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One Cikanlar

o Erken c¢ocukluk dénemi ders igerikleri cinsiyet rollerinin
6drenilmesinde etkili olmaktadir.
e Baz dykiilerde anne ve babalar arasinda cinsiyetler arasi
esitsiz rol dagihmi mevcuttur.
e  Bazi 6ykiilerde babalar evde bakim verenler olarak hegemonik
temsilin disinda yer almaktadir.
e Bazi dykiilerdeki kadin sofér, futbol oynayan kiz vb. cinsiyet
kalip yargilarini kirmaktadir.
Oz
Cinsiyet rolleri erken ¢ocukluk déneminden itibaren aileden, okuldan ve
medyadan 6grenilmektedir. Bu kapsamda erken ¢ocukluk editiminde
kullanilan igerikler, cinsiyet rollerinin &grenilmesinde &6nemli bir
6grenme alani olusturmaktadir. Bu ¢ergevede arastirmada, MEB «365
Giin Oykii» serisi kitaplarindan 21 6ykii amagsal érnekleme ile segilerek
cinsiyet rolleri bakimindan incelenmistir. Arastirmada nitel bir yéntem
benimsenmis olup, veriler elestirel séylem analizi ile analiz edilmistir.
icerik analizi neticesinde 5 temaya ulasilmistir. Bu temalar hegemonik
erkeklik, cinsiyet rol dagilimi, mesleklerin cinsiyetlendirilmesi, kalip
yargilarin kirllmasi ve bakim veren erkeklik temalaridir. Ulasilan
temalardan hegemonik erkeklik temasi erkekligin toplumdaki baskin
bicimiyken, bakim veren erkeklik temasi erkeklerin duygusal ve fiziksel
bakim saglayicilar olarak rol almalarina karsilik gelmektedir. Bakim
veren erkeklik, hegemonik erkekligin tersine erkeklerin de bakim
verebilen kimlikler olabilecegini ortaya koymaktadir. Arastirmanin
bulgularina gére 21 6ykiiden 10’unda vurgulanmis kadinlk temsili,
6’sinda evin gegimini saglayan baba temsili 6n plana ¢ikarken, yalnizca
7’sinde bakim veren erkeklik, 3’iinde ¢alisan kadin temsili én plana
cikmustir. Oykiiler “ev ici alanda mesleki isler yapan kadin ve ev ici alanla
iliskili (itii ve yemek gibi isleri yapan baba” temsilleri ile geleneksel
cinsiyet rollerini esnetmistir. Oykiilerdeki kalip yargilarin kirilmasi ve
bakim veren erkeklik temalarinin vurgulanmasi, toplumsal cinsiyet
esitsizliginin listesinden gelinmesinde 6nemli bir déniim noktasidir.

Anahtar Kelimeler: Toplumsal cinsiyet, cinsiyet rolleri, erken ¢ocukluk
editimi
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1. Girig

Aile ile baslayan sosyallesme siireci arkadaslar, okul, is yasami ve medya araciligiyla
hayat boyu devam eden bir siirectir. Birey sosyallesme siirecinin ilk asamasindan itibaren kiltiire
ve toplumsal degerlere uygun olan toplumsal cinsiyet rol ve davranislarini 6grenmekte,
pekistirmekte ve i¢sellestirmektedir. Boylelikle birey, kadin ya da erkek olmanin hangi roller ve
sorumluluklarla iliskilendirildigini 6grenmektedir. Bu durum toplumsal cinsiyet rollerinin
bireylerin tutumlari ile ilgili oldugunu, bu rollerin toplumsal beklentilere gore sekillendigini
gostermektedir.

Onceden sabit bir bicimde tanimlanamayan toplumsal cinsiyet teorisi, giincel cinsel
politikalar tarafindan hem ima edilmekte hem de gerekli kiinmaktadir. Bir argiiman agi ile
pratikte belirlenen toplumsal cinsiyet teorisi, bireylerin tutumlarini ve toplumsal beklentileri
vurgulayarak “cinsiyet rolleri” fikrine odaklanmaktadir. Diger yandan “kadinlar” ve “erkekler”
kategorilerini veri olarak kabul etmekte ve bu kategoriler arasindaki giig iliskilerini merkeze
almaktadir (Connell, 1985). Ek olarak Connell (1987; 1995) toplumsal cinsiyet iliskilerinde
kadinlarin spesifik olarak erkeklere gore ikincil bir durumda olduklarini, erkeklikler hiyerarsisinde
ise hegemonik erkekliklerin basat bir rol oynayarak hem bu erkeklik kalibi disinda kalan diger
erkeklikleri hem de kadinliklari disladigini, boyundurugu altina alarak ataerkilligin devamini
sagladigini diisinmektedir. Ayrica toplumsal cinsiyet Butler’in (2007) dedigi gibi performatiftir,
toplum icerisinde bireyler kendi toplumsal cinsiyetine uygun rolleri sergilemesi gerektigine
yonelik bir kural dizisi ile karsilasmaktadir.

Erken ¢cocukluk doneminde cocuk aile buyikleri, ebeveynleri, 6gretmenleri ve televizyon
programlari vasitasiyla cinsiyetine gore hangi tutum ve hareketleri sergilemesi gerektigini, nasil
davranmasi gerektigini 6grenmektedir. Bu slirecinin bir pargasi da cocugun cinsiyetine uygun rol
ve davranislari sergilemediginde uyarilacagini veya dislanacagini 6grenmesidir. Dogumla
baslayan sosyallesme siireci, yapilan isler ve secilen meslekler konusunda ayrimlar yoluyla
ailede, egitim stireclerinde ve g¢alisma hayatinda devam etmektedir (Kogak Turhanoglu, 2019, s.
4). Boylelikle cocuk mesleklerin cinsiyetlendirilmesi olgusunu fark etmekte, kadinhkla iliskili
meslekleri kiz ¢ocuklari, erkeklikle iliskili olanlari da erkek cocuklari rol model almaktadir.
Kadinlar hemsirelik, anaokulu 6gretmenligi gibi “kadin meslegi” olarak goriilen mesleklere,
erkekler ise fen bilimleri ile mihendislik alanlarina yénelmektedirler (Abbott vd., 2005, s. 241;
Kocak Turhanoglu, 2019, s. 5). Buna ek olarak ebeveynler ¢ocuk yetistirirken kiz ¢ocuklarinin
narin olmalarini, erkek c¢ocuklarinin ise hareketli, sert, cesaretli ve glcli olmalar
pekistirmektedir.

Sosyallesme siirecinin ilk asamasi olan ¢ocukluk doneminde bireyler, cinsiyet ayrimini
bebekliklerinden itibaren giydikleri kiyafetler, oynadiklari oyuncaklar ve oyunlar, bilgi ve
beceriler araciligiyla da 6grenmektedir. Kiyafetler cinsiyetlerin ayirt edilmesinde 6nemli bir
unsurdur. Kiz cocuklarina agirlikli olarak pembe kiyafetler ya da “tti” gibi stsli giysiler, erkek
cocuklarina daha ¢ok mavi renkli ve sade kiyafetler giydirilir.

Kiz ve erkek cocuklari cocukluk déneminde farkli oyun ve oyuncaklarla oynarlarken ayni
zamanda cinsiyetlerine 6zgl rol ve davranislari da o6grenmektedirler. Oyuncaklar tarafsiz
olmayip yetiskin yasamini simile eden ve 6greten bir aracgtirlar. Kiz cocuklari bebekler, mutfak
esyalari gibi oyuncaklarla ev ici alani temsil eden oyuncaklarla oynarlar. Evcilik oyununda anne
roliini ve davranislarini, evin diizenlenmesi, yemek yapilmasi gibi isleri icsellestirirler. Erkek
cocuklarinin oyuncaklari ise daha ¢ok araba, tabanca, sliper kahramanlar gibi oyuncaklar olup,
bebeklerle oynamasi ebeveynleri tarafindan endise ile karsilanabilir.  Kiz c¢ocuklarinin
oyuncaklari onlari annelige, ev islerine ve vicut gorintlsine yonelik duyarlihga, erkek
cocuklarinin oyuncaklari ise bazi siddet unsurlarini iceren teknolojiye isaret etmekte veya
anlasmazliklara atifta bulunmaktadirlar (André, 1999, s. 98-99). Erkek cocuklarinin oyunlari
sirasinda polis, sofor, pilot gibi meslekleri rol model aldiklari, evcilik oyununda baba roli ile
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O0zdesim kurduklari, disarda calisip eve market alisverisi yaptiklari, tamir gibi islerle mesgul
olduklari goriilmektedir. Erkek cocuklarina alinan oyuncaklar daha ¢ok, kesfetme, yonetme, icat
ve insa etmeyi tesvik eden oyuncaklardir. Kiz cocuklari ise ev ici alanla ilgili veya annelik roli ile
baglantih mutfak aletleri ve bebek gibi oyuncaklarla mesgul olmaktadirlar (Block, 1982; Miller,
1987; Katz, 1986). Oyuncak tercihleri, toplumsal cinsiyetin dogustan ve biyolojik degil klltirel
olarak insa edildigini gostermektedir. Bu baglamda alternatif, belirli bir cinsiyeti cagristirmayan,
esitlikci oyuncak politikalari toplumsal cinsiyet esitliginin kiiclik yaslardan itibaren 6grenilmesi
icin 6nemlidir (Aina ve Cameron, 2011). Ayrica kiz ve erkek ¢ocuklarinin farklilasan oyunlar
oynamalarinin farkli deneyimler edinmelerine, farkli zihinsel ve toplumsal becerileri
gelistirmelerine neden olmaktadir. Cinsiyet farkliliklari cocuklara masallarla, 6ykilerle okullarda
ders kitaplari yoluyla Ogretilmekte, desteklenmekte ve yeniden (retilmektedir. Bu sirecte
ogrenilen cinsiyet rol ve davranislari, sorumluluk ve beklentileri ¢cocuklarin ilerdeki sececegi
meslekleri, egitim alacagi alanlari belirlemektedir.

Erken c¢ocukluk doéneminde cinsiyet rolleri aileden, okuldan ve medyadan
ogrenilmektedir. Bu kapsamda erken ¢ocukluk egitiminde kullanilan icerikler, cinsiyet rollerinin
ogrenilmesi bakimindan énemli bir 6grenme alanini temsil etmektedir. Bu ¢alismada Tiirkiye'de
Millf Egitim Bakanlhiginin erken ¢ocukluk dénemi egitiminde kullanmis oldugu «365 Giin Oykii»
serisi kitaplari; kadin ve erkegin iliskilendirildikleri meslek ve islerin, anne ve babalik rollerinin,
cinsiyetlerin mekanla iliskisinin ¢ocuklarin cinsiyet rollerinin 6grenmesine olan etkisi agisindan
incelenmektedir.

Cinsiyet rollerinin erken cocukluk déneminden itibaren 6greniliyor olmasi baglaminda
bu arastirma, Milli Egitim Bakanhginin erken ¢ocukluk egitimi icin hazirlamis oldugu «365 Gin
Oykii» serisi kitaplarinin cinsiyet rolleri bakimindan incelenmesi amaciyla gergeklestirilmistir. Bu
arastirma “Cocuk oykulerinde kadin ve erkek karakterlere atfedilen meslekler, kisisel nitelikler,
ebeveynlik rolleri ve mekansal konumlanmalar yoluyla toplumsal cinsiyet rolleri nasil insa
edilmekte ve yeniden Ulretilmektedir?” temel problemi lzerinden gerceklestirilmistir. Bu
arastirmanin alt problemleri ise soyledir:

e Oykiilerde kadin ve erkeklere atfedilen meslekler ve nitelikler hangi toplumsal cinsiyet
rollerini yeniden tretmektedir?

e Oykiilerdeki kadin ve erkekler hangi is, meslek ve kisisel 6zelliklerle
iliskilendirilmektedir?

e Oykiilerde anne ve babalar toplumsal cinsiyet rolleri bakimindan nasil temsil
edilmektedir?

e Oykiilerde cinsiyetlerin mekanla iliskisi nasil temsil edilmektedir?

Alan yazininda Tirkiye’de erken ¢ocukluk dénemi egitiminde kullanilan masal, hikaye ve
oyki gibi eserlerin toplumsal cinsiyet rolleri bakimindan incelendigi ¢alismalar arasinda birkag
calisma 6nemlidir. Kaynas ve Elif (2017) okul 6ncesi doneme ait 50 6ykii ve masal kitabini analiz
ettikleri calismalarinda inceledikleri kitaplarda toplumsal cinsiyet rollerinin, kalip yargilarin ve
geleneksel anlayisin varligini korudugunu, esitlikci anlayisin ise kismen kitaplara yansidigini
belirtmektedirler. Glindliz Sentilirk (2015) okuléncesi donemde kullanilan 6yki kitaplarinin
cinsiyet stereotipleri acisindan inceledigi calismasinda kadin ve erkek temsillerinin esit diizeyde
dagilim gosterdigini ve kadinlarin erkeklere uygun oldugu duslinilen cesitli mesleklerde temsil
edildigini tespit etmistir. Buna ek olarak Gundiz Sentlirk (2015) hikayelerde yer alan ailelerde,
annelerin babalardan daha fazla gosterildigini ve babalarin hikayelerde yer alsalar bile pasif
durumda olduklarini ifade etmektedir. Ayrica hikdye kitaplarinda annelerin aktif bir sekilde
temsil edilmeleri ile ¢ocuk bakiminda annenin basat roll Ustlenen kimlik olmasini iliskili
bulmustur. Yener (2020) ise calismasinda okul dncesi donemde ele alinan hikaye kitaplarinda
toplumsal cinsiyet kavraminin ya da kalip yargilarinin vurgulanmadigini tespit etmistir. Ayrica
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hem kiz hem erkek c¢ocuklarin dis ve i¢ mekanlarda temsil edildigini ifade etmistir. Bu durum
Yenel’e (2020) gore hikaye kitaplarinda kiz ve erkek cocuklariyla 6zdesim kuran g¢ocuklar icgin
toplumsal cinsiyet rolii acisindan olumlu bir 6rnek teskil etmektedir.

Bu c¢alisma Milli Egitim Bakanliginin egitim politikalari baglaminda okul 6ncesi egitim
kurumlarinda kullanilan, 6grencilere, velilere ve okul 6ncesi 6gretmenlerine egitim materyali
olarak sunulan «365 Giin Oyki» serisi kitaplarinda cinsiyet rollerinin nasil temsil edildigini
incelemesi bakimindan onemlidir. Bu konuda Tirkiye'de yapilan diger calismalar orneklem
olarak baska bir dilden ceviri olan, okul 6ncesi 6gretmenlerin sinif ortamlarina kendilerinin
secerek getirdikleri baska bir deyisle sinifta okumayi tercih ettikleri kitaplardan secilmistir. Bu
calismada ise Milli Egitim Bakanhgi politikalari baglaminda erken c¢ocukluk déneminde
kullaniimak Gzere onay verilmis 6ykiler incelenmektedir.

2. Yontem
2.1. Aragtirmanin Modeli

Bu arastirmada nitel bir yontem kullaniimistir. Nitel arastirmalar dokiiman analizi gibi
nitel veri toplama tekniklerinin kullanildig1 calismalar (Yildirrm ve Simsek, 2008, s. 39) olup
arastirma problemini yorumlayici bir yaklasimla incelemesini saglamaktadir (Altunisik vd., 2010,
s. 302). Travers (2001) nitel arastirmalari gézlem, gorlisme, etnografik saha calismasi, séylem
analizi ve metinsel analizler seklinde siniflandirmaktadir. Merriam (2018) ise temel nitel
arastirma stratejileri arasinda elestirel nitel analizden s6z etmektedir. Bu kapsamda arastirmada
nitel arastirma yontemlerinden elestirel séylem analiz kullaniimistir. Elestirel sdylem analizi ile
toplumsal esitsizlige yonelik sdylemleri ve anlamlari ortaya ¢ikartmak mimkiin olmaktadir (Van
Dijk, 2001, s. 352). Boylelikle dilin bir sosyal pratik alani olmasindan hareketle dil ile iktidar
arasindaki iliskilere odaklaniimistir (Wodak, 2001; Weiss ve Wodak, 2003).

Arastirma kapsamina giren oykilerde oncelikle éykinin ana temasina ve vurguladigl
konulara yer verilmistir. Oykii metinlerinde arastirma problemleri kapsamina giren ana ve alt
temalarin nasil sunulduguna bakilmis. Daha sonrasinda 6ykii metinlerindeki gic iliskileri ve
ideolojik yapilar belirlenmistir. Bu kapsamda arastirmada, hangi grup veya unsurlarin giic sahibi
oldugu ve hangi ideolojilerin yer aldigi anlatilmaktadir. Son olarak ise elestirel bir yorumlama ile
oykli metinlerindeki glic faktorleri, sosyal adaletsizlikler ve ideolojik yapilar sunulmaktadir
(Wodak, 2001; Fairclough, 2001).

2.2. Gegerlik ve Giivenirlik

Nitel arastirmalarda gecerlik ve glvenirlikten ziyade inandiriciik ve transfer
edilebilirlikten s6z edilmektedir (Houser, 2015; Whittemore, Chase ve Mandle, 2001). Bununla
birlikte nitel arastirmalarda inanilirlik, sonuclarin dogrulugu ve arastirmacinin yetkinligi gibi
durumlar 6n plana ¢ikmaktadir (Krefting, 1991). inandiricilik ise inanilirlik, giivenebilirlik,
onaylanabilirlik ve aktarilabilirlik alt boyutlarindan olusmaktadir (Houser, 2015; Merriam, 2018).
Arastirmada inanirhg1 saglamak i¢in uzman goérisiine basvurulmustur (Holloway ve Wheeler,
1996). Veri analizi neticesinde ulasilan ilk kodlar, alt temalar ve temalar 3 alan uzmani ile
gorisulerek (2 toplumsal cinsiyet sosyolojisi, 1 okul dncesi egitim alan uzmani) teyit edilmistir.
Arastirmanin glvenirligi icin G¢ uzmanin gorisleri Miles ve Huberman’in (1994) formuli
(Guvenirlik = gorus birligi / gorus birligi + gorus ayriligr) kullanilarak hesaplanmis ve %90 oraninda
bir uzlasma saglanmistir.

2.3. Veri Seti Tanitimi

Bu kapsamda MEB «365 Giin Oykii» serisi kitaplari icerisinde yer alan 53 6ykii arasindan
secilen 21 o6ykl amagsal 6rnekleme ile belirlenmis ve arastirma problemiyle iliskili olmayan
oykiler calismanin disinda tutulmustur. Bu oykiler cocuklara matematik kavramlar, konusma
dilindeki sesler, ses bilgisel farkindaliklar, geri dontsiimin 6nemi, cevre kirliligi ile miicadele



1253

etmenin gerekliligi gibi konulari ele aldiklarindan bu c¢alismanin problemleri ile
iliskilendirilmemistir ve calismanin kapsami disinda birakilmistir.

Bu arastirmada MEB «365 Giin Oykii» serisi kitaplarindan ¢calismanin kapsamina giren 21
oyklnin isimleri soyledir: Abimin Bavulu, Baska Ne Olur?, Benimle Oynar misin?, Beyaz, Bir
Sonbahar Giint, Cekirdek, Dinyanin Atesi Var, Karisik Tost, Kasmir, Leyla’nin Renkli Diinyasi,
Memleketim Adana, Memleketim Denizli, Memleketim Mardin, Memleketim Rize, Memleketim
Turkiye, Memleketim Van, Mozaik, Rlizgar Esince, Unun Var mi?, Uyku Vakti Gelince ve Yedi Tas.
Bu 6ykilerin tamami 2022 yilinda Milli Egitim Bakanhgi yayinlari tarafindan yayimlanmistir. Tablo
1’de incelenen oykdlerin isim, yazar bilgileri, sayfa sayilari ve konusuna yer verilmistir.

Tablo 1.

«365 Giin Oykii Serisi» Kitaplarinin Kiinyesi

Oykiiniin adi

Yazari/Yazarlar

Sayfa sayisi

Konusu

Abimin Bavulu

Baska Ne Olur?

Benimle Oynar
misin?

Beyaz

Bir Sonbahar
Gunu

Cekirdek

Diinyanin Atesi
Var

Karigik Tost

Kagmir

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Havva Selvi Utus, 24
Nebile Yilmaz,

Serife Karabiyik,
Yasemin Kuri

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Esma Ugar Baltas, 28
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Esma Ugar Baltas, 20
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Hilal Kaya, Hilya 28
Serbet Kara, Nilufer
Ertarakgl

Nihal Feyman Gok 20

Nihal Feyman Gok 20

Esma Ugar Baltas, 20
Ezgi Avci, Kibra
Sénmez, Melek

Gemi kaptani oldugu igin sik sik seyahat eden
bir abinin biri kiz digeri erkek kardesi ile
seyahat i¢in bavulunu hazirlama siireci
eglenceli bir sekilde anlatilmistir.

Bir kiz gocugunun garajda buldugu bir araba
tekerleginin ne oldugunu anlamaya galistigl,
sonrasinda da kullanilmayan tekerlekten bir ev
esyasl yaptigi siireg anlatilmaktadir.

Oykii cocuklarin oyuna olan gereksinimlerine
ve ¢ocuklardan gelen oyun davetlerine dikkat
¢ekmek amaciyla hazirlanmistir.

Oykiide dgrenciler Diinya Siit Giinii ile ilgili bir
arastirma yapmaktadirlar ve gocuklarin
evlerinde sitten buytkleri ile yaptiklari
artnler anlatilmaktadir.

Oykii mevsim déngiisiine ve zaman kavramina
dair farkindaligi desteklemek amaciyla
hazirlanmistir.

Oykiide etrafa cekirdek atarak gevreye verilen
zarar gorsellerle anlatilmaktadir.

Oykii cocuklarda yerkiirenin gelecegini
korumaya dair biling olusturmak amaciyla
hazirlanmistir.

Oykiide ailecek oyun oynamaya zaman
ayirmanin énemi anlatilmaktadir.

Oykii hayvanlarin insan yasantisindaki
onemine dikkat cekmek amaciyla
hazirlanmistir.



Leyla’nin Renkli
Diinyasi

Memleketim
Adana

Memleketim
Denizli

Memleketim
Mardin

Karaboga, Ziibeyde
Coémert

Esma Ugar Baltas, 28
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Berrin Tezcan, Ebru 24
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Havva Selvi Utus, 20
Nebile Yilmaz,

Serife Karabiyik,
Yasemin Kuri

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Memleketim Rize Hilal Kaya, Hilya 20

Memleketim

Tirkiye

Memleketim Van

Mozaik

Rlzgar Esince

Unun Var mi?

Uyku Vakti
Gelince

Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 28
Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 20
Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 20
Serbet Kara, Nilufer
Ertarakgl

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu
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Oykii cocuklarin yetiskinlere gére “yanlis”
olarak nitelenen ancak yanlis degil “farkli”
olan bakis agilarini yansitmak amaciyla
yazilmistir.

Oykii, gezi bilincinin ve kiiltiirel degerlerimizin
yayginlastirilmasi amaciyla hazirlanmistir.

Oykii, gezi bilincinin ve kiiltiirel degerlerimizin
yayginlastirilmasi amaciyla hazirlanmistir.

Oykii, gezi bilincinin ve kiiltiirel degerlerimizin
yayginlastirilmasi amaciyla hazirlanmistir.

Oykii, gezi bilincinin ve kiiltiirel degerlerimizin
yayginlastirilmasi amaciyla hazirlanmistir.

Oykii tilkemizin bereketli sofralarini ve kiiltiirel
mirasini gocuklara tanitmak igim
hazirlanmistir.

Oykii, gezi bilincinin ve kiiltiirel degerlerimizin
yayginlastirilmasi amaciyla hazirlanmistir.

Oykii cocuklarin oyun alanlarina olan
gereksinimlere dikkat cekmek amaciyla
hazirlanmistir.

Oykiide cocuklara riizgar esince neler oldugu
anlatilmaktir.

Oykiide unun cesitli besinlere déniisiimiine
yer verilmektedir.

Oykii uyku vakti gelince uyumakta zorlanan
¢ocuklar diisiintlerek hazirlanmistir.
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Yedi Tas Berrin Tezcan, Ebru 20 Oykii cocuklar icin anlasilmasi en giic
Akglin, Emine kavramlardan olan zaman kavramini
Ozfemir, Gézde somutlastirmak amaciyla hazirlanmistir.
Pergel, Nimet
Rifaioglu

2.4. Veri Analizi Siireci

Bu arastirmanin kapsamina giren 21 6yki arastirma problemleri kapsaminda igerik
analizi yontemi ile ¢oziimlenmistir ve dykiler s6zel anlatimlari yaninda gorseller bakimindan da
degerlendirilmistir.

2.5. Kodlama Siireci

Bu arastirmanin tematik analizi yapilirken Braun ve Clarke’in (2006) 6nermis oldugu 6
adimli analiz slireci takip edilmistir. Bu stirecte ilk olarak oyku kitaplarindaki veriler tanimlanmis,
sonra ilk kodlar olusturulmustur. Daha sonra ise temalar arastiriimis, gozden gecirilmis ve nihai
olarak temalar isimlendirilmistir. Yazar verileri birka¢ defa goézden gecirerek analiz etmis,
oykilerdeki toplumsal cinsiyet esitligi kapsaminda yer alan séylemleri tanimlayan 11 ilk kod elde
etmistir. Bu kodlar arasinda erkeklerin fiziki glig ile iliskilendirilmesi, tam zamanli kamusal alanda
calisan erkeklik, cocuklarin bakimindan sorumlu kadinlik, ayrimlasmis kadin ve erkek rolleri,
erkek akil kadin doga, mekanla iliskilendirilmis cinsiyetler, ayrimlasmis kadin ve erkek meslekleri,
her meslegi yapabilen cinsiyetler, spor dallari ile iliskilendirilmemis cinsiyetler, ev ici alanda
meslekiisler yapan kadin ve ev ici alanla iliskili isler yapan baba yer almaktadir. Bu kodlar dikkatle
incelenerek incelenen kodlar birlestirilmis, potansiyel olarak glicli erkeklik, ailesini tehlikelerden
koruyan bir kimlik olarak baba, ailesinin gecimini saglayan baba, vurgulanmis kadinlik insasi,
esitsiz rol dagilimi, ayrilmis roller, ayrilmis mekanlar, kadin ve erkek meslekleri, cinsiyet rollerinin
esnetilmesi, yapilan sporlarin cinsiyetsizlestirilmesi, calisan kadin ve bakim veren babalik alt
temalaridir. Bu potansiyel temalar incelenerek arastirmada nihai olarak 5 temaya ulasiimistir. Bu
temalar sirasiyla (1) Hegemonik erkeklik, (2) Cinsiyet rol dagilimi, (3) Mesleklerin
cinsiyetlendirilmesi, (4) Kalip yargilarin kirilimasi ve (5) Bakim veren erkeklik temalaridir.

Tablo 2.

Alinti Ornekleri ve Kodlama Siireci

Ornek alintilar ilk kodlar Alt temalar Temalar
“Abimin kollari gemi halati gibiydi” Erkeklerin fiziki gligile  Gliglu erkeklik (5/21) Hegemonik
(Abimin Bavuluy, s. 12). iliskilendirilmesi erkeklik
Parkta sert bir rlizgar esince esinin Erkeklerin fiziki gligile  Ailesini tehlikelerden Hegemonik
ve oglunun semsiyesini tutan baba iligkilendirilmesi koruyan bir kimlik olarak  erkeklik
gorseli. (Riizgar Esince, s. 12). baba (4/21)

“Babasi is seyahati icin yola ¢iktl.” Tam zamanl kamusal Ailesinin gegimini saglayan Hegemonik
(Yedi Tas, s. 7). alanda galisan erkeklik  baba (6/21) erkeklik
“Bunu unutmussun galiba.” Cocuklarin bakimindan ~ Vurgulanmis kadinlik insasi Hegemonik
(Abimin bavuly, s. 22). sorumlu kadinlk (10/21) erkeklik

Kadinlarin gekirdek ¢oplerini ¢op  Ayrimlagsmis kadin ve Esitsiz rol dagilimi (14/21) Cinsiyet rol
tornalarina doldurdugu, erkeklerin erkek rolleri dagilimi
ise ¢copleri tasidigi gorsel

(Cekirdek, s. 20-21)

Kadinlar yemek pisirmekte, Erkek akil kadin doga Ayrimlasmis roller (12/21) Cinsiyet rol
erkekler ise elektrikleri kontrol dagilimi
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etme gibi teknik bir isle mesgul
oldugu gorsel (Memleketim Van,
s. 2-3).

Annenin ev ici alanda ve sokakta Mekanla iliskilendirilmis  Ayrilmis mekéanlar (11/21) Cinsiyet rol
¢ocugu ile vakit gegirmesi (Bir cinsiyetler dagilimi
Sonbahar Glini)

Pembe kiyafetli kadin okul 6dncesi Ayrimlasmis kadin ve Kadin ve erkek meslekleri Mesleklerin
O0gretmen temsili. (Dlnyanin Atesi erkek meslekleri (4/21) cinsiyetlendiril
Var, s. 2). mesi

Servis sofori kadin gorseli. (Beyaz, Her meslegi yapabilen Cinsiyet rollerinin Kalip yargilarin
s. 3). cinsiyetler esnetilmesi (5/21) kirillmasi
“Benim adim Ozan. Abim Kaan ve Spor dallariile Yapilan sporlarin Kalip yargilarin
kardesim Canan ile futbol iliskilendirilmemis cinsiyetsizlestirilmesi kirilmasi
oynamayi severiz.” (Mozaik, s. 2) cinsiyetler (2/21)

“Elektronik postalarimi kontrol Ev ici alanda mesleki isler Calisan kadin (3/21) Kalip yargilarin
ediyorum, su an ¢ok mesgulim  yapan kadin kirilmasi

ama isimi bitirdikten sonra neden
olmasin?” (Benimle Oynar MisIin?,
s. 4).

“Goémlegimi Gtlllyorum, su an Ev ici alanla iliskili isler ~ Bakim veren babalik (7/21) Bakim veren
¢ok mesgulim ama igimi yapan baba erkeklik
bitirdikten sonra neden olmasin?”

(Benimle Oynar Misin?, s. 11).

3. Bulgular

Toplumsal cinsiyet sosyolojisi ve elestirel erkeklik calismalari, toplumsal cinsiyetin ve
erkekligin nasil insa edildigi, yeniden sekillendirildigi ve bireyler araciligiyla nasil yeniden
Uretildigine dair 6nemli bir cerceve sunmaktadir. Bu baglamda analiz edilen MEB «365 Giin
Oykii» serisi kitaplari erken ¢ocukluk dénemindeki cocuklarin toplumsal normlari, rolleri ve giic
iliskilerini 6grenmelerinde, erkeklik ve kadinlik bicimlerini nasil sekillendirdigini anlamalarinda
etkili materyallerdir. Bu arastirmanin temalarindan Connell’in (1987, 1995) ortaya koydugu
hegemonik erkeklik kavrami, erkekligin toplumdaki baskin bi¢imi olup, toplumdaki en yliksek
statliye sahip erkeklik bicimidir. Hegemonik erkeklik, fiziksel gl¢, kamusal alanda temsil ve
liderlik ozellikleri ile 6n plana ¢ikmaktadir. Hegemonik erkeklik temasinin tam karsisinda bakim
veren erkeklik temasi konuslanmis durumdadir.

Arastirmanin bakim veren erkeklik temasi erkeklerin duygusal ve fiziksel bakim
saglayicilar olarak rol almalariyla temsil edildigi bir temadir. Erkeklerin yalnizca ekonomik olarak
degil ayni zamanda duygusal ve pratik anlamda da ailelerine bakabilen bireyler olarak temsil
edilmesini ifade etmektedir. Bakim veren erkeklik, hegemonik erkekligin tersine erkeklerin de
bakim verebilen kimlikler olabilecegini ortaya koymaktadir. Bu baglamda, arastirmanin “ev ici
alanda mesleki isler yapan kadin ve ev ici alanla iliskili isler yapan baba” gibi soylemleri,
erkeklerin geleneksel erkeklik rollerinden sapmalarini ve bakim veren bir kimlik insa etmelerini
vurgulamaktadir.

3.1. Hegemonik Erkeklik Anlatisi

Arastirmanin kapsamina giren oykilerden “Abimin Bavulu” isimli dykide gemi kaptani
oldugu icin siklikla seyahat eden abinin bavulunu hazirlayan kardesler cocuklar bavuldan bir gemi
hayal ederler ve denizde tirli maceralara atilirlar. Bu oykide abi glcli, kardeslerini
tehlikelerden koruyan bir kisi olarak temsil edilmistir. Bu 6ykide asagidaki séylem ve gorsel
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erkeklerin fiziki giic ile iliskilendirildigini ortaya koyarken hegemonik bir erkeklik anlatisi ile
uyumlu goériinmektedir. Bu oykide seyahate hazir olan abinin unuttugu hirkasini annesi
hatirlatmaktadir. Oykiide annelik, cocuklarin bakimini saglayan, ev ici alanda basat sorumlu
cinsiyet olarak temsil edilirken, hegemonik erkekligin insasinda 6nemli bir unsur olan
vurgulanmis bir kadinhga sdylemsel olarak yer verilmektedir.

“Abimin kollari gemi halati gibiydi.” (Abimin Bavulu, s. 11).
Sekil 1. Sekil 2.

Abimin Bavulu, s. 11 Gérseli Abimin Bavulu, s. 22 Gorseli

Annem elinde bir
gﬁ hrrkayla odoya geld:
o N "Bunu unutmugsunuz

qoliba.” dedi. ‘

“Rlizgar Esince” isimli 6yklide parkta sert rlizgar eserken semsiyeleri tutma gorevi fiziksel
olarak gicli olma ile iliskilendirilen, ailesini tehlikelerden koruyan bir kimlik olarak baba ile
iliskilendirilmektedir. Bu sdyleme gore babalik, ailesini tehlikelerden koruyan bir kimlik olarak
insa edilmektedir.

Sekil 3.

Riizgdr Esince, s. 12 Gorseli
. _ T

) /

“Uyku Vakti Gelince” isimli 6yklide uykusu kacmis bir cocuk yer almaktadir, ¢ocugu
uyutma gorevi annede goriinmektedir. Bu durum ev ici alanda kadinlarin ¢cocuklarin bakimini
oncelikli olarak stlenen cinsiyet olduguna yonelik bir vurgu ile hegemonik erkeklik normlarini
glclendirmektedir.
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Sekil 4.

Uyku Vakti Gelince, s. 5 Gorseli

“Memleketim Mardin” isimli 6ykiide ayni zamanda Siiryani kahvesini erkeklere servis
ederken yer alan bir kadin temsil kadinlarin ev i¢i alanda iyi egitilmis, hamarat ve is bilenler
oldugu kalp yargisini destekleyerek vurgulanmis kadinligi 6n plana gikartmaktadir.

Sekil 5.

Memleketim Mardin, s. 14 Gérseli

Gun batiminda hep birlikte evin avlusunda
toplaniriz. Stryani kahvesi icerek sohbet ederiz.
__;»_'- mavi badem sekeri yemeyi de ok severiz.
i Gu ercinlerimizle ucurtmalarin gokylziinde <

b sunu lizleriz.

3.2. Cinsiyet Rol Dagilimi Anlatisi

“Baska Ne Olur?” isimli dykiide bir kiz cocugunun garajda buldugu bir araba tekerleginin
ne oldugunu anlamaya calistigl, sonrasinda da kullanilmayan tekerlekten bir ev esyasi yaptig
sireg anlatilmaktadir. Tekerlekten bir minder ya da masa yapabilecegini dislinen kiz, salincak
yapmaya karar verir. Yardim igin bir yetiskinden yardim almasi gerektigini diistiniir. Kalin bir ip,
boya, firca vb. ile ona yardim eden kisi, yetiskin bir erkek olarak temsil edilmistir (Baska Ne Olur,
s. 13). Bu kapsamda teknik ve gli¢ gerektiren islerle iliskilendirilirken erkeklik akilla
iliskilendirilmistir:
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Sekil 6.
Baska Ne Olur?, s. 13 Gérseli

Etrafa ¢ekirdek atarak gevreye verilen zararin gorsellerle anlatildigi “Cekirdek” isimli
oykide, cinsiyete dayali bir rol dagilimi s6z konusudur. Kadinlar cekirdek ¢oplerini torbalara
doldururken, erkekler ¢opleri tasimaktadir. Bu durum erkeklerin fiziksel olarak kadinlardan giglii
oldugu kalip yargisini desteklemektedir. Oykiide ¢copleri paketleme ve tasima isi bittikten sonra
erkekler, cok yorulduklari igin dinlenmekte, kadinlar etrafi toparlamaya ve temizlemeye devam
etmektedirler. Bu durum ise kadinlarin ev igi islerle iliskilendirilen bir cinsiyet oldugu kalip
yargisini desteklerken, ayni zamanda ayrimlasmis kadin ve erkek rollerine vurgu yapmaktadir.

Sekil 7. Sekil 8.
Cekirdek, s. 20 Gorseli Cekirdek, s. 21 Gorseli

L

Adana’da bir babanin yasadiklarini sehrin sosyal yasami lizerinden anlatildig
“Memleketim Adana” isimli oykide, tarlada pamuk toplayan kadin, pamuklari tasiyan erkek
temsili cinsiyete dayali is bolimu ile iliskilendirilmistir. “Memleketim Mardin” isimli éykide de
ise Mardin’e 6zgli sosyokiltiirel 6geler yer almakta olup kadin ve erkek arasinda is boliminin
cinsiyete dayali oldugu gorilmektedir.
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Sekil 9. Sekil 10.
Memleketim Adana, s. 7 Gorseli Memleketim Adana, s. 3 Gorseli
B
im adim Meryem. Burasi da bizim_evimiz.
sicak, yazin serin tutt . |
annem, babam, G kar 2 ) ,;“.":
% dedemle um e
i b { N ’4 »
i+ O - { 3
. .
g 40
2

“Memleketim Van” isimli oykide dugiun hazirliklari yapilirken kadin ve erkek
temsillerinde cinsiyete dayali roller dikkat cekmektedir. Kadinlar yemek pisirmekte, erkekler ise
elektrikleri kontrol etme gibi teknik bir isle mesgul olmaktadirlar.

Sekil 11. sekil 12.

Memleketim Van, s. 2 Gorseli Memleketim Van, s. 3 Gorseli
Merhaba, benim adim Yusuf. Vanda Dugun icin kuzenim Ecrin bize geldi.
yosiyorum. Bu aksam abimin dugind Bugt‘.‘m babam ve Ecrin ile birlikte

B var. Evimizdeki herkes abimin dugund Vani gezecegiz.

iin hazirlk yapyor. .|
R Sar

“Yedi Tas” isimli 6yklide is seyahatinde olan bir baba, evde ¢ocugu ile vakit geciren bir
anne temsili yer almaktadir. Baba kamusal alanda galisan, anne ev i¢i alanda yer alan bir kisi
olarak temsil edilmistir. Baba is seyahatinden déniince oglu ile parka gitmistir. Bu durum kadin
ve erkeklerin ayri mekanlarda temsilini ifade ederken ayni zamanda keskin sinirlarla birbirinden
ayrilmis cinsiyet rol dagihmini desteklemektedir. Baba tekrar is seyahatine gittiginde, anne ev igi
alanda c¢ocugu ile kalmaktadir. Bu durum “Anneler evde ¢ocugunun bakimini Ustlenen, baba ise
evi gegindiren kisidir.” kalip yargisini desteklemektedir.
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Sekil 13. Sekil 14. Sekil 15.
Yedi Tas, s. 2 Gorseli Yedi Tas, s. 4 Gorseli Yedi Tas, s. 7 Gorseli

Selim o gan farkl bir
heyecanla uyand:. Babosi
is seyahatinden dénecekti.

Annesiyle kahvalti yaparken
bir korna sesi duydu.
DUGUT, paldT, DU

Btk bir merakla
pencereye kostu.

Gelen babasi degildi

Selim ve babasi 8nce evde sohbet
ettiler, sonra birlikte parka gittiler.
Parkta drdekleri beslediler.

“Bir Sonbahar Gun(” isimli 6ykiide, evde annesi ile olan Can isminde bir ¢ocugun cani
sikildigindan annesiyle kestane almak icin markete gitmeleri ve disarida yasadiklari maceralar
anlatilmaktadir. Evde gocugu ile vakit gegiren cinsiyet olarak kadinin yani annenin yer almasi,
kadinlarin ev igi alanla iliskili bir cinsiyet olarak temsil edildigini gostermektedir. “Leyla’nin Renkli
Dinyasi” isimli 6ykiide de Leyla’nin annesi, mutfakta yemek hazirlarken temsil edilmektedir. Bu
durum her iki 6ykide de kadinlarin eril mekanlar olarak kamusal alanin disinda ev i¢i alanda
temsil edildigini gosterirken ayni zamanda esitsiz cinsiyet rollerine de kapi aralamaktadir.

Sekil 16. Sekil 17.

Bir Sonbahar Giinii, s. 4 Gorseli Bir Sonbahar Giinii, s. 11 Goérseli

Annesi ‘Can, haydi disari ckalim. Marketten
kestane alalim.” dedi. “Sonbahar geldigi icin
hava sogumaya basladi.
Uzerimize kalin giysiler giyelim.” diye ekledi.

Annesi “Cok mu aciktin
yoksa?" diye sordu.

“Memleketim Denizli” isimli oykiide bir sehre ait sosyokiltiirel dgeler anlatilirken
kadinlar ev eksenli islerle iliskilendiriimektedir. “Memleketim Mardin” isimli dykide sofraya
hazirlayan kadin olup ev i¢i alanda temsil edilmektedir.
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Sekil 18. Sekil 19.

Memleketim Denizli, s. 11 Gorseli Memleketim Mardin, s. 9 Gérseli

- -~ P

Topladgimiz

azmlerden ‘pekmez,

/peﬁ‘ ve kéme yapaniz.

YL - !-* l < a - Ll
“Kasmir” isimli oykide kopegini parkta gezdiren bir kisinin gordikleri ve kopegi ile
yasadiklari anlatilmaktadir. Oykiideki park goérselinde anneler cocuklarini parkta gezdirmektedir.
Kadin, cocugunun bakimini saglamasi gerek cinsiyet olarak temsil edilirken, kamusal alanin disi
olarak kabul edilen bir mekan olarak park ve bahgede yer almaktadir.

Sekil 20.

Kasmir, s. 6 Gorseli

O srada Veysel Beg, simitcinin "Aksam
simidil” diye bagirdigini duydu. Uzaktan
cnin sesi geliyordu. “Cay istegen var

“Unun Var Mi?” isimli éykide bugdaydan unun olusumu ve undan yapilacak drinler
tanitilmak istenmektedir ancak éykiideki kadin temsil yemek yapma ve mutfak ile ilgili islerle
iliskilendirilmektedir.
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Sekil 21.

Unun Var Mi?, s. 8 Gorseli

kine ¢ yumurta, seker ve sit katinca

“Memleketim Rize” isimli 6ykiide baba balik tutmaya gitme davranisi ile kamusal alanda,
yani ev disi bir mekanda, kadin ise hem ev igi alan hem ¢ay toplama rolii ile ev disi alanda temsil
edilmektedir.

Sekil 22. Sekil 23.

Memleketim Rize, s. 3 Gorseli Memleketim Rize, s. 10 Gérseli

-

Ayni 6ykide yasli kadin temsili evinde sofasinda oturan, yanindaki torununa rol model
olan bir temsil iken, anne temsili yine ev ici alanda, kizina sofranin basinda ev ekseni isler
baglaminda rol model olmaktadir.
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Sekil 24. Sekil 25.
Memleketim Rize, s. 4 Gorseli Memleketim Rize, s. 8 Gorseli
= 172

3.3. Mesleklerin Cinsiyetlendirilmesi Anlatisi

“Dinyanin Atesi Var” isimli dykide okul 6ncesi 6gretmeni bir kadindir ve cinsiyetlerin
renkle temsil edilmesi baglaminda pembe kiyafeti ile dikkat cekmektedir. “Memleketim Tirkiye”
isimli 6ykiide dgretmen temsili ise erkektir. Bu durum MEB «365 Giin Oykii» serisi kitaplarinda
ogretmenlik meslegini her iki cinsiyetinde yapabilecegi vurgusu ile cinsiyetlerle iliskilendirilen
mesleklere yonelik kalip yargilari kirmaya yonelik bir sdylem olmasinin yaninda oykilerde 1
erkek 6gretmen temsili disinda tiim 6gretmenlerin kadin 6gretmenlerden olusmasi mesleklerin
cinsiyetlendirmesi olgusunu da desteklemektedir.

Sekil 26. Sekil 27.
Diinyanin Atesi Var, s. 2 Gérseli Memleketim Tiirkiye, s. 3 Gorseli
Anaokulunda yeni bir gin baslamisti. Ogretmen “Ginaydin!” Ogretmen *Cocuklar, yaz tatilinizi nasil gecirdiniz? g

diyerek cocuklar karsiladi. Giintin en keyifli zamani, sabah

sohbetinin yuplldlgl gune basl, Zai . Ogr‘elmen,
cocuklara hava imuntn Jnasil sldugunu
\ «ruk hbeti baslatt:.

P ae € aa (©)

Kim anlatmak ister?” diye sordu.

3.4. Kahip Yargilarin Kirllmasi Anlatisi

“Beyaz” isimli oykide sit ciftligine geziye giden Ogrencilerin servis sofori bir kadin
olarak temsil edilmistir. Bu durum mesleklerin cinsiyetlendirilmesine yonelik kalip yargiy
kirmaktadir. Yine ayni dykiide Diinya St Ginii ile ilgili 6grencilerin yaptiklari ¢calismalarla ilgili
kisimda 6grencilerden Tugrul, babasi ile evde sitl kaynatip Gzerinden kaymak almistir, bu
durum ev igi alana ait rollerde erkeklerin de ev isi yaptigi bir gorsel ile temsil edilmistir ve cinsiyet
rollerinin esnetilmesine yonelik bir temsil olarak ortaya ¢ikmaktadir. Ayni dykide dedesi ile
peynir yapan bir cocuk da yer almistir. Bu durum torunlara anneanne ya da babaanne bakar kalip
yargisini kirmaktadir.
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Sekil 28. Sekil 29. Sekil 30.

Beyaz, s. 3 Gorseli Beyaz, s. 6 Gorseli Beyaz, s. 18 Gorseli

: 1 Vot e o gl
A ,:;. sul:in icine yarim ::;‘nnl?
] " | kmm. S |

Tugrulun babas: sitd
kaynatti ve Gzerindeki

kaymag: aldi

“Mozaik” isimli 6ykide 2 erkek 1 kiz kardes evlerinin salonunda futbol oynamaktadir. Bu
oykide bir kiz cocugunun futbol oynamasi futbolun erkek sporu oldugu kalip yargisini kirmaya
yonelik bir sdylemdir:

Sekil 31.

Mozaik, s. 2 Gorseli

- 3
1 kfﬁ; [:“{ »Benim‘ adm Ozan. Abim Kaan

ve kardesim Canan ile futbol
oynamay cok severiz.

art ukumadlglrﬁ zamanlarda evin
utbol sahasina ceviririz.

sar, kaleye goll;ri atarz.

d - salon

Yastiktdrdan kole
“Benimle Oynar Misin?” isimli oykiide Elif, pazar giini evde cani sikilinca annesi ve
babasindan kendisi ile oyun oynamalarini istemektedir. Evdeki herkes isi oldugu icin ancak
islerini bitirdiklerinde onunla oyun oynayabileceklerini sdylemislerdir. Annesi elektronik
postalarini kontrol etme isi bitince oyun oynayabilecegini séylemistir. Bu durum ev ici alanda
annelerin de kamusal bir is yapabileceginin gostergesidir ve cinsiyet rolleri ile ilgili yaygin bir
soylem olarak “Anneler ev i¢i alanda gocuklari ile ilgilenmelidir.” kalip yargisini kirmaktadir.
Oykiide ilk isini bitirip Elifin yaninda gelip onunla oyun oynayan kisi babasi olmustur. Bu durum
ise gocuk bakimindan basat sorumlu cinsiyetin kadin oldugu kalip yargisini kirmaktadir.
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Sekil 32. Sekil 33.

Benimle Oynar Misin?, s. 5 Gorseli Benimle Oynar Misin?, s. 15 Gérseli

Elif "Su an mesgulim. Dans
ediyorum. Cok da eglenceli.

Istersen sen de katilabilirsin

3.5. Bakim Veren Erkeklik Anlatisi

“Benimle Oynar Misin?” isimli oyklide Elif'in babasi Gtli yaptigl igin, Gtlsind bitirirse
ancak onunla oyun oynayabilecegini sOylemistir. Bu durum erkeklerin de ev eksenli isleri
yapabileceklerini ve bakim veren yonlerinin oldugunu hatirlatan bir temsildir.

Sekil 34.

Benimle Oynar Misin?, s. 11 Gérseli

Babasi *Gémlegimi n
taltgorum, su an cok ® &

(2
mesgultm ama isimi bitirdikten -

sonra neden olmasin?” dedi.

“Mozaik” isimli oykiide kirilan vazoyu temizleyen kisi baba olmustur. Bu durum
erkeklerin ev eksenli isler yapabilecegini gosteren bir temsil olarak bakim veren erkekligi temsil
etmektedir.
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Sekil 35.

Mozaik, s. 5 Gorseli

Kirk parcalar
stiplrgeyle
stpurdd. Biz
de onu dikkatle

izledik. Peki,
annem en sev&igi"
vazonun hrlldlgvm |
Ogrenince ne

olacakt?

Bir aile Uyelerinin aksam saatlerinde birlikte olduklari “Karigik Tost” isimli éykideki ilk
gorselde cay dolduran bir baba yer almaktadir. Son gorselde ise tim aile mutfakta hep birlikte
tost hazirlamaktadirlar. Bu durum esitlikgi rollerle iliskili olup ayni zamanda erkeklerin de mutfak
isleri yaparak bakim veren yonlerini temsil eden bir séylem olarak degerlendirilmektedir.

Sekil 36. Sekil 37.
Karisik Tost, s. 2 Gorseli Karisik Tost, s. 16 Gorseli

Bitdn aile hep birlikte mutfaga gidip tostlar
hazirladilar. Herkes tost yerken Doruk oyunu tekrar

Soguk bir ks aksamiyd:.
Bitdn aile Doruklarin evinde toplanmis
televizyon izliyordu.

4. Tartisma, Sonug ve Oneriler

4.1. Tartigma ve Sonug

Hegemonik erkeklik Connell’in (1987, 1995) teorik gergevesinde, erkekligin toplumsal
olarak baskin bigiminin nasil yapilandiriidigini agiklarken erkeklerin toplumsal, kiltirel ve
ekonomik alanda iktidar iliskilerini sirdiirmelerine olanak tanimaktadir. Bu erkeklikler otorite,
fiziksel giic ve iktidar ile iliskilendirilirken, ¢ogunlukla erkeklerin kadinlar ve diger erkekler
Uzerindeki hegemonik pozisyonlarini gliclendirmelerine neden olmaktadir. Hegemonik erkeklik,
stereotipik olarak tanimlanan glclii, egemen ve bagimsiz erkek figlrlerini kutlamaktadir.
Hegemonik erkekligin elestirisi, toplumsal cinsiyet esitsizliklerinin yeniden Uretildigi ve
erkeklerin duygusal ve sosyal anlamda da daha esnek ve kapsayici bir kimlik gelistirmeleri
gerektigi arglimanlarina dayanmaktadir. Arastirmada “fiziksel olarak glicli erkeklik” séylemi, bu
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hegemonik erkeklik figlirliniin pekistirilmesine dair dnemli bir 6rnektir. Hegemonik erkeklik,
erkekler arasinda esitsizliklere neden olurken kadinlarla erkekler arasinda esitsiz toplumsal
cinsiyet iliskilerine neden olmaktadir.

Hegemonik erkeklik uluslararasi alan yazininda yiritilen erkekler ve erkeklikler
hakkindaki arastirmalarda kilit bir teori olup, bu kapsamda yiritilen arastirmalarin toplu olarak,
cesitli cografyalarda hegemonik erkeklikleri anlamak, zaman icinde nasil degisebilecegi veya
doénisime direncli kalabilecegi ortaya koymalari bakimindan 6nemlidir. Hegemonik erkeklik
arastirmalarinin ylritildiga cografya, kiltirin rolli ve zamansal bilesenlerin etkisi hegemonik
erkeklik bicimlerini etkilemektedir (Hopkins ve Giazitzoglu, 2024). Bu nedenle bu arastirmada
ele alinan «365 Giin Oykii» serisi kitaplari Tiirkiye’de erken cocukluk déneminde olan ¢ocuklarin
toplumsal cinsiyet kimliklerini 6grenmesi slirecinde 6énemli bir etkiye sahiptir. Arastirmada
incelenen bazi oykilerde arastirmanin temalarindan hegemonik erkeklik temasina uygun bir
bicimde erkekligin fiziki gtic ile iliskilendirildikleri, kamusal alanda ¢alisanlar olarak evin ge¢imini
saglayan kimlikler oldugu tespit edilmistir. Bununla birlikte bazi 6ykilerde erkekler teknik isleri
yaparken kadinlar daha cok ev eksenli islerle temsil edilmistir. Bu durumlar hegemonik erkeklik
anlatisi ile oldukca uyumlu goriinmektedir. Bununla birlikte 6ykilerde hegemonik erkeklik
kaliplarinin disinda bakim veren erkeklik séylemlerinin de yer almasi oldukga dikkat cekicidir.
Oykiilerdeki bazi erkeklerin babalar olarak cocuklari ile mutfakta ev eksenli isleri yaptiklari,
cocuklariile yakindan ilgilendikleri, aksam saatlerinde ailelerine ve eslerine ¢ay servisi yaptiklari
temsiller de s6z konusudur. Bu durum «365 Giin Oykii» serisi kitaplarindaki erkek temsillerinin
toplumsal cinsiyete dayali is bolimiine yonelik kalip yargilari kirdigi seklinde yorumlanmistir ve
erken cocukluk dénemi toplumsal cinsiyet rollerine yonelik sosyallesmelerde esitlikgi cinsiyet
rolleri anlatisi ile uyumludur. Dolayisiyla «365 Giin Oykii» serisi kitaplarinda erkeklik temsillerinin
yalnizca hegemonik erkeklik formu icinde olmadigi, ayni zamanda bakim veren erkekliklere de
vurgu yapildigi goriilmektedir.

Erken ¢ocukluk doneminde oykiler, masallar ve oyunlar ¢cocuklarin toplumsal cinsiyet
stereotiplerini 6grenmelerinde veya kirmalarinda 6nemli bir aractir. Bu baglamda «365 Gin
Oykii» serisi kitaplarinda kadin kimliklerin ev eksenli islerde erkek kimliklere gére daha yogun
temsil edilmesi toplumsal cinsiyet stereotiplerini yerlestirmektedir. Oykiilerde kadinlar
mutfakta, parkta cocugu ile temsil edilmekte, evin, cocuklarin ve hane halkinin bakimini saglayan
bireyler olarak yer almaktadir. Bu 6ykiilerde stereotipleri destekleyen anlatilarin disinda kirmaya
yonelik anlatilar da bulunmaktadir. Ornegin “Beyaz” isimli dykiide servis sofériiniin bir kadin
olmasi toplumsal cinsiyet stereotiplerini kirmaya yonelik bir anlatidir ve “Kadinlar da sofor
olabilir.” duslincesini desteklemektedir (Rosalina, Nirhadi ve Yuhastina, 2021). Yine
“Memleketim Turkiye” isimli oyklide kadinlikla iliskilendirilen 6gretmenlik meslegini erkeklerin
de icra ettigi goriilmektedir. Bu durum da benzer sekilde mesleklerin cinsiyetlendirilmesine
yonelik kalip yargiyi kirmaktadir.

Cinsiyetler arasi is bolimuinde kadinlarin dikkat gerektiren siniflama ve paketleme gibi
islerde, erkeklerin ise agir yikleri kaldirma ve teknik isleri yapma ile iliskilendirildikleri
gorulmektedir (Sancar, 2009). Bu cercevede “Cekirdek” isimli éykide erkeklerin fiziki gl ile
iliskilendirilmesi baglaminda tasinmasi gerekenleri tasiyan bireyler olarak yer aldiklari, kadinlarin
ise daha fazla dikkat gerektiren siniflandirma ve paketleme gibi isleri yaptiklari gértlmektedir.
Bu durum toplumsal cinsiyete dayal is bolimi baglaminda bir ayrimlasma olarak
degerlendirilmektedir.

«365 Giin Oyki» serisi kitaplarinin bazilarinda erkek is seyahatine giden, kadin ise
cocugu ile evde esini bekleyen kimlik olarak yer almistir. Bu durum toplumsal cinsiyet
calismalarinda kadinlarin 6zel, erkeklerin ise kamusal alandaki temsilleri ile uyumludur (Chanter,
2019; Glines, 2017; Walby, 2021). Bazilarinda kadin ev icinde masa basinda meslegi ile ilgili isini
yapmakta erkek ise (itli yaparken yer almaktadir. Dolayisiyla MEB «365 Giin Oykii» serisi
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kitaplarinda bazi séylemlerde erken ¢ocukluk déneminde olan ¢ocuklarin toplumsal cinsiyete
yonelik kalip yargilarinin desteklendigi, bazilarin da ise bu kalip yargilari kirdigi distinilmektedir.

Arastirmada ulasilan temalardan cinsiyet rol dagilimi temasi, toplumsal cinsiyetin
islevsel bir yoniini, yani erkekler ve kadinlar icin belirlenen belirli rollerin nasil ve neden ortaya
ciktigini ortaya koymaktadir. Bu tema 6zellikle cocuklarin bakimindan sorumlu annelik ve aileyi
gecindiren babalik gibi geleneksel cinsiyet rollerinin nasil insa edildigini ve slirdirilmeye
calisildigini géstermektedir. Oykiilerde erkekler ev icindeki bakim roliinde kadinlara gére daha
az temsil edilirken, kadinlar da erkeklere gore ev disi alanda daha az temsil edilmektedir. Bu
baglamda oykiilerde sunulan toplumsal cinsiyet kalip yargilarinin kiiglik yaslardan itibaren
cocuklarin cinsiyetler arasindaki esit olmayan gil¢ dinamiklerini 6grenmelerine neden oldugu
soylenebilir. Cinsiyet rol dagilimi kapsaminda erkeklerin kamusal, kadinlarin 6zel alanla
iliskilendirilmesi toplumsal cinsiyet rollerinin ve esitsizliklerinin yerlesmesini saglamaktadir.
Ayrica oykilerde erkeklere oranla kadinlarin bakim ve ¢ocuk yetistirme gibi rollerle daha fazla
temsil edilmesi, geleneksel cinsiyet rollerinin sirekliligini pekistirmektedir.

Arastirmada ulasilan temalardan cinsiyetlendirilmis meslekler temasi, belirli mesleklerin
erkekler ya da kadinlar i¢cin daha uygun gorildigi fikrini erken cocukluk dénemindeki cocuklara
ogretmektedir. Bu baglamda mesleklerin toplumsal yapidaki gic iliskilerini pekistirdigi
sdylenebilir. Oykiilerde erkeklerin akilla, kadinlarin doga ile iliskilendirilmesi (Touraine, 1994;
Ersdz, 2015), kadin ve erkeklerin belirli meslek ve rollerle temsil edilmesi (Walby, 2021) erken
cocukluk donemindeki cocuklarin kadinlarin ve erkeklerin hangi meslekleri yapabilecegine ve
hangilerinin onlara uygun olduguna dair bir 6grenme alani sunmaktadir. Bu dénem cocuklariigin
mesleklerin cinsiyetlerle iliskilendirilmesi hem bireyler hem de toplumlar icin yaraticiligi
sinirlamaktadir. Oykiilerde kadin ve erkeklerin belirli roller ve mesleklerle iliskilendirilmesi, alan
yazininda yer alan kadinlarin 6gretmenlik ve hemsirelik gibi bakim saglayan mesleklere,
erkeklerin muhendislik ve fen alanlarina yonelmesi olgusuyla uyumludur. Bu durum ayni
zamanda kizlar ile erkekler arasindaki farkliliklarin aile ve okul icerisinde kii¢lik yaslardan itibaren
pekistirilmesini saglamaktadir (Oakley, 1980).

Elestirel erkeklik calismalari alan yazininda erkeklerin toplumsal cinsiyet rollerinden
daha esnek ve genis bir bicimde hareket edebilmeleri gerektigi vurgulanmaktadir. Arastirmadaki
kalip yargilarin kirilmasi temasi, toplumsal normlarin erkeklik ve kadinlhk Gzerine kurdugu
geleneksel baskilarin sorgulanmasini ifade etmektedir. Oykiilerde erkeklerin bakim veren baba
olarak temsil edilmesi, erkekligin daha kapsayici ve esnek bir bicimde insa edildigi bir soylem
ortaya koymaktadir (Nayak, 2023; Prattes, 2022; Wojnicka, 2021). Oykiilerdeki bu gibi sdylemler
erken cocukluk doéneminde cocuklarin geleneksel erkeklik formlari disinda yeni erkeklik
bicimlerini diisinmelerine olanak tanimaktadir. Geleneksel erkeklik normlari erkekler Gzerinde
baski olustururken, cinsiyet rol dagilimin asilmasi erkeklerin ev i¢i alanda bakim veren yonlerinin
on plana ¢ikmasina katki saglayabilmektedir. Erkeklerin bakim saglayan rollerde yer almalari,
toplumsal cinsiyetin daha esnek ve esitlikci bir bicimde insa edilmesine olanak tanimaktadir.

Toplumsal cinsiyetin pekistirdigi kalip yargilar, kadinlik ve erkekligi toplumsal olarak
sabit, dogrusal ve geleneksel bir bicimde tanimlamaktadir. Erkekler genellikle duygusal olmayan,
glcll, bagimsiz ve rekabetci bireyler olarak tanimlanirken (Goldberg, 2018), kadinlar daha
duyarh, bakimli ve iliski odakli bireyler olarak goriilmektedir. Bu kaliplarin kirilmasina katki
saglayan «365 Giin Oyki» serisi kitaplarinda pek ¢ok érnek yer almaktadir. Bu érnekler erken
cocukluk donemindeki cocuklarin erkeklerin de bakim veren yonleri oldugunu anlamalarina,
kadinlarin glicli ve bagimsiz kimlikler olabilecegine yonelik deneyimler edinmelerine imkan
tanimaktadir. Bu durum ayni zamanda erken ¢ocukluk dénemi ¢ocuklarinin toplumsal cinsiyet
normlarinin esnemesine ve erkeklerin de duygusal, empatik ve bakim odakli bir kimlik
olabilecegini anlamalarina tesvik etmektedir. «365 Giin Oykii» serisi kitaplarinda erkeklik hem
glicli hem de duygusal olarak kendilerini ifade edebilecek kimlikler olarak sunulmaktadir.
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Arastirmadaki bakim veren erkeklik temasi, erkeklerin aile icindeki sorumluluklarina dair
daha genis bir perspektif sunmaktadir ve bu durum toplumsal cinsiyet esitsizligine karsi bir
¢6ziim onerisi seklinde disunilebilir. Oykilerde yer alan babalarin yemek ve (itii yaparken
temsil edilmeleri kadinlarin izerindeki bakim ylikiini azaltirken kadin ve erkek rolleri arasindaki
esitsizligi ortadan kaldirmaya yonelik bir temsil icermektedir.

Oykiilerdeki kalip yargilarin kirilmasi ve bakim veren erkeklik temalarinin vurgulanmasi,
toplumsal cinsiyet esitsizliginin Ustesinden gelinmesinde 6nemli bir dénim noktasidir. Bu
temalar, cinsiyetin kiltlrel ve toplumsal bir insa siireci olduguna dikkat cekmektedir. Erkekligin
geleneksel bicimlerinin sorgulanmasi, toplumsal cinsiyet rollerinin daha esnek hale gelmesini
saglamakta ve toplumsal cinsiyet esitligine dogru bir adim atilmasina katki sunmaktadir.

Oykilerdeki bu vyenilikci toplumsal cinsiyet temsil bicimleri, toplumsal cinsiyet
normlarinin degisebilir oldugunu ve bu degisimin erkeklik ve kadinlik anlayislarinin daha
kapsayici ve esitlikci bir bicimde yeniden sekillendirilebilecegini gdstermektedir. Oykiilerdeki
soylemler gostermektedir ki toplumsal cinsiyet esitligi toplumsal normlarin ve kaliplarin
kirllmasiyla saglanmaktadir. Bu durum kadin ve erkek rollerinin esnetilmesinin hem bireylerin
hem de toplumun yararina olacagini ortaya koymaktadir.

4.2. Oneriler

Milli Egitim Bakanhgi «365 Giin Oykii» serisi kitaplarinin analizi neticesinde egitimde
icerik hazirlayan kisi ve kurumlara, icerikleri kullanan egitimcilere ve oyuncak Ureticilerine
yonelik bazi oneriler sunlardir:

o Millt Egitim Bakanhg biinyesinde cocuk kitaplari ve dykilerin hazirlanmasinda gérev
alan icerik Ureticileri ve yayin kurullari icin, toplumsal cinsiyet esitligine duyarli dil, karakter
temsili ve meslek dagilimi gibi unsurlari iceren “Toplumsal Cinsiyet Esitligi icerik Rehberi”
hazirlanmali ve bu rehbere uygunluk, yayin slirecinde zorunlu kriter olarak uygulanmalidir.

e Erken cocukluk dénemi icin yazilan 6yku kitaplarinda, kadin ve erkek karakterlerin
cesitliligi (meslek, gérev, duygu, mekan kullanimi) agisindan esit temsiline yonelik kriterler
belirlenmeli; bu kriterler ulusal ¢cocuk kitabi 6édilleri veya MEB onayli kitap listelerinde
degerlendirme olciti haline getirilmelidir.

e Okul 6ncesi ve ilkokul 6gretmenlerine yonelik olarak toplumsal cinsiyete duyarl kitap
secimi ve kullanimi konusunda bir hizmet ici egitim modulu gelistirilmeli; 6gretmenlerin bu
alanda okuma secimleri yapabilme becerileri artirilmalidir.

e Oyuncak {Ureticileri ve pazarlama uzmanlari, cinsiyet farklarina vurgu yapmayan,
islevsel temelli ve gesitlilige acik oyuncak tasarimlari gelistirmeli; oyuncak ambalajlarinda
ve reklamlarinda toplumsal cinsiyet esitligini gozeten ilkeleri benimsemelidir.

Etik Komite Onayi: Bu arastirma igin etik izin gerekmemektedir.
Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Bu makalenin arastirilmasi, yazarligi ve yayimlanmasi tek yazar tarafindan
ylrGtilmustir.

Cikar Catismasi: Yazar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasina iliskin herhangi
bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin herhangi bir
finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi igin
herhangi bir yapay zeka aracindan faydalanmamustir.
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Highlights

e  Course content in early childhood plays a significant role in the
learning of gender roles.

e Some stories depict an unequal distribution of roles between
mothers and fathers.

e In some stories, fathers are represented as caregivers,
deviating from the hegemonic representation.

e Some stories challenge gender stereotypes through figures
such as female drivers or girls playing football.

Abstract

Gender roles are learned from early childhood through the family,
school, and media. In this context, the materials used in early childhood
education constitute an important learning domain for the acquisition
of gender roles. Within this framework, the study examines 21 stories
selected through purposive sampling from the Ministry of National
Education’s “Stories for 365 Days” book series in terms of gender roles.
The research adopts a qualitative methodology, and the data were
analyzed using critical discourse analysis. The content analysis yielded
five main themes: hegemonic masculinity, gender role distribution,
gendering of professions, breaking of stereotypes, and caring
masculinity. Among these, the theme of hegemonic masculinity refers
to the dominant form of masculinity in society, whereas caring
masculinity corresponds to the emotional and physical caregiving roles
undertaken by men. Caring masculinity, in contrast to hegemonic
masculinity, demonstrates that men can also embody nurturing
identities. According to the findings of the study, out of the 21 stories,
representations of femininity are emphasized in 10, breadwinner father
figures are prominent in 6, while caring masculinity appears in only 7,
and working women figures in just 3 stories. The stories expand
traditional gender roles through representations such as “women
engaging in professional tasks within the domestic sphere” and “fathers
involved in domestic chores such as ironing and cooking.” The emphasis
on breaking stereotypes and caring masculinity in these stories marks
an important turning point in overcoming gender inequality.
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1. Introduction

The process of socialization, which begins with the family, is a lifelong process that
continues through friends, school, work life, and media. From the very first stage of socialization,
the individual learns, reinforces, and internalizes gender roles and behaviors that are
appropriate to the culture and societal values. In this way, the individual learns which roles and
responsibilities are associated with being a woman or a man. This indicates that gender roles
are related to individuals’ attitudes and are shaped by societal expectations.

Gender theory, which cannot be defined in a fixed manner beforehand, is both implied
and necessitated by current sexual policies. Practically determined through a network of
arguments, gender theory focuses on the idea of "gender roles" by emphasizing individuals'
attitudes and social expectations. On the other hand, it assumes the categories of “women” and
“men” as given and centers on the power relations between these categories (Connell, 1985).
Additionally, Connell (1987; 1995) argues that in gender relations, women are specifically in a
subordinate position compared to men, and within the hierarchy of masculinities, hegemonic
masculinities play a dominant role by excluding both other forms of masculinities and
femininities, thereby ensuring the continuity of patriarchy. Moreover, as Butler (2007) states,
gender is performative; in society, individuals encounter a set of rules that dictate the necessity
of performing roles appropriate to their gender.

In early childhood, children learn which attitudes and behaviors they should display
according to their gender -how they should behave- through family elders, parents, teachers,
and television programs. Part of this process is also learning that when they do not display
behaviors appropriate to their gender, they will be warned or excluded. The socialization
process, which begins at birth, continues within the family, through educational processes, and
in working life via distinctions made in tasks and chosen professions (Kogak Turhanoglu, 2019,
p. 4). In this way, the child becomes aware of the phenomenon of the gendering of professions;
girls model themselves after professions associated with femininity, while boys do the same for
those associated with masculinity. Women tend to gravitate toward occupations such as nursing
and preschool teaching, which are considered “female professions,” whereas men are directed
toward science and engineering fields (Abbott et al., 2005, p. 241; Kogak Turhanoglu, 2019, p.
5). In addition, parents reinforce the expectation that girls should be delicate, while boys should
be active, tough, brave, and strong.

In childhood —the initial stage of the socialization process— individuals also learn
gender distinctions through the clothes they wear, the toys and games they play with, and the
knowledge and skills they acquire, beginning in infancy. Clothing is a significant element in
distinguishing genders. Girls are predominantly dressed in pink clothing or frilly outfits such as
“tutus,” while boys are dressed mostly in blue and simple clothing.

While girls and boys play with different toys and games during childhood, they also learn
gender-specific roles and behaviors. Toys are not neutral; they are tools that simulate and teach
adult life. Girls play with toys that represent the domestic sphere, such as dolls and kitchen
utensils. Through playing house, they internalize the roles and behaviors of a mother, including
organizing the household and cooking meals. Boys' toys, on the other hand, are more often cars,
toy guns, or superheroes, and playing with dolls may be met with concern by parents. Girls’ toys
direct them toward motherhood, domestic chores, and sensitivity to physical appearance,
whereas boys’ toys point to technology that often includes elements of violence or references
to conflict (André, 1999, pp. 98-99). During boys’ games, it is observed that they model
professions such as police officers, drivers, or pilots, identify with the father’s role in playing
house, work outside the house, do the grocery shopping, and engage in repair-related tasks.
Toys purchased for boys more often encourage exploration, management, invention, and
construction. In contrast, girls are occupied with toys related to the domestic sphere or the
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maternal role, such as kitchen appliances and dolls (Block, 1982; Miller, 1987; Katz, 1986). Toy
preferences show that gender is not innate or biological but is culturally constructed. In this
context, alternative and non-gender-specific, egalitarian toy policies are important for teaching
gender equality from an early age (Aina and Cameron, 2011). Furthermore, the fact that girls
and boys play different games leads them to acquire different experiences and develop different
cognitive and social skills. Gender differences are taught, supported, and reproduced for
children through fairy tales, stories, and textbooks in schools. The gender roles, behaviors,
responsibilities, and expectations learned through this process determine the professions
children will choose in the future and the fields in which they will receive education.

In early childhood, gender roles are learned from the family, school, and media. In this
context, the content used in early childhood education represents a significant learning domain
in terms of acquiring gender roles. In this study, the “Stories for 365 Days” book series, used by
the Ministry of National Education in Tirkiye for early childhood education, is examined in terms
of how the professions and tasks associated with women and men, parental roles, and the
relationship between gender and space affect children's learning of gender roles.

In the context of the fact that gender roles are learned from early childhood onward,
this research was conducted to analyze the “Stories for 365 Days” series, prepared by the
Ministry of National Education for early childhood education, in terms of gender roles. This study
is based on the main research question: "How are gender roles constructed and reproduced
through the professions, personal traits, parental roles, and spatial positioning attributed to
female and male characters in children’s stories?" The sub-questions of this research are as
follows:

e What gender roles are reproduced through the professions and characteristics
attributed to women and men in the stories?

e With which jobs, professions, and personal traits are female and male characters
associated in the stories?

e How are mothers and fathers represented in terms of gender roles in the stories?
e How is the relationship between gender and space represented in the stories?

In the literature, several studies are notable in the context of analyzing works such as
tales, stories, and narratives used in early childhood education in Tlirkiye with respect to gender
roles. In their study analyzing 50 story and fairy tale books from the preschool period, Kaynas
and Elif (2017) stated that the books they reviewed maintained traditional gender roles,
stereotypes, and conventional perspectives, while egalitarian understandings were only partially
reflected in the content. In her study examining storybooks used in preschool education in terms
of gender stereotypes, Glindiiz Sentirk (2015) found that female and male representations were
equally distributed and that women were depicted in various occupations traditionally
considered suitable for men. Additionally, Glindiiz Sentiirk (2015) noted that in the families
depicted in the stories, mothers were represented more frequently than fathers, and even when
fathers were included, they appeared in passive roles. She also associated the active
representation of mothers in storybooks with the perception of the mother as the primary
caregiver. Yener (2020), on the other hand, found that the concept of gender or gender
stereotypes were not emphasized in storybooks addressed in the preschool period. She also
stated that both girls and boys were represented in both indoor and outdoor spaces. According
to Yener (2020), this presents a positive example in terms of gender roles for children who
identify with female and male characters in the storybooks.

This study is significant in that it examines how gender roles are represented in the
“Stories for 365 Days” series, which is used in preschool institutions within the framework of the
Ministry of National Education's educational policies and is offered as educational material for
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students, parents, and preschool teachers. Other studies conducted in Tirkiye have selected as
samples books translated from other languages or books that were chosen by preschool
teachers to be read in class at their own discretion. In this study, however, stories that have
been officially approved for use in early childhood education within the framework of Ministry
of National Education policies are analyzed.

2. Method
2.1. Research Model

In this study, a qualitative method was used. Qualitative research includes studies that
employ qualitative data collection techniques such as document analysis (Yildirnm and Simsek,
2008, p. 39) and allows the examination of the research problem through an interpretative
approach (Altunisik et al.,, 2010, p. 302). Travers (2001) classifies qualitative research as
observation, interview, ethnographic fieldwork, discourse analysis, and textual analyses.
Merriam (2018), on the other hand, refers to critical qualitative analysis among the main
qualitative research strategies. Within this scope, critical discourse analysis, one of the
qualitative research methods, was used in this research. With critical discourse analysis, it
becomes possible to reveal discourses and meanings related to social inequality (Van Dijk, 2001,
p. 352). Thus, based on the idea of language as a social practice, the focus was placed on the
relationship between language and power (Wodak, 2001; Weiss and Wodak, 2003).

Firstly, the main theme and the emphasized topics of the stories included in the scope
of the research were addressed. In the story texts, it was examined how the main and sub-
themes related to the research problems were presented. Afterward, power relations and
ideological structures in the story texts were identified. Within this scope, the research explains
which groups or elements hold power and which ideologies are present. Finally, through critical
interpretation, power factors, social injustices, and ideological structures in the story texts are
presented (Wodak, 2001; Fairclough, 2001).

2.2. Validity and Reliability

In qualitative research, rather than validity and reliability, credibility and transferability
are discussed (Houser, 2015; Whittemore, Chase, and Mandle, 2001). However, in qualitative
research, credibility, the accuracy of results, and the competence of the researcher come to the
forefront (Krefting, 1991). Credibility consists of sub-dimensions such as believability,
dependability, confirmability, and transferability (Houser, 2015; Merriam, 2018). To ensure
credibility in the research, expert opinion was sought (Holloway and Wheeler, 1996). The initial
codes, sub-themes, and themes reached as a result of data analysis were confirmed through
consultations with 3 field experts (2 experts in gender sociology, and 1 expert in early childhood
education). For the reliability of the research, the opinions of three experts were calculated
using the formula by Miles and Huberman (1994) (Reliability = agreement / [agreement +
disagreement]), and a consensus of 90% was reached.

2.3. Introduction of the Data Set

Within this scope, 21 stories were purposefully selected from among 53 stories included
in the Ministry of National Education (MEB) “Stories for 365 Days” series books, and stories
unrelated to the research problem were excluded from the study. These stories deal with topics
such as mathematical concepts for children, sounds in spoken language, phonological
awareness, the importance of recycling, and the necessity of combating environmental
pollution; therefore, they were not associated with the problems of this study and were
excluded from its scope.

The titles of the 21 stories included in the scope of this study from the MEB “Stories for
365 Days” series books are as follows: My Brother’s Suitcase, What Else Could Happen?, Will
You Play With Me?, White, An Autumn Day, Sunflower Seed, The World Has Fever, Mixed Toast,
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Kashmir, Leyla’s Colorful World, My Hometown Adana, My Hometown Denizli, My Hometown
Mardin, My Hometown Rize, My Hometown Turkey, My Hometown Van, Mosaic, When the
Wind Blows, Do You Have Flour?, When It’s Time to Sleep, and Seven Stones. All of these stories
were published by the Ministry of National Education publications in 2022. Table 1 includes the
titles, author information, page numbers, and subjects of the examined stories.

Table 1.

The Bibliographic Information of the «Stories for 365 Days» Books

Title of the Story Author(s)

Number of Pages Subject

My Brother’s
Suitcase

What Else Could
It Be?

Will You Play
With Me?

White

An Autumn Day

Sunflower Seed

The World Has
Fever

Mixed Toast

Kashmir

Leyla’s Colorful
World

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Havva Selvi Utus, 24
Nebile Yilmaz,

Serife Karabiyik,
Yasemin Kuri

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet

Rifaioglu

Esma Ugar Baltas, 28
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Esma Ugar Baltas, 20
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Hilal Kaya, Hilya 28
Serbet Kara, Nilufer
Ertarakgl

Nihal Feyman Gok 20

Nihal Feyman Gok 20

Esma Ugar Baltas, 20
Ezgi Avci, Kibra
Sénmez, Melek
Karaboga, Ziibeyde
Comert

Esma Ugar Baltas, 28
Ezgi Avci, Kibra
Sénmez, Melek

The story describes in a fun way the process of
packing a suitcase for a trip by an older
brother, who frequently travels as a ship
captain, together with his younger sister and
brother.

The story tells the process of a girl trying to
figure out what a car tire she found in the
garage is, and later turning the unused tire
into a piece of household furniture.

The story is prepared to draw attention to
children's need for play and their invitations
to play.

In the story, students conduct research about
World Milk Day, and the products children
make at home with milk and their elders are
described.

The story is prepared to support awareness
about the seasonal cycle and the concept of
time.

The story visually depicts the environmental
harm caused by littering sunflower seed
shells.

The story aims to create awareness in children
about protecting the future of the Earth.

The story emphasizes the importance of
setting aside time to play games as a family.

The story is prepared to highlight the
importance of animals in human life.

The story aims to reflect children’s
perspectives that are labeled as “wrong” by
adults but are actually “different.”



My Hometown
Adana

My Hometown
Denizli

My Hometown
Mardin

My Hometown
Rize

My Homeland
Tirkiye

My Hometown
Van

Mosaic

When the Wind
Blows

Do You Have
Flour?

When It's Time
to Sleep

Seven Stones

Karaboga, Ziibeyde
Coémert

Berrin Tezcan, Ebru 24
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Havva Selvi Utus, 20
Nebile Yilmaz,

Serife Karabiyik,
Yasemin Kuri

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Hilal Kaya, Hilya 20
Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 28
Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 20
Serbet Kara, Nilufer
Ertarakgl

Hilal Kaya, Hilya 20
Serbet Kara, Nilufer
Ertarakgl

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Berrin Tezcan, Ebru 28
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu

Berrin Tezcan, Ebru 20
Akglin, Emine

Ozfemir, Gézde

Pergel, Nimet
Rifaioglu
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The story is prepared to promote awareness
of traveling and the dissemination of cultural
values.

The story is prepared to promote awareness
of traveling and the dissemination of cultural
values.

The story is prepared to promote awareness
of traveling and the dissemination of cultural
values.

The story is prepared to promote awareness
of traveling and the dissemination of cultural
values.

The story is prepared to introduce children to
the rich culinary heritage and cultural legacy
of our country.

The story is prepared to promote awareness
of traveling and the dissemination of cultural
values.

The story is prepared to draw attention to
children’s need for playgrounds.

The story tells what happens when the wind
blows.

The story includes the transformation of flour
into various food products.

The story is prepared with children who have
difficulty falling asleep at bedtime in mind.

The story is designed to concretize the
concept of time, which is one of the most
difficult concepts for children to understand.
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2.4. Data Analysis Process

The 21 stories within the scope of this research were analyzed using content analysis
according to the research problems, and the stories were evaluated not only in terms of their
verbal narratives but also their visuals.

2.5. Coding Process

While conducting the thematic analysis of this research, the six-step analysis process
proposed by Braun and Clarke (2006) was followed. In this process, first, the data in the
storybooks were identified, then initial codes were created. Afterward, themes were searched
for, reviewed, and finally named. The author reviewed and analyzed the data several times and
obtained 11 initial codes describing the discourses related to gender equality in the stories.
Among these codes were associations of men with physical strength, full-time working
masculinity in the public sphere, femininity responsible for child care, differentiated male and
female roles, male reason and female nature, genders associated with space, segregated male
and female professions, genders capable of performing all professions, genders not associated
with sports branches, women performing professional tasks within the household, and fathers
engaged in household-related tasks. These codes were carefully examined and combined,
resulting in potential subthemes: strong masculinity, the father as an identity protecting the
family from dangers, the father as the family's breadwinner, emphasized construction of
femininity, unequal role distribution, separated roles, separated spaces, male and female
professions, flexibilization of gender roles, gender-neutralization of performed sports, working
women, and caregiving fatherhood. After examining these potential themes, the research
ultimately reached five final themes. These themes are respectively: (1) Hegemonic masculinity,
(2) Gender role distribution, (3) Gendering of professions, (4) Breaking stereotypes, and (5)
Caregiving masculinity.

Table 2.

Quotation Examples and the Coding Process

Quotation Examples Initial Codes Sub-Themes Themes

“My brother’s arms were like ship Association of men with Strong masculinity (5/21) Hegemonic

ropes.” (My Brother’s Suitcase, p. physical strength masculinity
12).

An image of a father holding his  Association of men with Father as a figure who Hegemonic
wife’s and son’s umbrella as a physical strength protects his family from  masculinity
strong wind blows in the park. danger (4/21)

(When the Wind Blows, p. 12).

“His father set off on a business ~ Masculinity associated  Father as the breadwinner Hegemonic
trip.” (Seven Stones, p. 7). with full-time work in the of the family (6/21) masculinity
public sphere

“I think you forgot this.” (My Femininity responsible  Emphasized construction Hegemonic
Brother’s Suitcase, p. 22). for child care of femininity (10/21) masculinity

An image of women filling trash  Differentiated roles of ~ Unequal distribution of Gender role
containers with sunflower seed  women and men roles (14/21) distribution
shells, while men are carrying the

garbage. (Sunflower Seed, p. 20-

21)
An image shows women cooking, Man as reason, woman Differentiated roles Gender role
while men are busy with a as nature (12/21) distribution

technical task like checking the
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electricity. (My Hometown Van, p.
2-3).

A mother spending time with her Genders associated with Segregated spaces (11/21) Gender role
child both at home and outside.  specific spaces distribution
(An Autumn Day).

A female preschool teacher is Differentiated male and Male and female Gendering of
represented in a pink outfit. (The female professions professions (4/21) professions
World Has Fever, p. 2).

An image of a female bus driver. Genders capable of Flexibilization of gender ~ Breaking of
(White, p. 3). performing any roles (5/21) stereotypes

profession
“My name is Ozan. | like playing  Genders not associated Degendering of sports Breaking of
football with my brother Kaan and with specific sports activities (2/21) stereotypes
my sister Canan.” (Mosaic, p. 2).
“I’'m checking my emails, I’'m very Woman performing Working women (3/21) Breaking of
busy right now, but why not after | professional tasks in the stereotypes
finish?” (Will You Play With Me?, domestic sphere
p. 4).
“I’'m ironing my shirt, I'm very Father performing tasks Nurturing fatherhood Caring
busy right now, but why not after I related to the domestic  (7/21) masculinity
finish?” (Will You Play With Me?, sphere
p. 11).

3. Findings

Gender sociology and critical masculinity studies provide an important framework for
understanding how gender and masculinity are constructed, reshaped, and reproduced through
individuals. In this context, the analyzed MEB “Stories for 365 Days” series books serve as
effective materials in early childhood for children to learn social norms, roles, and power
relations, and to understand how forms of masculinity and femininity are shaped. One of the
themes of this research is Connell’s (1987, 1995) concept of hegemonic masculinity, which is the
dominant form of masculinity in society and holds the highest status among masculinities.
Hegemonic masculinity is characterized by physical strength, representation in the public
sphere, and leadership qualities. Positioned directly opposite the theme of hegemonic
masculinity is the theme of caregiving masculinity.

The caregiving masculinity theme in this research represents men’s roles as emotional
and physical caregivers. It expresses the representation of men not only as economic providers
but also as individuals who can care for their families emotionally and practically. Caregiving
masculinity, contrary to hegemonic masculinity, reveals that men can also have identities
capable of caregiving. In this context, the discourses in the research such as “women performing
professional tasks in the domestic sphere and fathers performing tasks related to the domestic
sphere” emphasize men’s deviations from traditional masculine roles and the construction of a
caregiving identity.

3.1. The Narrative of Hegemonic Masculinity

In the story titled “My Brother’s Suitcase”, which is within the scope of the research, the

siblings prepare the suitcase of their older brother who is a ship captain and often travels. The

children imagine a ship inside the suitcase and embark on various adventures at sea. In this
story, the older brother is represented as a strong person who protects his siblings from dangers.
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The discourse and visuals in this story reveal that men are associated with physical strength and
appear consistent with a narrative of hegemonic masculinity. In the story, the mother reminds
the older brother of the sweater he forgot while preparing for the trip. Motherhood is
represented as the gender primarily responsible for child care and domestic tasks, while
discursively emphasizing femininity, which is an important element in the construction of
hegemonic masculinity.

“My brother’s arms were like ship ropes.” (My Brother’s Suitcase, s. 11).
Figure 1. Figure 2.
My Brother’s Suitcase, p. 11 Visual My Brother’s Suitcase, p. 22 Visual

Annem elinde bir
A hirkayla odaya geld

Bunu unutmugsunuz

golba.” dedi. ‘

In the story titled “When the Wind Blows”, while a strong wind blows in the park, the
task of holding the umbrellas is associated with the father, who is linked to physical strength and
an identity that protects his family from dangers. According to this discourse, fatherhood is
constructed as an identity that protects the family from dangers.

Figure 3.
When the Wind Blows, p. 12 Visual

ar

) /

w—

In the story titled “When It's Time to Sleep”, there is a child who has trouble sleeping,
and the task of putting the child to sleep is assigned to the mother. This situation reinforces
hegemonic masculinity norms by emphasizing that women are the gender primarily responsible
for child care within the domestic sphere.
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Figure 4.

When It's Time to Sleep, p. 5 Visual

B
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In the story titled “My Hometown Mardin”, a woman serving Syriac coffee to men is
depicted. This representation highlights emphasized femininity by supporting the stereotype
that women are well-educated, skillful, and knowledgeable in domestic settings.

Figure 5.
My Hometown Mardin, p. 14 Visual

Gun batiminda hep birlikte evin avlusunda
toplaniriz. Stryani kahvesi icerek sohbet ederiz.
__;»_'- mavi badem sekeri yemeyi de ok severiz.
i Gu ercinlerimizle ucurtmalarin gokylziinde <

g sunu izleriz.

3.2. Narrative of Gender Role Distribution

In the story titled “What Else Could It Be?”, a girl tries to understand what a car tire she
found in the garage is. Later, she goes through the process of making a household item from the
unused tire. Thinking she can make a cushion or a table from the tire, she decides to make a
swing instead. She believes she needs help from an adult. The person who helps her with thick
rope, paint, brush, etc. is represented as an adult man (What Else Could It Be?, p. 13). In this
context, while technical and strength-requiring tasks are associated with men, masculinity is
linked to intellect:
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Figure 6.
What Else Could It Be?, s. 13 Visual

In the story titled “Cekirdek” (Sunflower Seed), where the environmental damage
caused by throwing sunflower seed shells around is illustrated with visuals, there is a gender-
based division of roles. Women are shown filling the seed shells into bags, while men are
carrying the trash. This situation supports the stereotype that men are physically stronger than
women. After the packaging and carrying of the trash are finished, the men rest because they
are very tired, while the women continue to clean up and organize the surroundings. This both
reinforces the stereotype that women are the gender associated with domestic chores and
emphasizes the segregated roles of women and men.

Figure 7. Figure 8.
Cekirdek, p. 20 Visual Cekirdek, p. 21 Visual

K

In the story titled “Memleketim Adana” (My Hometown Adana), which tells the
experiences of a father through the social life of the city, a woman picking cotton in the field
and a man carrying the cotton are represented as a gender-based division of labor. Similarly, in
the story titled “Memleketim Mardin” (My Hometown Mardin), socio-cultural elements unique
to Mardin are included, showing a gender-based division of labor between women and men.
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Figure 9. Figure 10.
Memleketim Adana, p. 7 Visual Memleketim Adana, p. 3 Visual
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In the story titled “Memleketim Van” (My Hometown Van), during wedding
preparations, gender-based roles in the representations of women and men are noticeable.
Women are cooking, while men are engaged in a technical task such as checking the electricity.

Figure 11. Figure 12.
Memleketim Van, p. 2 Visual Memleketim Van, p. 3 Visual
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In the story titled “Seven Stones”, a father on a business trip and a mother spending
time at home with their child are represented. The father is depicted as someone working in the
public sphere, while the mother is represented as someone located within the domestic space.
When the father returns from his business trip, he goes to the park with his son. This situation
illustrates the representation of men and women in separate spaces and simultaneously
supports the sharply divided distribution of gender roles. When the father departs again for
another business trip, the mother stays at home with the child. This reinforces the stereotype
that “Mothers stay at home to care for the children, while fathers are the breadwinners.”
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Figure 13. Figure 14. Figure 15.

Seven Stones, p. 2 Visual Seven Stones, p. 4 Visual ~ Seven Stones, p. 7 Visual
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In the story “An Autumn Day”, a child named Can is at home with his mother, feeling
bored, and they decide to go to the market to buy chestnuts, leading to various outdoor
adventures. The fact that the mother is the one spending time at home with the child illustrates
that women are represented as the gender associated with the domestic space. In the story
“Leyla’nin Renkli Diinyasi” (Leyla’s Colorful World), Leyla’s mother is depicted preparing food in
the kitchen. In both of these stories, women are represented within the domestic space, outside
of the masculine-coded public sphere, thereby revealing unequal gender roles.

Figure 16. Figure 17.
An Autumn Day, p. 4 Visual An Autumn Day, p. 11 Visual

Annesi ‘Can, haydi disari ckalim. Marketten
kestane alalim.” dedi. “Sonbahar geldigi icin
hava sogumaya basladi.
Uzerimize kalin giysiler giyelim.” diye ekledi.

Annesi “Cok mu aciktin
yoksa?" diye sordu.

In the story “My Hometown Denizli”, while describing the socio-cultural elements of a
city, women are associated with home-centered tasks. In “My Hometown Mardin”, a woman is
shown preparing the dinner table, again being represented in the domestic sphere.
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Figure 18. Figure 19.
My Hometown Denizli, p. 11 Visual My Hometown Mardin, p. 9 Visual
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In the story titled “Kashmir”, the experiences of a person walking their dog in the park
and what they observe are narrated. In the illustration of the park within the story, mothers are
shown walking their children. The woman is represented as the gender responsible for the care
of her child and is situated in a space considered outside the public sphere, such as parks and
gardens.

Figure 20.

Kashmir, p. 6 Visual
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In the story "Do You Have Flour?”, the process of making flour from wheat and the
products that can be made from flour are intended to be introduced. However, the female
representation in the story is associated with cooking and tasks related to the kitchen.
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Figure 21.

Do You Have Flour?, p. 8 Visual
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In the story " My Hometown Rize", the father is depicted going fishing, which places him
in a public or outdoor setting, while the woman is represented in both domestic space and as
someone collecting tea in the outdoor area.

Figure 22. Figure 23.
My Hometown Rize, p. 3 Visual My Hometown Rize, p. 10 Visual
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In the same story, an elderly woman is represented sitting on her sofa at home, serving
as a role model to her grandchild beside her. The mother figure, on the other hand, is again
depicted within the domestic space, serving as a role model to her daughter at the dinner table
within the context of home-centered tasks.
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Figure 24. Figure 25.
My Hometown Rize, p 4 Visual My Hometown Rize, p. 8 Visual
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3.3. Narrative of Gendering of Professions

In the story titled “The World Has Fever”, the preschool teacher is a woman and draws
attention with her pink outfit in the context of gender representation by color. In the story titled
“My Homeland Turkey”, the teacher is represented by a man. This situation is a discourse aimed
at breaking the stereotypes about professions associated with genders with the emphasis that
both genders can do the teaching profession in the Ministry of Education of Turkiye “Stories for
365 Days” series books and the fact that all teachers are women, except for 1 male teacher,
supports the gendering of professions.

Figure 26. Figure 27.
The World Has Fever, p. 2 Visual My Homeland Turkey, p. 3 Visual
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3.4. Narrative of Breaking Stereotypes

In the story titled "White", the driver of the school bus taking the students on a tripto a
dairy farm is portrayed as a woman. This representation breaks the gender stereotype related
to the gendering of professions. Again in the same story, in the part where students share their
work related to World Milk Day, one student named Tugrul boiled milk at home with his father
and skimmed the cream. This is represented with a visual showing a male figure performing a
domestic task and serves as an example of a portrayal aimed at softening gender roles. In the
same story, there is also a child making cheese with their grandfather. This breaks the stereotype
that only grandmothers are responsible for taking care of grandchildren.
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Figure 28. Figure 29. Figure 30.
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In the story "Mosaic", two boys and one girl sibling are playing football in their living
room. The participation of a girl in playing football is a narrative aimed at breaking the
stereotype that football is a boys' sport.

Figure 31.

Mosaic, p. 2 Visual
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In the story titled “Would You Play With Me?”, when Elif gets bored at home on a
Sunday, she asks her parents to play with her. However, each person in the household says they
can only play after they finish their work. Her mother states she can play after she finishes
checking her emails. This indicates that mothers can also engage in professional work within the
domestic space and breaks the widespread stereotype that "mothers should take care of
children at home." The first person to finish their work and come to play with Elif is her father.
This challenges the stereotype that women are the primary caregivers in the home.
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Figure 33.

Figure 32.
Would You Play With Me?, p. 5 Visual

Would You Play With Me?, p. 15 Visual
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3.5. Narrative of Caring Masculinity
In the story titled "Would You Play With Me?", Elif’s father tells her that he can only play
with her after finishing his ironing. This is a representation that reminds us that men can also

perform domestic tasks and possess nurturing qualities.

Figure 34.
Would You Play With Me?, p. 11 Visual
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In the story "Mosaic", it is the father who cleans up the broken vase. This representation
shows that men can also engage in domestic tasks and symbolizes caring masculinity.
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Figure 35.

Mosaic, p. 5 Visual
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In the story "Mixed Toast", which depicts a family spending time together in the evening,
the first visual shows a father pouring tea. In the final visual, the whole family is in the kitchen
preparing toast together. This is associated with egalitarian roles and is also evaluated as a
narrative that represents men’s nurturing side through their participation in kitchen-related

tasks.
Figure 36. Figure 37.
Mixed Toast, p. 2 Visual Mixed Toast, p. 16 Visual
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4. Discussion, Conclusion and Recommendations

4.1. Discussion and Conclusion

Within Connell’s (1987, 1995) theoretical framework, hegemonic masculinity explains
how the socially dominant form of masculinity is constructed, enabling men to maintain power
relations in the social, cultural, and economic spheres. These masculinities are associated with
authority, physical strength, and power, often resulting in the reinforcement of men’s
hegemonic positions over women and other men. Hegemonic masculinity celebrates
stereotypically defined strong, dominant, and independent male figures. The critique of
hegemonic masculinity is based on the arguments that gender inequalities are reproduced
through this model and that men need to develop a more emotionally and socially flexible and
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inclusive identity. In the study, the discourse of “physically strong masculinity” is an important
example of the reinforcement of this hegemonic masculinity figure. Hegemonic masculinity
causes inequalities among men, while also leading to unequal gender relations between men
and women.

Hegemonic masculinity is a key theory in research on men and masculinities conducted
in the international literature, and studies carried out within this framework are important in
terms of collectively revealing how hegemonic masculinities are understood in various
geographies, how they may change over time, or how they may remain resistant to
transformation. The geography where hegemonic masculinity studies are conducted, the role of
culture, and the effect of temporal components influence the forms of hegemonic masculinity
(Hopkins and Giazitzoglu, 2024). Therefore, the “Stories for 365 Days” book series examined in
this study has a significant impact on the process of children in early childhood learning gender
identities in Tlrrkiye. In some of the stories analyzed in the study, it was found that in accordance
with the theme of hegemonic masculinity, masculinity is associated with physical strength, and
men are represented as those who work in the public sphere and provide for the household.
Additionally, in some stories, while men are depicted doing technical work, women are mostly
represented with home-centered tasks. These situations appear to be highly compatible with
the narrative of hegemonic masculinity. However, it is also quite noteworthy that beyond the
patterns of hegemonic masculinity, caregiving masculinity discourses are also present in the
stories. In some representations, men as fathers are shown performing home-centered tasks in
the kitchen with their children, being closely involved with them, and serving tea to their families
and spouses in the evening hours. This has been interpreted as the male representations in the
“Stories for 365 Days” book series breaking the stereotypes related to the gendered division of
labor, aligning with the narrative of egalitarian gender roles in early childhood gender
socialization. Therefore, it is seen that male representations in the “Stories for 365 Days” book
series are not only within the form of hegemonic masculinity, but also emphasize caregiving
masculinities.

In early childhood, stories, fairy tales, and games are important tools in either
reinforcing or breaking children's gender stereotypes. In this context, the more intense
representation of female identities in home-centered tasks compared to male identities in the
“Stories for 365 Days” book series establishes gender stereotypes. In the stories, women are
represented in the kitchen or in the park with their children, portrayed as individuals responsible
for the care of the home, children, and household members. Alongside the narratives that
support stereotypes, there are also narratives aiming to break them. For example, in the story
titled “White,” the fact that the school bus driver is a woman is a narrative aimed at breaking
gender stereotypes and supports the idea that “Women can also be drivers” (Rosalina, Nirhadi
and Yuhastina, 2021). Likewise, in the story “My Homeland Turkiye,” it is seen that the teaching
profession, which is often associated with femininity, is also practiced by men. This similarly
breaks the stereotype regarding the gendering of professions.

In the gender-based division of labor, it is observed that women are associated with
tasks requiring attention, such as sorting and packaging, while men are associated with lifting
heavy loads and performing technical tasks (Sancar, 2009). In this context, in the story titled
“Sunflower Seed”, it is seen that men are portrayed as individuals who carry what needs to be
transported, in relation to physical strength, while women are portrayed as doing tasks that
require more attention, such as sorting and packaging. This is evaluated as a differentiation
within the context of gender-based division of labor.

In some of the books in the “Stories for 365 Days” series, the man is represented as
someone who goes on a business trip, while the woman is portrayed as someone who stays at
home with the child, waiting for her spouse. This situation is consistent with the representation
of women in the private sphere and men in the public sphere, as emphasized in gender studies
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(Chanter, 2019; Gilines, 2017; Walby, 2021). In some stories, the woman is seen working at a
desk inside the home, performing tasks related to her profession, while the man is shown
ironing. Therefore, in the “365 Days of Stories” series published by the Ministry of National
Education (MEB), it is considered that some narratives support gender stereotypes in early
childhood, while others break these stereotypes.

The theme of gender role distribution, one of the themes identified in the research,
reveals a functional aspect of gender — namely, how and why specific roles assigned to men
and women emerge. This theme especially shows how traditional gender roles such as the
mother being responsible for childcare and the father being the breadwinner are constructed
and sustained. In the stories, men are represented in caregiving roles within the home less
frequently than women, while women are represented in public spaces less frequently than
men. In this context, it can be said that the gender stereotypes presented in the stories cause
children to learn the unequal power dynamics between genders from an early age. The
association of men with the public sphere and women with the private sphere within the
framework of gender role distribution reinforces the establishment of gender roles and
inequalities. Additionally, the greater representation of women compared to men in roles such
as caregiving and child-rearing in stories reinforces the continuity of traditional gender roles.

One of the themes reached in the research, gendered professions, teaches children in
early childhood the idea that certain professions are more suitable for men or women. In this
context, it can be said that professions reinforce power relations in the social structure. In the
stories, the association of men with intellect and women with nature (Touraine, 1994; Ersoz,
2015), and the representation of women and men with certain professions and roles (Walby,
2021) provide a learning area for children in early childhood regarding which professions women
and men can do and which are suitable for them. Associating professions with genders during
this period limits creativity for both individuals and societies. The association of women and men
with certain roles and professions in the stories is consistent with the phenomenon in the
literature where women are directed toward caregiving professions such as teaching and
nursing, and men toward engineering and science fields. This situation also ensures the
reinforcement of differences between girls and boys within the family and school from an early
age (Oakley, 1980).

In the literature of critical masculinity studies, it is emphasized that men should be able
to act more flexibly and broadly beyond gender roles. The theme of breaking stereotypes in the
research expresses the questioning of traditional pressures established by social norms on
masculinity and femininity. The representation of men as caregiving fathers in the stories
presents a discourse in which masculinity is constructed in a more inclusive and flexible manner
(Nayak, 2023; Prattes, 2022; Wojnicka, 2021). Such discourses in the stories allow children in
early childhood to consider new forms of masculinity beyond traditional masculinity forms.
While traditional masculinity norms exert pressure on men, overcoming gender role distribution
can contribute to highlighting men’s caregiving aspects in the domestic sphere. Men’s
involvement in caregiving roles allows for a more flexible and egalitarian construction of gender.

The stereotypes reinforced by gender define femininity and masculinity socially in a
fixed, linear, and traditional manner. While men are generally defined as unemotional, strong,
independent, and competitive individuals (Goldberg, 2018), women are seen as more sensitive,
caring, and relationship-oriented individuals. Many examples that contribute to breaking these
stereotypes are found in the “Stories for 365 Days” series books. These examples allow children
in early childhood to understand that men also have caregiving aspects and to gain experiences
that women can be strong and independent identities. This situation also encourages early
childhood children to see the flexibility of gender norms and to understand that men can have
an emotional, empathetic, and caregiving identity. In the “Stories for 365 Days” series books,
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masculinity is presented by identities that can express themselves both strongly and
emotionally.

The caregiving masculinity theme in the research offers a broader perspective on men’s
responsibilities within the family, and this can be considered a proposed solution against gender
inequality. The representation of fathers cooking and ironing in the stories reduces the
caregiving burden on women and contains a representation aimed at eliminating inequality
between women’s and men’s roles.

The breaking of stereotypes and the emphasis on caregiving masculinity themes in the
stories represent an important turning point in overcoming gender inequality. These themes
draw attention to the fact that gender is a cultural and social construction process. Questioning
the traditional forms of masculinity enables gender roles to become more flexible and
contributes to taking a step toward gender equality.

These innovative forms of gender representation in the stories demonstrate that gender
norms are changeable and that this change can reshape the understanding of masculinity and
femininity in a more inclusive and equitable way. The discourses in the stories show that gender
equality is achieved through the breaking of social norms and stereotypes. This situation reveals
that the flexibilization of female and male roles will be beneficial both for individuals and for
society.

4.2. Recommendations

As a result of the analysis of the Ministry of National Education’s “Stories for 365 Days”
series books, some recommendations for content creators and publishing boards preparing
educational materials, educators using these contents, and toy manufacturers are as follows:

e For content producers and publishing boards responsible for preparing children’s
books and stories within the Ministry of National Education, a “Gender Equality Content
Guide” including elements such as gender-sensitive language, character representation,
and distribution of professions should be prepared, and compliance with this guide should
be implemented as a mandatory criterion during the publication process.

e In storybooks written for early childhood, criteria should be established to ensure
equal representation of female and male characters in terms of diversity (profession, role,
emotion, use of space); these criteria should be made an evaluation measure in national
children’s book awards or in Ministry of National Education-approved book lists.

e For preschool and primary school teachers, an in-service training module should be
developed on gender-sensitive book selection and usage; teachers’ abilities to make
reading selections in this field should be improved.

e Toy manufacturers and marketing experts should develop toy designs that do not
emphasize gender differences, are functionally based, and open to diversity; principles
respecting gender equality should be adopted in toy packaging and advertising.
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