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Hizla degisen egitim diinyasinda, egitimcilerin kendi alan bilgileri disinda, 6grenme
yenilenme becerileri (iletisim is birligi, diisiinme becerileri), bilgi ve teknoloji becerileri (bilgi,
teknoloji, medya okuryazarhgi vb.), yasam ve meslek becerileri (uyum ve girisimcilik) gibi
Ogrenen ve Ogreten becerilere sahip olmalar1 gerekmektedir. Egiticiler igin diizenlenen bu
destekleyici egitimlerden biri de siirecteki egiticilere veya siirece yeni baglayacak olan
adaylara yonelik olarak diizenlenen egitici egitimleridir. Bu arastirmada, Almanya'da
yasayan Miisliiman topluluklar i¢in din egitimi veren egitimcilere yonelik diizenlenen egitici
egitimi programinin etkililigi incelenmistir. Aragtirma kapsaminda Islam Toplumu Milli
Goriis (IGMG) Teskilati tarafindan diizenlenen egitim programina katilan egitimcilerin
deneyim ve goriisleri analiz edilmistir. Egitim siireci, teorik ve uygulamali derslerden
olugmakta ve katilimcilarin mesleki ve kisisel gelisimlerine katki saglamay1 amaglamaktadir.
Veriler arastirmacilar tarafindan hazirlanan yar1 yapilandirilmis goriisme formu ve program
degerlendirme formu aracihigiyla betimsel analiz yontemi kullanilarak elde edilmistir.
Aragtirma sonuglar1 programin genel olarak yiiksek memnuniyet sagladigini, ancak egitim
siiresinin uzatilmasi, gorsel materyallerin artirilmasi ve etkilesimli 6gretim yontemlerinin
daha fazla kullanilmas: gibi iyilestirme alanlar1 oldugunu ortaya koymaktadir. Bulgular,
gelecekteki egitim programlarmin daha etkili hale getirilmesine yonelik Oneriler

sunmaktadir.

1. Giris

20. yiizyilin ortalarindan itibaren ekonomik ve toplumsal
nedenlerle Avrupa’ya go¢ eden Miisliiman niifus,
"Avrupa’da Islam, Miisliimanlar ve din egitimi" olgusunun
ortaya ¢ikmasina neden olmus ve bu konu yillardir gesitli
boyutlanyla tartisilan bir durum haline gelmistir (Wittmer
& Waldhoff, 2019). Avrupa’ya goc¢ eden Miisliiman
topluluklar genel itibari ile yerlestikleri {ilkenin normlarina
uyum saglamistir. 1960’lardan itibaren Bati Avrupa
iilkelerine go¢ eden Tiirkler ise uyum saglamakla birlikte,
kendi kiiltiirel ve dini kimliklerini korumak amaciyla gesitli
dernekler kurmuglardir. Bu derneklerden bazilar1 kiiltiirel
ve sosyal faaliyetlere odaklanirken, bazilari ise dogrudan
dini hizmetler sunmaktadir (Wittmer & Waldhoff, 2019).
Bu durum dini hizmetlerin, tilkelerin tarihsel, toplumsal ve
politik yapisina bagh olarak farkli modellerle sunulmasi
zorunlulugunu ortaya ¢ikarmustir (Bauer, 2024). Ozellikle
Miisliiman niifusun yogun olarak yasadig iilkelerden biri
olan Almanya’da farklh din egitimi modelleri
gelistirilmistir (Akin, 2020; Hackett vd., 2019; Tosun, 2020;).

Bu modellerin hepsinin dayanagini ise din egitimine iliskin
ozglrliiklerin  cercevesini ¢izen Alman anayasasi
olusturmaktadir. Alman anayasasinda, din egitimine
kosullarda cemaat
olusturabilecekleri, din egitiminin igerigi, ¢ocuklarin din

iligkin cemaatlerin hangi

egitimi alma konusunda veli yetkisi, dini cemaatler ve
devlet iligkisi gibi konular net bir sekilde ifade edilmistir.

Temel usuller sabit kalmakla birlikte farkli eyaletlerde
farkli din egitimi uygulamalar1 ortaya kondugu
goriilmektedir. Ornegin Berlin-Bremen "Mezheplerarasi
Din Dersi Modeli”’nde din dersi istege bagli iken
Hamburg'ta uygulanan "Protestan Temelli Herkes I¢in Din
Dersi Modelinde” dinle alakasi olsun ya da olmasin herkes
bu egitime ilkesel olarak katilmak zorundadir (Dogan,
2008). Ama genel itibari ile egitim modellerinin mezhepsel
ya da dinler aras1 bir anlayisla olusturuldugu ve tercih
edilen modele gore de igeriginin belirlendigi soylenebilir.
Bu siireg baslangi¢ta mezhepsel farkliliklarla ortaya ¢ikmis
olsa da Miisliiman topluluklarin artmasiyla igerikler
gelistirilmis, baz1 eyaletlerde devlet okulu miifredatlarina
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islam dersleri konulmustur (Bahgekapili, 2011; Berglund,
2015; Daun, 2021). Devlet destegi ile desteklenen bu
derslerde ise genglerin hem dini bilgi edinmelerini hem de
bulunduklar1 topluma entegre olmalarim hedefleyen bir
igerige sahip oldugu goriilmektedir (Bauer, 2024; Bayir ve
Uyanuik, 2020; Lagutina, 2018).

Avrupa’da, din egitimine iliskin farkhilik yaklasimlar
ortaya konsa da oOrnegin Fransa, laik egitim politikalar1
nedeniyle egitim ayrilmasini
benimserken Hollanda dini cemaatlere genis 6zerklik
taniyarak ~ Misliiman  Ogrencilerin  kendi  egitim
kurumlarini  olusturabilmesine  olanak saglamakta,
ingiltere’de ise cogulculuk ve kiiltiirel diyalog cercevesinde
Islam egitimi politikalar1 sekillenmektedir (Bahgekapaili,
2011; Tosun, 2020) Almanyanin, Avrupa’daki diger
iilkelerle karsilastirldiginda en fazla resmi ve kurumsal

dinin slirecinden

diizenlemeye sahip iilkelerden biri olarak one ¢iktig
goriilmektedir (Sozen, 2022).

Almanya’nin din egitimine iliskin 6zgiirliikler konusunda
bir ¢erceve cizmis olmasi ve bu c¢ergevede egitimin
igeriginin ilgili sivil toplum orgiitii veya cemaatin
beyan etmis
muhataplara ciddi sorumluluklar yiiklemektedir. Bu
sorumluluklarin ilki egitim miifredati olarak goriilse de asil
sorumluluk hizmeti sunacak olan egitimcidedir. Ciinkii
miifredatta dini kimliklerini korumak igin gelmis
ogrencilere “ne” verilecegi bellidir. Asil mesele igerigin
“nasil” verilecegi sorunudur. Egitimde teknolojik araglarin
siklikla kullarildigy, bilginin siirekli artarak devam ettigi ve
hizli bir paylagim siirecine sahip oldugu, farkli dile, dine,
kimlige sahip 6grencilerin bulundugu bir ortamda egitimci
olmak yetkinlikleri giiclendirmeyi zorunlu hale
getirmektedir (Bauer, 2024).

sorumlulugunda  oldugunu olmasi

Hizla degisen egitim diinyasinda; egitimcilerin kendi alan
bilgileri disinda, 6grenme yenilenme becerileri (iletisim is
birligi, diistinme becerileri), bilgi ve teknoloji becerileri
(bilgi, teknoloji, medya okuryazarligi vb.), yasam ve meslek
becerileri (uyum ve girisimcilik) gibi 6grenen ve 6greten
becerilere sahip olmalar1 gerekmektedir. Bu becerileri bazi
egiticiler kendi merak ve ilgileri neticesinden 6grenirken
bazilar1 da kurumsal olarak diizenlenen hizmet 6ncesi veya
hizmet ici egitimlerle edinebilmektedir.

Egiticiler icin diizenlenen bu destekleyici egitimlerden biri
de siiregteki egiticilere veya siirece yeni baslayacak olan
adaylara yonelik olarak diizenlenen egitici egitimleridir.
Alaninda uzman Kkisiler tarafindan verilen egiticilerin
egitimi beceri ve
yetkinliklerini artirarak Ogrencilere daha iyi hizmet
sunmalarini saglarken (PEW Foundation, 2017) egitimle
ilgili tiim alanlarda zorunlu bir hal almstir. Ozellikle dini
kimligini korumak isteyen ama farkli bir¢ok dinin bir arada
yasandig1 bir ortamda olan, iletisimin birkag dil bilmenin
onemli oldugunun farkinda olan ama ana dilini tam olarak
bilmeyen, hafta i¢i 6rgiin okullarda dgrenim goren ama
hafta sonu din egitimi alan, teknolojik imkanlardan

programlari, egitimcilerin  bilgi,

haberdar olan ama geleneksel bir kusakla muhatap olmak
durumunda kalan bir 6grenci kitlesinin egitimcisi olmak
¢ok yonlii olmay1 gerektirmektedir. Bu nedenle inanc
dogru kaynaktan dogru sekilde Ogretmek ve devam
ettirmek adina din egitiminde nitelikli personelin istihdam
edilmesi, istthdam edilen egitimcilerin siiregte siirekli
desteklenmeleri biiyiik 6nem tagimaktadir.

Bu dogrultuda, Almanya’da din egitimi faaliyetlerinde
bulunan Islam Toplumu Milli Goriis (IGMG) Teskilati
egiticilerine  yonelik  diizenlenen  egitici  egitimi
programimin etkililigi degerlendirilmistir. Caligmanin
bulgularinin Almanya’daki din egitimi politikalarina ve
egitici egitimi siireglerinin daha iyi anlagilmasina katki

saglayacagi  ongoriilmektedir.  Ayrica  Miisliiman
ogrencilerin egitimine yonelik gelistirilen programlarin
etkililigi konusunda da ¢gkarimlar sunmasi
beklenmektedir.

Bu ¢alisma, Almanya'da din egitimi alaninda calisan

egitimcilerin mesleki niteliklerini  gelistirmek icin
tasarlanmis egitmen egitimi programini degerlendirmek
amaciyla yapilmustir. asagidaki

Bu kapsamda, ana

aragtirma sorusuna yanit aranmaktadir:

“Egitimciler, din egitimi egitmenleri icin diizenlenen
egitim programina iligskin goriisleri nelerdir?”

Buna gore, ¢alismanin alt sorulari su sekilde belirlenmistir:

e  Egitimcilerin programin igerigi (konular, kullanilan
gorsel-isitsel materyaller, egitim notlari, siire vb.)
hakkindaki goriisleri nelerdir?

e Egitimcilerin katilim siireci (aktif katilim, kisisel
gelisim, mesleki motivasyon vb.) hakkindaki
goriisleri nelerdir?

e Egitimcilerin programin organizasyonu (egitim
ortaminin fiziksel durumu, sicaklik, aydinlatma vb.)
hakkindaki goriisleri nelerdir?

e  Egitimcilerin programda verilen egitim (ders igerigi
ve egitmenler) hakkindaki goriisleri nelerdir?

e  Egitimcilerin programin genel etkinligi (beklentileri
karsilayip kargilamadigr) hakkindaki
nelerdir?

goriigleri

2. Yontem
2.1. Desen

Arastirmada, nitel arastirma yontemlerinden durum
calismasi deseni kullanilmigtir. Durum ¢alismasi; belirli bir
olayin, bireyin ya da siirecin kendi dogal ortaminda
ayrintili  sekilde incelenmesini saglayan bir arastirma
yontemidir (Tight, 2010).
davraniglar1 derinlemesine anlamaya yardimci olur ve
karmagsik durumlari genis bir cercevede ele alarak énemli
bakis agilari sunar. Ozellikle gercek hayat baglaminda
verilerin toplanmasi ve yorumlanmasi agisindan giiglii bir
bilgi edinme aracidir (Meyer, 2001). Bu baglamda; mevcut
calisma  kapsaminda  egitimcilerin  deneyimlerini,

Bu yontem, olaylart ve
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programin etkililigini ve uygulama siirecine dair

goriislerini derinlemesine incelemek amaglanmustir.
2.2. Calisma Grubu

Aragtirmanin calisma grubunu 24 egitimci
olusturmaktadir. Calisma grubu olusturulurken Oolgiit
ornekleme tercih edilmistir. Olciit 6rnekleme; belirli bir
aragtirma igin Onceden belirlenmis kriterleri karsilayan
bireyleri, olaylar1 veya durumlari segerek veri toplama
yontemidir (Patton, 2014). Arastirmaci kendi belirledigi ya
da mevcut bir 6lgiit listesine dayanan kriterleri kullanarak
orneklem olusturur (Sandelowski, 2000). Aragtirma konusu
ile dogrudan iligkili, anlamli ve kapsamli veriler elde
etmeye yardimcl olan bir 6rnekleme ¢esidi oldugundan
siklikla tercih edilir. Mevcut arastirma kapsamina olgiit
olarak egiticilerin egitimi programina katilmis olma, yurt
disinda yasiyor olma, din egitimi alaninda calistyor ya da
istiyor seklinde
dogrultuda arastirmaya programina katilan goniilli

caligmak olma belirlenmistir. Bu
egiticiler Katihmar 1, katilima 2... seklinde kodlanarak

sunulmusgtur.
2.3. Islem

Mevcut arastirma yurt disinda yasayan Tiirk ve Miisliiman
egitimcilere pedagojik beceriler kazandirmay1
amaglamaktadir. Bu dogrultuda hazirlanan egitim
programi yurt disinda egitim alaninda hizmet veren, egitici
olarak bilgi beceri ve tecriibesini artirmak isteyen adaylara
yonelik olarak tasarlanmigtir. Program katilimcilara yiiz
ylize ve online sekilde sunulmustur. Ardindan programin
etkililigini belirlemek adina arastirmacilar tarafindan
olusturulan ~ yar1  yapilandirilmis  ve  program
degerlendirme formlar1 katilimcilara uygulanmistir.

2.4. Veri Toplama Araglar

Egitim programimin etkinligini degerlendirmek
aragtirmacilar gelistirilen program
degerlendirme formu ve yar1 yapilandirilmig goriisme
formu kullanmilmistir. Degerlendirme 6ncesinde ilk olarak
hedef kitleye uygun program olusturulmustur. Programin
yurt disginda yasayan Tiirk ve Miisliiman
vatandaslardan din ve ahlak egitimi alaninda galisan ya da
calismak isteyen bireylere yonelik pedagojik beceriler

icin
tarafindan

amaci,

kazandirmaktir. Bunun yaninda katimclarin mevcut
beceri diizeylerini belirlemek amaglanmistir. Programa
iliskin siire¢ asagida paylasilmigtir:

® Hedef Kitlenin Belirlenmesi: Yurt disinda yasayan Tiirk
ve Miisliiman vatandaglardan din ve ahlak egitimi
alaninda calisan ya da calismak isteyen bireyler hedef
alinmugtir.

» Thtiyag Analizi: Katilimcilarin mevcut beceri diizeyleri,
egitim alanindaki eksiklikleri ve hedeflerini anlamak
amaciyla bir ihtiyag analizi yapilmuistir.

* Program Hedeflerinin Belirlenmesi: Thtiya¢ analizine
dayanarak  programin  hedefleri  belirlenmis  ve

katillmeilarin 6grenmesi gereken bilgi ve beceriler agikca
tanimlanmuigtir.

o Iicerik Gelistirme: Program igerigi, temel egitim
kavramlari, 6gretim ilke ve yontemleri, siif yonetimi,
egitim psikolojisi, 0gretim teknolojileri, rehberlik ve 6zel
egitim konularni kapsayacak sekilde olusturulmustur.

¢ Egitim Materyallerinin Hazirlanmasi: Programin basaril
bir sekilde yiiriitiilebilmesi icin gerekli egitim materyalleri
hazirlanmistir.

* Metodolojinin Belirlenmesi: Programin nasil isleyecegi ve
egitim metodolojisi planlanmigtir.

® Degerlendirme Siireglerinin Tasarlanmasi: Programin
etkisini  O6lgmek kullanilacak  6l¢gme  araglar
hazirlanmistir.

icin

e Gonilli Katilimalarin Belirlenmesi: Programin hedef
kitlesine uygun gondillii katthmcilar belirlenmistir.

e Egitim Ortamimin Saglanmasi: Gerekli dokiimanlar,
materyaller ve teknik altyapi saglanarak konforlu bir
egitim ortam1 olusturulmustur.

e Egitim Siirecinin Gergeklestirilmesi: Belirlenen siireg ve
icerik dogrultusunda katilimcilara

uygulanmustir.

egitim programi

® Program Degerlendirme Formunun Uygulanmast:
Egitim sonunda katilmecilara program degerlendirme
formu uygulanarak geri bildirimleri toplanmuistir.

e Verilerin Analizi: Egitim siireci boyunca toplanan veriler,
programin etkinligini degerlendirmek amaciyla analiz
edilmistir.

e Sertifika Verilmesi: Programi basariyla tamamlayan
katilimailara sertifika verilmistir.

e Stirdiiriilebilirlik Planlamast: Programin
surdiiriilebilirligi igin diizenli olarak yeni katilimcilarla
acllmast ve gilincel bilgilere gore giincellenmesi

hedeflenmistir (Adigiizel, 2017; Demirel, 2019; Ornstein ve
Hunkins, 2016).

Program gelistirme ilkeleri temel alinarak olusturulan
hedefler ve igerikler katilimcilara uygulanmistir. Bu adim,
planh bir sekilde ilerleyen bir egitim siirecini icermistir.
Egitim sonunda katihmcilara program degerlendirme
formu uygulanmstir. Programin etkililigini 6l¢gmek icin
olusturulan program degerlendirme formu, uzmanlar
esliginde hazirlanmistir. Bu form, katilimcilarin egitim
sonunda kazandiklar1 bilgi ve becerileri &lgmek igin
tasarlanmistir. Formun giivenilirlik Alpha katsayis1 .731
olarak hesaplanmuistir. Form, katilimalarin egitim siireciyle
geri
iyilestirilmesine olanak saglamak ic¢in kullamlmistir.
Katilimcilarin program hakkindaki goriislerini detayl1 bir
sekilde alabilmek amaciyla olusturulan form, bes ana baslik
altinda sorular icermektedir. Birinci boliimde programin
genel yapisi, igerik diizenlemesi, hedeflerin netligi ve

ilgili bildirimlerini toplamak ve programin
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uygulanabilirligi hakkinda katilimalarin
degerlendirmeleri alinmustir. Tkinci boliimde egitimcilerin
bilgi ve deneyimleri, programin basarisina katkilar1 ve
kargilastiklar1 zorluklar tizerine goriisler toplanmustir.
Uciincii boliimde programin uygulanmasinda yaganan
glicliikler, 6gretim yontemlerinin etkinligi ve iyilestirme
onerileri degerlendirilmistir. Dordiincii béliimde fiziksel
ortamm uygunlugu, teknik altyapr ve katilimcilar
tzerindeki etkileri incelenmistir. Besinci ve son boliimde
ise programin etkililigini Olgmek icin kullanulan
degerlendirme yontemleri ve alternatif yaklasimlar
hakkinda bilgi alinmistir.

Bir diger veri toplama araci ise yar1 yapilandirilmis
gorlisme formudur. Goriismeler katilmalarin rahat bir
sekilde diistincelerini ifade edebilmeleri i¢cin esnek bir
yapida yliriitiilmiistiir. Katthmcilardan program hakkinda
genel bir degerlendirme istenmis, ileride gerceklestirilecek
programlara dair goriis ve onerilerine bagvurulmustur.
Tim egitim siireci boyunca toplanan veriler programin
etkinligini degerlendirmek i¢in analiz edilmistir.

2.4.1. Programa iliskin Agiklamalar

Program gelistirme siireci, bir program gelistirme uzmani
ve 30 din  kiltiiri  6gretmeninin  katilimiyla
gergeklestirilmistir. Bu siireg, "Yurt Dis1 Egiticilerin Egitimi
Programi” adli egitim programimin hazirlanmas: {izerine
odaklanmistir. Programin icerigi ve materyalleri uzmanlar
tarafindan gelistirilmistir.

Hazirlanan egiticinin egitimi programinin amaglarina
asagida yer verilmistir:

e  Egitim ile ilgili temel kavramlar: tanimak.

o Ogretim ve oOgrenmeyle ilgili temel kavram,
kuram, strateji, yaklasim ve modelleri tanimak.

e Egitimcilerin sahip olmasi gereken becerileri
kavramak.

¢  Etkin sunum becerilerini tanimak ve gelistirmek.

o Ogrenme ortamini-sinifi gesitli yonleriyle tarumak,
etkin sinif yonetimini kavramak.

e Egitimde dlgme ve degerlendirme siireclerinin ve
araclarinin kapsamini ve kullanimini 6grenmek.

e Ogrenenin ve dgrenmenin psikolojik boyutlarim

tanimak.
* Bilisim ve bilgi teknolojilerinin egitim ve 6grenme
slirecindeki etkilerini tamimak ve bunlardan

yararlanabilmeyi saglamaktir.
* Din kiiltiirii ve ahlak bilgisi dersine iliskin 6zel
Ogretim yontemlerini kavramak.

Program, yurt disinda egitim alaninda hizmet veren,
egitici olarak bilgi beceri ve tecriibesini artirmak isteyen
adaylara yonelik olarak tasarlanmistir. Bu dogrultuda
programda, egitime giris, 6gretim ilke ve yontemleri, sinf
yonetimi, egitim psikolojisi, 6gretim teknolojileri, rehberlik
konularmna yer verilmistir. Program, 4 giin (24 saat) online
eszamanli/es zamansiz teorik egitim ve egitimcilerin yiiz
ylize verecekleri ornek ders uygulamalari (6 saat) ve
katilmealarin  hazirlamis  olduklart  ders planlarinin
paylasilacagi mikroogretim uygulamas:t (12 saat) ile
toplamda 6 giin- 36 saatlik bir siireci kapsamaktadir.
Programin igerigine iliskin detaylar Tablo 1’de verilmistir.

Tablo 1.
Program icerigi
36 Saat Pazartesi Sali Carsamba Persembe Cuma Cumartesi
09:00-09:45 Program Smuf Yonetimi Ozel Ogretim Ogretim Mikrodgretim Mikrodgretim
Tanitimi Yontemleri Teknolojileri
10:00-10:45 Egitime Giris  Smif Yonetimi Ozel Ogretim Ogretim Mikrodgretim Mikrodgretim
Yontemleri Teknolojileri
11:00-11:45  Egitime Giris  Siuf Yonetimi Ozel Ogretim Ogretim Mikrodgretim Mikrodgretim
Yontemleri Teknolojileri
13:00-13:45  Egitim Ogretim Ilke ve Rehberlik ve Egitimde Olgme ve Mikrodgretim Mikrodgretim
Psikolojisi Yontemleri Mentorlitk Degerlendirme
14:00-14:45 Egitim Ogretim ilke ve Rehberlik ve Egitimde Olgme ve Mikroogretim Mikrodgretim
Psikolojisi Yontemleri Mentorlitk Degerlendirme
15:00-15:45  Egitim Ogretim flkeve  Rehberlik ve Egitimde Olgme ve  Mikrodgretim Genel
Psikolojisi Yontemleri Mentorlitk Degerlendirme Degerlendirme

Katilimcilar ile egitimcilerin tanisma etkinligi ile baslayan
egitimin ilk giiniinde, program hakkinda ayrintili bilgi
verilmistir. Diger giinlerde sirasi ile egitim psikolojisi, siruf
yonetimi, Ogretim ilke ve yontemleri, 6zel Ogretim
yontemleri, rehberlik ve mentorliik, 6gretim teknolojileri
ve egitimde dlgme ve degerlendirme araclar1 konularinda

uygulamal1 ve etkilesimli bilgiler paylasilmistir. Online
olarak gergeklestirilen bu egitimlerin ardindan yiiz yiize
egitime gecis yapilmis, burada ise Ogrenilen bilgiler
mikroogretim modeli ile pekistirilmis, son olarak genel
degerlendirme ile program bitirilmistir.
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2.5. Veri Analizi

Aragtirmada, verilerin analizinde betimsel analiz
kullanulmigtir. Ozetleyen,
diizenleyen ve sistematik bir sekilde ortaya koyan bir
yontemdir. Degiskenler arasindaki iligkileri test etmekten
Ote temel Ozellikleri ortaya koymay: hedefler (Grimes &
Schulz, 2002). Ayni zamanda bulgularin ayrintili ve
sistematik olarak tanimlanmasini saglar (Lawless &
Heymann, 2010). Bu baglamda analiz siirecinde elde edilen
veriler belirlenen temalar dogrultusunda simflandirilms,
katihimcilarin ifadeleri dogrudan alintilarla desteklenmis
ve bulgular mevcut literatiir ¢cercevesinde yorumlanmuistir.
Boylece, ortaya

konulmustur. Bu asamada Ogretmenlerin programin

Betimsel analiz  verileri

programin giiglit ve zayif yonleri

geneline, katilima, organizasyona ve genel degerlendirme
ogelerine iliskin goriisleri ile programa yonelik onerileri
birer tema olarak kabul edilmis, elde edilen alintilar bir
arada verilerek analiz gerceklestirilmistir. Ayrica katilimci
goriislerine iliskin degerlendirmede, diizeyi belirlenirken

bulundurulmustur (“Kesinlikle Katilmiyorum: 1.00-1.80”,

“Katilmiyorum: 1.81-2.607, “Kararsizim:2.61-3.40”,
“Katiliyorum: 3.41-4.20”, “Kesinlikle Katiliyorum: 4.21-
5.00).

3. Bulgular

Aragtirmaya iliskin kisisel bilgiler, programa iliskin genel
goriisler, programin kazamimlarina, igerigine, egitim
durumlarina ve dlgme ve degerlendirme 6gelerine iliskin
goriisler ayr1 baghklar halinde sunulmustur. Bulgular
sunulurken katiimacr goriislerinden veya gozlemlerden
ilgili durumu en iyi agiklayan ya da durumla celisen
dogrudan alintilara yer verilmeye calisiimistir. Ayrica form
bulgulariyla ortiisen ya da ortiismeyen, destekleyen veya
desteklemeyen noktalarin neler oldugu da agiklanmaya
calisilarak duruma iligkin biitiinctiil ve zenginlestirilmis bir
sekilde bulgular1 sunmak amaglanmistir. Betimsel analiz
sonucu elde edilen veriler, 5 ana tema ve bu temalarin
altinda toplam 18 kod ile siniflandirilmigtir. Tema ve kod
listesi Tablo 2’de verilmistir.

esit  aralik  kestiim  noktalar1 g6z  Oniinde
Tablo 2.
Tema ve kod listesi
Programin Geneline  Katilim Organizasyon Genel Programin Uygulanmasi Sirasindaki
iliskin Goriigler degerlendirme Sorunlar ve Oneriler
Genel olarak verimli ~ Egitime aktif katihm Oturma diizeni Beklentilerin Egitim siiresinin uzatilmasi
kargilanmas1
Egitimlerin devami Egitimin faydas1 Is1 diizeni Bilgi edinme Egitim metotlarmin gorsellestirilmesi
Farkli egitim metotlar1 ~ Havalandirma Egitimi 6nerme Online ve yiiz yiize egitim
kargilagtirmasi
Egitimin kalicihigt Isik diizeni Egitim hizinin ayarlanmasi
Ses diizeni

kKtifT
Gafhel

overlmll

tim

anmasl

karsal

Egitimlerinsturesininik

Sekil 1. Tema ve kod listesine ait kelime bulutu

Tablo 2 incelendiginde birinci tema olan programin
geneline iliskin goriisler temasinda 2 alt tema, katilim
temasinda 4 alt tema, organizasyon temasinda 5 alt tema,
genel degerlendirme temasinda 3 alt tema ve son olarak
programin uygulanmasi sirasindaki sorunlar ve oneriler
temasinda 4 alt temaya ulasildig goriilmektedir. Tablo 2’de
yer alan tema ve kod listesine ait kelime bulutuna $ekill’de
yer verilmistir.

Kelime bulutu programin giiclii yonlerini ve iyilestirilmesi

gereken alanlar1 gorsel olarak 6ne ¢ikarmaktadir (Williams
Tablo 3.

vd., 2013). Sekil incelendiginde katilimcilarin aktif katilhmi
ve programin genel verimliligi olumlu degerlendirilirken,
organizasyon ve fiziksel diizenlemelerle ilgili baz1 Oneriler
bulunmaktadir. Egitim  metotlarinin
gorsellestirilmesinin de katilimcilar igin 6nemli bir konu
olarak 6ne ¢iktig1 goriilmektedir.

cesitliligi  ve

3.1. Programin Geneline Iliskin Goriiglere Dair Bulgular

Bu boliimde programin geneline iliskin goriislerine yer
verilmis ve buna iligkin bulgular Tablo 3’te sunulmustur.

ifadelere
katilmaktadir (X=4.45). Programin geneline iliskin goriisler
“genel “egitimlerin
devaminin olmasi” kodlarina ulagilmigtir. Katilimalarin
ifadeleri su sekildedir:

Katillmcilar, programin  geneline iliskin

temasinda olarak verimli” ve

Katilimer 1: “Genel olarak verimli bir ders sistemi. Bu gibi

onemli gelisim egitimlerinin devamim diliyoruz.”

Katilmer  5: “Genel olarak ¢ok giizeldi. Boyle egitim
programlarmin devamini diliyoruz. Hocalarimizdan daha fazla
istifade etmek isteriz. Emegi gecenlere tesekkiirler.”
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Programin geneline iliskin goriisler

2 3 4 5

Program N % N % N % N % X

Egitimde ele alinan konularin yeterliligi - - 2 8.33 9 375 13 54.17 445
Gorsel ve Isitsel araclar - - - - 8 33.33 16 66.67  4.67
Egitim notlar1 - - - - 9 37.5 15 62.5 4.63
Egitim siiresi 1 4.17 10 41.67 7 29.17 6 25 3.75
Egitimin icerigi - - 2 8.33 2 8.33 20 83.34 4.75
Genel ortalama 4.45

2: Katilmiyorum, 3: Kararsizim, 4: Katiliyorum, 5 Kesinlikle Katiliyorum

3.2. Organizasyona Yonelik Bulgular

Bu béliimde organizasyona iliskin goriislerine yer verilmis ve buna iligkin bulgular Tablo 4'te sunulmustur.

Tablo 4.

Organizasyona iligkin goriisler
Organizasyon 3 4 5

N % N % N % X

Egitim salonunun oturma diizeni - - 8 33.33 16 66.67 4.67
Is1 ve havalandirilmasi 5 20.83 11 33.33 8 45.83 4.25
Isik diizeni 2 8.33 10 41.67 12 50 4.42
Ses yalitimi1 2 8.33 2 8.33 20 83.34 4.75
Genel ortalama 4.52
3: Kararsizim, 4: Katiliyorum, 5 Kesinlikle Katihyorum

Organizasyona iliskin goriisler temasinda “Oturma  Katilimai 4: "Organizasyon bagtan sona ¢ok giizel lakin ¢ok hizli

diizeni”, “Is1 diizeni”, “Havalandirma”, “Isik diizeni” ve
“Ses diizeni” kodlarina ulagilmistir. Organizasyonla ilgili
genel goriisler olumlu olsa da bazi katilimcilar siirenin
daha olmasinmi tercih etmigler. Katilimcilar,
organizasyona iligskin ifadelere katilmaktadir (x=4.52). Bu
temada, organizasyonun genel olarak begenildigi fakat

uzun

egitimin siiresinin uzatilmasi gerektigi yoniinde geri
bildirimler oldugu goriilmektedir. Nicel bulgularla 6rtiisen
sekilde organizasyon degerlendirmesi olumlu, ancak
gelistirilmesi gereken noktalar belirtilmistir. Katithmecilarin
ifadeleri su sekildedir:

bir sekilde oldu bitti. Biraz daha zamana yayilsa ¢ok daha iyi olur,
gene de her sey icin tesekkiirler.”

Katilimcr 8: “Online olmast katki saglamg olsa da yiiz yiize
yapilan kismi daha etkili ve kalict oldu. Egitim siiresi uzun
olabilir.”

Katilimci 14: "Daha uzun olabilirdi egitim, verimliydi.”
3.3. Katilima Iliskin Goriislere Dair Bulgular

Bu boliimde katilima iliskin goriislerine yer verilmis ve
buna iliskin bulgular Tablo 5'te sunulmustur.

Tablo 5.

Katilima iliskin goriisler
Katilim 3 4 5

N % N % N % X

Egitime aktif olarak katilim 3 12.5 15 62.5 6 25 412
Egitimin mesleki gelisime katkis1 1 4.17 7 29.17 16 66.67 4.62
Egitimin kisisel gelisime katkis1 1 4.17 6 25 17 70.83 4.67
Egitimin motivasyonu artirmasi 1 417 7 29.17 16 66.67 4.62
Anlatilan konunun 6grenilmesi 1 417 9 37.5 14 58.33 4.54
Genel ortalama 4.51

3: Kararsizim, 4: Katiliyorum, 5 Kesinlikle Katiliyorum
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Katilim ait goriisler temasinda “Egitime aktif katilim”,
“Egitimin faydas1”, “Farkli egitim metotlar1” ve “Egitimin
kalicailig1” kodlarmna ulasilmistir. Katilimeilar, katilima
iligkin ifadelere katilmaktadir (x=4.51). Bu temada,
katihmalar egitimin genel verimliligi ve kisisel gelisime
olan katkisinu takdir etmekle birlikte, egitimin hizimin bazi
katihmalar icin fazla oldugunu belirtmislerdir. Nicel
bulgularla uyumlu olarak, genel memnuniyet yiiksek
goriinmektedir.

Katilimer 1: "Genel olarak verimli bir ders sistemi. Bu gibi
onemli gelisim egitimlerinin devanum diliyoruz.”

Katilimer 10: "Egitim ¢ok kalictydi, 6grendiklerin sayesinde
cocuklara ders verme heyecanim artt. Cok faydalandim, sag olun.
Etkinliklerin devamini bekliyoruz.”

Tablo 6.
Genel degerlendirmeye iligkin goriigler

Katilimer 11: "Egitim programinin gerekli ve faydali oldugunu
Qordiim, devamini bekliyorum.”

Katilimer 2: "Cok giizel bir egitimdi fakat ¢ok hizli bir sekilde
ilerledi. Bu gibi egitimlere biz egitimcilerin ¢ok ihtiyact wvar,
devamini bekliyoruz.”

Katilimar 7: "Siirenin daha fazla olmasini isterdim. Etkilesimli
ornek derslerin yapilmas: ¢ok iyiydi. Genel olarak begendim.”

3.4. Genel Degerlendirmeye Iliskin Gériislere Dair
Bulgular

Bu boliimde genel degerlendirmeye iliskin goriislere yer
verilmis ve buna iligkin bulgular Tablo 6’da sunulmustur.

Genel degerlendirme 3 4 5
N % N % N % X
Egitim beklentilerimi karsiladi, hedefime ulagtim 1 4.17 6 25 17 70.83 4.67
Egitimde ihtiyacim olan bilgiyi edindim - - 7 29.17 17 70.83 4.70
Bu egitimi diger is arkadaslarima &neririm. - - 5 20.83 19 79.17 4.79
Genel ortalama 4.72
3: Kararsizim, 4: Katiliyorum, 5 Kesinlikle Katihyorum
Genel degerlendirme temasinda “Beklentilerin ~ Katilime1 3: "Konu alan dersi girsel olarak anlatilmasini tercih
karsilanmasi1”, “Bilgi edinme” ve “Egitimi Onerme”  ederim.”

kodlarina ulagilmistir. Katilimcilar, genel degerlendirmeye
iligkin katilmaktadir (x=472). Genel
degerlendirmede egitim beklentileri karsilamis, bilgi
edinilmis ve katilimalar egitimi bagkalarina Onerme
egilimindedir. Bu temada, egitim programinin genel olarak
beklentileri karsiladigi, bilgi edinimi ve memnuniyet
diizeyinin yiiksek oldugu goriilmektedir. Nicel bulgularla
ortiismektedir, Katilimcilarin ifadeleri su sekildedir:

ifadelere

Katiimear 5: “Genel olarak ¢ok giizeldi. Boyle egitim
programlarimin devamini diliyoruz. Hocalarimizdan daha fazla
istifade etmek isteriz. Emegi gecenlere tesekkiirler.”

Katillmer 9: "Farkli egitim metotlariyla ufkum agildi. Cok
tesekkiir ederim.”

Katilimer 13: "Egitim gercekten ¢ok verimli ve kiymetliydi.
Emegi gecenlere tesekkiirler.”

3.5. Program1 Uygularken Karsilasilan Sorunlar ve
Onerilere Dair Bulgular

Bu
metotlarnin gorsellestirilmesi”, “Online ve yiiz yiize
egitim karsilastirmasi” ve “Egitim hizinin ayarlanmas1”
kodlarina ulasilmistir. Katilimcilar egitim siiresi ve hizinin
yanu sira daha fazla gorsel materyal ve etkilesimli derslerin
kullanilmasini 6nermistir.

temada “Egitim sliresinin uzatilmas1”, “Egitim
g ’ g

Katilimer 6: “"Daha uzun dersleri dort gozle bekliyoruz, sag
olun.”

Katiimer 7: “Siirenin daha fazla olmasim isterdim. Etkilesimli
ornek derslerin yapilmas: ¢ok iyiydi. Genel olarak begendim.”

Katiimer 8: "Online olmast katki saglamis olsa da yiiz yiize
yapilan kismu daha etkili ve kalict oldu, egitim siiresi uzun
olabilir.”

Bu temada, katihmcilar programin siiresinin uzatilmasi,
gorsel materyallerin kullanilmasi ve daha fazla etkilesimli
ders yapilmasi gibi Onerilerde bulunmuslardir. Nicel
bulgularla ortiisen sekilde, genel memnuniyet yiiksek
ancak baz iyilestirme alanlar1 belirtilmistir. Genel olarak,
katihmcilar egitim programindan memnun kalmis ve
bir¢ok olumlu geri bildirimde bulunmuslardir. Egitimlerin
stiresinin uzatilmasi, hizinin diisiiriilmesi ve daha fazla
gorsel ve etkilesimli materyal kullamilmast gibi oneriler,
programin daha da gelistirilmesine katki saglayacaktir.
Nicel bulgularla ortiisen bu nitel degerlendirme,
programin  genel memnuniyet diizeyinin yiiksek
oldugunu, ancak bazi iyilestirme alanlarimin bulundugunu
gostermektedir. Egitim programinda verilen egitime iliskin
degerlendirmeye ise asagida yer alan Tablo 7’de yer
verilmistir.
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Tablo 7.
Egitim programinda verilen egitime iliskin veriler
Orta Iyi Cok Iyi

Ogretim {lkeleri/Egitime Giris 11,46% - 88,54%

Smif Yonetimi 4,17% 36,46% 59,38%

Rehberlik - 76,04% 23,96%

Olgme ve Degerlendirme 4,17% 66,67% 29,17%

Ogreﬁm Teknolojileri 13,54% 76,04% 10,42%

Egitim programinda yer alan uygulamali egitim 5
boliimden olusmaktadir. Bunlar; 6gretim ilkeleri/egitime
giris, sinif yonetimi, rehberlik, 6l¢me ve degerlendirme ve
ogretim teknolojileridir. Her bir boliim 5 maddeden
olusmaktadir. Tablo 7’ye gore katilimcilarin en yiiksek
ogretim ilkeleri/egitime giris boliimiinden, en diisiik ise
Ol¢cme ve degerlendirme boliimiinden memnun kaldiklar:
sOylenebilir.

4. Tartisma

Yurt disinda yasayan din egitimcilerine yonelik egitim
programlari, egitim politikalar1 ve kiiltiirel entegrasyon
acisindan 6nemlidir. Ozellikle Tiirk vatandaslarmn din
egitimi ihtiyaclar, kiltiirel kimliklerini koruma ve
toplumsal entegrasyon siirecleri ile dogrudan iliski
igerisindedir (Algur, 2023). Ayrica programlarn yurt
disinda yasayan bireylerin milli kimlik ingas1 acisindan da
onemli bir rol oynadig sdylenebilir (Ider, 2023). Buradan
yola ¢ikarak mevcut calismada Almanya’daki din egitimi
egitici egitim programinin etkililigi incelenmistir. Elde
edilen bulgular programin genel olarak yiiksek diizeyde
memnuniyet tasidigini ortaya koymustur. Ancak egitim
siiresinin kalmasi, ders
uygulamalarinin az olmasi ve gorsel materyal kullaniminin
yetersiz olmasi gibi olumsuzluklar da ifade edilmistir.

yetersiz etkilesimli

Bu baglamda arastirmanin bulgulari programin etkililigini
arttirmada pedagojik gesitliligin ve etkilesimli 6gretim
yontemlerinin 6nemini ortaya ¢ikarmustir. Egitimciler igin
mesleki  gelisimin  siirekliligi,  yeterliliklerini  ve
profesyonelliklerini arttirmada kritik bir rol oynamaktadir
(Purwanto vd., 2023). Nitekim din egitimcilerinin de
mesleki gelisimi, pedagojik diisiince ve uygulama
becerilerinin gelisimiyle dogrudan iliskilidir (Ubani, 2016).
Bu agidan verilmis olan egitim, egitimcilerin yenilik¢i ve
yaratict  Ogretim  yontemleri gelistirmesine olanak
tanimaktadir (Baumfield, 2016; Purwanto vd. 2023).
Ciinkii egitimcilerin mesleki kimlik ve yeterlilik algilari,
egitim siirecinde giiglenmektedir (Alhashmi & Moussa-
Inaty, 2021). Nitekim bu durum onlarin uzman kimliklerini
ve mesleki yeterliliklerini  gelistirmelerine  katk:
saglamaktadir (Conroy vd., 2016; Ziebertz & Heil, 2004).

Din egitimi egitimcilerin kisisel gelisimlerine de onemli
katkilar sunmaktadir (Khasawneh & Altakhaineh, 2020).
Egitimcilerin kendi

inang ve degerlerini daha iyi

anlamalarina ve bu degerleri mesleklerine entegre

etmelerine yardima olmaktadir (Jackson & Everington,

2017). Mevcut ¢alismada belirtildigi gibi, Almanya’da din
egitimine katilan egitimciler, bu egitimin hem mesleki hem
de kisisel gelisimlerine onemli 6lciide katki sagladigini
ifade etmislerdir. Yurt disginda yasayan egitimcilerin, Islam
din egitimi programlarinin etkililigini artirmak igin gesitli
yontemler ve yaklasimlar benimsemesi gerekmektedir
(Cinemre, 2019). Ornegin 6gretim programlarimin kiiltiirel
farkliliklart  dikkate sekilde  gelistirilmesi,
egitimcilerin bu programlar1 daha etkili bir sekilde

alacak

uygulamalarini saglayabilir (Kozikoglu ve Dilek, 2023).
Egitimcilerin, mevcut egitim sisteminin yetersizliklerini
gidermek amaciyla onerilerde bulunmasi, din egitiminin
kalitesini arttirabilir (Kozikoglu ve Dilek, 2023). Bunlarin
yani1 sira 6gretmenlerin uzaktan egitim gibi modern egitim
yontemlerini kullanarak din egitimini daha erisilebilir hale
getirmeleri de 6nemlidir (Tekin, 2020).

Arastirmada egitim siirecinde organizasyonel faktorlerin
oynadigi  belirlenmistir.  Fiziksel
diizenlemeler (1s1, 151k, ses diizeni vb.) ve kullanilan gérsel-
isitsel materyallerin yeterliligi, katiimc memnuniyetini

Onemli bir rol

dogrudan etkileyen unsurlar arasinda yer almaktadir.
fiziksel  kosullari, akademik
performans ve motivasyon {izerinde onemli bir etkiye

Ogrenme  ortamimin
sahiptir. Iyi tasarlanmis ve &grenciye uygun ortamlar,
O0grenme siirecini olumlu yonde degistirebilir. Egitim
kurumlarinin bu kosullar iyilestirmeye yonelik stratejiler
gelistirmesi, 6grenme deneyimini ve akademik basariy:
artirabilir (Brink vd., 2020; Choi vd., 2014).

Din egitimi programlarin etkililigi, O6gretmenlerin
yeterlilikleri ve ihtiyaclariyla dogrudan iligkilidir.
Ogretmenlerin  yenilikleri takip etme, teknolojiden

yararlanma ve materyal gelistirme konularinda yeterlilik
kazanmalari, din egitiminde daha etkili bir 6gretim siireci
saglayabilir. slam din egitimi alaninda 6gretmen mesleki
egitim programlart yogun bir sekilde yiiriitiilmektedir.
Ancak  Ogretmenlerin gelisimlerine  olan
bagliliklarinin  siirdiiriilebilmesi icin bu programlarin
devamliligi biiyiik Onem tasmmaktadir (Evendi, 2022).
Nitekim  Yigit (2010) Almanya’daki
miifredatin yerel ihtiyaclara uyum saglamada zaman

mesleki

¢alismasinda

zaman yetersiz kaldigimi ve bu durumun egitimcilerin
hazirbulunuslugunu olumsuz etkiledigini belirtmistir.
Bununla birlikte, katiimcilarin egitim siiresinin kisa
olduguna dair geri bildirimleri, programin yeniden
yapilandirilmas: ve igerik ile hiz agisindan katilimalarin
daha wuygun hale getirilmesi
gerektigini ortaya koymaktadir.

Ogrenme  siireclerine
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Sonug olarak yurt disinda yasayan egitimciler igin Islam
din egitimi programlarimn etkililigi, egitim politikalarinin
gelistirilmesi, Ogretmenlerin yeterlilikleri ve kiiltiirel
farkliliklarin dikkate alinmasi gibi birgok faktdre baglidir.
Almanya’daki din 6gretimi egitici egitim programi genel
anlamda basarii olmakla birlikte, egitim siiresinin
uzatilmasi, igerik zenginlestirmesi, etkilesimli Ogretim
yontemlerinin ve gorsel materyallerin artirilmasi gibi
gelistirmeye acik alanlar mevcuttur. Ayrica egitim
ortamimin fiziki diizenlemelerinin iyilestirilmesi de
katthma memnuniyetini  artiracaktir. Bu  sonuglar,
gelecekteki program gelistirme siireglerine 1s1k tutacak
nitelikte  olup  egiticilerin  mesleki  gelisiminin
desteklenmesi, egitim ortamlarinin iyilestirilmesi ve
Ogretim yontemlerinin gesitlendirilmesi yoluyla daha etkili
bir egitim siireci olusturulmasina katki saglayacaktir.

Etik Bildirim: Yapilan bu c¢alismada “Yiiksekogretim
Kurumlarn Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci bolimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykiri Eylemler” bashg: altinda belirtilen
eylemlerden hicbiri gerceklestiriimemistir. Bu c¢alisma
Ondokuz Mayis Universitesi Sosyal ve Begeri Bilimler
Aragtirmalar1 Etik Kurulu’'nun 27.12.2024 tarihli ve 2024-
1347 sayil1 izni dogrultusunda gergeklestirilmistir.

Yazar Katkilari: Arastirma tek yazarlidir. Arastirmanin
tim asamalar1 sorumlu yazar tarafindan
gerceklestirilmistir.

Finansman: Bu c¢alismada finansal bir destek alinmamuisgtir.

Cikar Catismast: Bu ¢calismada herhangi bir ¢ikar ¢atismasi
bulunmamaktadir.

Veri Erisilebilirligi: Calisma verileri Yiiksekogretim
Kurumlar Bilimsel Arastirma ve Yaym Etigi Yonergesi
geregince sadece ¢alisma arastirmacilarda sakhidir. Gerekli
goriildiigii takdirde sorumlu yazar ile iletisime gegilebilir.
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In the rapidly changing world of education, educators need to possess learning and teaching
skills beyond their own subject knowledge, such as learning renewal skills (communication,
collaboration, thinking skills), information and technology skills (information, technology,
media literacy, etc.), and life and career skills (adaptability and entrepreneurship). One of
the supportive training programs organized for educators is training for educators, which is
designed for educators who are already involved in the process or for candidates who are
new to the process. The aim of the study is to examine the effectiveness of a training of
trainer’s programme for educators providing religious education for Muslim communities
living in Germany. Within the scope of the research, the experiences and opinions of the
educators who participated in the training programme organised by the Islamic Society
National Vision (IGMG) were analysed. The training process consists of theoretical and
practical courses and aims to contribute to the professional and personal development of the
participants. The data were obtained by using descriptive analysis method through a semi-
structured interview form and a programme evaluation form prepared by the researchers.
The results of the study revealed that the programme provided high satisfaction in general,
but there are areas for improvement such as extending the duration of the training,
increasing the visual materials and using more interactive teaching methods. The findings

provide suggestions for making future training programmes more effective.

1. Introduction

Since the mid-20th century, the migration of Muslim
populations to Europe due to economic and social reasons
has given rise to the phenomenon of “Islam, Muslims, and
religious education in Europe,” which has become a topic
of multidimensional debate for many years. In general,
Muslim communities migrating to Europe have adapted to
the norms of the host countries. Turkish migrants who
moved to Western European countries beginning in the
1960s also adapted, but at the same time established
various associations with the aim of preserving their
cultural and religious identities. While some of these
associations focus on cultural and social activities, others
provide direct religious services (Wittmer & Waldhoff,
2019). This situation has necessitated the provision of
religious services through different models depending on
the historical, social, and political structures of the
respective countries (Bauer, 2024). In Germany, one of the
countries with a significant Muslim population, various
models of religious education have been developed (Akin,
2020; Hackett vd., 2019; Tosun, 2020). All of these models

are based on the German Constitution, which outlines the
framework for religious freedoms.

The constitution clearly stipulates the conditions under
which religious communities can be established, the
content of religious education, the rights of parents
concerning their children’s religious education, and the
relationship between religious communities and the state.

Although the basic principles remain constant, different
religious education practices are observed across different
federal states. For example, in the Berlin-Bremen
“Interdenominational ~ Religious Education Model,”
religious education is optional, whereas in Hamburg's
“Protestant-Based Religious Education Model for All”
participation is, in principle, compulsory for all students
regardless of their religious affiliation (Dogan, 2008).
Overall, it can be said that the educational models are
shaped by denominational or interfaith approaches, and
the content is determined according to the chosen model.
Although this process initially emerged in response to
denominational differences, the increasing presence of
Muslim communities led to the development of content,
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and in some federal states, Islamic education courses were
incorporated into the curricula of public schools
(Bahgekapili, 2011; Berglund, 2015; Daun, 2021). These
state-supported courses are designed with the dual aim of
providing young people with religious knowledge while
also promoting their integration into the broader society
(Bauer, 2024; Bayir & Uyanik, 2020; Lagutina, 2018).

In Europe, various approaches to religious education have
emerged. For instance, France, due to
educational policies, adopts the separation of religion from
the education process; the Netherlands grants broad
autonomy to religious communities, thereby allowing
Muslim students to establish their own educational
institutions; and in the United Kingdom, Islamic education
policies are shaped within the framework of pluralism and
dialogue (Tosun, 2020; Bahgekapili, 2011).
Compared to other European countries, Germany stands

its secular

cultural

out as one of the countries with the most formal and
institutional regulations concerning religious education
(S0zen, 2022).

Germany has established a framework for religious
education freedoms and, within this framework, has
declared that the responsibility for the content of education
rests with the respective civil society organization or
religious community. This, in turn, imposes significant
responsibilities on the stakeholders. Although the first of
these responsibilities appears to be the development of the
curriculum, the primary responsibility lies with the
educator who delivers the service. While the curriculum
determines “what” will be taught to students who seek to
preserve their religious identity, the main challenge lies in
“how” this content will be delivered. In an educational
environment where technological tools are frequently used,
knowledge continues to grow, information sharing is rapid,
and students come from diverse linguistic, religious, and
cultural backgrounds, being an educator necessitates the
enhancement of competencies (Bauer, 2024).

In today’s rapidly changing educational landscape,
educators are expected to possess not only subject-matter
knowledge but also a variety of learner-centered and
teacher-centered skills. These
innovation skills (such as communication, collaboration,
and critical thinking), information and technology skills
(e.g., information, technology, and media literacy), as well
skills (e.g., adaptability
entrepreneurship). While some educators acquire these

include learning and

as life and career and
skills through personal interest and curiosity, others obtain
them through pre-service or in-service training programs

offered institutionally.

One form of supportive training provided for educators is
“trainer training” programs, designed either for current
trainers or for those newly entering the field. These
programs, delivered by field experts, aim to enhance
educators' knowledge, skills, and competencies, thereby
enabling them to offer improved services to students (PEW

Foundation, 2017). Such programs have become essential in
all areas of education. Especially in contexts where students
strive to preserve their religious identity while living in
religiously diverse environments, where they are aware of
the importance of multilingual communication yet do not
fully master their mother tongue, where they attend formal
education on weekdays but receive religious instruction on
weekends, and where they are familiar with technological
resources but interact with a more traditional generation —
educators are required to adopt a multidimensional
approach. Therefore, employing qualified personnel in
religious education and continuously supporting educators
throughout the process is of great significance for the
proper transmission and continuation of faith-based
knowledge.

In this context, the effectiveness of the trainer training
program organized for the educators of the Islamic
Community Milli Goriis (IGMG), who are engaged in
religious education activities in Germany, was evaluated.
Today, being an educator entails possessing 21st-century
skills. Conducting this process with children striving to
maintain a sense of belonging in a foreign country entails
both responsibility and the necessity of updating
knowledge and pedagogical skills. With its structure based
on theoretical and micro-teaching components, the trainer
training program aims to both assess and enhance the
existing knowledge and competencies of the educators. The
evaluation of this training process is expected to serve as a
basis for future needs analyses when designing similar
programs. The findings of this study are anticipated to
contribute especially to a better understanding of current
religious education policies in Germany and of trainer
training processes. Additionally, it is expected to offer
insights into the effectiveness of programs developed for
the education of Muslim students.

This study aims to evaluate the trainer training program
designed to improve the professional qualifications of
educators working in religious education in Germany.
Within this scope, it seeks to answer the main research
question:

"What are the educators' views regarding the religious
education trainer training program?"

Accordingly, the sub-questions of the study were
determined as follows:

¢ What are the educators' views regarding the inputs
of the program (topics, audiovisual materials used,
training notes, duration, etc.)?

e What are the educators' views regarding the
participation process (active participation, personal
development, professional motivation, etc.)?

e What are the educators' views regarding the
organization of the program (physical condition of
the training environment, temperature, lighting,
etc.)?
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e  What are the educators' views regarding the training
delivered in the program (course content and
trainers)?

¢  What are the educators' views regarding the overall
effectiveness of the program (whether it met
expectations)?

2. Method
2.1. Design

A case study design, one of the qualitative research
methods, was employed in this study. Case studies allow
for the detailed examination of a particular event,
individual, or process within its natural context (Tight,
2010). This method helps in gaining an in-depth
understanding of events and behaviors and provides broad
perspectives by  addressing situations
comprehensively. It is a powerful tool for gathering and

complex

interpreting data within real-life contexts (Meyer, 2001).
Accordingly, this study aimed to examine in detail the
experiences of the educators, the effectiveness of the
program, and their views on the implementation process.

2.2. Study Group

The study group consisted of 24 educators. Criterion
sampling was used in selecting the participants. Criterion
sampling is a data collection method that involves selecting
individuals, events, or situations that meet predefined
criteria specific to given research (Patton, 2014). The
researcher selects the sample using either self-determined
criteria or an existing list of criteria (Sandelowski, 2000). As
it helps obtain relevant and comprehensive data directly
related to the research topic, this sampling method is
frequently preferred. In this study, the criteria were defined
as having participated in the trainer training program,
residing abroad, and currently working or aspiring to work
in the field of religious education. Accordingly, the
voluntary educators who participated in the program were
coded as Participant 1, Participant 2, and so on.

2.3. Procedure

The present study aimed to equip Turkish and Muslim
educators living abroad with pedagogical skills. In this
regard, a training program was developed for candidates
who provide educational services abroad and seek to
enhance their knowledge, skills, and experience as trainers.
The program was delivered to participants through both
face-to-face and online sessions. Following the completion
of the program, semi-structured interview forms and
program evaluation forms developed by the researchers
were administered to assess the program's effectiveness.

2.4. Data Collection Tools

To evaluate the effectiveness of the training program, the
researchers employed a program evaluation form and a
form, both developed
specifically for this study. Prior to the evaluation, a training

semi-structured  interview

program suitable for the target audience was designed. The
aim of the program was to equip Turkish and Muslim
individuals living abroad—those currently working or
intending to work in the field of religious and moral
education—with pedagogical competencies. Additionally,
the program sought to assess the participants' existing skill
levels. The process regarding the program is outlined
below:

Identification of the Target Audience: The target group
consisted of Turkish and Muslim individuals living abroad
who are either currently working or planning to work in
the field of religious and moral education.

Needs Analysis: A needs analysis was conducted to

understand participants’ current competency levels,

educational gaps, and goals.

Definition of Program Objectives: Based on the needs
analysis, the objectives of the program were identified, and
the knowledge and skills participants needed to acquire
were clearly defined.

Content Development: The program content was designed
to cover key educational concepts, teaching principles and
methods, classroom management, educational psychology,

instructional  technologies, guidance, and special
education.
Preparation of Educational Materials: Necessary

instructional materials were developed to ensure the
effective implementation of the program.

Methodology Design: The operational structure and
instructional methodology of the program were planned.

Design of Evaluation Procedures: Assessment tools to
measure the impact of the program were developed.

Selection of Volunteer Participants: Volunteer participants
from the target population were selected to participate in
the program.

Provision of the Learning Environment: A comfortable
learning environment was established through the
provision of necessary documents, materials, and technical
infrastructure.

Implementation of the Training Process: The training
program was delivered to the participants in accordance
with the planned process and content.

Administration of the Program Evaluation Form: At the
conclusion of the training, participants completed the
evaluation form, and their feedback was collected.

Data Analysis: The data collected throughout the training
process were analyzed to assess the effectiveness of the
program.

Issuance of Certificates: Participants who successfully
completed the program were awarded certificates.
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Sustainability Planning: To ensure the sustainability of the
program, plans were made to regularly offer it to new
participants and to update it in line with current
developments (Adigiizel, 2017; Demirel, 2019; Ornstein &
Hunkins, 2016).

The objectives and content developed in line with the
principles of curriculum development were implemented
with the participants through a systematically planned
training process. At the end of the training, a program
evaluation form was administered. This form, created with
input from one religious education specialist and two
curriculum development experts, was designed to assess
the knowledge and skills acquired by participants and had
areliability coefficient (Cronbach’s Alpha) of .731. The form
served to gather participants’ feedback on the training
process and to support future improvements. It consisted
of questions grouped under five main categories: the first
section addressed participants’ evaluations of the overall
structure of the program, the organization of the content,
and the clarity and applicability of the objectives; the
second gathered views on the trainers’ knowledge and
experience, their contributions to the program's success,
and the challenges they faced; the third focused on the
difficulties encountered during
effectiveness of the instructional methods, and suggestions
for improvement; the fourth assessed the suitability of the
physical environment and technical infrastructure, along
with their impact on participants; and the fifth collected
opinions on the evaluation methods used to assess program
effectiveness, including potential alternative approaches.
In addition to this, a semi-structured interview form was
employed, which included questions regarding the
program’s objectives, content, implementation process, and
whether it met participants’ expectations. Suggestions and
criticisms were also solicited. The
conducted flexibly to allow participants to express their
views freely, and they were asked to provide a general
evaluation of the program and offer suggestions for future
iterations. All data collected throughout the training
process were analyzed to evaluate the program’s
effectiveness. The validity and reliability of the qualitative
data were ensured through systematic data verification,

implementation, the

interviews were

transparency, and triangulation of data sources. Reliability
was further supported by crafting clear and criteria-based
interview questions (Patton, 2014), and by having two
independent researchers code the data and check for
consistency (Creswell & Poth, 2018), while validity was
strengthened through detailed descriptive analysis.

2.4.1. Explanations regarding the program

The program development process was carried out with the
participation of a curriculum development expert and 30
religious culture teachers. This process focused on the
design and preparation of the training program titled
“Training Program for Overseas Educators.” The content
and materials of the program were developed by subject-
matter experts.

The objectives of the instructor training program are
outlined below:

e To recognize fundamental concepts related to
education.

e To comprehend key concepts, theories, strategies,
approaches, and models related to teaching and
learning.

e To understand the competencies that educators are
expected to possess.

e Toidentify and develop effective presentation skills.

e To become familiar with various aspects of the
learning environment/classroom and to understand
effective classroom management.

e To learn the scope and use of assessment and
evaluation processes and tools in education.

e To understand the psychological dimensions of
learning and the learner.

e To recognize the impact of information and
communication technologies on education and
learning processes and to enable their effective use.

e To comprehend the specific teaching methods
related to the course of religious culture and ethics.

The program is designed for individuals serving in the field
of education abroad who aim to enhance their knowledge,
skills, and experience as educators. In line with this
objective, the program includes topics such as introduction
to education, instructional principles and methods,
classroom  management, educational psychology,
instructional technologies, and guidance.The program
comprises a total duration of six days (36 hours), including;:
Four days (24 hours) of online synchronous/asynchronous
theoretical training, Six hours of face-to-face demonstration
delivered by hours of
microteaching sessions in which participants present their

lessons trainers, Twelve

own lesson plans. Details of the program content are
presented in Table 1.
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Table 1.
Program content
36 Hours Monday Tuesday Wednesday Thursday Friday Saturday
09:00-09:45 Program Classroom Special teaching Instructional Microteaching Microteaching
introduction management methods technologies
10:00-10:45 Introduction Classroom Special Teaching Instructional Microteaching Microteaching
to Education Management Methods Technologies
11:00-11:45 Introduction Classroom Special Teaching Instructional Microteaching Microteaching
to Education Management Methods Technologies
13:00-13:45 Educational Teaching Guidance and Measurement and ~ Microteaching Microteaching
psychology Principles and mentorship evaluation
methods
14:00-14:45 Educational Teaching Guidance and Measurement and ~ Microteaching Microteaching
psychology Principles and mentorship evaluation
methods
15:00-15:45 Educational Teaching Guidance and Measurement and ~ Microteaching General
psychology Principles and mentorship evaluation Evaluation
methods

The first day of the training program, which commenced
with an introductory activity bringing together participants
and trainers, was devoted to providing detailed
information about the program. On the subsequent days,
interactive and practice-oriented sessions were conducted
on a range of topics, including educational psychology,
classroom management, instructional principles and
special guidance and
mentoring, instructional technologies, and assessment and

methods, teaching methods,
evaluation tools in education. Following the completion of
the online training sessions, the program transitioned to
face-to-face instruction, during which the knowledge
gained was reinforced through the microteaching model.
The program concluded with a comprehensive final
evaluation.

2.5. Data Analysis

In the study, descriptive analysis was employed to analyze
the data. Descriptive analysis is a method that summarizes,
organizes, and systematically presents data; rather than
testing relationships between variables, it aims to reveal
their fundamental characteristics (Grimes & Schulz, 2002).
It also allows for a detailed and systematic description of
the findings (Lawless & Heymann, 2010). Accordingly, a
program-evaluation form was created to systematically
demonstrate the knowledge and skills participants gained
at the end of the training. The form used a five-point Likert
scale scored as 1 = “very inadequate,” 2 = “inadequate,” 3 =
“moderate,” 4 = “good,” and 5 = “very good.” Score
intervals were divided equally at .80, and the resulting
means were interpreted accordingly (e.g., 4.20-5.00
interpreted as “very good,” 3.40-4.19 as “good”). In
analyzing the semi-structured interview form, five main

themes and 18 codes were identified based on participants’
views. The themes were “Opinions on the Program,”
“Participation ~ Process,” “Organization,” “Overall
Evaluation,” and “Problems and Suggestions During
Program Implementation.” Codes were supported with
participant quotations, and findings were interpreted
within the existing literature, thereby seeking to reveal the
program’s strengths and weaknesses. For reliability in data
analysis, the data were coded independently by the
researcher and another researcher, and inter-coder
consistency was measured with Cohen’s Kappa, yielding a
value of .85 (p <.05) and subsequently reported (Creswell
& Poth, 2018). Furthermore, when evaluating participant
opinions, equal interval estimation points were considered
in determining the levels (“Strongly Disagree: 1.00 1.80”,
“Disagree: 1.81-2.60”, “Neutral: 2.61-3.40”, “Agree: 3.41-

4.20”, “Strongly Agree: 4.21-5.00).
3. Findings

Personal information related to the study, general opinions
about the program, and views regarding the program’s
outcomes, content, educational aspects, and assessment
and evaluation components are presented under separate
headings. While presenting the findings, direct quotations
that best describe or contradict the relevant situation based
on participant views or observations were included where
possible. In addition, it was aimed to present the findings
in a holistic and enriched manner by explaining the points
that overlap or do not overlap with the form findings, as
well as those that support or do not support them. The
theme and code list created in this context is presented in
Table 2.
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Table 2
Theme and code list

Program Overview Participation Organization

General Evaluation Implementation Issues and Suggestions

Generally effective Active participation = Seating arrangement

Meeting expectations Extending the duration of training

Continuation of Benefits of training  Temperature control Acquiring Visualizing training methods
training knowledge
Different training Ventilation Recommending training Comparing online
methods and face-to-face
training
Retention of training  Lighting Adjusting the pace of
training

Soundproofing

When Table 2 is examined, it is seen that the first theme,
general opinions on the program, includes 2 sub-themes;
the participation theme includes 4 sub-themes; the
organization theme includes 5 sub-themes; the overall
evaluation theme includes 3 sub-themes; and finally, the
problems and suggestions during the implementation of
the program theme includes 4 sub-themes. The word cloud
for the theme and code list in Table 2 is presented in Figure
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Figure 1. Word cloud of theme and code list

Egitimlerinsturesininik

The word cloud visually highlights the strengths of the
program as well as areas that need improvement (Williams
etal., 2013). When the figure is examined, it is observed that
participants evaluated their active participation and the
overall efficiency of the program positively, while some
suggestions were made regarding organization and
physical arrangements. The diversity and visualization of
the instructional methods also emerged as an important
point for the participants.

3.1. Findings Related to General Options About the
Program

In this section, participants' views regarding the overall
program are presented, and the related findings are shown
in Table 3.

Table 3.
General views on the program

2 3 4 5
Program N % N % N % N % X
Adequacy of topics covered - - 2 8.33 9 37.5 13 54.17 4.45
Visual and auditory tools - - - - 8 33.33 16 66.67 4.67
Training materials - - - - 9 37.5 15 62.5 4.63
Duration of training 1 4.17 10 41.67 7 29.17 6 25 3.75
Content of training - - 2 8.33 2 8.33 20 83.34 4.75
General average 4.45

2: Disagree, 3: Neutral, 4: Agree, 5: Strongly Agree

Participants rated the program’s inputs with an average
score of X = 4.45, indicating that they found the content and
process to be “very good.” Within the theme of general
opinions about the program, the codes “overall
productive” and “continuation of the trainings”
identified. Participant statements are as follows:

were

Participant 1: “Overall, it was a productive course system.
We hope that such important developmental trainings will
continue.”

Participant 5: “Overall, it was very good. We hope these
types of training programs continue. We would like to
benefit more from our instructors. Thanks to everyone
involved.”
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3.2. Findings Related to Opinions on the Organization

In this section, participants” views on the organization are
presented, and the related findings are shown in Table 4.

Table 4.
Views on organization

3 4 5
Organization N Y% N % N % X
Seating arrangement - - 8 33.33 16 66.67 4.67
Temperature and ventilation 5 20.83 11 33.33 8 45.83 425
Lighting 2 8.33 10 41.67 12 50 4.42
Soundproofing 2 8.33 2 8.33 20 83.34 4.75
General average 4.52

3: Neutral, 4: Agree, 5: Strongly Agree

Within the theme of organizational opinions, the following
codes identified: ~ “Seating
“Temperature regulation,” “Ventilation,” “Lighting,” and
“Sound system.” While the general opinions about the
organization were positive, some participants expressed a
preference for a longer duration of the program.

were arrangement,”

Participants rated the organizational aspects with an
average score of X = 4.52, indicating that the organization
process of the program was “very good.” Although the
organization was generally appreciated in this theme, there
were also suggestions to extend the duration of the
training.

While the quantitative findings supported a generally
positive evaluation, the interviews revealed areas of the
organization process that require improvement. Participant
statements are as follows:

Participant 4: “The organization was excellent from
beginning to end, but it ended very quickly. It would be
much better if it were spread out over more time —still,
thank you for everything.”

Participant 8: “Although the online format was helpful, the
in-person sessions were more effective and lasting. The
training duration could be extended.”

Participant 14: “The training could have been longer; it was
productive.”

3.3. Findings Related to Opinions on Participation

In this section, participants’ views on participation are
presented, and the related findings are shown in Table 5.

Table 5.
Views on participation

3 4 5
Participation N % N % % X
Active participation 3 12.5 15 62.5 6 25 412
Contribution to professional development 1 417 7 29.17 16 66.67  4.62
Contribution to personal development 1 417 6 25 17 70.83  4.67
Increasing motivation 1 417 7 29.17 16 66.67  4.62
Learning the subject matter 1 417 9 37.5 14 58.33  4.54
General average 4.51

3: Neutral, 4: Agree, 5: Strongly Agree

Within the theme of opinions on participation, the
following codes were identified: “Active participation in
the training,” “Usefulness of the training,” “Diverse
instructional methods,” and “Permanence of the training.”
Participants rated this theme with an average of X = 4.51,
indicating that the process related to these codes was
perceived as “very good.” In this theme, while participants
appreciated the overall efficiency of the training and its
contribution to personal development, some noted that the
pace of the training was too fast for certain individuals. In

line with the quantitative findings, overall satisfaction
appears to be high. Participant statements are as follows:

Participant 1: “Overall, it was a productive course system.
We hope that such important developmental trainings will
continue.”

Participant 10: “The training was highly impactful; thanks
to what I learned, I feel more excited to teach children. It
was very beneficial —thank you. We look forward to more
activities.”
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Participant 11: “I found the training program necessary and
useful. I hope it continues.”

Participant 2: “It was a very good training, but it moved too
quickly. We educators really need this kind of training. We
hope it continues.”

Participant 7: “I would have liked the duration to be longer.
The interactive sample lessons were excellent. Overall, I
liked it.”

3.4. Findings Related to Overall Evaluation Options

In this section, participants” views on the overall evaluation
are presented, and the related findings are shown in Table
6.

Table 6.
General evaluation views

3 4 5
General Evaluation N % N % N % X
Training met expectations 417 6 25 17 70.83 4.67
Acquired necessary knowledge - 7 29.17 17 70.83 4.70
Would recommend to colleagues - 5 20.83 19 79.17 4.79
General average 4.72

1: Strongly Disagree, 2: Disagree, 3: Neutral, 4: Agree, 5: Strongly Agree

Within the overall evaluation theme, the following codes
identified:
knowledge,”

were “Meeting expectations,” “Gaining

and “Recommending the training.”
Participants rated this theme with an average score of X =
4.72, indicating that the process related to these codes was

perceived as “very good.”

In other words, it was concluded that the training met
expectations, new knowledge was acquired, and
participants were satisfied enough to recommend the
program to others. This theme reveals that the program
generally met participants' expectations and that the levels
of knowledge acquisition and satisfaction were high. These
findings align with the quantitative results. Participant
statements are as follows:

Participant 5: “Overall, it was very good. We hope these
kinds of training programs continue. We would like to
benefit more from our instructors. Thanks to everyone
involved.”

Participant 9: “My perspective broadened through the use
of different instructional methods. Thank you very much.”

Participant 13: “The training was truly productive and
valuable. Thanks to everyone who contributed.”

3.5. Findings Related to Problems Encountered During
Program Implementation and Suggestions

In this theme, the following codes were identified:
“Extension of the training duration,” “Visualization of
training methods,” “Comparison of online and face-to-face
training,” and “Adjustment of training pace.” Participants

suggested not only extending the duration and adjusting
the pace of the training but also incorporating more visual
materials and interactive lessons.

Participant 3: “I would prefer the subject-area courses to be
explained visually.”

Participant 6: “We are eagerly looking forward to longer
lessons, thank you.”

Participant 7: “I would have liked the duration to be longer.
The interactive sample lessons were very good. Overall, I
liked it.”

Participant 8: “Although the online format contributed, the
face-to-face part was more effective and long-lasting. The
duration of the training could be extended.”

In this theme, participants offered suggestions such as
extending the duration of the program, using more visual
materials, and conducting more interactive lessons. In line
with the quantitative findings, overall satisfaction was
high, although areas for improvement were noted. In
general, participants were satisfied with the training
program and provided many positive comments.
Suggestions such as extending the duration, reducing the
pace, and using more visual and interactive materials will
contribute to further enhancing the program. This
qualitative evaluation, consistent with the quantitative
findings, indicates that while the overall satisfaction level
with the program is high, there are still some areas for
improvement. The evaluation of the training content
included in the program is presented in Table 7 below.
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Table 7.
Data on the training provided in the program

Moderate Good Very Good
Teaching Principles/Introduction to Education 11.46% - 88.54%
Classroom Management 4.17% 36.46% 59.38%
Guidance - 76.04% 23.96%
Measurement and Evaluation 4.17% 66.67% 29.17%
Instructional Technologies 13.54% 76.04% 10.42%

The practical training component of the program consists
of five sections: Principles of Teaching/Introduction to
Education, Management, Guidance,
Assessment Evaluation, Instructional
Technologies. Each section includes five items. According

Classroom

and and

4. Discussion

Training programs for religious educators living abroad are
important in terms of educational policies and cultural
integration. In particular, the religious education needs of
Turkish citizens are directly related to processes of
preserving cultural identity and social integration (Algur,
2023). Furthermore, these programs play a significant role
in the construction of national identity for individuals
living abroad (Ider, 2023). Based on this, the present study
examined the effectiveness of a religious education trainer
training program in Germany. The findings revealed that
the program generally yielded a high level of satisfaction.
However, certain shortcomings were also noted, such as
the insufficient duration of training, the limited use of
interactive teaching practices, and the inadequate use of
visual materials.

In this context, the findings of the study emphasized the
importance of pedagogical diversity and interactive
teaching methods in enhancing the program’s
effectiveness. Continuous professional development is
crucial for educators to improve their competencies and
professionalism (Purwanto et al, 2023). Indeed, the
professional development of religious educators is closely
linked to the advancement of their pedagogical thinking
and practice skills (Ubani, 2016). From this perspective, the
training provided enables educators to develop innovative
and creative teaching methods (Baumfield, 2016), as their
sense of professional identity and competency is
strengthened during the educational process (Alhashmi &
Moussa-Inaty, 2021). Consequently, this contributes to the
development of their expertise and professional

qualifications (Conroy et al., 2016; Ziebertz & Heil, 2004).

Religious education also significantly contributes to the
personal development of educators (Khasawneh &
Altakhaineh, 2020). It helps educators better understand
their own beliefs and values and integrate these into their
profession (Jackson & Everington, 2017). Asindicated in the
present study, religious educators who participated in
training in Germany stated that the training significantly
contributed to both their professional and personal

to Table 7, it can be said that participants were most
satisfied with the Principles of Teaching/Introduction to
Education section and least satisfied with the Assessment
and Evaluation section.

development. Educators living abroad must adopt various
methods and approaches to enhance the effectiveness of
Islamic religious education programs (Cinemre, 2019). For
instance, designing curricula that take cultural differences
into account can help educators implement these programs
more effectively. Educators’ suggestions to address the
shortcomings of the current education system can improve
the quality of religious education (Kozikoglu & Dilek,
2023). Additionally, utilizing modern educational methods
such as distance education is essential for making religious
education more accessible (Tekin, 2020).

The study found that organizational factors played an
important role in the educational process. Physical
arrangements (temperature, lighting, sound system, etc.)
and the adequacy of audiovisual materials were identified
as factors that directly influence participant satisfaction.
The physical conditions of the learning environment have
a significant impact on academic performance and
Well-designed

environments can positively influence the learning process.

motivation. and learner-friendly
Developing strategies to improve these conditions within
educational institutions can enhance both the learning
experience and academic achievement (Brink et al., 2020;

Choi et al., 2014).

The effectiveness of religious education programs is closely
tied to teachers' competencies and needs. Teachers
acquiring competencies in following innovations, utilizing
technology, and developing materials can lead to a more
effective teaching process in religious
Professional development programs in Islamic religious
education are being actively implemented. However, the
sustainability of these programs is crucial to maintaining
teachers’ commitment to professional development
(Evendi, 2022). Indeed, Yigit (2010) noted in his study that
the curriculum in Germany sometimes fails to adapt to local
needs, which negatively affects educators’ preparedness.
Moreover, participants’ feedback indicating that the
training duration was short suggests that the program
should be restructured and made more suitable for learning
processes in terms of both content and pace.

education.
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In conclusion, the effectiveness of Islamic religious
education programs for educators living abroad depends
on multiple factors such as the development of educational
policies, teacher competencies, and consideration of
cultural differences. Although the religious education
trainer training program in Germany was generally
successful, there are areas for improvement, including
extending the training duration, enriching the content,
increasing the use of interactive teaching methods and
visual materials. Additionally, improving the physical
arrangements of the learning environment would enhance
participant satisfaction. These results provide valuable
guidance for future program development processes and
will contribute to forming a more effective educational
experience by supporting educators’ professional
development, improving learning environments, and
diversifying instructional methods.

Ethical disclosure: In the present study, the regulations
stipulated in the “Directive on Scientific Research and
Publication Ethics of Higher Education Institutions” were
meticulously adhered to. None of the actions stipulated
within the section entitled “Actions Contrary to Scientific
Research and Publication Ethics,” constituting the second
part of the directive, have been executed. Ondokuz May1s
University has stated that the study was ethically sound, as
evidenced by its letter dated 27.12.2024 and numbered
2024-1347.

Author Contributions: The research is single-authored. All
stages of the research were carried out by the
corresponding author.

Funding: Not applicable.
Conflict of Interest: Not applicable.

Data Availability: : The study data are reserved only to the
study investigators in accordance with the Scientific
Research and Publication Ethics Directive of Higher
Education Institutions. If necessary, the corresponding
author may be contacted.

92



A. Inam

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

References

Adigtizel, A. (2017). Program gelistirme teorisi ve tasarim
modelleri. In B. Oral ve T. Yazar (Eds.). Egitimde program
gelistirme ve degerlendirme. Pegem Akademi.
https://doi.org/10.14527/9786052410509.06

Algur, H. (2023). Diyanet Isleri Baskanlig1 tarafindan gelistirilen
Ogretim programlarmin program gelistirme siiregleri
acgisindan incelenmesi. ATEBE, (10), 1-37.
https://doi.org/10.51575/atebe.1355346

Alhashmi, M., & Moussa-Inaty, J. (2021). Professional learning for
Islamic education teachers in the UAE. British Journal of
Religious Education, 43(3), 278-287.
https://doi.org/10.1080/01416200.2020.1853046

Akin, A. (2020). Avrupa’da yetiskin din egitimi 6rnegi olarak
Viyana Islam Aragtirmalari Enstitiisii. Avrasya Sosyal ve
Ekonomi Aragtirmalar: Dergisi, 7(6), 186-203.

Bahgekapili, M. (2011). Avrupa’da Islam din egitimi modelleri.
Din Egitimi Arastirmalar Dergisi, 21, 21-64.

Bahgekapili, M. (2018). Fransa’da laiklik, islam, Miisliimanlar ve
din egitimi politikalari. Tiirkiye Din Egitimi Aragtirmalart
Dergisi, (6), 11-50.

Bauer, J. (2024). “Religious education for all 2.0”: The Hamburg
approach of shared religious education. Religions, 15: 916.
https://doi.org/10.3390/rel15080916.

Baumfield, V. (2016). Making a difference in the religious
education classroom: Integrating theory and practice in
teachers’ professional learning. British Journal of Religious
Education, 38(2), 141-151.
https://doi.org/10.1080/01416200.2016.1139889

Bayir, A. E., & Uyanik, N. (2020). Milli Goriis Tegkilat1' nin
Almanya’da din egitimi ¢calismalar1. Akademik Tarih ve
Diigiince Dergisi, 7(1), 781-798.

Berglund, J. (2015). Publicly funded Islamic education in Europe and
the United States. The Brookings Project on U.S. Relations
with the Islamic World Analysis Paper No. 21. Erisim
adresi: https://www.brookings.edu/research/islamic-

religious-education-in-europe-and-the-united-states/

Brink, H. W., Krijnen, W. P., Loomans, M. G. L. C., Mobach, M. P.,
& Kort, H. S. M. (2023). Positive effects of indoor
environmental conditions on students and their

performance in higher education classrooms: A between-
groups experiment. Science of The Total Environment,
869, 161813. https://doi.org/10.1016/j.scitotenv.2023.161813

Choi, H. H., Van Merriénboer, J. J., & Paas, F. (2014). Effects of the
physical environment on cognitive load and learning:
Towards a new model of cognitive load. Educational
Psychology Review, 26, 225-244.
https://doi.org/10.1007/s10648-014-9262-6

Conroy, J. C., Lundie, D., & Baumfield, V. (2016). Failures of
meaning in religious education. In Religion, education and
society (ss. 61-75). Routledge.
https://doi.org/10.1080/13617672.2012.732812

Creswell, J. W., & Poth, C. N. (2018). Qualitative inquiry and
research design: Choosing among five approaches (4th ed.).
Sage Publications.

Cinemre, S. (2019). Almanya’da gegmisten giiniimiize uygulanan
Islam din 6gretimi modelleri. Uluslararas: Toplumsal
Bilimler Dergisi, 3(1), 113-131.
http://dx.doi.org/10.30830/tobider.sayi.5.9

Daun, H. (2021). Islamic education in four European countries:
England, The Netherlands, Russia, and Sweden. In E.
Aslan & M. Hermansen (Eds.) Religious diversity at school
(ss. 213-233). Springer VS. https://doi.org/10.1007/978-3-
658-31696-9 14

Demirel, O. (2019). Egitimde program gelistirme: Kuramdan
uygulamaya. (26. Baski). Pegem Akademi.

Dogan, R. (2008). Avrupa Birligi siirecinde dini kurumlar ve din
egitimi: Almanya Modeli. Ankara Universitesi [lahiyat
Fakiiltesi Dergisi, 19(2), 1-43.
https://doi.org/10.1501/Ilhfak 0000000967

Evendi, E. (2022). Teacher professional education program in
Islamic religious education: Bibliometric analysis and
review. Prisma Sains: Jurnal Pengkajian Ilmu Dan
Pembelajaran Matematika Dan IPA IKIP Mataram, 10(3), 591-
597. https://doi.org/10.33394/j-ps.v10i3.5322

Grimes, D. A., & Schulz, K. F. (2002). Descriptive studies: what
they can and cannot do. The Lancet, 359(9301), 145-149.

Hackett, C., Stonawski, M., Potan¢okova, M., Connor, P., Shi, A.
F., Kramer, S., & Marshall, J. (2019). Projections of
Europe’s growing Muslim population under three
migration scenarios. Journal of Religion and
Demography, 6(1), 87-122.
https://doi.org/10.1163/2589742X-00601002

Ider, S. (2023). Milli kimlik ingasinda din egitiminin gerekliligi
tizerine bir degerlendirme. Marife Dini Arastirmalar
Dergisi, 23(2), 617-634.
https://doi.org/10.33420/marife.1329440

Inal, K. (2023). Bir go¢ toplumu olarak Almanya’da Islam din
egitimi Habermas’in postsekiilerist entegrasyon
coziimii. [nsan Hareketliligi Uluslararas: Dergisi, 3(1), 14-49.

Jackson, R., & Everington, J. (2017). Teaching inclusive religious
education impartially: An English perspective. British
Journal of Religious Education, 39(1), 7-24.
https://doi.org/10.1080/01416200.2016.1165184

Khasawneh, O. M., & Altakhaineh, A. R. M. (2020). Teacher
education from an Islamic perspective. International
Journal of Religion and Spirituality in Society, 10(3), 1-16.
Scopus. https://doi.org/10.18848/2154-8633/CGP/V10103/1-
16

Kozikoglu, I., & Dilek, G. (2023). Ogretmenlerin cokkdiltiirlii
egitime iliskin goriis, deneyim ve uygulamalari. Asya
Studies, 7(24), 27-42. https://doi.org/10.31455/asya.1266444

Lagutina, M. (2018). Islamic education in Russia. In H. Daun & R.
Arjmand (Eds.), Handbook of Islamic education (pp. 895
913). Springer. https://doi.org/10.1007/978-94-024-1269-
143

93


https://doi.org/10.14527/9786052410509.06
https://doi.org/10.51575/atebe.1355346
https://doi.org/10.1080/01416200.2020.1853046
https://doi.org/10.3390/rel15080916
https://doi.org/10.1080/01416200.2016.1139889
https://www.brookings.edu/research/islamic-religious-education-in-europe-and-the-united-states/
https://www.brookings.edu/research/islamic-religious-education-in-europe-and-the-united-states/
https://doi.org/10.1016/j.scitotenv.2023.161813
https://doi.org/10.1007/s10648-014-9262-6
https://doi.org/10.1080/13617672.2012.732812
http://dx.doi.org/10.30830/tobider.sayi.5.9
https://doi.org/10.1007/978-3-658-31696-9_14
https://doi.org/10.1007/978-3-658-31696-9_14
https://doi.org/10.1501/Ilhfak_0000000967
https://doi.org/10.33394/j-ps.v10i3.5322
https://doi.org/10.1163/2589742X-00601002
https://doi.org/10.33420/marife.1329440
https://doi.org/10.1080/01416200.2016.1165184
https://doi.org/10.18848/2154-8633/CGP/V10I03/1-16
https://doi.org/10.18848/2154-8633/CGP/V10I03/1-16
https://doi.org/10.31455/asya.1266444
https://doi.org/10.1007/978-94-024-1269-1_43
https://doi.org/10.1007/978-94-024-1269-1_43

A. Inam

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 1, 2026

Lawless, H. T., & Heymann, H. (2010). Descriptive analysis. In
Sensory evaluation of food: Principles and practices (pp. 227—
257). Springer. https://doi.org/10.1007/978-1-4419-6488-
510

McCreery, E. (2005). Preparing primary school teachers to teach
religious education. British Journal of Religious Education,
27, 265-277. https://doi.org/10.1080/01416200500141421.

Meyer, C. B. (2001). A case in case study methodology. Field
methods, 13(4), 329-352.
https://doi.org/10.1177/1525822X010130040

Ornstein, A. C. & Hunkins, F. P. (2016). Egitim programi: Temeller,
ilkeler ve sorunlar. A. Ar1 (Cev. Ed.) Egitim Yaynevi.

Patton, M. Q. (2014). Qualitative research & evaluation methods:
Integrating theory and practice. Sage Publications.

PEW Foundation. (2017). Europe’s growing Muslim population. Pew
Research Center.

Purwanto, Y., Saepudin, A., & Sofaussamawati, S. (2023). The
development of reflective practices for Islamic religious
education teachers. Jurnal Pendidikan Islam, 9(1), 107-122.
https://doi.org/10.15575/jpi.v0i0.24155

Tekin, O. (2020). Uzaktan egitim kullanilan hizmet i¢i egitim
programlarina yonelik 6gretmen goriislerinin
incelenmesi. Egitimde Kuram ve Uygulama, 16(1), 20-35.
https://doi.org/10.17244/eku.643224

Tosun, C. (2020). Avrupa’da Islam ilahiyat: Almanya odakli
bir inceleme. Dini Aragtirmalar, 23(59), 285-308.
https://doi.org/10.15745/da.789577

Tight, M. (2010). The curious case of case study: A
viewpoint. International Journal of Social Research
Methodology, 13(4), 329-339.
https://doi.org/10.1080/13645570903187181

Ubani, M. (2016). RE student teachers” professional development:
Results, reflections and implications. British Journal of
Religious Education, 38(2), 189-199.
https://doi.org/10.1080/01416200.2016.1139893

Sandelowski, M. (2000). Combining qualitative and quantitative
sampling, data collection, and analysis techniques in
mixed-method studies. Research in Nursing & Health, 23(3),
246-255. https://doi.org/10.1002/1098-
240X(200006)23:3<246:: ATID-NUR9>3.0.CO;2-H

S6zen, H. (2022). A Comparison of undergraduate teacher
training programs for Islamic religion lessons: The
example of Germany. Eskisehir Osmangazi Universitesi
[lahiyat Fakiiltesi Dergisi, 9(2), 1394 - 1423.
https://doi.org/10.51702/esoguifd.1123420

Williams, W., Parkes, E. L., & Davies, P. (2013). Wordle: A
method for analysing MBA student induction
experience. The International Journal of Management
Education, 11(1), 44-53.

https://doi.org/10.1016/j.ijme.2012.10.002

Wittmer, F., & Waldhoff, C. (2019). Religious education in
germany in light of religious diversity: constitutional
requirements for religious education. German Law Journal,
20, 1047- 1065. https://doi.org/10.1017/g1j.2019.76

Yigit, T. L. (2010). Almanya’da Islam din dersinin geligimi ve
miifredat sorunu. Uludag Universitesi [lahiyat Fakiiltesi
Dergisi, 19(2), 299-314.

Ziebertz, H. G., & Heil, S. (2004). Teacher professionalism in
religious education. Journal of empirical theology, 17(2), 217-
237. https://doi.org/10.1163/1570925042652534

94


https://doi.org/10.1007/978-1-4419-6488-5_10
https://doi.org/10.1007/978-1-4419-6488-5_10
https://doi.org/10.1080/01416200500141421
https://doi.org/10.1177/1525822X010130040
https://doi.org/10.15575/jpi.v0i0.24155
https://doi.org/10.17244/eku.643224
https://doi.org/10.15745/da.789577
https://doi.org/10.1080/13645570903187181
https://doi.org/10.1080/01416200.2016.1139893
https://doi.org/10.1002/1098-240X(200006)23:3%3c246::AID-NUR9%3e3.0.CO;2-H
https://doi.org/10.1002/1098-240X(200006)23:3%3c246::AID-NUR9%3e3.0.CO;2-H
https://doi.org/10.51702/esoguifd.1123420
https://doi.org/10.1016/j.ijme.2012.10.002
https://doi.org/10.1017/glj.2019.76
https://doi.org/10.1163/1570925042652534

	2.1.  Desen
	2.2. Çalışma Grubu
	2.3. İşlem
	2.4. Veri Toplama Araçları
	2.5. Veri Analizi
	2.1. Design
	2.2. Study Group
	2.3. Procedure
	3.1.  Findings Related to General Options About the Program
	3.2. Findings Related to Opinions on the Organization
	3.3. Findings Related to Opinions on Participation
	3.4. Findings Related to Overall Evaluation Options
	3.5. Findings Related to Problems Encountered During Program Implementation and Suggestions

