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ABSTRACT

The purpose of this study is to determine the criteria to be considered during the
selection and simplification of epics -which hold a significant place among the texts
used in Turkish education- for secondary school students and to verify the
appropriateness of these criteria based on empirical data. A multi-phase design
model, one of the mixed-method designs, was utilized in the study. Various
interviews were conducted with experts in the fields of folk literature and Turkish
education to reach a consensus on a criteria list for simplifying epic texts. The criteria
list prepared as a result of these interviews was submitted for the review of 10
volunteer Turkish teachers, and the list was finalized based on their feedback. To
demonstrate the effectiveness of this list, three epic texts were selected and simplified
according to the established criteria. The simplified texts, along with their original
versions, were administered to 400 students attending three different secondary
schools in Ankara, selected based on varying socioeconomic levels, and reading
comprehension tests were applied. The data collected from these tests were analyzed
using the T-test, a parametric statistical method. As a result of the analyses, it was
observed that epic texts simplified in accordance with the criteria list created a
significant difference in students’ reading comprehension levels compared to the
original epic texts.

Keywords: Epic, Turkish education, simplified texts, reading comprehension,
secondary school students.

opportunity to experience various events and situations,

allowing them to reflect on, discuss, evaluate, and develop a
critical attitude toward them (Ozbay, 2003). It is also well-known
that through texts in mother tongue lessons, students’ knowledge
and experience of the real world are enhanced, their vocabulary is
enriched, and they are prepared for life. Furthermore, texts fulfill a
crucial social function by helping new generations acquire the
values and culture of society (Coskun & Tas, 2008; Demir Atalay,
2016; Ozbay, 2002).

As mentioned above, epics are among the oldest literary genres
that serve both individual development by supporting students’
language growth and social development by instilling moral values
and national culture. Epic texts are significant literary works that
present the nation’s worldview, perception of the world, way of
thinking, and key events and ideals embedded in collective memory
to the reader “between the lines,” thereby contributing to the
construction of national identity (Aydin, 2021; Demir Atalay, 2016;
Kim et al,, 2018; Ozbay & Karakus Taysi, 2011; Relin et al., 2018;
Unveren, 2020). Indeed, international literature emphasizes that
such anonymously produced works are utilized not only to improve
language skills but also in character education, supporting moral
development, and value transmission (Hajisoterioua et al.,, 2022;
Relin et al., 2018; Xu & Zhou, 2021). For similar reasons, the Turkish
Course Curricula (Ministry of National Education [MEB], 2019,
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2024) recommend including epic texts, along with other folk literature products, in textbooks prepared for all grade
levels from first to eighth grade. However, many challenges are encountered regarding the use of epics in lessons,
primarily concerning language and simplification (Bayraktar & Durukan, 2016; Bekki, 2015; Yazar, 2018).

In fact, simplification can be defined as reducing the complexity of the original text to make it suitable for the
reader’s level in terms of readability and comprehensibility (Arfé et al., 2018; Crossley et al., 2012; Shardlow, 2014). This
process, by reducing the extraneous cognitive load—defined in Cognitive Load Theory (Sweller, 1988; Sweller et al.,
1998) as the unnecessary load arising from the presentation of content or the design of material—enables the reader to
devote their cognitive capacity to understanding the text and forming relevant schemas instead of allocating it to word
recognition. According to the theory, while the content to be understood and the process of making sense of the text are
defined as intrinsic cognitive load, the act of finding and utilizing existing schemas or constructing new and permanent
schemas to contribute to subsequent comprehension processes is explained as germane cognitive load. The load imposed
by these two on cognitive capacity is considered valuable and meaningful for comprehension and learning. On the other
hand, the difficulty of the words used to convey the message, and the complexity of the sentences create an additional
load on the memory -which functions independently of the meaning-making process- during the word recognition and
sentence parsing stages. From a theoretical perspective, simplification also enhances the level of comprehension through
the efficient use of cognitive capacity.

It is known that both in Tiirkiye and globally, educators, authors/publishers, and web designers have long been
organizing texts through simplification for various purposes. Arfé et al. (2018) state that many international
simplification practices take into account the recommendations in the “Guidelines for Easy-to-Read Materials” prepared
by the International Federation of Library Associations and Institutions (IFLA). In Tiirkiye, however, such a guide does
not yet exist. Furthermore, studies emphasize that existing guides, including the one mentioned above, have not
undergone empirical validation; rather, they have been shaped by the expert opinions of professionals in relevant fields
(education, literature, web design, etc.), as systematic thinking on simplification methods across different fields is a
relatively recent development (Arfé et al., 2018). Indeed, an examination of the international literature reveals that
studies involving systematic evaluations of simplification methods have intensified since the 2000s, while only a few
examples of simplification guides based on empirical validation exist. One of these is a study to develop a guide for
simplifying web pages for intellectually disadvantaged adults (Karreman et al., 2007). In another study, researchers
collected evidence regarding the predictive power of simplified digital newspapers on the comprehension skills of
intellectually disadvantaged children (Fajardo et al., 2014). In their study, Fajardo et al. (2014) did not prepare a new
guide; instead, they used the criteria established by IFLA; nevertheless, the collected data provided an opportunity for
empirical validation of the guide used in the simplification process.

In this research, it was decided to conduct a study to contribute to the body of knowledge in Tiirkiye. The research
question of the study was determined as: “What are the empically validated criteria that should be taken into
consideration in simplifying epic texts for middle school age?” Within the framework of this main research question,
answers to the following sub-questions were sought:

1. What criteria should be included under which categories in the simplification of epic texts to be used in middle
schools?

2. What is the level of applicability of the determined criteria in the simplification process?

3. Is there a statistically significant difference in terms of comprehension levels between the original texts and the
texts simplified according to the determined criteria?

Method
Model

In line with the objectives of this study, a literature review revealed that no single research methodology covers all
dimensions of the research; therefore, it was observed that in previous similar studies, the research process was divided
into stages, and each stage was explained separately from a methodological perspective. Accordingly, a multiphase
design, one of the mixed-method designs, was employed in this study. “The multiphase mixed methods design is a
design that develops through a series of stages or separate studies to address the research problem or topic by researchers
or a research team” (Creswell, 2020, p. 713).

In accordance with this design, the first phase of the research focused on the “establishment of criteria to be
considered in the simplification process,” which was carried out by obtaining expert opinions from specialists in Turkish
folk literature and Turkish education, as well as from Turkish language teachers. At the end of the first phase, a list of
criteria for simplification was established. The second phase of the research focused on the “empirical validation of the
developed criteria” This phase was conducted entirely with middle school students—the target population—through the
collection and analysis of quantitative data. The reason for working with quantitative data in this process is the adoption
of this approach in empirical validation practices in the literature. It has been observed that researchers gather evidence
by analyzing the results obtained from simplified and non-simplified materials using (a) correlational analysis or (b)
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techniques based on analysis of variance (Fajardo et al., 2014; Karreman et al.,, 2007). In this study, the analysis of
variance (ANOVA) approach was preferred.

Participants

The study was conducted with three groups of participants: academics, Turkish language teachers, and middle school
students. In the first phase of the study, 2 specialists in Turkish folk literature, 1 specialist in Turkic World literatures, and
3 specialists in Turkish education—all active in their respective departments—participated. All 6 subject matter experts,
holding the title of professor, participated in the study group on a voluntary basis. Additionally, 10 Turkish language
teachers actively working in middle schools in the provinces of Konya and Ankara, with 8 of them having over 10 years
of experience, were included in the study group.

In the second phase of the study, a total of 420 middle school students were involved to develop the data collection
instruments, with 60 students for each test. These data were collected from a middle school representing a medium
socioeconomic status in the province of Ankara. Participants were selected using cluster random sampling among the
classes in the schools, with each branch considered a cluster.

To perform the empirical validation, the study was conducted with students from 3 different middle schools
representing low, medium, and high socioeconomic levels in different districts of Ankara. Particular attention was paid
to the balanced distribution of the group in terms of gender and socioeconomic status, as these factors can be decisive
for reading performance. In this regard, the stratified random sampling technique (Biiytikoztiirk et al., 2014) was used to
ensure a qualified distribution. A total of 400 students, with 100 students each from the 5th, 6th, 7th, and 8th-grade
levels, participated in these schools. Consequently, a total of 820 middle school students were included in the study
group across the different steps of the research.

Tools

Two types of instruments were utilized in the data collection process. The first of these consists of expert opinion forms
prepared by the research team. These forms were used to seek the approval of subject matter experts and Turkish
language teachers. The second data collection instrument is the multiple-choice reading comprehension tests developed
to validate the functionality of the criteria list based on empirical data.

Expert Opinion Forms

The expert opinion forms used in this study are standardized forms. They allow for the evaluation of the suitability of
the content, presented in items, for the purpose of the research as “appropriate,” “partially appropriate,” and
“inappropriate” Suggestions for items requiring revision were also collected through these forms. The suitability of the
subcategories of the criteria set was initially determined through expert opinion forms. This form was used only when
obtaining opinions from subject matter experts.

After the subcategories were established, an expert opinion form was used to determine the suitability of the
criteria in each subcategory. Through this form, opinions were gathered from both subject matter experts and Turkish
language teachers.

To perform the empirical validation in the second phase of the research, it was necessary to simplify at least 3 epic
texts according to the established criteria and to administer the comprehension tests prepared for these texts. In this
regard, three epic texts were selected and simplified according to the criteria. An expert opinion form was used to
determine the suitability of the simplifications to the criteria.

Reading Comprehension Tests

A total of seven reading comprehension tests were utilized within the scope of the research. Three of these tests were
developed for the epic texts selected and simplified according to the established criteria: Boga¢ Han Destani, Ergenekon
Destani, and Gd¢ Destani. The remaining four tests were employed to collect evidence that the two groups of 5th, 6th,
7th, and 8th-grade students—who read either the original or the simplified versions of the epic texts—were equivalent in
terms of their reading comprehension levels. The suitability of the texts used in these tests for the respective grade levels
was determined through expert opinion. For this purpose, the following texts were used: Dedemin Bakkali by Sermin
Yasar for 5th grade, Kurabiye Hirsizi by Valerie Cox for 6th grade, Bilmemekten Rahatsiz Olmayin by Richard Carlson for
7th grade, and Ihtiyar Cilingir by Memduh Sevket Esendal for 8th grade.

During the preparation of the reading comprehension tests, particular attention was paid to including questions at
various cognitive levels. The prepared questions were first submitted for expert review by specialists in Turkish
education; based on the feedback received, necessary revisions were made to ensure purposive fit and content validity.
Subsequently, each test item was administered to 60 middle school students to calculate the item difficulty index,
variance, and standard deviation. Finally, the point-biserial correlation coefficient was calculated to determine the item
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discrimination index. Items with a correlation coefficient of .35 and above were retained, while items with lower or
negative values were excluded from the tests. After completing the item statistics, the variance, standard deviation, and
mean difficulty for each test were determined, and the reliability coefficient was calculated using the Kuder-
Richardson-20 (KR-20) formula. A reference value of .70, which is widely accepted for test reliability, was taken as the
threshold. The reliability coefficients of the tests range from .70 to .75.

Data Collection

During the data collection process, all participants were informed about the purpose of the research, and ethical
approval was obtained from the Gazi University Ethics Committee. No personal information, such as age, gender, or
name, was requested during the applications conducted with middle school students.

In the data collection process, the research team initially prepared a draft for the subcategories of the criteria list
based on the literature, and an expert finalized this draft. Subsequently, the suitability of these categories was submitted
for the approval of subject matter experts. At this stage, expert opinions were obtained through one-on-one verbal
interviews, with each interview lasting between 10 and 30 minutes. The researchers took notes on the verbal statements
provided by the experts.

In the next step, a list of criteria suitable for the identified subcategories was created through a literature review and
finalized under expert guidance. This list was then presented to subject matter experts and Turkish language teachers for
approval. Experts were provided with the lists in writing, and their feedback was collected verbally during interviews
lasting 20-40 minutes, which were then transcribed by the researchers. The criteria list was sent to Turkish language
teachers via printed forms, which they completed and returned after one week.

Once the criteria list took its final form, three epic texts -Gé¢ Destani, Ergenekon Destani, and Bogag Han Destani-
were selected based on text selection criteria and simplified accordingly. To evaluate whether the simplifications were
performed in accordance with the criteria, they were submitted for the approval of experts and Turkish language
teachers. At this stage, both experts and teachers were provided with the texts in printed format. After a few days, the
experts and teachers were revisited, and the completed forms were collected. All opinions were gathered through these
written forms.

Following the confirmation of successful simplification, reading comprehension tests for the selected epic texts
were prepared, and evidence for the validity and reliability of the tests was collected. Additionally, contemporary
narrative texts were identified for each grade level to prove that there was no significant difference in reading
comprehension levels between the two groups of students (those reading either the original or the simplified version).
Reading comprehension tests were prepared for these texts, and validity and reliability evidence was gathered. During
the development of the tests to be used for empirical validation, all data were collected via pen-and-paper
administration. Students were given one class hour to complete the tests, and the application was completed in a single
session in their own classrooms.

In the final stage, the empirical validation of the criteria was conducted using the texts and reading comprehension
tests. While collecting validation data, two groups consisting of an equal number of students were formed through
random assignment in each visited classroom. The first group was given the reading comprehension test for the original
version of the selected epic. The second group was given the test containing the simplified version of the same epic.
Additionally, all students were provided with the contemporary text selected as suitable for their grade level and the
corresponding comprehension questions. Thus, each student answered a second comprehension test designed to prove
the equivalence of the groups, alongside the test containing either the original or the simplified version of the same epic.

Data Analysis

In the analysis of the opinions obtained from subject matter experts and Turkish language teachers, only frequency and
percentage calculations were performed. During the development of the measurement instruments, the item difficulty
index, variance, and standard deviation for each item included in the tests were calculated; subsequently, the item
discrimination index was determined using the point-biserial correlation coefficient. While calculating the reliability
coefficients of the tests, the variance, standard deviation, and mean difficulty of the tests were determined, and the
Kuder-Richardson-20 (KR-20) formula was utilized. Prior to the analysis of the validation data, the fulfillment of
parametric test assumptions was examined. Upon observing that the data met the parametric test assumptions in terms
of both sample size and normal distribution, the independent samples t-test was employed in the analyses.

Ethical Statement

This study complied with the rules specified within the scope of the “Higher Education Institutions Scientific Research
and Publication Ethics Directive,” and the actions listed under the heading “Actions Contrary to Scientific Research and
Publication Ethics” were strictly avoided. There is no conflict of interest among the authors, and all authors contributed
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to the study. The ethical approval for this study was granted by the Gazi University Rectorate Ethics Commission at its
meeting numbered 20 on November 24, 2022.

Findings

Findings Regarding the Identification of Categories and Criteria

The literature was reviewed to determine the necessary focus areas for the simplification of epic texts. It was observed
that in previous studies on text/content simplification, criteria were generated under different subcategories based on the
characteristics of the target audience and the intended use. Considering the age characteristics and needs of the target
audience, criteria for making text selections suitable for the “middle school age group” and “to be used as educational
material” were also included. Furthermore, as the primary focus of simplification is the linguistic and content-related
simplification of texts, the criteria for simplification were evaluated as separate categories, and content was produced
accordingly. Consequently, three subcategories were identified: “Criteria for Text Selection and Use,” “Criteria for
Linguistic Simplification,” and “Criteria for Content Simplification” Subsequently, all experts were asked to evaluate the
suitability of these categories. No experts expressed a negative opinion, and a consensus was reached on the adoption of
these categories.

In the subsequent phase of the study, a literature review was conducted with the contribution of an expert for each
subcategory, and a draft list of criteria was established. The identified items were submitted for review to all experts and
Turkish language teachers serving in the field. Criteria for which all subject matter experts and Turkish language
teachers provided positive feedback were included in the final list. A total of 15 criteria across three subcategories were
found to be unanimously approved. Table 2 (Tablo 1 in Turkish text) presents the subcategories, the criteria, and the
frequency values of the associated opinions.

Findings Regarding the Applicability of the Criteria in the Simplification Process

In line with the second research question of the study, evidence regarding the applicability of the criteria was gathered.
During this process, three epics deemed suitable for the middle school age group and potential use as educational
materials were selected according to the established criteria; subsequently, simplification of these texts in terms of both
language and content was performed, strictly adhering to the criteria. A specialist in Turkish education also monitored
the entire process. Following the completion of this phase, the simplified texts, the original versions, and the criteria list
were presented to subject matter experts and Turkish language teachers. They were asked to evaluate the success of the
simplification and the applicability of the criteria.

All participating experts and teachers confirmed that the selection and simplification efforts based on the
developed criteria were successful and that the criteria were fully applicable.

Findings Regarding Empirical Validation

Findings on Whether the Simplification of the Epic Text Called Go¢ Destani Leads to Differences in Reading
Comprehension Levels

For the purpose of empirical validation, the mean scores of the student group that read the original version of the Gd¢
Destani and answered the corresponding test questions were compared with those of the group that read the simplified
version using the independent samples t-test. The analysis revealed that the mean score of the students who read the
original text (M=3.51) was statistically significantly lower than the mean score of the students who read the simplified
text (M=4.62; tog)= -2.828, p<.05).

On the other hand, a second analysis was conducted to determine whether the observed difference in
comprehension levels was due to an inherent discrepancy between the groups. A separate test consisting of a
contemporary narrative text and its questions was administered to all students. The analysis of the responses to this test
showed no statistically significant difference between the two groups (fs) =.139, p>.05). When these two findings are
evaluated together, it is concluded that the simplification process contributed positively to the participants
comprehension of the Go¢ Destans, thereby validating the functionality of the established criteria through empirical data.

Findings on Whether the Simplification of the Epic Text Called Ergenekon Destani Leads to Differences in Reading
Comprehension Levels

To determine whether simplification creates a difference in reading comprehension levels, another analysis was
conducted. The results indicated that the mean score of the group reading the original text of the Ergenekon Destan:
(M=4.24) was statistically significantly lower than the mean score of the group reading the simplified text (M=5.26;
toa)=-3.513, p<.05).
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In the second analysis, performed to ensure the groups were equivalent in terms of reading comprehension skills,
no statistically significant difference was found between the two groups (fo4=-.698, p>.05). Evaluated together, these
findings demonstrate that, similar to the Gd¢ Destani, the simplification process had a positive impact on the
participants’ comprehension of the Ergenekon Destani, and the functionality of the prepared criteria was empirically
validated.

Findings on Whether the Simplification of the Epic Text Called Boga¢ Han Destani Leads to Differences in Reading
Comprehension Levels

The final stage of the study involved the Boga¢ Han Destani. According to the results of the t-test conducted to
determine the impact of simplification on reading comprehension, the mean score of the group reading the original text
(M=3.84) was statistically significantly lower than the mean score of the group reading the simplified text (M=4.76;
t(174)=-3.915,p<.05).

In the second analysis, carried out to verify that the two groups were equivalent in reading comprehension, no
statistically significant difference was observed (#(174=.782, p>.05). When these two findings are considered together, it is
concluded that the simplification performed -consistent with the other epics- contributed positively to the participants’
comprehension of the Boga¢ Han Destans, thus confirming the functionality of the criteria based on empirical data.

Conclusion and Discussion

The research findings lead to the conclusion that the set of criteria intended to guide the simplification of texts used as
educational and instructional materials must address the simplification process as a whole, including text selection - the
very first step of the process. It has been observed that both field experts and experienced teachers share this view. A
review of international literature reveals that the boundaries of what can be simplified are not strictly defined. Referring
to the International Adult Literacy Survey (1998) prepared by IFLA, it is stated that in many countries, more than 25% of
adults do not reach the desired level of literacy skills even after completing compulsory education; therefore,
simplification should be applied to all types of materials where necessary (IFLA, 2010). Research in the literature shows
that a wide range of written materials, from informative texts to web pages, have been simplified (Arfé et al., 2018;
Crossley et al., 2012; Karreman et al., 2007); particularly in foreign language education, almost every type of text has
undergone simplification (Ozcan & Batur, 2021). When it comes to simplifying educational materials for middle school
children, it would be accurate to state that the objectives (such as targets/competencies/learning outcomes) and the
students’ developmental characteristics (cognitive, psychological, and linguistic development, etc.) must be taken into
account.

The study concludes that criteria produced with a scientific approach are applicable. This can be considered an
alternative solution to a specific need in the field. A review of the national literature indicates that research on text
simplification generally focuses on simplifying textbooks and curricula based on specific measurements. Maden and
Avsar (2024) carried out text simplification by shortening long and complex sentences and selecting vocabulary based on
frequency of use and suitability for the student level. In doing so, they utilized curricula and textbooks as their primary
benchmarks. Similarly, Kaya (2018) performed simplification by simplifying and shortening complex sentences, drawing
upon previously simplified and published texts as well as actively used textbooks. Both studies assessed success based on
the increase or decrease in word and sentence counts, noting that these results aligned with other studies in the field.
However, it can be argued that such simplifications involve a direct intervention in the structure of the original text,
effectively turning the process into an act of “shortening” rather than mere simplification. Intuitive shortenings
performed without considering specific criteria negatively affect students’ comprehension by damaging the semantic
texture of the text (Bakan Aktas & Ay, 2021). It is observed that simplification processes carried out with pre-determined
criteria specific to the target audience and material increase readability while preserving semantic structures and the
authenticity of the text, rather than being a mechanical shortening.

Another result derived from the study’s findings can be expressed as follows: when epic (destan) texts are selected
with attention to their purpose of use and students’ developmental characteristics -and adapted to the appropriate level
in terms of content and language without distorting their essence- they are better understood by children compared to
original epic texts. In other words, simplification contributes to reading success and comprehension by reducing
linguistic and content-related difficulties. Indeed, it has long been stated in the literature that uncertainties in a texts
vocabulary significantly hinder both reading fluency and comprehension (Duke & Cartwright, 2018; National Reading
Panel, 2000; Silverman et al., 2014), whereas improvements in these areas support fluent reading and understanding.
Furthermore, findings in the literature suggesting that positive experiences increase interest and the desire to sustain a
task or duty, thereby supporting success (Bandura 1986, 1997), also support this result. Similar studies in the field align
with the results of the current research regarding the impact of guided simplification (Fajardo et al., 2014; Karreman,
2007).

Additionally, the results obtained are consistent with studies examining the relationship between cognitive load
and reading comprehension (Chen & Lin, 2016; Zumbach & Mohraz, 2008). As cognitive load theorists state (Sweller,
1988; Sweller et al., 1998), a reduction in extraneous cognitive load contributes positively to reading comprehension
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performance (Ericsson & Kintsch, 1995; Smith et al., 2021). The data of this study confirm that the process is positively
affected when students can utilize their working memory capacities for meaning construction rather than allocating
them to deciphering complex structures or identifying unfamiliar words. However, it should also be noted as a limitation
that this study is restricted to only three epic texts and focuses on a specific age group.

As a result of all these evaluations, it is observed that criteria validated through data-driven analysis can contribute
to performing simplification in alignment with its intended purpose, thus facilitating students’ attainment of all explicit
and implicit instructional objectives. Additionally, it is possible to suggest that this study could serve as a guide for future
research targeting different purposes or audience groups. It can also be stated that material developers, particularly for
native language instruction, would benefit from utilizing these criteria as a checklist for both text selection and the
simplification process.
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oz

Bu ¢aligmanin amaci, Tiirk¢e 6gretiminde kullanilan metinler igerisinde 6nemli bir
yeri olan destanlarin ortaokul ogrencileri igin sadelestirilmesi sirasinda dikkate
alinmas1 gereken olgiitleri belirlemek ve bu ol¢iitlerin uygunlugunu veriye dayali
olarak dogrulamaktir. Calismada karma yontem desenlerinden gok asamali desen
modeli kullanilmigtir. Halk edebiyat: ve Tiirkge egitimi alan uzmanlar: ile destan
metinlerini sadelestirmede esas alinacak bir olgiit listesi olusturmada uzlagmak
amactyla gesitli goriismeler yapilmigtir. Goriismeler sonucunda hazirlanan olgiit
listesi goniilli 10 Tiirkge 6gretmeninin de goriislerine sunulmus ve bu goriisler
sonucunda 6lgiit listesine son hali verilmistir. Bu listenin etkililigini kanitlamak
amaciyla 3 destan metni se¢ilmis ve Olgiitlere uygun sekilde sadelestirilmistir.
Sadelestirilen metinler, Ankara ilinin 3 ilgesinde farkli sosyoekonomik diizeylere gore
segilmis 3 ortaokulunda okuyan 400 6grenciye orijinal halleriyle birlikte verilmis ve
okuma anlama testleri uygulanmigtir. Ogrencilerden toplanan okudugunu anlama
testlerinin verileri ise parametrik testlerden t-testi ile analiz edilmistir. Yapilan
analizler sonucunda 6lgiit listesine uygun olarak sadelestirilmis destan metinlerinin
orijinal destan metinlerine kiyasla 6grencilerin okudugunu anlama diizeylerinde
anlamli bir iyilesme sagladig gorilmiistiir.

Anahtar kelimeler: Destan, Tiirk¢e egitimi, sadelestirilmis metinler, okudugunu
anlama, ortaokul 6grencileri.

tirkge egitiminde metinler egitim Ogretim siirecinin

merkezinde yer alan, biitiin dil becerilerinin gelistirilmesin-

de aktif olarak kullanilan en 6nemli araglardir. Temel amaci
¢ocuga kendi dilinde yazili ve s6zlii metin iiretme veya tretilmis
metinleri anlamlandirma becerisi kazandirmak olan ana dili
egitiminde iyi se¢ilmis metinler 6grencilerin anlatma becerilerini
zenginlestirecek olgun ornekler olarak kullanilirlar. Anlama
becerilerinin gelistirilmesinde ise metinler; 6grencilere gesitli olay
ve durumlar1 deneyimleyerek onlar tizerinde diistinme, tartisma,
degerlendirme ve elestirel bir tavir gelistirme firsatini sunarlar
(Ozbay, 2003). Ana dili derslerinde metinler vasitastyla 8grencilerin
gergek diinyaya iligkin bilgi ve gorglisiiniin gelistirildigi, soz
varliginin zenginlestirildigi ve onlarin hayata hazirlandigi da
bilinmektedir. Bireysel olarak 6grencilere sagladig: bu faydalara ek
olarak metinler, toplumsal agidan ¢ok Onemli bir iglevi yerine
getirerek yeni kusaklarin toplumun degerlerini, kiiltlirtint
kazanmasma yardimeci olmaktadir (Coskun ve Tas, 2008; Demir
Atalay, 2016; Ozbay, 2002).

Dil egitiminde dersin amacina bagl olarak bilimsel metinler,
edebi metinler veya belirli olgiitlere gore ders kitabi yazarlarinca
tiretilmis ama¢ odakli yapay metinler kullanilabilmektedir. Ancak
eski donemlerden beri farkli tiirlerden edebi metinlerin kullanimi-
nin daha yogun oldugu da bilinmektedir. Giiniimiizde ise tiir
cesitliligi daha da artmis; blog, e-posta, efemera gibi farkli metin
tirleri de ders kitaplarinda yer almaya baslamistir (Giines, 2013).
Bununla birlikte destan, hikaye, roman, siir gibi edebi metinlerin
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héalen derslerde agirligini korudugu da gozden kagmamaktadir. Bunlar icinde destanlarin ise 6zel bir yeri vardir.
Destanlar, yukarida belirtildigi gibi hem 6grencilerin dil gelisimlerini destekleyerek bireysel gelisime hem de moral
degerleri ve milli kiltiirii 6grencilere kazandirarak toplumsal gelisime hizmet eden en eski edebi tiirlerden biridir.
Destan metinleri; ait oldugu milletin hayata bakisini, diinyayr algilayisini, diisiinis tarzini, toplumsal hafizada yer
edinmis 6nemli olay ve idealleri satir aralarinda okuyucusuyla bulusturan ve milli kimligin ingasina katki saglayan
onemli edebi eserlerdir (Aydin, 2021; Demir Atalay, 2016; Kim vd., 2018; Ozbay ve Karakus Taysi, 2011; Relin vd., 2018;
Unveren, 2020). Nitekim uluslararasi alan yazinda da toplumlarin anonim olarak iirettikleri bu tarz eserlerin dil
becerilerini gelistirmenin yaninda karakter egitiminde, ahlaki gelisimi desteklemede, deger aktariminda kullanildig:
vurgulanmaktadir (Hajisoterioua vd., 2022; Relin vd., 2018; Xu ve Zhou, 2021). Benzer gerekgelerle Tiirkce Dersi
Ogretim Programlarinda (Milli Egitim Bakanligi [MEB], 2019, 2024) diger halk edebiyat: iiriinleriyle birlikte destan
metinlerinin birinci smuftan sekizinci sinifa kadar tiim simif diizeylerinde hazirlanacak kitaplarda yer almasi
onerilmektedir. Hatta 2024 Tiirkiye Yiizyilh Maarif Modeli Tiirk¢e Dersi Ogretim Programinda 8. sinif temalarina “Tiirk
Hikaye Gelenegi ve Destanlar1” adl1 ayr1 bir tema eklenmistir. Ek olarak ortaokul diizeyindeki se¢meli ders havuzunda
“Masal ve Destanlarimiz” adli bagimsiz bir ders de yer almaktadir. Ancak destanlarin derslerde kullanilmasi konusunda
basta dil ve sadelestirme konusu olmak tizere bir¢ok sorun da yaganmaktadir.

Alan yazin incelendiginde Dede Korkut Hikdyelerinin yillar icerisinde farkli kisiler ve yaymevleri tarafindan
sadelestirilirken ¢ok fazla degisime ugratildigi, sadelestirilmis metinlerin bazilarinda yapilan ¢ok sayida yanlisin yaninda
degistirilen kelimeler nedeniyle farkli anlamlarin metne girdigi Bekki (2015) tarafindan belirtmigtir. Ayni sekilde Yazar
(2018) sekizinci smuf Tiirkge ders kitaplarini destan tiiriiniin 6gretimi agisindan inceledigi ¢alismasinda sadelestirilen
destanlarin dil, anlatim vb. pek ¢ok bakimdan niteligini kaybettigini vurgulamistir. Bayraktar ve Durukan (2016) Tiirkge
ders kitaplarinda yer alan metinlerin sadelegtirilmeleri konusunu ele aldiklar1 ¢aligmada inceledikleri ders kitabindaki
metinlerde yapilan sadelestirme sonrasinda metinlerin kelime uzunlugu, ctimle uzunlugu ve okunabilirlik diizeyinde bir
iyilesme olmadigini; buna kargin kelime ve kelime gruplarinda yapilan degisikliklerin anlamda ciddi degisimler
yarattigini ortaya koymustur. Alandaki arastirmalarin sonuglar: belirli bir rehber veya kilavuz kullanilmadan yani belirli
olgutleri gozetmeden yapilan sadelestirmelerin okuyucuya fayda saglamadig: gibi metinlere ve onlarin tagidig: niteliklere
zarar verdigini gostermektedir.

Aslinda sadelestirmeyi orijinal metnin karmagikligini azaltip okunabilirlik ve anlasilabilirlik bakimindan
okuyucunun diizeyine uygun hale getirilmesi seklinde tanimlanmak miimkiindiir (Arfé vd., 2018, Crossley vd., 2012;
Shardlow, 2014). Bu islem, Biligsel Yiik Kuramrnda (Sweller, 1988; Sweller vd. 1998) icerigin sunumu yahut materyalin
tasarimindan kaynaklanan ve gereksiz yiik olarak tanimlanan digsal bilissel yiikii azaltarak okuyucunun biligsel
kapasitesini kelime tanimaya ayirmak yerine metni anlamaya ve ilgili semalar1 olusturmaya ayirmasina imkéan
sunmaktadir. Kurama gore anlagilacak icerik ve metni anlamlandirma islemi igsel biligsel yiik olarak tanimlanirken bu
stirecte var olan semalar1 bulup kullanma veya sonraki anlama siireglerine katk: saglamak iizere yeni ve kalic1 semalar
insa etme etkili biligsel yiik olarak agiklanmaktadir. Biligsel kapasite iizerinde bu ikisinin olusturdugu yiik anlama ve
ogrenme acisindan degerli ve anlamli yiikler olarak kabul edilmektedir. Diger taraftan mesaji okura aktarmada arag
olarak kullanilan kelimelerin zorlugu ve ctimlelerin karmagiklig1 ise anlam {iretme siirecinden bagimsiz olarak ¢aligan
bellek tizerinde kelime tanima ve ciimle ¢oziimleme siirecinde fazladan bir yiik olusturmaktadir. Kuramsal agidan
bakildiginda sadelestirme, biligsel kapasitenin verimli kullanimi yoluyla anlama diizeyini gelistirmeyi de saglamaktadur.

Sadelestirme konusundaki uluslararasi alan yazin incelendiginde genel olarak iki yaklasimdan soz edildigi
goriilmektedir. Biri geleneksel yaklasim olan yapisal sadelestirmedir ki bu yaklasim metinlerin okunabilirlik diizeylerini
iyilestirmek igin uzun ve karmasik ciimle veya kelimelerin yerine daha kisa ve basit olanlarini yerlestirmeyi igermektedir
(Arfé vd., 2018; Karreman vd., 2007). Ulkemizde de bu yaklagimin 6zellikle ders kitab1 hazirlanirken sik¢a kullanildig:
bilinmektedir. Tkinci yaklagim ise bilissel yaklagimdir (Benjamin, 2012; Crossley vd., 2012; McNamara vd., 1996). Bu
yaklagim ise sadece metnin dilini hedef gruba uygun hale getirmeyi degil, metindeki mantik akisini gelistirmeyi,
tutarliligs artirmay1 ve béylece anlam {iretimini kolaylagtirmay: hedeflenmektedir (Allen, 2009; Crossley vd., 2012). Son
donemde bu yaklasimin daha ¢ok tercih edildigi de ilgili alan yazinda ifade edilmektedir.

Gerek tilkemizde gerekse diinyada uzunca bir siiredir farkli amaglar dogrultusunda egitimciler, yazar/yaymevleri
ve web tasarimcilarinin sadelestirme yaparak metinleri diizenledikleri bilinmektedir. Arfé vd., (2018) yurt disinda
yapilan bir¢ok sadelestirme uygulamasinda Uluslararas: Kiitiiphane Dernekleri ve Kurumlar: Federasyonu (International
Federation of Library Associations and Institutions [IFLA]) tarafindan hazirlanan Okunmasi Kolay Materyaller i¢in
Yonergeler adli kilavuzda yer alan énerilerin dikkate alindigini belirtmektedir. Ulkemizde ise béyle bir rehber heniiz
bulunmamaktadir. Diger taraftan yukarida belirtilen kilavuz da déhil olmak {izere hazirlanan rehberlerin veriye dayali
bir dogrulamadan gegmedigi, tamaminin ilgili alandaki uzmanlarin (egitim, edebiyat, web tasarim vb.) goriis bildirmesi
ile sekillendigi; ¢linkii uzun yillardir farkli alanlarda sadelestirme yapilagelse de sadelestirme yontemleri {izerine
sistematik bir diisiincenin nispeten yeni gelistigi calismalarda vurgulanmaktadir (Arfé vd., 2018). Nitekim ilgili
uluslararas: alan yazin incelendiginde sadelestirme yontemlerine iliskin sistematik degerlendirme igeren ¢alismalarin
2000°li yillardan sonra yogunlastigi, veriye dayali dogrulama igeren sadelestirme kilavuzlarinin ise sadece birkag
orneginin bulundugu goriilmektedir. Bunlardan biri entelektiiel agidan zayif olan yetiskin bireyler i¢in web sayfalarinin
sadelestirilmesinde kullanilabilecek bir rehber hazirlama ¢alismasidir (Karreman vd., 2007). Diger calismada ise
aragtirmacilar tarafindan sadelestirilmis dijital gazetelerin entelektiiel acidan zayif ¢ocuklarin anlama becerilerini
yordama giictiyle ilgili kanitlar toplamustir (Fajardo vd., 2014). Fajardo vd. (2014) ¢alismalarinda bir rehber veya kilavuz
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hazirlamamis, ¢alismada IFLA tarafindan hazirlanan o6lgiitler kullanilmis, bununla birlikte toplanan veriler
sadelestirmede kullanilan kilavuz i¢in kanita dayal1 bir dogrulama imkéni saglamgtr.

Ulkemizde yakin donemde egitimde kullanilacak metinlerin hedef kitleye uygunlugunu degerlendirme amaciyla
caligmalar yapilmaya baslamigtir. Bu ¢aligmalarda; metinlerin icerigi, uzunlugu, okunabilirligi gibi ¢esitli konularin ele
alindig1 goriilmektedir. Bununla birlikte 6zellikle destan, efsane, halk hikayesi gibi 6grenci diizeyine uygun hale getirmek
i¢in sadelestirme ve diizenleme gerektiren metinlerde sadelestirme sirasinda dikkat edilecek noktalarla ilgili olgiitleri
belirlemeye yonelik aragtirmalar heniiz yayginlik kazanmamistir. Oysa veriye dayali dogrulamadan gecen nitelikli bir
kilavuzun olmayist tilkemizdeki dil egitimi uygulamalar1 agisindan bir eksiklik oldugu diigiintilmiistiir. Bu aragtirmada
soz konusu eksikligi giderebilmek i¢in bir ¢alisma yapilmasina karar verilmistir. Calismanin aragtirma sorusu “Destan
metinlerinin ortaokul ¢ag: i¢in sadelestirilmesinde dikkate alinmasi gereken veriye dayali olarak dogrulanmis olgiitler
nelerdir?” seklinde belirlenmistir. Bu ana arastirma sorusu gercevesinde agagidaki alt sorulara cevap aranmustir:

1. Ortaokullarda kullanilacak destan metinlerinin sadelestirilmesinde hangi kategoriler altinda hangi dlciitler yer
almalidir?

2. Belirlenen olgiitlerin sadelestirme siirecinde uygulanabilirligi ne diizeydedir?

3. Orijinal metinler ile belirlenen olgiitlere gore sadelestirilmis metinler arasinda anlasilirhk diizeyi agisindan
istatistiksel bir fark var midir?

Yontem
Model

Bu ¢aligmanin amaci dogrultusunda alan yazin taramasi yapildiginda, aragtirmanin biitiin boyutlarini kapsayan tek bir
aragtirma metodolojisi bulunmadig1 gorilmiis, daha 6nce yapilan benzer ¢aligmalarda aragtirma siirecinin agamalara
boliindiigii ve metodolojik acidan her asamanin ayri agiklandigi belirlenmistir. Bu ¢aliymada da karma yontem
desenlerinden ¢ok agamal1 desen kullanilmistir. “Cok asamali karma yontem deseni, arastirmacilarin ya da bir arastirma
ekibinin arastirma problemini ya da konusunu agamalar dizisi ya da ayr1 galigmalar yoluyla incelediginde gelisen bir
desendir” (Creswell, 2020, s.713). Bu desen dogrultusunda aragtirmanin ilk agamasinda “sadelestirme agamasinda dikkat
edilecek olciitlerin olusturulmasina” odaklanilmis ve bu siire¢ tiimiiyle Tiirk halk edebiyat: ve Tiirk¢e egitimi alan
uzmanlari ile Tiirkge dgretmenlerinden goriis alinarak yiiriitiilmiistiir. Ilk asama sonunda sadelestirilmeye yonelik &gt
listesi olusturulmustur. Arastirmanin ikinci asamasinda ise “hazirlanan Olgiitlerin islerliginin veriye dayali olarak
dogrulanmasina” odaklanilmistir. Bu agamada ise tamamen hedef kitle olan ortaokul 6grencilerinden toplanan nicel
veriler ve bunlarin analiziyle siire¢ yiiriitilmiistiir. Bu siirecte sadece nicel verilerle ¢alisilmasinin sebebi alan yazindaki
veriye dayali dogrulama uygulamalarinda bu yolun benimsenmesidir. Arastirmacilarin sadelestirilmis ve
sadelestirilmemis materyallerden elde edilen sonuglar1 (a) korelasyonel analizlerle veya (b) varyans analizine dayali
tekniklerle ¢oziimleyerek kanitlar topladiklar: gortilmistir (Fajardo vd., 2014; Karreman vd., 2007). Bu ¢alismada da
varyans analizine dayali ¢6ziimleme yolu tercih edilmistir.

Calisma Grubu

Calisma kapsaminda 3 grup katilimciyla galisimistir: akademisyenler, Tiirkce 6gretmenleri ve ortaokul 6grencileri.
Calismanin ilk asamasinda Tiirkge egitimi ve Tiirk dili ve edebiyati egitimi ana bilim dallarinda aktif olarak gérev yapan
2 halk edebiyat1 alan uzmani, 1 Tiirk diinyas1 edebiyatlar1 alan uzmani, 3 Tiirk¢e egitimi alan uzmani ile ¢alisiimigtir.
Tamamt profesor tinvanina sahip 6 alan uzmani gonilliilikk esastyla ¢alismaya katki saglamis ve ¢alisma grubunda yer
almustir. Ayrica Konya ve Ankara ilindeki ortaokullarda aktif olarak gorev yapan ve goniillii olarak arastirmaya katki
saglayan biri 8 digerleri 10 yilin iistiinde deneyime sahip olan 10 Tiirk¢e 6gretmeni de ¢aligma grubunda yer almigtir.

Caligmanin ikinci agamasinda kullanilacak veri toplama araglarinin gelistirilmesi amaciyla her test i¢in 60 6grenci
olmak iizere toplam 420 ortaokul 6grencisi ile ¢aligilmistir. Bu veriler Ankara ilindeki orta sosyoekonomik diizeyi temsil
eden bir ortaokuldan toplanmustir. Katilimcilar okuldaki siniflar arasindan kiimelenmis tesadiifi 6rnekleme yontemi ile
secilmis, her sube bir kiime kabul edilmistir.

Veriye dayali dogrulamayi gerceklestirmek icin ise Ankara ilinin alt, orta ve tist sosyoekonomik diizeyi temsil eden
3 farkli ilgesinde bulunan 3 ortaokuldaki 6grencilerle ¢alisilmistir. Okuma performansi agisindan belirleyici olabilecegi
i¢in grubun cinsiyet ve sosyoekonomik diizey bakimindan dengeli dagilimina 6zellikle dikkat edilmistir. Bu dogrultuda
nitelikli bir dagilimin yakalanabilmesi i¢in (Biiytikoztiirk vd., 2014) katmanl tesadiifi 6rnekleme teknigi kullanilmistir.
Bu okullarda egitim alan 5, 6, 7 ve 8. sinif diizeyinden 100er 6grenci olmak tizere toplam 400 6grenci ile calisiimistir.
Sonug olarak arastirmanin fakli adimlarinda toplam 820 ortaokul 6grencisi ¢alisma grubuna d4hil edilmistir.

Veri Toplama Araglar1

Veri toplama stirecinde iki tiir ara¢ kullanilmistir. Bunlardan ilki, arastirma ekibi tarafindan hazirlanan uzman goris
formlaridir. Bu formlar, alan uzmanlarinin ve Tiirk¢e 6gretmenlerinin onaylarina bagvurmak amaciyla kullanilmstir.
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Diger veri toplama araci ise, 6lgiit listesinin iglerligini veriye dayali olarak dogrulamak icin gelistirilen ¢oktan se¢meli
okudugunu anlama testleridir.

Uzman Goriis Formlari

Bu ¢alismada kullanilan uzman goriis formlar: standart formlardir. Maddeler hélinde sunulan igerigin arastirmanin
amacina uygunlugunu “uygun, kismen uygun ve uygun degil” bigiminde degerlendirmeyi miimkiin kilmaktadir.
Diizeltme gerektiren maddeler i¢in oneriler yine bu formlar araciliiyla alinmistir. Uzman goriis formlari araciligiyla ilk
olarak ol¢iit setinin alt kategorilerinin uygunlugu belirlenmistir. Bu form sadece alan uzmanlarindan goriis alirken
kullanilmistir.

Alt kategorilerin belirlenmesinin ardindan her alt kategorideki 6l¢iitlerin uygunlugu belirlemek i¢in de uzman
goriis formu kullanilmistir. Bu formla hem alan uzmanlarindan hem de Tiirk¢e 6gretmenlerinden goriis alinmustir.

Aragtirmanin ikinci asamasinda veriye dayali dogrulamanin yapilabilmesi i¢in en az 3 destan metninin hazirlanan
Olgiitlere gore sadelestirilmesi, bu metinler i¢in hazirlanan anlama testlerinin uygulanmasi gerekmistir. Bu dogrultuda
ic destan metni Olgiitler dogrultusunda segilip sadelestirilmistir. Yapilan sadelestirmelerin Olgiitlere uygunlugunu
belirlemek i¢cin uzman goriisii formu kullanilmigtir.

Okudugunu Anlama Testleri

Aragtirma kapsaminda toplam 7 okudugunu anlama testi kullanilmistir. Bunlardan 3’ti 6l¢iitler kullanilarak secilen ve
sadelestirmesi yapilan Boga¢ Han Destani, Ergenekon Destani, Go¢ Destan: metinleri i¢in hazirlanan testlerdir. Geriye
kalan 4’ti ise uygulamaya katilan 5, 6, 7 ve 8. smif 6grencilerinin destan metinlerinin orijinal ve sadelestirilmis
versiyonlarini okuyan iki grubunun okudugunu anlama diizeyi bakimindan denk olduguna dair kanit toplamak icin
kullanilmistir. Bu testlerde kullanilan metinlerin sinif diizeyine uygunlugu uzman goriisii ile belirlenmigtir. Besinci
siiflar i¢in Sermin Yasar'in Dedemin Bakkali, altinci siniflar icin Valerie Cox’in Kurabiye Hirsizi, yedinci siniflar i¢in
Richard Carlson’in Bilmemekten Rahatsiz Olmayin ve sekizinci siniflar icin Memduh Sevket Esendal'in Ihtiyar Cilingir
adli metinleri kullanilarak testler hazirlanmigtir.

Okudugunu anlama testlerinin hazirlanmasi sirasinda testlerdeki sorularin farkli diizeylerde olmasina 6zellikle
dikkat edilmistir. Hazirlanan sorular once Tiirkge egitimi alan uzmanlarinin gorisiine sunulmus, alman geri
bildirimlerle gerekli diizeltmeler yapilarak amaca uygunlugu ve kapsam gegerliligi saglanmustir. Ardindan her testin 60’ar
ortaokul Ogrencisi tarafindan ¢oziilmesi saglanmistir. Elde edilen veriler ile her bir test maddesinin madde gigliik
indeksi, varyansi ve standart sapmasi hesaplanmis; son olarak nokta cift serili korelasyon katsayis ile madde ayiricilik
glicli indeksi hesaplanmustir. Korelasyon katsayisi .35 iizerinde olan maddeler testlerde tutulmus daha diisiik veya negatif
deger alan maddeler testlerden ¢ikarilmistir. Madde istatistikleri tamamlandiktan sonra her bir testin varyansi, standart
sapmasi ve ortalama giigliigii belirlenmis; glivenirlik katsayis1 Kuder-Richardson-20 (KR-20) formiiléi kullanilarak
hesaplanmistir. Giivenirlik katsayis i¢in test giivenirliklerinde gecerli referans degeri olan .70 esas alinmuistir. Gelistirilen
testlerin istatistikleri Tablo 1de sunulmustur.

Tablo 1
Geligtirilen Basar: Testlerine Ait Test Istatistikleri

Metin Soru Sayist Varyans Standart Sapma Giiglik KR-20
Bogag Han 7 4.12 2.03 .57 .75
Gog 8 4.29 2.07 .52 71
Ergenekon 7 3,31 1.82 .75 .74
Dedemin Bakkali 5 2.50 1.58 .63 72
Kurabiye Hirsiz1 5 2.20 1.48 .59 .73
Bilmemekten Rahatsiz Olmayin 5 2.16 1.47 .55 72
Ihtiyar Gilingir 5 2.49 1.58 .61 .70

Verilerin Toplanmasi

Bu ¢alisma kapsaminda veriler toplanirken tiim katilimcilara Gazi Universitesi Etik Kurulwndan alinan izin ve
aragtirmanin amaci hakkinda bilgi verilmistir. Ortaokul 6grencileriyle yapilan uygulamalarda yas, cinsiyet, isim gibi
herhangi bir kisisel bilgi talep edilmemistir.
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Verilerin toplanmas: siirecinde aragtirma ekibi alan yazindan yola ¢ikarak &l¢iit listesinin alt kategorileri igin bir
taslak hazirlayip bir uzman ile taslaga son halini vermistir. Ardindan bu kategorilerin uygunlugu alan uzmanlarinin
onayina sunulmustur. Bu asamada uzman goriisleri uzmanlarla birebir goriisiilerek sozlii olarak alinmustir. Her bir
gortisme 10 ila 30 dakika arasinda stirmiistiir. Arastirmacilar goriismelerde uzmanlarin sézlii olarak ifade ettiklerini not
almigtir.

Bir sonraki adimda belirlenen alt kategorilere uygun olgiit listesi yine alan yazin taramast ile olusturulmus, bir
uzman egliginde listede gerekli diizenlemeler yapildiktan sonra alan uzmani ve Tiirk¢e &gretmenlerinin onayina
sunulmustur. Alan uzmanlarma liste yazili olarak verilmis, goriisleri sozlii olarak alinmistir. Goriismeler 20-40 dakika
arasinda siirmiis, alan uzmanlarmin sézel ifadeleri arastirmacilar tarafindan yaziya aktarilmistir. Olgiit listesi Tiirkge
ogretmenlerine de basili formlar araciligiyla iletmis, 6gretmenler bir hafta sonra formlar: doldurup teslim etmistir.

Olgiit listesi son halini aldiktan sonra metin segimine iliskin 6l¢iitler gozetilerek Gég Destani, Ergenekon Destani ve
Boga¢ Han Destam olmak iizere li¢ metin segilip Olgiitlere uygun olarak sadelestirilmistir. Sadelestirmelerin olgiitlere
uygun olarak yapilip yapilmadiginin degerlendirilmesi icin alan uzmanlari ve Tiirk¢e 6gretmenlerinin onayina
sunulmustur. Bu asamada hem alan uzmanlarina hem de 6gretmenlere metinler basili olarak verilmistir. Birka¢ giin
sonra alan uzmanlar1 ve 6gretmenler tekrar ziyaret edilip basili formlar teslim alinmigtir. Tim goriisler yazili formlar ile
toplanmustir.

Sadelestirmelerin bagarili oldugu saptandiktan sonra segilen destan metinlerine yonelik okudugunu anlama testleri
hazirlanmig, testlerin gegerlilik ve giivenirlik kanitlar1 toplanmistir. Ayrica destan metinlerinin orijinal veya
sadelestirilmis versiyonundan birini okuyarak sorular1 cevaplayan iki 6grenci grubu arasinda okudugunu anlama diizeyi
acisindan fark olmadigini kanitlamak icin her sinif diizeyi i¢in giincel 6ykiileyici metinler belirlenmistir. Bu metinler i¢in
de okudugunu anlama testleri hazirlanmus, gegerlilik ve giivenirlik kanitlar1 toplanmustir. Veriye dayali dogrulamada
kullanilacak testlerin gelistirilmesi sirasinda tiim veriler kalem kagit uygulamasi ile toplanmugstir. Ogrencilere testleri
cevaplamak icin bir ders saati siire verilmistir. Uygulama 6grencilerin egitim aldiklar1 siniflarda ve tek oturumda
tamamlanmigtir.

Sonraki asamada metinler ve okudugunu anlama testleri aracilifiyla Olglitlerin veriye dayali dogrulamasi
agamasina gecilmistir. Dogrulama verileri toplanirken ziyaret edilen her sinifta tesadiifi yolla esit sayida 6grenciden
olusan iki grup olusturulmustur. ilk gruba secilen destanin orijinal metninin kullanildigi okudugunu anlama testi
verilmigtir. Ikinci gruba ise ayn1 destanin dlgiitlere gore sadelestirilmig hélini iceren okudugunu anlama testi verilmistir.
Ayrica tim simifa diizeye uygun olarak segilen giincel metin ve o metne ait okudugunu anlama sorular1 verilmistir.
Béylece her bir 6grenci ayn1 destanin orijinal veya sadelestirilmis metnini iceren bir okudugunu anlama testi ile birlikte
gruplarin denkligini kanitlamak i¢in hazirlanan ikinci bir okudugunu anlama testini cevaplamigtir. Bu uygulamada tiim
testler basili olarak ogrencilere verilmis, uygulama 6grencilerin kendi siniflarinda yapilmis ve ortalama bir ders saati
stirmistiir. Tim veriler tek oturumda toplanmistir.

Verilerin Analizi

Aragtirma kapsaminda alan uzmanlarinin ve Tiirk¢e 6gretmenlerinden alinan goriiglerin ¢éziimlenmesinde sadece
yuzde frekans hesaplamasi yapilmistir.

Olgme araglarinin gelistirilmesi sirasinda testlerde yer alan her bir sorunun madde giigliik indeksi, varyans: ve
standart sapmast hesaplanmis; son olarak nokta ¢ift serili korelasyon katsayisi ile madde ayiricilik giicti indeksi
hesaplanmustir. Testlerin giivenirlik katsayilar1 hesaplanirken testin varyansi, standart sapmasi ve ortalama giicligi
belirlenmis; giivenirlik katsayis1 Kuder-Richardson-20 (KR-20) formiilii kullanilarak hesaplanmustir.

Dogrulama verileri analiz edilmeden once parametrik test varsayimlarini karsilama durumu incelenmistir.
Verilerin hem sayr bakimmdan hem de normal dagilim bakimindan parametrik testin varsayimlarini karsiladig
goriilerek analizlerde Bagimsiz Gruplarda T-testi kullanilmustir.

Etik Beyan

Bu galigmada “Yiiksekogretim Kurumlar: Bilimsel Aragtirma ve Yaymn Etigi Yonergesi” kapsaminda belirtilen kurallara
uyulmus, “Bilimsel Arastirma ve Yaymn Etigine Aykiri Eylemler” baglig: altinda belirtilen eylemlerden kagiilmustir.
Yazarlar arasinda ¢ikar ¢atigmasi yoktur, tiim yazarlar ¢alismaya katki saglamistir. Bu ¢alismanin etik kurul izni Gazi
Universitesi Rektorliigii Etik Komisyonu'nun 24.11.2022 tarih ve 20 sayili toplantisinda verilmistir.

Bulgular

Olgiitlerin ve Bu Olgiitlerin Siniflanacagi Kategorilerin Belirlenmesine iliskin Bulgular

Destan metinlerinin sadelestirilmesinde hangi alt bashklara odaklanilmasi gerektigine iliskin alan yazin incelenmistir.
Metin/igerik sadelestirme ¢alismalarinda hedef kitlenin &zelliklerine ve kullanim amacina gore farkli alt kategorilerde
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olgiit tretildigi goriilmiistiir. Hedef kitlenin yag 6zellikleri ve amag dikkate alindiginda 6lgiit listesinin “ortaokul yas
grubuna uygun” ve “egitim materyali olarak kullanilmak iizere” metin se¢imini yapmaya yénelik ol¢titleri de kapsamasi
gerektigi sonucuna ulagilmistir. Ayrica sadelestirmenin asil odak noktasi olan metinlerin dil ve igerik bakimindan
sadelestirilmesi de 6lciitlerde ayr1 kategoriler halinde degerlendirilerek icerikler tiretilmistir. Sonug olarak “Metin Se¢imi
ve Kullanimina Yénelik Olgiitler”, “Dili Sadelestirmeye Yonelik Olgiitler” ve “Igerigi Sadelestirmeye Yonelik Olgiitler” iig
alt kategori olarak belirlenmistir. Daha sonra tiim uzmanlardan bu kategorilerin uygunlugunu degerlendirmeleri

istenmistir. Olumsuz goriis bildiren bir uzman olmadig: i¢in kategorilerin yiizde degerleri %100 olarak hesaplanmustir.

Tablo 2
Olgiitlere ve Alt Kategorilerine Iliskin Uzman Goriisleri

Alt Kategoriler ve Olgiitler Tiirk Halk Edebiyat: Tiirkge Egitimi Alan Tiirkge Ogretmenleri
Alan Uzmanlar1 Uzmanlar1
Olumlu Olumsuz Olumlu Olumsuz Olumlu Olumsuz
Metin Secimi ve Kullanimina Yonelik Oliitler 3 0 3 0 - -
Destanlar; Tiirkge Dersi Ogretim Programrna uygun olarak 3 0 3 0 10 0
secilmelidir.
Metnin hedef kitleye uygunlugunun tayin edilmesi 3 0 3 0 10 0
gerekmektedir.
Yabanci destanlar hedef kitleye gore segilmeli ve 3 0 3 0 10 0
diizenlenmelidir.
Gorseller hedef kitleye hitap etmelidir. 3 0 3 0 10 0
Dil Sadelestirmeye Yonelik Olgiitler 3 0 3 0 - -
Destanlardaki zaman kipleri, sadelestirme yapilirken uygun 3 0 3 0 10 0

sekilde aktarilmalidir.

Anlagilmasi zor kelimelerin kullanimu, hedef kitlenin diizeyine 3 0 3 0 10 0
gore diizenlenmelidir.

Ciimle uzunluklar: hedef kitleye uygun olmalidir. 3 0 3 0 10 0
Okunusu zor olan kelimeler kullanmaktan ka¢inilmalidir. 3 0 3 0 10 0
Icerik Sadelestirmeye Yonelik Olgiitler 3 0 3 0 - -
Metnin igerigine olabildigince az miidahalede bulunulmalidir. 3 0 3 0 10 0
Destanlarin i¢inde barindirdig1 motifler korunmalidir. 3 0 3 0 10 0
Destanda etkili olan gahis kadrosu, mekén, zaman, olay 6rgiisii 3 0 3 0 10 0
korunmalidur.
Sadelestirme yapilirken metnin mantik akis1 bozulmamalidir. 3 0 3 0 10 0
Destanlarin igerisinde bulunan sav, sagu, kosuk gibi s6zlit 3 0 3 0 10 0

edebiyat tirtinleri korunmalidir.

Destanlar sadelestirilirken igerisindeki cosku veren ifadeler 3 0 3 0 10 0
korunmalidur.
Destanda bulunan olumsuz eylemler uygun bir dille 3 0 3 0 10 0

anlatilmali veya hi¢ anlatilmamalidir.

Caligmanin devaminda her bir alt kategori i¢in bir uzmanin da katkilariyla alan yazin incelemesi yapilmis ve
denemelik ol¢lit listesi olusturulmustur. Belirlenen maddeler tim uzmanlarin ve sahada gorev yapan Tiirkge
Ogretmenlerinin goriglerine sunulmugtur. Tim alan uzmanlarimin ve Tiirkge 6gretmenlerinin olumlu yonde goriis
bildirdigi 6l¢iitler listeye alinmistir. Toplamda 15 6lgiitiin 3 alt kategoride ittifakla onay aldig1 belirlenmistir. Tablo 2de
alt kategoriler, 6lgiitler ve bunlara iligkin gorislerin frekans degerleri sunulmustur.

Olgiitlerin Sadelestirme Siirecinde Uygulanabilirligine iliskin Bulgular

Calismanin ikinci arastirma sorusu dogrultusunda 6lgiitlerin uygulanabilirligine iliskin kanitlar toplanmigtir. Bu siiregte
olgiitler dogrultusunda ortaokul yas grubuna uygun olabilecek ve egitim materyali olarak kullanilabilecek ti¢ destan
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secilmis, yine Olgiitler esas alinarak dil ve icerik bakimindan sadelestirme ¢aligmasi yapilmustir. Siireg bir Tiirk¢e egitimi
alan uzman tarafindan da takip edilmistir. Siire¢ tamamlandiktan sonra sadelestirilen metinler, orijinal metinler ve
olgutler alan uzmanlar: ile Tirkce 6gretmenlerine sunularak sadelestirmenin basarili olup olmadigini ve ol¢iitlerin
uygulanabilirligini degerlendirmeleri istenmistir.

Hazirlanan olciitlere gore yapilan secim ve sadelestirme ¢alismalarinin basarili oldugu, 6lgiitlerin uygulanabilir
oldugu tiim uzman ve 6gretmenlerce onaylanmistir. Tablo 3’te alinan goriislerin frekans degerleri sunulmustur.

Tablo 3
Alan Uzmanlari ve Tiirkge Ogretmenlerinin Uygulanabilirlige Iliskin Goriisleri
Metinler Tiirk Halk Edebiyat: Alan Tiirkge Egitimi Alan Tiirkge Ogretmenleri
Uzmanlar1 Uzmanlar1
Olumlu Olumsuz Olumlu Olumsuz Olumlu Olumsuz

Gog Destani 3 0 3 0 10 0
Ergenekon Destan1 3 0 3 0 10 0
Boga¢ Han Destani 3 0 3 0 10 0

Veriye Dayali Dogrulamaya iliskin Bulgular

Go¢ Destant’min Sadelestirilmesinin Okudugunu Anlama Diizeyinde Farkhlasma Yaratip Yaratmadigina Iliskin
Bulgular

Veriye dayali dogrulama amaciyla Gog¢ Destanrnin orijinalini okuyarak testteki sorular1 cevaplayan 6grenci grubu ile
sadelestirilmis halini okuyarak testteki sorular1 cevaplayan 6grenci grubunun puan ortalamalar1 bagimsiz gruplarda t-
testi ile ¢6ztimlenmigstir (Tablo 4). Yapilan analiz sonucunda testi cevaplamadan 6nce orijinal metni okuyan 6grencilerin
puan ortalamasimin (¥=3.51), sadelestirilmis metni okuyan Ogrencilerin puan ortalamasindan (x= 4.62) istatistiksel
olarak daha diisiik oldugu tespit edilmistir (ts)=-2,828, p<,05).

Tablo 4
Veriye Dayali Dogrulama: Olgiitler Dogrultusunda Sadelestirmenin Gé¢ Destani’mn Anlagilirhgina Etkisi

Test Grup n X SS SD t p
Denkligi Belirlemeye Orijinal Metin 53 2.55 1.42 98 139 .890
Yonelik Test
Sadelestirilmis Metin 47 2.51 1.21
Sadelestirmenin Etkisini Orijinal Metin 53 3.51 1.97 98 -2.828 .003

Belirlemeye Yonelik Test
Sadelestirilmis Metin 47 4.62 1.94

Diger taraftan ulagilan sonucun gruplarda yer alan 6grencilerin anlama diizeyindeki farkliliktan kaynaklanip
kaynaklanmadigini belirlemek tizere ikinci bir analiz yapilmistir. Bu analizde giincel bir dykiileyici metin ve bu metin
i¢in hazirlanan sorulardan olusan bir test kullanilmis, bu test tiim 6grencilere uygulanmistir. Bu teste verilen cevaplar
tizerinden gruplar arasinda istatistiksel olarak anlaml bir fark olup olmadiginin incelenmistir. Yapilan analiz sonucunda
iki grup arasinda istatistiksel olarak anlamli bir farklilik bulunmadig: tespit edilmistir (fos)=,139, p>,05). Bu iki bulgu bir
arada degerlendirildiginde yapilan sadelestirmenin katilimcilarin Go¢ Destanrni anlama diizeyine olumlu katk:
sagladigy, hazirlanan ol¢iitlerin islevselliginin veriye dayali olarak dogrulandigi sonucuna ulagilmistir.

Ergenekon Destantnin Sadelestirilmesinin Okudugunu Anlama Diizeyinde Farklilasma Yaratip Yaratmadigina
Iliskin Bulgular

Tablo 5’te goriildiigii tizere sadelestirmenin okudugunu anlama diizeyi iizerinde fark yaratip yaratmadigini belirlemek
i¢in yapilan analiz sonucunda Ergenekon Destanrnin orijinal metnini okuyan gruptaki 6grencilerin puan ortalamasinin
(X=4.24), sadelestirilmis metni okuyan ogrencilerin puan ortalamasindan (X= 5.26) istatistiksel olarak daha diisiik
oldugu tespit edilmistir (¢94=-3.513, p<.05).
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Tablo 5
Veriye Dayali Dogrulama: Olgiitler Dogrultusunda Sadelestirmenin Ergenekon Destani’nin Anlasilirligina Etkisi

Test Grup n X SS SD t p
Denkligi Belirlemeye Orijinal Metin 58 2.97 1.06 94 -.698 244
Yonelik Test
Sadelestirilmis Metin 38 3.13 1.19
Sadelestirmenin Etkisini Orijinal Metin 58 4.24 1.43 94 -3.513 .001

Belirlemeye Yonelik Test
Sadelestirilmis Metin 38 5.26 1.37

Orijinal ve sadelestirilmis metinleri okuyarak testi cevaplayan 6grencilerin okudugunu anlama becerisi agisindan
denk olup olmadiklarini belirlemek iizere yapilan ikinci analizde iki grup arasinda istatistiksel olarak anlamh bir farklilik
bulunmadig tespit edilmistir (f94=-.698, p>.05). Bu iki bulgu bir arada degerlendirildiginde Gé¢ Destanrnda oldugu
gibi yapilan sadelestirmenin katilimcilarin Ergenekon Destanrni anlama diizeyine olumlu katk: sagladigi, hazirlanan
ol¢itlerin iglevselliginin veriye dayali olarak dogrulandigi sonucuna ulagilmstir.

Boga¢ Han Destanrmin Sadelestirilmesinin Okudugunu Anlama Diizeyinde Farkhlasma Yaratip Yaratmadigina
Iliskin Bulgular

Calisma kapsaminda son olarak Boga¢ Han Destan: tizerinde ¢alisilmigtir ve analiz sonuglar1 Tablo 6da sunulmustur.
Sadelestirmenin okudugunu anlama diizeyi iizerinde fark yaratip yaratmadigini belirlemek ic¢in yapilan t-testi
sonucunda Boga¢ Han Destan’nin orijinal metnini okuyan gruptaki 6grencilerin puan ortalamasinin (X= 3.84),
sadelestirilmis metni okuyan 6grencilerin puan ortalamasindan (X= 4.76) istatistiksel olarak daha diigiik oldugu tespit
edilmigstir (t174= -3.915, p<.05).

Tablo 6
Veriye Dayali Dogrulama: Olgiitler Dogrultusunda Sadelestirmenin Boga¢ Han Destani’nin Anlagilirliina Etkisi

Test Grup n X SS SD t p
Denkligi Belirlemeye Orijinal Metin 90 3,20 1,09339 174 782 218
Yonelik Test
Sadelestirilmis Metin 86 3,06 1,11451
Sadelestirmenin Etkisini Orijinal Metin 90 3,84 1,58583 174 -3,915 .001

Belirlemeye Yonelik Test
Sadelestirilmis Metin 86 4,76 1,50244

Orijinal ve sadelestirilmis metinleri okuyarak testi cevaplayan 6grencilerin okudugunu anlama becerisi agisindan
denk olup olmadiklarini belirlemek iizere yapilan ikinci analizde iki grup arasinda istatistiksel olarak anlaml bir farklilik
bulunmadig: tespit edilmistir (¢174=.782, p>.05). Bu iki bulgu bir arada degerlendirildiginde diger iki destanda oldugu
gibi yapilan sadelestirmenin katiimcilarin Boga¢ Han Destanrni anlama diizeyine olumlu katki sagladigi, hazirlanan
ol¢ttlerin iglevselliginin veriye dayali olarak dogrulandigi sonucuna ulagilmgtir.

Sonug ve Tartisma

Aragtirma bulgularindan belirli bir yas grubu igin egitim Ogretim materyali olarak kullanilacak metinlerin
sadelestirilmesine rehberlik edecek Ol¢iit setinin sirecin ilk adimi olan metin se¢imini de kapsayacak sekilde
sadelestirme siirecini biitiin olarak ele almasi gerektigi sonucuna ulagilmaktadir. Gerek alan uzmanlari gerekse deneyimli
Ogretmenlerin bu konuda ayni goriiste olduklari goriilmistiir. Uluslararasi alan yazin incelendiginde neyin
sadelestirilecegi konusunda kesin smirlarin ¢izilemedigi goriilmektedir. IFLA tarafindan hazirlanan rehberde
Uluslararas: Yetiskin Okuryazarlik Arastirmasrna atifla (1998) bircok tilkede yetigkin bireylerin %25’inden fazlasinin
zorunlu egitimi tamamladiktan sonra bile okuryazarlik becerileri agisindan istenen diizeye ulasamadig: belirtilip gerek
goriilen durumlarda her tiirden materyalde sadelestirme yapilacag: ifade edilmektedir (IFLA, 2010). Alan yazindaki
aragtirmalarda ise bilgilendirici metinlerden web sayfalarina kadar bir¢ok yazili materyalin sadelestirildigi (Arfé vd.,
2018; Crossley vd., 2012; Karreman vd., 2007), Ozellikle yabanci dil egitiminde hemen her tiirden metnin
sadelestirilegeldigi (Ozcan ve Batur, 2021) gériilmektedir. Ortaokul ¢ag1 ¢ocuklarina yonelik egitim materyallerinin
sadelestirilmesine yonelik materyaller s6z konusu oldugunda ise ama¢ (hedef/kazanim/6grenme ciktist gibi) ve
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ogrencilerin gelisimsel 6zelliklerinin (biligsel ve ruhsal gelisim, dil gelisimi vb.) dikkate alinmas: gerektigini soylemek
yanlis olmayacaktr.

Arastirmada bilimsel yaklagimla {iretilen olgiitlerin uygulanabilir oldugu sonucuna da ulagilmistir. Bu durum
alandaki bir ihtiyaca yonelik alternatif bir ¢oziim olarak degerlendirilebilir. Ciinkii ilkemizdeki alan yazin
incelendiginde metin sadelestirilmesi konusunda yapilan arastirmalarin genel olarak ders kitaplarini ve 6gretim
programlarini 6l¢iit alarak sadelestirme yapmak iizerine oldugu tespit edilmistir. Maden ve Avsar (2024), ¢aligmalarinda
metin sadelestirmeyi uzun ve karmagik ctimleleri kisaltma, kelime se¢imini ise kullanim siklig1 ve 6grenci seviyesine
uygunlugu acisinda ele alarak gerceklestirmistir. Bu islemleri gerceklestirirken ise ol¢iit olarak 6gretim programi ve ders
kitab: kullanmiglardir. Buna benzer olarak Kaya (2018) da ¢aligmasinda 6nceden yapilmis ve yaymlanmis sadelestirilmis
metinlerden ve aktif olarak kullanilan ders kitaplarindan yararlanarak karmagik ctimleleri basitlestirme ve kisaltma
yaparak sadelestirmeyi gerceklestirmistir. Yapilan her iki calismada da metin sadelestirmeleri sonucunda kelime ve
cimle sayisinin artig ve azalis durumlarina bakilmis bu sonuglarin da alandaki ¢alismalarin sonuglariyla benzerlik
gosterdigi belirtilerek sadelestirmelerin bagarili oldugu kabul edilmistir. Bu sekilde yapilan sadelestirmelerde orijinal
metnin yapisina dogrudan miidahale s6z konusu oldugu i¢in ashinda yapilan islemin sadelestirmenin Gtesine gegerek
metnin kisaltilmasina yonelik bir ¢alismaya doéntistigii s6ylenebilir. Belirli ol¢iitleri dikkate almadan sezgisel olarak
yapilan kisaltmalar ise metnin anlam oOrgisiinii zedeleyerek oOgrenciler agisindan anlagilirligi olumsuz yonde
etkilemektedir (Bakan Aktas ve Ay, 2021). Hedef kitleye ve materyale yonelik dl¢litlerin 6nceden belirlenmesiyle yapilan
sadelestirme igleminin, mekanik bir kisaltmadan ziyade anlam yapilarini ve metnin 6zgiinliigiinii korudugu bununla
birlikte okunabilirligi artirdig1 goriilmektedir.

Caligmanin bulgularindan ulagilan bir diger sonu¢ da su sekilde ifade edilebilir: Destan metinleri, kullanim
amacia ve Ogrencilerin gelisim 6zelliklerine dikkat edilerek se¢ilip asli bozulmadan icerik ve dil agisindan diizeye
uygun hale getirildiginde orijinal destan metinlerine kiyasla ¢ocuklar tarafindan daha iyi anlagilmaktadir. Bir diger
ifadeyle sadelestirme, metnin dilindeki ve igerigindeki zorluklari azaltarak anlamaya ve okuma basarisina katk:
saglamaktadir. Nitekim alan yazinda metnin séz varligindaki bilinmezliklerin hem akici okumay1 hem de anlamayi
belirgin bir sekilde olumsuz etkiledigi (Duke ve Cartwright, 2018; National Reading Panel, 2000; Silverman vd. 2014), bu
alandaki iyilesmelerin ise akict okuma ve anlamay1 destekledigi uzun siiredir ifade edilen bir durumdur. Ayrica alan
yazindaki, olumlu deneyimin isi veya gorevi siirdiirmeye yonelik ilgi ve istegi artirarak basariy1 destekleyecegine yonelik
bulgular (Bandura 1986, 1997) da bu sonucu desteklemektedir. Alan yazindaki benzer c¢aligmalar da rehberler
kullanilarak yapilan sadelestirmelerin etkisi konusunda mevcut aragtirmanin sonuglariyla ortismektedir (Fajardo vd.,
2014; Karreman, 2007).

Ayrica ulagilan sonuglar, biligsel yitk ve okudugunu anlama arasindaki iligkileri inceleyen ¢aligmalarin sonuglariyla
da uyumludur (Chen ve Lin, 2016; Zumbach ve Mohraz, 2008). Bilissel yiik teorisyenlerinin (Sweller, 1988; Sweller vd.
1998) ifade ettikleri iizere digsal bilissel yiikteki azalmanin okudugunu anlama performansina olumlu katk: sagladig:
(Ericsson ve Kintsch, 1995; Smith vd., 2021), 6grencilerin ¢alisan bellek kapasitelerini metindeki karmagik yapilar:
¢oziimleme ve anlamini bilmedikleri kelimeleri tanimaya ayirmak yerine anlamin ingasi igin kullanmalarinin siireci
olumlu etkiledigi bu caligmanin verileriyle de dogrulanmigtir. Ancak ¢aligmanin sadece 3 destanla smirli olmasinin ve
belirli bir yag grubuna odaklanmasinin bir sinirlilik oldugu da dikkate alinmalidur.

Biitlin bu degerlendirmeler neticesinde veriye dayali dogrulamadan ge¢mis Olgiitlerin, sadelestirmenin amacina
uygun olarak yapilmasina katk: sunabilecegi, boylece 6grencilerin acik ve ortiik tiim 6gretimsel hedeflere ulagmalarina
kolaylik saglayacag: gorilmektedir. Ayrica bu ¢aliymanin ilerleyen dénemlerde farkli amaglar veya hedef gruplar i¢in
yapilacak c¢aligmalara rehberlik edebilecegini séylemek de miimkiindiir. Ozellikle ana dili dersleri i¢cin materyal
hazirlayanlarin hem metin se¢me hem de sadelestirmede bu 6l¢iitleri bir kontrol listesi olarak kullanmasinin fayda
saglayacag soylenebilir.
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Ortaokul Ogrencileri I¢in Destan Sadelestirme Olgiitleri

Metin Segimi ve Kullanimina Yonelik Olgiitler

Olgiitler

Agiklamalar

Destanlar; Tiirkge Dersi Ogretim Programi'na uygun olarak
secilmelidir.

Gorseller hedef kitleye hitap etmelidir.

Metnin hedefkitleye uygunlugunun tayin edilmesi gerekmektedir.

Yabanci destanlar hedefkitleye gore seilmeli ve diizenlenmelidir.

Tiirkge Ogretim Programi'nda yer alan amaglar, 6zel amaglar, degerler,
yetkinlikler gozetilmelidir.

Ressam ve grafiker ile ¢aligilmast durumunda bu kisilerin hedef kitleye
uygun ¢aligmalari saglanmalidir.

Segilen metnin konusu hedef kitleye uygun olmalidur.

Ortaokul diizeyine rahatca uyarlanabilecek destanlar segilmelidir.
Segilen yabanci destanlarda bulunan yabanci kelimeler, kelime yapisi,
ciimle yapisy, siddet unsurlari vb. 6geler hedefkitleye uygun héle
getirilmelidir.

Metinin Dilini Sadelestirmeye Yonelik Olgiitler

Olgiitler

Agiklamalar

Destanlardaki zaman kipleri, sadelestirme yapilirken uygun sekilde
aktarilmalidir.

Anlagilmasi zor kelimelerin kullanimi hedef kitlenin diizeyine gore
diizenlenmelidir.

Ciimle uzunluklar1 hedef kitleye uygun olmalidur.

Okunusu zor olan kelimeler kullanmaktan kaginilmalidir.

Zaman kipleri, anlatim bozukluguna yol agmayacak sekilde
kullanilmalidur.

Zor kelimeler kullanildig: takdirde devaminda verilen ifadeler bu
kelimeyi anlagilir kilacak nitelikte olmalidur.

Ciimle uzunluklari, okuyucunun diizeyiyle dogru orantili olmalidir.

Okunusu zor olan kelimeler, okuyucunun dikkatini dagitip metni
anlamasini zorlagtirmayacak kadar bulunmalidir.

Metinin Icerigini Sadelestirmeye Yonelik Olgiitler

Olgiitler

Agiklamalar

Metnin igerigine olabildigince az miidahalede bulunulmalidir.

Destanlarin i¢inde barindirdigi motifler korunmalidur.

Destanda etkili olan gahis kadrosu, mekén, zaman, olay 6rgiisit
korunmalidir.

Sadelegtirme yapilirken metnin mantik akig1 bozulmamalidir.

Destanlarin igerisinde bulunan sav, sagu, kosuk gibi s6zlii edebiyat
riinleri korunmalidir.

Destanlar sadelestirilirken icerisindeki cogku veren ifadeler
korunmalidir.

Destanda bulunan olumsuz eylemler uygun bir dille anlatilmal1 veya
hi¢ anlatilmamalidir.

Sadelestirme, 6ncelikli olarak metni daha okunabilir ve anlagilir bir
hale getirmelidir.
Metnin ruhu korunmalidir.

Destanlar; dogdugu milletin yagsama seklini, degerlerini ve kiiltiirel
ozelliklerini mitolojik dgeler vasitasiyla anlatir. Bunlar, Tiirk ruhunu
ve Tiirk tarih bilincini kazandirmada 6nemli rol oynar. Bu yiizden
motifler korunmalidir.

Metindeki olay érgiisiinde olusabilecek bir mantik hatasinin metnin
orijinalligini bozabilecegi gerekgesiyle bu hususlara dikkat edilmelidir.

Sadelestirme yapilirken destanin tamami degil de herhangi bir
boliimii alintyorsa, sadelestirilmis metin olusturulurken destanin
baginda ve sonunda olan olaylar 6zetlenmelidir.

Ortaokul diizeyine gore aktarilmalidir. Bu iiriinlerin dogru sekilde
aktarimi, 6grencinin yabanci sozciiklerin tesiri altinda kalmamig
Tiirkgenin giizel 6rneklerini gormesini saglayacaktir.

Destan metinleri; okuyucunun heyecanlanmasini, yagam enerjisi
kazanmasini ve ge¢misiyle iftihar etmesini sagladig1 i¢in cosku veren
bu ifadeler korunmalidir.

Ogrencinin kendini kahramanla 6zdeslestirme ihtimali g6z éniinde
bulundurulmalidir.

Kahramanin gergeklestirdigi eylem; ortaokul seviyesindeki bir
Ggrenciye veya cevresine zarar verecek nitelikteyse; sz konusu eylem,
destanin gidisatini etkileyecegi durumlarda daha uygun bir dille
anlatilmali aksi takdirde hi¢ anlatilmamalidir.
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