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Ozet: Bu arastirmada, Carlo Collodi’nin Pinokyo adli cocuk romaninda yer alan degerleri ve
sikliklarini belirlemek ve bu degerleri Milli Egitim Bakanligi (MEB) 6gretim programlarindaki
kok degerler ile UNESCO’nun Yasayan Degerler Egitim Programi (YDEP) kapsamindaki
evrensel degerler dogrultusunda karsilagtirmak amaclanmistir. Bu dogrultuda, aragtirmanin
niteligine uygun olarak nitel aragtirma yaklasimi benimsenmistir. Arastirma verilerinin
toplanmasinda nitel aragtirma tekniklerinden dokiiman incelemesi kullanilmistir. Veriler
timdengelimsel ve tiimevarimsal analiz yaklagimlartyla analiz edilmistir. Arastirma bulgularina
gore “Pinokyo” romaninda merhamet, sevgi, 6zdenetim, mutluluk, caliskanlik, yardimseverlik,
diirtistliik, sabir ve sorumluluk gibi yirmi sekiz farkli degerin yer aldigi belirlenmistir. Romanin
MEB o6gretim programlarinda (2018-2023) yer alan on kok degerden dokuzunu destekledigi,

ancak vatanseverlik degerine yer vermedigi tespit edilmistir. UNESCO YDEP kapsaminda
tanimlanan on iki degerin tamaminin ise romanda farkli diizeylerde islendigi goriilmiistiir.
Arastirma sonucunda Pinokyo romani kullanilarak, ilk6gretim kademesinde yerel (kok) ve
evrensel degerlerin kazandirilmasina yonelik deger egitimi etkinliklerinin yapilabilecegi,
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GIRIiS

Egitim, bireylerin bilissel, duyussal ve psikomotor gelisimini desteklemenin yani sira toplumsal
degerlerin aktariminda da énemli bir rol oynamaktadir. Yasamda nelerin degerli oldugu, nelerin tercih edilip
nasil yasanilmasi gerektigine “degerler” rehberlik etmektedir (Akbas, 2008). Deger ve inanglarimiz,
davraniglarimizin temeli ile baglantilidir ve gézlemlenebilir davraniglarimizin kdkeninde nelere deger verip
inandigimiz yatmaktadir (Kesen & Oztiirk, 2019). Degerler, bireyin yasaminda énem atfettigi ve tutum ile
davraniglarmi yonlendiren temel disiinceler olarak tanimlanabilir (Doganay, 2015). Bu baglamda, ¢ogu
egitimcei, degerlerin 6grencilere resmi ya da oOrtiik program araciligiyla kazandirilmas: gerektigi konusunda
gorlis birligindedir; ancak hangi degerlerin programlara dahil edilecegi hususunda fikir birligi
saglanamamaktadir (Duman, 2014).

Belirli degerleri benimsemis bireyleri topluma kazandirmak, egitimin temel amaglarindan birini
olusturmaktadir (Kan, 2010). Egitim siirecinde bu amaglarin gergeklestirilmesine 6gretim programlari aracilik
yapmaktadir. Ogretim programlarinda hangi unsurlarin éncelikli olarak gelistirilmesi gerektigi konusunda bir
endise bulunmaktadir. Bu endiseyi gidermek amaciyla, programlara dahil edilecek degerlerin belirlenmesinde
biiyiik dnem tagiyan kiiresel ve yerel 6lgekli programlar ile yasal diizenlemeler gelistirilmektedir (Duman,
2014). Bunlardan biri de Birlesmis Milletler Egitim, Bilim ve Kiiltiir Orgiitii’niin [UNESCO], “Yasayan
Degerler Egitim Programi (Living Vaues Education Programme)” gercevesinde belirledigi degerlerdir.
UNESCO, tiim diinyadaki ¢ocuklarin ihtiyaclarini analiz ederek “mutluluk, is birligi, sorumluluk, sevgi, saygt,
hosgorii, barig, algak goniilliiliik, birlik, 6zgiirliik, diiriistlik ve sadelik” degerlerini evrensel olarak kabul
edilmesi gereken degerler listesine yerlestirmistir (Koseoglu, 2022). UNESCO tarafindan belirlenen bu
degerler Yasayan Degerler Egitim Programi [YDEP] kapsaminda, ¢ocuklarin esit temel ilkeler ve ahlaki
standartlara gore yetistirilmesi amaclanarak yiiriitilmeye baslamistir (Giil Gisi, 2019, s.6).

UNESCO’nun farkl tlkelerde yiiriittiigii YDEP, kapsamli bir sekilde hazirlanmis deger egitimi
uygulamalarindan biridir (Tulunay Ates, 2017; Duman, 2014). Programda bireylerin daha iyi bir diinyada yer
alacak evrensel degerleri kesfetmelerine yardimci olunmaya ¢alisilmaktadir (Duman, 2014). Bu amagla 3-7
yas ve 8-14 yas ¢ocuklari i¢in kitaplar, egitmenler i¢in ise kilavuzlar hazirlanmistir (UNESCO, Living Values

Cite as (APA 7): Arslan, E. & Cetinkaya Aydogdu, C. (2026). Pinokyo romaninin kok degerler ve UNESCO yasayan degerler egitimi acisindan incelenmesi.

Trakya Egitim Dergisi, 16(1), 397—436. https://doi.org/10.24315/tred. 1665507
*Bu ¢alisma 11. Uluslararas1 Sosyal Bilgiler Egitimi Sempozyumu’nda s6zIii bildiri olarak sunulmustur.

This is an open Access paper distributed under the terms of Conditidions of the Creative Commons Attribution-NonCommercial 4.0 International License.


mailto:esmaarslan_2811@hotmail.com
mailto:cansucetinkaya@trakya.edu.tr
https://doi.org/10.24315/tred.1665507
https://orcid.org/0000-0001-8750-7768
https://orcid.org/0000-0003-4262-6653

Trakya Egitim Dergisi, 16(1) 2026,397-436

Education, 2005). UNESCO programinin uygulandigi ¢ok sayida iilkede goérev yapan egitimciler,
6grencilerinin kendileriyle ve birbirleriyle olan iliskilerinde olumlu degisimler gzlemlediklerini; saygi, sefkat
ve duyarlilik, is birligi, motivasyon ve akran ¢atismalarmni ¢6zme becerilerinde gelisim gosterdiklerini ifade
etmislerdir (UNESCO, Living Values Education, 2005). Boylece YDEP 2004 yilindaki kurulusundan bu yana
etki alanin1 6nemli Olgiide genisletmis ve kirk iicten fazla iilkede bu programin ilkeleri benimsenmeye
baglamistir (Living Vaues Education, 2024).

Her ulus, bireylerinin kiiltiirleme siirecinde kendi degerlerini benimseyerek kazanmalarinin ardindan
evrensel degerlere de ulagmalarini beklemektedir (Karatay, 2007, 5.943). YDEP’in degerler egitiminde basaril
bir izlenim sergilemesi Tiirkiye’nin de ilgisini ¢ekmis, Milli Egitim Bakanligimin (MEB) 2010/53 sayili
Genelgesi’nde deger egitimi ve UNESCO tarafindan belirlenen on iki evrensel degere vurgu yapilarak ulusal
diizeyde “Egitimde Degerler Egitimi Projesi” (EDEP) hayata gegirilmistir (ileritiirk, 2021, s.170; Sentiirk ve
Aktag, 2015, s.218). Bu duruma paralel olarak alan yazinda, UNESCO’nun belirledigi evrensel degerleri
cizgi/egitici film (Kdseoglu, 2022; Giiney, 2021; Kaymak, 2020; Kaymak & Ogretir Ozgelik, 2020; Beldag &
Yarar Kaptan, 2017; Kadan & Aral, 2017; Karakus, 2016), cocuk dergileri (Alabay, Can, Kandemir & Giiney,
2018) gibi edebi iiriinlerin yaninda; ders kitaplarinda yer alan degerler baglaminda (Giil Gisi, 2019; Baki,
2019) inceleyen aragtirmalar da yapilmaya baslamistir. Bu baglamda UNESCO'nun belirledigi evrensel
degerlerin egitim sistemleriyle biitiinlesmesinin 6nemli bir aragtirma konusu olarak goriilmeye baglandigi
sOylenebilir.

Tiirkiye'de EDEP siirecinin sonlanmasinin ardindan, Talim ve Terbiye Kurulu Bagkanlig: (2017)
tarafindan “adalet, dostluk, diiriistliik, 6zdenetim, sabir, saygi, sevgi, sorumluluk, vatanseverlik ve
yardimseverlik” olmak iizere on temel deger, 6gretim programlarinin temel bilesenleri arasinda yer alacak
sekilde “kok degerler” olarak tanmimlanmistir. Bu degerler, 2018 yilindan itibaren tiim derslerin 6gretim
programlarina ayr1 bir iinite olarak degil, programin genel yapisi igine biitiinciil bigimde entegre edilmistir
(MEB, 2018). 2023 yilina ait giincellenen programlarda da s6z konusu kdok degerlerin korundugu
goriilmektedir (MEB, 2023). Tirkiye'de Milli Egitim Bakanligi tarafindan belirlenen kdk degerlerle
UNESCO’nun evrensel degerleri arasindaki iligki, deger egitiminin yerel ve evrensel boyutlarimi biitiinciil bir
bakis acisiyla degerlendirebilmek agisindan énemlidir. UNESCO’nun belirledigi evrensel degerler, diinya
genelinde ortak ahlaki ilkelerin yerlesmesini amaglarken; Tiirkiye’de MEB tarafindan belirlenen kok degerler,
ulusal kimligin, toplumsal biitiinlesmenin ve kiiltiirel siirekliligin saglanmasina yonelik bir referans ¢ercevesi
sunmaktadir. Her iki yaklasim da bireylerin degerlerle donatilmasimi hedeflemekte ve icerik bakimindan
onemli dl¢iide Ortlismektedir. Bu ortlisme, evrensel degerlerin ulusal egitim politikalarima nasil yansitildigim
ortaya koymak bakimindan dikkat ¢ekicidir. Egitim sisteminde degerlerin kazandirilmasi, yalnizca program
metinleriyle sinirhi kalmayip ders igerigi, ogretmen rehberligi ve kullanilan materyaller yoluyla da
desteklenmektedir. Ciinkii degerler, “Ggretilebilir ve o6grenilebilen” olgular olarak kabul edilmektedir
(Aydogdu & Alkan, 2020). Bu nedenle 6gretmenler, deger egitimine katki saglamak amacryla ders kitaplarinin
yani sira alternatif kaynaklara da bagvurmaktadir. Bu kaynaklardan biri, edebi {irlinler arasinda 6nemli bir yere
sahip olan ¢ocuk edebiyatidir.

Bu yaklasim, ¢ocuklarin soyut kavramlari somut oOrnekler aracilifiyla icsellestirmesine olanak
tamimas1 bakimindan etkilidir. Ozellikle klasiklesmis ve kiiltiirlerarasi gegerliligi olan eserler, degerlerin
aktariminda giiclii bir ara¢ olarak kullanilabilmektedir. Cocuk edebiyati, cocuklarin duygu, diisiince ve hayal
diinyalarma, zevklerine, biiyiime ve gelismelerine, dgrenirken eglenmelerine katkida bulunmak amaciyla
gelistirilmis “cocuksu bir edebiyattir” (Oztiirk ve Otluoglu, 2011, s.35). Cocuk edebiyat1 6zellikle 2-14 yas
arast ¢ocuklarin duygu ve diisiincelerine yonelik hazirlanmis, ¢cocugun hayal diinyalarini destekleyen sozlii
ve/veya yazili eserleri kapsamaktadir (Geng & Yalinkilig, 2011, s.100). Bu baglamda g¢ocuk edebiyati
diriinlerinin, ozellikle ilkdgretim ¢agindaki 6grencilerin okuma ilgileri bakimindan 6nemli bir yer tuttugu
sOylenebilir.

Cocuklarin topluma uyum saglamalari, gevreye ve hayvanlara karsi duyarli olmalari, ulusal ve evrensel
degerleri kazanmalarinda ¢ocuk edebiyati irlinlerinin 6nemli rolleri vardir (Akgay ve Bas, 2015; Deveci, Belet,
Tiire, 2013). Bu nedenle okullarda degerlerin kazandirilmasi siirecinde “deger telkini, deger agiklama, ahlaki
muhakeme yapma ve deger analizi” gibi yaklagimlarin yani sira “cocuk kitaplar1 araciligiyla deger egitimi
yaklagimi” da okullarda yaygin olarak kullanilmaya baglamistir (Akdemir & Saban, 2020). Bu eserler,
¢ocuklarin dil becerilerini gelistirmenin yaninda, milli ve evrensel kiiltiir degerlerine iliskin biling ve bir tutum
gelistirmelerine katki saglamaktadir (Karatay, 2015; Karatay, 2007). Nitekim alan yazinda ¢ocuk edebiyatinda
yer bulan degerlerin incelenerek, bu eserlerden deger egitimi siirecinde yararlanilabilecegini destekleyen
caligmalar oldugu goriilmektedir (Calp ve Calp, 2019; Kagmaz, 2018; Cengelci Kose ve Eryillmaz, 2018; Belet
Boyaci, Giiner & Babadag, 2017; Keklik ve Kuru, 2016; Simsek, 2015). Bu baglamda c¢ocuk edebiyati
eserlerinde yer bulan degerlerin arastirilarak belirlenmesi ve egitim siirecinde gelistirilmesi amacglanan
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deger/lere gore bu eserlerden yararlanilmasi 6nemli bulunmaktadir. Bu kapsamda, klasik ¢ocuk edebiyati
eserlerinden biri olan Pinokyo da degerler agisindan 6nemli bir 6rnek olarak degerlendirilmistir.

1881 yilinda Carlo Collodi tarafindan kaleme alinan, diinya ¢ocuk edebiyatinin basyapitlarindan biri
olarak goriilen Pinokyo eseri; birgok kez filme alinmig, sahnelenmis ve animasyon olarak da canlandirilmigtir
(http-1). Eserde, tahtadan bir kuklanin gergek bir cocuga doniisiim siireci kurgusal ve dgretici bir bigimde
aktarilmaktadir. Romanda yer alan peri, tilki, kedi ve balik gibi gergekiistii karakterler araciligiyla ¢ocuklara
dolayli olarak deger icerikli mesajlar iletilmektedir (Tepe, 2023, s.64). Ayrica Pinokyo eseri, Tiirkiye’de
MEB’in edebi eserlerden ¢ocuklarin yararlanabilmesi adia 2005 yilinda ilkdgretim 5-8. siniflar igin
olusturdugu “100 Temel Eser” listesinde de bulunmustur. Bu baglamda “Pinokyo” adli eser, igerdigi temalar
ve mesajlar bakimindan deger egitimine katki saglayabilecek nitelikte goriilmektedir. Bu dogrultuda
arastirmada, MEB tarafindan “100 Temel Eser” igerisinde tavsiye edilen “Pinokyo” adli romanindaki
degerlerin belirlenerek, 6gretim programlarinda yer alan kdk degerler ve UNESCO YDEP’de yer alan degerler
acisindan incelenmesi planlanmistir. Boylece arastirmanin, Pinokyo eserindeki evrensel ve kok degerlere ne
kadar yer verdigini ortaya koymasi, egitimcilere uygulamaya doéniik ¢ikarimlar sunmasi ve alan yazina katki
sunmas! umulmaktadir.

Amacg

Bu arastirmada, “Pinokyo” adli eserde yer alan degerlerin ne siklikta yer aldig1 belirlenerek, MEB
Ogretim programindaki kok degerler ve  UNESCO YDEP’teki degerlerle oOrtiisme durumu
incelenmigstir. Bu dogrultuda arastirmada, su sorulara yanit aranmistir:

v" Pinokyo romaninda hangi degerler ne siklikta bulunmaktadir?

v Pinokyo romaninda yer alan degerler MEB 6gretim programlarinda (2018-2023) yer alan kok

degerlerle ortiismekte midir?

v" Pinokyo romaninda yer alan degerler UNESCO YDEP’de yer alan degerlerle ortiismekte

midir?

YONTEM

Bu aragtirmada, Pinokyo adli eserde yer alan degerleri ve sikliklar1 belirlenerek, MEB &gretim
programlarindaki kdk deger ve UNESCO YDEP’de tanimlanan degerlerle drtiisme durumu incelenmistir. Bu
dogrultuda, arastirmanin niteligine uygun olarak nitel aragtirma yaklasimi benimsenmistir. Veri toplama
yontemi olarak dokiiman incelemesi, nitel arastirma kapsaminda ele alinmis ve uygulanmistir. Dokiiman
incelemesi, arastirma konusu ile ilgili yazili materyallerin sistematik olarak analiz edilmesine dayanmaktadir
(Yildirim & Simsek, 2021, s.189). Bu yontem, eser igerisinde yer alan degerlerin yapilandirilmis bir analiz
stireciyle ortaya konmasini saglamaktadir.

Verilerin Toplanmasi

Pinokyo Tiirkiye’de bir¢ok ¢evirmen tarafindan cesitli yaymevleri tarafindan okuyuculara
sunulmustur. Bu arastirmada Epsilon Yaymevi tarafindan basilan Pinokyo romani tercih edilmistir. Epsilon
Yayinevi'nin tercih edilme nedeni; yaymevinin giivenilir, yaygin olarak kullanilan ve akademik ¢aligmalarda
referans alinabilecek nitelikte metinler sunmasidir. Ozellikle gocuk ve genglik edebiyati alaninda genis bir
yayinevi olmasinin yani sira, sundugu eserlerin dil ve igerik agisindan giincellenmis, anlasilir ve egitim amacli
calismalara uygun olmasi da dnemli bir etkendir. Ayrica, Pinokyo’nun farkli yayinevleri tarafindan basilmig
cesitli siirlimleri bulunmakla birlikte, Epsilon Yaymevi tarafindan yayimlanan bu siirim, orijinal hikayeye
bagh kalarak egitsel degerlere yonelik analiz yapilmasmna olanak taniyan kapsamli bir igerik sunmaktadir.
Arastirmada tutarlilik saglamak ve yaygin kullanilan bir kaynagi temel almak amaciyla bu yaymevinin basim
tercih edilmistir. Tercih edilen Epsilon Yaymevi'ne ait kitap, 3. basim olup 166 sayfadan olugmaktadir.

399



Trakya Egitim Dergisi, 16(1) 2026,397-436

Verilerin Analizi

Elde edilen verilerin analizinde, tiimdengelimci ve tiimevarimci analiz yaklasimlarindan birlikte
yararlanilmistir. Tiimevarimsal analizde temel amag, toplanan verileri agiklayabilecek kavram ve iliskilere
ulagsmak oldugundan (Yildinm & Simsek, 2021, s.249) eserdeki metinler yorumlanarak kodlara, kodlardan
temalara, temalardan da bulgulara, yani degerlere ulagsmada tiimevarimsal analiz kullanilmigtir. Bu dogrultuda
tiimevarimci analizden, Pinokyo adli eserde yer alan degerlerin belirlenmesinde yararlanildigi sdylenebilir.

Bu aragtirmada, Pinokyo romaninda yer alan degerler belirlendikten sonra ulasilan degerlerin MEB
Ogretim programlarinda (2018) yer alan kok degerler ve UNESCO YDEP’teki degerlerle ortiisme durumu da
incelenmistir. Arastirmanin bu boliimiinde tlimdengelimci yaklasim benimsenerek, verilerin ¢éziimlenmesinde
betimsel analizden yararlanilmigtir. Tiimdengelimci analizde arastirma, bir kod listesi gibi &nceden
olusturulmus kavramsal bir gerceveye gore yon bulmaktadir (Yildirrm & Simsek, 2021). Bu aragtirmada,
“kavramsal ¢erceve” de diyebilecegimiz “betimsel ¢ergeveyi” MEB 6gretim programlarinda (2018-2023) yer
alan kok degerler ve UNESCO YDEP Degerler Listesi olusturmustur.

inandiriciik

Aragtirmanin inandiriciligini artirmak amaciyla, iki farkl arastirmaci birbirlerinden bagimsiz olarak
Pinokyo romanin1 Kok Degerler ve UNESCO Yasayan Degerler Programi ¢ergevesinde analiz etmis ve elde
edilen bulgular karsilastirilmistir. Bu siirecte, arastirmacilar once metindeki deger unsurlarimi belirlemis,
ardindan kodlama ve tema olusturma asamalarini bagimsiz olarak gergeklestirmislerdir. Daha sonra, iki
arastirmacmin bulgulart karsilastirilmis, ortak ve farkli noktalar tespit edilerek analizlerin tutarliligi
degerlendirilmistir. Bulgular arasindaki uyumun yiiksek olmasi, ¢alismanin giivenilirligini artirirken, farklilik
gosteren noktalar iizerine yapilan tartigmalar ise veri analizinin derinlestirilmesine katki saglamustir.

Nitel aragtirmalarda bagimsiz kodlayicilar arasindaki uyum arastirmanin giivenilirligini ve gegerliligini
artiran 6énemli bir unsurdur (Miles & Huberman, 1994). Arastirmacilar arasinda yiiksek uyum, bulgularin
Oznellikten uzak ve sistematik bir sekilde olusturuldugunu gostermektedir (Creswell, 2013). Bu baglamda,
arastirmacilarin  bagimsiz analizleri sonrasinda yapilan karsilagtirmalar hem tiimevarimsal hem de
tiimdengelimsel analiz siireclerinin daha saglam bir temele oturtulmasina olanak saglamistir.

BULGULAR ve YORUM

Bu béliimde elde edilen bulgular, arastirmanin amagclar1 géz 6niinde bulundurularak sirastyla "Pinokyo
Romaninda Yer Alan Degerler", " Pinokyo Romaninda Kok Degerler" ve " Pinokyo Romaninda UNESCO
Yasayan Degerler" basliklar1 altinda sunulmustur. Bu boliimde, ilgili degerleri destekleyen romandaki
ifadelere tek tek yer verilmis; ayrica yakin anlam iligkisi i¢inde olan degerler ile birden fazla degerin birlikte
desteklendigi 6rnekler bir arada agiklanmigtir.

Pinokyo romaninda yer alan degerler
Arastirmanin birinci alt problemini “Pinokyo romaninda hangi degerler bulunmaktadir?” sorusu

olusturmaktadir. Pinokyo romaninda yer alan degerler ve yer alma sikliklarina (frekanslarina) iliskin bulgular
Tablo 1’de gosterilmektedir.
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Tablo 1

Pinokyo’da Yer Alan Degerler ve Sikliklar

Degerler f
Merhamet 36
Sevgi 27
Ozdenetim 25
Mutluluk 25
Caligkanlik 21
Yardimseverlik 18
Diiriistliik 18
Ozgiirliik 16
Sabir 16
Cesaret 15
Saygi 14
Nezaket 13
Sorumluluk 13
Dostluk 13
Fedakarlik 11
Adalet 10
Alcakgoniilliiliik 7
Birlik 5
Hosgori 4
Sadelik 4
Aile Birligine Onem Verme 4
Barisg 2
Tasarruf 2
Estetik 2
Saglikli Olmaya Onem Verme 2
Comertlik 1
Paylasma 1
Is Birligi 1

Tablo 1’de goriildiigii gibi, “Pinokyo” romanindaki degerlere iligkin elde edilen bulgularda yirmi sekiz
farkli degere ulagilmigtir. Bulgularda, “Pinokyo” romaninda en ¢ok yer verilen degerin 36 kez tekrar ettigi
goriilen “merhamet” oldugu goriilmiistiir. Romanda “Merhamet” degerine, agirlikli olarak Geppetto Usta ve
Mavi Peri'nin Pinokyo'nun yaptigi cok sayidaki hatalarina olan anlayish tavirlar1 ve destekleyici rolleri
iizerinden deginilmistir. “Pinokyo” romaninda “merhamet” degerinden sonra sirasiyla en ¢ok “sevgi”,
“O0zdenetim” ve “mutluluk” degerlerine rastlanmistir. Romanda “sevgi” degeri aile ve arkadaslik bagi,
“0zdenetim” degeri Pinokyo’nun davranislarini kontrol etmeye ¢aligmasi, “mutluluk” degeri ise Pinokyo’nun
affedilisleri sonrasinda yasadig1 seving iizerinden verilmistir. “Pinokyo” romaninda tembellikler sonucunda
yasanan sikintilarin okuyuculara gosterilerek “caliskan olmanin” 6nemine dikkat ¢ekildigi ve “caligkanlik”
degerinin de 21 kez tekrar ettigi goriilmiistiir.

Calismada elde edilen bulgulara gore, “Pinokyo” romaninda en az vurgulanan degerler; yalnizca birer
yerde rastlanilan “comertlik”, “paylasma”, “is birligi” ve “iyilik” degerleridir. Sekil 1’de, “saglikli olmaya
onem verme”, “estetik”, “tasarruf’ ve “baris” degerlerinin de “Pinokyo” romaninda az sayida rastlanan
degerler oldugu goriilmiistiir.

Elde edilen bulgularda karsilasilan degerlere iliskin dogrudan alintilar, bu degerlerin ortaya konma
sikliklart géz oniinde bulundurularak sirasiyla asagida sunulmustur. Pinokyo romaninda yer alan degerlere
iliskin dogrudan alintilara asagida yer verilmistir.

Merhamet

Bu arastirmada, UNESCO YDEP ve MEB kok deger listesinde bulunmayan “merhamet” degerinin,
romanda en ¢ok desteklenen deger oldugu goriilmiistiir.
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Romanda, “Pinokyo” karakterinin kendisine ve bagkalarina gosterdigi merhamet kadar, Pinokyo’nun
yaptig1 hatalardan sonra bagina gelen kotii olaylarda ona merhamet gosterildigi 6rnekler de yer almaktadir.
Ayrica romanda pek ¢ok karakter i¢in “zavalli” kelimesi ile nitelendirilme yapilarak merhamet duygusunun
islendigi goriilmiistiir.

“Ah, zavallr ben!” seklinde baslayan Pinokyo’nun ifadeleri ile Mavi Sach Peri’den yardim isteyen
Pinokyo’nun “Tanr askina kapiy1 a¢! Katiller tarafindan kovalanan su ¢ocuga aci...” sdzleri, romanda onun
kendisine karsi merhametle yaklastigini gosteren ifadelere 6rnek gosterilebilir. Ayrica romanda, Pinokyo’nun
yaptig1 hatalardan dolay1 zor duruma diisen Mavi Peri, Harlequin ve babasi Geppetto’ya karsi Pinokyo’nun
merhameti de yer almaktadir. Kitabin son boliimiinde Mavi Peri’nin hasta oldugunu 6grenen Pinokyo’nun
“Ah, ne kadar kotii! Zavallr Peri! Eger bir milyon liram olsaydi hepsini ona verirdim, ama ancak iki liram
var” sOzlerinin yaninda Tiyatro Miidiirii’ne sarf ettigi “Sizden Harlequin icin merhamet diliyorum!” sozleri,
Pinokyo’nun bagkalarina gosterdigi merhamet duygusuna 6rnek gosterilebilir.

Romanda ¢ogu karakterin Pinokyo’ya gdsterdigi merhamet duygusunun da ele alindig1 goriilmektedir.
Bu duruma, Pinokyo’nun ayaklarimin yanmasi karsisinda “Geppetto, ciddi ve asik surath goriinmeye
calistyordu, ama gozleri yaslarla dolmustu. Pinokyo’yu bu durumda gérmek, yiiregini sizlatmist” ifadeleri
ornek gosterilebilir. Pinokyo’nun babasinin yaninda Tiyatro Miidiirii’niin, Ates Bocegi’nin ve Mavi Peri’nin
de Pinokyo’ya karsi merhamet gosterdigi durumlarin romanda sikg¢a yer aldigi goriilmiistiir.

Romanda merhamet degerinin sik¢a yer aldigin1 gdsteren ifadelerden biri de romanda karakter
isimlerinin sik¢a “zavalli” kelimesi ile nitelendirilmesidir. Bu duruma “Zavalli Geppetto/Mavi Peri/ Konusan
Cekirge, Kuklalar/ Kandil Fitili/ Karatavuk™ o6rnek gosterilebilir. Bu durumun, okuyucuda merhamet
duygusunu destekledigi diisiiniilmektedir. Ancak kitabin otuz dordiincii bolimiinde yer alan “zavalli”
ifadesinin, romanda yanlig bir karakter i¢in kullanilarak merhamet duygusuna olumsuz 6rmek olusturdugu
diistiniilmektedir. Nitekim Oyun Diyari’nda esege doniisen Pinokyo’yu pazarda satin alarak onun derisinden
kdy bandosu yapmak i¢in boynuna tas, ayagina da uzun bir ip baglayip denize atan adam i¢in romanda; “zavalli
adam/iyi kalpli adam” gibi ifadelerin yer almasi, merhamet duygusunun dogru bir karaktere
yonlendirilmedigini diisiindiirmektedir. Bu boliimde Pinokyo’nun “Beni satin aldiktan sonra buraya 6ldiirmek
i¢in getirdin ve acidigin i¢in boynuma bir tas baglayarak denize atmayi tercih ettin. Bu insanca davranigin i¢in
sana sonsuza kadar miitesekkir kalacagim sevgili sahibim.” demesi, merhamet duygusunun dogru bir yerde
islenmedigini diislindiiren tek 6rnek olarak gosterilebilir.

Sevgi

Romanda “sevgi” degerinin, UNESCO YDEP ve MEB 06gretim programlarindaki (2018-2023) kok
degerler acisindan sik rastlanan bir deger oldugu (f=27) gériilmiistiir. Ozellikle Pinokyo’ nun babas1 Geppetto
ve Peri ile olan karsilikli sevgi s6zleri, bunun yaninda Ates Yutan, Ton Baligi, Kandil Fitili gibi karakterler ile
Pinokyo arasinda gegen sevgi ifadeleri eserde bulunmaktadir. Bu duruma; Ates Yutan’in Pinokyo’ya “gel
buraya ve bana bir Opiiclik ver!” demesi ya da Pinokyo’nun Ton Baligi’na sevgi dolu bir 6piiciik kondurmasi
gosterilebilir. Yine romanda Pinokyo’nun babasi Geppetto’ya kars1 sevgi ifadelerinin yaninda, Peri’ye karst
olan sevgisinin anne rolil lizerinden verilmeye calisildig1 da goriilmiistiir. Pinokyo’nun, Peri i¢in; “O benim
annem ve her anne gibi o da ¢ocugunu ¢ok sever, onu kollar ve hep yardimct olur. Hatta ¢ocugunun
yaramazligi ve aptalligr yiiziinden yardimi hak etmedigi zamanlarda bile” sozleri, annelik duygusunun
kosulsuz sevgiye dayandigina isaret gosterilebilir. Bu baglamda sevgi degerinin; arkadaslik ve aile baglar1
iizerinden desteklendigi sdylenebilir.

Ozdenetim

Romanda “6zdenetim” degeri, en sik rastlanan iigiincii, MEB 0gretim programlarindaki (2018-2023)
kok degerler agisindan ikinci sirada yer almaktadir. Ozdenetim, UNESCO YDEP degerler listesinde yer
almayan bir degerdir. “Otokontrol” (TDK, 2025) olarak tanimlayabilecegimiz “6zdenetim”, aslinda eserin
bagindan beri Pinokyo’dan beklenen, sonunda ise o degere sahip olarak gercek bir ¢ocuga doniismesini
saglayan bir degerdir. Bu baglamda “Pinokyo” eserinde “6zdenetim” degerinin siklikla yer aldig1 sdylenebilir.

Ozdenetim degerinin desteklendiginin diisiiniildiigii durumlara; kitabin yirminci boliimiinde
Pinokyo’nun, "Basima ne ¢ok kétii sey geldi. Ama ben bunlart hak ettim ¢iinkii bir katwr kadar inatcyyim..."
demesi gosterilebilir. Burada Pinokyo, kendi hatalarini fark etmis, bu hatalarin sonuglarini kabul etmis ve
0zdenetim siirecinin ilk adimi olan farkindalik agsamasimi gostermistir. Kendi davraniglarini elestirip
nedenlerini irdeleyerek, "Benden daha akilli ve beni seven insanlar: asla dinlemedim..." ifadesiyle de
gecmisteki hatalarini agikga itiraf etmektedir. "Su andan itibaren bambaska bir hayata yéonelecegim ve séz
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dinleyen bir ¢ocuk olacagim" s6zii, bireyin kendi davraniglarint degistirme kararliligin1 ve bu dogrultuda
0zdenetim gelistirme niyetini ortaya koymaktadir. Bu durum, 6zdenetimin yalnizca bir davranisi kontrol etmek
degil, ayn1 zamanda gelecekteki davranislar i¢in bilingli bir yon belirlemek oldugunu da goéstermektedir.
Nitekim kitabin son boliimiinde Pinokyo’nun iki lirastyla yeni bir elbise almaktan vazgegip, elindeki paray1
hastanede yattigini diisiindiigii Peri’ye gondermesi, bir arzusuna kars1 direndigini ve 6zdenetimini sagladigini
gostermektedir.

Mutluluk

MEB 6gretim programlart (2018-2023) kok deger listesinde yer almayan “mutluluk” degerine
romanda yirmi bes kez rastlanmistir. Bu dogrultuda arastirmada “mutluluk” degeri, UNESCO YDEP
listesindeki degerler arasinda ikinci sirada desteklenen deger goriilmektedir. Romanda mutluluk degerine yer
verilen olaylara sirasiyla; marangoz Bay Kiraz’in aradig1 kiigiik sehpasina yeni bir ayak yapmak i¢in ellerini
neseyle ovusturmasi, Pinokyo ve Harlequin’nin Tiyatro Miidiirii’niin ellerinden kurtulmasma kuklalarm
sevinmeleri, Pinokyo’nun kopekbaliginin i¢inde babasiyla karsilagmasi ve eserin sonunda gergek bir ¢ocuga
doniismesi 6rnek gosterilebilir. Yine mutluluk degerine Pinokyo’nun Geppetto’yu yeniden gorebilecegini
Mavi Peri’den 6grenmesi de 6rnek gosterilebilir. Romanda Pinokyo, Peri ile konusmasinda su sozleri dile
getirmektedir: "Evet, veririm, kiigiik iyi bir ¢ocuk olacagim ve babamu teselli edecegim. Zavalli babacigim,
acaba nerededir?" "Bilmiyorum." "Onu tekrar goérecek kadar sanshi olabilir miyim acaba?"”
"Oyle umarim. Evet, hatta bundan eminim." Bunu duyunca Pinokyo ¢ok mutlu oldu ve Peri'nin ellerini deli
gibi 6pmeye basladi.” Bu diyalogda Mavi Peri’nin Pinokyo’ya verdigi umut dolu cevap, Pinokyo’ da derin bir
mutluluk duygusunun uyanmasina neden oldugunu gostermektedir.

Cahskanhk

Bu arastirmada, UNESCO YDEP ve MEB 6gretim programlarindaki (2018-2023) kok deger listesinde
bulunmayan “caligkanlik” degeri, besinci sirada (f=25) yer almaktadir.

Insanlarin ¢aliskanligmin 6n plana ¢ikarildig1 “Caddelerdeki insanlar bir asagi, bir yukar: islerine
kosturuyorlardi. Herkesin yaptigi bir sey vardi, herkes ¢calisiyordu, mumla arasaniz bir serseri ya da bir aylak
bulamazdiniz. Calismak herkesin géreviydi. Hem a¢ olup hem de ¢alismayt reddetmek ise hepsinden daha
kotiiydii” ifadeleri, insanlarin ¢aligkanliginin 6n plana ¢ikarildigi duruma 6rnek gosterilebilir.

Romanda, dilencilik yapmaya baslayan Pinokyo’ya insanlarin, “'Utanmiyor musun? Dilenecegine git
calis, hayatini kazan!” demelerinin, ¢aligkanligin 6neminin Pinokyo’ya 6gretilmeye c¢alisildigi bir ifade
oldugu sdylenebilir. Kitabin son boliimiinde Pinokyo’nun; babasina bir bardak siit alabilmek i¢in bes ay
boyunca erkenden kalkip riizgar pompasini ¢alistirmasi, her aksam dersini diizenli ¢alismasi, Peri’nin hig
parast olmadigint duyunca sekiz yerine on sepet Oriip calisma saatini gece yarilarina kadar uzatmast,
Pinokyo’nun caligkanlik degerini sergiledigi durumlara 6rnek verilebilir.Bu dogrultuda, kitabin baslangi¢
boliimlerinde g¢aligkanligin 6neminin Pinokyo’ya c¢evresi tarafindan ona Ogretilmeye ve ornek olmaya
calistiklari, kitabin son bdliimlerinde ise Pinokyo’nun bu degeri kazanarak istikrarli bir sekilde ¢alisgkanlik
degerini gdstermeye basladig1 séylenebilir.

Yardimseverlik

Arastirmada, MEB 6gretim programlarindaki (2018-2023) kdk degerlerden biri olan; ancak UNESCO
YDEP degerler listesinde yer almayan “yardimseverlik” degerinin on sekiz kez desteklendigi goriilmiistiir.
Romanda, basta Mavi Peri olmak iizere babasi Geppetto ve Pinokyo’nun arkadaslarmin ona yardimlarina
romanda sik¢a rastlanmaktadir. Geppetto’nun agliktan 6ldiiglinii gordiigii Pinokyo’ya ii¢ armudunu elleriyle
soyarak vermesi, iri bir Giivercin’in babasina kavugmak isteyen Pinokyo’yu alt1 yiiz kilometre uzakliktaki sahil
kiyisma gotiirmek i¢in sirtinda tagimasi, iyi kalpli Peri’nin mese agacinda asili kalan Pinokyo’ya yardim
etmesi, kopek Aldiro’nun Pinokyo’yu balik¢inin elinden kurtarmasi, bunlara 6rnek olarak gosterilebilir.
Cevresinden cesitli yardimlar géren Pinokyo’nun, kitabin son boliimlerinde kendisinin de ¢evresine yardimda
bulunmaya basladig1 romanda goriilmektedir. Bu duruma, romanda Pinokyo’nun yiiriiyemeyecek kadar bitkin
olan Geppetto’nun koluna girerek “bana dayan sevgili babacigim” demesi ve onun yiirlimesine yardimci
olmasi 6rnek verilebilir.
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Diiriistliik

UNESCO YDEP ve MEB kok deger listesinde ortak yer alan “diirtistliik” degerinin, romanda on sekiz
defa desteklendigi goriilmiistiir.

Ag kalan Pinokyo’ya Ates Bocegi’nin, "A¢ olman, sana ait olmayan seyleri alman icin iyi bir neden
olamaz." sozleri, diirlistliik degerinin kosullar ne olursa olsun korunmasi gerektigini vurgulamaktadir. Burada,
zorlayict bir durumda olunsa bile bireyin diirlist davranmasi gerektigi vurgulanmaktadir.

Romanda, Pinokyo’nun yaptig1 hatalardan sonra “Konusan Cekirge ¢ok hakliydi! Evden kagip babama
kars1 gelmekle hata ettim” ve “Cok kotii bir ¢ocuk oldugumu biliyorum ve Konusan Cekirge, ‘s6z dinlemeyen
¢ocuklar, bu diinyada iyi hi¢bir sey yapmazlar’ derken ¢ok hakliydi.” s6zleri, kendisine karsi diiriist oldugu
duruma 6rnek gosterilebilir.

Romanda, Pinokyo’nun ¢evresine karsi diiriist davranis sergiledigi bir boliime asagida sdyle drnek
verilmistir:

-"Haydutlar geldiginde uyuyor muydun?”’ diye sordu Ciftei.

-"Evet," diye cevapladi Pinokyo. "Ama giiriiltiilii konusmalariyla beni uyandirdilar. Hatta bir tanesi

kuliibeme gelip 'Haviaywp Ciftci'yi uyandirmazsan sana temizlenmis, nefis bir tavuk verecegiz,' dedi.

Ne kadar kiistah¢a bir teklif! Belki hatalari olan bir kukla olabilirim ama ne hirsizlarla ig birligi

yaparum ne de onlarla ¢alinmig seyleri paylasirim.

Bu baglamda, romanda diiriistliigiin 6neminin ¢ogu kez ¢evresi tarafindan Pinokyo’ya hatirlatildigi,
zaman ilerledikge Pinokyo’nun da kendine ve g¢evresine karsi diiriist davraniglar sergilemeye basladigi
sOylenebilir.

Ozgiirliik

Arastirmada, UNESCO YDEP’teki degerlerden biri olan; ancak MEB 6gretim programi (2018-2023)
kok degerlerinde yer almayan “6zgiirliik” degerinin on alti kez desteklendigi goriilmiistiir. Romanda,
Pinokyo’nun yaptig1 yaramazliklar karsisinda sikintrya diistiigii, ¢ogu kez tutsak edildigi ve sonunda bir sekilde
bu tutsakliktan kurtuldugu boliimlere sik¢a rastlanmaktadir. Pinokyo’nun Ates Yutan’in ellerinden kurularak
kendini sokaga atmasi, thapse diisen Pinokyo’nun tiim mahkumlarla birlikte dort ay sonra Gzgiirligiine
kavusmasi, “bekei kopegi” olarak tutsak tutulan Pinokyo’ya ¢ift¢i tarafindan 6zgiirliigliniin geri verilmesi bu
durumlara 6rnek gosterilebilir. Yesil Balik¢r tarafindan Pinokyo’nun kizartilmasi ya da domates sosunda
pisirilmesi tercihlerinden hangisini segecegi ona soruldugunda, Pinokyo’nun “tercih yapmam gerekiyorsa,
Ozgiirliiglime kavusmak ve eve donmek istiyorum.” sozleri ile kdpekbalig1 tarafindan yutulan Pinokyo’nun
“Ne sekilde olursa olsun ben buradan kurulmak istiyorum. Kagmak istiyorum” soézlerinin, Pinokyo’nun
ozgiirliigiine diiskiin oldugunu, esir bir sekilde yasamay1 kabul etmedigini gostermektedir. Bu baglamda,
yaptig1 hatalar sonunda pek ¢ok kez tutsak edilerek zorluklar ¢cekse de Pinokyo’nun 6zgiirliigii icin miicadele
ettigi sOylenebilir.

Sabir

Arastirmada, MEB 6gretim programlarindaki (2018-2023) kok degerlerden biri olan; ancak UNESCO
YDEP degerler listesinde yer almayan “sabir” degerinin on alti kez desteklendigi goriilmiistiir. Romanda
Pinokyo’nun sabrindan ¢ok, ¢evresinin Pinokyo’ya karst gosterdigi sabrin islendigi sdylenebilir.
Geppetto’nun, Pinokyo’yu yapim siirecinden bagslayarak yasami boyunca ona gdsterdigi sabirli tutumu ve
yaptig1 tiim hatalar karsisinda Peri’nin Pinokyo’ya sabir ve sefkatli davraniglart bu duruma 6rnek gosterilebilir.

Romanda, iyilesmesi i¢in surup igmesi gereken; ancak bu duruma siirekli direnen Pinokyo’nun Peri ile
diyaloglarindan bir boliim asagida yer almaktadir:

-Cok act! Bu ¢ok aci! Igmeyecegim!
-Tadina bile bakmadan nasil bilebilirsin?

-Of, biliyorum. Kokusundan biliyorum. Bana bir parca seker daha ver sonra igeyim.
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Yukaridaki diyalogun ardindan romanda “Bdylece Peri, iyi bir annenin tiim sabriyla, Pinokyo’nun
agzina bir parca seker daha koydu ve bardag: tekrar uzatti” ifadeleri yer almaktadir. Bu baglamda “sevgi”
degeri gibi, “sabir” degerinin de anne ve baba rolleri iizerinden desteklendigi soylenebilir.

Cesaret

Bu aragtirmada, UNESCO YDEP ve MEB kok deger listesinde bulunmayan “cesaret” degerinin on
bes kez desteklendigi goriilmiistiir.

Romanda ¢ogunlukla Pinokyo olmak {izere, aveir kopegi Alidoro ve polisin cesaretli davranislarina
rastlanmigtir. Harlequin’i atese atmak isteyen Tiyatro Miidiirii’ne, Pinokyo’nun; “Beni baglayin ve atese atin!”
diyerek seslenmesi ve yiizerken sirtinda tasidig1 babasina “Cesaret babacigim! Biraz sonra karaya ulasacagiz
ve emniyette olacagiz!” demesi, Pinokyo’nun cesaretine 6rnek gdsterilebilir. Bunun yaninda romanda, avci
kdpegi Alidoro’nun Pinokyo’yu kurtarmast ve polisin “Pinokyo’yu durdurmak i¢in bacaklarimi iki yana agarak
sokagin ortasinda cesaretle dikilmesi”, romandaki diger karakterlerin de cesaretli davraniglar sergiledigine
birer 6rnektir.

Saygi ve Nezaket

UNESCO YDEP ve MEB 6gretim programlarindaki (2018-2023) kok deger listesinde ortak yer alan
“sayg1” degerinin, romanda on dort defa desteklendigi goriilmiistiir. UNESCO YDEP ve MEB kok deger
listesinde bulunmayan “nezaket” degerinin ise romanda on ii¢ defa desteklendigi goriilmiistiir.

Sayg1 ve nezaket degerinin ortak bir sekilde gorgii kurallarii igerdigi; ancak aralarinda temel farklar
oldugu soylenebilir. Saygi, “Degeri, tstiinliigl, yashligi, yararliligi, kutsalligi dolayisiyla bir kimseye, bir seye
kars1 dikkatli, 6zenli, Ol¢iilii davranmaya sebep olan sevgi duygusu; hiirmet (TDK, 2025)”; nezaket ise
“Bagkalarina kars1 saygili ve kibar davranma (TDK, 2025)” olarak tanimlanmaktadir. Bu durum, birine nezaket
gostermek i¢in “sevgi” degerinin hissedilmesine gerek olmadigi; ancak sayginin temelinde bir deger, iistiinliik
ya da sevgi oldugu seklinde yorumlanabilir. Bu aragtirmada saygi ve nezaket degerleri, aralarindaki temel
farklar g6z 6niinde bulundurularak ele alinmistir. Bu dogrultuda, romanda saygi ve nezaket degerlerinin ayr1
degerlendirildigi; ancak ortak goriildiigii boliimler oldugundan ayn1 baslik altinda toplandigi sdylenebilir.

Romanda “Bay Antonio/Bay Geppetto/Nazik Geppetto/Bay Kiraz/Bay Balik” seklinde
orneklendirilebilecek kibar seslenme ifadeleri, nezaket degerine Ornek gosterilebilir. Ayrica babasim
kurtarmak i¢im biitiin gece yiizen Pinokyo’nun, Yunus Balig1 ile arasinda gecen diyalog da romanda nezaket
degerine bir 6rnektir:

-Merhaba Bay Balik. Sizinle biraz konugabilir miyim acaba?
- ’Elbette konusabilirsin,’ diye kibarca cevaplad: Yunus Baligi. Tiim denizlerde boylesine nazik
sadece birkag balik tiirii daha vardr.

MEB kok degerleri ve UNESCO YDEP listesinde yer alan “saygi” degerine, romanda, Ton Balig1’nin;
“Balik politikacilarin dedigi gibi, fikirlere saygi gosterilmelidir” sozleri ile okula giden Pinokyo’nun haylaz
cocuklara “Herkese saygi gosteriyorum ve sizden de saygi gormek istiyorum” seklindeki ifadeleri 6rnek
gosterilebilir.

Romanda nezaket ve saygi degerinin bir arada goriildiigii ifadelere de rastlanmistir. Asagidaki diyalog,
bunlardan birine 6rnek gosterilebilir:

- Hoscakal Alidoro! Ailene sevgilerimi ilet ve sana da iyi yolculuklar diliyorum.
- Hosg¢akal Pinokyo! Hayatimi kurtardigin igin binlerce kere tesekkiir ederim.

Sorumluluk

MEB 6gretim programlarindaki (2018-2023) kok degerler ve UNESCO YDEP deger listesinde ortak
olan “sorumluluk” degerinin romanda on ii¢ defa desteklendigi goriilmiistiir.

Romanda, Bay Kiraz’in ses ¢ikaran odun pargasi karsisinda “Bu ciliz sesi hayal etmis olmaliyim tekrar
ise donsem iyi olacak” diyerek igsine devam etmesi ve Geppetto’nun eve gelir gelmez aletlerini alarak kukla
yapimina baslamasi, onlarin mesleklerine duyduklari sorumluluk degerini yansitmaktadir. Kitabin ilerleyen
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boliimlerinde Pinokyo’nun sorumluluk alacagina s6z verdigini belirttigi ve boylece istikrarli olmasa da bir siire
bu sorumlu davranislari sergilemeye basladigi goriilmektedir. Pinokyo’nun Geppetto’ya “Sana sdz veriyorum
babacigim, bir is 6grenecegim ve yaslandiginda en iyi yardimcin ve dayanagin olacagim” sozleri bu duruma
ornek gosterilebilir.

Gergek bir gocuk olmak isteyen Pinokyo, yirmi dokuzuncu bdliimde birtakim degerlere sahip olur ve
bu dogrultuda olumlu davraniglar sergilemeye baslar. Eserde “Pinokyo yemin etti, ders ¢calisacagina ve hep iyi
bir ¢cocuk olacagina dair séz verdi ve séziinii yilin geri kalan kisminda tuttu. Simaviarin birincilikle verdi ve
okulun en iyi ogrencisi oldu.” ifadelerinde Pinokyo’nun yemin ederek kendisine bir ama¢ koymasi ve yil
boyunca bu ama¢ dogrultusunda ¢aba gostermesi, onun karakter gelisiminin 6nemli bir géstergelerinden biri
olmustur. Kitabin son bdliimiinde ise Pinokyo artik sorumluluk duygusunu hi¢ birakmaz, kimsenin sézlerine
kanmadan isine devam eder ve Mavi Peri tarafindan gercek bir ¢cocuga doniistiiriilerek ddiillendirilir. Bireyin
kendi yasamini daha iyi bir hale getirmek i¢in alacagi sorumluluklar 6nemine ve bu sorumluluklarin yerine
getirilmesiyle bireysel bagariya nasil katki sagladigina dair romanda okuyucuya mesaj verildigi goriilmektedir.
Bu dogrultuda “sorumluluk™ degeri agisindan kitabin; Bay Kiraz ve Geppetto’nun mesleklerine
(marangozluga) olan bagliliklariyla baglayip, Pinokyo’nun istikrarli olmasa da ¢esitli sorumluluklar gosterdigi
davraniglartyla ilerledigi, son boliimlerinde sorumluluk degerini edinmis Pinokyo olarak gercek cocuga
donlisme macerasi etrafinda sekillendigi sdylenebilir.

Dostluk

Aragtirmada, MEB 6gretim programlarindaki (2018-2023) kok degerlerden biri olan; ancak UNESCO
YDERP listesinde yer almayan “dostluk” degerinin on ii¢ kez desteklendigi goriilmiistiir. Romanda Pinokyo’nun
bazi arkadaslartyla kurdugu dostluk bagiyla, “dostluk” degerinin desteklendigi goriilmiistiir. Bu duruma,
Pinokyo’yu balik¢inin elinden kurtaran kdpek Alidoro arasindaki iliski 6rnek gosterilebilir. Romanda Pinokyo
ve Alidoro’nun vedalagma sahnesi su bicimde anlatilmaktadir: Alidoro giiliimsedi, sag pencgesini kuklaya
uzatti, bir dostluk belirtisi olarak ictenlikle sikti ve birbirlerinden ayrildilar.” Bu boliim, dostluk degerine bir
ornektir.

Fedakarhk

Romanda, UNESCO YDEP ve MEB kdok deger listesinde yer almayan “fedakarlik” degerinin on iig
kere desteklendigi goriilmiistiir.

Fedakarlik degerinin desteklendigi durumlara; Pinokyo’nun babasini kurtarabilmek icin biitiin gece
ylizmesi, babasmi kiyiya ulastirmak i¢in onu sirtinda tasimasi, Mavi Peri’nin parasiz ve hasta oldugunu
duydugu i¢in elindeki son parasini vermesi, hatta onun i¢in ¢aligma siiresini uzatmasi 6rnek gosterilebilir.
Pinokyo’nun fedakarliklarin, romanda Geppetto tarafindan gosterildigi de goriilmektedir. Geppetto’nun
Pinokyo okula gidebilsin diye ceketini satarak ona alfabe almasi ve kig giinil iislimek durumunda kalmasi,
fedakarlik degerine verilecek bir 6rnektir: Bu boliim, romanda su sekilde yer almaktadir: “Zavallicik, bu soguk
havada bana kitap alabilmek i¢in ceketini satti. Boyle bir fedakarligi ancak babalar yapar.” Romandaki bu
ifadede, fedakarlikla baba roliiniin iliskilendirildigi sdylenebilir.

Adalet

Arastirmada, MEB 6gretim programlarinda (2018-2023) yer alip, UNESCO YDEP degerler listesinde
olmayan “adalet” degerinin on kez desteklendigi goriilmiistiir.

Pinokyo’nun altinlarimi ¢alan Tilki ve Kedi’yi mahkemeye sikayet etmesi ve adalet istemesi romanda
su sozlerle anlatilmaktadir: “Hakimin huzurunda Pinokyo, kurbani oldugu utang verici dolandiriciligi tiim
ayrintilariyla anlatti. Serserilerin adlarint soyadlarini, diger detaylar: verdi ve konusmasini adalet isteyerek
bitirdi”. Bu ifadede, adalet degerinin “haksizliga kars1 ¢ikma” yoniiniin desteklendigi goriilmektedir. Kitabin
son boliimiinde, Pinokyo’yu bir¢ok kez kandirarak onun zor durumlara diismesine sebep olan Tilki ve Kedi’nin
hak ettikleri cezayr sonunda bulmaktadirlar. Kuyrugunu kaybeden Tilki ile bu sefer gercekten kdr olan
Kedi’nin, fakir ve acinacak duruma gelmesi, romanda “sosyal adalet” yoniiniin desteklendigini gostermektedir.
Bu durum karsisinda Pinokyo’nun “Atasoziinii hatirlayin, komsusunun paltosunu ¢alan gomleksiz kalir”

406



Esma Arslan, Cansu Cetinkaya Aydogdu

demesi de sosyal adalet boyutunun desteklendigini gosteren diger bir ifadededir. Bu baglamda, romanda adalet
degerine yonelik “haksizliga karsi ¢cikma” ve “haksizliga karsi ¢ikma” boyutunun desteklendigi soylenebilir.

Alc¢akgoniilliiliik-Sadelik- Tasarruf- Estetik

Romanda, “alcakgoniilliiliik-sadelik-tasarruf ve estetik" degerlerine rastlanmis olup; bunlardan
yalnizca “algakgoniilliiliik ve sadelik” degerleri UNESCO YDEP deger listesinde yer almaktadir. Arastirmada
desteklendigi goriilen bu dort deger, MEB o0Ogretim programi (2018-2023) kok deger listesinde
bulunmamaktadir. Romandaki bazi boliimlerde pek ¢ok degerin birlikte desteklendigi goriildiigiinden, bu dort
degere ait bulgular birbiriyle iligkilendirilerek asagida agiklanmigtir:

e Romanda, ¢ok fakir olan Geppetto’nun Pinokyo’ya “...cicekli paket kagidindan bir elbise, agag
kabugundan bir ¢ift ayakkabi ve ekmek kabugundan da bir sapka” yapmasi, “sadelik ve tasarruf”
degerine 6rnek gosterilebilir.

e Romanda Pinokyo’nun tasarruf ederek sade bir yasam siirdiirdiigiinii gosteren “Sehirden birkag
kurusa kapak sayfasi kopmus koca bir kitap aldi ve ¢ok isine yarad:. Bir dal par¢asindan kalem
yapti, miirekkebi olmadigindan visne ve ahududu suyu kulland:” ifadeleri, “sadelik ve tasarruf”
degerine yansitan bir baska 6rnektir.

e Geppetto’nun, yeni kiyafetleriyle gercek bir beyefendi olarak goriindiigiinii sdyleyen Pinokyo’ya
“Unutma, iyi kiyafetler degil, iyi davramslar insani beyefendi yapar” sozleri, “sadelik ve
alcakgoniilliiliik” degerini yansitmaktadir.

e Pinokyo’nun gergek bir ¢cocuk olduktan sonra evinin de sade ve giizel bir sekilde degismesi,
romanda “Etrafina bakindi, kuliibenin saman duvarlari yerine, sade fakat ¢cok giizel dogsenmis bir
oda ve duvar kagitlari gordii.” seklinde aciklanmaktadir. Bu boliimde “sadelik ve estetik”
degerlerinin desteklendigi goriilmektedir.

e Romanda, Pinokyo’nun Giivercin ile yaptig1 yolculuktan sonra hayatinda ilk kez taze tohum
yemesi “alcakgoniilliilik -sadelik ve tasarruf’ degerlerine 6rnek gdsterilebilir. Romandaki bu
boliim; "Kukla, hayati boyunca hi¢ taze tohum yememigsti, midesini bulandwdigini soyledi. Fakat
o aksam yeterince tohum yiyemeyip sepet de bosalinca Giivercin’e, 'Taze tohum tadinin boylesine
lezzetli olabilecegine asla inanmazdim,’ dedi. 'Ogreneceksin ¢ocugum,’ diye cevapladi Giivercin.
'Yiyecek hi¢chir sey olmayip gercekten aciktiginda, yesil tohumlar bile ¢ok lezzetli gelebilir. A¢lik,
en iyi agcdir.'”” seklinde ifade edilmektedir. Pinokyo’nun baslangigta taze tohumlar:
kiigtimsemesi, ihtiyaglarini karsilamada lilks ve segiciligin etkisinde oldugunu; ancak agligin ona
hayatta “al¢cakgoniilliiliik, sadelik ve tasarruf” degerlerini 6grettigini gostermektedir.

Birlik- Aile birligine 6nem verme

UNESCO YDEP ve MEB 6gretim programlari (2018-2023) kok deger listesinde “Aile birligine 6nem
verme” degeri bulunmamaktadir; ancak romanda dort kez bu degerin desteklendigi goriilmiistiir. UNESCO
YDEP deger listesindeki “birlik” degerine ise romanda bes kez rastlanmistir.

Bu arastirmada birlik degeri icin, “insanlarin bir amag i¢in bir arada olma durumu” gbz Oniinde
bulundurulurken, aile birligine 6nem vermede “ailenin bir arada olma durumu” goézetilmistir. Bu dogrultuda
arastirmada “aile birligine dnem verme” degerine dort kez rastlanmustir.

Birlik degerine romanda 6rnek olarak su ifadeler verilebilir: “Kuklalar oyuna devam edecekleri yerde,
seslerini daha da yiikselttiler ve Pinokyo’yu omuzlarina alarak zaferle tasimaya basladilar.” Bu ifadede
kuklalarin bir araya gelerek Pinokyo’yu omuzlarinda tasimalari, birlik goriintiisii sergilemekte ve bu degeri
desteklemektedir. Birlik degerine bir diger 6rnek, Pinokyo’nun ger¢ek bir g¢ocuk olacagini duyan smif
arkadaglarinin toplandig1 bir davettir. Bu durum, romanda su sozlerle ifade edilmektedir: Ertesi giin, tiim sunf
arkadagslart bu 6nemli olayr kutlamak icin biiyiik bir kahvaltiya Peri’nin evine davet edildiler. Peri, iki yiiz
tane kremali kahve, dort yiiz tane iki tarafi yaglanmis yuvarlak ekmek hazirladi. Her sey, Pinokyo 'nun en mutlu
giinii igindi. ” Burada Peri’nin, Pinokyo’nun mutlulugunu tiim arkadaglariyla birlikte paylasmasi i¢in sagladigi
sOylenebilir.
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Pinokyo’nun, onu yine zor bir durumdan kurtaran Peri’ye sevgisini sdylemesinin ardindan Peri’nin
ayni karsilikla; "Ben de seni ¢ok seviyorum. Benimle kalmak istersen, benim kiiciik kardesim olursun, ben de
senin sevgili ablan.” demesi, “aile birligine onem verme” degerini yansitmaktadir. Peri’nin Pinokyo’ya
kardeslik teklifinde bulunmasi, biyolojik baglardan bagimsiz olarak, sevgi ve baglilikla kurulan bir aile
anlayisini temsil etmektedir. Romanda Peri’nin sevgisini agikca ifade etmesinin, aile birliginin duygusal bir
temele dayandigini ve bireyler arasinda giiclii baglar olusturdugunu ortaya koydugu sdylenebilir.

Bars

Arastirmada, UNESCO YDEP degerler listesinde bulunup MEB 6gretim programlar1 (2018-2023) kok
degerlerinde yer almayan “baris” degerinin iki boliimde desteklendigi goriilmiistiir. Bu boliimlerden ikisi de
Geppetto ve Bay Kiraz (Antonio) arasinda gegen anlagmazliklarda bulunmaktadir.

Romanda, ¢ikan kavga sirasinda birbirlerinin peruklarimi yakalayan arkadaslardan biri olan Bay
Kiraz’in perugunu geri istemesi, bunun karsiliginda Geppetto’nun “Sen de benimkini ver, barisalim” demesi,
baris degerinin desteklendigini gdsteren bir ifadedir. Tekrar kavga eden bu iki arkadas i¢in romanda; “Her sey
bittiginde, Antonio’nun burnunda iki ¢izik oldu, Geppetto’nun ise ceketinde iki diigme eksikti. Berabere
kaldiklarinda tekrar el sikigtilar ve sonsuza dek dost kalmaya yemin ettiler.” seklinde gecen ifadeler de
catigmalarin nasil ¢dziime kavusturulabilecegini vurgulayarak “baris” degerini yansitmaktadir.

Saghkli Olmaya Onem Verme

Arastirmada, UNESCO YDEP ve MEB o0gretim programlart (2018-2023) kok degerlerinde yer
almayan “saglikli olmaya 6nem verme” degerinin iki kez desteklendigi goriilmiistiir. Romanda, Tilki ve
Kedi’nin saldirisindan sonra giicten diisen Pinokyo’ya: "I¢ bunu, birkag giin sonra daha iyi olacaksin" sézleri,
Pinokyo’yu saghigina kavusturma cabasmi gostermektedir. Ayrica yine bu boliimde Peri’nin Pinokyo’yu
iyilestirirken onun ilaci igmesi i¢in ikna etme ¢abasi da goriilmektedir. saglikli olmaya 6nem verme degerini
one ¢ikarir. Romanda Peri’nin “Ne kadar kotii! Cocuklarin bilmesi gereken; zamaninda alinan ilacin, onlar1
ciddi hastaliklardan, hatta 6liimden bile korudugudur” sozleri, saglik konusunda duyarhilik gdstermenin ve
hizli bir sekilde ¢6ziim iiretmenin 6nemini vurgulamaktadir.

Comertlik

UNESCO YDEP ve MEB 6gretim programlari (2018-2023) kok degerlerinde yer almayan “comertlik”
degerinin romanda bir kez desteklendigi goriilmiistiir.

Romanda Peri’yi kurtarmak i¢in Salyangoz’a iki glimiis lira vererek ulastirmasi isteyen Pinokyo’ya,
Peri’nin comertlikle karsilik vermesi su ifadelerde yer almaktadir: "Pinokyo ciizdani acti fakat icinde iki giimiis
lira yerine, yirmi altin par¢a vardi.”. Bu boliimde, Pinokyo’nun sevdikleri i¢in yaptig1 fedakarlik karsisinda
Peri’nin Pinokyo’ya ayni1 comertlikte karsilik verisi islenmektedir.

Paylasma

Arastirmada, UNESCO YDEP ve MEB 6gretim programlarindaki (2018-2023) kok deger listesinde
yer almayan “paylasma” degerinin, romanda bir boliimde gectigi goriilmektedir. Romanda Pinokyo’nun “Bu
altinlart topladigim zaman, iki bin tanesini kendim i¢in aywip diger bes yiiziinii ikinize hediye edecegim.”
diyerek, sahip olacagi altinlar1 Tilki ve Kedi ile paylagsmayr diisiinmesi “paylagsma degerine o6rnek
olusturmaktadir.

Pinokyo romaninda kok degerler

Arastirmanm ikinci alt problemini “Pinokyo ¢ocuk romaninda yer alan degerler MEB 0gretim
programlarinda (2018-2023) yer alan kok degerlerle ortlismekte midir?” sorusu olusturmaktadir. Pinokyo
¢ocuk romaninda yer alan kok degerler ve yer alma sikliklar1 Tablo 2°de gosterilmektedir.
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Tablo 2

Pinokyo’da Yer Alan Kok Degerler

Degerler f
Sevgi 27
Ozdenetim 25
Yardimseverlik 18
Diiriistliik 18
Sabir 16
Saygi 14
Sorumluluk 13
Dostluk 13
Adalet 10
Vatanseverlik 0

Tablo 2’de goriildiigi gibi “Pinokyo” romaninda dokuz kok deger bulunmaktadir. Bu
baglamda, “Pinokyo” ¢ocuk romanin MEB 6gretim programlarinda (2018) yer alan on kok degerden
dokuzunu destekledigi sOylenebilir. “Pinokyo” romaninda en sik sevgi (f=27), 6zdenetim (f=25),
yardimseverlik (f=18), ve diiriistliik (f=18) kok degerlerine rastlanmistir. Romanda siklikla tekrar
ettigi goriilen degerlerden biri olan “yardimseverlik” kok degerinin, ¢ogunlukla romanin kahramani
olan Pinokyo’ya yapilan yardimlarda desteklendigi anlasilmistir. “Yardimseverlik” degeri ile ayni
siklikta tekrar ettigi goriilen “diiriistliikk” degerinin ise, Mavi Peri ve Gepetto’nun Pinokyo’ya dogru
yolu gostermeye calistigt ve ona rehberlik ettigi yerlerde c¢ogunlukla verildigi goriilmiistiir.
Pinokyo’nun yalan sdylediginde burnunun uzamasinin, diiriistliiglin 6neminin okuyucuya romanda
somut bir sekilde yansitildig1 da sdylenebilir.

Arastirma bulgularindan biri de “sabir” (f=16), “sayg1” (f=14) ve “sorumluluk™ (f=13) kok
degerlerinin “Pinokyo” romaninda yer almasi olmustur. “Pinokyo” romaninda bu ii¢ degerin
cogunlukla bireyin toplum i¢indeki temel davranislarina gesitli vurgular yapilarak desteklendigi
goriilmiistiir. Romanda “dostluk™ (f=13) ve “adalet” (f=10) degerlerinin daha az sayida yer alsa da
kok degerlerimizle Ortiistiigi goriilmustiir. Vatanseverlik (0) kok degerinin ise romanda
desteklenmeyen bir deger oldugu anlasilmistir. Sekil 2°de de goriildiigli gibi; sevgi, 6zdenetim,
yardimseverlik ve diiriistliik gibi degerlerin romanin ana temasini olusturdugu ve ahlaki mesajlarin
bu degerler etrafinda sekillendigi s0ylenebilir.

Pinokyo romaninda UNESCO YDEP degerleri

Aragtirmanin {igiincii alt problemini “Pinokyo ¢ocuk romaninda yer alan degerler UNESCO
YDEP’de yer alan degerlerle Ortiismekte midir?” sorusu olusturmaktadir. Pinokyo’da yer alan
UNESCO YDEP degerleri ve degerlerin yer alma sikliklar1 Tablo 3’te gosterilmektedir.

Tablo 3

Pinokyo’da Yer Alan YDEP Degerleri

Degerler f

Sevgi 27
Mutluluk 25
Diiriistliik 18
Ozgiirliik 16
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Tablo 3 Devami

Saygi 14

Sorumluluk 13
Alcakgoniilliiliik 7

Birlik 5

Hosgoru 4

Sadelik 4

Baris 2

Is birligi 1

Tablo 3’te goriildiigii gibi, Pinokyo romaninda UNESCO YDEP degerlerine iligkin frekanslarin
siralandigr goriilmektedir. UNESCO YDEP degerler listesinde yer alan on iki degerin ifade edilme sikliklari
farkliliklar gosterse de “Pinokyo” romaninda yer buldugu goriilmektedir. Bu baglamda “Pinokyo” ¢ocuk
romaninin, UNESCO YDEP’deki degerler listesini destekledigi sdylenebilir.

Romanda en sik desteklendigi goriilen “sevgi” (f=27) degeridir. “Sevgi” degerini takip eden
“mutluluk” (f=25) degerinin, Pinokyo’nun huzurlu ve iyi bir yasam arayisinda; “diiriistlik” (f=18) ve
“ozgiirlik” (f=16) degerlerinin ise Pinokyo’nun hem ahlaki hem de kisisel gelisim yolculugunda romanda
onemli bir yer tuttugu sdylenebilir. Orta diizeyde frekanslarla yer alan UNESCO YDEP degerler listesinde de
bulunan saygi (f=14) ve sorumluluk (f=13) degerlerinin, Pinokyo’nun hatalarindan ders ¢ikarmasiyla romanin
son boliimlerinde daha ¢ok agirlik kazandigi sdylenebilir. Elde edilen bulgularda, UNESCO YDEP degerler
listesinde yer alan “algakgoniilliiliik” (f=7), “birlik” (f=5), “hosgorii” (f=4), “sadelik” (f=4), baris (f=2) ve “is
birligi” (f=1) degerlerinin ise romanda daha az sayida tekrar ederek desteklendigi goriilmiistiir.

SONUC, TARTISMA ve ONERILER

Aragtirma sonuglarina gore “Pinokyo” adli romanda “merhamet, sevgi, O6zdenetim, mutluluk,
caliskanlik, yardimseverlik, diiriistliik, 6zgiirliik, sabur, cesaret, saygi, nezaket, sorumluluk, dostluk, fedakarlik,
adalet, alcakgoniilliiliik, birlik, hosgorii, sadelik, aile birligine 6nem verme, baris, tasarruf, estetik, saglikli
olmaya dnem verme, comertlik, paylasma ve is birligi” olmak iizere yirmi sekiz farkli deger bulunmaktadir.

“Pinokyo” romaninda merhametten kaynaklanan yardim etme duygusu, baskalariyla kendinden bir
seyleri paylagsma, zor durumda olanlara yardim etme gibi degerlerin yaninda, yapilan iyiliklerin karsiliksiz
kalmayacagi lizerinde durulmaktadir (Kantar, 2014, s.129). Tepe (2023, s.119) bu eserde; sevgi, diiriistliik,
caligkanlik, giiven, iyilik ve kotiiliik gibi temalara yer verilerek okurun hayat dersi ¢ikarmasinin amaglandigini
belirtmektedir. Bu bakimdan Pinokyo adli romanin; koétiiliikkler karsisinda iyilik, merhamet ve sevgiyi,
tembellik karsisinda sorumluluk ve g¢aliskanligi, yalan sOylemek yerine diiriistliik ve adaleti, zorluklarla
karsilagildiginda 6zdenetim, cesaret ve sabir gibi degerleri okuyucuya nasihat etmeden ¢esitli dersler ¢ikartarak
kazandirmaya c¢alistig1 ve zengin olay Orgiisiindeki farkli iletilerle ¢ocuklarm deger gelisimlerine katki
saglayabilecegi sdylenebilir.

Diinyada deger egitimine doniik “lIOWA Plani, UNESCO ve Degerler Egitimi, Bireysel Gelisim i¢in
Ahlaki Degerler Egitimi, Kisilik Egitim Miifredat1 (Character Education Institute, 1996), Cocuk Gelisimi
Projesi, Lions-Quest Program1™ gibi farkli adlarda egitim plan ve projelerinin oldugu goriilmektedir (Sentiirk
& Aktas, 2015, s. 217). Tiirkiye’de MEB’in 2010/53 sayili Genelgesi’'nde de “Tiirk egitim sisteminin
Ogrencilere hem yerel hem de evrensel olarak toplum tarafindan kabul edilen degerleri 6gretmedeki rolii”
vurgulanmaktadir. Giliniimiizde gerek MEB (2018-2023) 6gretim programlari, gerekse UNESCO YDEP
kapsaminda belirlenen ortak degerlerin birlestirici giicline ihtiya¢ duyuldugu sdylenebilir. Ciinkii ayn1 yerde
ve zamanda bulunan, farkli degerleri benimseyen kisiler arasinda olusabilecek ¢atigmalar; uzlasma, giiven,
barig gibi ortak evrensel degerlerin benimsenmesiyle c¢oziilebilmektedir (Akcan, 2022). Arastirmada,
“Pinokyo” romaninin MEB &gretim programlarinda (2018-2023) yer alan on kdk degerden dokuzuna,
UNESCO YDEP degerler listesinde ise tiim degerlere yer verdigi goriilmiistiir. Bu baglamda “Pinokyo” eseri
hem yerel hem de evrensel anlamda deger egitimini destekleyen bir arag olarak goriilebilir.

Arastirmada “Pinokyo” romanmin MEB 6gretim programlarindaki (2018-2023) kok degerlerden
yalnizca “vatanseverlik” degerini desteklemedigi goriilmiistiir. Yildirnm & Onan (2023), inceledikleri eserler
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arasinda yer alan “Pinokyo” romaninda ‘“vatanseverlik” degerine rastlanilmadigini belirlemislerdir. Bu
baglamda elde edilen bu sonug, aragtirmanin bulgulanyla ortismektedir. Alan yazinda kok degerler
cercevesinde masallarin (Kaya & Varigoglu, 2023; Kaplan & Peker, 2022), ¢ocuk kitaplarinin (Aktas & Yalgin,
2024), dykii/hikayelerin (Bay & Karagay, 2024; Calp & Kaplan, 2021), animasyon filmlerin (Beldag & Yarar
Kaptan, 2017; Cimen, 2019) ve ¢esitli yazarlarin eserlerinin incelendigi (Irmak & Kafali, 2022; Calp & Kaplan,
2021; Tozlu & Yiice, 2020) ¢calismalar da bulunmaktadir. Yapilan tiim bu ¢alismalarda “vatanseverlik” degerine
hi¢ yer verilmedigi ya da az sayida yer verildigi belirlenmistir. Bu sonuglara paralel olarak Kili¢’in (2010)
yaptig1 calismada, MEB’in tavsiye ettigi 100 Temel Eser icerisindeki “Ceviri Cocuk Klasiklerinde” en az
kullanilan degerlerden birinin “vatan sevgisi” oldugu belirlenmistir. Kaplan & Peker (2022), incelenen 30
Ozbek masalindan yalnizca iig tanesinde vatanseverlik degerine rastlandigini ve vatanseverligin en az islenen
deger konumunda oldugunu belirlemiglerdir. Benzer bir sonu¢ da Aktas & Yal¢in’in (2024), Sermin Yasar
tarafindan yazilan bazi ¢ocuk kitaplarinda en az vatanseverlik degerine yer verildigi, bu konuda eserlerin eksik
kaldiginmi belirtmeleridir. Benzer sonuca ulasan Gedik (2012), 100 Temel Eser igerisinde 11’1 Tiirk Edebiyati,
8’1 Diinya Edebiyati’ndan olmak {izere 19 hikaye kitabimni inceledigi calismasinda yabanci yazarli eserlerde
rastlanilmayan degerlerden birinin “vatanseverlik” oldugunu belirlemistir. Yazicioglu (2022) ise, Tiirk ve
diinya edebiyatindan ¢ok okunan ¢ocuk edebiyati eserlerinden sekizini kok degerler acisindan incelemislerdir.
Harry Potter ve Felsefe Tasi, Kiigiik Prens, Harry Potter ve Sirlar Odasi, Kiraz Agaci ile Aramizdaki Mesafe
ve Dedemin Bakkali kitaplarinda olumlu veya olumsuz vatanseverlik degerine hi¢ yer verilmedigi; Abartma
Tozu, Cizgili Pijamali Cocuk ve Pal Sokag1 Cocuklari kitaplarinda ise vatanseverlik degerine en az sayida yer
verildigini belirlemistir. Yazicioglu (2022, s.182), “Dedemin Bakkali” eseri yazarinin Tiirk olmasma ragmen
vatanseverlik degerine az sayida rastlanilmasinin ise dikkat ¢ekici oldugunu belirtmistir. Tiirk ¢cocuk edebiyati
eserlerinde vatanseverlik degerinin desteklenmesi ve bu degeri pekistirecek eserlerin artmasinin gerekli
olduguna vurgu yapilmistir (Yazicioglu, 2022). Bu baglamda, ¢cocuk edebiyatinda “vatanseverlik” degerinin
az islendigi ve “Pinokyo” eseriyle benzerlik gosterdigi soylenebilir.

Alan yazinda farkli eserler baglaminda degerlerin ele alindig1 arastirmalarda, “Pinokyo” eserindeki
degerlere benzer sekilde sonucglar ortaya koyan c¢aligmalara da rastlanmistir. Bulut (2021), Ayla Kutlu’nun
“Merhaba Sevgi” adli gocuk romanini deger egitimi ve on kdk deger agisindan inceledigi arastirmasinda en
cok “sevgi”, en az ise “vatanseverlik” degerine rastlamistir. Irmak ve Kafali (2022), Mustafa Ugurum’un
eserlerini kok degerler agisindan inceledigi arastirmasinda en ¢ok “sevgi ve dostluk” degerinin 6n plana
ciktigini belirlemistir. Biros (2019), 6-10 yas araligindaki ¢ocuklara yonelik 17 iilkeye ait birer 6ykil ¢eviri
romanini deger egitimi a¢isindan incelemistir. Biros (2019), deger siklig1 en yiiksek “6zdenetim” degert, iligkili
diger yiiksek deger boyutlarindan birinin ise “yardimseverlik” oldugunu belirlemistir. Calp ve Kaplan (2021),
Samed Behrengi’nin ele aldiklar1 oykiilerinde sirastyla en ¢ok “sevgi, sabir, adalet, sorumluluk, diiriistliik ve
yardimseverlik, dostluk, saygi ve 6z denetim” kok degerleri oldugunu tespit etmislerdir. Benzer olarak
Yazicioglu (2022), Tiirk ve diinya edebiyatindan ¢ok okunan ¢ocuk edebiyati eserlerinden sekizini kok degerler
acisindan inceledigi arastirmasinda, en fazla islenen olumlu degerin “yardimseverlik” oldugunu belirlemistir.
Bu baglamda ¢ocuklara yonelik eserlerde sevgi, yardimseverlik, diirlistliik gibi “iyi insan olma” erdemlerini
vurgulayan evrensel degerlerin 6n plana ¢iktigi, daha ¢ok milli deger ifadeleriyle ¢ikarimlar yapilabilecek
“vatanseverlik” degerinin ise daha geri planda kaldig1 s6ylenebilir.

Pinokyo’da “sevgi” degerine hem YDEP hem de kok degerler agisindan sikga rastlanmistir. Romanda
sevgi degerinin; anne, baba ve arkadas rolleri iizerinden desteklendigi anlagilmistir. Buna ek olarak “sabir”
degerinin de anne ve baba rolii iizerinden verilmeye ¢alisildig1 goriilmiistiir. Kiigiik (2019), “Pinokyo”’nun da
dahil oldugu 2018-2019 yillarinda en ¢ok okunan 25 ¢ocuk kitabini inceledigi arastirmasinda, en fazla “sevgi”
degerine, en az ise “merak” ve “vatanseverlik” degerlerine yer verildigini belirtmistir. Benzer sekilde, Yildirim
ve Onan (2023) da inceledikleri eserler arasinda bulunan “Pinokyo” romaninda en ¢ok “sevgi” degerine
rastlamiglardir. Bu arastirmanin sonuglarmin, Yildirim ve Onan (2023) ile Kii¢lik’iin (2019) ¢aligsmalarinda
elde edilen bulgularla ortiistiigli soylenebilir.

Pinokyo’da adalet degerine iliskin olarak, bireysel diizeyde “haksizliga karsi ¢ikma” ve toplumsal
diizeyde “sosyal adalet” boyutlarinin 6ne ¢iktig1 sdylenebilir. Arslan ve Arslan’in (2025) gergeklestirdikleri
calismalarina gore, Pinokyo adalet degerine iligkin olumlu mesajlar tagimaktadir. Bu baglamda, romanin
cocuklarda adalet duygusunun gelisimine katki saglayabilecek bir ara¢ oldugu sOylenebilir. Ayrica, adaletin
yalnizca bireysel bir erdem degil, toplumsal diizeni koruyan temel bir deger oldugu vurgulanarak 6grencilerin
demokratik tutumlar gelistirmelerine de destek sunabilecegi diisiiniilmektedir. Ozellikle ilkdgretim
kademesinde yapilacak etkinliklerle, Pinokyo’nun sundugu adalet temsillerinin drama, tartisma ya da rol
oynama gibi yontemlerle islenmesi, ¢ocuklarin adalet degerini i¢sellestirmelerini giiclendirebilir.

Cocuk kitaplari, aile ve okulun verdigi egitimi destekleyerek tamamlar; ancak eserlerin iislubu, konusu,
kahramanlar1 ve 6greticiliginin ¢cocugu sikmamasi 6nemli bir husustur (Erdal, 2009, s.3). Tepe’ye gore (2023)
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“Pinokyo” eserinde iletiler dengeli dagitilmis, kullanilan {islup samimi ve icten, fantastik kahramanlarla
okuyucuda heyecan ve merak uyandirilmaktadir. Bu baglamda “Pinokyo” eserinde verilmek istenen iletilerin
ilkokul ve ortaokul kademesindeki 6grencilerin dikkatlerini ¢ekerek, hayal diinyalarini da zenginlestirebilecegi
sOylenebilir. Ancak “yayinevleri”, burada dikkat edilmesi gereken 6nemli bir husus olarak goriilmektedir.
“Pinokyo” eseri 2000-2004 yillarinda 28 yayinevi tarafindan basilirken, 100 Temel Eser listesine girince 2005-
2009 yillarinda 17 yaymevi tarafindan basilmistir (Kilig, 2010, s.27). Bu baglamda farkli yaymevleri
tarafindan basilan eserlerde dil yapisi, igerik ve anlasilirlik bakimindan farkliliklar olacagi soylenebilir.
Nitekim Yurtseven (2011)’in yaptig1 ¢aligmada farkli bir yaymevi tarafindan yazilan Pinokyo romanindaki
karakter isimleri ile olay oOrgiisii baglaminda okuyuculara verilmek istenen iletiler bakimindan farkliliklar
oldugu goriilmiistiir. Yurtseven’in (2011) inceledigi Pinokyo eserinde yer alan “Lampwick” karakteri, bu
arastirmada incelenen farkli bir yaymevi baskisinda “Kandil Fitili” olarak; Pinokyo’ya siirekli dogru yolu
gostermeye ¢aligan “Jimini” karakteri “Konusan Cekirge” olarak; Pinokyo’yu gosteri yapmaya zorlayan tiyatro
sahibi “Stromboli” ise korkutucu yapisi nedeniyle “Ates Tutan” diye de anilan “Tiyatro Miidiirii” olarak
Tiirkcelestirilmistir. Goriilen diger bir farklilik da Yurtseven’in (2011) ele aldig1 yaymevindeki “Pinokyo”
eserinin son boliimiinde; Pinokyo’nun higbir aciklama ya da olay olmadan tekrar kuklaya doniismesidir.
Yurtseven (2011, s.242), odiillendirilmek ic¢in insan haline doniistiiriilen Pinokyo’nun tekrar kuklaya
doniistiiriilerek verilmek istenen iletinin okuyucuya dogru aktarilmadigini, bu hatanin yayinevinin ¢evirisinden
kaynaklandigini; bu nedenle bu c¢evirinin ilkogretim ikinci kademe &grencilerine uygun olmadigini
belirlemistir. Oysa bu arastirmada ele alinan yaymevinin “Pinokyo” kitabindaki ana karakter, gergek bir ¢ocuk
olmakla ddiillendirilmistir. Bu baglamda bu aragtirmada ele alinan yayinevinin, Tiirkce karakterler kullanmaya
0zen gosterdigi, kitap cevirisinde anlagilirliga ve olay drgiisiine 6nem verdigi sdylenebilir.

Bu arastirmada, “merhamet” degerinin yanlis bir karakter {izerinden yansitildig bir 6rnege rastlanmistir.
Her ne kadar bu durum yalmizca tek bir yerde goriilse de merhametin en sik islenen degerlerden biri oldugu
diistiniildiigiinde, ¢eviride yaymevi tarafindan diizeltilmesi gereken bir husus olarak degerlendirilebilir. Ciinkii
iyi-kotii, giizel-cirkin gibi zitliklarin yogun bigimde yer aldigi ¢ocuk edebiyati {iriinlerinin dncelikli amaci
dogrudan egitmek olmasa da ¢ocuk iizerinde olumlu degisim ve gelisimlere katki saglamaktir (Karatay, 2007).
Bu baglamda, yaymevlerinin romandaki iletileri okuyucuya dogru ve anlagilir bir dille aktarmasi; 6zellikle
ilkogretim kademesindeki 6grencilerin gelisim 6zelliklerine uygun Tiirkce karakterler tercih etmesi ve esas
olay orgiisiinden uzaklasmadan olumsuz ileti barindirabilecegi diisliniilen kisimlar1 sadelestirmesi gerektigi
diistintilmektedir.

Oneriler

v' “Pinokyo” romanti, ilkdgretim kademesinde deger egitimi etkinliklerinde kullanilabilir.

v' “Pinokyo” kitabinin merhamet, sevgi gibi degerlerin kazandirilmasindaki etkisini belirlemek
amactyla ilkdgretim diizeyinde deneme modelleriyle arastirmalar yapilmasi onerilebilir.

v" Pinokyo ile deger egitiminin iligskilendirilmesine yonelik gergeklestirilecek nitel ve nicel
arastirmalarin, ilgili alan yazina 6nemli katkilar sunabilecegi 6ngdriilmektedir.

v" Giinlimiiz egitiminde Pinokyo’dan yararlanma durumlarini ortaya koymak amaciyla, farkli
derslerin 0gretim programlar1 ile ders kitaplarmin incelendigi nitel arastirmalarin
gergeklestirilmesi yararl olacaktir.
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Abstract: This study aims to identify the values and their frequencies in Carlo Collodi's
children's novel Pinocchio and to compare these values with the core values in the Ministry of
National Education (MEB) teaching programmes and the universal values within the scope of
UNESCQO's Living Values Education Programme (LVEP). Accordingly, a qualitative research
approach was adopted in line with the nature of the study. Document analysis, one of the
qualitative research techniques, was used to collect research data. The data were analysed using
deductive and inductive analysis approaches. According to the research findings, it was
determined that twenty-eight different values, such as compassion, love, self-control, happiness,
diligence, helpfulness, honesty, patience, and responsibility, were present in the novel
Pinocchio. It was found that the novel supports nine of the ten core values included in the MEB
teaching programmes (2018-2023), but does not include the value of patriotism. It was observed

that all twelve values defined within the scope of UNESCO YDEP are addressed at different
levels in the novel. As a result of the research, various suggestions were made regarding the use
of the Pinocchio novel to conduct value education activities aimed at instilling local (core) and
universal values at the primary education level, and the design of experimental models to
determine the impact of the Pinocchio book on instilling the value of "love" in primary school
children.
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INTRODUCTION

Education plays an important role in supporting individuals' cognitive, affective, and psychomotor
development, as well as in the transmission of social values. Values guide us in determining what is valuable
in life, what to choose, and how to live (Akbas, 2008). Our values and beliefs are linked to the basis of our
behaviour, and what we value and believe underlies our observable behaviour (Kesen & Oztiirk, 2019). Values
can be defined as fundamental ideas that individuals attach importance to in their lives and that guide their
attitudes and behaviour (Doganay, 2015). In this context, most educators agree that values should be instilled
in students through formal or informal programmes; however, there is no consensus on which values should
be included in the programmes (Duman, 2014).

Integrating individuals who have embraced certain values into society is one of the fundamental aims
of education (Kan, 2010). Teaching programmes facilitate the achievement of these aims in the educational
process. There is concern about which elements should be prioritised in teaching programmes. To address this
concern, global and local programmes and legal regulations, which are of great importance in determining the
values to be included in programmes, are being developed (Duman, 2014). One of these is the values defined
by the United Nations Educational, Scientific and Cultural Organisation [UNESCO] within the framework of
its Living Values Education Programme. UNESCO analysed the needs of children around the world and
included the values of "happiness, cooperation, responsibility, love, respect, tolerance, peace, humility, unity,
freedom, honesty and simplicity"” in its list of universally accepted values (Kdseoglu, 2022). These values,
determined by UNESCO, have been implemented within the scope of the Living Values Education Programme
[YDEP], with the aim of raising children according to equal fundamental principles and moral standards (Giil
Gisi, 2019, p.6).

UNESCQO's YDEP programme, implemented in various countries, is one of the comprehensively
developed values education programmes (Tulunay Ates, 2017; Duman, 2014). The programme aims to help
individuals discover universal values that will enable them to live in a better world (Duman, 2014). To this
end, books have been prepared for children aged 3-7 and 8-14, and guides for trainers (UNESCO, Living
Values- -Education, 2005). Educators working in numerous countries where the UNESCO programme is
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implemented have stated that they have observed positive changes in their students' relationships with
themselves and each other; they have shown development in respect, compassion and sensitivity, cooperation,
motivation and peer conflict resolution skills (UNESCO, Living Values Education, 2005). Thus, since its
establishment in 2004, YDEP has significantly expanded its sphere of influence, and more than forty-three
countries have begun to adopt the principles of this programme (Living Values Education, 2024).

Every nation expects its individuals to embrace their own values during the acculturation process and
then to attain universal values (Karatay, 2007, p.943). YDEP's successful track record in values education has
attracted the interest of Turkey, and the Ministry of National Education's (MEB) Circular No. 2010/53
emphasised values education and the twelve universal values defined by UNESCO, launching the national
"Values Education in Education Project" (EDEP) at the national level, emphasising values education and the
twelve universal values defined by UNESCO (ileritiirk, 2021, p.170; Sentiirk and Aktas, 2015, p.218). Parallel
to this situation, in the literature, the universal values determined by UNESCO are used in literary products
such as cartoons/educational films (Kdseoglu, 2022; Giiney, 2021; Kaymak, 2020; Kaymak & Ogretir Ozcelik,
2020; Beldag & Yarar Kaptan, 2017; Kadan & Aral, 2017; Karakus, 2016), children's magazines (Alabay,
Can, Kandemir & Giiney, 2018), as well as values included in textbooks (Giil Gisi, 2019; Baki, 2019). In this
context, it can be said that the integration of the universal values defined by UNESCO into education systems
has begun to be seen as an important research topic.

Following the completion of the EDEP process in Turkey, the Council of Education (2017) defined
ten core values — "justice, friendship, honesty, self-control, patience, respect, love, responsibility, patriotism
and charity" — as "fundamental values" to be included as key components of teaching programmes. Since 2018,
these values have been integrated holistically into the overall structure of the curriculum rather than as a
separate unit in all subjects (MEB, 2018). The updated programmes for 2023 also retain these core values
(MEB, 2023). The relationship between the core values determined by the Ministry of National Education in
Turkey and UNESCO's universal values is important in order to evaluate the local and universal dimensions
of values education from a holistic perspective. While UNESCO's universal values aim to establish common
moral principles worldwide, the core values defined by the MEB in Turkey provide a reference framework for
ensuring national identity, social integration, and cultural continuity. Both approaches aim to equip individuals
with values and overlap significantly in terms of content. This overlap is noteworthy in terms of revealing how
universal values are reflected in national education policies. The acquisition of values in the education system
is not limited to programme texts but is also supported through lesson content, teacher guidance, and the
materials used. This is because values are considered to be "teachable and learnable" phenomena (Aydogdu &
Alkan, 2020). Therefore, teachers use alternative resources as well as textbooks to contribute to values
education. One such resource is children's literature, which occupies an important place among literary works.

This approach is effective in that it allows children to internalise abstract concepts through concrete
examples. In particular, classic works with cross-cultural validity can be used as powerful tools for transmitting
values. Children's literature is a "childlike literature"” developed to contribute to children's emotional,
intellectual and imaginative worlds, their tastes, their growth and development, and their enjoyment while
learning (Oztiirk and Otluoglu, 2011, p.35). Children's literature specifically encompasses oral and/or written
works prepared for the emotions and thoughts of children aged 2-14, supporting their imaginations (Geng &
Yalinkilig, 2011, p.100). In this context, it can be said that children's literature products hold an important
place, particularly in terms of the reading interests of primary school students.

Children's literature products play important roles in helping children adapt to society, become
sensitive to their environment and animals, and acquire national and universal values (Akgay and Bas, 2015;
Deveci, Belet, Tiire, 2013). For this reason, in addition to approaches such as "value persuasion, value
explanation, moral reasoning and value analysis" in the process of instilling values in schools, the "approach
to value education through children's books" has also begun to be widely used in schools (Akdemir & Saban,
2020). These works contribute to the development of children's language skills as well as their awareness and
attitude towards national and universal cultural values (Karatay, 2015; Karatay, 2007). Indeed, studies in the
field literature examining the values found in children's literature show that these works can be utilised in the
value education process (Calp and Calp, 2019; Ka¢maz, 2018; Cengelci Kése and Eryilmaz, 2018; Belet
Boyaci, Giiner & Babadag, 2017; Keklik and Kuru, 2016; Simsek, 2015). In this context, it is important to
identify the values found in children's literature works and to utilise these works according to the values aimed
to be developed in the education process . Within this scope, Pinocchio, one of the classic works of children's
literature, has also been evaluated as an important example in terms of values.

Written by Carlo Collodi in 1881, Pinocchio is considered one of the masterpieces of world children's
literature; it has been adapted into films, stage plays, and animations numerous times (http-1). The work
narrates the fictional and educational transformation of a wooden puppet into a real boy. Through fantastical
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characters such as the fairy, fox, cat, and fish featured in the novel, value-based messages are indirectly
conveyed to children (Tepe, 2023, p.64). Furthermore, the Pinocchio work was included in the "100 Essential
Works" list created by the Turkish Ministry of National Education (MEB) in 2005 for primary school grades
5-8 so that children could benefit from literary works. In this context, the work titled "Pinocchio" is considered
to be of a nature that can contribute to values education in terms of the themes and messages it contains.
Accordingly, this study aims to identify the values in the novel Pinocchio, recommended by the MEB as one
of the "100 Essential Works," and examine them in terms of the core values included in the teaching
programmes and the values included in the UNESCO YDEP. Thus, it is hoped that the research will reveal the
extent to which the Pinocchio work addresses universal and core values, provide practical insights for
educators, and contribute to the field literature.

Objective

In this research, the frequency with which the values in the work Pinocchio appear was determined,
and their alignment with the core values in the MEB teaching programme and the values in the
UNESCO YDEP was examined. In this context, the research sought answers to the following
questions:

v" Which values are present in the Pinocchio novel and how frequently?

v Do the values in the Pinocchio novel correspond to the core values in the MEB teaching

programmes (2018-2023)?
v Do the values in the Pinocchio novel align with the values in the UNESCO YDEP?

METHOD

In this study, the values and their frequencies in the work Pinocchio were determined, and their
alignment with the core values in the MEB teaching programmes and the values defined in the UNESCO
YDEP was examined. Accordingly, a qualitative research approach was adopted in line with the nature of the
study. Document analysis was used as the data collection method and was conducted within the scope of
qualitative research. Document analysis is based on the systematic analysis of written materials related to the
research topic (Yildinm & Simsek, 2021, p.189). This method ensures that the values present in the work are
revealed through a structured analysis process.

Data Collection

Pinocchio has been presented to readers by various publishers in Turkey through numerous translators.
In this study, the Pinocchio novel published by Epsilon Publishing House was selected. The reason for
choosing Epsilon Publishing House is that it offers reliable, widely used texts that can be referenced in
academic studies. In addition to being a major publisher in the field of children's and young adult literature,
the fact that the works it offers are updated in terms of language and content, understandable, and suitable for
educational purposes is also an important factor. Furthermore, although there are various editions of Pinocchio
published by different publishing houses, this edition published by Epsilon Publishing House offers
comprehensive content that allows for analysis focused on educational values while remaining faithful to the
original story. This publisher's edition was chosen to ensure consistency in the research and to base it on a
widely used source. The preferred book, published by Epsilon Publishing House, is the third edition and
consists of 166 pages.

Data Analysis

In the analysis of the obtained data, both deductive and inductive analysis approaches were utilised.
Since the main objective of inductive analysis is to arrive at concepts and relationships that can explain the
collected data (Yildirim & Simsek, 2021, p.249), inductive analysis was used to interpret the texts in the work,
to arrive at codes, themes, and findings, i.e., values. In this regard, it can be said that inductive analysis was
used to determine the values in the work Pinocchio.
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In this study, after identifying the values in the Pinocchio novel, the extent to which these values
corresponded with the core values in the MEB teaching programmes (2018) and the values in the UNESCO
YDEP was also examined. In this section of the research, a deductive approach was adopted, and descriptive
analysis was used to interpret the data. In deductive analysis, the research is guided by a pre-established
conceptual framework, such as a code list (Yildirnm & Simsek, 2021). In this research, the "descriptive
framework," which can also be referred to as the "conceptual framework," was formed by the core values
included in the MEB teaching programmes (2018-2023) and the UNESCO YDEP Values List.

Credibility

To enhance the credibility of the research, two different researchers independently analysed the
Pinocchio novel within the framework of Core Values and the UNESCO Living Values Programme, and the
findings were compared. In this process, the researchers first identified the value elements in the text, then
independently carried out the coding and theme creation stages. Subsequently, the findings of the two
researchers were compared, commonalities and differences were identified, and the consistency of the analyses
was evaluated. The high degree of agreement between the findings increased the reliability of the study, while
discussions on the points of difference contributed to a deeper data analysis.

In qualitative research, agreement between independent coders is an important factor that increases the
reliability and validity of the study (Miles & Huberman, 1994). High agreement among researchers indicates
that the findings are objective and systematically constructed (Creswell, 2013). In this context, comparisons
made after the researchers' independent analyses enabled both inductive and deductive analysis processes to
be based on a more solid foundation.

FINDINGS AND INTERPRETATION

The findings obtained in this section are presented under the headings "Values in the Pinocchio Novel",
"Core Values in the Pinocchio Novel" and "UNESCO Living Values in the Pinocchio Novel", respectively,
taking into account the objectives of the research. In this section, the statements in the novel that support the
relevant values are presented individually; in addition, examples where values with close semantic
relationships and multiple values are supported together are explained collectively.

Values present in the Pinocchio novel
The first sub-problem of the research is formed by the question, "What values are present in the
Pinocchio novel?" Findings regarding the values present in the Pinocchio novel and their frequency of

occurrence are shown in Table 1.

Table 1

Values Present in Pinocchio and Their Frequencies

Values f
Compassion 36
Love 27
Self-control 25
Happiness 25
Diligence 21
Kindness 18
Honesty 18
Freedom 16
Patience 16
Courage 15
Respect 14
Politeness 13
Responsibility 13
Friendship 13
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Continuation of Table 1
Sacrifice
Justice
Humility
Unity
Tolerance
Simplicity
Valuing Family Unity
Peace
Savings
Aesthetics
Prioritising Health
Generosity
Sharing
Collaboration
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As seen in Table 1, twenty-eight different values were identified in the findings regarding the values
in the novel "Pinocchio". The findings revealed that the most frequently mentioned value in the novel
"Pinocchio" was "compassion", which was repeated 36 times. In the novel, the value of "compassion" is mainly
addressed through Master Geppetto and the Blue Fairy's understanding attitude and supportive roles towards
Pinocchio's numerous mistakes. After the value of "compassion" in the novel "Pinocchio", the values of "love",
"self-control" and "happiness" are encountered most frequently. In the novel, the value of "love" is conveyed
through family and friendship bonds, the value of "self-control" through Pinocchio's attempts to control his
behaviour, and the value of "happiness" through Pinocchio's joy after being forgiven. The novel Pinocchio
highlights the importance of diligence by showing readers the difficulties that result from laziness, and the
value of diligence is repeated 21 times.

According to the findings of the study, the least emphasised values in the novel "Pinocchio" are
"generosity," "sharing," "cooperation," and "kindness," which are only found once. Figure 1 shows that the
values of "importance of being healthy," "aesthetics," "thrift," and "peace" are also values that occur
infrequently in the novel Pinocchio.

Direct quotations related to the values encountered in the findings are presented below in order of
frequency of occurrence. Direct quotations related to the values found in the Pinocchio novel are given below.

Compassion

In this study, it was observed that the value of "compassion," which is not included in the UNESCO
YDEP and MEB core values list, was the most supported value in the novel.

The novel contains examples of the compassion shown to Pinocchio after the misfortunes that befall
him following his mistakes, as well as the compassion shown by the character "Pinocchio" towards himself
and others. Furthermore, it is seen that the feeling of compassion is conveyed by describing many characters
in the novel as "poor".

Pinocchio's statements beginning with "44, poor me!" and Pinocchio's words asking the Blue-Haired
Fairy for help, "For God's sake, open the door! Have pity on this child who is being chased by murderers...",
can be cited as examples of statements in the novel that show him approaching himself with compassion.
Furthermore, the novel also depicts Pinocchio's compassion towards the Blue Fairy, Harlequin, and his father
Geppetto, who find themselves in a difficult situation due to Pinocchio's mistakes. In the final chapter of the
book, upon learning that the Blue Fairy is ill, Pinocchio exclaims, "4h, how terrible! Poor Fairy! If I had a
million pounds, I would give it all to her, but 1 only have two pounds,” alongside his words to the Theatre
Manager, "I beg you to have mercy on Harlequin!", can be cited as examples of Pinocchio's compassion
towards others.

The novel also explores the compassion shown towards Pinocchio by most of the characters. An
example of this can be seen in the description of Pinocchio's feet burning: "Geppetto tried to look serious and
stern, but his eyes were filled with tears. Seeing Pinocchio in this state broke his heart." It is seen that situations
where Pinocchio's father, the Theatre Manager, the Firefly, and the Blue Fairy show compassion towards
Pinocchio frequently occur in the novel.

One of the expressions that shows the value of compassion is frequently mentioned in the novel is that
the characters' names are often described with the word "poor". Examples of this situation can be given as
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"Poor Geppetto/Blue Fairy/Talking Grasshopper, Puppets/Candle Wick/Blackbird". This is thought to foster a
sense of compassion in the reader. However, the use of the word "poor" in the thirty-fourth chapter of the book
is considered to set a negative example for compassion, as it is used for the wrong character in the novel.
Indeed, in the novel, the use of expressions such as "poor man/kind-hearted man" for the man who buys
Pinocchio, who has been turned into a donkey in Toyland, at the market, ties a stone around his neck and a
long rope around his foot to make a village band out of his skin, and throws him into the sea, suggests that the
feeling of compassion is not directed towards the right character. In this section, Pinocchio's statement, "After
buying me, you brought me here to kill me, but because you felt sorry for me, you chose to tie a stone around
my neck and throw me into the sea. I will be eternally grateful to you, my dear owner, for your humane
behaviour," can be cited as the sole example suggesting that the sentiment of mercy is not being processed in
the right place.

Love

In the novel, the value of "love" is frequently encountered (f=27) in terms of the core values in the
UNESCO YDEP and MEB teaching programmes (2018-2023). In particular, the novel contains expressions
of mutual love between Pinocchio's father Geppetto and the Fairy, as well as expressions of love between
Pinocchio and characters such as Fire Eater, Tuna Fish, and Candlewick. This can be seen in Fire Eater saying
to Pinocchio, "Come here and give me a kiss!" or Pinocchio giving the Tuna a loving kiss. Again, in the novel,
alongside Pinocchio's expressions of love for his father Geppetto, it is seen that his love for the Fairy is
conveyed through her role as a mother. Pinocchio's words about the Fairy, "She is my mother, and like every
mother, she loves her child very much, protects him and always helps him. Even when he doesn't deserve her
help because of his mischief and stupidity," can be seen as pointing to the fact that motherhood is based on
unconditional love. In this context, it can be said that the value of love is supported through friendship and
family ties.

Self-control

In the novel, the value of "self-control" is the third most frequently encountered and ranks second in
terms of the core values in the MEB teaching programmes (2018-2023). Self-control is a value not included in
the UNESCO YDERP list of values. Self-control, which we can define as "autocontrol" (TDK, 2025), is actually
a value expected from Pinocchio from the beginning of the work, which ultimately enables him to become a
real boy by possessing that value. In this context, it can be said that the value of "self-control" frequently
appears in the work "Pinocchio".

An example of a situation where the value of self-control is thought to be supported can be seen in the
twentieth chapter of the book, where Pinocchio says, "So many bad things have happened to me. But I deserved
them because I am as stubborn as a mule..." Here, Pinocchio has recognised his mistakes, accepted the
consequences of these mistakes, and demonstrated the awareness stage, which is the first step in the self-
control process. By criticising his own behaviour and examining its causes, he clearly confesses his past
mistakes with the statement, "I never listened to people who were smarter than me and loved me..." The
statement, "From now on, I will turn to a completely different life and be a child who listens to ," reveals the
individual's determination to change their behaviour and their intention to develop self-control in this direction.
This situation also shows that self-control is not only about controlling a behaviour but also about consciously
setting a direction for future behaviours. Indeed, in the final chapter of the book, Pinocchio's decision to forgo
buying a new outfit with his two coins and instead send the money to the Fairy, whom he believes is in the
hospital, demonstrates his resistance to a desire and his exercise of self-control.

Happiness

The value of "happiness," which is not included in the MEB teaching programmes (2018-2023) core
values list, appears twenty-five times in the novel. In this regard, the research shows that the value of
"happiness" is the second most supported value among those on the UNESCO YDEP list. Examples of events
in the novel that embody the value of happiness include: carpenter Mr Cherry rubbing his hands with joy as
he makes a new leg for the small table he has been searching for; the puppets rejoicing at Pinocchio and
Harlequin's escape from the Theatre Manager's clutches; Pinocchio encountering his father inside the shark;
and his transformation into a real boy at the end of the story. Another example of the value of happiness is
Pinocchio learning from the Blue Fairy that he will be able to see Geppetto again. In the novel, Pinocchio says
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the following to the Fairy: "Yes, I will, [ will be a good little boy and comfort my father. Poor daddy, I wonder
where he is?" "I don't know." "Will I be Ilucky enough to see him again?"
"l hope so. Yes, I'm sure of it." Hearing this, Pinocchio was very happy and began kissing the Fairy's hands
frantically. This dialogue shows that the Blue Fairy's hopeful answer to Pinocchio caused a deep feeling of
happiness to awaken in him.

Diligence

In this study, the value of "diligence," which is not included in the list of core values in the UNESCO
YDEP and MEB curricula (2018-2023), ranks fifth (f=25).

People's diligence was emphasised: "People on the streets were rushing up and down to their work.
Everyone had something to do, everyone was working, you couldn't find a vagrant or a loafer even if you
searched with a candle. Working was everyone's duty. Being hungry and refusing to work was worse than
anything else."

In the novel, when people say to Pinocchio, who has started begging, "Aren't you ashamed? Go to
work instead of begging, earn your living!", it can be said that this is an expression of trying to teach Pinocchio
the importance of hard work. In the final chapter of the book, Pinocchio gets up early every morning for five
months to operate the wind pump so he can buy his father a glass of milk, studies diligently every evening,
and when he hears that the Fairy has no money, he weaves ten baskets instead of eight and extends his working
hours until midnight. These are examples of Pinocchio demonstrating the value of diligence.In this regard, it
can be said that in the early chapters of the book, the importance of diligence is taught to Pinocchio by those
around him and they try to set an example for him, while in the final chapters, Pinocchio acquires this value
and begins to consistently demonstrate the value of diligence.

Kindness

The study found that the value of "kindness," one of the core values in the MEB teaching programmes
(2018-2023) but not included in the UNESCO YDEP values list, was supported eighteen times. In the novel,
instances of help given to Pinocchio by his father Geppetto, the Blue Fairy, and his friends are frequently
encountered. Examples of this include Geppetto peeling his three apples with his hands and giving them to
Pinocchio when he sees that he is dying of hunger; a large pigeon carrying Pinocchio on its back to the coast
six hundred kilometres away so that he can be reunited with his father; the kind-hearted Fairy helping
Pinocchio, who was left hanging from an oak tree, and the dog Aldiro rescuing Pinocchio from the fisherman's
hands are examples of this. Pinocchio, who receives various forms of help from those around him, begins to
help others in the final chapters of the novel. An example of this is when Pinocchio takes Geppetto, who is too
exhausted to walk, by the arm and says, "Lean on me, dear father," helping him to walk.

Honesty

The value of "honesty," which is common to both the UNESCO YDEP and MEB core values lists, is
supported eighteen times in the novel.

The Firefly's words to the hungry Pinocchio, "Being hungry is not a good reason to take things that
do not belong to you,” emphasise that the value of honesty must be upheld regardless of the circumstances.
Here, it is emphasised that individuals must behave honestly even in difficult situations.

In the novel, after Pinocchio's mistakes, he says, "The Talking Cricket was absolutely right! I was
wrong to run away from home and defy my father," and "I know I'm a very bad boy, and the Talking Cricket
was absolutely right when he said, 'Children who don't listen to their parents will never do anything good in
this world.

The following is an example of Pinocchio behaving honestly towards those around him in the novel:

"Were you asleep when the bandits came?" asked the Farmer.

"Yes," replied Pinocchio. "But their loud talking woke me up. One of them even came to my hut and

said, 'If you don't bark and wake up the Farmer, we'll give you a clean, delicious chicken." What an

insolent offer! I may be a puppet with faults, but [ won't collaborate with thieves or share stolen goods
with them.
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In this context, it can be said that throughout the novel, the importance of honesty is often reminded
to Pinocchio by those around him, and as time goes on, Pinocchio begins to exhibit honest behaviour towards
himself and those around him.

Freedom

The research shows that the value of "freedom", one of the values in UNESCO's YDEP but not
included in the core values of the MEB teaching programme (2018-2023), is supported sixteen times. In the
novel, there are frequent references to Pinocchio getting into trouble for his mischief, being imprisoned on
many occasions, and eventually escaping from captivity in some way. Examples of this include Pinocchio
throwing himself into the street after being rescued from the hands of the Fire Eater, Pinocchio, who fell into
the thapse, regaining his freedom four months later along with all the other prisoners, and the farmer giving
Pinocchio, who was held captive as a "guard dog," his freedom back. When asked whether he would prefer to
be fried or cooked in tomato sauce by the Green Fisherman, Pinocchio's words, "If I have to choose, I want to
regain my freedom and go home," and his statement to the shark that swallowed him, "I want to get out of here
no matter what. I want to escape," demonstrate Pinocchio's desire for freedom and his refusal to accept a life
of captivity. In this context, it can be said that Pinocchio fought for his freedom, even though his mistakes led
to him being captured and suffering many hardships.

Patience

The research shows that the value of "patience," one of the core values in the MEB teaching
programmes (2018-2023) but not included in the UNESCO YDERP list of values, is supported sixteen times. It
can be said that the novel focuses more on the patience shown by Pinocchio's surroundings towards him than
on Pinocchio's own patience. Geppetto's patient attitude towards Pinocchio, starting from the process of
making him and continuing throughout his life, and the Fairy's patient and compassionate behaviour towards
Pinocchio in the face of all his mistakes can be cited as examples of this. Below is an excerpt from Pinocchio's
dialogue with the Fairy, who insists that he drink the syrup to get better, but Pinocchio constantly resists:

-1t's too bitter! It's too bitter! I won't drink it!
-How can you know without even tasting it?
-Oh, I know. I can tell by the smell. Give me another piece of sugar, then I'll drink it.

Following the above dialogue, the novel states, "So the Fairy, with all the patience of a good mother,
put another piece of sugar in Pinocchio's mouth and handed him the glass again." In this context, it can be said
that the value of "patience," like the value of "love," is supported through the roles of mother and father.

Courage

In this study, it was observed that the value of "courage," which is not included in the UNESCO YDEP
and MEB core values list, was supported fifteen times.

In the novel, courageous behaviour is mostly seen in Pinocchio, but also in the hunting dog Alidoro
and the policeman. Pinocchio's statement to the Theatre Manager, who wanted to throw Harlequin into the
fire, saying, "Tie me up and throw me into the fire!" and his statement to his father, whom he carried on his
back while swimming, saying, "Be brave, Dad! We'll reach the shore soon and we'll be safe!" can be cited as
examples of Pinocchio's courage. In addition, in the novel, the hunting dog Alidoro's rescue of Pinocchio and
the policeman's "standing bravely in the middle of the street with his legs spread apart to stop Pinocchio" are
examples of other characters in the novel displaying courageous behaviour.
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Respect and Courtesy

The value of "respect"”, which is common to the UNESCO YDEP and MEB teaching programmes
(2018-2023) core values list, is supported fourteen times in the novel. The value of "courtesy", which is not
included in the UNESCO YDEP and MEB core values list, is supported thirteen times in the novel.

Respect and courtesy are values that encompass etiquette in a common manner; however, it can be
said that there are fundamental differences between them. Respect is defined as "a feeling of affection that
causes one to behave attentively, carefully, and moderately towards a person or thing because of their value,
superiority, age, usefulness, or sanctity; reverence (TDK, 2025)"; courtesy, on the other hand, is defined as
"behaving respectfully and politely towards others (TDK, 2025)". This situation can be interpreted as meaning
that it is not necessary to feel the value of "love" in order to show courtesy to someone; however, respect is
based on a value, superiority or love. In this study, the values of respect and courtesy are addressed, taking
into account the fundamental differences between them. In this regard, it can be said that the values of respect
and courtesy are evaluated separately in the novel; however, since there are sections where they are seen
together, they are grouped under the same heading.

Polite forms of address in the novel, exemplified by "Mr Antonio/Mr Geppetto/Polite Geppetto/Mr
Cherry/Mr Fish," can be cited as examples of the value of courtesy. Furthermore, the dialogue between
Pinocchio, who swam all night to save his father, and the Dolphin is another example of the value of courtesy
in the novel:

-Hello, Mr Fish. May I speak with you for a moment?
-'Of course you can,' replied the Dolphin politely. There are only a few other fish species in
all the seas that are so polite.

The MEB core values and the value of "respect" included in the UNESCO YDEP list can be
exemplified in the novel by the words of the Tuna Fish, "As the fish politicians say, ideas should be respected,"
and Pinocchio's statements to the naughty children on his way to school, "I respect everyone, and I want to be
respected by you t0o."

Expressions combining politeness and respect are also found in the novel. The following dialogue is
an example of this:

- Goodbye, Alidoro! Give my regards to your family and I wish you a safe journey.
- Goodbye, Pinocchio! Thank you a thousand times for saving my life.

Responsibility

The value of "responsibility," which is common to the core values in the MEB teaching programmes
(2018-2023) and the UNESCO YDEP value list, is supported thirteen times in the novel.

In the novel, Mr Cherry's decision to continue his work, saying, "I must have imagined that faint sound.
I'd better get back to work," when faced with the piece of wood that made a noise, and Geppetto's decision to
start making puppets as soon as he got home, taking his tools with him, reflect their sense of responsibility
towards their professions. In the later chapters of the book (), Pinocchio states that he will take responsibility,
and thus, although not consistently, he begins to exhibit responsible behaviour for a while. Pinocchio's words
to Geppetto, "I promise you, father, I will learn a trade and be your best helper and support when you grow
old," can be cited as an example of this.

Wanting to be a real boy, Pinocchio acquires certain values in the twenty-ninth chapter and begins to
exhibit positive behaviour in line with these values. The statement in the work, "Pinocchio swore, promised to
study and always be a good boy, and kept his word for the rest of the year. He passed his exams with top marks
and became the best student in the school,” shows that Pinocchio's setting himself a goal by swearing and
striving towards this goal throughout the year is one of the important indicators of his character development.
In the final chapter of the book, Pinocchio never relinquishes his sense of responsibility, continues his work
without being swayed by anyone's words, and is rewarded by the Blue Fairy, who transforms him into a real
boy. The novel conveys a message to the reader about the importance of the responsibilities an individual must
take on to improve their own life and how fulfilling these responsibilities contributes to personal success. In
this regard, in terms of the value of "responsibility," it can be said that the book begins with Mr Cherry and
Geppetto's dedication to their professions (carpentry), progresses with Pinocchio's behaviour, which shows
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various responsibilities, albeit not consistently, and takes shape around Pinocchio's adventure of becoming a
real boy, having acquired the value of responsibility, in the final chapters.

Friendship

The research shows that the value of "friendship," one of the core values in the MEB teaching
programmes (2018-2023) but not included in the UNESCO YDEP list, is supported thirteen times. The novel
shows that the value of "friendship" is supported through the bonds of friendship Pinocchio forms with some
of his friends. An example of this is the relationship between Pinocchio and Alidoro, the dog who rescues him
from the fisherman. The farewell scene between Pinocchio and Alidoro is described as follows in the novel:
"Alidoro smiled, extended his right paw to the puppet, squeezed it warmly as a sign of friendship, and they
parted.” This passage exemplifies the value of friendship.

Self-sacrifice

In the novel, the value of "sacrifice," which is not included in the UNESCO YDEP and MEB core
values list, is supported thirteen times.

Examples of situations where the value of sacrifice is supported include Pinocchio swimming all night
to save his father, carrying him on his back to reach the shore, giving the Blue Fairy his last money when he
heard she was penniless and ill, and even extending his working hours for her. Pinocchio's sacrifices are also
seen in the novel through Geppetto. Geppetto selling his coat to buy Pinocchio an alphabet book so he can go
to school and having to endure the cold on a winter's day is an example of the value of sacrifice: This section
appears in the novel as follows: "The poor thing sold his coat to buy me a book in this cold weather. Only
fathers make such sacrifices." In this statement in the novel, it can be said that sacrifice is associated with the
role of the father.

Justice

The research found that the value of "justice", which is included in the MEB teaching programmes
(2018-2023) but not in the UNESCO YDEP values list, was supported ten times.

Pinocchio's complaint against the Fox and the Cat for stealing his gold and his demand for justice are
described in the novel with the following words: "Before the judge, Pinocchio recounted the shameful fraud
he had been the victim of in all its details. He gave the names and surnames of the rogues, along with other
details, and ended his speech by demanding justice." This statement shows that the value of justice is supported
in the sense of "standing up against injustice". In the final chapter of the book, the Fox and the Cat, who
repeatedly deceived Pinocchio and caused him to fall into difficult situations, finally receive their deserved
punishment. The Fox, who loses his tail, and the Cat, who is now truly blind, end up in a poor and pitiful state,
demonstrating that the novel supports the aspect of "social justice." Pinocchio's response to this situation,
"Remember the proverb. he who steals his neighbour's coat will be left shirtless" ('), is another expression that
supports the dimension of social justice. In this context, it can be said that the novel supports the dimensions
of "standing up against injustice" and "resisting injustice" in relation to the value of justice.

Humility-Simplicity-Thrift-Aesthetics

The values of "humility-simplicity-thrift and aesthetics" are encountered in the novel; only the values
of "humility and simplicity" are included in the UNESCO YDERP list of values. These four values, which are
seen to be supported in the research, are not found in the MEB teaching programme (2018-2023) core values
list. As many values are supported together in some sections of the novel, the findings related to these four
values are explained below in relation to each other:

"

e In the novel, Geppetto, who is very poor, makes Pinocchio "...a dress from flowered wrapping
paper, a pair of shoes from tree bark, and a hat from bread crusts," which can be cited as an
example of the value of "simplicity and thrift."
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e The statements in the novel showing Pinocchio living a simple life through thriftiness, "He bought
a large book with a torn cover for a few pennies in the city, and it served him well. He made a pen
from a piece of branch and used cherry and raspberry juice for ink because he had no ink," are
another example reflecting the value of "simplicity and thrift".

e Geppetto's words to Pinocchio, who says he looks like a real gentleman in his new clothes,
"Remember, it's not fine clothes that make a gentleman, but good behaviour," reflect the values of
"simplicity and humility".

e After Pinocchio becomes a real boy, his home also changes in a simple and beautiful way,
described in the novel as follows: "He looked around and saw, instead of the straw walls of the
hut, a simple but beautifully furnished room with wallpaper." This section supports the values of
"simplicity and aesthetics."

e In the novel, Pinocchio eating fresh seeds for the first time in his life after his journey with the
Dove can be cited as an example of the values of "humility - simplicity and thrift". This section of
the novel reads: "The puppet had never eaten fresh seeds in his life; he said they upset his stomach.
But that evening, when he couldn't eat enough seeds and the basket was empty, he said to the Dove,
' never would have believed that fresh seeds could taste so good.' 'You'll learn, my child,’ replied
the Dove. 'When there is nothing to eat and you are truly hungry, even green seeds can taste
delicious. Hunger is the best cook." Pinocchio's initial disregard for fresh seeds shows that his
needs were influenced by luxury and selectivity; however, hunger taught him the values of
"humility, simplicity, and thrift" in life.

Unity — Valuing family unity

The UNESCO YDEP and MEB teaching programmes (2018-2023) do not include the value of
"valuing family unity" in their list of core values; however, this value is supported four times in the novel. The
value of "unity" in the UNESCO YDERP list of values is found five times in the novel.

In this study, the value of unity was considered to be "the state of people coming together for a
purpose," while valuing family unity was considered to be "the state of the family being together."
Accordingly, the value of "valuing family unity" was found four times in the study.

The following statements can be given as examples of the value of unity in the novel: "Instead of
continuing the play, the puppets raised their voices even louder and began to carry Pinocchio triumphantly on
their shoulders." In this statement, the puppets coming together to carry Pinocchio on their shoulders displays
unity and supports this value. Another example of the value of unity is a gathering of Pinocchio's classmates
upon hearing that he will become a real boy. This situation is expressed in the novel with the following words:
The next day, all his classmates were invited to the Fairy's house for a big breakfast to celebrate this important
event. The Fairy prepared two hundred cups of coffee with cream and four hundred round bread rolls, buttered
on both sides. Everything was for Pinocchio's happiest day." Here, it can be said that the Fairy provided this
so that Pinocchio could share his happiness with all his friends.

After Pinocchio expresses his love for Peri, who has once again rescued him from a difficult situation,
Peri responds in kind: "I love you very much too. If you want to stay with me, you can be my little brother, and
I will be your beloved sister." This reflects the value of "cherishing family unity." The Fairy's offer of
brotherhood to Pinocchio represents a family understanding based on love and attachment, independent of
biological ties. It can be said that the Fairy's explicit expression of love in the novel reveals that family unity
is based on an emotional foundation and creates strong bonds between individuals.

Peace

The study found that the value of "peace," which is included in the UNESCO YDERP list of values but
not in the core values of the MEB teaching programmes (2018-2023), is supported in two sections. Both of
these sections involve disagreements between Geppetto and Mr Cherry (Antonio).

In the novel, when Mr Cherry, one of the friends who grabbed each other's wigs during the fight, asks

for his wig back, and Geppetto responds, "Give me mine back, let's make peace," this is an expression that
supports the value of peace. For these two friends who fight again, the novel states: "When it was all over,
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Antonio had two scratches on his nose, and Geppetto was missing two buttons on his jacket. When they drew
level, they shook hands again and swore to remain friends forever."” These statements also reflect the value of
"peace" by emphasising how conflicts can be resolved.

Valuing Health

The study found that the value of "prioritising health," which is not included in the core values of the
UNESCO YDEP and MEB teaching programmes (2018-2023), is supported twice. In the novel, after
Pinocchio is weakened by the attack of the Fox and the Cat, the words, "Drink this, you will be better in a few
days,” show the effort to restore Pinocchio to health. Also, in this section, the Fairy's effort to persuade
Pinocchio to take his medicine while healing him highlights the value of valuing health. The Fairy's words in
the novel, "How terrible! What children need to know is that taking medicine on time protects them from
serious illnesses, even death," emphasise the importance of being sensitive to health issues and finding
solutions quickly.

Generosity

The value of "generosity," which is not included in the core values of the UNESCO YDEP and MEB
teaching programmes (2018-2023), is seen to be supported once in the novel.

In the novel, Pinocchio asks the Snail to deliver two silver coins to save the Fairy, and the Fairy
responds with generosity, as seen in the following passage: "Pinocchio opened his wallet, but instead of two
silver coins, there were twenty gold pieces.” This section depicts the Fairy's generous response to Pinocchio's
sacrifice for his loved ones.

Sharing

The research reveals that the value of "sharing," which is not included in the list of core values in the
UNESCO YDEP and MEB teaching programmes (2018-2023), appears in one section of the novel. In the
novel, Pinocchio's statement, "When [ collect these gold coins, I will set aside two thousand for myself and
give the other five hundred to you two as a gift," shows that he intends to share the gold he will acquire with
the Fox and the Cat, thus exemplifying the value of sharing.

Core values in the Pinocchio novel

The second sub-problem of the research is formed by the question, "Do the values in the Pinocchio
children's novel correspond to the core values in the MEB teaching programmes (2018-2023)?" The core
values in the Pinocchio children's novel and their frequency of occurrence are shown in Table 2.

Table 2

Core Values in Pinocchio

Values f
Love 27
Self-Control 25
Helpfulness 18
Honesty 18
Patience 16
Respect 14
Responsibility 13
Friendship 13
Justice 10
Patriotism 0
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As shown in Table 2, there are nine core values in the novel "Pinocchio". In this context, it
can be said that "Pinocchio" supports nine of the ten core values included in the MEB teaching programmes
(2018) for children's novels. The core values most frequently encountered in the novel "Pinocchio"
are love (f=27), self-control (=25), helpfulness (f=18), and honesty (f=18). It is understood that the
core value of "kindness," one of the values frequently repeated in the novel, is mostly supported by
the help given to Pinocchio, the hero of the novel. The value of "honesty," which is seen to be repeated
with the same frequency as the value of "kindness," is mostly given in places where the Blue Fairy
and Gepetto try to show Pinocchio the right path and guide him. It can also be said that Pinocchio's
nose growing when he tells a lie concretely reflects the importance of honesty to the reader in the
novel.

One of the findings of the research is that the root values of "patience" (f=16), "respect" (f=14)
and "responsibility" (f=13) are present in the novel "Pinocchio". It was observed that these three
values in the novel "Pinocchio" were mostly supported by various emphases on the individual's basic
behaviours within society. Although the values of "friendship" (f=13) and "justice" (f=10) appeared
less frequently in the novel, they were found to coincide with our core values. It was understood that
the root value of patriotism (0) was not a value supported in the novel. As can be seen in Figure 2, it
can be said that values such as love, self-control, helpfulness, and honesty form the main theme of
the novel and that moral messages are shaped around these values.

UNESCO YDEP values in the Pinocchio novel

The third sub-problem of the research is the question, "Do the values in the children's novel
Pinocchio coincide with the values in UNESCO YDEP?" The UNESCO YDEP values in Pinocchio
and the frequency of their occurrence are shown in Table 3.

Table 3

YDEP Values Present in Pinocchio

Values f
Love 27
Happiness 25
Honesty 18
Freedom 16
Table 3 Continued
Respect 14
Responsibility 13
Humility 7
Unity 5
Tolerance 4
Simplicity 4
Peace 2
Cooperation 1

As seen in Table 3, the frequencies related to UNESCO YDEP values are ranked in the Pinocchio
novel. Although the frequencies of expression of the twelve values included in the UNESCO YDEP values list
vary, they are found in the Pinocchio novel. In this context, it can be said that the children's novel Pinocchio
supports the list of values in UNESCO YDEP.
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The value most frequently supported in the novel is "love" (f=27). Following the value of "love" is the
value of "happiness" (f=25), which can be seen in Pinocchio's search for a peaceful and good life; the values
of "honesty" (f=18) and "freedom" (f=16) can be said to occupy an important place in the novel in Pinocchio's
moral and personal development journey. Respect (f=14) and responsibility (f=13), which are also on the
UNESCO YDEP values list and appear with medium frequency, can be said to gain more weight in the final
chapters of the novel as Pinocchio learns from his mistakes. The findings reveal that "humility" (f=7), "unity"
(f=5), "tolerance" (f=4), "simplicity" (f=4), "peace" (f=2) and "cooperation" (f=1) are supported by fewer
repetitions in the novel.

CONCLUSION, DISCUSSION AND RECOMMENDATIONS

According to the research results, in the novel Pinocchio, the values of "compassion, love, self-control,
happiness, diligence, helpfulness, honesty, freedom, patience, courage, respect, politeness, responsibility,
friendship, sacrifice, justice, humility, unity, tolerance, simplicity, valuing family unity, peace, thrift, aesthetics,
valuing health, generosity, sharing and cooperation."

In the novel "Pinocchio", alongside values such as the desire to help others out of compassion, sharing
with others, and helping those in need, it is emphasised that good deeds will not go unrewarded (Kantar, 2014,
p.129). Tepe (2023, p.119) states that this work aims to teach the reader life lessons by addressing themes such
as love, honesty, diligence, trust, good and evil. In this respect, the novel Pinocchio strives to impart values
such as kindness, compassion, and love in the face of evil; responsibility and diligence in the face of laziness;
honesty and justice instead of lying; and self-control, courage, and patience when encountering difficulties,
without lecturing the reader, and that it can contribute to children's value development through the different
messages in its rich plot.

It can be seen that there are various educational plans and projects around the world focused on values
education, such as the "lowa Plan, UNESCO and Values Education, Moral Values Education for Individual
Development, Character Education Curriculum (Character Education Institute, 1996), Child Development
Project, Lions-Quest Programme" (Sentiirk & Aktas, 2015, p. 217). In Turkey, the Ministry of National
Education's Circular No. 2010/53 also emphasises "the role of the Turkish education system in teaching
students values that are accepted by society, both locally and universally." Today, it can be said that there is a
need for the unifying power of the common values defined both in the MEB (2018-2023) teaching programmes
and within the scope of UNESCO YDEP. This is because conflicts that may arise between people who are in
the same place and time but embrace different values can be resolved by embracing common universal values
such as reconciliation, trust, and peace (Akcan, 2022). The research revealed that the novel "Pinocchio"
addresses nine of the ten core values included in the MEB teaching programmes (2018-2023) and all of the
values listed in the UNESCO YDEDP. In this context, the work "Pinocchio" can be seen as a tool that supports
values education in both local and universal terms.

The study found that the novel Pinocchio does not support the core value of patriotism in the Ministry
of National Education's teaching programmes (2018-2023). Yildirim & Onan (2023) determined that the novel
Pinocchio, which is among the works they examined ( ), does not contain the value of patriotism. This finding
is consistent with the results of this study. In the literature, fairy tales (Kaya & Varisoglu, 2023; Kaplan &
Peker, 2022), children's books (Aktas & Yalcin, 2024), stories/narratives (Bay & Karagay, 2024; Calp &
Kaplan, 2021), animated films (Beldag & Yarar Kaptan, 2017; Cimen, 2019), and the works of various authors
(Irmak & Kafali, 2022; Calp & Kaplan, 2021; Tozlu & Yiice, 2020). All these studies determined that the value
of "patriotism" was either not included at all or included only to a limited extent. Parallel to these results,
Kili¢'s (2010) study determined that "love of country" was one of the least used values in the "Translated
Children's Classics" among the 100 Essential Works recommended by the Ministry of National Education.
Kaplan & Peker (2022) determined that patriotism was only found in three of the 30 Uzbek fairy tales examined
and that patriotism was the least frequently addressed value. A similar result was reached by Aktas & Yal¢in
(2024), who stated that some children's books written by Sermin Yasar contained the least amount of patriotism
and that the works were lacking in this regard. Gedik (2012), who reached a similar conclusion, examined 19
storybooks, 11 from Turkish literature and 8 from world literature, within the 100 Basic Works and determined
that one of the values not found in works by foreign authors was "patriotism". Yazicioglu (2022), on the other
hand, examined eight widely read works of children's literature from Turkish and world literature in terms of
core values. He found that the books Harry Potter and the Philosopher's Stone, The Little Prince, Harry Potter
and the Chamber of Secrets, The Distance Between Us and the Cherry Tree, and My Grandfather's Grocery
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Store did not contain any positive or negative references to patriotism, while the books The Dust of
Exaggeration, The Boy in the Striped Pyjamas, and The Children of Pal Street contained the fewest references
to patriotism. Yazicioglu (2022, p. 182) noted that it is noteworthy that patriotism values are rarely found in
the work Dedemin Bakkali, even though its author is Turkish. It has been emphasised that the value of
patriotism should be supported in Turkish children's literature and that there should be an increase in works
that reinforce this value (Yazicioglu, 2022). In this context, it can be said that the value of "patriotism" is rarely
addressed in children's literature and that it is similar to the work "Pinocchio".

In studies examining values in the context of different works in the field, there are also studies that
present results similar to the values in the work "Pinocchio". Bulut (2021), in his research examining Ayla
Kutlu's children's novel "Merhaba Sevgi" in terms of value education and ten core values, found that the most
prominent value was "love" and the least prominent was "patriotism". Irmak and Kafali (2022), in their study
examining Mustafa Ugurum's works in terms of core values, determined that the value of "love and friendship"
was most prominent. Biros (2019) examined 17 translated story novels from 17 countries aimed at children
aged 6-10 in terms of values education. Biros (2019) determined that the most frequent value was "self-
control," and that one of the other highly related values was "helpfulness." Calp and Kaplan (2021) identified
the root values most frequently addressed in Samed Behrengi's stories as "love, patience, justice, responsibility,
honesty and helpfulness, friendship, respect and self-control," respectively. Similarly, Yazicioglu (2022), in his
study examining eight widely read works of children's literature from Turkish and world literature in terms of
core values, determined that the most frequently addressed positive value was "helpfulness." In this context, it
can be said that universal values emphasising virtues such as love, helpfulness, and honesty, which are
associated with being a "good person," come to the fore in works aimed at children, while the value of
"patriotism," which can be inferred more from expressions of national values, remains in the background.

The value of "love" is frequently encountered in Pinocchio, both in terms of YDEP and core values. It
is understood that the value of love in the novel is supported through the roles of mother, father, and friends.
In addition, it is seen that the value of "patience" is also attempted to be conveyed through the roles of mother
and father. Kii¢lik (2019), in his study examining the 25 most-read children's books in 2018-2019, including
Pinocchio, stated that the value of "love" was given the most attention, while the values of "curiosity" and
"patriotism" were given the least attention. Similarly, Y1ldirim and Onan (2023) also found the value of "love"
most frequently in the novel "Pinocchio" among the works they examined. It can be said that the results of this
study coincide with the findings obtained in the studies by Yildirim and Onan (2023) and Kiigiik (2019).

Regarding the value of justice in Pinocchio, it can be said that the dimensions of "standing up against
injustice" at the individual level and "social justice" at the societal level stand out. According to the work
carried out by Arslan and Arslan (2025), Pinocchio conveys positive messages regarding the value of justice.
In this context, it can be said that the novel is a tool that can contribute to the development of a sense of justice
in children. Furthermore, by emphasising that justice is not merely an individual virtue but a fundamental value
that preserves social order, it is thought that it could also support students in developing democratic attitudes.
Particularly through activities carried out at the primary education level, exploring Pinocchio's representations
of justice through methods such as drama, discussion, or role-playing could strengthen children's
internalisation of the value of justice.

Children's books complement the education provided by the family and school; however, it is important
that the style, subject matter, characters, and educational value of the works do not bore the child (Erdal, 2009,
p.3). According to Tepe (2023) , in the work "Pinocchio", the messages are balanced, the style used is sincere
and heartfelt, and the fantastic characters arouse excitement and curiosity in the reader. In this context, it can
be said that the messages intended to be conveyed in the work "Pinocchio" can attract the attention of primary
and secondary school students and enrich their imagination. However, "publishers" are seen as an important
point to consider here. While the work "Pinocchio" was published by 28 publishing houses between 2000 and
2004, it was published by 17 publishing houses between 2005 and 2009 after it was included in the list of 100
Essential Works (Kilig, 2010, p.27). In this context, it can be said that there will be differences in the language
structure, content and comprehensibility of works published by different publishing houses. Indeed, in the
study conducted by Yurtseven (2011), it was observed that there were differences in the messages intended to
be conveyed to readers in terms of the character names and plot of the Pinocchio novel written by a different
publishing house. The character "Lampwick" in the Pinocchio work examined by Yurtseven (2011) was
translated as "Kandil Fitili" in a different publishing house edition examined in this research; the character
"Jimini", who constantly tries to show Pinocchio the right path, was translated as "Konugsan Cekirge" (Talking
Grasshopper); and the theatre owner "Stromboli," who forces Pinocchio to perform, is translated as "Tiyatro
Miidiirii" (Theatre Manager), also known as "Ates Tutan" (Fire Holder) due to his frightening appearance.
Another difference observed is that in the final section of the "Pinocchio" work published by the publishing
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house discussed by Yurtseven (2011), Pinocchio reverts to being a puppet without any explanation or event.
Yurtseven (2011, p. 242) determined that the message intended to be conveyed by Pinocchio, who was
transformed into a human being to be rewarded, was not correctly conveyed to the reader by transforming him
back into a puppet, that this error stemmed from the publishing house's translation, and that this translation
was therefore not suitable for primary school second-level students. However, in the study examined in this
research, the main character in the publishing house's version of the book "Pinocchio" is rewarded by becoming
a real boy. In this context, it can be said that the publishing house examined in this research takes care to use
Turkish characters and attaches importance to comprehensibility and plot in the translation of the book.

In this study, an example was found where the value of "mercy" was reflected through a wrong character.
Although this situation is only seen in one place, considering that mercy is one of the most frequently addressed
values, it can be evaluated as an issue that should be corrected by the publishing house in the translation. This
is because, although the primary purpose of children's literature, which is rich in opposites such as good-bad
and beautiful-ugly, is not to educate directly, it is to contribute to positive change and development in children
(Karatay, 2007). In this context, it is considered that publishers should convey the messages in the novel to the
reader in a correct and understandable language; they should choose Turkish characters appropriate to the
developmental characteristics of primary school students in particular and simplify the parts that may contain
negative messages without straying from the main plot.

Recommendations
v The novel "Pinocchio" can be used in value education activities at the primary education level.
v’ Itis recommended that research be conducted using trial models at the primary education level
to determine the impact of the book "Pinocchio" on instilling values such as compassion and
love.
v' 1t is anticipated that qualitative and quantitative research on the relationship between
Pinocchio and values education could make significant contributions to the relevant literature.
v It would be useful to conduct qualitative research examining the teaching programmes and
textbooks of different subjects to reveal the current use of Pinocchio in education.
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