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Abstract

This study reveals the perceived occupational stress, occupational resilience and job performance
(task performance, contextual performance, adaptive performance) levels of teachers and the
predictive power of teachers 'stress and resilience levels on job performance. The sample of the study
included 512 teachers working in the city of Batman (Tiirkiye) during the 2024-2025 academic year.
The participants were reached through a convenient sampling approach. Data were collected using
the “Perceived Occupational Stress Scale,” the “Teacher Professional Resilience Scale,” and the
“Teacher Job Performance Scale.” The study employed descriptive and relational survey models,
which are among quantitative research methods. Prior to data analysis, the distribution of the data
was checked, and the findings suggested that the data did not have a normal distribution. Thus,
using box plots outliers were identified and the data regarding 14 participants were excluded from
the analysis. Descriptive statistics were calculated while Pearson Product-Moment Correlation
Coefficient was used to examine the associations between variables, and structural equation
modeling was used to identify predictive relationships. The findings indicated that the teachers’
perceptions on the study variables were positive. There was a statistically significant, positive,
and moderate-level association between teachers’ occupational resilience and job performance.
On the other hand, a statistically significant, negative, moderate-level relationship was detected
between perceived occupational stress and job performance. Perceived occupational stress and
occupational resilience were statistically significant predictors of teachers’job performance.

Keywords: job performance, occupational stress, occupational resilience, teacher

* Bu ¢alisma, ilk yazarin ikinci yazar danismanliginda tamamlamis oldugu yiiksek lisans tezinden tiretilmistir.
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Ogretmenlerin is Performanslarinin Yordayicilar1 Olarak
Mesleki Stres ve Mesleki Dayamiklihk

ARASTIRMA MAKALESI

Oz

Bu arastirma ogretmenlerde algilanan mesleki stres, mesleki dayaniklilik ve is performansi
(gorev performansi, baglamsal performans, uyumsal performans) diizeylerini ile 6gretmenlerin
mesleki stres ve mesleki dayanmiklilik diizeylerinin is performansini yordama giiciinii ortaya
koymaktadwr. 2024-2025 egitim ogretim yilinda Batman ilinde (Tiirkiye) gérev yapan 6gretmenler
aragtirmanin evrenini, s6z konusu evrenden uygun érnekleme yontemiyle ulasilan 512 6gretmen
ise arastirmanmin orneklemini olusturmaktadir. Arastirmada veri toplama araci olarak “Algilanan
Mesleki Stres Olcegi”, “Ogretmen Mesleki Dayaniklilik Olcegi” ve “Ogretmen Is Performanst
Olgegi” kullamilmistir: Arastirma amact dogrultusunda nicel arastirma yontemlerinden betimsel
ve iliskisel tarama modelleri benimsenmistir. Veri analizinden énce veri setinin dagilimi kontrol
edilmis ve normal dagilim varsayiminin karsilanmadig degerlendirilmistir. Bu nedenle u¢ degerler
kutu grafigi yontemiyle belirlenmis ve 14 katilimciya ait veri analiz disi tutulmustur. Betimsel
istatistikler kapsaminda minimum, maksimum, aritmetik ortalama ve standart sapma degerleri;
karsilikly iliskileri ortaya koymak amaciyla Pearson Momentler Carpim Korelasyon Katsayisi ve
yordayict iliskileri ortaya koymak amaciyla yapisal esitlik modellemesi kullanilmistir. Elde edilen
bulgulara gore, katilimcilarin arastirma degiskenlerine yénelik algilari nispeten olumlu olup
algilanan mesleki stres ile 6gretmen is performanst arasinda istatistiksel olarak anlaml, negatif
yonde ve diisiik diizeyde; dgretmen mesleki dayamiklilig ile is performansi arasinda istatistiksel
olarak anlamh, pozitif yonde ve orta diizeyde iliskiler tespit edilmistir. Algilanan mesleki stres ve
mesleki dayaniklilik degiskenleri 6gretmen is performanswni istatistiksel olarak anlaml bir bi¢cimde
yordamaktadir.

Anahtar Kelimeler: is performansi, mesleki stres, mesleki dayaniklilik, ogretmen

Introduction

In the context of global educational reform agenda, nations are increasingly
striving to enhance the quality and equity of their school systems in response to
evolving socio-economic demands and growing global competitiveness. Within
this framework, teachers are recognised as pivotal agents of change as their
professional competencies, motivation, and classroom practices play a decisive
role in the successful implementation of educational policies and the achievement
of widespread system-level goals (The Organization for Economic Cooperation
and Development [OECD], 2024). Teachers’ behaviours and interactions
throughout the educational process not only influence their own professional
development but also shape the expectations of students, parents, administrators,
colleagues, and other key stakeholders (Makovec, 2018). Accordingly, education
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systems place significant emphasis on improving the effectiveness of teaching
by strengthening teacher qualifications and ensuring equal access to high-quality
learning opportunities for all learners (Darling-Hammond, 2000). In pursuit of
a high-performing and sustainable education system, it is, therefore, essential
to support teachers’ performance throughout their professional development
journey since they constitute the cornerstone of the improvement of schools and
are central to enhancing overall educational efficiency (OECD, 2005; 2024).

Another crucial factor that is worth highlighting on behalf of schools in
order to maintain their educational activities effectively and efficiently is teachers’
occupational stress (Yildirim et al., 2024). Factors as lack of support and excessive
workload may give rise to an increase in occupational stress among teachers,
thereby reducing their emotional commitment to their jobs and triggering their
tendency to move away from their jobs (Dilekgi et al., 2025). Occupational stress
can also lead to teacher dissatisfaction, which can negatively affect the learning
setting and reduce productivity and efficiency (Nor, 2020). However, teachers’
occupational stress is not only related to work but also includes problems arising
from psycho-social factors such as human relations, safety, and recognition.
These problems might affect teachers’ overall quality of life and adversely affect
their job performance in the long term (Kaur, 2017).

Teaching is a very challenging profession with high occupational stress
and performance expectations. Teachers need to be resilient in order to properly
focus on the teaching process, preserve their intrinsic motivation and improving
in their profession (Papazis et al., 2023). In fact, it is stated that teachers’
resilience, along with their knowledge, skills and other competences, is a learning
support that contributes to students’ success in school (Zhang & Luo, 2023). This
reveals how important the professional resilience of teachers is in terms of the
achievement of schools.

Teachers’ Job Performance

Job performance, one of the most important dependent variables of work
and organisational psychology, is defined as employees’ capacity to fulfil their
duties and responsibilities and their job-related abilities (Campbell, 1990; Diaz-
Vilela et al., 2015; Li et al., 2025). Teacher performance, which is associated with
the increase in the quality of education and training, is significantly affected by
external factors such as student characteristics, physical and social conditions of
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the school, managerial errors, inadequate educational policies and similar external
factors (Aydin, 2018). In light of the related body of the literature, it has been seen
that job performance is divided into sub-dimensions in different ways by different
authors (Dilek¢i & Sezgin-Nartgiin, 2020). For instance, Borman and Motowidlo
(1993) conceptualized performance in two dimensions: task performance
and contextual performance. Campbell (1990), on the other hand, proposed a
more comprehensive model consisting of eight dimensions: job-specific task
proficiency, non-job-specific task proficiency, written and oral communications,
demonstrating effort, maintaining personal discipline, facilitating peer and team
performance, supervision, and management and administration. Koopmans et al.
(2011) categorized job performance under four dimensions: task performance,
contextual performance, adaptive performance, and counterproductive
work behavior. These differences reflect the multidimensional nature of job
performance. In the current study, the sub-dimensioning of job performance was
based on the classification of task performance, contextual performance and
adaptive performance made by Limon and Sezgin-Nartgiin (2020). This tripartite
classification is particularly relevant to the educational settings, where teachers are
expected not only to fulfill their instructional duties (task performance), but also to
contribute positively to the school climate (contextual performance) and to adapt
effectively to changing curricular demands and student needs (adaptive performance).

Task performance

Task performance is directly related to the technical part of the organisation
since it carries out the technical processes or fulfilling the technical requirements
of the organisation (Motowildo et al., 1997). It refers to the written tasks set by
the members of the organisation to achieve organizational goals and includes
activities to which the members of the organisation contribute and develops the
technical aspects of the organisation (Caliskan & Koroglu, 2022; Diaz-Vilela et
al., 2015). Task performance, which is considered as task output that distinguishes
between professions, is specific to the profession (Yonghong & Chongde,
2006). It refers to the behaviours in the job description that directly pertain to
achieving organisational goals with clearly specified dimensions, excluding the
performance criteria common to all professions in general. It refers to job-related
behaviours that are clearly defined and directly contribute to the achievement of
organisational objectives, particularly in education, where teachers’ instructional
duties create the core of task performance (Limon & Sezgin-Nartgiin, 2020).
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Contextual performance

Contextual performance refers to employees’ voluntary behaviours that are
not explicitly stated in their job descriptions yet it supports the efficiency and social
functioning of the work environment (Borman & Motowidlo, 1993). In the literature,
contextual performance is defined as behaviours aimed at creating a positive
atmosphere in the workplace, helping colleagues and contributing to organisational
goals rather than technical aspects of the job (Diaz-Vilela et al., 2015; Motowildo et
al., 1997). The term underscores the importance of evaluating employees not solely
based on their task-related duties, but also in terms of their contributions to the
workplace as well as organizational culture. In particular, contextual performance is
regarded as a key factor to enhance organizational productivity and foster employee
engagement, especially within contemporary work environments (Christian et al.,
2011). In educational settings, however, teachers’ contextual performance—such
as supporting colleagues, fostering a positive classroom climate, and engaging in
initiatives at school—plays a vital role in promoting a collaborative and effective
learning environment (Ekinci, 2018).

Adaptive performance

Mostofthe modelsintheliterature, which generally divide job performance
into two components as task performance and contextual performance (Borman
& Motowidlo, 1993), have not included the component of adaptive performance
for a long time (Dilek¢i & Sezgin-Nartgiin, 2020). Nevertheless, Pulakos et
al. (2000) highlighted the growing importance of adaptive performance in
response to dynamic and unpredictable workplace. Their research introduced a
comprehensive taxonomy concerning adaptive performance, arguing that it should
be considered as distinct and critical component of overall job performance. This
perspective has influenced the evolution of performance models to capture the
complexity of modern job demands more holistically. Adaptive performance
refers to employees’ ability to adapt to new information in different workplaces
and to cope with various situations effectively (Limon & Sezgin-Nartgiin, 2020).
Today’s globalisation, technological advances and changes in jobs require
employees’ ability to adapt to unfamiliar and different situations, which reveals
the importance of adaptive performance for organisations (Baard et al., 2014;
Charbonnier-Voirin & Roussel, 2012). In this context, it can be stated that
the ability to adapt to the requirements of the current century has become a
fundamental component of professional performance in the teaching profession.
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Teachers’ Occupational Stress

The increasing challenge of professional life exerts more the pressure
on employees in order for organisations to survive in the face of ever-growing
global competition. This mounting pressure and competitive environment may
cause employees to experience stress (Yildirim et al., 2024). Learning activities
that take place in schools, which are the centre of formal education, are stressful
activities by nature and schools are educational institutions where this stress is
intensely experienced. Undisputedly, teachers, one of the most critical components
of the educational process, are also affected by this stressful environment.
Therefore, it can be said that one of the professions where there is excessive stress
is the teaching profession (Cigek et al., 2025; Dilekgi et al., 2025). Teachers’
occupational stress is a special type of stress that emerges within the teaching
profession, and this can be expressed as the physical and psychological reactions
that teachers show negatively towards their work, resulting from the imbalance
between risk and protective factors (Barnova et al., 2023). Increasing demands
and limited resources in schools may give rise to intense occupational stress in
such professions as teaching which pose responsibility (Sanli, 2017; Zhao et
al., 2022). Teachers’ intense occupational stress is seen as a harmful situation
that negatively affects both their self-confidence and well-being and disrupts the
educational process (Klassen & Durksen, 2014). In addition, occupational stress
also has negative impacts on teachers’ motivation to continue the profession
(Hasan, 2014). Thus, it can be said that this occupational stress experienced
by teachers due to their profession can be beneficial as long as it is kept at a
certain level and taken under control (Dilekgi et al., 2025). In as much as teachers
who experience less stress and have positive work experiences build a cheerful
and supportive learning environment although those who are under excessive
pressure might make students’ learning processes more challenging (Pakarinen et
al., 2010). Therefore, understanding the sources, consequences, and management
of occupational stress in teaching is essential in terms of promoting teachers’
well-being and ensuring a healthy and effective educational environment.

Teachers’ Professional Resilience

Teaching profession is a stressful and challenging profession and it is a
crystal-clear fact that this situation causes teachers to be worn out. The attrition of
teachers due to various factors has brought the concept of professional resilience
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to the agenda in recent years (Limon, 2022; Mansfield et al., 2012; Mansfield et
al., 2016). Clara (2017) describes teacher resilience as a positive adaptation to a
challenging situation. Day and Gu (2013) define teacher resilience as a teacher’s
capacity to cope with inevitable uncertainty in the educational process, sustain
balance, and maintain a sense of duty and focus. However, teacher resilience
represents the interaction between teachers’ personal and environmental factors.
It has been emphasized that this concept is related to educators’ ability to handle
with negative teaching experiences and positively adapt to them (Ainsworth
& Oldfield, 2019). Furthermore, it is thought that the resilience of a person
in teaching profession can affect his/her career path and make a significant
contribution to the decision to remain in the profession despite current difficulties
(Barnova et al., 2023). In this regard, it is stated that resilient teachers are
highly motivated, professional development-oriented, and willing to improve
teaching quality (Zhang, 2021). These teachers also have the ability to deal with
difficult situations, effective leadership skills, the capacity to establish positive
student relationships, professional commitment, and the essential competencies
to achieve job satisfaction (Chu & Liu, 2022). Besides, resilient teachers tend
to contribute to yield positive outcomes such as higher academic achievement
and reduced behavioural problems in students (Li, 2023). Various factors that
influence teacher resilience include support from administrators and colleagues,
teacher-student relationships, and effective coping strategies (Liu & Chu, 2022).
Therefore, strengthening teacher resilience is essential not only for sustaining
teachers’ well-being and professional commitment, but also for creating a stable
and effective learning environment in schools.

Relationships between Occupational Stress, Occupational Resilience and
Job Performance

Teachers face many sources of stress, particularly in terms of classroom
management, student behaviour, sudden job demands and responsibilities
nowadays. Due to the increasing complexity of the tasks in the profession,
occupational stress is increasingly experienced (Cicek et al., 2025; Dilekei et
al., 2025). It can be said that occupational stress is an important problem that
negatively affects both teachers’ well-being and job performance (Bian &
Jiang, 2025). The problems caused by occupational stress might affect teachers’
performance, influencing their job success negatively (Asaloei et al., 2020;
Yildirim et al., 2024). In this respect, it is important to minimise occupational
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stress levels in order for teachers to show high performance (Hamid et al., 2015).
In this context, understanding the dynamics of teachers’ occupational stress and
its impact on their job performance is of great importance to develop effective
interventions that will enhance educational outcomes.

Similar to occupational stress, another issue that needs to be emphasised
in schools is teacher resilience. Numerous factors such as excessive workload,
emotional difficulties and lack of support might cause burnout and reduce
professional well-being among teachers (Bian & Jiang, 2025). As a result, the
concept of teacher resilience has come to the fore. Teacher resilience, which is
defined as teacher’s capacity to continue teaching without giving up even when
faced with the challenges of the profession (Buttler & Engelbrecht, 2024), can
also be considered as an effective qualification that enables teachers to maintain
their goals and commitment in order to increase students’ academic achievemen
and contribute to the teaching process (Limon, 2022). As the ability to resist
the stress and difficulties encountered during the educational process, teacher
resilience plays a key role in educational organisations since it enables teachers
to achieve positive results despite all the negativities (Clara, 2017). Resilient
teachers aim to create and sustain an effective learning environment even if they
encounter difficulties (Ebersohn, 2014). When teachers exhibit high resilience
in their professional lives, better job performance is expected from them (Fonte
et al., 2021). Chen and Chi-Kin Lee (2022) found that teacher resilience have
positive effects on teacher job performance. In light of the preceding information
above, the aim of the study is to reveal the prediction level of teachers’
occupational stress and occupational resilience levels on their job performance.
A comprehensive understanding of this relationship holds strategic importance
for the development of evidence-based policies and practices aimed at enhancing
teacher effectiveness and developing sustainable educational environments. To
this end, two hypotheses were determined in the research. The hypotheses of the
research are as follows:

H1: Teachers’ perceived occupational stress significantly predicts their
job performance.

H2: Teachers’ occupational resilience significantly predicts their job
performance.
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Methodology
Research Design

The current study attempts to reveal the levels of occupational stress,
occupational resilience and job performance (task, contextual, adaptive) of
teachers and examines the relationships between the related variables. To this end,
two different designs, descriptive (Fraenkel & Wallen, 2006) and correlational
(predictive) survey (Mertens, 2010), were employed in the study. Mertens (2010)
notes that the aim of the descriptive survey model is to unveil the characteristics
or features of the sample within the scope of a certain period of time. Predictive
correlational design aims to reveal the performance of one or more variables on
other variables.

Population and Sample of the Study

The population of the study consisted of 9144 teachers working in
the Batman (Tiirkiye) province in the 2024-2025 academic year. The sample
consisted of 512 teachers who were selected through convenient sampling
method (Mertens, 2010). Prior to data analysis, the distribution of the data set
was checked and it was evaluated that the assumption of normal distribution was
not met. For this reason, extreme values were determined via boxplot method
and the data of 14 participants were excluded from the analysis. Considering
the sample size table suggested by Krejcie and Morgan (1970), it can be said
that the number of participants reached is sufficient to represent the universe.
Indeed, in the relevant table (Krejcie & Morgan, 1970), it is stated that 370
participants have sufficient representation power for a universe of 10,000 people.
Demographic information about the research sample are as follows: 210 of the
participants were female (41,0%), 302 of them were male (59,0%), while 350
of them had bachelor’s degree (68,4%) and 162 of them had master’s degree/
doctorate (31,6%). As for the school level where the participants work, 63 of
them work in preschool (12,3%), 279 of them in primary school (54,5%), 91 of
them in secondary school (17,8%) and 79 of them in high school (15,4%).

Data Collection Tools

The data collection tool consists of four sections. The first part includes
the “Demographic Information Form” developed by the researcher and involves
questions to determine the demographic characteristics of the participants. The
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questions in the demographic information form are aimed at determining the
gender, education level and school level of the participants. The second section
includes “Teacher Job Performance Scale”, the third section involves “Perceived
Occupational Stress Scale” and the last section comprises “Teacher Occupational
Resilience Scale”.

Teacher Job Performance Scale

The scale aiming to measure teacher job performance based on self-report
was developed by Limon and Sezgin-Nartgiin (2020). The three-dimensional
scale consists of 37 items in total. The dimensions of the scale and the number of
items in the dimensions are as follows: “task performance (16 items)”, “contextual
performance (9 items)” and “adaptive performance (12 items)”. The response
options of the 5-point Likert scale range from “(1) Never” to “(5) Always”. The
statement “I endeavour to do my job in the best way without being affected by
the geographical conditions surrounding my school” can be shown as an example
of the scale items. The analyses conducted by Limon and Sezgin-Nartgiin (2020)

revealed that the scale has the psychometric properties sought in the literature.

CFA was conducted to test the compatibility between the factor structure
of the scale and the current research data. The findings obtained have been
summarised below. The goodness of fit values of the scale (Cmin/df=2,76;
p=,00; CFI=,88; AGFI=,81; TLI=,87; RMSEA=,06; SRMR=,06). In addition,
the standardised factor loading values are between BP9=.50 and BP5=.76 and
all factor loading values are significant at p<.00 level. These findings indicate
that the factor structure of the scale shows a good fit with the current research
data (Biiytlikoztiirk et al., 2004). On the other hand, Cronbach’s Alpha internal
consistency coefficients of the scale were 0=.94 for the overall scale, 0=.92 for
the task performance dimension, o=.85 for the contextual performance dimension
and a=.90 for the adaptive performance dimension, indicating that the reliability
criterion was met (Lester et al., 2014).

Perceived Occupational Stress Scale

The scale was developed by Marcatto et al. (2022) to measure occupational
stress experienced by employees based on self-report and adapted into Turkish
by Yildirim et al. (2024). There are four items in the unidimensional scale. The
response options for the statements are in 5-point Likert style and range from
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“(1) Strongly disagree” to “(5) Strongly agree”. The item “Thinking about my
job makes me feel tense.” can be cited as an example of the items in the scale.
Yildirim et al. (2024) conducted the Turkish adaptation study on a sample of
teachers and the findings demonstrated that the single-factor structure of the scale
met the necessary validity and reliability criteria.

In the current study, the wvalidity of the scale was tested through
confirmatory factor analysis (CFA) and reliability was evaluated by Cronbach’s
Alpha internal consistency coefficient. The findings as a result of CFA show that
the scale has goodness of fit values (Cmin/df=2.78, p=.10;, CFI=1.00; AGFI=.97;
TLI=.99; RMSEA=.06;, SRMR=.01). Moreover, the standardised factor loading
values are between MS4=.67 and MS2=.81 and all factor loading values are
significant at p<.00 level. The findings obtained indicate that the single-factor
structure of the scale is compatible with the current research data (Hair et al.,
2019). The Cronbach’s Alpha internal consistency coefficient computed in the
context of the reliability of the scale is 0=.82, indicating that the required criterion
is met (Lester et al., 2014).

Professional Resilience Scale

“The Professional Resilience Scale” used in the study was developed by
Néswall et al. (2019) for work organisations. The self-report-based scale measures
employees’ professional resilience levels in terms of adaptation to change and
capacity to manage change. Limon (2022) adapted the scale into Turkish culture
within the context of educational organisations and conducted a validity/reliability
study. The unidimensional scale involves nine items. The response options of the
scale are, however, in 5-point Likert style and range from “(1) Rarely” to “(5)
Almost always”. The item “I turn changing situations at school into opportunities
for my professional development.” can be shown as an example of scale items. In
the adaptation study conducted by Limon (2022), findings regarding the validity
and reliability of the single-factor structure of the scale were obtained.

CFA analysis was carried out to test the compatibility between the current
research data and the factor structure of the scale. The findings obtained as a
result of CFA indicate that the scale has goodness of fit values (Cmin/df=2,99;
p=,00; CFI=,96; AGFI=,94; TLI=,94; RMSEA=,06; SRMR=,05). Furthermore,
the standardised factor loading values are between S2=.40 and S9=.70 and all
factor loading values are significant at p<.00 level. Based on these findings, it
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can be stated that the single-factor structure of the scale is in accordance with
the current research data (Hair et al., 2019). The Cronbach’s Alpha internal
consistency coefficient calculated in the context of the reliability of the scale is
0=.80, indicating that the required criterion is met (Lester et al., 2014).

Data Collection and Data Analysis

In order to collect data within the scope of the research, the necessary
permission was obtained from Batman University Ethics Committee with the
decision dated 05.09.2024 and numbered 2024/06-03. The research data were
collected during October 2024-2025 academic year. The research data were
analysed through SPSS 25 and AMOS 24 statistical software. Initially, the data
set was checked for missing data and it was determined that there was no missing
data. In the second phase, the distribution of the data set was analysed through
skewness and kurtosis coefficients. In this respect, the first analysis showed that
the coefficients of occupational stress, occupational resilience and teacher job
performance variables were outside the range of +£1.96 and the assumption of
normal distribution was not met (Field, 2009). Therefore, outliers were determined
by using boxplots (Biiyiikoztiirk, 2011). Based on the findings obtained, the
data of 14 participants were considered to be outliers and the related data were
deleted from the data set and the subsequent analyses were conducted on the
data set of 498 participants. Table 1 below presents the skewness and kurtosis
values calculated after the removal of outliers. The relevant values are within
the range of £1.96 for all variables, indicating that the data set exhibits a normal
distribution (Field, 2009).

Table 1

Skewness and Kurtosis Values

Dimension/Scale n Skewness S.E. Kurtosis S.E.
Occupational stress 498 -,29 11 -,64 22
Professional resilience 498 15 11 -, 11 22
Task performance 498 -,07 11 -,86 22
Contextual performance 498 ,09 ,11 -,26 22
Adaptive performance 498 ,19 11 -,48 22
Teacher job performance 498 23 ,11 -,52 ,22
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As seen in Table 1, the data set meets the assumption of normal distribution
in terms of all research variables. Based on this finding, parametric tests were
utilized and arithmetic averages and standard deviation were used within the scope
of descriptive analyses, and Pearson Product Moment Correlation Coefficient
(r) was used to determine the mutual relationships between variables. In the
interpretation of the correlation coefficient, considering the criteria set forth by
Singh (2007), <,20 was considered as very low, r>,20- r<,40 as low, r>,40-
7<,70 as moderate level and finally 7>,70 as high level relationship.

In the study, structural equation modelling was used to test the prediction
level of perceived occupational stress and teacher professional resilience variables
on job performance (task, contextual, adaptive). The choice of structural equation
modelling, which is a very powerful and flexible analysis procedure, in the
present study, which includes two independent and one dependent variable, can
be attributed to various reasons. Firstly, structural equation modelling can model
latent variables with multiple observed indicators by taking measurement error
into account (Bollen, 1989). Secondly, structural equation modelling provides
goodness-of-fit values that allow assessing the extent to which the predicted
model fits the data (Hu & Bentler, 1999). Thirdly, however, structural equation
modelling provides elaborative outputs such as parameter estimates, standard
errors and modification indices (Schumacker & Lomax, 2016). Due to the
aforementioned advantages, structural equation modelling was adopted in the
present study to reveal the relationships between variables.

Separate modelling was preferred for each dimension of job performance.
Mertler and Vannatta (2017) state that VIF, Tolerance and Condition Index
values should be calculated in order to check whether there is overlap between
independent variables in cases where more than one predictor variable predicts
another variable or variables and provide certain criteria for the relevant values.
Accordingly, Tolerance value <1.00, VIF value <10,00 and Condition Index<30
indicate that there is no multicollinearity problem in the model. The findings
(Tolerance=,99; VIF=1,01 and Condition Index (Occupational stress and
occupational resilience)=7,00 and 21,01) show that there is no multicollinearity
problem among the independent variables (Mertler & Vannatta Reinhart, 2017).
The goodness of fit values of the tested models were evaluated through Cmin/df;
CFI; AGFI; TLI; RMSEA; SRMR values and the criteria suggested by Hair et al.
(2019) were taken into account.
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Findings
This section covers descriptive statistics and relationships between
variables (occupational stress, resilience, and job performance).

Table 2

Descriptive Statistics

Dimension/Scale n Min. Max. X S.D.
Occupational stress 498 1,00 5,00 3,17 ,94
Professional resilience 498 2,56 5,00 3,87 47
Task performance 498 3,31 5,00 4,38 ,40
Contextual performance 498 2,33 5,00 3,88 58
Adaptive performance 498 3,08 5,00 4,18 43
Teacher job performance 498 3,19 5,00 4,19 ,38

Min.=Minimum, Max.=Maximum

Table 2 presents the descriptive findings related to the research variables.
When the findings are examined, it has been found that the arithmetic mean of
the scores obtained by the teachers participating in the study from the perceived
occupational stress scale is (X=3,17; S.D.=94) and can be interpreted as
“undecided (moderate level)”. According to the perceptions of the participants, it
can be said that the teaching profession is a moderately stressful profession.

On the other hand, the arithmetic mean of the professional resilience
variable scores is (X=3,87; S.D.=,47) and can be interpreted as “frequently
(slightly high level)”. With this regard, it can be inferred that teachers’ professional
resilience levels are at a high level in light of the perceptions of the participants.
The findings regarding the overall and dimensions of the teacher job performance
scale can be summarised as follows.

The arithmetic mean of task performance scores is (x=4,38; S.D.=,40) and
it is “always (high level)”; the arithmetic mean of contextual performance scores is
(x=3.88; S.D.=,58) and it is “sometimes (quite high level)”; the arithmetic mean of
adaptive performance scores is (X=4,18; S.D.=,43) and can be interpreted as “mostly
(moderately high level)”” and finally, the arithmetic mean of the overall teacher job
performance is (Xx=4,19; S.D.=,38) and can be interpreted as “mostly (moderately
high level)”. In this context, it can be said that the teachers participating in the study
have a moderately high level of job performance.
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Table 3

Relationships between Research Variables

Dimension/ Task Contextual Adaptive Job
Scale Performance  Performance  Performance  Performance
| r ,05 ,06 -, 21%* - 12%
Occupationa
Stress p 23 16 ,00 ,01
n 498 498 498 498
. r ,49%* ,A43%* ATE* ,55%*
Profe§51ona1 00 00 00 00
Resilience
n 498 498 498 498

*r<,01;**r<,001

Table 3 shows the findings regarding the relationships between the
research variables. Based on the research findings obtained, teachers’ perceived
occupational stress has been found to correspond to task performance (r=.05;
p=.23) and contextual performance (r=.06; p=.16); however, these relationships
were not statistically significant. Furthermore, perceived occupational stress was
associated with adaptive performance (r=-.21; p=.00) and teacher job performance
(r=-.12; p=.01), and these relationships were negative-oriented and statistically
significant. The relationship between perceived occupational stress and adaptive
performance can be interpreted as “low” and the relationship between teacher job
performance as “very low”.

According to the findings obtained in Table 3, teachers’ professional
resilience is correlated with task performance (r=.49; p=.00), contextual
performance (r=.43; p=.00), adaptive performance (7=.47; p=.00) and teacher job
performance (r=.55; p=.00). Moreover, these relationships are positive-oriented
and statistically significant. Additionally, the relationships between occupational
resilience and job performance scale and dimensions can be concluded as
“moderate.”
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Table 4

The Prediction Level of Occupational Stress and Occupational Resilience on
Task Perofrmance

Path p S.E.  p Hypothesis
(1) Occupational Stress—Task Performance -01  ,02 .86 Confirmed
(2) Professional Resilience— Task Performance ,61 ,05 ,00 Disconfirmed

*<,05;*¥p<,01

Table 4 presents the findings of the model in which perceived occupational
stress and occupational resilience variables are included as independent variables
and task performance as dependent variables. Firstly, the goodness of fit values
of the model were computed and the relevant values were Cmin/df=2.14, p=.00;
CFI=.93; AGFI=.88; TLI=.92; RMSEA=.05; SRMR=.05. The relevant values
meet the criteria sought in the literature (Hair et al., 2019). When the standardized
path coefficients were examined, it was found that the effect of occupational
stress on task performance was not statistically significant (f=-.01; p=.86).
Nonetheless, it was concluded that the professional resilience variable had a
statistically significant effect on task performance (f=.61; p=.00). The variables
of occupational stress and professional resilience explain 37% of the variance in
task performance (R*=.37).

Table 5

Prediction Level of Occupational Stress and Occupational Resilience on
Contextual Performance

Path f S.E. p Hypothesis
(1) Occupational Stress —Contextual performance -,02 ,03 ,66 Confirmed
(2) Professional Resilience —Contextual ,55 ,07  ,00 Disconfirmed
performance

Table 5 presents the findings of the model in which perceived occupational
stress and occupational resilience variables are included as independent variables
and contextual performance as dependent variables. In the first phase, the
goodness of fit values of the model were calculated and the relevant values were
found as Cmin/df=2.34; p=.00;, CFI=.93; AGFI=.90; TLI=.92; RMSEA=.05;
SRMR=.05. The relevant values meet the criteria sought in the literature (Hair
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et al., 2019). As for the standardized path coefficients, the effect of occupational
stress on contextual performance was not statistically significant (5=-.02; p=.66).
On the contrary, it is understood that the occupational resilience variable has
a statistically significant effect on contextual performance (5=.55; p=.00). The
variables of occupational stress and professional resilience explain 30% of the
variance in the contextual performance variable (R*=.30).

Table 6

Prediction Level of Occupational Stress and Occupational Resilience on Adaptive
Performance

Path s S.E. p Hypothesis
(1) Occupational Stress — Adaptive -,18 ,02 ,00  Confirmed
performance

(2) Professional Resilience — Adaptive ,56 ,04 ,00  Disconfirmed
performance

Table 6 provides the findings regarding the model in which perceived
occupational stress and occupational resilience variables are independent and
adaptive performance is the dependent variable. The goodness of fit values
of the model were calculated and the relevant values were found as Cmin/
df=2.88; p=.00; CFI=.90; AGFI=.86; TLI=.88; RMSEA=.06;, SRMR=.07.
The relevant values meet the criteria sought in the literature (Hair et al., 2019).
When standardized path coefficients are examined, it is seen that the effects of
occupational stress (f=-.18, p=.00) and professional resilience (f=.56, p=.00)
on adaptive performance are statistically significant. Occupational stress and
occupational resilience explain 35% of the variance in adaptive performance
(R*=.35).
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Table 7

Prediction Level of Occupational Stress and Occupational Resilience on Job
Performance

Path f S.E. p  Hypothesis
(1) Occupational Stress —Job Performance -,10  ,03 ,03* Confirmed

(2) Professional Resilience— Job Performance ,69 ,04 ,00%* Disconfirmed

Table 7 gives the findings concerning the model in which perceived
occupational stress and professional resilience variables are independent variables
and job performance is the dependent variable. The goodness of fit values of
the model were calculated and the relevant values were Cmin/df=2.26; p=.00;
CFI=.87;, AGFI=.80; TLI=.86; RMSEA=.05; SRMR=.06. The relevant values
meet the criteria sought in the literature (Hair et al., 2019). When standardized
path coefficients are examined, it is found that occupational stress (f=-.10; p=.03)
and professional resilience (5=.69; p=.00) have a statistically significant effect on
job performance. The variables of ccupational stress and professional resilience
explain 49% of the variance in the job performance variable (R*=.49).

Figure 1

Occupational Stress and Occupational Resilience as Predictors of Job Performance
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Conclusion, Discussion and Recommendations

In the current study, in light of the findings of descriptive analysis on the
variables, it was revealed that the teachers’ perceived occupational stress levels
could be interpreted as moderate, reflecting an overall “undecided” tendency.
Based on the perceptions of the participants in the current research, it can be
said that teaching profession is a moderately stressful profession. It has also been
found that this result correlates with previous studies in the literature (Dilekgi et
al., 2025; Sanli, 2017; Sengiir, 2023; Yildirim et al., 2024). Although teaching
profession was generally regarded as a low-stress profession in the previous
years, this has changed significantly in the last three decades (Asaloei et al.,
2020). Today, teaching profession is stated to involve both great responsibility
and intense professional stress (Dilekgi et al., 2025; Yildirim et al., 2024).
Occupational stress is also a factor that adversely affects both teachers and the
quality of education (Klassen & Durksen, 2014). On the other hand, the results of
the analyses indicate that teachers’ professional resilience levels can be interpreted
as moderately high, suggesting that they frequently demonstrate resilience in their
professional roles. In this context, it can be deduced that teachers’ professional
resilience levels are at a high level. This finding is consistent with certain studies
in the related literature (Botou et al., 2017; Erduran Tekin & Cayak, 2024;
Limon, 2022). However, teaching profession is considered as a risky profession
nowadays due to the ever-changing dynamics and increasing responsibilities in
education (Clara, 2017; Zhang, 2021). It is crucial for teachers to be resilient while
executing this challenging and risky profession. Teachers’ professional resilience
is deemed as an indispensable skill for teachers themselves to successfully
overcome the problems encountered in compelling and complicated educational
conditions (Limon, 2022). As a matter of fact, resilient teachers are those who
have the necessary skills to succeed in difficult circumstances, demonstrate
mastery of classroom management, build solid relationships with their students,
have a positive attitude, and develop as much commitment to their profession as
possible (Mansfield et al., 2012; Mansfield et al., 2016). The findings regarding
the overall elements and dimensions of the teacher job performance scale are
summarized as follows. The findings suggest that teachers consistently fulfill task-
related responsibilities, while contextual performance appears to be expressed
less frequently. Adaptive performance, on the other hand, tends to be exhibited
at a relatively high level, indicating that teachers are largely capable of adjusting
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to changing circumstances. Accordingly, it is likely to conclude that the teachers
who participated in the research have a high level of job performance. It is also
seen that this result is in line with certain studies in the literature (Can and Zafer
Giines, 2023; Esen, 2023). In the current research, this result is considered critical
since it can be said that the level of achievement in education largely relies on
the quality of teachers’ performance. Therefore, teacher job performance affects
not only the education and training process but also the outcomes of this process
(Mohammadi, 2021).

The first hypothesis of the current study is that teachers’ perceived
occupational stress significantly predicts their job performance. The findings
partially confirm this hypothesis. In the current study, no significant relationship
was found between perceived occupational stress and task and contextual
performance. These findings suggest that occupational stress may not be a key
determinant of teachers’ task and contextual performance, indicating that other
factors might play a more prominent role in shaping these dimensions of job
performance. The fact that there is no significant relationship between these
variables may be attributed to more than one reason. Stress might yield various
effects on individuals. Some teachers are able to work efficiently under stress
whereas some may be adversely affected by stress. Besides, it is thought that such
factors as teachers’ personal competencies, experiences, supportive environment
of the school and working conditions may play a pivotal role among the factors
that determine the relationship between occupational stress and task and
contextual performance. In the study, it was concluded that there were negative-
oriented and statistically significant relationships between occupational stress and
adaptive performance and job performance. The relationship between perceived
occupational stress and adaptive performance can be evaluated as “low” and the
relationship between perceived occupational stress and teacher job performance
as “very low”. Correspondingly, it is also likely to infer that the decrease in
professional stress experienced by teachers can increase their adaptive and work
performance, albeit slightly. This finding of the study is consistent with the related
literature (Kholis et al., 2024; Nwachukwu, 2024; Yildirim et al., 2024). To cite
an example, Kholis et al. (2024) reported that stress experienced by teachers
had a very low effect on their performance. In the research by Nwachukwu
(2024), it was determined that teachers’ stress level negatively affected their job
performance.
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The second hypothesis of the current research is that teachers’
professional resilience significantly predicts their job performance. The research
findings have been found to justify this hypothesis. In addition, the relationships
between professional resilience and job performance scale and dimensions can be
interpreted as “moderate”. This finding is consistent with the literature (Chen &
Chi-Kin Lee, 2022). In the research conducted by Chen and Chi-Kin Lee (2022),
it was unveiled that teachers’ professional resilience significantly predicted their
job performance. According to the results of the present research, it can be said
that the high level of professional resilience of teachers will positively affect
their performance. As is known, teacher resilience determines teachers’ ability
to fulfill their jobs effectively and maintain their commitment to their profession
(Zhang, 2021; Zhang & Luo, 2023). Resilient teachers have the ability to focus
more on their profession. Teachers with high resilience feel more energetic and
fit. This enables teachers to perform more successfully.

The results of the current research offer certain important implications
both theoratically and practically. In light of the current research, it was seen that
teachers’ occupational stress and professional resilience levels predicted their job
performance. These results show that it is of importance to minimize the factors
that cause occupational stress and strengthen teachers’ professional resilience
in order to increase their job performance. It is thought that the due diligence of
the administrators within educational institutions to create a positive workplace
culture in their schools and to build a supportive and collaborative environment
among teachers may reduce the teachers’ professional stress. Stress management
training, in addition, can be provided to teachers. Such topics as stress-coping
strategies, breathing exercises and time management can be addressed in these
trainings. In addition, arrangements can be made to improve teachers’ workplace
settings. These arrangements can contribute to the reduction of stress. A balanced
distribution of the workload can help reduce the stress caused by overloading.
School administrators can contribute to increasing the resilience of teachers by
creating a safe working setting in the learning environment, attaching importance
to teacher development, strengthening teamwork and cooperation, and providing a
strong communication network. Also, providing administrators with access to the
materials and technological instruments needed by teachers, motivating them and
appraising their achievements can also have a positive effect on teacher resilience.
In addition, psychosocial support and similar services can be provided to teachers.
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Since the present study adopted quantitative research design, it may be
useful to use qualitative and/or mixed methods that provide in-depth information
in order to obtain more comprehensive data for further research. In this study,
three variables were considered in the structural model tested. In this regard,
in future studies, teachers’ job performance can be examined through models
with different variables. The sample is also limited to teachers in the province
of Batman (Tiirkiye). Large-scale research can be carried out to cover different
provinces.

Genisletilmis Ozet

Giris

Glinlimiizde 6gretmenler basta sinif yonetimi, 6grenci davranislari, ani
is talepleri ve sorumluluklar olmak iizere pek ¢ok stres kaynagiyla kars1 karsiya
kalmaktadir. Ogretmenlik mesleginde gérevlerin artan karmasikligi nedeniyle
mesleki stres giderek daha sik goriilmektedir (Dilekei vd., 2025). Mesleki stresin,
ogretmenlerin hem iyi oluglarim1 hem de is performanslarini olumsuz yonde
etkileyen 6nemli bir problem oldugu sdylenebilir (Bian ve Jiang, 2025). Mesleki
stresin yol actig1 sorunlar, 6gretmenlerin performansimi etkileyerek onlarin is
basarilarin1 olumsuz ydnde etkileyebilmektedir (Asaloei vd., 2020; Yildirim
vd., 2024). Bu baglamda &gretmenlerin yiiksek performans gosterebilmeleri
icin mesleki streslerinin olmamasi 6nemlidir (Hamid vd., 2015). Okullarda
mesleki stres gibi lizerinde durulmasi gereken bir diger husus ise 6gretmenlerin
dayanikliligidir. Yogun is yiikii, duygusal zorluklar ve yetersiz destek gibi
cesitli etkenler 6gretmenlerde tiikkenmiglige ve mesleki refahin diismesine neden
olabilmektedir (Bian ve Jiang, 2025). Bu durum da 6gretmen dayanikliligini
giindeme getirmektedir. Ogretmenin meslegin zorluklariyla karsilastiginda pes
etmeden 0gretmeye devam etme giicii olarak tanimlanan 6gretmen dayanikliligi
(Buttler ve Engelbrecht, 2024), 6grencinin akademik agidan basarisini arttirmak ve
ogretim siirecine katki saglamak amaciyla 6gretmenlerin amaclar1 ve bagliliklarini
devam ettirmelerini saglayan gii¢lii bir unsur olarak da ifade edilebilir (Limon,
2022). Ogretmen dayanikliligi, egitim siirecinde dgretmenlerin karsilastiklar:
stres ve zorluklara kars1 direng gosterebilme yetenegi olarak tiim olumsuzluklara
ragmen olumlu sonuglar elde etmelerini sagladigi i¢in egitim orgiitlerinde biiyiik
bir 6neme sahiptir (Clara, 2017). Ciinkii dayanikli 6gretmenler, zorluklarla
kargilagsalar bile etkili bir 6grenme ortami olusturmay1 ve siirdiirmeyi devam
ettirirler (Eberséhn, 2014). Ogretmenler is hayatinda yiiksek bir dayaniklilik
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sergilediklerinde is performanslarinin daha iyi olmasi beklenmektedir (Fonte vd.,
2021). Chen ve Chi-Kin Lee (2022) caligmalarinda 6gretmen dayanikliliginin
Ogretmen is performansimi olumlu etkiledigini saptamislardir. Bu baglamda
aragtirmanin amaci, Ogretmenlerin mesleki stres ve mesleki dayaniklilik
diizeylerinin onlarin is performanslarini yordama giiciinii ortaya koymaktir. Bu
kapsamda arastirmada iki hipotez olusturulmustur. Arastirmanin hipotezleri:

H1: Ogretmenlerin algiladiklar: mesleki stresleri is performanslarini
anlamly bir bi¢imde yordamaktadir.

H2: Ogretmenlerin mesleki dayanikliliklar: is performanslarint anlamli
bir bigcimde yordamaktadir.

Yontem

Bu arastirma; Ogretmenlerin mesleki stres, mesleki dayaniklilik ve
is performansi (gorev, baglamsal, uyumsal) diizeylerini ortaya koymakta ve
ilgili degiskenler arasindaki iliskileri irdelemektedir. Bu baglamda arasgtirmada
betimsel (Fraenkel ve Wallen, 2006) ve iliskisel (yordayici) tarama (Mertens,
2010) olmak tizere iki farkli desenden faydalanilmaistir.

Arastirmanin evreni Batman ili (Tiirkiye) genelinde 2024-2025 egitim
ogretim yilinda gdérev yapmakta olan 9144 o6gretmenden; Orneklemi ise 0z
konusu evrenden uygun ornekleme (Mertens, 2010) yontemi ile ulagilan 512
o0gretmenden olugmaktadir. Veri analizinden 6nce veri setinin dagilimi kontrol
edilmis ve normal dagilim varsayimmin karsilanmadig1 degerlendirilmistir. Bu
nedenle; ug degerler kutu grafigi yontemi ile belirlenmis ve 14 katilimciya ait veri
analiz dis1 tutulmustur. Krejcie ve Morgan (1970) tarafindan 6nerilen 6rneklem
biiytikliigi tablosu g6z oniinde bulunduruldugunda ulasilan katilimer sayisinin
evreni temsil etme yeterliligine sahip oldugu sdylenebilir.

Veri toplama aract dort boliim igermektedir. Birinci béliimde arastirmact
tarafindan gelistirilen ve katilimcilarin demografik o6zelliklerini belirlemeye
yonelik sorularin yer aldigi “Demografik Bilgi Formu” yer almaktadir.
Demografik bilgi formunda yer alan sorular katilimcilarin cinsiyet, 6grenim
diizeyi ve gorev yaptig1 okul diizeyini belirlemeye yoneliktir. Tkinci boliimde
“Ogretmen Is Performansi Olgegi” (Limon ve Sezgin-Nartgiin, 2020), ii¢iincii
boliimde “Algilanan Mesleki Stres Olgegi” (Yildirim vd., 2024) ve son bdliimde
“Ogretmen Mesleki Dayaniklilik Olgegi” (Limon, 2022) yer almaktadir.
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Arastirma verisi SPSS 25 ve AMOS 24 istatistik programlari araciligi
ile analiz edilmistir. Ik olarak veri seti, kayip veri acisindan kontrol edilmis
ve kayip veri olmadigi belirlenmistir. ikinci adimda veri setinin dagilimi
carpiklik-basiklik katsayilari araciligi ile incelenmistir. Veri seti biitiin arastirma
degiskenleri agisindan normal dagilim varsayimini karsilamistir. Bu bulgudan
hareketle; parametrik testlerden yararlanilmig olup betimsel analizler kapsaminda
aritmetik ortalamalar ve standart sapmasi, degiskenler arasindaki karsilikli
iligkileri belirlemek amaciyla ise Pearson Momentler Carpim Korelasyon
Katsayist (r) kullanilmistir. Arastirmada algilanan mesleki stres ve O0gretmen
mesleki dayaniklilik degiskenlerinin is performansi (gorev, baglamsal, uyumsal)
tizerindeki yordayiciligini test etmek amaciyla yapisal esitlik modellemesinden
yararlanilmistir.

Tartisma, Sonuc ve Oneriler

Bu arastirma  Ogretmenlerin  mesleki  streslerinin,  mesleki
dayanikliliklarinin ve is performanslarimin diizeylerini ve 6gretmenlerin mesleki
stres ve dayanikliliklarinin is performanslarini yordama giiciinii ortaya koymay1
amaglamistir. Alanyazini temelinde olusturulan hipotezler yapisal esitlik modeli
kullanilarak test edilmistir.

Arastirma hipotezlerinden once arastirmada yer alan degiskenlerle ilgili
betimsel analiz sonuglari sunulmustur. Aragtirmaya katilan 6gretmenlerin mesleki
strese yonelik algilarmin aritmetik ortalamasinin X=3,17 diizeyinde oldugu
ve bunun “kararsizim” seklinde yorumlanabilecegi belirtilebilir. Arastirmada
ogretmenlerin mesleki dayaniklilikla ilgili goriislerinin aritmetik ortalamasinin
x=3,87 diizeyinde oldugu ve bunun “sik sik” seklinde yorumlanabilecegi
sOylenebilir. Arastirmada Ogretmen is performansi Olgegi gorev performansi
boyutunda 6gretmen gorislerinin (x=4,38) “her zaman” baglamsal performans
boyutunda (x=3,88) “bazen” ve uyumsal performans boyutunda (X=4,18)
“cogunlukla” seklinde oldugu goriilmektedir. Aragtirmaya dahil olan 6gretmenler
is performanst Olcegi genelinde ise (Xx=4,19) “cogunlukla” seklinde goriis
belirtmislerdir.

Arastirmada elde edilen bulgulara gore Ogretmenlerin algiladiklar
mesleki stres ile gorev performansi ve baglamsal performans arasindaki iligkiler

istatistiksel olarak anlamli degildir. Bununla birlikte algilanan mesleki stres ile
uyumsal performans ve 6gretmen is performansi arasindaki iligkiler negatif yonlii
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ve istatistiksel olarak anlamlidir. Algilanan mesleki stres ile uyumsal performans
arasindaki iligki “diisiik” ve Ogretmen is performansi arasindaki iliski “cok
diisiik” diizeyli olarak tespit edilmistir. Ogretmenlerin mesleki dayanikliliklari
ile gérev performansi, baglamsal performans, uyumsal performans ve 6gretmen
is performansi arasindaki iligkilerin tamami pozitif yonlii ve istatistiksel olarak
anlamlidir. Ayrica mesleki dayaniklilik ile is performansi dlgegi ve boyutlar
arasindaki iligkiler “orta” diizeyli olarak yorumlanabilir.

Arasgtirmanin  birinci hipotezi, Ogretmenlerin algiladiklari mesleki
streslerinin i performanslarini anlamli bir bicimde yordadig1 yoniindedir. Elde
edilen bulgular s6z konusu hipotezi kismen dogrular niteliktedir. Algilanan
mesleki stres ile gorev ve baglamsal performans arasinda anlamli bir iliskiye
rastlanmamistir. Ancak mesleki stres ile uyumsal performans ve is performansi
arasinda negatif yonli ve istatistiksel olarak anlamli bir iliski oldugu sonucuna
ulagilmistir. Algilanan mesleki stres ile uyumsal performans arasindaki iliski
“disiik” ve 6gretmen is performansi arasindaki iliski “cok diisiik” diizeyli olarak
degerlendirilebilir. Arastirmada algilanan mesleki stresin uyumsal performansi
ve is performansini istatistiksel olarak anlamli bir bicimde yordadigi goriilmiistiir.

Arastirmanin ikinci hipotezi, 6gretmenlerin mesleki dayanikliliklarinin is
performanslarini anlamli bir bigimde yordadigi yoniindedir. Elde edilen bulgular
s6z konusu hipotezi dogrular niteliktedir. Ogretmenlerin mesleki dayanikliliklari
ile gorev performansi, baglamsal performans, uyumsal performans ve 6gretmen is
performansi arasinda pozitif yonlii ve istatistiksel olarak anlamli bir iligki oldugu
saptanmistir. Ayrica mesleki dayaniklilik ile is performansi dlgegi ve boyutlari
arasindaki iliskiler “orta” diizeyli olarak yorumlanabilir. Arastirmada mesleki
dayanikliligin gorev, baglamsal, uyumsal ve is performansini istatistiksel olarak
anlamli bir bigimde yordadig1 goriilmistiir.

Bu arastirmanin sonuglart hem teori hem de uygulama agisindan bazi
onemli cikarimlar sunmaktadir. Mevcut aragtirma sonucunda, Ogretmenlerin
mesleki stres ve mesleki dayaniklilik diizeylerinin is performanslarini yordadigi
goriilmiistiir. Bu sonuglar, 6gretmenlerin is performanslarini artirmak i¢in mesleki
stresi olusturan faktdrlerin minimize edilmesinin ve mesleki dayanikliliklarinin
giiclendirilmesinin ~ 6nemli  oldugunu  gdstermektedir. Egitim kurumu
yoneticilerinin okullarinda pozitif calisma kiiltiirii olusturmaya, O6gretmenler
arasinda destekleyici ve is birlik¢i bir ortam olusturmaya 6zen gostermelerinin
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ogretmenlerin mesleki streslerini azaltabilecegi diisiiniilmektedir. Bununla birlikte
Ogretmenlere stres yonetimi egitimi sunulabilir. Bu egitimlerde stresle basa
cikma stratejileri, nefes egzersizleri ve zaman yonetimi gibi konular ele alinabilir.
Ayrica, 6gretmenlerin ¢alisma ortamlarini iyilestirmeye yonelik diizenlemeler
yapilabilir. Bu diizenlemeler stresin azalmasina katki saglayabilir. s yiikiiniin
dengeli bir sekilde dagitilmasi, asir1 yiiklenmeden kaynaklanan stresi azaltmaya
yardimer olabilir. Okul yoneticileri 6grenme ortaminda giivenli bir ¢aligma
ortami olusturmak, 6gretmen gelisimlerine nem vermek, takim ¢aligmasini ve is
birligini gli¢lendirmek, giiglii bir iletisim ag1 sunarak 6gretmenlerin dayanikliligini
arttirmaya katkida bulunabilir. Ayn1 zamanda yoneticilerin 6gretmenlerin ihtiyag
duydugu materyal ve teknolojik araglara erismeyi saglamasi, 6gretmenleri motive
etmesi ve onlarin basarilarini takdir etmesi de 6gretmen dayanikliligina olumlu
yonde etki edebilir. Bununla birlikte 6gretmenlere psikososyal destek ve benzeri
hizmetler de sunulabilir.

Mevcut arastirmada nicel arastirma deseni kullanilmistir. Gelecek
caligmalarda daha kapsamli verilere ulasmak amaciyla derinlemesine bilgi
saglayan nitel ve/veya karma yoOntemlerin kullanilmasi faydali olabilir.
Bu aragtirmada test edilen yapisal modelde ii¢ degisken ele alinmigtir. Bu
dogrultuda gelecekte yapilacak arastirmalarda 6gretmenlerin is performansi,
farkli degiskenlerin yer aldigi modellerle test edilebilir. Orneklem Batman
ilindeki 6gretmenlerle sinirlidir. Farkli illerleri kapsayacak genis 6lgekli benzer
arastirmalar yiiriitiilebilir.
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