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Bu aragtirmanin amacy, Levin vd. (2025) tarafindan gelistirilen Insana Yakigir Egitim Olgegi-
Lise Formu’'nun Tiirkge versiyonuna iligkin gecerlik ve giivenirlik ¢alismalarini yapmaktir.
Insana yakisir egitim, bireylerin temel egitim ihtiyaglarini karsilayan, giivenli, esitlik¢i ve
destekleyici bir 6grenme ortami sunan egitim bigimi olarak tamimlanmaktadir. Calisma
kapsaminda yaslar1 13 ilel8 arasinda degisen iki ayr1 calisma grubundan toplam 1221 lise
dgrencisinden veri toplanmstir. {lk calisma grubu (N = 811) ile Slgegin faktor yapisim test
etmek amaciyla Dogrulayict Faktor Analizi (DFA) gerceklestirilmistir. Analiz sonuglari,
Olgegin orijinalinde oldugu gibi 18 madde ve alt1 faktdrden olustugunu dogrulamistir.
Ayrica, cinsiyet degiskenine gore dl¢me degismezIligi analizi yapilmis olup, kiz ve erkek
dgrenciler arasinda anlaml bir fark olmadig1 goriilmiistiir. Tkinci calisma grubu (N =410) ile
ol¢iit bagmtili gecerlik kapsaminda, Slgegin beklenildigi gibi lise 6grencilerinin okulu
anlamli goérme diizeyiyle pozitif, zorbalik magduriyetiyle negatif yénde anlamli iliskiler
gosterdigi bulunmustur. Olgegin Cronbach alfa i¢ tutarlihk katsayilari tiim alt boyutlar igin
.70'in {izerinde hesaplanarak yiiksek i¢ tutarliik gostermistir. Bulgular bir arada
degerlendirildiginde, insana Yakigir Egitim Olgegi-Lise Formu'nun Tiirk lise 6grencileri igin
gegerli ve giivenilir bir 8lgme araci oldugu ve lise diizeyinde insana yakisir egitim ile ilgili

uygulamalarda ve arastirmalarda kullanilabilecek nitelikte oldugu anlasilmaktadir.

1. Giris

Ik olarak ILO (1999) tarafindan kriterleri ortaya konan
insana yakisir is (decent work) kavrami, bireylerin temel
insani ihtiyaglarim1 karsilamasina olanak tamiyan bir is
bicimini ifade etmektedir. Insana yakisir is kavrami Duffy
vd. (2016) tarafindan gelistirilen Calisma Psikolojisi
Kurami'nin (Psychology of Working Theory) temel
unsurlarindan biri olarak ortaya konmustur. Calisma
Psikolojisi Kurami'nda insana yakigir isin yordayicilar1 ve
sonuglart ara degiskenli bir model ile agiklanmaya
¢alisilmistir. Kuramin tanitildig: makale (Duffy vd., 2016)
ve hemen ardindan kuramin temel kavramlarini 6lgmeye
yonelik makalelerin (Autin vd., 2019; Duffy vd., 2017;
Duffy vd., 2019) yaymlanmas ile farkl kiiltiirlerde dahil
olmak (Buyukgoze-Kavas ve Autin, 2019; Kim vd., 2025)
lizere ylizlerce c¢alisma, insana yakisir ise erisimin
yordayicilarint  ve sonuglarini incelemis; genellikle
ekonomik kisitliliklar ve Gtekilestirilmenin insana yakigir
ise erisimi nasil 6ngdrdiigiinii ve bunun bireylerin is
ihtiyaglar1 doyumu ile iyi oluslar1 {izerindeki rollerini
arastirmaya odaklanmustir.

Ozellikle son birkag yildir Calisma Psikolojisi Kurami'nin
egitim  deneyimlerini de  kapsayacak  sekilde
genisletilmesine yonelik ¢agrilar ve bu kapsamda kuramsal
model Onerilerine odaklanan makaleler yayimlanmaya
baslanmistir (Duffy vd., 2022; Kenny vd., 2024). Egitim
siirecinde edinilen deneyimlerin sadece okullarla smirh
kalmayip is diinyasina da yansidig gerceginden hareketle,
Duffy vd. (2022) “insana yakisir egitim” (decent education)
kavramini literatiire kazandirmis ve Calisma Psikolojisi
Kurami'na (Duffy vd., 2016) dayali olarak insana yakisir
egitimin, insana yakisir is iizerindeki roliinii agiklamaya
yonelik ampirik bir model Onerisinde bulunmustur.
Calisma Psikolojisi Kurami (Duffy vd., 2016), bireylerin is
diinyasma erisimini belirleyen yapisal faktorleri, psikolojik
siiregleri ve sonuglar1 ele alan bir kuramdir. Bu kurama
gore, ekonomik kisithiliklar ve Gtekilestirilme gibi yapisal
engeller, bireylerin calisma hayatina nasil katildigim biiyiik
ol¢lide belirlemektedir (Biiylikgoze-Kavas, 2022). Ancak,
bu faktorlerin yam sira, Duffy vd. (2022) 6nerdigi model
kapsaminda bireylerin egitim siirecleri de 6nemli bir
belirleyici olarak 6ne ¢tkmakta ve insana yakisir egitimin
bireyin is hayatina erisimi {tizerindeki kritik rolii
vurgulanmaktadir.
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Insana yakisir egitim, mitkemmel veya ayricalikli bir egitim
anlamina gelmemekte; aksine, bunun tiim lise 6grencileri
igin erisilebilir minimum kriterler ve temel bir beklenti
olarak goriilmesi gereken bir egitim bigimi oldugu
belirtilmistir (Duffy vd. 2022). Insana yakisir egitim
bireylerin lise diizeyindeki algilanan egitim deneyimi
olarak kavramsallagtirilmis ve alti boyut {izerinden
tanimlanmistir. Bunlar:

(1) fiziksel giivenlik; bir &grencinin potansiyel fiziksel
zararlardan (6rnegin, fiziksel siddet) korunacagina dair
gliven duydugu bir ortamu,

(2) psikolojik giivenlik; bir 6grencinin 6grenme ortaminin
psikolojik olarak giivenli oldugunu hissettigi durumdur;
yani, bir Ogrencinin psikolojik zararlardan (6rnegin,
zorbalik, asagilama ve taciz) korunacagina dair giiven
duydugu bir ortam,

(3) adil ortam; bir 6grencinin ge¢misi veya kimlikleri ne
olursa olsun,
tarafindan esit sekilde muamele gordiigiinii ve kaynaklara,
herhangi bir destege ve kaliteli dgretime esit erisim

akranlari, Ogretmenleri ve idarecileri

(4) sosyal aidiyet, bir Ogrencinin sosyal olarak bagh
hissettigi, diger insanlarla giiven iliskisi kurdugu ve
okuldaki sosyal etkinliklere katildig1 bir ortama,

(5) nitelikli 6gretim; bir Ogrencinin aldig1r derslerdeki
Ogretimin nitelikli ve kaliteli oldugunu algiladig:
durumdur. Ozellikle, bir 6grencinin gretmenlerini onun
O0grenme siireclerine katki saglayici olarak deneyimleyip
bunu olumlu akademik sonuglarla iliskilendirdigi durumu,

(6) lise sonrasi yeterli egitsel/mesleki programlar; bir
Ogrencinin lisesinin mezuniyet sonrasi egitim ve/veya
mesleki planlarina yonelik uygun hazirhik faaliyetleri
sundugunu hissettigi durumu ifade etmektedir.

Duffy vd. (2022) insana
kavramsallagtirdiktan
Modeli'ni de gelistirmislerdir. Bu model kisaca, bireylerin

lise diizeyindeki egitim deneyimlerinin, uzun vadede

yakisir egitimi

sonra Insana Yakisir Egitim

insana yakisir is bulma durumlarini nasil etkiledigini
anlamaya yonelik bir ¢er¢ceve sunmaktadir. Model, Calisma
Psikolojisi Kurami'na dayali olarak onerilmis ve insana
yakisir egitimi, insana yakigir isin 6nemli bir yordayicisi
olarak konumlandirmustir. Bu cercevede, Insana Yakisir
Egitim Modeli, Calisma Psikolojisi Kurami'nda eksik kalan
Onemli bir bileseni tamamlamak igin gelistirilmistir. Ciinkii
Calisma Psikolojisi Kurami'na dayali 6nceki model testi
¢alismalary, bireylerin is hayatina nasil hazirlandiklarini ve
etkili olan faktorleri analiz ederken, onlarin egitim
siireclerini ele almamisti. Ancak, egitim deneyimleri
dogrudan bireyin is hayatindaki firsatlar1 da sekillendirdigi
icin, bu eksikligi gidermek amaciyla “insana yakisir
egitim” kavrami Onerilmistir. Model,
egitimin, insana yakisir ise erisimde bir araci rolil
oynadigini one siirmektedir. Ekonomik ve sosyal faktorler
nedeniyle insana yakigir egitime erisimi olmayan bireyler,

insana yakigir

ilerleyen yillarda daha diisiik kaliteli islerde g¢alismak
durumunda kalabilirler. Ote yandan, insana yakisir egitim
deneyimi yasayan bireyler, is piyasasinda daha iyi
firsatlara sahip olur. Ekonomik ve sosyal avantajlara sahip
bireyler, insana yakisir egitime daha fazla erisim saglar.
Insana yakigir egitim alan bireyler, daha iyi akademik ve
mesleki yeterlilikler gelistirir. Bu yeterlilikler, bireylerin is
piyasasinda daha giiclii olmasini saglar. Daha iyi egitim ve
beceriye sahip bireyler, insana yakisir islerde calisma
sansina sahip olur. Dolayisiyla, insana yakisir egitim,
bireylerin is hayatina daha iyi hazirlanmasini saglayan bir
koprii gorevi gormektedir.

Bugiine kadar birgok arastirma insana yakisir egitimin
boyutlarint birbirinden bagimsiz ve farkli yontemlerle
incelemis ve her birinin olumlu sonuglarla iligkisini ortaya
koymustur (Akiba, 2010; Balcazar vd., 2018; Bastepe, 2019;
Kunter vd., 2013). Ancak, Levin vd. (2025) belirttigi gibi bu
alt1 bileseni bir arada kapsamli bir sekilde degerlendiren
herhangi bir 6lgme araci ve arastirma bulunmamaktadir.
Bu boslugu gidermek amaciyla, Levin vd. (2025) tarafindan
“Insana Yakisir Egitim Olgegi” gelistirilmistir. Olgegin
gecgerlik ve giivenirlik calismalari Amerikali ve Isvicreli
ogrencilerden toplanan verilerle gerceklestirildiginden,
Ingilizce ve Fransizca versiyonlar: birlikte gelistirilmistir.
Ayrica, Insana Yakisir Egitim Olgegi lise 6grencileri ve
iiniversite 6grencileri (RETRO versiyonu) olmak {izere iki
farkli versiyon halinde olusturulmustur.
ogrencilerine yonelik RETRO versiyonun Tiirkce gegerlik
ve gilivenirlik ¢alismalar: yiiriitiilmiis oldugundan (Kim,
Buyukgoze-Kavas vd., degerlendirmede), bu calismanin
amaci, Insana Yakisir Egitim Olgegi'nin lise 6grencileri igin
Tiirkge gecerlik ve giivenirlik calismalarmi yaparak olgegi
ulusal

Universite

alanyazina ve arastirmacilarmn  kullanimina

kazandirmaktir.
2. Yontem
2.1. Desen

Nicel arastirma yaklasimina dayali olarak iligkisel desen
kullanilarak tasarlanan bu ¢alismada gegerlik ve giivenirlik
islemleri gergeklestirilmistir. fliskisel tarama deseninde iki
veya daha fazla degisken arasindaki iligkiler
incelenmektedir (Fraenkel vd. 2012). Bu dogrultuda
gecerlik calismalar1 kapsaminda yapi gegerligi ve oOlgiit
bagntilhi  gegerlik yapilmistir.
¢alismalar1 kapsaminda ise Cronbach alfa i¢ giivenirlik
katsayist incelenmistir. Calismanin verileri kesitsel olarak
toplanmuistr.

islemleri Giivenirlik

2.2. Calisma Gruplar

Arastirma kapsaminda yaglar1 13 ile 18 araliginda degisen
lise  Ogrencilerinden  iki ayr1  calisma  grubu
olusturulmustur. calisma grubu 811 lise
Ogrencisinden olusmaktadir. Bu gruptaki 6grencilerin yas
ortalamast 15.29 (SS = 1.14) olup, %47.7’si kiz, %51.9'u
erkektir, %0.4'ti ise cinsiyetini belirtmemistir. Grubun
%32.1'i Anadolu Lisesi, %26.5'1 Fen Lisesi, %26.3'uni

Birinci
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Mesleki ve Teknik Anadolu Lisesi, %7.9'u Anadolu Imam
Hatip Lisesi ve %6.9u Spor Lisesi ogrencilerinden
olusmaktadir. Olciit gegcerliligini test etmek igin veri

olusmaktadir. Ogrencilerin %511 kiz, %49'u erkek olup
grubun yas ortalamasi 15.25'tir (SS = 1.08). Calisma
gruplarinda yer alan katiimcilara ait demografik bilgiler

toplanan ikinci grup ise 410 lise Ogrencisinden Tablo 1'de 6zetlenmektedir.
Tablo 1.
Katilimcilara iliskin demografik bilgiler
1. Calisma Grubu 2. Calisma Grubu
N=811 N =410
Faktor Degisken f % f %
Cinsiyet Kiz 387 47.7 209 51.0
Erkek 421 51.9 201 49.0
Belirtmeyen 3 40 0 0
Yas Min.-maks. 13-18 13-18
Ort.-ss 15.29 +1.14 15.35+1.08
Okul Turi Anadolu Lisesi 260 32.1 127 31.0
Fen Lisesi 215 26.5 112 27.3
Mesleki ve Teknik Anadolu Lisesi 213 26.3 117 28.5
Anadolu Imam Hatip Lisesi 64 7.9 18 44
Spor Lisesi 56 6.9 36 8.8
Belirtmeyen 3 40 0 0
Smnuf Diizeyi 9 267 329 116 28.3
10 209 25.8 117 28.5
11 193 23.8 103 25.1
12 133 16.4 68 16.6
Belirtmeyen 9 1.1 6 1.1
Anne Egitim Diizeyi Tlkokul 195 24.0 113 27.6
Ortaokul 205 25.3 108 26.3
Lise 264 32.6 112 27.3
Universite 119 14.7 60 14.6
Yiiksek Lisans/Doktora 24 3.0 15 3.7
Belirtmeyen 4 .50 2 .50
Baba Egitim Diizeyi flkokul 133 16.4 56 13.7
Ortaokul 183 22.6 94 229
Lise 324 40.0 170 415
Universite 138 17.0 72 17.6
Yiiksek Lisans/Doktora 30 3.7 16 39
Belirtmeyen 3 40 2 50
Universite Plaru Evet 731 90.1 379 92.4
Hayir 63 7.8 26 6.3
Belirtmeyen 17 2.1 5 1.2

Not. Yiizdelerde virgiilden sonraki yuvarlamalardan dolay: toplam 100’den biiyiik ¢ikabilmektedir.

2.3. Islem

Aragtirma verileri yiiz ylize goniillii bireylerden
toplanmistir ve formun basinda katilimcilara bilgilendirme
yapilarak onamlar1 alinmistir. Analizlere gegmeden 6nce
Olgek formlari incelenmis, dlgme araglarini eksik ve hatali
dolduran katilimcilarin dlgekleri gruplardan gikarilmuistir.
Bu dogrultuda, birinci grup i¢in 863 ve ikinci grup igin 423
lise 6grencisinden veri toplanmuis; 52 kisi ilk gruptan, 13 kisi
ise ikinci gruptan ¢ikarilmaistir.

2.4. Veri Toplama Araglar
2.4.1. Insana Yakigir Egitim Olgegi-Lise Formu

Levin vd. (2025) tarafindan lise oOgrencilerinin iginde
bulunduklar1 egitim &gretim siireclerini ve ortamlarini
degerlendirmeleri amaciyla gelistirilmistir. Olgek toplam
18 maddeden ve her biri {i¢ maddeden olusan alt1 boyuttan
olusmaktadir. Olgekte yer alan maddeler 1 (Kesinlikle
katilmiyorum) ile 7 (Kesinlikle katiliyorum) arasinda degisen
7'li derecelendirme sistemine gore puanlanmaktadir.
Olgegin gelistirilme siirecinde 46 maddeden olusan bir
madde havuzu olusturulmus ve ilk olarak bir grup Isvigreli

640
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lise 6grencisinden (N = 300) toplanan veriler ile agcimlayici
faktor analizi yapilmigtir. AFA sonucunda 46 maddelik
havuz 18 maddeye indirilmis ve yeni bir grup Isvigre (N =
145) ve Amerikali (N = 284) lise 6grencilerinden toplanan
verilerle tizerinde yapilan her iki dogrulayici faktor analizi
(DFA) sonucunda 18 maddeden olusan 6 faktorlii yap:
dogrulanmistir. Olcegin i¢ tutarlilik katsayilar fiziksel
glvenlik boyutu igin .92, psikolojik giivenlik boyutu icin
.90, adil ortam boyutu icin .88, sosyal aidiyet boyutu icin
.79, nitelikli 6gretim boyutu i¢in .88 ve lise sonras: yeterli
egitsel/mesleki programlar boyutu igin .84 olarak rapor
edilmistir (Levin vd., 2025).

2.4.2. Lise Ogrencilerinin Géziinden Okulun Anlami
Olgegi

Toraman ve Korkmaz (2023) tarafindan lise 6grencilerinin
okulu anlamh
gelistirilmistir. Olcek, kiiltiirlenme ve toplumsallastirma
aract olarak okul (KTAOO), gereksiz kurum olarak okul
(GKO) ve meslek edinme kaynag1 olarak okul (MEKO)
olmak tizere {i¢ alt boyut 16 maddeden olusmaktadir.
Maddeler, 1 (Kesinlikle Katilmiyorum) ile 5 (Kesinlikle
Katiliyorum) arasinda degisen 571i derecelendirmeye
sahiptir. Olgegin ikinci boyutu (GKO) ters olarak
puanlanmakta, 6lgekten toplam puan ve alt boyut puanlar:
elde edilebilmektedir. Olcekten alinan toplam puanin
artmas1 okulu anlamli olarak gorme diizeyinin arttigmi
gostermektedir. Olgegin Cronbach alfa i¢ tutarlilik katsay1st
6l¢egin tiimii icin .93, KTAOO, GKO ve MEKO alt boyutlar1
icin ise sirasiyla .92, .87, .74 olarak raporlanmistir. Bu
calismada da tiim oOlgek ig¢in Cronbach alfa i¢ tutarlilik
katsayis1 .90, KTAOO, GKO ve MEKO alt boyutlari igin ise
sirastyla .91, .86 ve .67 olarak hesaplanmustir. Olgegin yap1
gecerligine iliskin bulgular incelendiginde, gelistirilme
calismasinda gergeklestirilen DFA sonucunda uyum
indekslerinin TLI = .95, CFI = .96, RMSEA = .06, SRMR = .04
olarak raporlandig1 goriilmektedir. Bu ¢alismada da olgiit
gecerligi
grubunda gergeklestirilen DFA sonucunda, 6lgegin yap1
gegerliliginin saglandig1 belirlenmistir (x%/sd = 4.05, p <
.001, TLI=.93, CFI=.95, RMSEA = .08, SRMR = .04).

gorme diizeylerini 6l¢gmek amaciyla

analizlerinin yuriitiildiigii  ikinci  6rneklem

2.4.3. Cocuk- Ergen Zorbalik Olgegi—9 Kisa Form

Cocuk ve ergenlerin zorbalik magduriyetlerini 6lgmek
amaciyla Vessey vd. (2019) tarafindan gelistirilen 6lgegin
uyarlama c¢alismalar1 Kirica ve Eksi (2022) tarafindan
gergeklestirilmistir. Olgek, dokuz madde ve tek boyuttan
olusmaktadir. Maddeler 1 (Kesinlikle Katilmiyorum) ile 4
(Kesinlikle Katilyorum) degisen  4'li
derecelendirmeye sahiptir. Olgekte ters puanlanan madde
yer almamakta ve olgekten toplam puan alinmaktadir.
Olgekten alinan puanlarin artmasi zorbalik magduriyet
diizeyinin arttigini isaret etmektedir. C)lgegin Cronbach
alfa i¢ tutarlihk katsayist .88 olarak hesaplanmistir. Bu
¢alismada da dlgegin Cronbach alfa i¢ tutarhilik katsayis1 .89
olarak tespit edilmistir. Olgegin yap1 gegerligine iliskin

arasinda

bulgular incelendiginde ise 6lgegin uyarlama ¢alismasinda
gerceklestirilen DFA  sonucunda uyum  indeksi
degerlerinin x?/df=3.94, p <.001, RMSEA = .08, SRMR = .04,
CFI = .94, TLI = .92 ve GFI = .93 olarak raporlandig:
goriilmiistiir. Bu calismada da Olglit gegerligi
calismalarmin yiiritiildigii ikinci 6rneklem grup iizerinde
gerceklestirilen DFA sonucunda 6lgegin yap1 gegerliliginin
saglandig tespit edilmistir (x?/sd = 4.05, p <.001 TLI = .93,
CFI =.95, RMSEA = .08, SRMR = .04).

2.5. Veri Analizi

Aragtirmanin  verileri SPSS 27.0 ve Mplus 8.3 paket
programlari ile analiz edilmistir. Bu dogrultuda tanimlayici
istatistikler, korelasyon analizleri, normallik testleri ve
glivenirlik analizleri SPSS 27.0 ile, DFA ise Mplus 8.3 paket
programi ile yapilmustir. Ilk olarak degiskenlerin
normalligini test etmek amaciyla basiklik ve carpiklik
degerleri incelenmistir. Basiklik ve ¢arpiklik degerlerinin -
2 ile +2 araliginda oldugu, dolayisiyla degiskenlerin normal
dagilima sahip oldugu (George ve Mallery, 2020) tespit
edilmistir. DFA’da modelin veri ile uyumunu test etmek
i¢in kullamilan uyum indekslerine ait sinirlar su sekildedir:
Xx?/sd <3, TLI> .90, CFI > .90, RMSEA <.08, SRMR <.08 (Hu
ve Bentler, 1999; Schermelleh-Engel vd., 2003; Schumacker

ve Lomax, 2016).
3. Bulgular
3.1. Gegerlik Calismalar

Gegerlik ¢alismalari kapsaminda ilk olarak yap1 gegerligi ve
sonrasinda Olctit bagmtili gegerlik islemleri
gerceklestirilmistir. Yap1 gecgerligi kapsaminda DFA
yapilmis ve dlgiit bagintili gegerlik kapsaminda Insana
Yakigir Egitim Olgegi-Lise Formu ile Cocuk ve Ergen
Zorbalik Glgegi-9 (Kiriaa ve Eksi, 2022) ve Lise

Ogrencilerinin ~ Goziinden Okulun  Anlami  Olgegi
(Toraman ve Korkmaz, 2023) arasindaki iligkiler
incelenmigtir.

3.1.1. Insana Yakigir Egitim Olgegi-Lise Formu'nun
yap1 gegerligine iliskin bulgular

Orijinal 6lgegin faktdr yapisini test etmek amaciyla iig ayr1
DFA gergeklestirilmistir. Olcek gelistirme c¢alismasinda
(Levin vd., 2025) oldugu gibi bu ¢alismada da en iyi uyum
iyiligi indekslerine korelasyonel modelin sahip oldugu
goriilmiistiir (Tablo 2). Bu modele gore Oolgegin 18
maddeden olusan alt1 faktorlii yapist Tirkiye'deki lise
ogrencileri i¢in de dogrulanmistir. Maddelere ait tiim
faktor yiiklerinin .001 diizeyinde anlamli oldugu ve
standardize regresyon katsayilarmin .64 ile .87 arasinda
degistigi tespit edilmistir (Sekil 1). Bununla birlikte, daha
biiyiik ve karmasik modeller i¢inde tek bir Ortitk yapi
olarak insana incelemek isteyen
arastirmacilar, hiyerarsik ve bifaktdr modeller de iyi uyum
gosterdigi igin arastirma sorularina bagh olarak uygun
sekilde kullanabilirler.

yakigir  egitimi
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Tablo 2.

Uyum iyiligi indeksleri
Model X2 sd X%/sd TLI CFI RMSEA SRMR
Korelasyonel model 346.55 120 2.88 .95 .96 .04 .03
Hiyerarsik model 449.39 129 3.48 .93 .94 .05 .05
Bifaktor model 372.37 117 3.18 94 .95 .05 .04

Not. F1: Fiziksel giivenlik, F2: Psikolojik giivenlik, F3: Adil ortam, F4:
Sosyal aidiyet, F5: Nitelikli 6gretim, F6: Lise sonrasi yeterli egitsel/mesleki

3.1.1.1 Cinsiyete gore Olcmenin degismezligi

Dogrulayic faktor analizleri sonucu korelasyonel modelin
en iyi uyumu gosterdigi dikkate alinarak cinsiyete gore
degismezligine bu bakilmistir.
Ol¢menin degismezligi analizleri Yapisal (configural),
metrik ve scalar olmak iizere ii¢ diizeyde incelenmistir.

Olgmenin modelde

Modeller arasindaki farkin anlamli olup olmadiginin

belirlenmesinde ACFI < .010, ARMSEA < .015 degerleri
dikkate alinmistir (Chen, 2007; Cheung ve Rensvold, 2002).
Her tii¢ diizeyde de yapilan o&lgmenin degismezligi
analizleri incelendigi hepsinin uyum iyiligi indekslerinin
iyi diizeyde oldugu ve cinsiyet agisindan modeller arasinda
fark olmadigi ve boylece cinsiyete gore Ol¢menin

degismedigi goriilmektedir (Tablo 3).
3.1.2. Olgiit bagmtili gegerlik

Olgiit bagintili gegerlik kapsaminda Insana Yakisir Egitim
Olgegi—Lise Formu ile CEZO-9 (Kiricr ve Eksi, 2022) ve
LOGOAO (Toraman ve Korkmaz, 2023) arasindaki iligkiler
incelenmistir. PMCKK sonucunda degiskenler arasinda
beklenen yonde anlaml iligskiler oldugu tespit edilmistir.
Bu dogrultuda, Insana Yakisir Egitim Olgegi-Lise Formu
toplam puani ile CEZO-9 negatif yonde orta diizeyde (r = -
42, p <.01), LOGOAO toplam puani ile pozitif yonde orta
diizeyde (r = .50, p < .01) anlaml iliskiler oldugu tespit
edilmistir. Ayrica alt boyutlar arasinda da anlamli iligkiler

programlar oldugu belirlenmistir. Analiz sonuglar1 Tablo 4’te
L o o sunulmugtur.
Sekil 1. Insana yakisir egitim élgegine ait korelasyonel DFA
modeli
Tablo 3.
Insana Yakisir Egitim Olgegi: Lise Formu nun cinsiyete dayali 6lgme degismezligi
CFI TLI RMSEA SRMR Karsilagtirilan Gruplar ACFI ARMSEA
MO-Yapisal model .96 .95 .03 .04
M1-Metrik model 95 94 .03 .04 MO0-M1 .06 .001
M2-Scalar model 94 .93 .04 .04 M1-M2 .09 .003
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Tablo 4.
Korelasyon analizi sonuglart
X SS 1 2 3 4 5 6 7 8 9 10 11 12
1-Insana Yakigir Egitim 99.86 18.42 1
2-Fiziksel giivenlik? 17.19 4.02 .68** 1
3-Psikolojik giivenlik? 17.95 413 .68** 46** 1
4-Adil ortam? 18.05 3.97 75%* A8** A8** 1
5-Sosyal aidiyet? 17.79 3.94 .55%* 31 .34%* 20%* 1
6-Nitelikli 6gretim? 15.53 4.81 76** .36** 32%* .50** .26** 1
7- Lise sonras: yeterli egitsel/mesleki programlar 13.35 5.49 T4 32%* 33%* 424 21%* .62%* 1
8-CEZO-9 14.84 5.84 - 42%% =37 -.34% -.35% -.35% =23 -17%% 1
9-LOGOAO 5579 1223 50 28%  23% 35 1% 55% 41 o7 ]
10-KTAOO® 30.62 7.99 A8** 26 24%* .33** 21 52%* .39%* -26™ .93** 1
11-GKOp 15.29 4.20 .36** 23%* 16 .26** A3 AT 27** -22%% 71 A48%* 1
12-MEKO®P 9.88 2.99 26 A3 .09 18** 2% 20%* 24%* -07 .62** 46™* 22%% 1

Not. CEZO-9: Cocuk- Ergen Zorbalik Olgegi-9 Kisa Form. LOGOAO: Lise Ogrencilerinin Géziinden Okulun Anlami Olgegi. KTAOO: Kiiltiirlenme ve Toplumsallastirma Aract Olarak Okul. GKO: Gereksiz Kurum Olarak Okul.

MEKO: Meslek Edinme Kaynag1 Olarak Okul. * insana Yaksir Egitim Olgegi Alt Boyutu. "LOGOAQ Alt Boyutu. *p <.05. **p <.01
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3.2. Giivenirlik Calismalar

Insana Yakigir Egitim Olgeginin DFA sonucunda
dogrulanan 18 madde ve alt1 faktorlii yapisi ile giivenirlik
islemleri gergeklestirilmistir. Bu kapsamda tiim alt
faktorler igin Cronbach alfa i¢ tutarlilik katsayisi
hesaplanmuistir. Analiz sonucunda tiim 6lgek i¢in Cronbach
alfa degeri .89, fiziksel giivenlik, psikolojik giivenlik, adil
ortam, sosyal aidiyet, nitelikli 5gretim ve lise sonras: yeterli
egitsel/mesleki programlar alt faktorleri igin sirasiyla .79,
.71,.79,.79, .82 ve .84 oldugu belirlenmistir.

4. Tartisma

Ozellikle lise
deneyimleri,

tamamlama olanaklarinin azalmasiyla ve okuldan ise gecis
siirecinde yasanan zorluklarla iligkili olmasi nedeniyle
oldukca 6nemlidir (Allensworth ve Clark, 2020; Rojewski,
2020). Dolayisiyla, lise egitim deneyimlerini Ol¢meye
yonelik gegerli ve giivenilir bir 6l¢me aracinin alanyazina
kazandirilmasinin; saha c¢aligsanlari, arastirmacilar ve
politika yapicilar icin 6nemli ve nitelikli veriler saglayacagi

diizeyinde yasanan olumsuz egitim
yliksekogretime erisim ve bu egitimi

distiniilmektedir. Bu dogrultuda bu calismanin amac
Levin vd. (2025) tarafindan gelistirilen insana Yakisir
Egitim Olgegi-Lise Formu igin gecerlik ve giivenirlik

¢alismalarmmin  yapilarak Olgegin  Tiirkiye'deki lise
ogrencileri ile kullanilabilirligini ~incelemektir. Bu
kapsamda calisma, iki arastirma grubundan veri

toplanarak yiriitiilmistiir. Birinci grupta, Olgegin yapi
gecerligini test etmek igin oOncelikle {i¢ farkli DFA
gerceklestirilmistir. Uc farkli model icin gerceklestirilen
DFA’ya (korelasyonel model, hiyerarsik model ve bifaktor
model) iliskin bulgular, test edilen tiim modellerin iyi
uyum indeksleri sundugunu, ancak en iyi uyum saglayan
modelin dlgegin orijinal ¢alismasinda (Levin vd., 2025)
oldugu gibi korelasyonel model oldugunu ortaya
koymaktadir. Dolayisiyla, 0lgegin orijinal
dogrulandig1 ve modelin veriye iyi uyum gosterdigi tespit
edilmistir (Hu ve Bentler, 1999; Schermelleh-Engel vd.,
2003; Schumacker ve Lomax, 2016). Korelasyonel modelin
alt1 faktorlii yapisinin en iyi uyumu gostermesiyle birlikte,
arastirmacilar, hiyerarsik ve bifaktér modeller de iyi uyum
gosterdigini dikkate alarak aragtirma sorularma bagh
olarak dlgegi uygun sekilde kullanabilirler.

yapisinin

Olgme degismezligini test etmek igin korelasyonel model
lizerinde cinsiyet gruplar1 karsilastirilmistir. Yapisal
(configural), metrik ve scalar modeller verilere gruplar
arasinda iyi uyum gostermistir. Model karsilastirmasi,
uyumun modeller arasinda dnemli 6lgiide azalmadigini ve
tiim gruplar arasinda model yapisinin, faktor yiiklerinin ve
kesisimlerin degismezligini gosterdigini ortaya koymustur.
Giivenirlik islemleri kapsaminda ise Cronbach alfa ig
tutarlilik katsayisi incelenmis ve oOlgegin tiimii ve alt
boyutlar1 i¢in .70'in iizerinde oldugu belirlenmistir,
dolayisiyla 6lgegin giivenilir bir o6lgme aract oldugu
sOylenebilir (Biiytlikoztiirk, 2018).

Ikinci grupta  ise  Olgiit  gecerliligi  islemleri
gerceklestirilmistir. Bu dogrultuda Insana Yakisir Egitim
Olgegi—Lise Formu ile Cocuk- Ergen Zorbalik Olgegi—9 Kisa
Formu ve Lise Ogrencilerinin Géziinden Okulun Anlami
Olgegi arasindaki iligkiler incelenmisgtir. Analiz sonuglari,
degiskenler arasinda beklenen yonde anlamli iliskiler
oldugunu ortaya koymaktadir. Insana yakisir egitim ile
GEZO-9 arasinda negatif yonde, LOGOAO ile pozitif
yonde orta diizeyde anlamli iliskiler oldugu tespit
edilmistir. Hgili alanyazin incelendiginde egitim ile iligkili
degiskenlerle zorbalitk magduriyeti
iliskilerin oldugu goriilmektedir. Ornegin, zorbalik
magduriyet diizeyi arttikca akademik basarinin diistiigii
(Mercan-Akgay ve Demircioglu, 2024; Strem vd., 2013),
devamsizlik (Wolke ve Lereya 2015) ve okul reddinin
2015) rapor edilmistir. Dolayisiyla
kendilerini zorbaliga karsti giivende
hissetmelerinin egitimin ©6nemli bir bileseni oldugu

arasinda benzer

arttign  (Ozgii,

O0grencilerin

degerlendirilmektedir. Paralel olarak, insana Yakigir
Egitim Olgegi-Lise Formu’'nun fiziksel ve psikolojik
giivenlik alt boyutlar1 incelendiginde ilgili boyutlarda
zorbaliga karsi korunmaya doniik maddelerin yer aldig:
goriilmektedir. Ornegin, dlgegin ikinci maddesi “Swfta
fiziksel olarak giivendeyim” ve besinci maddesi “Sozlii bir
sekilde zorbaliga ugramaktan korunuyorum” seklindedir.
Insana yakigir egitimin kapsayici ve nitelikli bir egitimi
isaret ettigi dikkate alindiginda, bireylerin zorbaliga karsi
kendilerini glivende hissetmelerinin insana yakisir egitime
erismelerinin 6nemli bir pargasi oldugu soylenebilir. Bu
dogrultuda
ogrencilerin zorbalik magduriyetinin azalmasi ve okulda

insana yakisir egitime erisim arttikca
hem fiziksel hem de psikolojik olarak giivende hissetmeleri

beklenmektedir.

Aragtirmanin diger bir bulgusu, insana yakisir egitime
erisim diizeyi arttik¢a lise Ogrencilerinin okulu anlamli
gorme diizeylerinin arttigini ortaya koymaktadir. flgili
alanyazin incelendiginde 6nceki ¢alismalarda da benzer
bulgularin yer aldig1 goriilmektedir. @rnegin, Kalayc1 ve
Ozdemir (2013) tarafindan lise dgrencileri ile yiiriitiilen
calismada okul arttikca
bagliligimin da arttig1 rapor edilmistir. Giindogan ve Ozgen
(2020) tarafindan yiiriitiilen diger bir arastirmada ise okul

yasaminin  niteligi okula

yasam kalitesinin artmasinin okul titkenmisligini azalttig:
belirtilmektedir. Insana yakisir egitimin yapisini olusturan
boyutlar agisindan degerlendirildiginde olgekten alinan
puanlar arttikga bireyler okulda kendilerini daha fazla
fiziksel ve psikolojik olarak giivende hissettigini, adil bir
ortamda oldugunu, sosyal gevresine aidiyet duydugunu,
nitelikli egitim aldigin1 ve mezuniyet sonrasi yasantilara
hazirlandigint  onaylamaktadir. Dolayisiyla  okulda
kendisini giivende hisseden ve okulu bir gelisme firsati
olarak degerlendiren bireylerin okula kars: daha olumlu
tutumlar gelistirmesi beklenebilir. Bu ¢alismanin sonuglari,
Insana Yakisir Egitim Olgegi-Lise Tiirke Formu'nun
fiziksel giivenlik, psikolojik giivenlik, adil ortam, sosyal
aidiyet, nitelikli 6gretim, lise sonrasi yeterli egitsel/mesleki
programlar olmak {izere alti boyutlu yapisini dl¢gmeye
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yonelik gegerli ve giivenilir bir 6l¢me araci oldugunu
ortaya koymaktadir.

Mevcut birtakim sinirliliklar  igermektedir.
Aragtirma verilerinin toplanma siirecinde lise tiirlerinin
gesitlilik gostermesine dikkat edilse de ¢alisma gruplarma
dahil edilemeyen (6rnegin, Sosyal Bilimler Lisesi, Giizel
Sanatlar Lisesi gibi) lise tiirleri bulunmaktadir. Ayrica,
calisma gruplarinda yer alan lise tiirlerindeki 6grenci
sayilar1 dengeli bir dagilim gosterememektedir. Diger

taraftan veriler, 6grencilerin okullarina ve egitime yonelik

caligma

bireysel algilarimi tek bir kaynakla 6l¢tiigii icin yanlilik
icerebilir.

Sinirliliklar bulunsa da bu ¢alisma ile Insana Yakigir Egitim
Olgegi-Lise Tiirkge alanyazina
kazandirilmasinin, insana yakisir egitime erisimi etkileyen

Formu'nun
belirlenmesi  ve olanaklarinin
yonelik
¢alismalarin planlanmasinda énemli bir 6l¢me araci olarak
kullanilabilecegi degerlendirilmektedir. Ornegin, Insana
Yakisir Egitim Olgegi-Lise Formu'nun alti boyutlu

faktorlerin erisim

artirilmasina onleyici ve miidahale edici

kapsayic1 yapisi egitim standartlarinin planlanmast ve
gelistirilmesinde egitim yoneticileri ve politika yapicilara
kaynak saglayabilir. Gelecek arastirmalarda Insana Yakigir
Egitim Olgegi-Lise Formu'nun farkli sosyo-ekonomik
kosullara sahip gruplarin kiyaslanmasinda kullanilmasi
Onerilmektedir. Ayrica genis 6rneklemler iizerinde insana
yakisir egitime erisim diizeyinin hangi boyutlarinda
farkliliklar oldugunun tespitini yapacak arastirmalarin
yiriitiilmesi de onerilmektedir. Bu kapsamda dezavantajli
gruplarda insana yakisir egitime erisimin ve sonuglarmin
incelenmesinin alanyazina onemli bir katki saglayacagi
distiniilmektedir.

Etik Bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Arastirma ve Yayin Etigi YOnergesi”
kapsaminda uyulmas belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boltimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir1  Eylemler” bashg1
eylemlerden higbiri gergeklestirilmemistir.
kapsaminda Ondokuz Mayis Universitesi Sosyal ve Begeri
Bilimler Arastirmalar: Etik Kurulu’'ndan 29.11.2024 tarih ve
2024-1170 karar sayili izin alinmigstir. Ayrica, Milli Egitim
Bakanligima Bagli Ortadgretim Kurumlarinda uygulama
yapabilmek i¢in Ordu I Milli Egitim Midirligiinden
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The aim of this study is to examine the validity and reliability of the Turkish version of the
Decent Education Scale-High School Form, originally developed by Levin et al. (2025).
Decent education is defined as a form of education that meets individuals’ fundamental
educational needs while providing a safe, equitable, and supportive learning environment.
Data were collected from a total of 1221 high school students across two independent
samples, aged between 13 and 18. In the first sample (N =811), Confirmatory Factor Analysis
(CFA) was conducted to test the factor structure of the scale. The results confirmed that the
scale retained its original structure, consisting of 18 items and six factors. Additionally,
measurement invariance analysis across gender indicated no significant differences between
male and female students. In the second sample (N =410), criterion-related validity analyses
demonstrated that, as expected, the scale was positively associated with students” perceived
meaningfulness of school and negatively associated with experiences of bullying
victimization. The Cronbach'’s alpha coefficients for all subscales were above .70, indicating
high internal consistency. Taken together, these findings suggest that the Decent Education
Scale-High School Form is a valid and reliable instrument for Turkish high school students
and can be utilized in both educational applications and research on decent education at the

high school level.

1. Introduction

The concept of decent work, the attributes for which were
first set out by the ILO (1999), refers to a form of work that
allows individuals to meet their basic human needs. Decent
work is defined as one of the essential components of the
Psychology of Working Theory developed by Duffy et al.
(2016). In this theory, predictors and outcomes of decent
work are described with a mediation model. Following the
article that introduced the theory (Duffy et al., 2016) and the
subsequent publications (Autin et al., 2019; Duffy et al,,
2017; Duffy et al, 2019) towards measuring the basic
concepts of the theory, hundreds of studies, including
different cultures (Buyukgoze-Kavas & Autin, 2019; Kim et
al., 2025), have examined the predictors and outcomes of
access to decent work, generally focusing on how economic
constraints and marginalization predict access to decent
work and its role on individuals' need satisfaction at work
and well-being.

Particularly over the last few years, there have been calls
for expanding the Psychology of Working Theory to

include educational experiences, and articles focusing on
theoretical model proposals in this context (Duffy et al,,
2022; Kenny et al., 2024). Considering that experiences in
education are not only limited to schools but also impact
attaining work, Duffy et al. (2022) introduced the concept
of “decent education” to the literature and proposed an
empirical model to explain the role of decent education on
decent work by drawing from the Psychology of Working
Theory (Duffy et al., 2016). The Psychology of Working
Theory (Duffy et al., 2016) addresses the structural factors,
psychological processes, and outcomes that determine
individuals' access to the business world. According to this
theory, structural barriers such as economic constraints and
marginalization largely determine how individuals enter in
the workforce (Buyukgoze-Kavas, 2022). As well as these
factors, the model presented by Duffy et al. (2022) also
highlights individuals’ educational experiences as an
important determinant and emphasizes the critical role of
decent education on access to decent work.

Decent education does not imply an excellent or privileged
education; on the contrary, it should be recognized as an
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accessible standard and a fundamental need for all high
school students (Duffy et al.,, 2022). Decent education is
conceptualized as the perceived educational experience of
individuals at the high school level and is defined through
six components:

(1) Physical safety refers to an environment in which
students have confidence that they will be protected from
potential physical harm (e.g., physical violence).

(2) Psychological safety refers to a learning environment
which is psychologically safe, i.e., an environment in which
students feel confident that they will be protected from any
psychological harm (e.g., bullying, humiliation,
harassment).

and

(3) Equitable environment refers to a learning environment
in which students, regardless of their background or identity,
are treated equally by their peers, teachers, and
administrators and have equal access to resources, support,

and quality teaching.

(4) Social belongingness refers to an environment in which
students feel socially connected, build a trust relationship
with other people, and participate in extracurricular
activities at school.

(5) Quality instruction refers to the instruction in the courses
perceived by students as high quality. Specifically, it refers to
a context in which students experience teachers as facilitators
of their learning and achieve positive outcomes in their
academic performances.

(6) Post graduation programs which foster adequate
educational and vocational programming for post-high
school refer to the extent to which students perceive that
their high school provides appropriate preparatory activities
for postgraduate education and/or vocational plans.

Duffy et al. (2022) conceptualized decent education and
developed the Decent Education Model. Briefly, this model
provides a framework for understanding how individuals'
educational experiences at the high school level affect access
to decent work in the long run. The model builds on the
Psychology of Working Theory and positions decent
education as a significant predictor of decent work. In this
context, the Decent Education Model was developed to
address an essential component in the Psychology of
Working Theory. Previous studies for model testing based
on the Psychology of Working Theory analyzed how
individuals prepare for work life and the factors affecting
their development, yet did not address their educational
attainment. Because educational experiences directly shape
one's opportunities at work, the concept of “decent
education” is proposed to fill this gap. This model suggests
that decent education plays a mediator role in access to
decent work. Individuals who do not have access to decent
education due to economic and social factors may tend to
work in lower-quality jobs. On the other hand, individuals
who experience decent education have better opportunities
in the labor market. Accordingly, those with economic and

social advantages have greater access to decent education.
Individuals who receive decent education develop academic
and professional competencies that help them to succeed in
the labor market. Individuals with better education and skills
are more likely to engage in decent work. Thus, decent
education serves as a bridge that enables individuals to
maintain a better work life.

To date, many studies have independently examined the
dimensions of decent education using different approaches
and revealed the relationships with positive outcomes
(Akiba, 2010; Balcazar et al., 2018; Bastepe, 2019; Kunter et al.,
2013). However, as stated by Levin et al. (2025), no
measurement tool or research has
evaluated these six components in a unified model. In order
to address this gap, Levin et al. (2025) developed the “Decent
Education Scale”. Since the validity and reliability studies of
the scale were conducted using data collected from both
American and Swiss students, the English and French
versions were designed collectively. In addition, the Decent
Education Scale was developed in two versions: a high

comprehensively

school version and a RETRO version for university students.
Since the Turkish validity and reliability studies of the
RETRO version developed for university students were
previously conducted (Kim, Buyukgoze-Kavas et al, in
review), the aim of this research is to conduct Turkish
validity and reliability studies of the Decent Education Scale
for high school students and to provide a framework to the
national literature and researchers.

2. Method
2.1. Design

In this study, which was designed based on the quantitative
research approach using a correlational design, validity and
reliability analyses were conducted. In correlational research
designs, the relationships between two or more variables are
examined (Fraenkel et al., 2012). In this direction, construct
validity and criterion-related validity were estimated within
the framework of validity studies. In the context of reliability
studies, the Cronbach’s alpha coefficient was used to estimate
internal consistency. A cross-sectional design was used to
collect the research data.

2.2. Study Groups

The current study included two separate study groups of
high school students aged from 13 to 18. The first study
group consisted of 811 high school students. The mean age
of the participants was 15.29 (SD = 1.14), including 47.7%
identified as females, 51.9% males, and 0.4% unspecified.
This group comprised 32.1% Anatolian High School
students, 26.5% Science High School students, 26.3%
Vocational and Technical Anatolian High School students,
7.9% Religious High School students and 6.9% Sports High
School students. The second group, from which data were
gathered to test criterion-related validity, included 410 high
school students, with 51% female and 49% male. The mean
value was 15.25 (SD = 1.08). The demographic information
of the study participants is shown in Table 1.
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Table 1.

Descriptive Information on Sample Groups

Study 1: Participants Study 2: Participants

N=811 N =410
Factor Variable f % f %
Female 387 47.7 209 51.0
Gender Male 421 51.9 201 49.0
Not specified
Min.-Max. 3 40
Age Mean-sd. 13-18 13-18
Anatolian High School 15.29 +1.14 15.35+1.08
Science High School 260 32.1 127 31.0
Anatolian Vocational and Technical High 215 26.5 112 27.3
School
Type of School Anatolian Religious Vocational High 213 263 117 285
School
Sports High School 64 7.9 18 44
Not stated 56 6.9 36 8.8
9th grade 3 40 0 0
10th grade 267 329 116 28.3
Grade Level 11th grade 209 25.8 117 28.5
12th grade 193 23.8 103 25.1
Not stated 133 16.4 68 16.6
Primary school 9 1.1 6 1.1
Middle school 195 24.0 113 27.6
Mother's Education High school 205 25.3 108 26.3
Level University 264 32.6 112 27.3
Master’s/Doctorate 119 14.7 60 14.6
Not stated 24 3.0 15 3.7
Primary school 4 50 2 50
Middle school 133 16.4 56 13.7
High school 183 22.6 94 229
Father’s Education Level  University 324 40.0 170 415
Master’s/Doctorate 138 17.0 72 17.6
Not stated 30 3.7 16 3.9
Yes 3 40 2 50
Plans to Attend No 731 90.1 379 924
University
Not Stated 63 7.8 26 6.3

Note: Percentages may exceed 100% due to rounding.

2.3. Procedure

The research data were collected face-to-face from
voluntary individuals who were informed and provided
their consent to participate at the beginning of the
questionnaire. 863 high school students were recruited for
the first group and 423 high school students for the second
group. Before proceeding to the analysis, the scale forms
were examined and participants who provided incomplete
and incorrect responses were extracted from the sample.
Accordingly, 52 participants were excluded from the first

group and 13 participants were excluded from the second
group.
2.4. Measures

2.4.1. Decent Education Scale: High School Form

The scale was developed by Levin et al. (2025) to evaluate
educational processes and environments of high school
students. The scale comprised 18 items and six subscales,
with each including three items measured on a 7-point
Likert scale ranging from 1 (Strongly Disagree) to 7
(Strongly Agree). During the development stage of the

650
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scale, an initial pool of 46 items was created and
exploratory factor analysis was first conducted on the data
gathered from a group of Swiss high school students (N =
300). As a result of EFA, the 46-item pool was reduced to 18
items. Both confirmatory factor analyses (CFA) conducted
on the data from a new group of Swiss (N = 145) and
American (N = 284) high school students confirmed the 6-
factor structure of 18 items. The internal consistency
coefficients were reported as .92 for the physical safety
dimension, .90 for the psychological safety dimension, .88
for the equitable environment dimension, .79 for the social
belongingness dimension, .88 for the quality instruction
dimension, and .84 for the post-graduation programs
dimension (Levin et al., 2025).

2.4.2. Meaning of School Scale-MoSS

This scale was designed by Toraman and Korkmaz (2023)
to assess the meaning attributed to school by high school
students. The scale consists of 16 items and three factors:
School as a means of Acculturation-SAS, School as an
Unnecessary Institution-SUI and School as a Vocational
Resource-SVR. The items have a 5-point Likert scale
ranging from 1 (Strongly Disagree) to 5 (Strongly Agree).
The second factor (SUI) is reverse-coded, and the total score
and the sub-factor scores are obtained from the scale. An
increase in the total score represents a higher level of
meaning attributed to school. The original Cronbach's
alpha internal consistency coefficient was .93 for the overall
scale and .92, .87, and .74 for the sub-factors of SAS, SUI,
and SVR, respectively. In this study, Cronbach's alpha
internal consistency coefficient was found to be .90 for the
overall scale and .91, .86, and .67 for SAS, SUI, and SVR sub-
scales, respectively. When the findings regarding the
construct validity of the scale are examined, it is observed
that the CFA conducted during the scale development
study reported acceptable fit indices (TLI = .95, CFI = .96,
RMSEA = .06, SRMR = .04). In the present study, CFA was
also performed on the second sample group in which
criterion-related validity analyses were conducted, and the
results indicated that the construct validity of the scale was
supported (x?/df =4.05, p <.001, TLI=.93, CFI=.95, RMSEA
=.08, SRMR = .04).

2.4.3. Child-Adolescent Bullying Scale-9 (CABS-9)
Short Form

The CABS-9, developed by Vessey et al. (2019) to evaluate
bullying victimization in children and adolescents, was
adapted by Kiric1 and Eksi (2022). The scale consists of nine
items and one dimension. The items have a 4-point Likert
scale ranging from 1 (Strongly Disagree) to 4 (Strongly
Agree). There are no reversed items in the scale that
produce the total score. High scores obtained from the scale
represent high levels of exposure to bullying. The
Cronbach’s alpha coefficient of the scale was .88. In this
study, the Cronbach's alpha internal consistency coefficient
was found to be .89.When the findings regarding the

construct validity of the scale were examined, it was
observed that the CFA conducted in the scale adaptation
study reported the following fit index values: x?/df =3.94, p
<.001, RMSEA = .08, SRMR = .04, CFI = .94, TLI = .92, and
GFI = .939. In the present study, CFA was also performed
on the second sample group in which criterion-related
validity analyses were conducted, and the results indicated
that the construct validity of the scale was supported (x2/df
=4.05, p <.001, TLI = .93, CFI = .95, RMSEA = .08, SRMR =
.04).

2.5. Data Analysis

Data for the current study were analyzed using SPSS 27.0
and Mplus 8.3 package programs. In this context,
descriptive statistics, correlation analyses, normality tests,
and reliability analyses were conducted using SPSS 27.0,
while CFA was performed using Mplus 8.3. First, kurtosis
and skewness values were examined to test the normality
of the variables. The revealed values of kurtosis and
skewness fell within the range of -2 to +2, indicating that
the variables were normally distributed (George & Mallery,
2020). Pearson Product-Moment Correlation Coefficient
and Cronbach’s alpha reliability coefficient were calculated
as part of the data analysis. The cutoff values for fit indices
employed to assess the fit of the model to the data in CFA
were as follows: x2/df <3, TLI > .90, CFI > .90, RMSEA < .08,
and SRMR < .08 (Hu & Bentler, 1999; Schermelleh-Engel et
al., 2003; Schumacker & Lomax, 2016).

3. Results
3.1. Validity Studies

First, construct validity and criterion-related validity
analyses were conducted to assess research validity. CFA
was conducted within the scope of the construct validity.
The relationships between the Decent Education Scale-
High School Form, the Child and Adolescent Bullying
Scale-9 (Kiric1 & Eksi, 2022) and the Meaning of School
Scale (Toraman & Korkmaz, 2023) were examined for the
criterion-related validity).

3.1.1. Findings on the construct validity of The Decent
Education Scale-High School Form

Three separate CFAs were performed to test the factor
structure of the original scale. Similar to the scale
development study by Levin et al. (2025), the correlational
model was found to have the best goodness-of-fit indices
(Table 2). The six-factor scale consisting of 18 items was
confirmed for high school students in Tiirkiye. All factor
loadings of the items were significant at the .001 level and
the standardized regression coefficients ranged between
.64 and .87 (Figure 1). On the other hand, researchers who
will examine decent education as a single latent construct
within larger and more complex models can use
hierarchical and bi-factor models that also fit well
depending on research questions.
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Table 2.

Goodness of fit values for the models
Models x2 df x/df TLI CFI RMSEA SRMR
Correlation model 346.55 120 2.88 .95 .96 .04 .03
Higher-order model 449.39 129 3.48 93 94 .05 .05
Bifactor model 372.37 117 3.18 94 .95 .05 .04

3.1.1.1 Measurement Invariance

Considering that the correlational model demonstrated the
best fit according to CFAs, measurement invariance was
tested in this model. Measurement invariance analyses
were performed at three levels: configural, metric, and
scalar. ACFI <.010 and ARMSEA < .015 values were taken
into account to determine whether there were significant
differences between the models (Chen, 2007; Cheung &
Rensvold, 2002). The analyses revealed that the goodness-
of-fit indices indicated a good level and there was no
significant difference between the models in terms of
gender, suggesting that the measurement did not vary by
gender (Table 3).

Figure 1. CFA model of the Decent Education Scale: High School Form

Note. F1: Physical Safety, F2: Psychological Safety , F3: Equitable Environment, F4: Social Belongingness , F5: Quality Instruction, F6: Post Graduation

Programs
Table 3.
Measurement Invariance of Decent Education Scale: High School Form Across Genders
CFI TLI RMSEA SRMR Comparison ACFI ARMSEA
Mo-Configural .96 .95 .03 .04
Mi-Metric .95 .94 .03 .04 MO0-M1 .06 .001
M2-Scalar 94 .93 .04 .04 M1-M2 .09 .003

3.1.2. Criterion-related validity

The relationships between the Decent Education Scale-
High School Form, CABS-9 (Kiric1 & Eksi, 2022) and MoSS
(Toraman & Korkmaz, 2023) were examined to assess
criterion-related validity. The results of the PMCC
demonstrated significant correlations between the
variables in the expected direction. It was found that the
total score of the Decent Education Scale-High School Form

was negatively, moderately correlated with CABS-9 (r = -
42, p <.01), as well as moderate positive correlations with
MoSS total score (r=.50, p <.01). There were also significant
relationships between the sub-dimensions. The results of
the analysis are presented in Table 4.
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Table 4.
Correlations Between Decent Education Scale: High School Form and Study Variables
X SD 1 2 3 4 5 6 7 8 9 10 11 12
1-Decent Education 99.86 18.42 1
2-Physical Safetya 17.19 4.02 .68** 1
3-Psychological Safetya 17.95 413 .68** 46™* 1
4-Equitable Environmenta 18.05 3.97 75%* A8** A8 1
5-Social Belongingnessa 17.79 3.94 .55%* 31 34%* 29%* 1
6-Quality Instructiona 15.53 4.81 76%* 36** 32%* .50%* 26%* 1
7-Post Graduation Programsa 13.35 5.49 74 32%* .33%* A42%* 21 .62** 1
8-CABS-9 14.84 5.84 - 42% =37 -34% -.35% -.35% =23 -17%% 1
9-MoSS 55.79 12.23 .50%* 28** 23%* 35%* 21 55** A1 -27%* 1
10-SASDb 30.62 7.99 A8 26%* 24 33 21 52%* 39%* -.26%* .93** 1
11-SUIb 15.29 4.20 .36* 23 16 26* A3+ AT 27 -22% 71 A48** 1
12-SVRb 9.88 2.99 26* A3 .09 .18** a2% 29** 24 -.07 .62** 46 22%* 1

Note. CABS-9: 2.4.3. Child-Adolescent Bullying Scale-9 Short Form. MoSS: 2.4.2. Meaning of School Scale. SAS: School as a means of Acculturation. SUI: School as an Unnecessary Institution. SVR: School as a Vocational
Resource. *: Decent Education Scale: High School Form’s sub-dimension. ®:MoSS sub-dimension. *p <.05. **p <.01
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3.2. Reliability Studies

Reliability was assessed using the 18-item and six-factor
structure of the Decent Education Scale, which was
confirmed by CFA. In this context, Cronbach's alpha
internal consistency coefficient was estimated for all sub-
factors. The analysis reported a Cronbach's alpha value of
.89 for the overall scale and of .79, .71, .79, .79, .79, .79, .82
and .84 for the sub-factors of physical safety, psychological
safety, equitable environments, social belongingness,
quality and post-graduation programs,
respectively.

instruction

4. Discussion

Adverse educational experiences, particularly in high
school, are of critical importance because they are
associated with reduced opportunities to access and attain
higher education as well as struggles in the transition from
school to work (Allensworth & Clark, 2020; Rojewski,
2020).
measurement

Therefore, introducing a valid and reliable
assessing high school

educational experiences into the literature is considered to

instrument for

provide important and high-quality data for practitioners,
researchers, and policymakers. The aim of the present
study is to examine the applicability of the scale to high
school students in Tiirkiye by conducting validity and
reliability studies for the Decent Education Scale-High
School Form developed by Levin et al. (2025). This study
used data from two research groups. In the first group,
three different CFAs were conducted to evaluate the
construct validity of the scale. The results from these
models (correlational model, high-order model, and
bifactor model) revealed that all the tested models
presented good fit indices, but the correlational model
offered the strongest fit as in the original study (Levin et al.,
2025). Therefore, it was concluded that the original
structure of the scale was confirmed and the model
indicated good fit to the data (Hu & Bentler, 1999;
Schermelleh-Engel et al, 2003; Schumacker & Lomax,
2016). While the six-factor structure of the correlational
model shows the best fit, researchers may use hierarchical
and bifactor models that similarly exhibit a good fit
depending on the research questions.

Gender groups were compared on the correlational model
to test measurement invariance. The configural, metric and
scalar models demonstrated a good fit to the data between
the groups. Model comparisons revealed that there were no
significant decrease in model fit and that the model
structure, factor loadings, and intercepts were invariant
across all groups. The Cronbach's alpha internal
consistency coefficient was used for the reliability and was
found to be above .70 for the scale as a whole and its sub-
dimensions, suggesting that the scale is a reliable
instrument (Biiytikoztiirk, 2018).

In the second group, the relationships between the Decent
Education Scale-High School Form, Child-Adolescent

Bullying Scale-9 Short Form and Meaning of School Scale
were examined to evaluate criterion validity. The analysis
revealed statistically significant relationships between the
variables in the expected direction. Decent education was
moderately and negatively correlated with the CABS-9, and
positively correlated with the MoSS. The related literature
describes similar relationships between education-related
variables and bullying victimization. For example, higher
levels of bullying exposure are associated with lower
academic achievement (Mercan-Akcay & Demircioglu,
2024; Strom et al., 2013), absenteeism (Wolke et al., 2015)
and school refusal (Ozgii, 2015). Therefore, it is important
for students to feel safe from bullying at school.
Correspondingly, the physical and psychological safety
sub-dimensions of the Decent Education Scale-High School
Form include items related to protection against bullying.
The second item of the scale is “I am physically safe in the
classroom” and the fifth item is “I am protected from being
verbally bullied”. Given that decent education refers to an
inclusive and quality education, feeling safe from bullying
is an important component of access to decent education. It
is considered that increased access to decent education will
lead to decreased bullying victimization, thus contributing
to both physical and psychological well-being at school.

Another finding of this study shows that increased access
to decent education is related to higher levels of the
meaning that high school students attribute to school.
When the extant literature is reviewed, previous research
demonstrates similar findings as well. For example, the
study on high school students conducted by Kalayci and
Ozdemir (2013) suggests that school
engagement is linked with the quality of school life.
According to another study conducted by Giindogan and
Ozgen (2020), increased quality of school life decreases
school burnout. Considering the dimensions that constitute
the construct of decent education, as the scores obtained
from the scale

increase in

increase, individuals report feeling
physically and psychologically secure at school, being in an
equitable belonging at their social
environment, receiving quality education and being
prepared for post-graduation life. Thus, individuals who

feel safe at school and consider school as an opportunity for

environment,

improvement will be more likely to adopt more positive
attitudes towards school. This study reveals that the
Turkish Form of the Decent Education Scale-High School is
a valid and reliable instrument for measuring the six-
component construct including physical safety,
psychological safety, equitable environments, social
belongingness, quality instruction, and post-graduation
programs.

The present study has certain limitations. Although
participant groups come from different high schools, there
are types of schools that could not be included in the data
collection (e.g., Social Sciences High School, Fine Arts High
School). In addition, the number of students in the study
groups are not evenly distributed across high schools. The
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data may be biased as students' perceptions of school and
education are measured using a single source.

Despite these limitations, the present study, which
introduces the Decent Education Scale-High School Form
into the Turkish literature, provides an important
measurement tool for determining the factors that may
impact access to decent education and planning preventive
strategies to facilitate access to
opportunity. For example, the six-component inclusive
construct of the Decent Education Scale-High School Form
can provide resources for educational administrators and
policymakers in the planning and development of
educational standards. It is hoped that future research will
benefit from the Decent Education Scale-High School Form
groups with different
is also recommended that studies be

large samples
dimensions of access to decent education differ. In this
regard, examining access to decent education and its
outcomes in disadvantaged groups will make a significant

and intervention

to compare socio-economic
conditions. It

conducted on to determine which

contribution to the literature.
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