concretize the
values education. One of the important materials that can be used in this regard is cartoons.
While trying to transfer values to children, especially in primary school age, through
indoctrination does not create permanent learning, teaching through concretizing materials
such as cartoons can provide a more permanent learning opportunity. There are some studies
in the literature that try to establish a connection between cartoons and values education. There
are many studies in which many cartoons, especially cartoons such as Niloya, Keloglan, Rafadan
Tayfa, Ramazan Tayfa, and Kral Sakir, were examined in terms of values and which values they
mainly include were tried to be discovered (Ay, 2021; Kadan & Aral, 2017; Karaca, 2019; Karakus,
2015; Ozyiirek, et al., 2018; Sadioglu, et al., 2018; Sevim, 2018; Yener, et al., 2021). Abdullah
(2023) conducted an education with Malaysian preschool children using the cartoon series
named Doraemon, and as a result, he revealed that children improved in distinguishing between
good and bad values. Some studies have examined the use and gains of cartoons or short
animated films on issues such as social problems and values education (Brown & Lindvall, 2019;
Oregui, et al., 2019). When the literature is examined, it is seen that cartoons are analyzed in
different ways in almost all of the studies on values education and cartoons, and it is tried to
classify which values the analyzed cartoons cover. In the literature, there are almost no studies
in which cartoons are used as a teaching material that aims to realize values education and then
the data related to this teaching are collected. The aim of this study is to determine the
contribution of cartoons to values education. In line with this purpose, answers to the following
questions were sought:

e What do primary school students think about values education?

e What do primary school students think about the place of cartoons in values education?

e How do primary school students evaluate the cartoons they watch in the context of
values education?

e What do primary school students think about the values in the cartoons they watch?

2. Method
2.1. Research Design

In this study, which was conducted in accordance with the qualitative research
approach, the opinions of primary school 1st grade students on the contribution of cartoons to
values education were determined. This study was conducted in accordance with the basic
qualitative research method. Qualitative research can be defined as “research in which
gualitative data collection techniques such as observation, interview and document analysis are
used and a qualitative process is followed to reveal perceptions and events in a realistic and
holistic way in a natural environment” (Yildirrm & Simsek, 2013). The common aim of all
qualitative research is to reveal how people understand their lives and experiences. The aim of
the basic qualitative research design is to interpret these understandings (Merriam, 2009). With
this design, it is generally aimed to reveal the semantic structures that the participants have
about the research topic and to provide interpretation of this structure from various aspects. In
this study, it was tried to determine the opinions of first grade primary school students about
the contribution of the eight-part cartoon “Degerler Takimi”, which they watched during the
implementation phase, to values education.



1237

2.2. Participants

The study was conducted in a full-day public primary school in a district not located in
the center of a metropolitan city in the Mediterranean Region of Turkey. The participants of the
study consisted of 10 first grade students of this school. In determining the participants of the
study, purposeful sampling methods were used in accordance with the qualitative research
approach. Participants were determined in accordance with criterion sampling, which is one of
the purposeful sampling techniques (Yildirrm & Simsek, 2013). The criteria taken into
consideration were whether they had watched this cartoon series before, whether they were of
different genders, and whether they and their families approved their participation in the study.
In this direction, 10 first grade students who had not watched the cartoon “Degerler Takimi”
before constituted the study group of the research. The inclusion of the students in the study
was based on voluntariness and it was stated that they could leave the study at any time they
wanted. Verbal and written permission was obtained from the students participating in the
study and their parents. In addition, all students in the study were given code names as S1, S2,
S3..... Information about the participants is given in Table 1.

Table 8.

Participation Information

Student Age Gender Number of Siblings
S1 6 Male 1
S2 7 Female 1
S3 7 Female 0
S4 7 Male 0
S5 7 Female 2
S6 7 Male 1
S7 6 Female 0
S8 7 Male 3
S9 7 Male 1
S10 6 Female 1

2.3. Implementation Process

In the implementation process of the study, the cartoon series named “Degerler Takimi”
was used. With the approval of the Ministry of National Education, the cartoon “Degerler
Takimi”, which was prepared within the scope of SEDEP (Seljuk Values Education Project) and
included the values of responsibility, self-control, love, honesty, justice, respect, helpfulness and
patience respectively, was used. The episodes were shown weekly to 10 first grade students
who had never watched this cartoon before. The first three episodes of the cartoon “Degerler
Takim1”', which consists of eight episodes and has a viewing time of 8-10 minutes, were watched
for one week, and the next five episodes were watched as two episodes per week. Semi-
structured interviews were conducted with the students after the viewings. Information about
the implementation process of the study is given in Table 2.

Table 9.

Implementation Process Information

Episode Names Episode Viewing Time Dates

Responsibility 9:22 18-22.11.2024
Self-control 8:48 25-29.11.2024
Love 8:24 02-06.12.2024

Honesty 7:38 09-13.12.2024
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Justice 9:23 09-13.12.2024
Being Respectful 8:37 16-20.12.2024
Helpfulness 9:40 16-20.12.2024
Being Patient 8:31 23-27.12.2024

Each episode of the cartoon series is based on the core value that gives the episode its
name and the behaviors associated with this value. In the Responsibility section, the following
points are briefly mentioned: sense of duty, disciplining behavior, bearing consequences,
keeping promises and social responsibilities. In the section on self-control, the topics of
controlling one's own behavior (gaining self-control), setting goals, making plans to reach these
goals and implementing the plan are included. In the Love section, the direct message of love is
given with the expressions “The world is more beautiful with love, everyone should show love
to each other, treat each other well” and Yunus Emre's “Let's love, let's be loved”. The topics
briefly mentioned in the honesty section are as follows: The importance of honesty, the role of
honesty in trustworthy human relations, spiritual inner peace, social respectability gained
through honesty. The value of honesty is directly stated with the expression “Honesty is the
essence of man”. The points mentioned in the Justice section are as follows: Equality, fair
behavior, distinguishing between right and wrong, correcting wrongs. A direct message is given
with the expression "Justice is to give the right to the righteous, to be decisive and measured. In
the section on being respectful, attention is drawn to the following issues: Respect for people
and other living beings, respect for the environment, respect for differences, empathy. The
message that respect means not offending anyone and not disturbing others is given directly.
The statements in the section on benevolence such as “The giving hand is better than the
receiving hand”, “Stinginess had darkened my heart, | realized how happy | was when | shared,
how peaceful | felt when | helped. | helped someone and a strange happiness arose in me.” are
also statements that draw attention to the importance and effects of cooperation. Finally, in the
section on being patient, the statements “The future belongs to those who are patient, not those
who give up”, "The fruit of patience is sweet. Sometimes we have to suffer hardship to achieve
happiness." draw attention to the value of patience.

2.4. Data Collection and Analysis

The research data were obtained through semi-structured interviews with the students.
Semi-structured interviews provide the opportunity to ask alternative questions, to conduct
more in-depth interviews, and to ask alternative deepening questions against new situations
that arise during the interview (Yildirrm & Simsek, 2013). In this context, the draft interview
guestions created by the researcher were presented to the opinions of two experts, one of
whom has a doctorate degree in values education and the other in child development. The draft
guestions were updated within the framework of the feedback received on issues such as the
appropriateness of the questions for the age group and the creation of questions that would
allow understanding value development. The interview questions were finalized. The data
obtained through the semi-structured interview questions consisting of eight questions directed
to the students within the scope of the research were analyzed inductively. In inductive analysis,
the data are coded and classified respectively, and the relationship between concepts and texts
is revealed by comparing the concepts underlying the data through coding. In this context, in
inductive analysis, the researcher tries to code the collected data and create a whole by
establishing meaningful relationships (Glesne, 2012). Nvivo14 qualitative data analysis package
program was used to analyze the data collected in this study.

2.5. Ethics and Trustworthiness

In order to ensure the credibility of this study, the data obtained through interviews
were first examined by a different researcher independent of the study. A PhD researcher with
experience in qualitative research examined some of the study data and a high level of
agreement between the coders was found. During the writing of the study findings, direct
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guotations from the interviews were included. The students were reminded that they had the
right to withdraw from the study at any time during the research, and it was stated that no one's
identity information would be deciphered within the scope of the study and that everyone
would be included in the quotations with a code name. The written consent of each student
participating in the study and the student's parents was obtained and they were asked to fill out
the voluntary participation form and the parental consent form (Yildirm & Simsek, 2013). For
the ethical dimension of the research, written permission was obtained from the relevant
institutions for the implementation of the research. In this context, permission was obtained
from Anadolu University Social and Human Sciences Scientific Research and Publication Ethics
Committee with the decision document dated 26/11/2024 and protocol number 813229.

3. Findings

In this section of the study, the findings obtained through the analysis of the data are
presented.

3.1. Students' Definitions of Values

One of the questions posed in the interviews with the participant students included in
the study was "What do you think value is? ', S1: "'goodness'’, S2: "'respect'’, S3: "'our important
feelings', S4: ''respect, love', S5: "'feelings that are valuable to us", S6: ''telling the truth even if
our parents are angry, that is, honesty'", S7: ‘behaving well”, S8: “things that are right’', S9:
“'good things that my teacher tells me’', S10: “things that adults say well done’'. Participants'
definitions of value are given in Table 3.

Table 10.

Definitons of Values

Participant Examples of Participant Answers

S1 | think value means goodness

S2 Value means respect, teacher

S3 Our important feelings can be values

S4 Respect and love can be values Respect and love are
values

S5 Feelings that are valuable to us

S6 Even if our parents are angry, telling the truth, that
is, honesty

S7 Good behavior

S8 Things that are right

S9 Something good that my teacher told me

S10 Things that adults say well done

As seen in Table 3, based on these answers, these young children have different ideas
about what a value is in their minds as a result of what they see, hear and experience from their
environment. In general, it has been determined that they have the idea that values are positive,
create important and valuable feelings for themselves, and are behaviors that should be done.

3.2. Students' Definitions of Values Education

Another question of the research was "What do you think values education is? Who
carries out values education?" participants S1 “It is teaching values, teachers do it.”", S2
“Teaching to be respectful, our mother, father and teacher do it.”", S3 “My teacher tells me
something important, my teacher tells me.”", S4 “Learning the right behaviors, our parents and
teachers teach us.”, S5 "Learning good things, my mother and teacher teach me. ", S6 "My
mother and father and my teacher teach me the right behaviors | should always do.”, S7 "My
teacher teaches me to be nice to everyone and to my friends, not to fight.”!, S8 ""To always tell
the truth, not to say bad words, my mother tells me and my teacher tells me at school. '/,S9
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""What my grandfather said, then my mother, then my father, our family teaches us.”,S10 “To
know what my teacher says well done, my teacher teaches me’'. Participants' definitions of
values education are given in Table 4.

Table 11.

Definitions of Values Education

Participant Examples of Participant Answers
S1 Teaching values
S2 Teaching to be respectful
S3 My teacher telling me something important
S4 Learning the right behaviors
S5 Learning what is good
S6 Telling me the right behaviors | should always do
S7 Being good to everyone and to my friends, not fighting
S8 Always telling the truth, not saying bad words
S9 What my grandfather, then my mother, then my father said
S10 Knowing what my teacher said well done

When Table 4 is examined, it is seen that while the participant students generally see
values education as positive behaviors that teachers explain and teach at school, they also think
of it as an education given at home, especially mother-centered. In line with this information, it
is also seen that the family at home and the teacher at school play an important role in values
education. Children identify their parents and teachers as role-models and act with the desire
to “be like them” or “be approved by the role-model”. It is of great importance that adults' words
and behaviors are consistent.

3.3. Children's Views on Cartoons

In response to the questions “What do you think about cartoons? Which cartoons do
you watch?” posed within the scope of the research, S1 “Cartoons teach children something,
they teach them to be good people, | watch Teen Titans Go!’', S2 “Teacher, cartoons help us to
have fun and have a good time, | watch Niloya.”', S3 ""'Sometimes we can learn something from
cartoons. | learned about historical artifacts from Istanbul Muhafizlari. | watch Istanbul
Muhafizlari, Kratt Kardesler.”, S4 '"Cartoons show good and bad ones, teacher. | watch Efsane
Maymunlar, | am happy when the ones who behave badly always lose.”, S5 “We learn good
things from them, | learn to help others. | always watch Rafadan Tayfa.”',S6 "They teach me to
be good. | like Rafadan Tayfa very much.”,S7 "l learn new things when | watch them. | like Elif’in
Disleri very much, teacher, | learn new things about food from it and | have fun.”,S8 "I learn
lessons, teacher, math. There is Piril, | watch it, there are always numbers.”,S9 "It teaches the
right things and the songs are very entertaining. | watch Kaplan Daniel’in Diinyasi.”, S10 “I
learned to take good care of the world, they are also children but they always save the world, |
watch MeteoHeroes.” Students' opinions on cartoons are given in Table 5.

Table 12.

Children's Views on Cartoons

Participant Examples of Participant Answers
S1 Cartoons teach children something, they teach them to be good
people.
S2 Teacher, cartoons are fun and they give us a good time.
S3 Sometimes we can learn something from cartoons. | learned about
historical artifacts from Istanbul Guards.
S4 Cartoons show good and bad people, teacher. | am happy when the

bad ones always lose.
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S5 We learn good things from them, | learn to help others.

S6 They teach me to be good

S7 | learn new things when | watch them. | like Elif's Dreams very much,
teacher, | learn new things about food from it and | have fun.

S8 | learn math, teacher. | watch Piril, there are always numbers.

S9 She teaches the right things and her songs are very entertaining.

S10 | learned to take care of the Earth, they are children too, but they

always save the Earth.

Based on the answers given in Table 5, students see cartoons as a means of both learning
something and having fun and a good time. The negative elements in the cartoons that children
watch also cause children to exhibit negative behaviors. Cartoons provide many positive
contributions when they are prepared with the right and good content. For this reason, the
behavior and speech of the heroes in the cartoon should overlap with the child's daily life. When
we look at the cartoons they watch, it is seen that each of them is prepared for different
purposes and made available to children. Thanks to this diversity, content compatible with each
subject and interest can be found and used in accordance with its purpose.

3.4. Opinions on the Role of Cartoons in Values Education

In response to the question ““What do you think the place of cartoons in values education
can be?”, S1 said “Thanks to the heroes in cartoons, we learn good behaviors and we are not
bored.”, S2 said "It makes us laugh and makes us learn good behaviors and how to behave. ",
S3 'l act like the heroes in the cartoon, | learn the truth. It's fun.”,S4 It teaches us to behave
well, | like cartoons.”’,S5 “Teacher, you teach us to behave well with cartoons, | never get
bored.”,S6 “It shows good people, teacher, | want to be a good person like them.”',S7 ' It tells
the right things well.” , S8 “I learn new things when | watch cartoons, | am happy.”", S9 “l learn
to behave nicely and my brother learns it too.”", S10 “' It teaches us to speak well, not to swear,
and not to fight. Students' opinions on the place of cartoons in values education are given in
Table 6.

Table 13.

Children's Views on the Place of Cartoons in Values Education

Participant Examples of Participant Answers

S1 Thanks to the heroes in cartoons, we learn good behavior and we don't
get bored.

S2 They make us laugh and make us learn good behavior and how to
behave.

S3 | behave like the heroes in the cartoon, | learn the truth, it's fun.

S4 It teaches us to behave well, | like cartoons.

S5 Teacher, you tell us how to behave well with cartoons, | never get
bored.

S6 It shows good people, teacher, | want to be a good person like them.

S7 It tells the right things well.

S8 When | watch cartoons, | learn new things, | am happy.

S9 | learn to behave nicely and my brother learns it too.

S10 My teacher teaches us to speak well, not to swear, not to fight.

According to the answers given in Table 6, children see cartoons as a means of learning
new information. When cartoons are prepared with the right and rich content, they provide easy
access to the child's world of thought and emotion. Once access to the child's world is provided,
the process of transferring values and making behaviors in the desired direction becomes both
easier and enjoyable learning takes place. Children learn through social learning and role-
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modeling; therefore, it is necessary to pay attention to the values taught through cartoon
characters.

3.5. Students' Views on the Implementation Process

In line with the research, the participant students were asked “What are your feelings
and thoughts about the “Degerler Takimi” cartoon you watched?”, S1 said "This cartoon teaches
positive behaviors. Being responsible, helping our loved ones, being respectful to our
environment.”, S2 “'It teaches behaviors such as help, love and truthfulness, teacher.”’, S3 "l liked
the Degerler Takimi very much. | learned a lot from it, it shows good things.”, S4 “It teaches good
things, | always watch them now.”, S5 | learned to behave nicely from them, teacher.”, S6 ‘It
teaches to be a good person, it tells good feelings.”, S7 “It told us the right things and it was very
nice, let's watch it again, teacher.” S8 “Teacher, | learned to be fair and respectful and not to
forget my work, can | watch it at home, teacher?”, S9 “It taught me to behave well, teacher, let
my brother watch it too, let him learn good things, teacher.”, S10 ““Teacher, | learned to be
patient and to help everyone like those children.”" Students' views on the implementation
process are shown in Table 7.

Table 14.

Students' Views on the Implementation Process

Participant Examples of Participant Answers

S1 This cartoon teaches positive behavior. Being responsible, helping our
loved ones, respecting our environment.

S2 It teaches behaviors such as help, love and truthfulness.

S3 | like the Degerler Takimi very much, | learned a lot from it, it shows
good things.

S4 It teaches good things, | always watch them now.

S5 | learned good behavior from them, teacher.

S6 It teaches us to be good people, it shows good emotions.

S7 He told us the right things and it was very good, let's watch it again,
teacher.

S8 Teacher, | learned to be fair and respectful and not to forget my work,
can | watch it at home, teacher?

S9 It taught me to behave well, teacher, let my brother watch it and learn
good things, teacher.

S10 Teacher, | learned to be patient and to help everyone like those
children.

When Table 7 is examined, it is determined that the children developed a positive
perspective towards the Degerler Takimi cartoon, which they had never watched before and
watched for the first time within the scope of the research. It is noticed that they gained
awareness about the values in the content of the cartoon and had a pleasant learning
experience. It is seen that they liked this cartoon, which was prepared in accordance with their
own world and had a clean content, they were able to understand and interpret the messages
that were tried to be given with this cartoon and they were able to recommend it to younger
children like themselves.

To the question “Which values were mentioned in the cartoon?”, S1 answered
“Honesty, love, respect, justice, responsibility.”, S2 answered “Benevolence, love, respect,
honesty.”, S3 answered “Patience, love, respect, self-control, justice, honesty, responsibility.”,
S4 answered “Love, respect, honesty, patience, benevolence.”, S5 answered "Responsibility,
self-control, love, respect, justice, patience. ', S6 "'Respect, love, being helpful, being honest,
being patient.”, S7 “Being fair, being honest, love, respect, responsibility.”!, S8 Being patient,
love, respect, responsibility, justice, self-control.”, S9 “Self-control, love, being respectful,



1243

honesty, being patient.”, S10 “Love, patience, respect, being honest, being fair, being helpful.”
When the opinions were analyzed, it was seen that the students frequently mentioned the
values of love, respect and honesty, while they mentioned values such as self-control and justice
less frequently. Children make sense of what they watch by establishing a relationship between
the cartoons they watch and their daily lives. When we look at the answers given by children,
love and respect values are mentioned the most, while self-control value is mentioned the least.
While children constantly hear and see the values of love and respect in social life, they are not
exposed to the value of self-control. Children who are regularly motivated by extrinsic factors
(reward, punishment...) develop sensitivity to extrinsic factors and experience conditioning,
while internal control, i.e. self-control, cannot develop. For this reason, it is necessary to provide
children with intrinsic motivation instead of constantly using factors that will provide extrinsic
motivation. It is observed that children who responded to the value of responsibility are aware
of their responsibilities in their daily lives and behave accordingly. While the values included in
children's lives gain more meaning, the behavioral changes brought about by these values
become permanent.

3.5. Students' Opinions on the Contribution of the Cartoon Used in the Implementation
Process to Values Education

The participant students were asked the question “What kind of an effect did this
cartoon have on you?” within the scope of the research. The participants answered this question
as follows: S1 “'I stopped fighting with my friends, | learned to keep the environment clean.”, S2
“I learned that helping others makes others happy, so | always help them.”’, S3 ‘I learned to be
responsible, teacher, we even made a responsibility corner in my room.”", S4 “Teacher, | became
more patient while doing my homework.”, S5 "Teacher, everyone at home does their own
duties, and | became helpful. '/,S6 "'l learned to be a good child, teacher, | picked up the garbage
on the floor, and then | turned off the water in the toilet because it was running for free.”,S7
“Teacher, | learned to be patient, | didn't push anyone on the stairs today, | waited.”',S8 "l am
fair when | play games with my friends, teacher, being fair is a good thing. '/, S9 "'Teacher, | never
hit anyone anymore, | play well, teacher, | always tell the truth.”, S10 I learned that it is good
to help, to be patient and to tell the truth, teacher.”

When the opinions were examined, it was determined that the participant students
were influenced by the heroes in the Degerler Takimi cartoon, which they had never watched
before and watched for the first time within the scope of the research, and that they imitated
their behaviors by taking these heroes as role-models. Children who took the cartoon characters
as role models started to behave and think like them. Children who encountered the value of
responsibility for the first time in this cartoon gained a perspective on what responsibility is and
how responsible individuals behave and tried to put this into practice in their own lives. Realizing
that honesty is an important value, they started to make it a behavior to tell the truth and act
honestly, regardless of the consequences. The impatient behaviors of children in this age group,
the inability to wait for their turn, the behavior of wanting everything to happen right away,
changed with the effect of learning patience and knowing that everything achieved as a result
of patience will be better and started to change in a positive direction. Finally, students'
suggestions regarding the implementation process were received. These opinions are given in
Table 8.
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Table 8.

Students' Suggestions Regarding the Implementation Process

Participant Examples of Participant Answers
S1 Let's have more episodes of the Degerler Takimi.
S2 Let's always watch cartoons like this that talk about goodness and good
things.
S3 Teacher, let's have more of these cartoons.
S4 | like the heroes here very much and | want more of them.
S5 Let them make more of this cartoon, teacher.
S6 Teacher, there should be other episodes that tell good things.
S7 This is too little, teacher, let there be more.
S8 | like it very much too, let's watch it more, teacher.
S9 Let's have more of these things that tell us good things, teacher, okay?
S10 These were very good, but let's make them longer, teacher, so they

don't end too soon.

When Table 8 is examined, it is seen that the students expressed that they liked the
Degerler Takimi very much, that they would like to have more episodes, that the episodes should
be longer, and that there should be more cartoons with content like this cartoon. During the
implementation period, it was determined that children identified themselves with cartoon
heroes and started to behave, speak and think like them. This situation enabled the
concretization of these values, most of which are abstract, through heroes.

4. Discussion, Conclusion and Recommendations

The aim of this study, which was conducted in accordance with the qualitative research
method, is to determine the contribution of cartoons to values education. In line with this
purpose, five boys and five girls who had never watched the Degerler Takimi cartoon before, a
total of 10 first grade students were made to watch this cartoon in the determined application
process and the opinions of the students were taken. Some basic conclusions were reached
based on the findings obtained as a result of the research. The results of the research show that
cartoons have a very important effect on children's thoughts, feelings, perspectives and
behaviors. Cartoons prepared with positive content including values and suitable for children's
age group increase positive thoughts and behaviors in children. In support of this result, some
studies in the literature emphasize that the use of cartoons and short animated films allows
children to witness social problems as well as value development (Brown & Lindvall, 2019;
Oregui, et al., 2019). When teaching values to children in this age group, the active use of
cartoons rather than a method such as indoctrination, in which the student is passive and the
teacher is active, can yield positive results. In support of this result, Orug et al. (2011) stated that
cartoons provide gains such as supporting children's creativity and developing imagination,
gaining experience, encountering rich stimuli through sound and image, and creating behavior
patterns through modeling.

According to another result of the study, children have an idea about the values they
see, hear and experience in their daily lives. Children should be given more opportunities to
recognize and experience many social, national and universal values. It is thought that the more
values children meet and learn correctly, the more positive their positive behaviors will increase.
Similarly, Abdullah (2023) conducted a study on values education through cartoons with
Malaysian children and concluded that children recognized new values and categorized these
values as good or bad. One of the elements underlying the constructivist education approach is
experience. Immersing children in new experiences has a great positive effect on their learning
(Sdral, 2024). Therefore, cartoons can also be seen as a process of gaining experience for
children.



1245

Another result of the research is that the eight values in the Degerler Takimi cartoon are
among the ten root values determined by the Ministry of National Education, and while some
of these root values can be defined and exemplified by children, it was determined that they
heard some values for the first time. While the values of love and respect, which have an
important place in our society, are familiar values for all children, the value of self-control is
among the values that most children heard for the first time in this cartoon. In order for children
to make sense of values, they need to encounter concrete examples in their daily lives. In the
short episodes in the Degerler Takimi cartoon, there are event patterns designed to be suitable
for children's daily lives and characters that children can easily encounter in their environment.
In this way, the child can easily make connections, make sense of the values conveyed and
incorporate them into his/her own life. Similarly, in the study conducted by Kadan and Aral
(2017), cartoons frequently watched by preschool and primary school children were determined
and the inclusion rates of universal values were examined. As a result of the study, it was
concluded that the most common values in cartoons were “respect, cooperation, friendship”.
The results of this study overlap with the results obtained. In another study conducted by Yaman
et al. (2015), the values of truthfulness, friendship, respect, morality and social rules,
benevolence, patience, leadership and responsibility were among the values prioritized in the
Dede Korkut cartoon. In the study conducted by Karakus (2015), it was concluded that the values
of “love, sensitivity, kindness, tolerance” were frequently included in the cartoon named Niloya.
Sevim (2013) examined six domestic and foreign cartoons in his study and as a result, it was
determined that the most frequently included and emphasized value in cartoons was the value
of “benevolence”. As seen in the studies, similar values are frequently emphasized in cartoons.
The fact that values such as self-control remain a little more in the background is among the
common results reached in many studies. While there may be many reasons for this, cultural
factors may help to explain this situation. Especially in societies like Turkey where overprotective
family attitudes are high, self-control elements may be expected to be in the background (Yalgin
& Tantekin Erden, 2018).

Another result of the study is that children learn through role-modeling. By imitating the
thoughts and behaviors of the heroes in the Degerler Takimi cartoon they watch, they create
similar behavior and thought patterns adorned with positive values. Similarly, Yorulmaz (2013)
states in his study that children imitate the behaviors of cartoon heroes in accordance with the
Social Learning theory and shape their own behaviors and characters according to them. In
another study, when asked why children model cartoon characters, they expressed the
characters' behaviors of being cute and funny, doing good, helping and protecting the homeland
(Kaymak & Ogretir Ozgelik, 2020).

According to the general results of the study, cartoons play a very important role in
values education. In order to keep values alive and transfer them from generation to generation,
it is necessary to instill this awareness in children at an early age. The most effective and easiest
way to do this is to use materials that attract children's attention such as cartoons in values
education. However, at this point, one should be very careful in choosing cartoons. Cartoons
that include social, national and universal values to a great extent, that are free from negative
behaviors and thought structures, that will not damage children's individual and social identity
structures, that are free from slang or bad word groups, and that are prepared in accordance
with their purpose should be preferred. In line with this result, Yener et al. (2021) stated that
children can encounter positive behaviors such as respect, love, tolerance, solidarity, solidarity,
honesty, justice, as well as negative behaviors such as violence, aggression and evil in cartoons
prepared for them. In another study, Yagl (2013) concluded that well-prepared cartoons help
children socialize and acquire positive behaviors, while cartoons with negative elements can
negatively affect children's intellectual and emotional structure and cause them to exhibit
negative behaviors. these results emphasize the selective mission of teachers in the use of
cartoons as an educational material.
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Based on the results of the study, it is possible to make some suggestions for values
education implementation processes, the use of cartoons and possible scientific studies on this
subject. These suggestions are as follows:

e |tis recommended to use cartoons while providing values education to primary school
children.

e |t is recommended that the cartoons to be selected should cover social, national and
universal values.

e Care should be taken to ensure that the values in the selected cartoons do not remain
in the dimension of verbal expression, but are also reflected in the behavior of the
heroes.

e Children should be offered experiences that will provide them with the opportunity to
recognize and experience more values.

e Cartoons that deal with values both directly and indirectly, such as the Degerler Takimi
cartoon, should be prepared.

e |t is recommended to include the observation dimension in the studies in which
cartoons are used or to conduct studies in which the permanence of the behaviors that
start to develop thanks to cartoons can be monitored.
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