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Bu calismada, Milli Egitim Bakanligi'na bagh devlet okullarinda gérev yapan olan fen bilgisi
Ogretmenlerinin giiniimiiz sartlarinda meslege yonelik goriisleri, gelecege yonelik
beklentileri, gelecek senaryolar1 ve bunlara yonelik ¢6ziim Onerilerinin incelenmesi
amaglandi. Arastirmada nitel arastirma yaklasimindan yararlanildi. Elde edilen veriler
biitlinciil tek durum deseni kapsaminda betimsel analiz yontemi ile ¢6ziimlendi. Aragtirma
kapsaminda hazirlanan goriisme formu, tanimlama ve giincel tutum, tercih sebepleri, 6z
yeterlik algilari, ¢alisma kosullari, beklenti ve kaygy, gelecek senaryolar: ve ¢6ziim 6nerileri
olmak {izere 7 ana temayi icerecek sekilde olusturuldu. Sonuglar arastirmaya katilan fen
bilgisi 6gretmenlerinin 6gretmenlik meslegine karsi olumlu duygu ve diisiincelere sahip
olduklarini, 6gretmenligi saygin bir meslek olarak tarnimladiklarini gosterdi. Bununla
birlikte 6gretmenlik meslegine karsi sayginligi toplumsal bakis acisi, atanma durumu,
formasyon, issizlik ve popiilasyonundaki siirekli artis gibi bazi degiskenlere bagladiklar1
goriildii. Ogretmenlerin gelecege yonelik beklenti sonuglarinda ise galisma saatleri ve 6zel
islerine vakit ayirabilmelerinden dolay1 ¢alisma kosullarindan memnun olduklari, bununla
birlikte gelecekte gretmenlik meslegine karsi saygmhgin daha da azabileceginden endise
duyduklar1 belirlendi. Arastirmanin sonuglarinin yetkili kurum ya da kuruluglara dogrudan
geri bildirim saglayacagi, bu kurum ve kuruluslara fen bilgisi 6gretmenlerinin meslege
yonelik duygu, diisiince, endise ve kaygilar1 hakkinda dogru bilgi saglayacagt

ongoriilmektedir.

1. Giris

Toplumlar yap olarak duragan degil, dinamiktir ve her bir
toplumsal yap1 diger toplumsal yapilardan farkli, kendine
0zgii niteliklere sahiptir (Arklan ve Tasdemir, 2008).
Glniimiiz  diinyasindaki  teknolojik gelismeler ve
sosyolojik degisimler, tiim toplumlar bilgi cagimn siirekli
giincellenen sartlarina uyum saglamaya yonlendirmis;
toplumlar1 giderek daha cok iletisim ve etkilesim icerisinde
yasamaya zorunlu kilmis, bireylerin sahip olmas: gereken
nitelikler de giderek farklilasmistir (Ogretmen Yetistirme
ve Gelistirme Genel Midiirliigii, 2017). Giintimiizde ¢aga
ve teknolojiye ayak uydurmanin bir gorev olarak
benimsendigi dénemlerde, tiim bu gelismelerin toplumda
yarattig1 biiyiik ve giiglii etkinin yaninda egitim sisteminde
de yansimalart kagimlmaz olmaktadir (Milli Egitim
Bakanligi [MEB], 2020; Polat ve Kili¢, 2013). Tim bu
degisim ve gelismelerden iist diizeyde etkilenen, kimilerine
gore toplum olgusunda her tiirli degisimden sorumlu
tutulan, tiim girdi ve ¢iktilariyla biiyiik bir endiistri olarak
nitelendirilen egitim, degisime hem Onciiliik etmek hem de

ona ayak uydurmak zorundadir. Her alanda bas
dondiiriicii hizla gelisen ve degisen diinyada, iilke
kalkinmasi ve ¢agdas uygarliga ulasilabilmesi icin egitim
hedeflerinin dogru belirlenmesi, uygulamalarin stirekli
izlenmesi, toplumsal degismelerin iyi analiz edilmesi,
Ogretmenlerin  nitelikli  yetistirilmesi ve  mevcut
niteliklerinin artirilmas1 gerekmektedir (Giiltekin, 2020;
Karagay, 2005). Ulkelerin  huzur ve mutlulugunun
saglanmasi, bireylerin nitelikli ve siirekli egitim almasina
bagli oldugundan, toplumlarin egitim diizeyi toplumsal
gelismenin en 6nemli ilham kaynag1 ve verimlilik artisinin
en 6nemli unsurudur (Cakmak, 2008). Egitim sistemindeki
temel amag da tilkelerin nitelikli insan gficli yetistirmesi;
tiim gelismeler dogrultusunda bu insan giiciinii, toplumun
egitim felsefesi yoniinde diizenlenmis ve gelistirilmis
egitim etkinlikleriyle desteklemesidir (Karagozoglu, 2013).
Ozellikle hizli degisim, kiiresel rekabet, yeni bilgi
teknolojileri, insan kaynaklariin = &nemi, Ogrenen
organizasyonlar, bilgili insan ve bilgi tabanl yeni
organizasyonlar gibi yiikselen degerlerin 6n plana ¢iktig1
“bilgi toplumu” olarak adlandirilan 21. yiizyilda en 6nemli
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rolii Ogretmen iistlenmektedir (Giiltekin, 2020; Parlar,
2012).

Egitimde en temel unsurlardan olan 6gretmenlik, Milli
Egitim Bakanlig tarafindan “devletin egitim, 6gretim ve
bununla ilgili yonetim gorevlerini {izerine alan 6zel bir
ihtisas meslegi” seklinde nitelendirilmektedir (MEB, 1973).
Ayrica, diger mesleklerin bilissel ve duyussal inceliklerinin
ogretilmesi siirecinde etkin rol oynadigr vurgulanmistir.
Tekisik (1987), ogretmenligi yeni nesli ailesi, milleti ve
devleti i¢in daha yararli, yapic1 ve yaraticy, iyi bir insan ve
vatandas olarak yetistirme ve gelistirme sanati olarak
agiklamustir. Hicbir zaman tek bir dogal yatkinlik ya da
dogadtesel bir ilke ile aciklanamayan; dil, din, sanat ve
bilimde kisisel diinyasin kuran insan kavraminin gelisimi
ve yasami icin dgretmen, birgok kisi ve kurum tarafindan
Ogretimde en  temel olarak
vurgulanmaktadir (Balci, 2003; 1980;
Karagbzoglu, 2013; Ustiiner, 2006). Bu kisilerden sadece
biri olan elestirel pedagog Henry A. Giroux 6gretmenleri

egitim  ve unsur

Cassirer,

“aydin”, bir diger elestirel pedagog olan filozof egitimci
Paulo Freire ise “kiiltiir galisan1” olarak nitelemektedir
(Freire, 1998; Giroux, 1988). Mustafa Kemal Atatiirk ise en
anlamli ve en &zel tanim1 yaparak “Ogretmenler; yeni nesli,
Cumbhuriyetin fedakar &gretmen ve egitimcilerini sizler
yetistireceksiniz ve yeni nesil sizin eseriniz olacaktir.”
sozleriyle 6gretmenlik mesleginin 6nemini ve toplumdaki
yerini vurgulamistir. Bununla beraber, bir¢ok arastirma, bir
eylemin sonuglarimin ortaya ¢ikmasmin uzun bir siireg
gerektirmesi nedeniyle 6gretmenligin ¢ok emek isteyen,
zor bir meslek oldugunu gostermistir (Gundersen, 2004;
Tufan, 2016).

Diger mesleklerin aksine, ¢ok gesitli ve genis kapasitede
insanlarla iligki ve etkilesim i¢inde icra edilen bir meslek
olan 6gretmenlik; okul ve sinif ortaminda 6grencilerle, okul
disinda ise veliler ve toplumla ig ige yiiriitiilen bir meslek
oldugundan, bilingli bir sekilde segilmesi gereken ve {iist
diizeyde toplumsal sorumlulugu gerektiren bir meslektir
(Bozbayindir, 2019; Celikten vd., 2005; C)zsoy vd., 2010).
Tiim bunlarn yaninda sabir ve sevgi, 6gretmenligi uzun
siire devam ettirebilmek i¢in olmazsa olmazdir (Askar ve
Erdem, 1987).

Egitim
ogrenciyi etkileyen egitim teknolojisi, egitim uzmanlari,

sisteminde egitim-Ogretim basamaklarini  ve

yoneticiler, miifredat vb. bir¢ok unsur iginde Ogrenci
basaris1 iizerinde en etkili olanin &gretmen oldugu
tartisilmaz bir gercektir (Demirtas vd., 2011; Sisman, 2004).
Biitiin kurum ve mesleklerde oldugu gibi, 6gretmenlik
meslegini degisim ve gelisime zorlayan bilgi ¢agina kars1
¢ogu bilim insani; Ogretmen yetistirme siireclerinden
mesleki yasaminin sonuna kadar tiim Ogretmenlerin
oncelikle 6grenmeyi 6grenmis ve bu durumu aliskanlik
haline getirmis bireyler olmasi gerektigini savunmaktadir
(Ozcan, 2011; Ozdemir, 2016). Tim bu gelismelere ayak
uydurmak ve egitim-0gretimde belirlenen hedeflere
ulagmak igin ilk basamak 6gretmenlerdir (Stinbiil, 2001). Bu
hedeflerin amaca gore uygulanmas: da egitim sisteminin

alt sistemi olan sinuf ortaminda 6gretmenlerin dogru hedef
kavrayisina sahip olmasiyla miimkiin olmaktadir (Ustiiner,
2006). Ogretmenin kendini isine vermesi, Ogrencinin
O0gretmenini model almasi, 6gretmenin derse baghhig: ile
Ogrencinin derse bagliigi arasindaki pozitif ve anlamli
iliski gibi unsurlar, egitim sisteminde belirlenen hedeflere
ulasilmasindaki en énemli degiskenler olarak 6gretmenin
tutum ve davranis niteligini 6ne ¢ikarmaktadir (Basar,
2001; Kagit¢ibasi, 2010). Bununla beraber, bir okul ancak
icindeki ogretmenler kadar iyidir; ¢iinkii hicbir egitim
modeli, o modeli dogru ve olumlu tutum gelistirerek tiim
gereklilikleriyle icra edecek personelin niteliginin tizerinde
hizmet iiretemez (Bozdogan vd. 2007). Ogretmenlik
mesleginin uzun siire azim ve sabir gerektiren bir meslek
olmasi ve bireylerin islerindeki performanslarinin meslege
yonelik tutumlarini etkilemesi
(Kahramanoglu vd., 2018).

kaginilmazdir

Egitim alamindaki diinya ¢apindaki gelismelerden Tiirkiye
de etkilenmektedir ve bu gelismelerin temel dinamiklerini
egitimin gelecegine iliskin projeksiyonlar olusturmaktadir.
Bu projeksiyonlarin temelini ise mevcut durumlar
olusturmaktadir. “Tutum” kavrami, belirli bir kisiye,
kuruma, nesneye ya da olaya karsi; bir diisiinceyi kabul
veya reddetme seklinde gozlenen kisisel veya toplumsal,
duygusal olarak hazir olma; duygu, inang ya da egilim
bi¢ciminde ve daha pek ¢ok sekilde tanimlanmistir (Karasar,
1999; Onciil, 2000; Ozgiiven, 1999). Ogretmenlik meslegine
yonelik tutum baslig1 altinda; okul ¢agi, meslek 6ncesi ve
(ilkokul/ortaokul/lise ~ 6grencilerinin,
O0gretmen adaylarimin veya Ogretmenlerin 6gretmenlige

meslek  sonrasi
yonelik tutumlarmmn incelenmesi) gibi bir¢ok arastirma
yapilmistir. Diinya ¢apinda yapilan eski arastirmalar,
mezuniyet sonrasi goreve baslama siiresinin kisa olmasi
sebebiyle 6gretmenlik meslegini tercih etme durumunun
oldugunu  gostermistir ~ (Papanastasiou &
Papanastasiou, 1998). Gergeklestirilen yeni aragtirmalar ise

fazla

mezuniyet sonrasi atanmanin uzun ve belirsiz olmasi
nedeniyle meslegi tercih etmede mesleki kaygilara ve ciddi
azalmalara yol agtigim belirtmektedir (Ummet ve Otrar,
2015; Yildirim, 2013).

Bazi arastirmacilar,
tutumun meslegi tercih etme sebepleriyle giiclii bir iligkisi
oldugunu (Cermik vd., 2010), ilgi ve yetenekten ¢ok maddi
etkenlere dayandigini savunmaktadir (Behymer &
Cockriel, 1988; Kniveton, 2004). Kanada'nin 10 eyaletinden
biri olan Ontario’da yapilan bir arastirmada ilkokul
Ogretmenligi bransindaki erkeklerin oraninin toplam

ogretmenlik meslegine yonelik

ilkokul 6gretmeni sayisinin onda birinden daha az oldugu
dile getirilmis (Parr vd. 2008); bu sebeple 6gretmen
yetistirme programlarindaki erkek &gretmen adaylarinin
kendilerini kadinlara ait bir alanda hissetmeleri ya da
kadinlar tarafindan etiketlenmis olarak algilamalariyla
ortaya ¢ikan psikolojik baskinin, meslege yonelik tutum
tizerinde olumsuz etkiler yarathgr  goriilmiistiir
(Mulholland & Hansen, 2003).
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Uzun zamandir gergeklestirilen arastirmalarin ¢ogu,
ogretmenligi tercih etme sebeplerinde refah diizeyine gore
farkliik oldugunu; diisitk ve gelismekte olan tilkelerde
dissal, yiiksek gelismislik ve refah seviyesinin bulundugu
tilkelerde ise igsel faktorlerin daha etkili oldugunu
gostermektedir (Bastick, 2000; Boz ve Boz, 2008; Brown,
1992; Papanastasiou & Papanastasiou, 1997; Saban, 2003).
Ogretmenligin farkli brans ya da béliimlerden lisans
egitimi almis bireyler tarafindan yapilabilecegi, bazi
alanlardaki agiklar nedeniyle farkli branglarda 6grenim
goren Kkisilerin c¢esitli egitimler veya sertifika almak
kosuluyla Ogretmen ya da usta Ogretici unvaniyla
atanabilmesi, {iniversite egitimi almis cesitli béliimlerdeki
kisilerin ~ “bilen ogretmenlik
yapabilmesi, “kadin
meslegi” olarak algilanmasi ve giincel olarak Fen-Edebiyat

Ogretir”  mantigiyla

igsizlik endigesi, Ogretmenligin
Fakiiltelerinde 6grenim goren Ogrencilere kisa yollardan
sertifika ya da formasyon egitimi verilmesi, tezsiz yiiksek
lisans programlarini tamamlama kosuluyla 6gretmenlik
unvani verilmesi gibi bircok etken, 6gretmenlik mesleginin
biitiiniiyle mesleklesmesini engellemekte ve meslegi
olumsuz etkilemektedir (Ayas, 2009; Foster & Newman,
2005; Johnston vd. 1999; Kiiciikahmet vd. 1999). Bu
uygulamalar, Ogretmenlik mesleginin sayginligini ve
mesleki statiisiinii azaltmis; Ogretmenligi herhangi bir
bransg veya boliimden mezun olmus bireylerin yapabilecegi
bir meslek konumuna diisiirmiis ve &gretmenligi tercih
etme sebeplerini ve meslege karsi hem bireysel hem de
toplumsal tutumu olumsuz etkilemistir (Cermik vd., 2010;
Erden, 2005).

Bu calisma siirekli degisen ve gelisen egitim sistemi,
Ogretmen yetistirmedeki degisiklikler ve c¢alisma
kosullarindaki giincellemeler esas alinarak literatiire katki
saglamak amaciyla 6gretmenlerin meslege yonelik mevcut
ve gelecege iliskin goriislerini incelenmek amac ile
gergeklestirilmistir (Grossman ve McDonald, 2008;
Ustiiner, 2006). Tiirkiye’de ve tiim diinyada gergeklestirilen
aragtirmalar ve raporlar kapsaminda mevcut durumu
betimleme, kisa vadeli egilimler, bolgesel veya kiiresel
genel degerlendirmeler oldugu
goriilmektedir ancak Tiirkiye’de yapilan aragtirma ve

diizeyde yapilan
raporlarda gelecege yonelik olarak yapilan caligmalara
daha fazla ihtiya¢ duyuldugu belirtilmektedir (Kosar ve
Glgla, 2015). Ogretmenler, egitim-ogretim  siirecinin
merkezinde yer almakta ve toplum i¢in caga uygun bireyler
kazandirmada  biiyiik  sorumluluk iistlenmektedir.
Ogrencilerin bireysel farkhihiklarini dikkate alarak egitim
siirecini yapilandirmalari, onlarin sosyal iligkilerini ve
iletisim becerilerini gelistirmeleri beklenmektedir. Ayrica,
Ogretmenlerin  Ogrencileri grup c¢alismalarina tesvik
etmeleri, cevreyi anlamalarina rehberlik etmeleri, 6zel
egitim gereksinimi olan bireylere uygun bilgi ve beceriler
kazandirmalari nem tagimaktadir. Ogretmenler, cesitli
Ogretim yontemlerini kullanarak, o6grencilerin bilissel,
duyussal ve psikomotor becerilerini degerlendirmeli,
onlart meslege hazirlamali ve bilimsel diisiinme

becerilerini gelistirmelidir (Yildirim ve Kokliikaya, 2016).

Fakiiltelerde 6gretmen adaylarma bilissel, duyussal ve
psikomotor alanda meslege uygun bilgi ve becerilerin
kazandirilmasmin yaminda &gretmenlerin bu meslegi
sevmesi ve motivasyonunun olmasi 6nemlidir (McKeachie,
1997). Ogretmenlik meslegine yonelik yiiksek beklentiler,
O0gretmen adaylarinda mesleki kaygiya yol agabilir. Celikoz
ve Cetin (2004), 6gretmen adaylarinin olumlu tutum
gelistirmeleri durumunda gorevlerini eksiksiz yerine
getireceklerini, yaraticr diisiinceyi destekleyeceklerini ve
ogrencileri daha etkili sekilde motive edeceklerini
belirtmektedir. Kaygi, yiliksek diizeyde olumsuz etkiler
yaratirken, orta diizeyde kontrol edildiginde bireyi motive
edici ve basariya yonlendirici bir rol oynayabilir (Akgiin
vd., 2007; Allwright & Bailey, 1991; Isik, 1996; Scovel, 1991).

Akgilin ve digerleri (2007) Matematik ve fen bilgisi
Ogretmen adaylarmin kaygi diizeylerini incelemis ve
akademik basarisi yiiksek, demokratik aile yapisina sahip
ogrencilerin daha diisiik kayg1 diizeyine sahip oldugunu
tespit etmislerdir. Ayrica erkek 6grencilerin kizlardan daha
az kaygili oldugu belirlenmis, branslar, gelecekteki meslek
tercihleri ve barinma durumlar agisindan ise herhangi bir
anlamli bir fark bulunmamistir. Boz ve Boz (2010),
Ogretmen adaylarimin mesleki kaygilari ile 6z yeterlilikleri
arasindaki iliskiyi inceleyerek, gorev merkezli kaygilarin
yliksek, ben merkezli kaygilarin ise diisitk oldugunu ve
kayginin 6z yeterliligi olumsuz etkiledigini saptamislardur.
Oztiirk (2018) ise fen bilgisi 6gretmen adaylarinin genel ve
alt boyutlardaki (gorev merkezli ve kisi merkezli) kayg:
diizeylerinin, Siuf Ogretmenligi 6gretmen adaylarina
kiyasla daha yiiksek oldugunu belirlemistir. Bu fark: da fen
bilgisi Ogretmen adaylarinin is bulma sansmin Smif
Ogretmenliginkine gore daha diisiik olmasina baglamistir.
Tiirkiye'deki calismalar, genel olarak mesleki kayg ile
tutum ve 6z yeterlilik arasindaki iligkileri incelemis ve
mesleki  kaygimin  sosyodemografik  degiskenlerle
baglantisin1 ortaya koymustur.

Bu baglamda, literatiir taramasi sonucunda elde edilen
veriler 151g1da fen bilgisi 6gretmenleri ile gerceklestirilen
¢alismanin arastirma sorular1 asagidaki gibi sekillenmistir;

1. Fen bilgisi O6gretmenlerinin, meslegin tanimina
yonelik goriislerinin dogas1 nasildir?

2. Fen bilgisi 6gretmenlerinin meslege yonelik giincel
tutumlari, 6z yeterlik algilari, memnuniyet ve
motivasyonlar1 nasildir?

3. Fen bilgisi 6gretmenlerinin gelecege yonelik umut,
kariyer beklentileri ve kaygi durumlari nasildir?

4. Fen bilgisi 6gretmenlerinin goziinden Tiirkiye'de
ogretmenlik mesleginin gelecegi nasil olacaktir?

5. Fen bilgisi 0gretmenlerinin meslege yonelik
gelistirme ve iyilestirme kapsaminda onerileri ve
alternatif ¢oztimleri nelerdir?

Calismanin Ogretmen yetistirmenin O&nemine vurgu
yapmast lilkemizde oOgretmenlik meslegine yonelik
yeterliliklerin ve eksikliklerin belirlenmesine,
Ogretmenlerin meslege yonelik goriislerinin  giincel
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durumu hakkinda bilgi toplanmasina yardimci olacagt ve
gelecege yonelik beklenen, arzu edilen ya da varsayilan
tahminler belirlenerek; ogretmenlik meslegine yonelik
gelecek calismalara katki saglayacag: diistintilmektedir.

2. Yontem

Aragtirma kapsaminda elde edilen verilere iliskin mevcut
calismada, Tiirkiye’de gorev yapan fen bilgisi
ogretmenlerin meslege yonelik giincel ve gelecege iliskin
goriislerine odaklamlmaistir.

2.1. Desen

Bu arastirmada Tiirkiye'de gorev yapan fen bilgisi
ogretmenlerinin meslege yonelik giincel ve gelecege iliskin
goriislerinin ortaya ¢ikarilmasi hedeflenmistir. Calismada
nitel arastirma yaklasimindan yararlanilmistir. Veriler yar1
yapilandirilmig goriisme formu ile toplanmustir. Nitel
aragtirmalar, iiriinlerden ziyade siireglere odaklanir ve
anlamlarin kavranmasina 6nem verir (Merriam, 1988). Yar1
yapilandirilmis goriismeler ise hem belli bir standart
sunmast hem de esneklik saglamasi bakimindan tercih
edilir. Bu sayede, anketler ve testler gibi yontemlerin
aksine, daha derinlemesine bilgi edinmek miimkiin olur.
Bu tiir goriismeler, kat1 ve esnek goriismelerin arasinda yer
alir ve arastirmacilara esneklik saglar (Yildirim ve Simsek,
2021).

2.2. Calisma Grubu

Arastirmanin ¢alisma grubunu, 2022-2023 egitim Ogretim
yili giiz déneminde, Tiirkiye'nin gesitli illerinde Milll
Egitim Bakanligi'na bagli devlet okullarinda gorev yapan
ve yiiksek lisans egitimi programina kayitli 32 fen bilgisi
O0gretmeni olusturmustur. Calisma grubu elverisli
ornekleme ulagsma konusunda olasilik temelli 6rnekleme
yontemlerinden kolay ulagilabilir 6rnekleme yontemi ile
belirlenmistir (Patton, 2002)

Tablo 1.
Katilimcilar ve demografik ozellikleri
Cinsiyet Mesleki Kidem yili f %
Kadm 5-10 y1l aras1 12 37,5
11-15 y1l aras1 9 28,1
Erkek 5-10 y1l aras1 6 18,8
11-15 y1l aras1 3 9,4
Toplam 32 100,0

Arastirma igin baglangigta toplam 40 6gretmene ulasilarak
aragtirmaya gonilli katthm gostermeleri igin davet
gonderilmistir. Ancak davet gonderilen 6gretmenlerden 32
tanesi arastirmaya goniillii katilmay:r kabul etmistir.
Aragtirmanin ¢alisma grubu segilitken Milli Egitim
Bakanligi'na bagli devlet okullarinda gorev yapan
Ogretmenlerin sayisinin az olmasindan dolay1 farkli
sehirler ve okullardan Ogretmenler tercih edilmistir.
Aragtirmanin  ¢alisma grubunu cinsiyet degiskeni
agisindan %65.6’sin1 (f=21) kadin ve %34.4'int (f=11) ise
erkek katilimadan, mesleki kidem yili bakimindan
%56.3'tintl (f=18) 5 ile 10 arasinda ve %43.8'ini (f=14) ise 11

ile 15 y1l arasinda mesleki kidem yilina sahip 6gretmenler
olusturturmustur (Tablo 1).

2.3. Islem

Aragtirma kapsaminda ¢alisma grubu disinda bazi fen
bilgisi Ogretmenlerinden uygulama Oncesi Ogretmenlik
meslegine yonelik mevcut durum, yasadiklar1 sorunlar, 6z
yeterlik algilar, ilgi ve yetenekleri ile mesleki uyumlar: ve
gelecege dair planlan hakkinda kompozisyon yazmalari
istenmistir. Ogretmenlerin yazdigi kompozisyon sonucu
en ¢ok vurgulanan kavramlar belirli bagliklar altinda
toplanarak, 10 soru olacak sekilde goriisme formu madde
havuzu olusturulmustur.
Kapsam Gegerlilik Oran1 (KGO) ve Kapsam Gegerlilik
Indeksi (KGI) ile Uzman goriigleri
dogrultusunda revize edilen goriisme formu ile pilot

Formun kapsam gecerligi
saglanmustir.

uygulama gergeklestirilmistir. Tiirkiye'nin gesitli illerinde
Milli Egitim Bakanligi'na bagli devlet okullarinda gorev
yapan fen bilgisi 6gretmenleri ile arastirmanin basvuru
linki paylasilmistir. Bagvuru icin ulasilan 40 6gretmen
arasindan resmi ve Ozel isleri dahilinde arastirmaya
katilabilecegini goniilliilitk esasina dayali olarak belirten 32
Ogretmen ile arastirma Oncesi, arastirma sirasi ve arastirma
sonrast olmak iizere gergeklestirilecek tiim asamalar
paylasilmistir. Ogretmenler ile gerceklestirilen gevrimigi
toplanti sonrasinda, arastirmanin her &gretmene uygun
olarak gerceklestirilecegi tarihler, baslangi¢c ve bitis saat
araliklar belirlenmistir. Arastirma &gretmenlerin resmi ve
Ozel igleri dahilinde 05.01.2023 ile 05.02.2023 tarihleri
arasinda bireysel goriismeler seklinde cevrimici olarak
gergeklestirilmistir.

Gortisme formu sorulari 6gretmenlere yoneltilirken yanli
ya da yonlendirici olmamaya ozen gosterilmistir.
Arastirmaya katilan Ogretmenlere, verdikleri yamitlarin
sadece aragtirmaci ile paylasilacagr yoniinde bilgi
verilmistir. ~ Cevrimici  gergeklestirilen toplantilarda
katihmcilar sesli ya da goriintiilii kaydi alinmadigi
konusunda bilgilendirilmis olup goriisme formunun
sorularin sekilde yanitlamiglardir.
Arastirmacinin  yonlendirdigi Google Form iizerinden

yazih  bir

cevaplamalar istenen goriisme formunun ilk 9 sorusu;
katihmer 6gretmenlerin diislincelerini samimi ve icten
yanitlamalarim saglamak amaciyla cogunlukla sohbet
niteliginde gergeklestirilmistir. Katilima 6gretmenler ile
gerceklestirilen ¢evrimici goriisme sirasinda kisa bir ara
talep edilerek, ilk dokuz soruya verilen yanitlardaki
tekrarlayan kelimeler ve ana hatlar belirlenmistir. Bu
verilerin belirlenmesi ile goriisme formunun ¢6zim
Onerilerine yonelik sorusu 6gretmenlere yoneltilmistir. Bu
baglamda ulasilmak istenen en temel hedef; 6gretmenlerin
problem olarak gordiigii sorunlara yonelik daha spesifik
yanitlar ve daha derinlemesine veriler elde etmektir.
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2.4. Veri Toplama Araglar

Arastirmada  demografik  bilgi formu ve yan
yapilandirilmig goriisme formu kullanilarak 6gretmenlerin
meslege yonelik mevcut ve gelecege iliskin goriisleri coklu
bir bakis agis1 ile degerlendirildi. Yar1 yapilandirilmis
goriisme kapsam  gegerliligi =~ Egitim
Fakiilteleri'nde ders veren toplam 14 uzman saglandi.
Gortigleri alman uzman grubundan goriisme formunda
bulunan sorularin dilinin sadeligi, diizenlenme bigimi,
sorularin  uzmanhk  gerektirip-gerektirmedigi, soru
sayisinin yeterliligi/yetersizligi gibi konularda ayr1 ayn
goriis belirtmeleri istendi. Bu diizenlenmede her bir
maddenin (sorunun) puanlanmasi Muhamad Saiful Bahri
Yusoff'un (2019) 6nerisi dogrultusunda gergeklestirildi. Bu
baglamda, hedeflenen olgunun Ol¢iimiindeki sonuglarin

formunun

dogru bigimde ortaya konmas icin yari yapilandirilmis
gorigme

hedeflendi.
incelenmesiyle elde edilen nicel-nitel gostergeler ile Slgiim

formunun iceriginin degerlendirilmesi

Boylece goriisme formuna ait sorularin
aracinin sirasinda adimlardan

gelistirilmesi yanlis

doniilmesi ve diizeltilen igerigin belirlenmesi saglandi.

Yar1 yapilandirilmis gériisme formunun kapsam gegerliligi
KGO ve KGI ile saglandi. KGO, her bir sorunun formda
kalmasimin gerekliligini belirlemek icin kullanildi ve
uzmanlar tarafindan formdaki her bir soruya verilen
"gerekli" oylarin oranina gore hesaplandi. Ayre ve
Scally'nin (2014) onerilerine gore, 14 uzmanlik panel igin
KGO degeri igin kritik esik .571 olarak belirlendi ve bu
degerin altinda kalan maddeler gereksiz kabul edilerek
cikarildi. KGI ise hem formdaki her bir sorunun ayri ayri
(soru bazinda kapsam gegerliligi, -KGI) hem de tiim form
sorularinin birlikte degerlendirilmesinde (formun kapsam
gecerliligi, f-KGI) kullanildi. Polit ve Beck'in (2006)
Onerilerine gore, bes veya daha fazla uzman paneli ile
yapilan calismalarda f-KGI degeri .78'in iizerinde

olmalidir. Bununla birlikte f-KGI, tiim maddelerin
ortalamasinda  (f-KGI/Ort) ve uzmanlarin ortak
mutabakatla hemfikir oldugu maddelerin (f-KGI/U)

belirlemek i¢in kullanildi. Ek olarak, kappa indeksi (k*),
uzmanlarin sans eseri anlagmalarini hesaba katan bir
yontem olarak ifade edilmistir. Buna gore k¥, sorularin
anlamlilig1 ve kalitesine yonelik uzmanlar arasi tutarlilig:
Olgmektedir. (1971) k*
kullaruldi. Sonugta, tiim form sorularinin yeterli oldugu ve
diger sorularla biitiinliik sagladigi belirlendi. Ek 1'de

Hesaplamada Fleiss'in serisi

goriisme formunun kapsam gegerliligi
goriisleri sunuldu.

icin uzman

Uzman goriisleri dogrultusunda son halini alan goriisme
formundan ¢ikarilan ya da diizeltilen madde olmadi. Daha
sonra Milli Egitim Bakanli§i’'na bagli kurumlarda gorev
yapan 4 Fen bilgisi 0gretmeni ile pilot uygulama
gerceklestirildi. Pilot uygulama dogrultusunda goriisme
formuna eklenen ya da formdan ¢ikarilan madde olmadi.
Son hali belirlenen goériisme formunun 6nemi, igerigi ve
kapsami doldurulmas: gerektigi hakkinda
katihmcilara dogrudan bilgi verilerek c¢alisma grubuna
uygulandi. Gorlisme formu uygulama siireci her bir form
i¢in ortalama 30 dakika siirecek sekilde hazirlandu.

ve nasil

2.5. Veri Analizi

Arastirma i¢in hazirlanan demografik bilgi formu ile
Ogretmenlerin cinsiyet ve mesleki kidem yillar1 belirlendi.
Kapsam gegerligi uzman goriisleriyle saglanan 10 soruluk
yar1 yapilandirilmis goriisme formunun analizi betimsel
katilan
Ogretmenlere arastirmanin amaci hakkinda gerekli bilgiler

analizi teknigi ile saglandi. Arastirmaya
verildi ve goniilli onam metni vasitasiyla 6gretmenler
calismaya dahil edildi. Arastirmanin analiz siirecinde
kisisel verilerin korunmasi ve tarafsizlik saglamak adina
katihmer 6gretmenler “T” harf kodu ve “1 ile 32” arasinda
rastgele rakam kodu ile etiketlendi. Ogretmenlerin verdigi
cevaplar oldugu gibi aktarild: ve yalnizca dil bakimimdan
incelendi. Verilen yanitlar arasinda benzer olanlar segilerek
gruplandirildi. Yart yapilandirilmig goriisme formuna
verilen en sade ve kapsayict yanutlar segilerek arastirmanin
bulgular Sonugta  aragtirmanin

problemlerine yonelik temalar ve alt temalar belirlendi.

kisminda  verildi.

3. Bulgular

Aragtirmadan elde edilen veriler,
problemler baglig: altinda sirayla incelenerek verilmistir.
Aragtirmanin ¢ozimlenmesi  sonucunda
“Tanimlama ve Giincel Tutum, Tercih Sebepleri, Oz
Yeterlik Algilari, Calisma Kosullari, Beklenti ve Kaygi,
Gelecek Senaryolari ve Coziim Onerileri” olmak iizere 7
ana tema ve bu temalarin her birine ait alt temalar
belirlendi (Tablo 2). Tema ve alt temalara ait frekans ve
ylizde degerleri Tablo 2’de verildi. Ek olarak arastirma
sonucunda elde edilen tema ve alt temalara istinaden

aragtirmaya  ait

verilerinin

Ogretmenlerin goriislerinden bazilar1 da ornek olarak
sunuldu.
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Tablo 2.
Katilimcilardan elde edilen tema ve alt temalarin frekans ve yiizde deZerleri

Temalar Alt Temalar Genel Toplam

f % %

Tanimlama ve Giincel Kutsallik 29 242 2.8

Tutum Gelecek nesil 24 20.0 2.3

Mesleksizlestirme 13 10.8 1.3

Atanma 31 25.8 3.0

Bilgi 7 5.8 0.7

Tecriibe 16 13.3 1.6

Tercih Sebepleri Ogretmenler 22 20.4 2.1

Aile 13 12.0 13

Calisma kosullar: 27 25.0 2.6

Maas 12 11.1 1.2

Ogrenci 30 27.8 2.9

Universite sinav puani 4 3.7 0.4

Oz Yeterlik Algilart Pes etmeme 18 19.8 1.8

Caba 25 27.5 24

Yiiksek/Diisiik motivasyon 11 12.1 1.1

Ogrenme/Ogretme istegi 29 31.9 2.8

Kendine giiven 6 6.6 0.6

Ozelegtiri 2 2.2 0.2

Calisma Kosullari Ulke/Bolge/Sehir 31 22.6 3.0

Calisma saatleri 30 21.9 29

Maas 24 17.5 2.3

Lisansiistii egitim 9 6.6 0.9

Kariyer 15 10.9 1.5

Ulagim 7 5.1 0.7

Is arkadaslar 3 22 0.3

Kisisel zaman 18 13.1 1.8

Beklenti ve Kayg1 Saygi 30 10.9 2.9

Atanma 32 11.7 3.1

Popiilasyon 27 9.9 2.6

Mesleki 6nem 25 9.1 24

Calisma kogullar1 31 11.3 3.0

Ogretmen adaylar 9 3.3 0.9

Formasyon 31 11.3 3.0

Mesleki kidem 12 44 1.2

Emeklilik 19 6.9 19

Issizlik 30 10.9 29

Ekonomik kriz 28 10.2 2.7

Gelecek Senaryolari Farkl1 meslekler 26 19.1 2.5

Issizlik 30 22.1 29

Mesleki 6nem 27 19.9 2.6

Ekonomik kriz 29 21.3 2.8

Popiilasyon 24 17.6 2.3

Coziim Onerileri Fakiiltelerdeki 6grenci sayis1 31 19.3 3.0

Atanma 28 17.4 2.7

Formasyon 31 19.3 3.0

Calisma kosullar1 13 8.1 1.3

Ogretmenlere yonelik etkinlik/proje 6 3.7 0.6

Geri bildirim 18 11.2 1.8

Tesvik 11 6.8 1.1

Issizlik 23 14.3 22

Genel Toplam 1027 100.0 100.0
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Sekil 1. Ogretmenlik meslegine yonelik ortaya cikan ana ve alt temalar

Tablo 2’de, 6gretmenlik meslegine iliskin tutumlar, tercih
sebepleri, 6z yeterlik algilari, ¢alisma kosullari, beklentiler
ve kaygilar, gelecek senaryolar1 ve ¢oziim Onerileri temalar1
altinda toplanan yanitlarin dagilimi incelenmistir. Atanma
siireci ve ¢alisma kosullar1 hem tamimlayia tutumlar hem
de kaygilar a¢isindan en ¢ok vurgulanan konular arasinda
yer almaktadir. Ozellikle "atanma" (%3.1) ve "calisma
kosullar1” (%3.0) ogretmen adaylarimin beklenti ve
kaygilarinda belirgin bir sekilde ©ne cikarken, issizlik
(%2.9) ve ekonomik kriz (%2.8) gelecek senaryolar1
agisindan en fazla endise duyulan unsurlar olarak dikkat
¢cekmektedir. Ayrica, Ogretmenlik mesleginin tercih
edilmesinde 6grencilerle iliski (%2.9) ve calisma kosullar1
(%2.6) one cikmakta, ¢oziim Onerilerinde ise fakiiltelerdeki

Ogrenci sayist (%3.0) ve atanma (%2.7) en fazla dile getirilen
konular arasinda yer almaktadir.

3.1. Ogretmenlerin Meslege Yonelik Tanimlama ve
Giincel Tutumlarina Iliskin Bulgular

Goriisme formunun meslege yonelik tamim ve giincel
tutuma iligkin goriislerin alindig1 sorulara 6gretmenlerin
verdigi yanutlar “Kutsallik, Gelecek Nesil,
Mesleksizlestirme, Atanma, Bilgi ve Tecriibe” olmak iizere
6 alt tema halinde simiflandirilmistir. Tanimlama ve Giincel
Tutum temasinda, O&gretmen adaylarmin en ¢ok
vurguladigi konu %25.8 ile "atanma" siireci olup, bu durum
meslegin istihdam ve is giivencesi ile yakindan iligkili
oldugunu gostermektedir. Ayrica, %24.2 ile "kutsallik" ve
%20.0 ile "gelecek nesil" alt temalari, dgretmenligin idealize
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edilerek topluma ve gelecege yonelik 6nemli bir rol olarak
algilandigini  ortaya koymaktadir. Mesleksizlestirme
(%10.8), bilgi (%5.8) ve tecriibe (%13.3) alt temalar1 ise
O0gretmen adaylarinin meslegin prestij kayb1, bilgi birikimi
ve deneyim gerektiren dair algilarim
yansitmaktadir. Genel olarak, atanma kaygisi ve meslegin
toplumsal degeri bu tema icinde 6ne ¢ikan unsurlardar.

yonlerine

Gortisme formunda bulunan Ogretmenlik meslegi
hakkindaki duygu ve diisiinceleri hakkindaki soruya
Tiirkiye’de goérev yapan fen bilgisi Ogretmenlerinin

yanitlarindan bazilar1 asagidaki gibidir.

T5: “Ogretmenlik mesleginin her meslekten daha kutsal
oldugunu diisiiniiyordum, fakat son zamanlarda diisiincelerim

olumsuz  yonde.  Giiniimiizde  06gretmenlik — mesleginin
stradanlastirildigin - gerekli  onemin sadece maagla endeksi
olmadigmi  toplumunda  bunu  hissettirmesi  gerektigini

diigtintiyorum.”

T6: “Eskiden kutsal bir meslekti, ¢iinkii artik egitim fakiiltesi
mezunu bile olmadan &6gretmenlik yapilabiliyor. Formasyon
olmast da 63retmene ihtiyac varmis gibi bir popiilasyon artisina
sebep oluyor tiim bunlar sadece egitimin degil toplumun mihenk
tast olan 6gretmenligin mesleksizlesmesine sebep oluyor.”

T15: “Ulkemizde en ¢ok bulunan meslek grubu oldugunu
diisiiniiyorum. Bu sebeple de énemini yitirdigini ve nitelikli
ogretmen yetistirmenin ikinci plana atildigr kanaatindeyim.
Atanamayan o kadar ¢ok meslektagim var ki... Atanamamis
olmalart bagsarisiz ve kalitesiz olduklarimi mi  gdsteriyor?
Kesinlikle hayir.”

T21: “Ogretmenligin, ulusa en yararli meslek oldugunu
diisiiniiyorum. Ogretmenin yaminda 63renmeyi de hedef alan,
kutsal bir meslek oldugunu diigiiniiyorum. Ozgiirce bilmiyorum
diyebilen, 6grenme siirecine kendini de dihil eden dgretmenlerin;
topluma, dogaya, tiim canlilara dogru davramis ve tutumu
kazandirdigina inamyorum.”

T23: “Icra ettigim meslegin kesinlikle kutsal oldugunu
diisiiniiyorum, ancak diger meslek gruplari, wveliler ya da
cevremdekilerden aldi§im tepkilere baktigimda;, meslege sayg
olmadan yaklagimlar oldugunu goriiyorum. Hem meslektaglarim
hem de diger etkenlerden dolay: 6gretmenlerin durumlarimin ya
da goriislerinin degersizlesmesine sahit oluyorum.”

T28: “Bence dgretmen sadece kurumlarda degil, hayatinin her
kosesinde egitimi benimsemis uzmanlardr.”

T30: “Ogrenme siirecini 6§renci yetistirmek, lise ya da iiniversite
kazandirmak olarak géren degil; insan yetistirmek olarak
tamimlayan meslektir.”

3.2. Ogretmenlerin Meslegi Tercih Etme Sebeplerine
iliskin Bulgular

Gorlisme formunun meslegi tercih sebeplerine iliskin
goriislerin alindig1 soruya 6gretmenlerin verdigi yanitlar
"Ogretmenler, Aile, Caligma Kosullari, Maas, Ogrenci ve
Universite Sinav Puan1” olmak {izere 6 alt tema halinde
siiflandirilmigtir.  Tercih ~ Sebepleri

temas: altinda

ogretmenlik mesleginin neden tercih edildigi incelenmistir
ve en yliksek yiizde, %27.8 ile "dgrenci" alt temasinda
verilmistir. Bu sonug, 6gretmen adaylarinin meslegi tercih
etme sebeplerinde 6grencilerle olan etkilesimi ve onlara
katki saglamayi on planda tuttuklarini gostermektedir.
Bunu %25.0 ile "galisma kosullar1" takip etmekte olup,
adaylar icin meslegin ¢alisma kosullarinin da 6nemli bir
motivasyon kaynagr oldugu goriilmiistiir. Diger yandan,
"maas" alt temas1 %11.1 ile daha diisiik bir yiizdede kalmus,
bu da ekonomik faktorlerin meslek segiminde ikinci planda
yer aldigim diisiindiirmektedir. "Aile" (%12.0) ve
"ogretmenler” (%20.4) gibi sosyal cevreler de 6gretmen
adaylarinin mesleki tercihlerinde etkili olmustur. Sonug
olarak, 6gretmen adaylarimin meslegi tercih ederken en ¢ok
ogrencilerle
onceliklendirdikleri anlagilmaktadir.

etkilesimi  ve ¢alisma  kosullarim

Goriisme formunda bulunan 6gretmenlik meslegini tercih
etme sebeplerine iliskin soruya Tiirkiye’de gorev yapan fen
bilgisi 6gretmenlerinin yanitlarindan bazilar1 asagidaki
gibidir.

T1: “Ilkokul ve lisedeki 63retmenlerimi ¢ok severdim. Hep onlar
gibi oldugum giiniin hayalini kurardim. Ailem de 0gretmen
olmak isteyisimi hep destekledigi icin iiniversite tercihlerimde
egitim fakiiltesini yazdim.”

T3: “Annem ogretmendi, simdi emekli oldu. Ablam ve ben de
cocuklugumuzda anneme 6zenirdik. Mesleginde cok mutluydu,
ogretmen olmaktan gurur duyuyordu. Saygr goren bir meslekti.
Kisacast ben 2 ablam 5 yil KPSSye calistiktan sonra ayni yil
farkly branglardan atandik. Ancak llar 6nce imrendigimiz
meslekten eser kalmams. Ne veliler ne cevremizdekiler annemin
calistig1 donem ile aymi tavirda degil.”

T4: “Kendi ¢cocukluumdan beri 63retmenleri, okulu aslinda en
cok da ¢ocuklar1 ¢ok severim. Mesledi tercih etmemin en biiyiik
sebebi 6grenciler. Her giin hazirlandi§imda sanki ise degil de
okula gidiyormusg gibi hissediyorum.”

T11: “Su an maas kimseye yetmiyor, sadece d3retmenler degil
tiim meslekler icin gecerli bence. Ama maas, ¢calisma saatleri bir
yana dursun, saygmligumz gitmis. Ogretmenim dedigimde
gurur duyan ben, birine meslegimi soyledigimde yiizlerini
burusturuyorlar.”

T18: “Ailemdekilerin ¢ogu emekli oldu. Su an benim durumumu
goriince hem ¢ok sasiriyorlar hem de ok iiziiliiyorlar. Hepsinin
agzimda aymi sozler var. Bizim zamammizda béyle miydi?
Katiliyorum hepsine onlarm zamamnda boyle degildi. Olmak
istedigim yerdeyim, ama olmak istedigim sekilde asla degil. Ama
ne olursa olsun, meslege olan tutkum ve dgrencilerime sevgim
hep baki kalacak.”

T20: “Ailem istedi 6gretmen olmami aslinda. Kadin meslegi,
saatleri belli, maast iyi, saygm meslek diye bana yazdirdilar. lyi
ki okumusum diyordum yeni mezun oldugumda ne kadar icim
rahatti. Simdi mesle§e duyulan sayguyr diisiiniince, kegke
okumasaydim diyorum. Kimsenin ne saygisi kaldi 6gretmenlere
ne de sevgisi... KPSS siireci herkesin dilinde, atanamadigim
birkag 1l oldu.”

325



E. Aving ve F. Dogan

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say 1, 2026

T24: “Ogretmenligi hep istiyordum ama brans olarak istedigimi
kazanamadim. Mutsuz degilim, vicdanim rahat yapabilecegim
tek meslekti. Benim igin en giizel meslek. Tabi, etrafimda bulunan
herkes bana su an keske bagka meslegi se¢seydin diyor. Bir giin
hakly olacaklar diye korkuyorum. Umarim bir an nce meslegin
sayginlig1 eski haline déner.”

T25: “Ulkenin ekonomik durumu, ogrencilerin ve velilerin tavri,
cevre baskist... Bunlar bizi psikolojik olarak cokertiyor. Ne veli ne
ogrencilerin saygis1 da sevgisi de kalmadi. Eskiden hayrandim
ogretmenlerime, korkuyu degil saygryr 6§renmistik. Simdi oyle
degil maalesef.”

T27: “Ben yillardir iilkenin dogusunda gérev yapryorum. Burada
tamigti§im her insan ¢ok giizel davranmyor. Ben de buralara
ulagmak istedim. Su an vicdanen huzurluyum, iyi ki diyorum bu
meslegi secmisim. Sanki bir gorev bir is degil de hayatimin bir
parcasi ama cevremdekiler icin ayni seyi soyleyemem. Ogretmen
oldugumu duyan sanki bana actyor. Sizin de isiniz ¢ok zor, diyor
hepsi. Evet, kolay meslek degil yapti§imiz ama goniilden olunca
zor gelmiyor. Tabi bu tepkiler etkiliyor mu? Kesinlikle. Simdi
meslegi tercih etme sebeplerim, pismanhga doniistii. Mesleki
acidan degil, sartlart agisimdan diyorum aslinda. Ne maas yetiyor
ne de meslege sayg1 kaldi. “

T28: “Ailem cok istedi ogretmen olmami. Ben sevdiim ve
istedigim icin tercih ettim. Cevremdekiler baska boliim okumami
onerdi. Tlk zamanlart bu soyledikleri yiiziinden kiziyordum
cevremdekilere ama bu meslegi tercih etme sebeplerimin hepsi
kayboldu.”

T30: “Ilkokul ve ortaokul hayatimda Ggretmenlerimi ok
seviyordum ve okulu da cok seviyordum.”

T32: “12 yil oldu meslege baglayali. Ben calisma kogullar: iyi
oldugu icin segmistim. Tabi 6gretmenlige olan ilgim de ¢oktu.
Mezun olunca hemen atandim, simdiki gibi degildi hicbir sey.
Hadi simdinin eski nesli biz, 63retmen olmay: ozgiirce isterken
her sey daha farkl ve diizgiindii. Ya simdi? Ne kadar ¢ok 6grenci
var, atamalar zaten ortada. Nasil baglayacaklar meslegi icra
etmeye bilmiyorum dogrusu.”

3.3. Ogretmenlerin Meslege Yonelik Oz Yeterlik
Algilarina Iliskin Bulgular

Goriisme formunun yetenek ve ilgi gibi 6z yeterliklerine
iliskin goriislerin alindig1 soruya 6gretmenlerin verdigi
yanitlar “Pes Etmeme, Caba, Yiiksek/Diisitk Motivasyon,
Ogrenme/Ogretme Istegi, Kendine Giiven ve Ozelestiri”
olmak {izere 6 alt tema halinde siuflandirimistr. Oz
Yeterlik Algilar1 temasi, 6gretmen adaylarinin kendilerine
yonelik mesleki yeterlik algilarim incelemektedir. Bu
temada en yiiksek oran %31,9 ile "6grenme/0gretme istegi"
alt temasinda Bu durum,
adaylarmin mesleki yeterliklerini en ¢ok o6grenme ve
O0gretme konusundaki istek ve motivasyonlarina
dayandirdigini gostermektedir. Ayrica, %27,5 ile "caba" alt
adaylarin meslekte basariya wulasmak igin
gosterdikleri bireysel gayretin 6nemini vurgularken, %19,8
ile "pes etmeme" kararlilik ve zorluklar karsisinda direngli
olma becerisinin 6ne ¢iktigini ifade etmektedir. "Kendine

toplanmustir. O0gretmen

temasi

giiven" (%6.6) ve "Ozelestiri" (%2.2) ise daha distik
ylizdelerde yer alarak, adaylarin kisisel 6zgiiven ve 06z
degerlendirme yetilerine daha az vurgu yaptigini
gostermektedir. Sonug olarak, 6gretmen adaylarimn 6z
yeterlik algilarinda en baskin unsurlar 6grenme/6gretme
istegi ve caba gostermeye yonelik giiglii bir egilimdir.

Gortisme formunda bulunan 6z yeterlikleri hakkindaki
duygu ve diisiinceler hakkindaki soruya Tiirkiye’de gorev
yapan fen bilgisi 6gretmenlerinin yamitlarindan bazilar
asagidaki gibidir.

T7: “Aslinda meslee yonelik motivasyonum ¢ok yiiksek ama
sinif basarist da beni etkiliyor tabi. Derse hevesli bir sinifta daha
cok cabaliyorum, 6grencilere ulasma konusunda pes etmiyorum.
Ama tam tersi durumda benim de istegim diisiiyor.”

T9: “Meslegi severek yapti§imdan motivasyonum hep yiiksek.
Ancak bazi meslektaglarim bile motivasyonumu etkiliyor.
Ozellikle kendi bransimdan olanlarin 6grenciler ile ilgili dertleri
yok gibi geliyor. Ben daha ne yapabilirim, daha iyi nasil anlatirim
diye cabaliyorum. Testler, kitaplar gibi bircok yardimci kaynak
arastiriyorum. Ancak bazi meslektaglarim beni bu ¢abalarimdan
dolay: elestiriyor. Cabalarimin bos oldugunu vurguluyorlar.”

T14: “Normalde yiiksek motivasyona sahip bir 6gretmenim ama
basarisiz  simifta yeterli  hissetmiyorum.  Eksik
hissediyorum bazen kendimi. Uzun ugraslar sonucu sinif
basarisini ¢ogu zaman yukartya tasiyorum ancak bazi simiflarda
miimkiin olmuyor. Boyle olunca da tiim iste§im ve ilgim
azalwyor.”

kendimi

T21: “Cogu zaman giiliimseyerek ders anlatiyoruz, mutlu
etmeye, 6gretmeye cabaliyoruz. Ancak bizler robot degiliz, bazen
mutsuz ya da cok hasta olabiliyoruz. Ogrenci evine dondiigiinde
o giinkii ruh halimizi veliye yansitiyor veya anlatiyor. Bazi
velilerden o kadar sert ya da kaba tepkiler altyoruz ki, sonraki giin
motivasyonu saglamak elde degil. Eger velilerinizden biri bile
meslektagimiz ise muhtesem bir iletisim kurabiliyorsunuz. Bizi
bizden iyi anlayan yok maalesef.”

T25: “Daha ¢ok 06grenciye bagli aslinda. Tiim ruh halimi
ogrenciye gore ayarliyorum. Bazi siniflar ¢ok istekli 6grencilerden
olusuyor. Ders anlatma esnasinda yasadigim mutlulugu tarif
etmem imkdnsiz. Bazi suiflarda da durum tam tersi maalesef.
Ders anlatma istegi bir yana iletisim kurmak imkdnsiz oluyor.
Béyle olunca bile pes etmiyorum, elbette ¢cabaliyorum ama ister
istemez motivasyonum diigiiyor.”

T26:  “Cogunlukla  basarisiz  siniflarda kendimi
elestiriyorum. Neyi yanlis yaptin? Nerede hatam oldu?
Eksiklerim nelerdi? Daha iyi anlatabilmek icin ne yapabilirim?
Kendime sordugum ilk sorular bunlar oluyor. Ancak bazi siniflar
icin istediginiz kadar cabalayin olmuyor gibi hissediyorum.
Ogrenci saygt duymuyor, soylediklerinize kulak asmuyor bile.
Ogrenciyi uyarinca veliler de bizi uyaryor. Bununla ilgili veli
toplantisinda cogu zaman olabildigince nazik ve yumusak sekilde
doniitler vermeye calistyorum ama 6grencinin durumu ile ilgili
bazi konularda ikna bile edemiyorum bazen. Tiim bu yasadiklarim
benim motivasyonumu etkiliyor ne yazik ki”

once
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T31: “Dersi dinlemek istemeyen ogrencilerimiz ¢ogu zaman
oluyor hatta bu 6grenciler sinifin diizenini de cok etkiliyor. Boyle
durumlar tek uyariyla ya da bir giinde diizeltilmiyor maalesef.
Uzun bir siire¢ gerekiyor sinif hakimiyetini dogru saglamak icin.
Swmif ici dersi dinleme orant benim motivasyonumu etkiliyor.”

3.4. Ogretmenlerin Meslege Yonelik Calisma
Kosullarina Iliskin Bulgular

Goriisme formunun ¢alisma kosullarina iliskin goriislerin
alindigi  sorulara  Ogretmenlerin  verdigi  yanitlar
“Ulke/Bolge/Sehir, Calisma Saatleri, Maas, Lisansiistii
Egitim, Kariyer, Ulasim, Is Arkadaslan ve Kisisel Zaman”
olmak tizere 8 alt tema halinde siniflandinlmistir. Calisma
Kosullar temasi, 6gretmen adaylarinin meslekteki fiziki ve
maddi kosullara iliskin algilarni yansitmaktadir. Bu
temada en yiiksek oran %22.6 ile "lilke/bolge/sehir" alt
temasinda toplanmustir, bu da adaylarin cografi kosullarin
mesleki  tercihlerinde  ve
onemli bir faktor
gostermektedir. Bunu %21.9 ile "¢alisma saatleri" izlemekte

ve yasanilan  yerin

memnuniyetlerinde oldugunu
olup, dgretmen adaylar1 i¢in meslek igindeki zaman
yonetimi ve mesai saatlerinin de kritik bir konu oldugu
anlagilmaktadir. "Maas" alt temasi %17.5 ile 6gretmen
adaylarmin ekonomik kosullara dair kaygilarini ifade
ederken, "lisansiistii egitim" (%6.6) ve "kariyer" (%10.9) gibi
uzun vadeli mesleki gelisimle ilgili unsurlar daha az
vurgulanmistir. Bu dagilim, 6gretmen adaylarinin meslek
secimlerinde ve memnuniyetlerinde c¢alisma kosullari,
ozellikle cografi faktorlerin,
oldugunu gostermektedir.

ve zamansal oncelikli

Goriisme formunda bulunan Ogretmenlik meslegi
hakkindaki duygu ve diisiinceleri hakkindaki soruya
Tiirkiye’de goérev yapan fen bilgisi Ogretmenlerinin

yanitlarindan bazilar1 asagidaki gibidir.

T2: “Genel olarak ¢aligma saatleri bence ¢ok iyi; kendime vakit
ayrrabiliyorum ya da giinliik resmi ya da ozel tiim iglerimi
halledebiliyorum.”

T8: “Calisma kosullar: saat agisindan gayet uygun ama aslinda
bazi meslektaslarim birbirlerine ve mesleklerine karst daha ilimli
ve kucaklayict bir tavir sergilese bir sorun kalmayacak bence.
Maas konusunda tiim meslektaslarim ile aymi  fikirdeyim;
yetmiyor.”

T9: “Tiim zel islerimi halledebiliyorum. Ozel sektérdeki gibi
uzun saatler calisma yok. Maas konusunda sanirim herkesle ayni
fikirdeyim; yetmiyor.”

T12: “Calisma kosullart ve wvicdanen insana kattiklarim
diigiintince 6gretmenlik benim goziimde her zaman bagka bir
yerdeydi. Sinifta 6grencilerimle olmak harika bir duygu benim
icin.”

T17: “Calisma saatleri ¢ok giizel bir meslek, zaten bu meslegi
tercih etmemin de sebeplerinden biri buydu. Benim esim de
ogretmen, bir de bebegimiz var. Yasadigumiz il, fiyatlandirma
acisindan pahaly bir yer degil. Buna ragmen kiralardaki fahis

artis, bebek masraflar1 ve giinliik ihtiyaclar bizi ¢ok yoruyor.
Kisacast yetmiyor diyebilirim.”

T24: “Ben c¢alisma saatleri ile 1ilgili herhangi bir sorun
yasamryorum. Hatta kendime wvakit ayirabiliyorum, giinliik
islerimi yapabiliyorum ve ek ders, etiit gibi 6grencilerim icin bir
seyler yapmakta da zaman bulabiliyorum.”

T29: “Her gegen giin bor¢clanma durumumuz katlanarak artiyor.
Kisacas:  enerjim ve zamanmim var ama tiim bunlar
gergeklestirecek yeterli gelirim yok diyebilirim.”

3.5. Ogretmenlerin Gelecek Beklentileri ve Kaygilarina
iliskin Bulgular

Goriisme formunun gelecege yonelik gelecek beklentileri
iliskin ~ goriiglerin alindig1
Ogretmenlerin  verdigi yarnutlar “Saygi,  Atanma,
Popiilasyon, Mesleki Onem, Calisma Kogullar, Ogretmen
Adaylari, Formasyon, Mesleki Kidem, Emeklilik, Issizlik ve
Ekonomik Kriz”

siniflandirilmistir. Beklenti ve Kaygi temasi, &gretmen

ve kaygilarina sorulara

olmak tizere 10 alt tema halinde

adaylarinin mesleki geleceklerine ydnelik beklentilerini ve
karsilastiklar1 kaygilar1 yansitmaktadir. Bu temada en
yliksek oran %11.7 ile "atanma" alt temasina verilmistir, bu
da adaylarin en biiyiik kaygisinin atanma siirecine iliskin
oldugunu gostermektedir. Atanma kaygisinin yani sira, ile
"saygl" (%10.9) ve "igsizlik" (%10.9) alt temalar1 &ne
¢ikmaktadir. Bu sonuglar, &gretmen adaylarinin hem
meslegin toplumsal itibari hem de ekonomik giivencesi
konusunda endise tasidigimi ortaya koymaktadir. Ayrica,
%9.1 ile "mesleki 6nem" alt temasi, adaylarin 6gretmenlik
mesleginin toplumsal degerine yonelik beklentilerinin de
kayda deger oldugunu gostermektedir. "Formasyon"
(%11.3) ise egitim ve mesleki yeterlik siireclerine dair
adaylarin kaygilarini yansitmaktadir. Genel olarak,
O0gretmen adaylarinin beklentileri ve kaygilari, atanma ve
igsizlik gibi somut istthdam sorunlarina odaklanirken,
meslegin toplumsal statiisii ve profesyonel gelisimle ilgili
endiseler de dikkat cekmektedir.

Goriisme formunda bulunan 6gretmenlik meslegi ile ilgili
gelecek beklentileri ve gelecek kaygis1 hakkindaki duygu
ve diisiinceler hakkindaki soruya Tiirkiye’de gorev yapan
fen bilgisi 6gretmenlerinin yanutlarindan bazilar1 asagidaki
gibidir.

T3: “Gelecekte meslegimizi bence tam bir kaos bekliyor olacak.
Atanma siirecleri zorlasacak ve igsiz 0gretmen popiilasyonu
artacak. Eskiden caligma kosullar1 ve mesleki sayginlik icin
secilen meslegimiz itibarsizlast1.”

T10: “Gelecegimden endise ediyorum. Ciinkii emeklilik miimkiin
degil gibi goriiniiyor. Emeklilik icin gereken kidem tazminati
yeterli degil.”

T15: “Calisma kosullar1 genel hatlariyla bence cok iyi diye
diisiiniiyorum. Ancak mesleki gelisim programlari, seminerler
gibi verimi yiikseltmeye yonelik ekstra girisimler istiyoruz.”

T18: ”Ogretmenlik en kutsal meslektir. Gergekten mi? Bence,
bizce evet! Velilere soralim ya da diger yetkililere; biz kimiz?
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Itibarsizlastirilmis bir meslek haline geldik. Ekonomik kriz tiim
meslekleri oldugu gibi bizi de derinden etkiledi. Ama tiim
bunlarm yamnda mesleki saygiyr da kaybettik.”

T20: “Gelecekten beklentim issiz 6gretmen kalmamasidir, baska
ne olabilir ki? Verimli, dinamik, caliskan ve daha bircok onemli
ozellige sahip meslektaglarim farkly meslek gruplarinda calisiyor.
Neden? Atama yok, sayg: yok, énem yok ama formasyon var.
Yeterince 6gretmen yok mu? Egitim fakiilteleri hinca hing dolu.
Donanimli akademisyenler tarafindan ilmek ilmek yetistiriliyor.”

T27: “Ogretmen adaylart da birer 6grencidir ancak okula
geldikleri ilk andan itibaren bu kisilere dgretmenlik asilanir.
Hamuruna igler 6gretmenlik meslegi. Yetisir, hem de nitelikli
yetigir. Ogretmen olmak icin yetisir. Sonra? Atanamaz. Issizler
kervamina katilir. Atanamayan 6gretmen basarisiz 63retmen
midir?”

T32: “Gelecekte meslege wverilen saygi ve gerekli Onem
verilmedikce, bizler daha da itibarsizlastirilacagiz. Hem bireysel
hem de toplumsal olarak egitim en 6nemli unsurlardan biridir.
Bu dogru degil mi? Yoksa biz 6gretmen oldugumuz icin mi boyle
diigiintiyoruz? Gelecegi dogru insa etmek istiyorsak, egitime
onem vermek zorundayiz.”

3.6. Ogretmenlerin Meslege Yonelik Gelecek
Senaryolarina Iliskin Bulgular

Goriisme formunun gelecek senaryolarina iliskin
goriislerin alindig1 sorulara 6gretmenlerin verdigi yanitlar
“Farkli Meslekler, i§sizlik, Mesleki Onem, Ekonomik Kriz
ve Popiilasyon”
siiflandirilmistir. Gelecek Senaryolar: temasi, 6gretmen
adaylarmin mesleki gelecege dair 6ngorii ve endiselerini
kapsamaktadir. Bu temada en yiiksek oran %22.1 ile
"igsizlik" alt temasina verilmis olup, adaylarin gelecekte en
¢ok igsizlik kaygisi tasidigini gostermektedir. Bunu %21.3
ile "ekonomik kriz" alt temasi izlemektedir, bu da
ekonomik belirsizliklerin 6gretmen adaylarimin mesleki
geleceklerine yonelik 6nemli bir tehdit olarak algilandigini
ortaya koymaktadir. Ayn1 zamanda, %19.9 ile "mesleki
onem" alt temasi, Ogretmen adaylarinin 6gretmenligin
toplumsal degerinin gelecekte azalacagina dair kaygilar
tasidiklarini gostermektedir. "Farkli meslekler" (%19.1) ve
"popiilasyon" (%17.6) alt temalar1 ise 6gretmen adaylarinin,
diginda  farkli  mesleklere
ihtimallerini ve 6gretmen popiilasyon artisinin mesleki
rekabet tizerindeki etkisini dikkate aldiklarini igaret
etmektedir. Genel olarak, gelecek senaryolar1 temasi,

olmak tiizere 5 alt tema halinde

ogretmenlik yonelme

ogretmen adaylarinin mesleki geleceklerine dair en biiyiik
endiselerinin issizlik, ekonomik kriz ve meslegin toplumsal
degerinin azalmasi oldugunu ortaya koymaktadir.

Goriisme formunda bulunan gelecek senaryolar:
hakkindaki duygu ve diisiinceler hakkindaki soruya
Tiirkiye’de gorev yapan fen bilgisi 6gretmenlerinin

yanitlarindan bazilari asagidaki gibidir.
T12: “Gelecekte bizi farkli meslekler bekliyor. Benim maagim bana

yetmiyor ki, atanamayan ne yapsin? Fen bilgisi alaninda eskiden
her 7 6gretmenden 1'i atanirken, bu atama giiniimiizde 20’de 1

gibi bir orana diistii. Kalan diger 19 0gretmen ne yapacak?
KPSS™ye bir daha hazirlanacak ve 1'i daha atanacak.”

T13: “Simdi bile igsiz 6gretmen doluyken gelecekte ne mi olacak?
Daha da artacak. Her il yenileri gelecek, umutlar sonecek, farkl
mesleklerde ¢alisilacak, mutsuzlasacaklar ve umutlart tiikenecek.
Tiim basamaklarinda vicdani yiikiimliiliikleri olan bu bireyler,
ogretmenlik disinda meslekleri yapacak.”

T23: “Gelecekte bizi ne mi bekliyor? jgsizlik, mesleksizlestirme,
farkly meslekler...”

T28: “Gelecekte 6gretmenlik mesleginin bir énemi kalacak m
bilmiyorum. Cok endiseliyim, bu konu iizerine sayfalarca
yazabilivim ya da giinlerce konugsabilirim. Daha bugiin bile
gereken 6nem verilmezken, ileride daha da azalacak. Her gegen yil
ogretmen popiilasyonu artiyor. Ancak meslegini icra eden
ogretmen sayist degismiyor. Bu ne demek? Her gecen il issiz
ogretmen sayist artiyor. Bu siireklilik hali, mesleki dnemi ve
meslege olan toplumsal saygmhgi etkiliyor. Tiim bunlara ek
olarak, ekonomik kriz her gecen giin etkisini arttirtyor.”

3.7. Ogretmenlerin Meslege Yonelik Coziim Onerilerine
iliskin Bulgular

Gortisme formunun gelecege yonelik ¢oziim Onerilerine
iliskin goriislerin alindig1 sorulara dgretmenlerin verdigi
yanitlar  “Fakiiltelerdeki ~Ogrenci Sayisi, Atanma,
Formasyon, Calisma Kosullari, Ogretmenlere Yonelik
Etkinlik/Proje/Arastirma, Geri Bildirim, Tesvik ve Issizlik”
olmak tizere 7 alt tema halinde siniflandirlmigtir. Coziim
Onerileri temasi, 6gretmen adaylarmin mesleki sorunlara
dair sunduklar: ¢6ziim yollarini detaylandirmaktadir. Bu
temada en yiiksek oran %19.3 ile "fakiiltelerdeki &grenci
sayis1" alt temasma verilmisti, bu da Ogretmen
adaylarinin, egitim fakiiltelerinde 06grenci sayisimin
azaltilmasinin meslekteki sorunlarin ¢dztimiinde kritik bir
adim oldugunu diisiindiiklerini gostermektedir. Bunu
%17.4 ile "atanma" ve "formasyon" alt temalan takip
etmekte, bu iki baghk Ogretmen adaylar1 tarafindan
meslege giristeki en Onemli yapisal sorunlar olarak
goriilmektedir. Atanma siireglerinin daha adil ve diizenli
hale getirilmesi ve formasyon egitiminin yeniden
yapilandirilmas:t  gerektigi yoniindeki talepler one
¢ikmaktadir. Diger yandan, %8.1 ile "¢alisma kosullar1" ve
%6.8 ile "tesvik" alt temalari, Ogretmenlerin mesleki

memnuniyetini  artirmak igin ¢alisma  sartlarinin
iyilestirilmesi ~ ve  Ogretmenlere  yonelik  tesvik
mekanizmalarinin gelistirilmesi gerektigini

vurgulamaktadir. "Geri bildirim" (%11.8) de adaylarin
meslek i¢i siireclerde daha etkili ve diizenli geri bildirim
mekanizmalari olusturulmas: gerektigine dair 6nemli bir
¢tkmaktadir.  Ayrica, %5.6 ile
"dgretmenlere yonelik etkinlik/proje" ve %5.6 ile "igsizlik"
alt temalar;, Ogretmenlerin meslek igi gelisimini
destekleyen etkinliklerin diizenlenmesi ve igsizlikle ilgili
onlemler alinmasmin adaylar tarafindan
gorlildiiglinii ortaya koymaktadir. Genel olarak, ¢dziim
Onerileri temasi 6gretmen adaylarmin egitim sistemindeki
yapisal reformlara, fakiiltelerdeki Ogrenci

Oneri olarak One

onemli

ozellikle
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sayistnin azaltilmasi, atanma ve formasyon siireglerinin
yeniden diizenlenmesi, ¢alisma kosullarinin iyilestirilmesi
ve tesvik mekanizmalarinin giiglendirilmesine ydnelik
somut Oneriler sunduklarini gostermektedir.

Goriisme formunda bulunan Ogretmenlik meslegi
hakkindaki duygu ve diisiinceleri hakkindaki soruya
Tiirkiye’de goérev yapan fen bilgisi Ogretmenlerinin

yanitlarindan bazilar1 asagidaki gibidir.

T6: “Coziim dnerisi belli aslinda; 6gretmen yetistirmeye daha cok
onem verilmelidir. Cok 0gretmen yetistirmek yerine, az ama
kaliteli  63retmen  yetistirmeye odaklanilmalidir.  Aslinda
cabalarin temelinde yine mezun 63retmen sayist yatiyor. Bazi
iiniversitelerde sinif mevcudu 50'nin iizerindedir. Bu durumdaki
bir sinifta hikimiyet ya da bireysel olarak 6grencilere hikim olmak
ve gelisimlerini takip etmekten soz edilemez. Benzer sekilde,
mezun Ogretmen sayisindaki artis da bu durumu negatif
etkiliyor.”

T11:  “Kesinlikle egitim fakiiltelerindeki ~dgrenci  sayisi
azaltilmahdir. Ogretmen popiilasyonu inanilmaz fazla. Bu
popiilasyonun  yiizde kagt atanabildi? Yiizde kact kendi
mesleklerini icra edebiliyor? Bu durumu iilkede g6z ard: edilen
bir sorun olarak  goriiyorum. Cofu zaman atanma,
mesleksizlesme, farkli mesleklere yonelim gibi bazi durumlar
glindeme bile gelmiyor.”

T16: “Bize her yil yeni egitim vizyonlarmndan bahsediliyor.
Ogretmenler, yani biz yeterince denetleniyor muyuz? Hangimiz
kendimizi gelistirebiliyoruz? Ben 8 il Once atandim ve
atandi§imdan  beri yalmizca i kursa gidebildim. Simdi ev
masraflari, ekonomik kriz, cocuk masraflar: derken hangi kursun
iicretini karsilayabilivim ki? Ben istiyorum ki, bize cesitli
egitimler verilsin ve bu egitimlerden neler 6grendik denetlensin.”

T19: “Oncelikle en kesin ¢oziim, bence formasyon durumunun
bitirilmesidir. Yeterince 63retmen yok mu? Biz iilke olarak neden
hala bu sayry artiryoruz? Once elimizdeki nitelikli ve egitim
fakiiltesi ¢ikigli 6gretmenlere odaklanmak daha dogru bir tutum
degil mi?”

T25: “Mesela atama sorununu ele alalim. Herkes konusuyor ve
bunun bir problem oldugunu biliyoruz. Ancak probleme hikim
miyiz? Oncelikle problemlerin belirlenmesi gerekiyor. Daha
sonra ¢oziime odaklanilmalidir.”

T27: “O kadar ¢cok sorun var ki, hangisine ne ¢oziim sunabilirim
bilmiyorum. Ornegin, yakin zamanda o3retmenler odasinda
konusulan bir konuyu aktarayim. Konumuz iilkenin dogusuna
atanmayr  istememek. Ulkenin her yeri bir degil mi?
Aligkanliklarini birakmaktan ya da bilmedigi memleketlerdeki
kiiltiirden korkuyor cogu meslektasim. Onca yil okuyup, atanmak
icin yillarca ugrastigim ve sonucunda hi¢ bilmedigi bir
memlekete gitmeyi istemedigini belirtiyor. Biz de kendi aramizda
konusurken sunu diisiindiik; doguya atanmay: daha cekici hale
getirebiliriz. Doguya atanmis dgretmenler ile on goriismeler
saglanabilir. Adaptasyon siireci igin bir farkindalik kazamilabilir.
érnegin, tesvik verilebilir. Bu tesvik, sadece maddi olmak
zorunda degil elbette. Kurs ya da proje destegi saglanabilir. Aymi
durum dogada yetigip, okuyan bireyler icin de gecerli diye

diisiiniiyorum. Benzer uygulamalar eklenebilir ya da 6gretmenler
tesvik edilebilir.”

T30: “Coziim; igsizlik bitirilmelidir. Bu nasil olur? Elbette,
egitim fakiiltelerindeki 63renci sayist azaltilmalidir ve formasyon
bir siireligine durdurulmalidir. Ulkedeki mezun 63retmenlere
yonelik yeni girisimlerde bulunulmalidir. Mesleki gelisimlerine
katk: saglayacak yeni projeler ya da etkinlikler diizenlenmelidir.
Tiim o3retmenlerden giincel durum ile ilgili olumlu ya da
olumsuz toplanmalidir.  Bu

dogrultusunda yapilacak yenilikler revize edilmelidir.”

tiim  doniitler doniitler

4. Tartisma

Son yillarda tiim Diinya’da ve egitimde garpic1 ve koklii
degisimler gerceklestirilmektedir (Giiltekin, 2020). Bu
degisimlerin sonucu toplumun da bakis acisiu
etkilemektedir (Arklan ve Tasdemir, 2018). Tiirkiye'de
gelecege yonelik olarak yapilan calismalara daha fazla
ihtiya¢ duyuldugu belirten calismalar referans alinarak
(Kosar ve Giiglii, 2015), egitim kapsaminda en temel
unsurlardan olan Ogretmen olgusunun (MEB, 1973)
incelendigi bu arastirmada; 6gretmenlerin meslege yonelik
mevcut ve gelecege
Tiirkiye'nin gesitli illerinde Milli Egitim Bakanligi’'na bagli
devlet okullarinda gorev yapmakta olan ve yiiksek lisans
egitimi programina kayith 32 6gretmen ile gerceklestirilen
arastirma kapsaminda; Ogretmenlerin meslege yonelik
goriislerinin dogasi, giincel tutumlari, 6z yeterlik algilari,
memnuniyet, motivasyonlari, gelecege yonelik umut,
kariyer beklentileri ve kaygi durumlari, Tiirkiye'de
ogretmenlik mesleginin gelecegi ve meslege yonelik
gelistirme ve iyilestirme kapsaminda Onerileri ve alternatif
¢ozlimleri belirlenmistir. Arastirmanin g¢alisma grubunu
olusturan 6gretmenlerin yamtlarindan elde edilen verilere
gore; arastirmaya ait alt problemler goriisme formu
sorular1 referans alinarak “Tarmumlama ve Giincel Tutum,
Tercih Sebepleri, Oz Yeterlik Algilar, Calisma Kosullari,
Gelecege Yonelik Beklentiler ve Kaygi, Gelecek Senaryolar1
ve Coziim Onerileri” olmak iizere 7 ana tema ve alt tema
olarak belirlenmistir. Belirlenen ana temalar sirasiyla
incelenmis ve ana temaya ait alt temalar asagida verilmistir.

iliskin ~goriisleri incelenmistir.

C)gretmenlerden elde edilen yarutlara gore, Tanimlama ve
Giincel Tutum temasinda, en belirgin alt tema %25.8 ile
"atanma" olup, Ogretmen adaylarimin meslegi, atanma
stirecine yonelik kaygilarla tanimladiklari anlagilmaktadir.
Bu, meslegin istihdam boyutuna dair biiyiik bir endiseyi
isaret etmektedir. "Kutsallik" (%24.2) ve "gelecek nesil"
(%20.0) alt temalar1 ise adaylarin meslegi idealize ederek
toplumsal ve ahlaki bir sorumluluk olarak gordiiklerini
ortaya koymaktadir. Tercih Sebepleri temasi altinda %27.8
ile "6grenci" en ¢ok vurgulanan alt tema olup, 6gretmen
adaylarnin meslegi, Ogrencilerle olan iligki tizerinden
tercih ettikleri goriilmektedir. "Calisma kosullar” (%25.1)
da adaylarin meslek seciminde 6nemli bir faktor olarak 6ne
cikarken, "maas" (%12.1) gibi ekonomik sebeplerin gorece
daha az belirleyici oldugu goriilmektedir. Oz Yeterlik
Algilar temasi incelendiginde, %31.9 ile "6grenme/dgretme
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istegi" en yiiksek orana sahip alt tema olarak dikkat
¢ekmektedir; bu, 6gretmen adaylarinin mesleki yeterlik
algilarinin  en ¢ok Ogretme arzusuna dayandigin
gostermektedir. "Caba" (%27.5) ve "pes etmeme" (%19.8)
gibi bireysel ¢aba ve kararlilik unsurlar da 6n planda yer
alirken, "kendine giiven" (%6.6) ve "0zelestiri" (%2.2) daha
diisiik yiizdelerde kalmistir, bu da adaylarin kendilerine
dair 6zgiiven ve 6z degerlendirme kapasitelerinin simirh
olabilecegini  diislindiirmektedir. Calisma Kosullar:
temasinda en yiiksek oran %22.6 ile "{ilke/bdlge/sehir" alt
temasina verilmis olup, adaylarin mesleki tatminlerinde
cografi faktorlerin énemli oldugunu ortaya koymaktadir.
"Calisma saatleri" (%21.9) ve "maas" (%17.5) gibi zamansal
ve ekonomik kosullar da adaylarin ¢alisma kosullariyla
ilgili memnuniyetlerini etkileyen baslica faktorlerdir.
Beklenti ve Kayg1 temasinda %11.7 ile "atanma" en yiiksek
orana sahip olup, atanma siirecinin 6gretmen adaylarinin
en biiyiik kaygi kaynag1 oldugu anlasilmaktadir. Ayrica
"sayg1" (%10.9) ve "igsizlik" (%10.9) gibi toplumsal ve
ekonomik endiseler de kayg1 yaratan diger 6nemli unsurlar
olarak one gikmaktadir. Gelecek Senaryolari temasinda en
yliksek oran %22.1 ile "igsizlik" alt temasina verilmis olup,
Ogretmen adaylarinin gelecekte en biiyiik endiseyi igsizlik
konusunda yasadiklart goriilmektedir. "Ekonomik kriz"
(%21.3) ve "mesleki 6nem" (%19.9) gibi makroekonomik ve
toplumsal faktorler de gelecege dair olumsuz beklentilerin
basinda gelmektedir. Son olarak, Coziim Onerileri
temasinda %19.3 ile "fakiiltelerdeki &grenci sayisi" alt
temasi, egitim fakiiltelerindeki Ogrenci sayisinin
azaltilmasi gerektigine dair bir ¢o6ziim Onerisi olarak en
fazla vurgulanan konudur. Bunu "atanma" (%17.4) ve
"formasyon" (%17.4) siireglerine iliskin iyilestirme talepleri
takip etmekte, Ogretmen adaylari atanma siirecinin
yeniden yapilandirilmasini
gelistirilmesini ~ Onermektedir. Calisma kosullarinin
iyilestirilmesi  (%8.1) ve tesvik mekanizmalarinin
giiclendirilmesi (%6.8) de 6gretmen adaylarinin meslekteki
sorunlara dair sunduklar1 diger ¢6ziim Onerileri arasinda
yer almaktadir. Bu veriler, 6gretmen adaylarinin atanma ve
igsizlik gibi yapisal sorunlar {izerine yogunlastigini,

ve formasyon egitiminin

meslegin toplumsal statiisiine dair endiseler tasidiklarini
ve ¢Oziim Onerilerinin biiyiik dlgiide egitim sistemindeki
reformlara yonelik oldugunu ortaya koymaktadir. Bu
dagilim, 6gretmen adaylarnin mesleki gelecege yonelik
kaygilarimin agirlikli olarak sosyoekonomik kosullarla
iligskilendirildigini gostermektedir. Ayrica genel anlamda
ogretmenlerin meslekle ilgili en 6nemli giincel kaygilarinin
siirecleriyle ilgili oldugunu, &gretmenlik
mesleginin &grencilerle kurulan iliski nedeniyle tercih
edildigini, 6gretme isteginin yiiksek oldugunu, cografi
yerlesim ve yasam kosullarinin mesleki tercihlerinde etkili
oldugunu, meslekle ilgili en biiyiik kaygisinin atanma
siireci oldugunu, issizlik kaygisina sahip olduklarini ve
fakiiltelerdeki 6grenci sayisinin diizenlenmesi gerektigini
diisiindiiklerini gostermektedir.

atanma

Meslege yonelik tanimlama ve giincel tutuma ana temaya
iliskin goriislerin alindig1 sorulara 6gretmenlerin verdigi

yanitlar “Kutsallik, Gelecek Nesil, Mesleksizlestirme,
Atanma, Bilgi ve Tecriibe” olmak tizere 6 alt tema halinde
siiflandirilmistir. Aragtirmaya katilan tiim 6gretmenler
meslegin kutsalligina, topluma olan yararina ve gelecek
nesil ile olan iligkisine vurgu yapmustir. Meslegin ¢aba ve
gorevleri arasinda insan yetistirme, 6grencilerin dogaya ve
canlilara olan tutumuna etkisinin oldugunu belirtmislerdir.
Meslegi kutsal olarak tanimlayan 6gretmenlerin giincel
tutumlarimin  ise; meslegin kutsal olma olgusundan
uzaklastify, itibarsizlastirildigl, siradanlastirildign  ve
mesleksizlestirilmesi yoniinde oldugu saptanmustir. Ulutas
(2017)  tarafindan  Ogretmenlerin  bakis  acisindan
ogretmenlik mesleginin statiislinii, statiiye etki eden
faktorleri ve statiiniin yiikseltilmesine yonelik onerilerinin
arastirldig1 calismada da meslege giris ve mesleki egitim,
meslegin islevselligi, meslegin ekonomik geliri ve stattisii,
toplumsal algi ve meslegin mevcut kosullar1 temalar1
kapsaminda 6gretmenlerin biiyiik bir kisminin mesleki
statiistinii diistik buldugu belirlenmistir.

Genel olarak tiim katilimc1 6gretmenlerin meslege yonelik
olumlu tutuma sahip olduklari belirlenirken, atanma ve
formasyon durumlarina elestirel yaklastiklar: saptanmistir.
Ogretmen popiilasyonundaki artisin  egitim fakiiltesi
disinda bir lisans boliimii okuyup, formasyon alan
bireylerin &gretmenlik yapmast ile ilgili oldugunu
diistindiiklerini belirtmiglerdir. Ogretmen
popiilasyonunun yeterince yiiksek sayida mensubu
oldugunu ve formasyon egitimi ile 6gretmenlik yapan
bireylerin bu popiilasyonda artisa sebep oldugunu dile
getirmislerdir. Atanma ve formasyon durumlarinin iligkili
oldugunu belirten 6gretmenlerin, formasyon egitimi alma
ve 6gretmenlik yapma konusunda olumsuz goriise sahip
olduklar1 saptanmistir. Formasyon egitiminin siire ve igerik
bakimindan yetersiz oldugunun belirlendigi (Dalgi¢ vd.,
2012; Sever vd. 2015; Yilmaz, 2015; Yiiksel, 2015)
calismalara ek olarak; Aycan (2015) tarafindan
gerceklestirilen calismada formasyon programina 6grenci
aliminin azaltilmasi gerektigini belirlenmistir. Benzer
sekilde Giirol ve digerleri (2018) pedagojik formasyon
sertifika programinin niteligi ve programda karsilasilan
sorunlara yonelik gergeklestirdikleri c¢alismalarinda da;
ihtiya¢  duyulan mevcut

Ogretmen ile Ogretmen

kapasitesinin  tutarsiz oldugu belirlenmis ve bu
tutarsizhigin giderilmesi i¢in uzun vadeli plan yapilmasi,
formasyon programina Ogrenci alim kontenjanlarinin
azaltilmas: ve alim kriterleri olgusunun getirilmesi,
formasyon egitiminin uygulama zamaninin lisans egitimi
sirasinda alinmasi ve bu egitimlerin siirelerinin yetersiz

oldugunun gerektigine vurgu yapilmistir.

Ote yandan, meslege duyulan saygi ve gereken &nem
konusunda toplumdan olumsuz yoénde tepki aldiklarini
belirtmigslerdir. Meslege duyulan sayg: ve gereken énemin
azalmasi yoniinde ise; ozellikle atanma konusu basta
olmak tizere diger meslek gruplari, veliler, yakin ¢evre ve
aile gibi dis etkenlerin olumsuz etkisi oldugunu
diisiindiiklerini belirtmiglerdir. Unsal (2018) tarafindan
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ogretmenlik mesleginin statiisiiniin incelendigi ¢alismada;
meslegin statiisiiniin diisitk olmasinin nedenleri arasinda
toplum, ekonomik durumlar, Ogretmen yetistiren
kurumlar, 6gretmen niteligi, calisma kosullari, medya, alt-
iist yoneticiler ve egitim politikalar1 oldugu belirlenmistir.
Ertan Kantos (2021) tarafindan, ogretmenlik mesleginin
itibarin1  6gretmen goriislerine gore ortaya koymak
amaciyla gergeklestirilen ve benzer sonuglarin elde edildigi
calismasinda da 6gretmenlik meslegine yonelik itibarinin
toplumsal olarak diisiik diizeyde oldugu, toplumsal bakis
agis1 ve meslege verilen degerin meslek itibarimn yiiksek
olmasin belirleyen en 6nemli etmenlerin basinda oldugu
tespit edilmistir.

Meslegi tercih sebeplerine iliskin goriislerin alindig1 soruya
ogretmenlerin verdigi yanitlar ”Ogretmenler, Aile, Calisma
Kosullari, Maas, Ogrenci ve Universite Sinav Puan1” olmak
iizere 6 alt tema halinde simflandirilmustir. Arastirmaya
katilan 6gretmenlerin biiyiik cogunlugu; 6rnek aldiklar
ogretmenler ve ailelerinin destek ya da baskisi etkenlerinin
meslegi tercih etme sebepleri arasinda oldugunu
belirtmislerdir. Bu sebeplerin yaninda; ¢alisma kosullari,
maas, kadin meslegi olma, mesleki 6nem, saygin bir meslek
olma durumlarint meslegi tercih etme sebepleri olarak
belirttikleri saptanmustir. Arastirmaya katilan
Ogretmenlerin bazilar1 ise; baska meslek sahibi olmak
istediklerini ancak 6gretmenlikte daha basarili ve yeterli
olacaklarini diisiindiiklerini ya da tiniversite puanlarinin
yettigi ogretmenlik  boliimleri
bulundugunu ve bu sebeplerle tercih ettigini
belirtmislerdir. Meslegi gururla ve severek icra ettiklerini
belirten 6gretmenlerin atanma, ekonomik durum ve maas
yonelik goriis  belirttikleri
saptanmustir. Arastirmaya katilan O6gretmenlerin ¢ogu
meslegi tercih etme sebeplerinin biiyiik bir kisminin
giiniimiizde gegerli olmadigim belirtmiglerdir. Ek olarak,
meslegi sebeplerinden olan sayginlk
olgusunun da toplumsal bakis acis1 ve baski yiiziinden
kayboldugunu 6ne siirmiislerdir. Benzer olarak 6gretmen
adaylar1 ile gergeklestiren Ozbek ve digerleri (2007)
calismasinda da Ogretmenlik mesleginin  zellikle

ekonomik ve sosyal 6zellikler bakimindan daha cazip hale

boliimler arasinda

konularma olumsuz

tercih etme

getirilmesinin, meslegi tercih etme oranini arttiracagini ve
ogretmen adaylarinin 6gretmenlik meslegine daha olumlu
katka saglayabilecegi

diisiinceler  gelistirmelerine

Onerilmistir.

Meslege yonelik yetenek ve ilgi gibi 6z yeterliklerine iliskin
goriislerin alindig1 soruya 6gretmenlerin verdigi yanitlar
“Pes Etmeme, Caba, Yiiksek/Diisitk Motivasyon,
Ogrenme/Ogretme Istegi, Kendine Giiven ve Ozelestiri”
olmak tizere 6 alt tema halinde smiflandirilmigtir.
Arastirmaya katillan Ogretmenlerin biiyiik ¢ogunlugu;
meslege yonelik motivasyonlarinin yiiksek oldugunu
ancak smifin basart durumu, Ogrencinin istegi, siuf
hakimiyeti, veliler ve meslektaslarinin etkileri sebebiyle
motivasyonlarimin  diistiigiinii ve kendilerini yetersiz
hissetlerini belirtmislerdir. Ayrica arastirmaya katilan

Ogretmenler, motivasyonlarimin diismemesi i¢in ellerinden
geleni yaptiklarini, smnif i¢i dogru tutum ve davranislar
saglamak igin pes etmediklerini  belirtmislerdir.
Ogretmenlerin  biiyiik  cogunlugunun  vurguladig
motivasyon diislirticii sebeplerin arasmda en sik
tekrarlanan unsurlardan ikisinin 6grencinin derse olan ilgi
ya da tutumu ve veli davramslar1 oldugu saptanmistir.
Ogretmenler, dgrencilerin diisiik ilgi ve olumsuz tutuma
sahip olmalart durumunda ise; yogun bir c¢aba
gosterdiklerini ve bu cabalarin bazen sonugsuz kaldiginm
bazen de meslektaglar: tarafindan olumsuz elestirilere
maruz kaldiklarini belirtmislerdir. Her durum ve kosulda
kendilerine giivendiklerini ve O6gretmenlik meslegini
yapmaya aym ilgi ve motivasyon ile devam edeceklerini
belirten 6gretmenler, grenme ve dgretme istegi olgusunun
bahsi gegen bu durumu sagladigini belirtmislerdir. Benzer
sekilde oOgrenci ve Ogretmen arasindaki yadsinamaz
iliskinin incelendigi, Yildiz ve Kili¢ (2021) tarafindan
gerceklestirilen bir ¢alismada; Ogrenci olgusunun
Ogretmenlerin motivasyonu iizerinde en etkili motivasyon

faktorii oldugu tespit edilmistir.

Meslege yonelik calisma kosullarina iliskin goriislerin
alindig1 sorulara ogretmenlerin verdigi yamtlar “Ulke,
Bolge/Sehir, Calisma Saatleri, Maas, Lisansiistii Egitim,
Kariyer, Ulagim, Is Arkadaslari ve Kisisel Zaman” olmak
iizere 9 alt tema halinde simflandirilmigtir. Arastirmaya
katilan Ogretmenlerin timii meslege yonelik c¢alisma
saatleri ve devam eden lisansiistii egitim durumlarina
erisebilirlikleri hakkinda olumlu goriis belirtmigslerdir.
Ancak Yavuz ve Bahar (2019) tarafindan gerceklestirilen bir
calismada ise, Tiirkiye’deki 6gretmenlerin mesleki gelisimi
incelenmis olup Ogretmenlerin genel olarak mesleki
gelisimi 6nemli gormelerine ragmen, zaman ve kaynak
eksikligi ve ihtiyaclarina uygun olmama gibi zorluklarla
karsilagtiklarini tespit edilmistir.

C)gretmenler maas konusunda problem yasadiklarim
belirttikleri ~ saptanmigtir.  Ogretmenlerin
olumsuz yamt verdigi maas konusunda; alim giictii, tilke
bazinda ekonomik sorunlar gibi sebeplerden maaglarinin
yetmedigini ve gilinliik ihtiyaglarini karsilamakta bile
zorlandiklarin belirttikleri saptanmustir. Ogretmenlerden

timinun

ozellikle evli, ¢ocuklu ya da evlenme arifesinde olanlarin
maas konusunda digerlerinden daha biiyiik zorluk
yasadiklarimi  belirttikleri saptanmstir. Ogretmenlerin

¢ogunlugunun c¢alisma saatlerinin giinlilk ve &zel
ihtiyaglarim kargilamada yeterli oldugunu
vurgulamuglardir.  Ozellikle lisansiistii egitim yapan
Ogretmenlerin  kendilerini  gelistirme ve  Kariyer
olanaklarin rahatca yerine getirebildiklerini

belirtmiglerdir. Tez asamasinda olan Ogretmenlerden
yogun siireglerine ragmen, bu siireclerindeki ¢alisma
tempolarina ayak uydurabildiklerini belirtmiglerdir.
Ulasim sikintis1 yasayan 6gretmenlerin oldugu ancak bu
durumun c¢alisma saatleri ve lisansiistii egitimlerine
erisimleri dezavantaj olmadigim
belirtmislerdir. Ozel sektdrde calisan ya da 0zel sektordeki

konusunda  bir
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calisma kosullar hakkinda bilgi sahibi olan 6gretmenlerin,

Milli Egitim Bakanligi’'na bagli devlet okullarinda
¢alismanin  biiylik avantaj oldugunu Dbelirttikleri
saptanmistir. Calisma kosullarina yo6nelik olumsuz
goriislerinin ~ sebepleri  arasinda; meslektaglar1  ve
idarecilerden  dolayr olumsuz tutum sergileyen
ogretmenlerin, bu duruma yonelik ciddi demoralize edici
ve  motivasyon  dislirlici  sorunlar  yasadiklar

belirlenmistir. Aragtirmadan elde edilen veriler ile
benzerlik gosteren Erdogan ve Baran (2018) tarafindan
gergeklestirilen calismada da Tiirkiye'deki Ogretmenleri
motive eden faktorler arastirilmis ve fark yaratma arzusu
gibi icsel motivasyonun, maas ve is giivenligi gibi digsal
faktorlerden daha 6nemli oldugunu belirlenmistir. Benzer

sekilde, Kocakaya ve Biiyiiktagkiran (2019)
gerceklestirdikleri caligmalarinda, Tiirkiye'deki
Ogretmenler arasindaki is doyumunu incelenerek;

Tiirkiye’deki 6gretmenlerin genel is tatmininin diisiik
oldugunu ve is yiikii, destek eksikligi ve yetersiz tazminat
gibi faktorlerin tatminsizlige katkida bulundugunu tespit
etmiglerdir.

Gelecege yonelik gelecek beklentileri ve kaygilara iliskin
goriislerin alindig1 sorulara 6gretmenlerin verdigi yanitlar
“Saygl, Atanma, Popiilasyon, Mesleki Onem, Calisma
Kosullar, Ogretmen Adaylari, Formasyon, Mesleki Kidem,
Emeklilik, 1§sizlik ve Ekonomik Kriz” olmak tizere 10 alt
tema halinde siiflandiriimistir. Ogretmenlerin gelecege ve
mesleki geleceklerine yonelik tamaminin olumsuz goriis
bildirdigi belirlenmistir. Ozellikle atanma, igsiz 6gretmen
popiilasyonu ve kidem yili ya da tazminati konularinin
biiyiik problemler olduguna sikga deginen ogretmenler;
gelecek beklentileri konusunda tiim bu durumlarin
¢oziilmesinin gerektigini belirtmislerdir. Karatas ve
digerlerinin (2017) Ogretmen adaylarimin mesleki alg1
bigimleri ve yeterliliklerine iligskin diisiinceleri ve meslege
atildiklarinda olmak istedikleri gelecek profillerini
aragtirdiklar ¢alismalarinda da gelecekte topluma faydali
bireyler yetistirmeyi ve model olan unutulmayacak bir
Ogretmen olmay1 hedefleyen, yenilikci, 6zgiin, planli ve
disiplinli 6gretmenler olmay1 hayal ettikleri belirlenen
Ogretmen adaylarinin, 6gretmen olarak atanma sorunu ve
meslegin itibarsizlasmasi sebebiyle mesleki geleceklerine
yonelik umutsuz ve karamsarlik icerisinde olduklar1 ve
geleceklerini parlak goremedikleri tespit edilmistir.

Mesleklerinin itibarsizlagtirilmast ve
mesleksizlestirilmesine vurgu yapan 6gretmenler; meslege
yonelik sayginin kalmadigini belirtmislerdir. Katilimei
Ogretmenler diger meslek gruplarn ile karsilastirma
yapmuslardir; bunun sonucunda arastirmaya katilan
Ogretmenlerin biiyiik ¢ogunlugu giindemde olan saglik
sorunlari vb. nedenlerle saglik ¢alisanlarinin Sneminin
anlasildigi ancak bunun yalnizca bir felaket sonucu
gerceklestigini  savunmusglardir.  Arastirmaya
O0gretmenler, 0gretmenlik mezunu tiim meslektaglarinin
atanamama, formasyon ve ekonomik kriz gibi sebeplerden
igsizlik ile karsi karsiya geldigini, issiz Ogretmen

katilan

popiilasyonunun su an ¢ok fazla oldugunu ve bu sayimnin
daha da artacagindan endise ettiklerini belirtmislerdir.
Ogretmenler meslegi tercih sebepleri arasinda galisma
kosullar faktoriiniin etkili oldugunu ancak giintimiizde
calisma kosullarinin 6zellikle ekonomik agidan gittikce
kotiilestigini vurgulamiglardir. Bir¢ok agidan egitimin
Onemine deginen Ogretmenlerin, gelecek yillar igin
umutsuz ve endiseli olduklarim dile getirdigi saptanmistir.
Ozoglu ve digerleri (2013) tarafindan 6gretmenlik
mesleginin statiisiinde etkili olan faktorlerin arastirildig:
calismada, meslegin ekonomik getirisinin mesleki statiiyii
etkileyen birinci faktor oldugu ileri stirtilmiistiir.

Gelecek senaryolarina iliskin goriislerin alindig1 sorulara
ogretmenlerin verdigi yanitlar “Farkli Meslekler, Issizlik,
Mesleki Onem, Ekonomik Kriz ve Popiilasyon” olmak
iizere 5 alt tema halinde smiflandirilmistir. Gelecege
yonelik endigelerinden bahseden 6gretmenlerin, gelecek
senaryolarina yonelik umutsuz yorumlarda bulunduklar
tespit edilmistir. Arastirmaya katilan 6gretmenlerin biiyiik
¢ogunlugu, maaglarinin giiniimiiz sartlarinda yetmedigini
ve ekonomik krizin artmasi sebebiyle bu durumun daha da
kotiiye  gidecegini
Ekonomik krize vurgu yapan 6gretmenler, bu durumun
sadece giinliik hayatlarini etkilemek ya da ge¢im sikintisina
sebep olmanin yaninda, mesleki ve kisisel gelisimlerinin de
iyilestirilmesinde bir engel teskil ettigini belirtmislerdir.
Ogretmenlerin tamami atanma sorunu ve bununla birlikte
igsiz Ogretmen sayisindaki artis konusunda gelecege
yonelik olumsuz fikirlere sahip olduklarini belirtmiglerdir.
Ogretmenler issizligin yaninda, meslektaglarmin farkli
mesleklerde caligmak zorunda kaldiklarini
vurgulamuglardir.  Ogretmenler, bu durumun sonucu
olarak da mesleki sayginin azaldigini, mesleksizlestirme ve
itibarsizlasmanin arttigmi belirtmiglerdir. Arastirmaya
katilan O0gretmenlerden bazilarinin ise,
cevrelerindeki ©grenci ya da tamidiklara yasadiklari
mesleki deneyimlerini aktarmakta zorlandiklarimi ve
meslegi tercihte bu kisileri olumlu yénlendiremediklerini
belirtmislerdir. Is doyumu, motivasyon ve yasam doyumu
arasindaki iligkilerin arastirildig: bir calismada da benzer
sonuglar elde edilmistir. Sar1 ve Yetkiner (2020) tarafindan
gerceklestirilen  bir yasam doyumunun,
ogretmenlerin is motivasyonu ve is doyumunun anlaml

diigiindiiklerini  belirtmiglerdir.

yakin

calismada;

bir yordayicist oldugu ve ogretmenlerin yasam doyum
diizeyinin artmast ile is motivasyonu ve doyum
diizeylerinin de olumlu yonde arttign sonucu elde

edilmigtir.

Gelecege yonelik ¢oziim Onerilerine iliskin goriislerin

alindigi  sorulara  Ogretmenlerin  verdigi  yanutlar
“Fakiiltelerdeki @grenci Sayisi, Atanma, Formasyon,
Calisma Kosgullar, Ogretmenlere Yonelik

Etkinlik/Proje/Arastirma, Geri Bildirim, Tesvik ve Igsizlik”
olmak tizere 7 alt tema halinde smiflandirilmigtir.
Aragtirmaya katilan Ogretmenler tiiniversitelerin egitim
fakiiltelerindeki 6grenci sayisinin fazla oldugunu ve bu
sebeple islenen derslerden diisiik verim alindigim
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diisiiklerini  belirtmiglerdir. ~ Fakiiltelerdeki — 6grenci
sayisinin sadece derslerin islenisini verimsizlestirdigini
belirtmiglerdir. Ogrenci sayisinin  ders  verimliligini
etkilemesini ciddi bir problem olarak goren 6gretmenlerin
verileri ile paralel olan, Ozmen ve Giirkan (2018) tarafindan
gergeklestirilen bir galismada ise; Tiirkiye'deki 6gretmen
egitimi programlarinin O6gretmenleri meslege etkili bir
sekilde hazirlamadig1 ve bu programlarin daha pratik
deneyim saglamak igin yeniden yapilandirilmasi gerekti
onerilmistir. Tim bu durumlarin yamnda formasyon
verilmesinin de atanma durumundaki sorunlarin ve igsiz
Ogretmen sayisindaki artigin  sebepleri  arasinda
gordiiklerini belirtmiglerdir. Bahsi gecen issiz ve
atanamayan 6gretmen sorunlarina ¢oziim onerisi olarak;
egitim fakiiltelerindeki &grenci
formasyonun siireli ya da tamamen kaldirilmas: gibi
gegerli olabilecegini
belirlenmistir. Ogretmenlerin gogunlukla atanacaklari

sayisinin  azaltilmasi,

girisimlerin savunduklari
boélge bakimindan olumsuz diisiincelere sahip olduklari ya
da cevrelerinde bunun gibi olumsuz diisiincelere sahip
olan  meslektaglarinin ~ oldugunu  belirtmislerdir.
Ogretmenlerin bu duruma yonelik; ozellikle dogu
bolgelerine yonelik gerekli ve gegerli tesvikin saglanmasi
ya da Onceleri atanmasi gerceklesen ogretmenler ile
goriismelerin saglanmasinin bolgesel ayrimi
engelleyebilecegini belirtmislerdir. Ek olarak 6gretmenler
kendilerine yonelik etkinlik, proje ve arastirma gibi bazi
calismalarin yetersiz oldugunu belirtmislerdir.
meslege yonelik motivasyonlarini arttirmaya yonelik bu ve
bunun gibi ¢alismalarin sayisinin az oldugunu hem de bu
sayede  birinci  agizdan dogru geri  bildirim
saglanabilecegini belirtmiglerdir. Calisma stireleri boyunca
kendilerinden yeterli geri bildirimin toplanmadigim
belirten 6gretmenler, yasadiklar1 sorunlarin belirlenmesi
ve giderilmesinin miimkiin dile

getirmislerdir.

Hem

olamayacagini

Arastirmaya katilan 6gretmenlerin meslege yonelik genel
goriisleri incelendiginde c¢alisma kosullar1 ve meslege
yonelik 6zsaygi konusunda kisisel goriisleri bakimindan
olumlu sonuglar elde edildigi saptanmistir. Ancak giincel
mesleki ekonomik kogullari, atanma ve atanma kriterleri,
igsizlik, farkli mesleklere zorunlu yonelim, formasyon
durumu ve meslege yonelik tutum ve davranislar
agisindan olumsuz goriis belirttikleri saptanmustir.

Bu arastirmanin siurhiligi tek bir veri toplama teknigiyle
verilerin toplanmis olmasidir. Ileride gerceklestirilecek
calismalarda 6gretmenlerin goriisleri gesitli veri araglari ile
farkli teknik ve yontemlerle toplanabilir. Detayli bir geri

bildirim almak i¢in yansitict giinlitkler yazmalar:
desteklenerek, mesleki konularda yasadiklari anlik
deneyimleri aktarmalari aragtirmalara derinlik

kazandirabilecektir. Bununla birlikte bu aragtirma sadece
MEB biinyesinde ¢alisan 32 &gretmen ile yiiriitilmiistiir.
fleride gergeklestirilecek calismalarda bu say1 artirilabilir
ya da daha detayli analizler saglanabilir. Bu ¢alismanin
paralelinde diger branglardan Ogretmenler ile benzer

goriismeler yapilarak ¢alismalar genisletilebilir. Ek olarak,
bu  calismanin yalnizca  dgretmenlerden
toplandigindan, daha detayli veriler elde etmek igin
idareciler ya da MEB calisanlari ile deneyimlerinin de ele
alindig1 ¢calismalar meslege yonelik geri bildirim ve giincel
duruma katki saglayacaktir. Ogretmenlerin bolgelere,
mesleki branslarina, cinsiyet ya da kidem yillarina gore
spesifik 6zellikler belirlenerek tiim 6zellikleri kapsayan ya
da karsilastirmali daha farkli arastirmalar yapilabilir.
Goriis formunun yani sira literatiir taranarak ihtiyaca gore
daha fazla Orneklem grubu ile 6lgek, anket vb. Slgme
araglar1  kullarularak karma desen ile c¢alismalar
derinlestirilebilir.

verileri

Etik Bildirim: Yapilan bu c¢alismada “Yiiksekogretim
Kurumlar Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmasi belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve
Yayin Etigine Aykir1 Eylemler” basligi altinda belirtilen
eylemlerden higbiri gerceklestirilmemistir. Bu c¢alisma
Canakkale Onsekiz Mart Universitesi Etik Kurulu'nun
13.04.2023 tarihli ve 2023-YONP-0300-05/43 sayill izni
dogrultusunda gergeklestirilmistir.

Yazar Katkilari: Yazarlar katkida

bulunmustur.

calismaya esit

Finansman: Bu arastirma, kamu, ticari veya kar amaci
giitmeyen sektorlerdeki finansman kuruluslarindan
herhangi bir 6zel hibe almamistir.

Cikar Catismasi: Yazarlarin agiklanmasi gereken herhangi
bir mali veya mali olmayan ¢ikar1 bulunmamaktadir. Tim
yazarlar, bu makalede ele alinan konu veya materyallerle
ilgili herhangi bir mali veya mali olmayan c¢ikar1 olan
herhangi bir kurulus veya varlikla hicbir baglantilarinin
veya iligkilerinin olmadigini beyan eder.

Veri Erisilebilirligi: Bulgular1 ve sonuglar1 destekleyen
veriler, yazardan talep iizerine temin edilebilir. Arastirma
kapsaminda elde edilen tiim veriler, talep {izerine bir bilgi
dosyas1 olarak sunulacaktir. Bulgular1 ve sonuglarn
destekleyen veriler, ilgili yazardan talep iizerine temin
edilebilir.

Tesekkiir: Bu arastirmanin yiiriitilme siirecinde her
asamada desteklerini esirgemeyen ve Ozellikle veri
toplama siirecinde biiyiik katki sunan, 6 Subat 2023
tarihinde Kahramanmaras merkezli depremde yasamlarin
yitiren kiymetli arkadaslarim Deniz, Mustafa ve Ali'yi
saygl, sevgi ve 6zlemle aniyorum. Basta onlar olmak iizere
depremde kaybettigimiz tiim degerli canlara rahmet,
yakinlarina ve milletimize bagsagligi diliyorum. Ayrica,
arastirmaya goniillii olarak katiim gosteren
meslektaglarima da icten tesekkiirlerimi sunarim.

tim
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This study aimed to examine the current views, future expectations, future scenarios, and
proposed solutions of science teachers working in public schools affiliated with the Ministry
of National Education regarding the profession. A qualitative research approach was
employed in the study. The data obtained were analyzed using content analysis within the
scope of a holistic single-case design. The interview form prepared for the study included
seven main themes: definition and current attitude, reasons for choice, perceptions of self-
efficacy, working conditions, expectations and concerns, future scenarios, and proposed
solutions. The results indicated that the participating science teachers had positive feelings
and thoughts toward the teaching profession and defined it as a respected profession.
Furthermore, they were observed to attribute this respect for the teaching profession to
several variables, such as social perspectives, appointment status, training, unemployment,
and the continuous increase in its population. Teachers' future expectations indicated that
they were satisfied with their working conditions due to their working hours and the ability
to dedicate time to their personal affairs. However, they were concerned that the respect for
the teaching profession might decrease further in the future. It is anticipated that the results
of the research will provide direct feedback to authorized institutions or organizations and
provide these institutions and organizations with accurate information about the feelings,

thoughts, concerns, and anxieties of science teachers regarding the profession.

1. Introduction

Societies are not static in structure but dynamic, and each
social structure possesses unique characteristics that differ
from others (Arklan & Tasdemir, 2008). Technological
advancements and sociological changes in today's world
have led all societies to adapt to the constantly updated
conditions of the information age; they have increasingly
forced societies to live in a world of communication and
interaction, and the qualifications required of individuals
have gradually diversified (General Directorate of Teacher
Training and Development, 2017). In today's era, where
keeping up with the times and technology is embraced as a
duty, the impact of all these developments on society, in
addition to the significant and powerful impact they have,
is also inevitable in the education system (Ministry of
National Education [MEB], 2020; Polat & Kilig, 2013).
Education, which is highly affected by all these changes
and developments, some consider responsible for all
changes in society, and is considered a major industry with
all its inputs and outputs, must both lead and adapt to
change. In a world that is rapidly developing and changing
in every field, to achieve national development and

contemporary civilization, it is necessary to correctly define
educational goals, continuously monitor practices, analyze
social changes effectively, train qualified teachers, and
improve their existing qualifications (Giiltekin, 2020;
Karagay, 2005). Since ensuring peace and happiness in
countries depends on individuals receiving a qualified and
continuous education, the level of education in societies is
the most important source of inspiration for social
development and the most important element of increased
productivity (Cakmak, 2008). The fundamental goal of the
education system is for countries to cultivate a qualified
workforce and to support this workforce with educational
activities designed and developed in line with society's
educational philosophy in line with all developments
(Karago6zoglu, 2013). Teachers play the most important role
in the 21st century, especially in the so-called "information
society,” where rising values such as rapid change, global
competition, new information technologies, the importance
of human resources, learning organizations,
knowledgeable people, and new knowledge-based
organizations come to the fore (Giiltekin, 2020; Parlar,
2012).
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Teaching, one of the most fundamental elements in
education, is defined by the Ministry of National Education
as "a specialized profession that undertakes the state's
educational, instructional, and related administrative
duties" (MEB, 1973). It has also been emphasized that it
plays an active role in teaching the cognitive and affective
nuances of other professions. Tekistk (1987) defined
teaching as the art of raising and developing the new
generation to be more constructive, creative, and good
people and citizens who are more useful to their families,
nation, and state. Many individuals and institutions
emphasize the role of teachers as the most fundamental
element in education and training for the development and
life of the human concept, which can never be explained by
a single natural predisposition or metaphysical principle; it
establishes its personal world in language, religion, art, and
science (Balci, 2003; Cassirer, 1980; Karagozoglu, 2013;
Ustiiner, 2006). Critical pedagogue Henry A. Giroux, just
these
"intellectuals,"

one of describes teachers as

pedagogue,
philosopher and educator Paulo Freire, describes them as
"cultural workers" (Freire, 1998; Giroux, 1988). Mustafa
Kemal Atatiirk, however, emphasized the importance of
the teaching profession and its place in society with the
most meaningful and specific definition, saying, "Teachers,
you will raise the new generation, the selfless teachers and
educators of the Republic, and the new generation will be
your work." However, numerous studies have shown that
teaching is a demanding and challenging profession
because it takes a long time for the results of an action to
emerge (Gundersen, 2004; Tufan, 2016).

individuals,

while another critical

Unlike other professions, teaching is a profession practiced
in relationships and interactions with a wide variety of
people of diverse and diverse capacities. Because it is a
profession conducted in close contact with students in the
school and classroom environment, and with parents and
the community outside of school, it is a profession that
must be chosen consciously and requires a high level of
social responsibility (Bozbayindir, 2019; Celikten et al.,
2005; Ozsoy et al., 2010). Furthermore, patience and love are
essential for long-term teaching (Askar & Erdem, 1987).

Among the many elements that affect the educational
stages and students in the education system, such as
educational ~ technology,  educational  specialists,
administrators, curriculum, etc., it is undeniable that
teachers are the most influential on student achievement
(Demirtas et al., 2011; Sisman, 2004). As with all institutions
and professions, in the face of the information age, which
forces the teaching profession to undergo change and
development, many scientists argue that all teachers, from
the teacher training process to the end of their professional
lives, must first and foremost be individuals who have
learned to learn and have made this a habit (Ozcan, 2011;
Ozdemir, 2016). Teachers are the first step in keeping pace
with all these developments and achieving the goals set in

education (Stinbiil, 2001). The targeted implementation of

these goals is only possible when teachers have a correct
understanding of goals in the classroom, which is a
subsystem of the education system (Ustiiner, 2006).
Elements such as a teacher's dedication to their work,
students' role models for their teachers, and the positive
and significant relationship between a
commitment to the lesson and students' engagement in the
lesson highlight the quality of a teacher's attitudes and
behaviors as the most important variables in achieving the
goals set in the education system (Basar, 2001; Kagitcibasi,
2010). However, a school is only as good as its teachers;
because no educational model can exceed the quality of the
personnel who will develop correct and positive attitudes
and implement that model to its fullest extent (Bozdogan et
al., 2007). The teaching profession requires long-term
perseverance and patience, and it is inevitable that

teacher's

individuals' performance in their work will influence their
attitudes toward the profession (Kahramanoglu et al.,
2018).

Turkey is also affected by global developments in
education, and the fundamental dynamics of these
developments constitute projections regarding the future of
education. These projections are based on current
circumstances. The concept of "attitude" has been defined
in many ways, including a personal or social emotional
readiness toward a particular person, institution, object, or
event; an emotion, belief, or tendency observed in the form
of acceptance or rejection of an idea (Karasar, 1999; Onciil,
2000; Ozgiiven, 1999). Numerous studies have been
conducted under the heading of attitudes toward the
teaching profession, examining the attitudes of
primary/secondary/high school students, prospective
teachers, or teachers toward teaching at school-age, pre-
service, and post-service levels. Past studies conducted
worldwide have shown that the teaching profession is often
preferred due to the short time it takes to start working after
graduation (Papanastasiou & Papanastasiou, 1998). Recent
research indicates that the long and uncertain post-
graduation appointment process leads to professional
anxiety and a significant decrease in career choice (Ummet
& Otrar, 2015; Yildirim, 2013).

Some researchers argue that attitudes toward the teaching
profession are strongly related to the reasons for choosing
the profession (Cermik et al., 2010) and that they are based
on financial factors rather than interests and abilities
(Behymer & Cockriel, 1988; Kniveton, 2004). A study
conducted in Ontario, one of the 10 provinces of Canada,
found that the proportion of male elementary school
teachers is less than one-tenth of the total number of
elementary (Parr et al, 2008).
Consequently, the psychological pressure that arises when
male teacher candidates in teacher training programs
perceive themselves as working in a female-only field or
being labeled by women has negative effects on attitudes
toward the profession (Mulholland & Hansen, 2003).

school teachers
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Most of the long-term studies show that the reasons for
choosing teaching vary according to the level of welfare;
external factors are more effective in low-income and
developing countries, while internal factors are more
effective in countries with high development and welfare
levels (Bastick, 2000; Boz & Boz, 2008, Brown, 1992;
Papanastasiou & Papanastasiou, 1997; Saban, 2003). Many
factors such as the fact that teaching can be done by
individuals with undergraduate education from different
branches or departments, that people with education in
different branches can be appointed as teachers or master
instructors on the condition that they receive various
trainings or certificates due to vacancies in some fields, that
people with university education in various departments
can teach with the logic of “those who know, teach”,
unemployment concerns, the perception of teaching as a
“women's profession” and currently, certification or
formation training for students studying in Faculties of
Arts and Sciences, and granting the title of teacher on the
condition that they complete non-thesis master's programs,
prevent the teaching profession from becoming fully
professionalized and negatively affect the profession
(Ayas, 2009; Foster & Newman, 2005; Johnston et al., 1999;
Kiigiikahmet et al., 1999). These practices have reduced the
prestige and professional status of the teaching profession;
This has reduced teaching to a profession that can be done
by individuals who have graduated from any branch or
department, and has negatively affected the reasons for
choosing teaching and both individual and social attitudes
towards the profession (Cermik et al., 2010; Erden, 2005).

This study was conducted to examine teachers' current and
future views on the profession, considering the constantly
changing and evolving education system, changes in
teacher training, and updates to working conditions. This
study aims to contribute to the literature by examining
teachers' current and future perspectives on the profession
(Grossman & McDonald, 2008; Ustiiner, 2006). Research
and reports conducted in Turkey and around the world
typically describe the current situation, outline short-term
trends, and offer general assessments at a regional or global
level. However, research and reports conducted in Turkey
indicate a need for more future-oriented studies (Kosar &
Giclii, 2015). Teachers are central to the education process
and assume a significant responsibility for developing
contemporary individuals for society. They are expected to
structure the educational process by taking students'
individual differences into account and to develop their
relationships skills.
Furthermore, it is important for teachers to encourage
students to work in groups, guide them in understanding
their environment, and provide appropriate knowledge
and skills for individuals with special educational needs.
Teachers should assess students' cognitive, affective, and
psychomotor skills using a variety of teaching methods,
prepare them for the profession, and develop their
scientific thinking skills (Yildirim ve Kokliikaya, 2016). In
with

social and communication

addition to equipping prospective teachers

professionally appropriate knowledge and skills in
cognitive, affective, and psychomotor fields, it is important
for teachers to enjoy and be motivated by the profession
(McKeachie, 1997). High expectations for the teaching
profession can lead to professional anxiety in prospective
teachers. Celikoz and Cetin (2004) state that if prospective
teachers develop a positive attitude, they will fulfill their
duties thoroughly, support creative thinking, and motivate
students more effectively. While anxiety can have negative
effects at high levels, when moderately controlled, it can
play a motivating and success-guiding role (Scovel, 1991;
Isik, 1996; Akgiin et al., 2007; Allwright & Bailey, 1991).

Akgilin et al. (2007) examined the anxiety levels of
prospective mathematics and science teachers and found
that students with higher academic achievement and a
democratic family structure had lower anxiety levels.
Furthermore, male students were found to be less anxious
than female students, and no significant differences were
found in terms of subject areas, future career choices, or
housing status. Boz and Boz (2010) examined the
relationship between prospective teachers' professional
anxieties and self-efficacy, finding that task-centered
anxieties were high and self-centered anxieties were low,
and that anxiety negatively affected self-efficacy. Oztiirk
(2018) determined that science teacher candidates had
higher overall anxiety and sub-dimensions (task-centered
and person-centered) than primary
candidates. He attributed this difference to the lower job
prospects of science teacher candidates compared to those
in primary school teaching. Studies in Tiirkiye have
generally examined the relationships between professional
anxiety and attitudes and self-efficacy, demonstrating the
link between professional anxiety and sociodemographic
variables.

school teacher

In this context, the research questions of the study
conducted with science teachers, based on the data
obtained from the literature review, were shaped as
follows:

1. What is the nature of science teachers' views on the
definition of the profession?

2. What are science teachers' current attitudes, self-
efficacy perceptions, satisfaction, and motivation
toward the profession?

3. What are hopes,
expectations, and anxiety levels for the future?

science  teachers' career

4.  What will the future of the teaching profession in
Turkey be like from the perspective of science
teachers?

5. What are suggestions
alternative solutions for professional development

and improvement?

science teachers' and

It is believed that the study's emphasis on the importance
of teacher training will help identify competencies and
deficiencies in the teaching profession in our country,
gather information about the current state of teachers'
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views on the profession, and contribute to future studies on
the teaching profession by identifying expected, desired, or
assumed predictions for the future.

2. Method

The current study, based on data obtained as part of the
research, focused on the current and future perspectives of
science teachers working in Turkey regarding the
profession.

2.1. Design

This study aimed to uncover the current and future
perspectives of science teachers working in Turkey
regarding the profession. A qualitative research approach
was utilized in the study. Data were collected using a semi-
structured interview form. Qualitative research focuses on
processes rather than products
understanding meaning (Merriam, 1988). Semi-structured

and emphasizes
interviews are preferred because they offer both a certain
standard and flexibility. This allows for more in-depth
information, unlike methods such as surveys and tests.
These types of interviews fall between rigid and flexible
interviews and provide
(Yildirim & Simsek, 2021).

researchers with flexibility

2.2. Study Group

The study group consisted of 32 science teachers working
in public schools affiliated with the Ministry of National
Education in various provinces of Turkey and enrolled in a
master's degree program during the fall semester of the
2022-2023 academic year. The study group was selected
using the convenience sampling method, a probability-
based sampling method, to achieve a convenient sample
(Patton, 2002).

Table 1.

Participants and their demographic characteristics

Gender Professional Experience f %
Female 5-10 years 12 37,5
11-15 yars1 9 28,1
Male 5-10 years 6 18,8
11-15 years 3 9,4
Total 32 100,0

Initially, a total of 40 teachers were contacted for the study
and invited to participate voluntarily. However, 32 of the
invited teachers agreed to participate voluntarily. When
selecting the study group, teachers from different cities and
schools were selected due to the small number of teachers
working in public schools affiliated with the Ministry of
National Education. The study group consisted of 65.6%
(f=21) female and 34.4% (f=11) male participants in terms of
gender. In terms of years of professional experience, 56.3%
(f=18) had between 5 and 10 years of professional
experience, and 43.8% (f=14) had between 11 and 15 years
of professional experience (Table 1).

2.3. Procedure

Within the scope of the research, some science teachers,
outside the study group, were asked to write essays before
the application regarding the current situation in the
teaching profession, the problems they experienced, their
self-efficacy perceptions, their interests and abilities, their
professional adaptation, and their future plans. The most
frequently emphasized concepts from the teachers' essays
were grouped under specific headings, and an interview
form item pool consisting of 10 questions was created. The
form's content validity was ensured using the Scope
Validity Ratio (CVR) and Scope Validity Index (CVI). A
pilot study was conducted with the revised interview form
based on expert opinions. The application link for the study
was shared with science teachers working in public schools
affiliated with the Ministry of National Education in
various provinces of Turkey. Of the 40 teachers contacted
for application, 32 teachers who volunteered to participate
in the study within their official and private work
schedules were informed of all the stages to be carried out
before, during, and after the study. Following the online
meeting with the teachers, the dates, start, and end times
for the study, tailored to each teacher, were determined.
The research was conducted online, in the form of
individual interviews, between January 5, 2023, and
February 5, 2023, within the scope of teachers' official and
private affairs.

Care was taken to avoid bias or directiveness when asking
the interview questions. Participating teachers were
informed that their responses would be shared only with
the researcher. Participants were informed that no audio or
video recordings would be taken during the online
meetings, and they responded to the interview questions in
writing. The first nine questions of the interview form,
which were answered via a Google Form guided by the
researcher, were mostly conversational in nature to ensure
that the participating teachers could provide candid and
sincere responses. A short break was requested during the
online interview with the participating teachers to identify
repetitive words and key points in the responses to the first
nine questions. After this data was collected, the interview
form's question regarding solution suggestions was
directed to the teachers. The primary goal in this context
was to obtain more specific answers and more in-depth
data regarding the problems teachers perceived as
problems.

2.4. Data Collection Tools

In the study, teachers' current and future views on the
profession were assessed from a multifaceted perspective
using a demographic information form and a semi-
structured interview form. A total of 14 experts teaching at
faculties of education were used to assess the content
validity of the semi-structured interview form. The expert
group was asked to provide their opinions individually on
the simplicity of language and organization of the
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questions in the interview form, whether the questions
required expertise, and the adequacy/inequality of the
number of questions. Scoring of each item (question) in this
arrangement was carried out in accordance with the
recommendations of Muhamad Saiful Bahri Yusoff (2019).
In this context, the aim was to evaluate the content of the
semi-structured interview form to accurately present the
results of measuring the targeted phenomenon. Thus, the
quantitative and qualitative indicators obtained from the
examination of the interview form questions allowed for
correcting missteps during the development of the
measurement tool and identifying corrected content.

The content validity of the semi-structured interview form
was ensured through the KGO and KGI. The CVR was used
to determine the necessity of each question remaining on
the form and was calculated based on the proportion of
"necessary" votes given by the experts to each question on
the form. According to the recommendations of Ayre and
Scally (2014), the critical threshold for the CVR value for the
14 expert panels was set at .571, and items falling below this
value were considered unnecessary and removed. The CVR
was used both for evaluating each question on the form
separately (question-by-question content validity, f-CVR)
and for evaluating all form questions together (form
content  validity, f-CVR).  According to the
recommendations of Polit and Beck (2006), the f-CVR value
should be above .78 in studies with five or more expert
panels. Furthermore, the f-CVR was used to determine the
meaning of all items (f-CVR/Avg) and the items on which
experts agreed by consensus (f-CVR/U). In addition, the
kappa index (k*) was used as a method to account for
chance agreement among experts. Accordingly, k*
measures the inter-expert consistency regarding the
meaningfulness and quality of the questions. Fleiss's (1971)
k* series was used in the calculation. As a result, it was
determined that all form questions were sufficient and
provided integrity with the other questions. Appendix 1
presents expert opinions on the content validity of the
interview form.

No items were removed or revised from the finalized
interview form based on expert opinions. A pilot study was
then conducted with four science teachers working in
institutions affiliated with the Ministry of National
Education. No items were added or removed from the
interview form because of the pilot study. The finalized
interview form was administered to the study group after
participants were directly informed about its importance,
content, scope, and how to complete it. The interview form
was designed to take an average of 30 minutes for each
form.

2.5. Data Analysis

Teachers' gender and years of experience were determined
using a demographic information form prepared for the
study. The analysis of the 10-question semi-structured
interview form, whose content validity was established

through expert opinions, was ensured using descriptive
analysis. Participating teachers were provided with the
necessary information about the purpose of the study, and
they were included in the study through voluntary consent.
To protect personal data and ensure impartiality during the
analysis process, participating teachers were labeled with
the letter code "T" and a random number code between "1
and 32." Teachers' responses were reported verbatim and
analyzed only for language. Similar responses were
selected and grouped. The simplest and most
comprehensive responses to the semi-structured interview
form were selected and presented in the findings section of
the study. Consequently, themes and subthemes related to
the research problems were identified.

3. Results

The data obtained from the research are presented
sequentially under the heading "research problems." As a
result of the analysis of the research data, seven main
themes were identified: "Definition and Current Attitudes,
Reasons for Choice, Self-Efficacy Perceptions, Working
Conditions, Expectations and Anxiety, Future Scenarios,
and Solution Suggestions,” along with subthemes for each
of these themes (Figure 2). Frequencies and percentages for
these themes and subthemes are presented in Table 2.
Additionally, some teachers' opinions based on the themes
and subthemes obtained from the research are presented as
examples.

341



E. Aving and F. Dogan

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 1, 2026

Table 2.
Frequency and percentage values of themes and subthemes obtained from participants

Themes Sub-Themes Grand Total

f % %

Definition and Current Holiness 29 24.2 2.8

Attitude Next Generation 24 20.0 2.3

Deprofessionalization 13 10.8 1.3

Appointment 31 25.8 3.0

Knowledge 7 5.8 0.7

Experience 16 13.3 1.6

Reasons for Choice Teachers 22 20.4 2.1

Family 13 12.0 1.3

Working Conditions 27 25.0 2.6

Salary 12 11.1 1.2

Students 30 27.8 2.9

University Exam Scores 4 3.7 0.4

Self-Efficacy Perceptions Persistence 18 19.8 1.8

Effort 25 27.5 2.4

High/Low Motivation 11 12.1 1.1

Desire to Learn/Teach 29 31.9 2.8

Self-Confidence 6 6.6 0.6

Self-Criticism 2 22 0.2

Working Conditions Country/Region/City 31 22.6 3.0

Working Hours 30 21.9 2.9

Salary 24 17.5 2.3

Graduate Education 9 6.6 0.9

Career 15 10.9 15

Transportation 7 5.1 0.7

Coworkers 3 2.2 0.3

Personal Time 18 13.1 1.8

Expectations and Anxiety Respect 30 10.9 2.9

Appointment 32 11.7 3.1

Population 27 9.9 2.6

Professional importance 25 9.1 2.4

Working conditions 31 11.3 3.0

Teacher candidates 9 3.3 0.9

Training 31 11.3 3.0

Professional seniority 12 44 1.2

Retirement 19 6.9 1.9

Unemployment 30 10.9 2.9

Economic crisis 28 10.2 2.7

Future Scenarios Different professions 26 19.1 25

Unemployment 30 22.1 2.9

Occupational importance 27 19.9 2.6

Economic crisis 29 21.3 2.8

Population 24 17.6 2.3

Solution Suggestions Number of students in faculties 31 193 3.0

Appointment 28 17.4 2.7

Training 31 19.3 3.0

Working conditions 13 8.1 13

Events/projects for teachers 6 3.7 0.6

Feedback 18 112 1.8

Incentives 11 6.8 1.1

Unemployment 23 14.3 2.2

Grand Total 1027 100.0 100.0
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Figure 1. Main and sub-themes that emerged regarding the teaching profession

Table 2 examines the distribution of responses under the
themes of attitudes toward the teaching profession, reasons
for choosing, self-efficacy perceptions, working conditions,
expectations and concerns, future scenarios, and proposed
The appointment process and working
conditions are among the most frequently emphasized
issues in terms of both descriptive attitudes and concerns.
"Appointment” (3.1%) and "working conditions" (3.0%) are
particularly ~ prominent in  prospective teachers'
expectations and concerns, while unemployment (2.9%)

solutions.

and the economic crisis (2.8%) stand out as the most
factors  regarding
Furthermore, relationships with students (2.9%) and
working conditions (2.6%) are prominent in choosing the
teaching profession, while the number of students in
faculties (3.0%) and appointment (2.7%) are among the
most frequently mentioned issues in proposed solutions.

concerning future  scenarios.
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3.1. Findings Regarding Teachers’ Definitions and
Current Attitudes Towards the Profession

Teachers' responses to the interview form's questions
regarding the definition and current attitudes toward the
into six subthemes:

profession were categorized

"Sacredness, Next Generation, De-professionalization,
Appointment, Knowledge, and Experience." Within the
"Definition and Current Attitude"
emphasized issue by prospective teachers was the
process (25.8%),

profession is closely linked to employment and job security.

theme, the most

"appointment” indicating that the
Furthermore, the subthemes "sacredness" (24.2%) and "next
generation” (20.0%) reveal that teaching is idealized and
perceived as an important role for society and the future.
The (10.8%),
knowledge reflect

subthemes  "De-professionalization”
(5.8%), (13.3%)
prospective teachers' perceptions of the profession's loss of

and experience
prestige and the aspects requiring knowledge and
experience. Generally, appointment anxiety and the social
value of the profession are prominent elements within this
theme.

Some of the responses of science teachers working in
Turkey to the question about their feelings and thoughts
about the teaching profession in the interview form are as
follows.

T5: “I used to think the teaching profession was more sacred than
any other profession, but lately my thoughts have shifted
negatively. I think that teaching has become trivialized these days,
and that society needs to make this clear that its importance isn't
solely determined by salary.”

T6: “It used to be a sacred profession, because now you can teach
without even graduating from a faculty of education. Having a
teacher training program also creates a population increase, as if
there were a need for teachers. All of this leads to the de-
professionalization of teaching, a cornerstone not only of
education but of society.”

T15: “I think it’s the most common profession in our country. For
this reason, I believe it’s losing its importance, and training
qualified teachers has been relegated to the background. I have so
many colleagues who haven't been appointed... Does their failure
to be appointed indicate that they are unsuccessful and of poor
quality? Absolutely not.”

T21: “I believe teaching is the most beneficial profession for the
nation. I believe it’s a sacred profession that aims to teach as well
as to learn. I believe that teachers who can freely say they don't
know and who include themselves in the learning process instill
the right behavior and attitudes for society, nature, and all living
things.”

T23: “I believe the profession I practice is sacred, but when I look
at the reactions I receive from other professional groups, parents,
and those around me, I see approaches that lack respect for the
profession. I witness the devaluation of teachers’ positions and
opinions due to both my colleagues and other factors.”

T28: “I believe teachers are experts who embrace education not
only in institutions but in every aspect of their lives.”

T30: “It’s a profession that defines the learning process not as
educating students or getting them into high school or university,
but as educating people.”

3.2. Findings Regarding Teachers’ Reasons

Choosing the Profession

for

Teachers' responses to the interview form's question
regarding their reasons for choosing a profession were
categorized into six subthemes: "Teachers, Family,
Working Conditions, Salary, Students, and University
Exam Scores." Under the "Reasons for Choice" theme, the
reasons for choosing the teaching profession were
examined, and the highest percentage was given in the
"student” subtheme with 27.8%. This result shows that
prospective teachers prioritize interaction with students
and contribute to their careers in their choices. This is
followed by "working conditions" with 25.0%, and it has
been observed that the working conditions of the
profession are also an important source of motivation for
the candidates. On the other hand, the "salary" subtheme
had a lower percentage at 11.1%, suggesting that economic
factors are secondary in career choice. Social environments
such as "family" (12.0%) and "teachers" (20.4%) also
influenced prospective teachers' professional choices. As a
result, it appears that prospective teachers prioritize
student interaction and working conditions when choosing

a profession.

Below are some of the responses from science teachers
working in Turkey to the question on the interview form
regarding their reasons for choosing the teaching

profession.

T1: “I loved my teachers in elementary and high school. I always
dreamed of the day I could be like them. Because my family always
supported my desire to be a teacher, I chose the faculty of
education as my university choice.”

T3: “My mother was a teacher, now retired. My sister and I
looked up to her when we were kids. She was very happy in her
profession and proud to be a teacher. It was a respected profession.
In short, after my two sisters studied for the KPSS exam for five
years, we were appointed to different branches in the same year.
However, the profession we envied years ago is gone. Neither the
parents nor those around us have the same attitude as when my
mother was working.”
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T4: “Since my own childhood, I've loved teachers, school, and
most of all, children. The students are the biggest reason I chose
this profession. Every day, when I get ready, I feel like I'm going
to school, not work.” T11: “The salary isn't enough for anyone
right now. I think it applies to all professions, not just teachers.
But let alone the salary and working hours, our dignity has
disappeared. I used to be proud when I called myself a teacher, but
when 1 tell someone my profession, they frown.”

T18: “Most of my family has retired. They re both surprised and
saddened to see my current situation. They all say the same
things. Was it like this back then? I agree with everyone; it wasn't
like that back then. I'm where I want to be, but never where I want
to be. But no matter what, my passion for the profession and my
love for my students will always remain.” T20: “My family
wanted me to be a teacher. They enrolled me because it was a
women'’s profession, with fixed hours, good pay, and respect. I
was so glad I had studied when I first graduated, and I felt so at
peace. Now, when I think about the respect the profession has, I
wish I hadn’t. No one has any respect or love for teachers
anymore... The KPSS process is on everyone’s lips, and there
were a few years where I couldn’t get a job.”

T24: “I always wanted to be a teacher, but I couldn't get the job I
wanted as a subject. I'm not unhappy; it was the only profession
I could pursue with a clear conscience. It’s the best profession for
me. Of course, everyone around me is telling me now that I wish
I'd chosen another profession. I'm afraid they'll be right one day.
I hope the profession’s prestige returns to its former glory soon.”

T25: “The country’s economic situation, the attitudes of students
and parents, peer pressure... These are all psychologically
draining us. Neither parents nor students have any respect or
love left. I used to admire my teachers; we learned respect, not
fear. Unfortunately, that’s not the case now.” T27: “I've been
working in the eastern part of the country for years. Everyone I
meet here is so nice. I wanted to reach this point, too. I have peace
of mind now. I'm so glad I chose this profession. It's like it's a
part of my life, not a job, but a job. But I can’t say the same for
those around me. Everyone who hears I'm a teacher feels sorry for
me. They all say, "Your job is so hard, too.” Yes, it's not an easy
job, but when you put your heart into it, it doesn't seem difficult.
Of course, do these reactions affect me? Absolutely. Now, my
reasons for choosing this profession have turned into regrets. I'm
not talking about the professional aspects, but about the
conditions. There’s no longer enough salary, and there’s no
respect for the profession anymore.”

T28: “My family really wanted me to be a teacher. I chose it
because I loved it and wanted it. Those around me suggested I
study another field. At first, I used to get angry at those around
me for what they said, but all the reasons I chose this profession
have disappeared.”

T30: “I loved my teachers very much during my primary and
secondary school years, and I loved school.”

T32: "It's been 12 years since I started my career. I chose it
because the working conditions were good. Of course, I was also
very interested in teaching. I was appointed immediately after
graduation, but it wasn’t like today. Let's say we, the older
generation, freely wanted to be teachers when everything was
different and smoother. What about now? There are so many
students, and the appointments are already clear. I honestly don’t
know how they'll start practicing."

3.3. Findings Regarding Teachers’ Perception of Self-
Efficacy Towards the Profession

Teachers' responses to the interview form's question
regarding their self-efficacies such as abilities and interests
were categorized into six subthemes: "Not Giving Up,
Effort, High/Low Motivation, Desire to Learn/Teach, Self-
Confidence, and Self-Criticism." The theme "Self-Efficacy
Perceptions" examines prospective teachers' perceptions of
their own professional efficacy. The highest rate within this
theme was gathered under the subtheme "Desire to
Learn/Teach" with 31.9%. This shows that prospective
teachers mostly base their professional efficacy on their
desire and motivation for learning and teaching. In
addition, the subtheme "Effort" with 27.5% emphasizes the
importance of individual efforts candidates make to
achieve professional success, while 19.8% highlights the
importance of "not giving up,” determination, and
resilience in the face of challenges. "Self-confidence" (6.6%)
and "self-criticism" (2.2%), on the other hand, are at lower
percentages, indicating that prospective teachers place less
emphasis on personal self-confidence and self-assessment
skills. As a result, the most dominant elements in
prospective teachers' perceptions of self-efficacy are a
desire to learn/teach and a strong tendency to exert effort.

Some of the responses from science teachers working in
Turkey to the question on the interview form about their
feelings and thoughts about their self-efficacy are as
follows.

T7: " Actually, my motivation for the profession is very high, but
class performance also affects me, of course. I strive harder in a
class where students are enthusiastic about the lesson, and I don't
give up when it comes to reaching them. But when it’s the other
way around, my motivation also decreases.”

T9: “Because I love my profession, my motivation is always high.
However, even some colleagues influence my motivation. I feel
like those in my field don’t seem to have any concerns about the
students. I strive to think about what more I can do, and how I
can explain things better. I research numerous resources like tests
and books. However, some colleagues criticize me for these efforts.
They emphasize the futility of my efforts.”
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T14: “I'm normally a highly motivated teacher, but when I fail a
class, I don’t feel competent. I sometimes feel inadequate. I often
improve class performance after a lot of effort, but in some classes,
it's just not possible. This diminishes all my motivation and
interest.”

T21: “Most of the time, we teach with a smile, trying to make
them happy and teach them. However, we're not robots;
sometimes we can be unhappy or very sick. When a student
returns home, they reflect or tell their parents about their mood
that day. We receive such harsh or rude reactions from some
parents that it’s impossible to maintain motivation the next day.
Even if one of your parents is your colleague, you can establish
excellent communication. Unfortunately, no one understands us
better than we do.”

T25: “It depends on the student. I adapt my entire mood to the
student. Some classes are filled with very enthusiastic students.
It’s impossible to describe the joy I experienced while teaching.
Unfortunately, in some classes, the situation is the opposite. Let
alone the desire to teach, communication is impossible. Even then,
I don’t give up. Of course, I try, but inevitably, my motivation
wanes.” T26: "I often criticize myself first when I'm failing.
What did I do wrong? Where did I go wrong? What were my
shortcomings? What can I do to explain better? These are the first
questions I ask myself. However, I feel like no matter how hard I
try for some classes, it just doesn't work. The student doesn’t
respect me or even listen to what I say. Parents often warn us
about this during parent-teacher conferences, but sometimes I
can’t even convince them about certain issues. Unfortunately, all
of these experiences affect my motivation."

T31: "We often have students who don't want to listen in class,
and these students significantly affect the classroom’s order.
Unfortunately, such situations can’t be corrected with a single
warning or in a single day. It takes a long time to establish proper
classroom control. The amount of classroom attendance affects
my motivation."

3.4. Findings Regarding Teachers’ Profession-Related
Working Conditions

Teachers' responses to the interview questions regarding
working conditions were categorized into eight subthemes:
"Country/Region/City, Hours,

Working Salary,

Postgraduate Education, Career, Transportation,
Colleagues, and Personal Time." The "Working Conditions"
theme reflects prospective teachers' perceptions of the
physical and financial conditions of their profession. The
highest rate within this theme was gathered under the
"Country/Region/City" subtheme at 22.6%, indicating that
geographical conditions and location are important factors
in candidates' professional choices and satisfaction. This
was followed by "Working Hours" at 21.9%, indicating that

time management and working hours are also critical

issues for prospective teachers. The "Salary" subtheme
expressed 17.5% of prospective teachers' concerns about
economic conditions, while elements related to long-term
professional development, such as "postgraduate
(6.6%) and (10.9%),

emphasized. This distribution demonstrates that working

education” "career” were less
conditions, particularly geographical and temporal factors,
are a primary factor in teacher candidates' career choices

and satisfaction.

Some of the responses from science teachers working in
Turkey to the interview form's questions about their
feelings and thoughts about the teaching profession are
listed below.

T2: “I think the working hours are generally very good; I can
make time for myself and handle all my daily official and personal
matters.”

T8: “The working conditions are quite convenient in terms of
hours, but I think there wouldn’t be a problem if some of my
colleagues were more moderate and inclusive toward each other
and their professions. I agree with all my colleagues about the
salary; it's not enough.”

T9: “I can handle all my personal matters. There aren’t long
hours like in the private sector. I think I agree with everyone about
the salary; it's not enough.”

T12: “Considering the working conditions and the moral values
it enriches a person; teaching has always been something else in
my eyes. Being in the classroom with my students is a wonderful

feeling.”

T17: “The working hours are excellent, and that was one of the
reasons I chose this profession. My wife is a teacher, and we have
a baby. The city we live in isn't expensive in terms of cost. Despite
this, the exorbitant rent increases, baby expenses, and daily
necessities are making us very tired. In short, I can say it's not
enough.”

T24: “I don't have any problems with my working hours. I can
even make time for myself, do my daily chores, and find time to
do things for my students, like extra lessons and study sessions.”

T29: “Our debt situation is increasing exponentially every day.
In short, I can say that I have the energy and time, but I don’t
have enough income to do all of this.”

3.5. Findings Regarding Teachers’ Future Expectations
and Concerns

Teachers' responses to the interview form's questions
regarding their future expectations and concerns were
categorized into 10 subthemes: "Respect, Appointment,
Population, Professional Importance, Working Conditions,
Teacher Candidates, Formation, Professional Seniority,
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Retirement, Unemployment, and Economic Crisis." The
"Expectations and Anxiety" theme reflects prospective
teachers' expectations and the concerns they face regarding
their professional future. Within this theme, the highest
rate (11.7%) was given to the "appointment” subtheme,
indicating that the candidates' greatest concern was related
to the appointment process. In addition to appointment
(10.9%)
"unemployment” (10.9%) were prominent. These results

anxiety, the subthemes "respect" and
reveal that prospective teachers are concerned about both
the social reputation of the profession and their economic
security. Furthermore, the "professional importance”
subtheme (9.1%) indicates that prospective teachers'
expectations regarding the social value of the teaching
profession are also significant. "Teacher Training" (11.3%)
education and
While

candidates' expectations and concerns generally focus on

reflects candidates’ concerns about

professional qualification processes. teacher
concrete employment issues such as placement and
unemployment, concerns about the profession's social

status and professional development are also noteworthy.

Some of the responses from science teachers working in
Turkey to the question on the interview form regarding
their feelings and thoughts about future expectations and
concerns about the teaching profession are as follows.

T3: “I think our profession will face complete chaos in the future.
Appointment processes will become more difficult, and the
unemployed teacher population will increase. Our profession,
once chosen for its working conditions and professional prestige,
has become discredited.”

T10: “I'm worried about my future. Because retirement seems
impossible. The severance pays required for retirement is not
sufficient.”

T15: “I think the working conditions are generally very good.
However, we would like additional initiatives to increase
productivity, such as professional development programs and
seminars.”

T18: “Teaching is the most sacred profession. Really? I think so,
we think so! Let’s ask parents or other officials: who are we?
We've become a discredited profession. The economic crisis has
deeply affected us, as it has all professions. But moreover, we ve
also lost professional respect.”

T20: “My expectation for the future is that there will be no
unemployed teachers. What else could there be? My colleagues,
who are productive, dynamic, hardworking, and possess many
other important qualities, work in various professional groups.
Why? There’s no appointment, no respect, no importance, but
there is training. Aren't there enough teachers? Education

faculties are overflowing. They are trained to the fullest by
qualified academics.”

T27: “Teacher candidates are students, but from the moment they
enter school, they are instilled with the teaching profession. They
are trained, and they are trained to be qualified. They are trained
to be teachers. Then? They can't be appointed. They join the ranks
of the unemployed. Is a teacher who can’t be appointed a failed
teacher?”

T32: "Unless the profession is given the respect and importance
it deserves in the future; we will be further discredited. Education
is one of the most important elements, both individually and
socially. Isn't this true? Or do we think this way because we are
teachers? If we want to build a good future, we must prioritize
education."

3.6. Findings Regarding Teachers’ Future Scenarios
Regarding the Profession

Teachers' responses to the interview form's questions
regarding future scenarios were categorized into five
"Different
Importance,

subthemes: Professions, Unemployment,

Professional Economic  Crisis, and
Population." The Future Scenarios theme encompasses
prospective teachers' predictions and concerns about their
professional future. Within this theme, the highest rate, at
22.1%, was given to the "unemployment" subtheme,
indicating that prospective teachers are most concerned
about future unemployment. This was followed by the
"economic crisis" subtheme at 21.3%, indicating that
prospective teachers perceive economic uncertainty as a
significant threat to their professional future. Furthermore,
the "professional importance" subtheme, at 19.9%, indicates
that prospective teachers are concerned that the social
value of teaching will decrease in the future. The "Different
Professions" (19.1%) and "Population” (17.6%) subthemes
indicate that prospective teachers are considering the
possibility of pursuing different professions outside of
teaching and the impact of the growing teacher population
on professional competition. In general, the theme of future
scenarios reveals that prospective teachers'
their

unemployment, the economic crisis, and the decline in the

biggest

concerns  about professional  futures are

social value of the profession.

Some of the responses from science teachers working in
Turkey to the question on the interview form about their
feelings and thoughts about future scenarios are as follows:

T12: “Different professions await us in the future. My salary
isn't enough, so what will someone who can't be appointed do?
While 1 in 7 science teachers used to be appointed, this number
has dropped to around 1 in 20 today. What will the remaining 19
teachers do? They will prepare for the KPSS exam again, and
another 1 will be appointed.”
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T13: “What will happen in the future when the ranks of
unemployed teachers are already full? It will only increase. New
ones will arrive every year, hopes will fade, they will have to work
in different professions, they will become unhappy, and their
hopes will fade. These individuals, who have moral obligations at
every stage, will pursue professions other than teaching.”

T23: “What awaits us in the future? Unemployment, de-
professionalization, different professions...”

T28: “I don’t know if the teaching profession will remain
important in the future. I'm very worried; I could write pages on
this topic or talk for days. Even today, it’s not given the necessary
importance, and it will decline even further in the future. The
teacher population is increasing every year. However, the number
of teachers practicing their profession remains constant. What
does this mean? The number of unemployed teachers is increasing
every year. This perpetuity affects the professional importance
and social prestige of the profession. In addition to all this, the
economic crisis is intensifying its impact every day.”

3.7. Findings Regarding Teachers’
Solution Suggestions

Professional

Teachers' responses to the interview form's questions
seeking opinions on future solutions were categorized into
seven subthemes: "Number of Students in Faculties,
Conditions,

Feedback,
Incentives, and Unemployment." The "Solution Proposals"

Appointment, Training, Working

Activities/Projects/Research  for  Teachers,
theme details the solutions proposed by prospective
teachers for professional problems. The highest rate within
this theme, at 19.3%, was given to the subtheme "Number
of Students in Faculties," indicating that prospective
teachers believe reducing the number of students in
education faculties is a critical step in solving professional
This the
"Appointment" and "Training," at 17.4%. These two topics

problems. was followed by subthemes
were considered by prospective teachers to be the most
significant structural problems in entering the profession.
Prominent demands were for more equitable and
the

restructuring of training programs. 6.8% other hand, the

streamlined appointment processes and for
subthemes "working conditions" (8.1%) and "incentives"
(6.8%) emphasize the need to improve working conditions
and develop incentive mechanisms for teachers to increase
their professional satisfaction. "Feedback” (11.8%) also
stands out as a significant suggestion for candidates to
establish more effective and regular feedback mechanisms
for in-service processes. Furthermore, the subthemes
"activity/project for teachers" (5.6%) and "unemployment"
(5.6%) reveal that organizing activities that support
teachers' in-service development and taking measures to
address unemployment are considered important by

candidates. Overall, the theme of "solution suggestions”

that
suggestions for structural reforms in the education system,

indicates prospective teachers offer concrete
particularly reducing the number of students in faculties,

reorganizing appointment and training processes,

improving working conditions, and strengthening

incentive mechanisms.

Some of the responses of science teachers working in
Turkey to the question on the interview form about their
feelings and thoughts about the teaching profession are as
follows.

T6: “The proposed solution is clear: greater emphasis should be
placed on teacher training. Instead of training many teachers, the
focus should be on training fewer but high-quality teachers. In
fact, the core of these efforts lies in the number of graduate
teachers. In some universities, class sizes exceed 50. In such a
situation, it's impossible to control a class, or to individually
monitor students, or to monitor their progress. Similarly, the
increase in the number of graduated teachers negatively impacts
this situation.”

T11: “The number of students in education faculties should be
reduced. The teacher population is incredibly large. What
percentage of this population has been appointed? What
percentage can practice their professions? 1 see this as an
overlooked problem in the country. Often, certain issues such as
appointments, loss of professionalism, and shifting to different
professions are not even addressed.”

T16: “We're talked about new education visions every year. Are
we, the teachers, adequately supervised? Which of us can improve
ourselves? I was appointed eight years ago and have only attended
three courses since then. With housing expenses, the economic
crisis, and the cost of our children, which course can I afford? 1
want us to be provided with various training programs, and what
we 've learned from these programs to be monitored.”

T19: “First of all, I think the most definitive solution is to
complete the teacher training requirement. Are there not enough
teachers? Why are we, as a country, still increasing this number?
Wouldn't it be more appropriate to focus on the qualified teachers
we have who graduated from education faculties first?”

T25: “For example, let's take the issue of appointment.
Everyone’s talking about it, and we know it’s a problem. But are
we aware of the problem? First, the problems need to be identified.
Then, we should focus on solutions.”

T27: “There are so many problems that I don’t know what
solution I can offer to any of them. For example, let me share a
recent topic discussed in the teachers’ room. Our topic is not
wanting to be assigned to the eastern part of the country. Aren’t
all parts of the country the same? Many of my colleagues are
afraid of abandoning their habits or the culture of unfamiliar
countries. They say they studied for so many years, struggled for
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assignments, and ultimately don’t want to go to a country they're
completely unfamiliar with. As we were discussing it among
ourselves, we thought we could make assignments to the east
more attractive. Preliminary meetings could be held with teachers
assigned to the east. Awareness of the adaptation process could be
raised. For example, incentives could be provided. This incentive
doesn’t have to be solely financial, of course. Course or project
support could be provided. I think the same applies to individuals
who grew up and studied in the wild. Similar practices could be
implemented, or teachers could be incentivized.”

T30: “The solution is to end unemployment. How can this be
done? Of course, the number of students in education faculties
should be reduced, and teacher training programs should be
suspended. New initiatives should be implemented for graduate
teachers across the country. New projects or events should be
organized to contribute to their professional development. All
feedback, whether positive or negative, regarding the current
situation should be collected from all teachers. Any innovations
should be revised based on this feedback.”

4. Discussion

In recent years, striking and radical changes have been
taking place all over the world and in education (Giiltekin,
2020). The results of these changes also affect the
perspective of society (Arklan & Tasdemir, 2018). Taking as
reference studies indicating that there is a need for more
future-oriented studies in Turkey (Kosar & Giiglii, 2015), in
this research examining the phenomenon of teachers, one
of the most fundamental elements in education (MEB,
1973); teachers' current and future views towards the
profession were examined. Within the scope of the research
conducted with 32 teachers working in public schools
affiliated to the Ministry of National Education in various
provinces of Turkey and enrolled in a master's degree
program; the nature of teachers' views towards the
profession, current attitudes, self-efficacy perceptions,
satisfaction, motivation, hope for the future, career
expectations and anxiety states, the future of the teaching
profession in Turkey and their suggestions and alternative
solutions within the scope of development and
improvement regarding the profession were determined.
According to the data obtained from the responses of the
teachers who constitute the study group of the research;
The sub-problems of the research were determined as
seven main themes and sub-themes, based on the interview
form questions: "Definition and Current Attitude, Reasons
for Choice, Self-Efficacy Perceptions, Working Conditions,
Future Expectations and Anxiety, Future Scenarios, and
Solution Suggestions." The identified main themes were
examined in order, and the sub-themes of the main theme
are listed below.

According to the responses obtained from teachers, in the
theme of Definition and Current Attitudes, the most
prominent sub-theme is "appointment” with 25.8%, and it
is understood that prospective teachers define the

profession with concerns about the appointment process.
This points to a major concern about the employment
dimension of the profession. The sub-themes of "sanctity"
(24.2%) and "next generation" (20.0%) reveal that the
candidates idealize the profession and see it as a social and
moral responsibility. Under the theme of Reasons for
Choice, the most emphasized sub-theme is "student" with
27.8%, and it is seen that prospective teachers choose the
profession based on their relationships with students.
"Working conditions" (25.1%) also stand out as an
important factor in candidates' career choice, while
economic reasons such as "salary" (12.1%) seem to be
relatively less decisive. When the theme of Self-Efficacy
Perceptions is examined, "desire to learn/teach" stands out
as the sub-theme with the highest rate with 31.9%; This
shows that prospective teachers'
professional competence are mostly based on their desire to
teach. While individual effort and determination elements
such as "effort" (27.5%) and "not giving up" (19.8%) were

perceptions  of

also prominent, "self-confidence" (6.6%) and "self-criticism"
(2.2%) remained at lower percentages, suggesting that
candidates' self-confidence and self-assessment capacities
may be limited. Within the Working Conditions theme, the
highest given to the
"country/region/city” with 22.6%, revealing the importance
of geographical factors in candidates' professional
satisfaction. Temporal and economic conditions such as
"working hours" (21.9%) and "salary" (17.5%) are also the
main factors affecting candidates' satisfaction with working
conditions. Within the Expectations and Anxiety theme,
"appointment” had the highest rate with 11.7%, indicating
that the appointment process is the greatest source of
anxiety for prospective teachers. Social and economic
concerns such as "respect" (10.9%) and "unemployment”
(10.9%) also stand out as other significant factors
generating anxiety. Within the Future Scenarios theme, the
highest rate (22.1%) was given to the sub-theme
"unemployment," indicating that prospective teachers
experience unemployment as their greatest concern for the
future. Macroeconomic and social factors such as
"economic crisis" (21.3%) and "professional importance”
(19.9%) also lead the negative expectations for the future.
Finally, within the Solution Proposals theme, the sub-
theme "number of students in faculties" (19.3%) was the

rate  was sub-theme

most frequently highlighted solution suggesting a need to
reduce the number of students in education faculties. This
was followed by requests for improvements regarding the
"appointment” (17.4%) and "training" (17.4%) processes.
Prospective  teachers suggested restructuring the
appointment process and improving training in training.
Improving working conditions (8.1%) and strengthening
incentive mechanisms (6.8%) were among other solutions
offered by prospective teachers regarding problems in the
profession. These data reveal that prospective teachers
focus on structural issues such as appointment and
unemployment, that they are concerned about the social
status of the profession, and that their proposed solutions
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largely address reforms in the education system. This
distribution demonstrates that prospective teachers'
concerns about their professional future are predominantly
related to socioeconomic conditions. Furthermore, it
demonstrates that, in general, teachers' most significant
current concerns about the profession concern the
appointment process. They believe the teaching profession
is chosen because of the relationships they establish with
students. They have a high desire to teach. Geographical
location and living conditions influence their professional
choices. Their greatest concern about the profession is the
appointment process. They are also concerned about
unemployment. They believe that faculty student numbers
should be regulated.

Teachers' responses to questions that sought opinions on
the main theme of the definition and current attitudes
towards the profession were categorized into six sub-
themes: "Sacredness, Next De-
professionalization, ~Appointment, and

Generation,

Knowledge
Experience." All teachers who participated in the research
emphasized the sacredness of the profession, its benefit to
society, and its relationship with the next generation. They
stated that among the efforts and duties of the profession
are educating people and affecting students' attitudes
towards nature and living things. It was determined that
the current attitudes of teachers who define the profession
as sacred have distanced the profession from its sacred
nature, have discredited it, have made it ordinary, and have
made it non-professional. In a study conducted by Ulutas
(2017), which investigated the status of the teaching
profession from the teachers' perspective, the factors
affecting this status, and suggestions for improving this
status, it was determined that a majority of teachers found
their professional status low within the themes of entry to
the profession and professional training, the functionality
of the profession, the economic income and status of the
profession, social perception, and the current conditions of
the profession.

While it was determined that all participating teachers had
a positive attitude towards the profession in general, it was
found that they were critical of their appointment and
training status. They stated that they thought that the
increase in the teacher population was related to the fact
that individuals who studied in an undergraduate
department other than the faculty of education and
received formation training started teaching. They stated
that the teacher population had a sufficiently high number
of members and that individuals who became teachers
through training caused the increase in this population. It
was found that teachers who stated that appointment and
training status were related had negative opinions about
receiving training and teaching. In addition to the studies
determining that formation training was insufficient in
terms of duration and content (Dalgig et al., 2012; Sever et
al, 2015; Yilmaz, 2015; Yiiksel, 2015), in the study
conducted by Aycan (2015), it was determined that the

admission of students to the formation program should be
reduced. Similarly, Giirol et al. (2018) in their study on the
quality of the pedagogical formation certificate program
and the problems encountered in the program; It has been
determined that the required teacher
inconsistent with the current teacher capacity, and it has
been emphasized that a long-term plan should be made to
eliminate this inconsistency, student admission quotas
should be reduced for the formation program and
admission  criteria should be introduced, the
implementation time of the formation training should be
taken during the undergraduate education, and the
duration of these trainings is insufficient.

capacity is

On the other hand, they stated that they received negative
society regarding the respect
importance given to the profession. They stated that they
believed that external factors such as other professional
groups, parents, close circle, and family, especially the issue

reactions from and

of appointment, had a negative impact on the decrease in
respect and importance given to the profession. In a study
examining the status of the teaching profession by Unsal
(2018), it was determined that the reasons for the low status
of the profession were society, economic conditions,
teacher training institutions, teacher qualifications,
working conditions, the media, lower and upper managers,
and educational policies. In a study conducted by Ertan
Kantos (2021) to reveal the reputation of the teaching
profession according to teachers' opinions and obtaining
similar results, it was determined that the reputation of the
teaching profession was low in society, and that the societal
perspective and the value given to the profession were the
most important factors determining the high reputation of
the profession.

Teachers' responses to a question about their reasons for
choosing their profession were categorized into six
subthemes: "Teachers, Family, Working Conditions, Salary,
Students, and University Exam Scores." Most of the
participating teachers cite support or pressure from their
role models and their families as reasons for choosing their
profession. In addition to these reasons, they also cited
working conditions, salary, being a female profession,
professional significance, and its prestige as reasons for
choosing the profession. Some participating teachers stated
that they wanted to pursue another profession but believed
they would be more successful and competent in teaching,
or that teaching departments were among the departments
where university grades were sufficient, and they chose the
profession for these reasons. It was determined that
teachers who expressed pride and love in their profession
expressed negative opinions about their appointment,
financial situation, and salary. Most participating teachers
stated that most of their reasons for choosing the profession
are no longer valid today. They also argued that the concept
of prestige, which was a key reason for choosing the
profession, has been lost due to societal prospects and
pressure. Similarly, in a study conducted with prospective
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teachers by Ozbek et al. (2007), it was suggested that
making the teaching profession more attractive, especially
in terms of economic and social characteristics, would
increase the rate of choosing the profession and contribute
to the development of more positive thoughts of
prospective teachers towards the teaching profession.

Teachers' responses to a question asking about their self-
efficacies, such as their aptitude and interest in the
profession, were categorized into six subthemes: "Not
Giving Up, Effort, High/Low Motivation, Desire to
Learn/Teach, Self-Confidence, and Self-Criticism." Most
participating teachers stated that their motivation for the
profession was high, but that their motivation had
decreased due to factors such as class success, student
desire, classroom dominance, and the influence of parents
and colleagues, and that they felt inadequate. Furthermore,
participating teachers stated that they did everything in
their power to maintain their motivation and that they did
not give up ensuring appropriate attitudes and behaviors
in the classroom. Among the factors that decreased
motivation cited by most teachers, two of the most
frequently repeated factors were students' interest or
attitude toward the lesson and parental behavior. Teachers
also stated that when students exhibited low interest and
negative attitudes, they exerted intense effort, but these
efforts were sometimes ineffective and sometimes
subjected to negative criticism from colleagues. Teachers
stated that they are confident in themselves and will
continue teaching with the same interest and motivation
under all circumstances, and that the desire to learn and
teach contributes to this commitment. Similarly, a study
conducted by Yildiz and Kili¢ (2021), which examined the
undeniable relationship between students and teachers,
found that student motivation was the most influential
motivating factor in teachers' motivation.

Teachers' responses to questions about professional
working conditions were categorized into nine subthemes:
"Country, Region/City, Working Hours, Salary,
Postgraduate Education, Career, Transportation,
Colleagues, and Personal Time." All participating teachers
expressed positive opinions about professional working
hours and access to ongoing postgraduate education.
However, a study by Yavuz and Bahar (2019) examined the
professional development of teachers in Turkey and found
that,
development as important, they faced challenges such as a

while teachers generally viewed professional

lack of time and resources, and a lack of appropriateness
for their needs.

Teachers reported experiencing problems with their
salaries. All teachers responded negatively to the issue of
salary, stating that due to factors such as affordability and
national economic problems, their salaries were insufficient
and that they struggled to even meet their daily needs.
Teachers who were married, had children, or were on the
verge of marriage reported greater difficulties with their
salaries than others. Most teachers emphasized that their

working hours were sufficient to meet their daily and
personal needs. They noted that teachers pursuing
postgraduate studies were able to easily pursue their
personal development and career opportunities. Teachers
currently completing their dissertations reported being
able to keep up with their work schedule despite their busy
schedules. While some teachers experienced transportation
difficulties, they stated that this did not pose a
disadvantage in terms of working hours or access to
postgraduate education. Teachers working in the private
sector or those familiar with working conditions in the
private sector reported that working in public schools
affiliated with the Ministry of National Education was a
significant advantage. Among the reasons for their
negative views on working conditions, teachers were found
to experience significant demoralizing and demotivating
problems due to the negative attitudes of their colleagues
and administrators. Similar to the data obtained from this
study, a study conducted by Erdogan and Baran (2018)
investigated the factors that motivate teachers in Tiirkiye
and determined that intrinsic motivation, such as the desire
to make a difference, was more important than extrinsic
factors such as salary and job security. Similarly, Kocakaya
and Biiyiiktagkiran (2019) examined job satisfaction among
teachers in Tiirkiye, finding that overall job satisfaction
among teachers in Turkey was low, and that factors such as
workload, lack of support, and inadequate compensation
contributed to dissatisfaction.

The responses of the teachers to the questions obtaining
their opinions about future expectations and concerns were
classified under 10 sub-themes as “Respect, Appointment,
Population, Professional Importance, Working Conditions,
Prospective Teachers, Formation, Professional Seniority,
Retirement, Unemployment and Economic Crisis.” It was
determined that all of the teachers expressed negative
opinions about the future and their professional future.
Teachers, who frequently mentioned that the issues of
appointment, teacher and
seniority years or compensation are major problems, stated
that all of these issues regarding future expectations need
to be solved. In the study of Karatas, Ardig, and Oral (2017),
in which they investigated the professional perceptions of
prospective their their
competencies and the future profiles they want to have

unemployed population

teachers and opinions on
when they enter the profession; It has been determined that
the prospective teachers, who aim to raise individuals who
are beneficial to the society in the future and to be an
unforgettable teacher who is a model and who dream of
being innovative, original, planned and disciplined
teachers, are hopeless and pessimistic about their
professional future and cannot see their future bright due
to the problem of being appointed as a teacher and the
discrediting of the profession.

Teachers, emphasizing the discrediting and de-
professionalization of their profession, stated that respect
for the profession has diminished. Participating teachers
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made comparisons with other professional groups; as a
result, most of the teachers participating in the study
argued that the importance of healthcare workers was
recognized due to current health issues, but this only
occurred as a result of a disaster. Participating teachers
stated that all their teaching graduate colleagues face
unemployment due to reasons lack of
appointments, training programs, and economic crises.
They stated that the unemployed teacher population is
currently very high, and they fear this number will increase
further. Teachers emphasized that working conditions are
a significant factor in their choice of profession, but that
working conditions, especially in economic terms, are
deteriorating. Teachers, who emphasize the importance of

such as

education in many respects, expressed hopelessness and
anxiety about the future. Ozoglu et al. (2013), in their study
investigating the factors affecting the status of the teaching
profession, argued that the economic return of the
profession is the primary factor affecting professional
status.

Teachers' responses to questions seeking opinions about
future scenarios were categorized into five subthemes:
"Different Unemployment,
Importance, Economic Crisis, and Population." It was
found that teachers who expressed concerns about the
future often expressed pessimistic interpretations of future
scenarios. Most teachers participating in the study stated
that their salaries are insufficient under current conditions
and that they believe this situation will worsen as the
economic crisis worsens. Teachers who emphasized the
economic crisis stated that this situation not only affects
their daily lives and causes financial hardship but also
hinders their professional and personal development. All
teachers expressed a negative outlook on the future
regarding the employment problem and the resulting
increase in the number of unemployed teachers. In addition
to unemployment, teachers emphasized that their
colleagues are forced to work in different professions. They
also noted that this situation has led to a decline in
professional respect and an increase in professional
discrediting and discrediting. Some of the teachers who
participated in the study stated that they struggled to share
their with  students or
acquaintances in their immediate circle and were unable to

Professions, Professional

professional  experiences
positively guide them in their career choices. Similar results
were obtained in a study investigating the relationship
between job satisfaction, motivation, and life satisfaction. A
study by Sar1 and Yetkiner (2020) found that life satisfaction
was a significant predictor of teachers' job motivation and
job satisfaction, and that as teachers' life satisfaction
increased, their job motivation and satisfaction levels also
increased positively.

The responses given by the teachers to the questions in
which their opinions were obtained regarding solution
proposals for the future were classified under 7 sub-themes
as “Number of Students in Faculties, Appointment,

Training, Working Conditions, Activities/Projects/Research
for Teachers, Feedback, Incentives and Unemployment”.
The teachers who participated in the research stated that
the number of students in the education faculties of
universities is high and that for this reason the efficiency of
the courses is low. They stated that the number of students
in faculties only makes the course delivery inefficient. In a
study conducted by Ozmen and Giirkan (2018), which is
parallel to the data of teachers who see the effect of the
number of students on course efficiency as a serious
problem, it was suggested that the teacher education
programs in Tiirkiye do not effectively prepare teachers for
the profession and that these programs need to be
restructured to provide more practical experience. In
addition to all these situations, they stated that they see
providing training programs among the reasons for the
problems in appointment and the increase in the number of
unemployed teachers. As a solution suggestion for the
problems of unemployed and unappointed teachers; It was
determined that they advocated for initiatives such as
reducing the number of students in education faculties and
eliminating formal education requirements, either
temporarily or completely, as viable options. Teachers
often stated that they held negative views about the region
they would be assigned to or that they had colleagues
around them who held similar negative views. They stated
that providing the necessary and valid incentives,
particularly for teachers in the eastern regions, or meeting
with previously appointed teachers could prevent regional
discrimination. Additionally, teachers noted that some
activities, projects, and research aimed at increasing their
motivation for the profession were inadequate. They noted
that these and similar initiatives, aimed at increasing their
professional motivation, were few and far between, and
that this approach would provide accurate, first-hand
feedback. Teachers stated that insufficient feedback was
collected during their employment, and that identifying
and resolving the problems they experienced would be
impossible.

An examination of the general views of the participating
teachers regarding the profession revealed positive results
in terms of their personal views on working conditions and
self-esteem towards the profession. However, they
expressed negative views regarding current professional
economic conditions, appointment and appointment
towards
different professions, training status, and attitudes and

behaviors towards the profession.

criteria, unemployment, forced orientation

A limitation of this study is that data was collected using a
single data collection technique. Future studies could
collect teachers' opinions using various data tools and
different techniques and methods. Supporting them to
write reflective journals to obtain detailed feedback and
sharing their immediate experiences in professional
matters would add depth to the research. However, this
study was conducted with only 32 teachers working within
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the Ministry of National Education. Future studies could
increase this number or provide more detailed analyses.
Similar interviews could be conducted with teachers from
other branches in parallel with this study, expanding the
scope of the study.

In addition, since the data for this study was collected
solely from teachers, studies that also include their
experiences with administrators or Ministry of National
Education staff to obtain more detailed data would
contribute to feedback and status regarding the profession.
Specific characteristics of teachers can be identified based
on their region, professional branch, gender, or years of
experience, and further comprehensive or comparative
studies can be conducted. In addition to the opinion form,
studies can be further deepened using a mixed design
design using larger sample groups and measurement tools
such as scales, surveys, etc., as needed.
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