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One Cikanlar

e Tirkiye Ylzyilll Maarif Modeli'nin pedagojik paradigmasi Ortak
Metin’dir.
e  Etkili din 6gretimi, TYMM’nin pedagojik paradigmasini anlamaya
baghdir.
e  TYMM'’nin 5. sinif DKAB dersi 6§retim programina yansimasi ilim-
amel dengesidir.
0Oz
Bu c¢alismanin amaci, Tiirkiye Yiizyih Maarif Model’inin pedagojik
paradigmasinin, ortaokul 5. sinif DKAB dersi 6gretim programina
yansimalarini incelemektir. Nitel arastirma ¢ergevesinde kurgulanan
¢alisma, tarama ydntemiyle gerceklestirilmistir. Calismanin veri
¢éziimlenmesinde, dokiiman analizi kullaniimistir. Bu siirecte belirli
olciitlere gére segilen belgeler, ¢calismanin amaci dogrultusunda yansiz
olarak okunmus, betimlenmis ve yorumlanmistir. Bu yorumlara dayali
olarak ulasilan sonuglar séyledir: Tiirkiye Yiizyih Maarif Modeli’nin
pedagojik paradigmasinin, ortaokul 5. sinif DKAB dersi Ggretim
programina yansimalari en iyi, bu modelin felsefi arka plani ile
pedagojik paradigmasi mabhiyetinde olan “ortak metin” lizerinden
okunabilir. Bu metne dayali olarak modelin pedagojik paradigmasi; K-
12 beceriler ¢ergevesi, Biittinciil egitim, 21. yiizyil okuryazarlik becerileri
ve egitimde farklilastirmayi kapsayan “beceri temelli 6gretim” olarak
ifade edilebilir. Bunlar program (initelerine, “ilim-amel” birlikteligi
olarak yansimistir. Modelin “yetkin ve erdemli birey” profilindeki
“yetkinlik”; bilgi, tutum, eylem biitiinliigiinii ifade eden “kavramsal
beceriler; “erdemli” boyutu ise, sosyal ve ahlaki gelisime birlikte yer
veren “egilimler” seklinde yansimistir. Modelin 21. yiizyil becerileri,
“kéklerden-gelecege” ilkesi geregince, Islami konularla
iliskilendirmistir. Modelin biitiinciil paradigmasi, dgrencilerin fiziksel,
sosyal, bilissel, duygusal ve davranissal ézelliklerine yénelik, etkinlikler
olarak yansimistir. Son olarak modelde yer verilen farkhlastirma; hizh
ve yavas 6grenen d&grencilere degisik etkinlik énerileri olarak
yansimistir.

Anahtar Kelimeler: Tiirkiye Yiizyih Maarif Modeli, DKAB dersi égretim
programi, Din egitimi, Ortaokul.
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1. Girig

Program gelistirme, bilim ve teknolojinin gelismesi sonucu ortaya ¢ikan yeni bireysel
veya toplumsal ihtiyaclari karsilamayl amaclar. Bu amacin gerceklesmesi, egitimin niteligi ile
dogru orantilidir (ilhan Aslaner, 2019, s. 396). Bu amag baglaminda Tiirk Egitim Sistemi (TES)’nde,
programlar ihtiyaclara goére degismektedir. ilgili Milli Egitim Bakanligi (MEB) dokiimanlari (MEB,
2024a) incelendiginde, TYMM, sadece 6gretim programlari degil, bununlailgili 6gretmen egitimi,
ders kitaplari ile 6gretim materyallerinin gelistirilmesini de kapsayan genis ¢apli bir degisim
olarak degerlendirilebilir. UNESCO destegiyle MEB’in yaklasik g yil siren ¢alismalari sonucunda
ortaya konulan TYMM, 2024-2025 egitim-6gretim yilinda ilkokul birinci sinif, ortaokul 5. Sinif ve
lise 9. Siniflarda uygulanmaya baslanmistir.

Egitimde, cumhuriyet tarihinin en kapsamli degisimlerinden biri olan TYMM; dayandigi
felsefi ve tarihi temeller ve pedagojik paradigmalar ile cagimiza ait gesitli bilimsel ve teknolojik
yeterlikler araciligiyla bircok yenilik getirmektedir. Bu yeniliklerden 6ne ¢ikanlar; K-12 Beceriler
Cercevesi, Bitlncil Paradigma, cesitli okuryazarlik becerileri ile 6gretimde farkhlastirmadir.
Bunlardan beceri ve 6gretim odakh K-12 beceriler gergevesi, 21. ylzyilin gerektirdigi birey
yeterlikleri olarak ifade edilmektedir. Gliniimlzde bu yeterlikler birgok llke tarafindan egitim
sistemlerine dahil edilmis (Yildinm ve Caliskan, 2024; Atis Akyol ve Askar, 2022) durumdadir.
Alanyazinda holistik egitim adiyla yer alan bitlncil paradigma, manevi boyut da dahil, egitimde
bireyi tim yonlerden gelistirmek (Uludag, 2017) olarak anlasilabilir ki bu anlayisin, islam’in
ontolojik ve epistemolojik bakisini ifade eden “tevhit” inancina uygun oldugu (El Odessy, 2017)
belirtilmektedir. TYMM'de yer verilen gesitli okuryazarlk becerileri, 21. ylzyilda bireyin ihtiyag
duyacag yeterlikler olarak ifade edilebilir (Posos Devrani, 2021). Bu becerilerin kiiresel kabul
gordlgliniin gostergesi olarak, OECD ile Birlesmis Milletler (BM)’in, Strdirdlebilir Kalkinma
Hedeflerinde bunlara yer verilmis olmasi gosterilebilir (Aypay, 2021). Yine kiresel bir trend olan
egitimde farklilastirma ise 6grencilerin hazirbulunusluk, 6grenme stili ve kultlrel 6zelliklerine
dayali olarak, 6gretimin; ortam, zaman, materyal ve etkinlik olarak zenginlestirilmesi veya
ihtiyaci olanlari desteklemesidir (Ozer ve Yilmaz, 2016; Coban, 2020). Modelde &ne ¢ikan
kavramsal beceriler, bilme ve yapma olgularini beraberce ele alan bir yeterlik olup temel,
bitinlesik ve st diizey dislinme becerilerini kapsamaktadir. Sosyal duygusal 6grenme
becerileri de benlik, sosyal yasam ve ortak-birlesik becerilerden olusmaktadir (MEB, 2024a).

Halihazirda ABD, AB, Kanada gibi gelismis bircok tlkenin egitim sisteminde uygulanan bu
yeniliklerin (Yildirnm ve Caliskan, 2024), diger alanlar gibi din egitimine de 6nemli katkilar
saglamasi beklenebilir. Zira TYMM’nin getirdigi yeniliklerden “beceri temelli 6gretim”, din
egitiminin ilgi alaninda giren ilim-amel birlikteligine destek verebilir. Benzer sekilde butincul
paradigma da insani ruh ve bedenden olusan bir biitiin olarak géren islami diisiince geleneginin
asina oldugu bir anlayistir (Sahinoglu, 2021). Bazilari tarafindan kiiresel piyasa talepleri olarak
gorilse de (Aslamaci, 2023), cogu yasadigimiz asrin teknolojik gereklilikleriyle ilgili olan 21. yiizyil
okuryazarliklari, din egitiminde bireye manevi gelisimin 6tesinde, toplumsal ve kiiresel anlayis
kazandirabilir (Cakiroglu, 2024). Bu anlamda 21. yiizyil okuryazarliklari, islam dininin mevcut
kusaklarin idrakine sunulmasina destek verebilir. Zira nesiller, deger yaklasimlari, yasam
bicimleri vb. konularda farkli 6zellikler gosterebildiginden, bu durumun egitimde dikkate
alinmasi 6nemlidir (Kaya, 2022). Farklilastirma ise bir taraftan, din 6gretiminde, 6grencilerin dini
on bilgileri, dine karsi ilgi ve tutumlari, kiltiirel aidiyetleri ve 6grenme profilleri gibi bireysel
farkhliklarini dikkate almayi saglarken (Yildiz, 2023), diger taraftan islam’in temel degerlerinden
olan adalete hizmet edecek bir yaklasimdir.

TYMM ortak metninde yer verilen pedagojik yeniliklerin 6gretim programlarina, ilgili
dersin dogasi dikkate alinarak yansitilmasi, modelin basarisi icin kritik 6nemdedir. Bunun igin
basta 6gretmenler olmak lizere, tiim paydaslara énemli rol ve sorumluluklar diisse de her seyden
once TYMM pedagojik paradigmasinin, program gelistirme ilkeleri dogrultusunda her dersin
epistemolojik dogasina uygun olarak yansitilmasi gerekmektedir. Cinki bir programin
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uygulamadaki basarisinda, uygulama kosullari kadar bizatihi programin bilimsel ilkelere gore
gelistirilmis olmasi da etkilidir (Ertlirk, 1998). Buradaki bilimsellikten kastedilen ilkelerden biri de
0gretim programinin, ilgili 6grenci ihtiyag ve 6zellikleri ile ders konularinin dogasina uygun olarak
hazirlanmasidir (Blyulkaragdz, 1997). Buna gére TYMM’nin getirmis oldugu pedagojik
yeniliklerin, 6rnegin din dersi konularina uygun olarak yansitilmasi beklenir. Bu gereklilik, egitim
alanyazininda program gelistirmede “konu alani temeli” (Akpinar, 2017, s.27) olarak yer
almaktadir. Din egitimi baglaminda bunun anlami, TYMM’nin 21. ylzyil gerekleri ve yeterlikleri
olarak getirdigi pedagojik yeniliklerin, amag, icerik (konular), yontem ve uygulama bakimindan
din egitiminin dogasina uygun olarak yansitilmasidir. Buna, Glkemizin din egitimindeki ge¢cmis
tecriibeleri, mevcut durum, cagin gereklilikleri ve sosyal talepler de eklenebilir. TYMM ortak
metninde yer verilen pedagojik yeniliklerin din egitimine uygun sekilde yansitilmasi, tilkemizde
din egitimine yonelik Din Kiltlrli ve Ahlak Bilgisi (DKAB) derslerinin uygulamadaki basarisi igin
onemlidir. Buradaki basari, islam dininin temel bilgi kaynaklarina dayali, kék degerler
cercevesinde Ogrencilerin din ve ahlak hakkinda saglikli bilgiler almalari ve temel becerileri
gelistirmeleri (Kizilabdullah ve Yirik, 2008, s. 125) anlamindadir. Bu noktada daha da dnemli
olan, bu derslerin basarisi ve etkililiginin, bireyin saglikli kisilik gelisimi kadar, toplumsal huzur ile
de alakal olmasidir. Clinki bireyin glinlik yasamindaki tutum ve davraniglarini yénlendirmede
dint bilgi ve inanglar kritiktir (Karacoskun, 2004, s. 26). Bu durum, TYMM ortak metninde de
vurgulanan (MEB, 2024a), 6grencilerin dengeli gelisimini ifade eden “akliselim, kalbi-selim ve
zevki-selime” sahip olmalariile islam’in ¢cok énemsedigi “ilim-amel” birlikteligine (Giirman, 2023)
dayali, tutarli bir diinya goriisu gelistirmeleri icin de 6nemlidir. TYMM’nin getirmis oldugu
birtakim pedagojik yeniliklerin din egitimine yansimalarini irdelemek, modelin uygulamadaki
basarina dair veri saglamasi bakimindan gereklidir. Bu gereklilik baglaminda TYMM ortak
metninde yer verilen bu pedagojik yeniliklerin, ortaokul 5. sinif DKAB dersi 6gretim programina
yansimalarini irdeleyen bu ¢alisma, alanyazina katki saglayabilir.

2. Yontem
2.1. Genel Amag

Arastirmanin genel amaci, TYMM’nin getirmis oldugu birtakim pedagojik yeniliklerin,
ortaokul 5. sinif DKAB dersi 6gretim programina yansimalarini incelemektir. Calismanin bu genel
amaci dogrultusunda asagidaki sorulara cevap aranmistir;

1. TYMM'’nin pedagojik paradigmasi ve getirdigi yenilikler nelerdir?
2. Ortaokul 5. sinif DKAB dersi 6gretim programinin 6zellikleri nelerdir?
3. TYMM'nin ortaokul 5. sinif DKAB dersi 6gretim programina yansimalari nelerdir?

2.2. Aragtirma Modeli

Bu g¢alismanin modeli, tarama yontemidir. Sosyal ve beseri konulari ¢ok yonli ve
derinlemesine analiz etmeyi amagclayan nitel paradigmaya (Balyer, 2016; Punch, 2013) uygun
olarak kurgulanan ¢alismada, belge tarama modeline uygun olarak (Yildirim ve Simsek, 2013)
verilerin analizinde dokiiman analizi teknigi kullaniimigtir. Dokiiman analizi, galisilan konuylailgili
her tir bilimsel ve glivenilir belgelerdeki bilgileri detayll ve sistematik olarak incelemek igin
kullanilan bir nitel arastirma teknigidir (Wach, 2013’den aktaran: Kiral, 2020). Bu teknik, belirli
Olgltlere gore secilen kayitli belgelerin (verilerin), calismanin amacina yonelik olarak; segilmesi,
siniflandiriimasi, okunmasi ve degerlendirilmesi asamalarini kapsamaktadir (Karasar, 2009).
Calisma verileri (dokiimanlar, belgeler), ilgili literatirde (Balci, 2009; S6énmez ve Alacapinar,
2016) yer alan oOlgltlere gore secilmistir. Bu veri kaynaklari; konuyla ilgili kitaplar, makaleler,
akademik tezler, bildiriler ve internet kaynaklaridir. Bunlarin se¢iminde su o6lgltler dikkate
alinmistir (Baloglu, 1999; Yildirim ve Simsek, 2013):

a) Kitaplar: Calismada segcilip, taranan kitaplarin bilimsel olmasi (orijinal, tahrifata
ugramayan ve bilim kurulu olan ulusal/uluslararasi yayinevlerince yayimlanmis olma).
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b) Makaleler: Bu ¢alismada taranan makalelerin Dergi Park, WoS, TR Dizin gibi bilimsel
tabanlara kayitl olmasi ile ISSN/DOI numarasi bulunmasi.

c) Akademik tezler: Calismanin veri kaynaklarindan olan akademik tezlerin, YOK ulusal
tez merkezine kayitli olmasi.

d) Bildiriler: Calismanin veri kaynaklarindan olan bildirilerin, bilim kurulu olan
ulusal/uluslararasi bilimsel kongre veya sempozyumlarda sunulmus ve yayimlanmis olmasi.

e) Internet kaynaklari: Calismanin veri kaynaklarindan olan bildirilerin akademik tabanli,
acik adresi olan, glvenilir siteler olmasi.

Tarama modelinde yiritilen calismada glvenirligi saglamak icin secilip taranan
belgelerin ¢alisma amacina uygun olmasi ile konuya uygun olma, 6zgiin ve orijinal olma 6lcitleri
(S6nmez ve Alacapinar, 2016; Yildirim ve Simsek, 2013; Glesne, 2014) dikkate alinmistir. Nitel
calismalarda gecerlik icin onerildigi (Karatas, 2015; Yildirnm ve Simsek, 2013; Kiral, 2020; Miles
ve Huberman, 2016) bicimde; arastirmacilarin rolii net olarak belirtilmis ve veri kaynaklarini
teskil eden belgeler yansiz okunmustur. Calisma gecerligi baglaminda, arastirmacilarin rold,
secilen belgelerin calisma amaclari dogrultusunda, yansiz olarak okunup, betimlenmesi ve
yorumlanmasidir.

3. Bulgular

3. 1. Tirkiye Yiizyih Maarif Modeli’nin Ortaokul 5. Sinif DKAB Dersi Ogretim Programina
Yansimalari

3. 1. 1. Turrkiye Yuzyih Maarif Modelinin Pedagojik Paradigmasini Anlamak

TYMM'nin ortaokul 5. sinif DKAB dersi 6gretim programina yansimalarinda ilk bakilmasi
gereken, bu modelin pedagojik paradigmasi niteliginde olan Ortak Metin” dir. Modelin
felsefesini gbsteren bu metin, ayni zamanda 5. sinif DKAB dersi 6gretim programi da dahil olmak
Uzere, programlarin uygulanmasina yol gosteren pedagojik ilkeler gibidir. Bundan dolayi, 5. sinif
DKAB dersi 6gretim programini TYMM’nin getirdigi yeniliklere gore uygulamak icin ortak metin,
temel basvuru kaynaklari arasindadir. Modelin dayanaklari, yapisi ve bilesenlerini gosteren ortak
metin, TYMM’nin temel pedagojik yaklasimini gdstermektedir. Ogretmenlerin okuttugu 6gretim
programini dogru olarak uygulamasi, biiyiik oranda bu metni anlayip, i¢sellestirme ile alakalidir.
MEB’in internet sayfasindan isteyen herkesin erisimine acik olan ortak metin, TYMM'yi
tanitmanin yaninda, modelin genel amaci olan “yetkin ve erdemli insan” profiline nasil
erisilebileceginin de ipuclarini vermektedir. Bu bakimdan ortaokul 5. sinif DKAB dersi 6gretim
programini, TYMM'nin getirmis oldugu pedagojik yeniliklere gore uygulayabilmek icin ortak
metin yol gostericidir. Egitim literatliriinde bu o6zellik, 6gretim programinin “uygulayicilara
(6gretmen ve yoneticilere) rehberlik” niteligi (Sonmez, 2008; Fidan, 1996) ile agiklanmaktadir.

TYMM 06gretim programlarinin getirmis oldugu pedagojik yenilikler olarak; K-12
beceriler ¢ergevesi, bltlincll egitim, gesitli okuryazarlk becerileri ve farklilastirma sayilabilir.
Bunlardan K-12 beceriler cercevesi, “Beceri Temelli Ogretim” olarak da adlandirilan 21. yizyil
yeterlikleri (Celik, 2021) olarak nitelendirilebilir. Buradaki K-12, gelismis bircok Ulkedeki
calismalara dayali 21. ylzyil yasam becerilerinin okul éncesinden lise son sinifa kadarki egitim
kademelerine entegre edilmesi (Aras, Ulker ve Altun, 2023) anlamindadir. Aslinda &nceki
O0gretim programlarinda da izleri gérilen bitincil paradigma TYMM ile acgik bicimde referans
alinmis ve 6gretim programlarinin bir¢cok boyutuna entegre edilmistir. Dislince olarak eskilere
dayansa da kavram olarak Ron Miller (2005) tarafindan éne cikarilmistir. Ogretim siirecinde
Ogrenciyi zihinsel, duygusal, fiziki, sosyal, ahlaki ve manevi yonlerden bitiincil olarak ele alan
bu paradigma, onun benlik anlayisi ve diinyadaki yerine dair farkindahgini gelistirmeyi amaclar
(Altan ve Yildirim, 2022). insani gelisim, katilimci demokrasi ve kiiresel vatandaslik icin egitimi
esas alan bltlncill paradigma, 6grenciye secim 6zglrligu verip, onu merkeze alan, madde ve
mana okuryazarligini 6ne ¢ikaran bir egitimi (Mahmodui, vd., 2021) savunur. Onceki 6gretim
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programlarinda ciliz olarak yer verilen 21. ylzyil okuryazarligini, TYMM 06gretim programlarinda
her Unitenin islenisine eklemlenen bir islevle dne cikarilmistir. Cagdas diinyadan esinlenerek
listelenen bu okuryazarlklar, bilgi okuryazarhgi, dijital okuryazarlik, finansal okuryazarlik, gérsel
okuryazarlik, kultir okuryazarhgi, vatandashk okuryazarhgi, veri okuryazarligi, stirdirilebilirlik
okuryazarligi ve sanat okuryazarligi (MEB, 2024b) seklindedir. Ulkelerin egitim kalitesini
gostermede dnemli sinavlar olan PISA, TIMSS ve PIRLS gibi uluslararasi sinavlar, bu okuryazarlik
becerilerine yoneliktir. Birlesmis Milletlerin slrdirilebilir kalkinma hedefleri arasinda da bu
okuryazarliklar yer almakta (Aypay, 2021) ve bunlara birgok gelismis llke programlarinda yer
verilmektedir (Aydin, 2024). Bu durum, TYMM 6gretim programlarinda yer verilen yeniliklerden
olan cesitli okuryazarlik becerilerinin 6nemini gostermektedir. TYMM 06gretim programlarinin
getirdigi diger bir yenilik olan farkhlastirma, 6grencilerin fiziksel, sosyal, bilissel, duygusal ve
davranissal o©zellikleri ile 6grenme yontemleri, hazirbulunusluk seviyeleri ve kiltirel
gecmislerine dayali farkliliklarin, 6gretimde (icerik, siire¢ ve Urlnler) dikkate alinmasi (MEB,
2024a) demektir. Zenginlestirme ve destekleme bilesenlerinden olusan farkhlastirma, 6gretimi;
ogrenen Ozellikleri dogrultusunda Ogretim programi icerik, slreg, Urilin, degerlendirme olarak
farkhlastirmayi kapsar (Senttirk, 2017). Esnek egitime dayali farklilastiriimis 6gretim; 6grencinin
hazirbulunusluk diizeyi, ilgi ve 6grenme profiline gore ortami, zamani, yontemleri ve
materyalleri esnetmektir (Ozer ve Yilmaz, 2016; Coban, 2020). TYMM &gretim programlarinda
farkhlastirma bashgi altinda yer alan zenginlestirmede (MEB, 2024a), belirli bilissel 6zelliklere
sahip, hizli 6grenen 6grencilere yonelik etkinlikler dnerilmektedir. Ayni baslik altinda yer alan
destekleme iginde gerekli 6n kosullara daha az sahip olan ve nispeten yavas 6grenenlere yonelik
etkinlikler 6nerilmektedir.

3.2. Ortaokul 5. Sinif DKAB Dersi Ogretim Programi

Uygulamada basarili bir din egitimi, buna yonelik hazirlanan 6gretim programlarinin
niteligi kadar, 6grenci Ozellikleri ve uygulayicilarin bu programi bitin boyutlariyla bilip,
benimsemelerine baglidir. Alanyazinda 6gretmenlerin bilmedigi veya benimsemedigi 6gretim
programlarinin uygulamada basarili olmasinin ¢ok gli¢c olduguna dair bircok calisma (Blimen ve
Yazicilar, 2020, Bulut ve Atabey, 2016; Rencber, 2008) mevcuttur. Bu yizden TYMM Ortaokul 5.
Sinif DKAB Dersi Ogretim Programi’na bakmakta yarar vardir.

Ulkemizde 2024-2025 egitim ve 6gretim yili itibariyla ortaokul 5. siniflarda uygulamaya
baslayan DKAB dersi 6gretim programinda toplam bes tnite mevcuttur (MEB, 2024b). Bunlar;
Allah inanci, Namaz, Kur’an-1 Kerim, Peygamber Kissalari ve Mimarimizde Dini Motifler,
seklindedir. Bu Uniteler, bireyi zihinsel, sosyal duygusal, sosyal ve sanatsal gibi bir¢ok boyuttan
gelistirmeyi amaclayan TYMM baglaminda su sekilde degerlendirilebilir. Allah inanci ve Kur’an-i
Kerim Uniteleri, 6grencilerin islami bilgi ve tutumlarina (ilim) yonelik iken, Namaz (nitesi
uygulamaya (amel) yoneliktir. Peygamber Kissalari linitesi, bireyin empati yapma ve model alma
gibi yonlerine dair ipuglari vererek, onun sosyal duygusal gelisimini saglar. Mimarimizde Dini
Motifler Unitesi de 6grencilerin dnceki konularda elde ettigi bilgi ve tutumu destekleyici sanat
ve estetik boyutu olarak diistinilebilir. Bu sekildeki konu siralanisi, TYMM’nin “yetkin ve erdemli
birey” profili (MEB, 2024a) ile 6grencileri tim boyutlardan gelistirmek anlamindaki bitlncul
egitim anlayisina uygundur.

3.3. Tiirkiye Yiizyih Maarif Modeli’nin Ortaokul 5. Siif DKAB Dersi Ogretim Programi’na
Yansimalari

Ortaokul 5. sinif DKAB dersi 6gretim programi, énceki programlar gibi Gniteler ve bu
Unitelerin islenisine dair asamalar kapsamaktadir. Yukarida belirtildigi gibi, ortaokul 5. sinif
DKAB dersi Ogretim programinda yer alan bes Unitenin islenisine bakildiginda, TYMM'nin
yansimalari rahatlikla gorilebilir. Ayrica bu yansimalarin hem goérsel hem de acik oldugu
degerlendirmesi yapilabilir. Bu degerlendirme 1siginda ortaokul 5. sinif DKAB dersi 6gretim
programinda yer verilen Unitelerin islenisi asamalarina bakildiginda, éncelikle tinitenin temasina
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kisaca yer verildigi ve 6grencilerden, bu tema baglaminda neler beklendiginin de belirtildildigi
gozlemlenmektedir. Bu durum, TYMM’nin pedagojik dayanaklarindan olan 6grenci odaklilik ve
yapilandirmaci yaklasimlarin geregidir. Clinkl 6grenci odakl yapilandirmaci anlayista, program
ve 0gretmen tim bilgiyi aktarmaz, ana temayi verir, detaylari 6grenciler insa eder (Teyfur ve
Teyfur, 2012). Boylece her 6grenci program temasi baglaminda ve 6gretmen rehberliginde bilgiyi
kendisine (ihtiyag, ilgi ve yasantilari) gore yapilandirir. Arkasindan, her Unite icin dngorilen
zamana yer verildigi gorilmektedir. Bu o6ngori, ogretmenin sinif-ici zaman planlamasi
bakimindan dnemlidir. Unitede iiglincii sirada yer verilen “kavramsal beceriler”, 6grencilerin
programda yer verilen 6grenme ciktilarini (kazanimlari), elde etmek icin izlemesi gereken yol
haritasi niteligindedir. Bu yol haritasi, s6z konusu Unitede 6grencilerin elde etmesi beklenen
yeterlikleri de kapmamaktadir. Boylece 6grenciler, sadece bilgi elde etmekle kalmamakta,
bilimsel stirecleri de 6grenmektedirler ki bu durum, 21. yiizyil becerileri arasinda sayilmaktadir
(Ciftci, Yayla ve Saglam, 2021). Burada yer verilen “egilimlerin”, 6grencilerin bu lnitede elde
ettikleri 6grenme c¢iktilarinin tamamlayici sayilabilecek, sosyal duygusal gelisim ve Kkisilik
gelisimiyle iliskili olsa gerektir. Bu iliski, bireyin gelisiminde dnce zihinsel bilis saglanmasi ve buna
dayali duyussal tutumlar gelistirmesi (S6nmez, 2008) seklindeki egitimsel gelismeye uygundur.
Cunki Gnitede yer verilen kavramsal beceriler daha cok bilissel boyutla iliskili olup, egitimler ise
duyussal gelisim agirliklidir. Bu sekildeki asamalar, cagdas pedagojide bireyin bilissel, duyussal
ve davranissal olarak bitiincll ve birbirine bagh gelisimini 6ngérme (Altan ve Yildirnm, 2022)
anlayisini yansitmaktadir.

Ortaokul 5. sinif DKAB dersi 0gretim programinda yer verilen (nitelerin islenis
asamalarinda, tema, kavramsal beceriler ve egilimleri, programlar arasi bilesenler izlemektedir.
Bu sekildeki irtibatlandirmadan amag, 6grencilerin bu Unite baglaminda zihinsel, sosyal,
duygusal ve ahlaki yonlerden bitlncil gelisimlerinin yaninda, yasadigimiz cagin gereklerine de
sahip olmalarini saglamaktir ki bu, TYMM’nin birey profilinin “yetkin” boyutuyla alakahdir. Bu
baglamada birinci iinite olan Allah inanci konular cergevesinde, &grencilerin kendilerini
tanimlari, merhamet ve 6zgiirliik islami ve evrensel degerlerine (Sancakli, 2003) sahip olmalari
ile 21. ylzyil becerileri arasinda sayilan dijital okuryazarhk ve gorsel okuryazarlk becerilerini
(Pasos Devrani, 2021) elde etmeleri beklenmektedir. Burada dikkat ¢ekici olan hem birey ve hem
de toplum huzuru i¢in cok 6nemli olan bireyin kendisini tanimasinin (6z-farkindalik), Allah inanci
ile iliskilendirilmesidir. Bu iliskilendirme, TYMM’nin, ortaokul 5. sinif DKAB dersi 6gretim
programina getirdigi cok 6nemli bir bakis acisidir. Bu bakis agisi, TYMM ortaokul 5. sinif DKAB
dersi 6gretim programinin, “sekiiler psikolojilerden farkl bir insan tanimi Uzerinde ¢alisan
bendtesi (transpersonel) psikolojiye” (Sagir, 2023, s. 1367) yoneldigi seklinde yorumlanabilir. Bir
agidan Platon’un, insan varligini (gdlge varlik), mutlak var olan Allah baglaminda ele alan
anlayisini (Cevizci, 2011) gagristirirken, diger taraftan bireyin kendisini tanimasinin ifadesi olan
bilinci, “Allah-insan-Alem” biitiinligii icinde ele alan tasavvuf inanci ve ibn-i Arabi’yi (Ebu Zeyd,
2010) gagristirmaktadir.

Ortaokul 5. sinif DKAB dersi 6gretim programi Unitelerinin islenis sistematiginde, tema,
kavramsal beceriler, egilimler ve programlar arasi bilesenlerini, “6grenme giktilar ve siireg
bilesenleri” izlemektedir. Buradaki 6grenme ¢iktilari, yukarida sayilan (Unite; tema, kavramsal
beceriler, egilimler ve programlar arasi bilesenler) asamalarindan sonra, 6grencilerin elde
etmeleri beklenen bilissel, duyussal ve psikomotor kazanimlari ifade etmektedir. Egitim
programi baglaminda bu 6grenme ciktilarina bakildiginda, bunlarin, 6grencilerin elde edecegi
bilissel, duyussal, psikomotor veya TYMM’nin 6ngordigi bunlarin hepsini kapsayan beceriler
(kavramsal beceriler) seklinde ifade edildigi gorilmektedir. Burada yer verilen 6grenme
ciktilarini elde etmenin kanitlari mahiyetinde olan 6grenme gostergeleri hem 6grencinin
dgrenmesini izleme ve hem de 6gretmenin dgretimi diizenlemesine yol géstericidir. Ogrenci
faaliyetleri olarak tanimlanan bu 6grenme c¢iktilar, “kazanimlar, 6gretmenden ziyade,
Ogrencinin yapip-edecegi faaliyetleri ifade etmelidir” (S6nmez, 2008; Ertirk, 1998) seklindeki
program gelistirme metodolojisine uygundur. Bu 06grenme c¢iktilarina erisimin kanitlari
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sayilabilecek gostergeler ise egitim programlari alan yazinindaki “hedef davranislar” (Sonmez,
2008) mahiyetindedir.

TYMM 06g8retim programlarinda 6grenme giktilari ve sireg bilesenlerinden sonra yer
verilen, icerik cercevesi, “Evrendeki Mikemmel Dizen, Allah’in Varligi ve Birligi, Allah’in Gizel
isimleri, Bir Sure Ogreniyorum: ihlas Suresi” seklindedir. Bu cergeve Allah inanci (initesinin konu,
baglam ve bilesen sinirlarini belirleyen bir cerceve olarak degerlendirilebilir. Ayrica bu cercgeve,
ogrencinin bu Unitede Allah inancina yonelik 6ngoérilen 6grenme ciktilarini elde etmesi igin,
farkinda olmasi, bilmesi ve baglanti kurmasi gereken bilgi ve inanglari isaret etmektedir. Bu
cercevede yer alan “Evrendeki Mikemmel Diizen” ipucu, 6grencilerin, “Bilgi Toplama, Gozleme
Dayali Tahmin Etme, Yorumlama, Timevarima Dayali Akil Yaritme” seklindeki kavramsal
beceriler ile oldukca uyumludur. Bu uyum, bireyin adi gecen (linite 6grenme c¢iktilarini elde
etmesi kadar, saglikl kisilik gelisiminde de cok dnemlidir. Allah inanci (initesi temasinda (MEB,
2024b) bu uyum su sekilde ifade edilmistir: “égrencilerin evrendeki miikemmel diizene iliskin akil
yiriitmeleri, bu diizeni fark ederek Allah’in (cc) varligi ve birligi hakkinda gézleme dayal
tahminde bulunmalari, tevhit kavrami ve Allah’in (cc) giizel isimleri hakkinda kaynaklardan bilgi
toplamalari amaglanmaktadir’. Bitiin bunlarin tamamlayicisi olarak ihlas Suresi’ne isaret
edilmesi, TYMM’nin madde ve manayi birlikte ele alan bitiincil anlayisini yansitmaktadir. Bu
yansitma, akil yiriitme, gézlem yapma, bilgi toplama gibi kesbi bilgilerin, ihlas Suresi’nde yer
alan vehbi bilgilerle tahkim edilmesi, seklinde de anlasilabilir ki bu durum, TYMM’nin bitincdl
anlayisinin sadece ontolojiyi degil, epistemolojiyi de kapsadigi biciminde yorumlanabilir. Nitekim
adi gecen icerik cercevesi baglaminda yer verilen “Esma-1 Hisna, ihlas, tevhit” anahtar
kavramlari da bu yorumu destekler niteliktedir. Clinki Ginitenin temel amaci olan Allah inancini
saglamada Esma-i hiisn3, Allah i¢in vacip, caiz ve mimteni olan sifatlari icermesi sebebiyle O’'nun
hakkinda yeterli ve dogru bilgi edinmemize imkan verir (TDV, 2025). Buradaki tevhit, Allah'in var
ve bir oldugu, esi ve ortagi bulunmadigi demek olup, islam’in en temel ilkesidir ki, bu durum kisa
ve 6z bir sekilde ihlas Suresi’nde anlatilir. Nitekim bu sure, musriklerin Hz. Peygamber’e “Rabbini
bize tavsif et” vb. gibi Allah ve ulGhiyet nitelikleri hakkinda muhtelif sorular sormalari lizerine
onlara bir cevap olarak inmistir (Oral, 2017).

Ortaokul 5. sinif DKAB dersi Ogretim programinda yer verilen (nitelerin islenis
asamalarinda, tema, kavramsal beceriler, egilimleri izleyen, programlar arasi bilesenler bashgi
altinda yer alan “Ogrenme Kanitlari (Olgme ve Degerlendirme)” asamasi, buraya kadar gosterilen
¢abanin neticelerini degerlendirmeye yoneliktir. Bu kisimda Unitede 6grencilerin elde ettigi
O0grenmelerin hangi araclarla olglilmesi gerektigi belirtilmektedir. Aslinda bu gereklilik
O0gretmenlere tavsiye niteligindedir. Burada siralanan agik uglu soru, kisa cevapli soru, ¢alisma
yapragi, kavram haritasi, gorsel inceleme formu ve 6z degerlendirme formu araglarinin, ortaokul
dgrenci seviyesi ile 6rnegin Allah inanci tnitesinde yer alan konulara uygunlugu énemlidir. Bu
baglamda ele alininca, listede yer alan kisa cevapli sorular ve kismen de agik uglu sorular, daha
cok bilissel gelisimde temel bilgiler sayilan sézel bilgileri 6lcmeye uygundur (Omeroglu, 2024, s.
987). Calisma yapragi, kavram haritasi, gorsel inceleme formu ve 6z degerlendirme formu gibi
araclar ise daha Ust dlzey 6grenmeleri (zihinsel becerileri) 6lgmeye uygundur (Turan-Oluk ve
Ekmekci, 2017, s. 174). Béyle bakildiginda, 6rnegin Allah inanci (initesinde yer alan konulara dair
bilgilerin s6zel bilgiler ve zihinsel becerilerden olustugu soéylenebilir. Béylece TYMM Ortaokul 5.
sinif DKAB dersi 6gretim programi Allah inanci (initesindeki 6grenmeleri dlgmeye yénelik
Onerilen araclarin isabetli oldugu belirtilebilir. Clinki egitimde 6grenci basarisini gézlemlemede
kullanilacak 6lcme araclarinin, 6grenci 6zellikleri kadar, ilgili konunun dogasi ile iliskili olmasi
gerekir (Semerci, 1992). Yine bu kisimda yer verilen performans gorevi, 6grencilerin 6gretim
slirecindeki kazanimlarini 6lgmeye uygun olmasi bakimindan 6nemlidir. Clinki TYMM gibi
¢agdas bir modelin, 6grenci basarisini degerlendirmede 6gretim sirecinin sonuglarina odakli
olmasi yaninda, stirece de duyarli olmasi cok 6nemlidir. Buradan hareketle TYMM'’nin, ortaokul
5. sinif DKAB dersi 6gretim programi Allah inanci Ginitesindeki 6grenci kazanimlarini (6grenme
ciktilarini) 6lgcme ve degerlendirmede bittincil bir anlayisa sahip oldugu séylenebilir. Buradaki
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bitlincullik; 6grencilerin adi gecen Unitede elde ettikleri s6zel bilgiler ve zihinsel beceriler ile
0gretim slireci ve sonucundaki erisilerini birlikte dikkate almak anlamindadir.

Ortaokul 5. sinif DKAB dersi 0gretim programinda yer verilen {nitelerin islenis
asamalarinda, tema, kavramsal beceriler, egilimler, programlar arasi bilesenleri izleyen asama
dgrenme-dgretme yasantilaridir. Temel Kabullenmeler, On Degerlendirme Siireci, Képrii Kurma
ve Ogrenme-6gretme Uygulamalari bilesenlerine sahip bu asama, 6grenciye 6grenme yasantilari
saglamada 0Ogretmene rehber niteligindedir. Bu kisimda 6grencilerin Unite ile ilgili
hazirbulunusluk dizeyleri hakkinda bilgi verilerek, 6gretim sirecinin diizenlenmesine dair
oneriler yer almaktadir. Burada dikkat cekici olan, kdprii kurma ile 6grencilerin bu Unitede
ogrendiklerini diger derslerde 6grendikleriyle iliskilendirmesidir. Bu durum ogrencilerin, hem bu
Unitenin 6grenme ciktilarini pekistirmeleri hem de burada 6grendiklerini cok yonli iliskilerle Ust
diizeye tasimalari bakimindan ¢ok dnemli bir yeniliktir ki bilissel gelisimde bu tasima, st diizey
diisinme becerisi (Karatas, 2024) olarak ifade edilmektedir. Buradaki “6grenme-6gretme
uygulamalari”, programin uygulanmasi siirecinde temel 6gretmen becerileri arasinda sayilan
“dgretimi gerceklestirme” ile ilgili yol haritasi niteligindedir. Ogretmene, ilgili Ginitedeki 6grenme
¢iktilarini kazandirmak igin neler yapacagini 6neren bu kisimdaki kodlar, islenen konunun iligkili
oldugu egilimler, degerler ve cesitli okuryazarlik gibi program bilesenleri hakkinda bilgi
vermektedir. Bu bilgiler, 6gretmene bdtlincll egitimi gerceklestirmede 6nemli destek
saglayabilir. Bunun igin ise 6gretmenlerin, programin paradigmasi ile bu tiir isaret, baglanti ve
kodlari ¢cozecek program okuryazarligi becerisine sahip olmalari son derecece 6nemlidir.

Ortaokul 5. sinif DKAB dersi 0gretim programinda yer verilen {nitelerin islenis
asamalarindaki son asama, énemli bir yenilik olan farkhlastirmadir. ilgili program belgelerinde
(MEB, 2024a) farkhlastirma, “Ogrencilerin fiziksel, sosyal, bilissel, duygusal ve davranissal
ozellikleri ile 6grenme yontemleri, hazirbulunusluk seviyeleri ve kiiltiirel gecmislerinde dayal
farkhiliklari, icerik, slire¢ ve Urlnlerde dikkate alan 6grenme ortami”, seklinde tanimlanmistir.
Bunun anlami 6grenme hizi, stili ve hazirbulunusluk ile kiltirel olarak ayrisan 6grencileri,
onceden oldugu gibi ayni amag, yontem ve stratejilerle birbirine benzetmek degil, bunlarin
farkliligina gore 6gretimi, ortam, zaman, yontem ve materyal olarak cesitlendirmektir. Boylece
dgretim, 6grencinin hazirbulunusluk diizeyi, ilgi ve 6grenme profiline gére yapilmis olur (Ozer ve
Yilmaz, 2016; Coban, 2020). Buradaki farklilastirma, zenginlestirme ve destekleme gibi iki
bilesenden olusmaktadir. Ortaokul 5. sinif DKAB dersi 6gretim programi Allah inanci tinitesinde,
ogrenme hizi yiksek olan 6grencilere yonelik zenginlestirme igin arastirma, iliskilendirme
(baglanti kurma) ve sunum yapma etkinlikleri dnerilmistir. Gerekli hazirbulunusluga tam olarak
sahip olmayan, daha yavas 6grenen 6grencilere yonelik destekleme igin ise Egitim Bilisim Aginda
yer alan gorsel igerikleri kullanarak evrendeki mikemmel diizenle ilgili bir sinif panosu
hazirlanmasi (MEB, 2024b) 6nerilmistir. Siniflarda farkh din, inang ve geleneklere mensup
Ogrenciler s6z konusu oldugundan, TYMM’nin ¢ok 6nemli bir yeniligi olan farklilagstirmanin, din
egitiminde &zel bir anlami vardir. Ogretmen, bu farkliliklari “zenginlik” olarak kabul edip,
ogrencilere de bunu yansittiginda, din egitimi bireyin kendini ve 6tekini tanimasi ve kabul etmesi
icin 6nemli firsatlar sunabilir (Yemenici, Ozdemir ve Selguk, 2020, s. 14). Bu bakimdan TYMM’nin
getirdigi yeniliklerden farkhlastirma, DKAB dersi baglaminda 6zel bir anlama sahip, toplumu
huzursuz eden inang ayrismalarina ¢6ziim icin dnemli bir firsat olarak gorilebilir. Bunu saglamak
icin de kisiligin gelisimi ve inanca dair tutumlarin belirlenmesinde 6nemli bir asama olan ortaokul
seviyesindeki din egitiminin, farkli, etkili ve kapsayici etkinliklerle verilmesi gerekir. Dolayisiyla
TYMM'nin getirdigi yeniliklerden farklilastirma, sadece egitimde erisim ve adaleti saglamak
bakimindan degil, 6grencilerin inang farkliliklarini, kabul ve saygl cercevesinde bulusturarak,
toplumsal huzura katki saglama bakimindan da énemlidir.

4. Tartisma, Sonug ve Oneriler

TES’de her kademedeki egitim ve Ogretim, MEB tarafindan gelistirilen Ogretim
programlari dogrultusunda yiritilmektedir. Turkiye’deki okul dncesinden lise son sinifa kadar
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tim derslerin yiritilmesine kilavuzluk yapan 6gretim programlari, MEB tarafindan zaman
zaman gelistiriimektedir. Bunun pedagojik amaci, 6gretim programlarinin bilim, teknoloji,
toplum ve ekonomide yasanan degisimler karsisinda giincel kalmasi ve daha etkili hale
getirilmesidir (Demirel, 1999). MEB’in son olarak 2018 yilindaki giincelleme c¢alismasindan
sonraki glncel 6gretim programlari, 2024-2025 egitim ve 6gretim doneminde kismi olarak
uygulamaya baslanan TYMM o&gretim programlaridir. Ogretmen egitimi, ders kitaplar ve
o0gretim materyalleri gibi olduk¢a kapsamli bir revizyon c¢alismasinin omurgasini, 6gretim
programlari olusturmaktadir. Nitekim dikkat edilirse, TYMM ile glindeme gelen 6gretmen
egitimi, ders kitaplari ve 6gretim materyallerine dair yenilestirmelerin, 6gretim programinin
uygulamadaki etkililigini artirmaya yonelik oldugu gordlebilir. Simdilik ilkokul 1. sinif, ortaokul 5.
sinif ve lise 9. siniflarda uygulanmaya baslanan TYMM 6gretim programlari, pedagojik anlamda
bircok ilki barindirmaktadir. Bunlar arasinda, beceri odakl 6gretim, kavramsal beceri, bittincil
egitim, sosyal duygusal gelisim, egitimde farklilastirma ile gesitli okuryazarlik becerileri (MEB,
2024a) 6ne ¢ikmaktadir. Burada énemli olan s6z konusu bu yeniliklerin 6gretim programlarina
yansitilmasinda, ilgili dersin dogasinin ne denli dikkate alindigi konusudur. Program gelistirme
alanyazininda “konu alani temeli” olarak yer verilen (Akpinar, 2017, s.27) bu gereklilik, TYMM
O0gretim programlarinin bilimselligi ile uygulamadaki etkililigi icin ok 6nemlidir.

Bu calismada, bircok tlkede 21. yiizyil becerileri olarak uygulanan (Tetik, 2021; Gim{s,
2019) bahse konu pedagojik yeniliklerin, din egitimi konularinin dogasina gére DKAB dersi
0gretim programlarina nasil yansitildigi ele alinmistir. Bu konu DKAB dersi i¢cin oldugu kadar,
TYMM'nin temel paradigmasi ile de yakindan alakalidir. Clinkli TYMM’nin felsefi dayanaklari ile
pedagojik paradigmasi mahiyetinde olan ortak metinde yer verilen, “Milli ve manevi degerler
manzumesi ile maddi gelismenin zirvesi hedefi”, “Erdem-Deger-Eylem” cercevesi, “Yetkin ve
Erdemli insan”, “Biitiincil” ilkesi, “Ontolojik biitiinliik” ve “Aksiyolojik olgunluk” gibi amag, ilke
ve kavramlar, din egitimi ile ¢cok yakindan ilgilidir (Bilgiz ve Nisanci, 2023; Demir, 2015). Bu
bakimdan DKAB dersi 6gretim programi, bir nevi TYMM’nin aynasi mahiyetindedir. Dolayisiyla
TYMM'nin pedagojik paradigmasinin, 2024-2025 yilinda uygulanmaya baslanan ortaokul 5. sinif
DKAB dersi 6gretim programina yansimalarinin anlasiilmasi ¢ok 6nemlidir. Bu durum, ilgili
programin basarisi kadar, adi gecen dersi okutan 6gretmenlerin TYMM’nin pedagojik ruhunu
anlamalari bakimindan da degerlidir. Clinkld 6gretmenlerin bilip, benimsemedigi 6gretim
programlarinin uygulamada basarili olmasi gictir. Bu gicligin asilmasinda, MEB'in ylrttmus
oldugu 6gretmen egitimlerine destek igin, 2024 ortaokul DKAB dersi 6gretim programinin
anlasiimasi mihimdir. Zira TYMM’nin ontolojik, aksiyolojik ve pedagojik ruhunun yansimalarinin
en iyi izlenecek derslerden birisi de DKAB dersidir. Bu amacla yuritilen ¢alismada ulasilan
sonuglara asagida yer verilmistir:

MEB’in tim dersler icin hazirlayip, 2024 yilinda erisime actigi TYMM ortak metni,
ortaokul 5. sinif DKAB dersi 6gretim programinin felsefi arka plani ve pedagojik paradigmasini
anlamak igin temel basvuru kaynagi olarak degerlendirilebilir. Bu kaynak, egitimde program
gelistirme alanyazininda yer verildigi gibi, TYMM 6gretim programlarinin 6gretmene rehber ve
kilavuzluk yapma islevini (Sénmez, 2008; Varis, 1996) listenmis gériinmektedir. Din egitiminde
gorevli 6gretmenlerin bu kaynagi okuyup, anlamasinin mikro diizlemdeki faydasi; ortaokul 5.
sinif DKAB dersini, programin dogasina uygun olarak uygulayarak, dersin basarili olmasini
saglamaktir. Ortaokul 5. sinif DKAB dersinin basarinin makro dizlemdeki yansimasi ise, her
bakimdan dengeli bir birey profili yetistirmek demektir ki bu da toplumsal huzur bakimindan son
derecede kiymetlidir.

Kinyesi, 2024 yih TYMM ortaokul 5. sinif DKAB dersi 6gretim programi, seklinde ifade
edilebilecek olan bu program, yer verdigi Uniteler, Unitelerin bltlncil islenis stratejileri ve
asamalariile bu bitinculligiin kapsamini genisleten eklentiler itibariyla, TYMM’nin insan hedefi
olan “Yetkin ve Erdemli insan” profiline hizmet edecek mahiyettedir. TYMM’nin ana omurgasini
teskil eden “beceri temelli egitim” (MEB, 2024a) olgusunun bu programa yansimasi, ilim-amel
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bitlnliginl saglayacak 6grenme ciktilari ve 6grenci odakh etkinliklerde gorilebilir. TYMM’nin
2024 yili ortaokul 5. sinif DKAB dersi 6gretim programina akseden dikkat gekici bir yansimasi da
hem bitlncillik hem de farklilastirma baglaminda, Unitelerde yer alan bilgi, beceri, egilim ve
degerlerin; 6grencilerin yetenek, ilgi, ihtiyag ve bireysel farkhliklarla gliclendirilmis (MEB, 2024b)
olmasidir.

TYMM'nin 2024 yili ortaokul 5. sinif DKAB dersi 6gretim programinda yer alan toplam
bes tinitede yer alan bilgiler, bireyin islami gcercevede kisilik gelistirmesi icin gerekli olan, Kur’ani
bilgiler, peygamber kissalardaki sosyal duygusal bilgi ve modeller ile bu bilgileri (ilimleri), amele
yansitacak namaz konularina dairdir. Buradaki dinT bilgilerin, pratik eylem niteligindeki namazile
desteklenmesi, TYMM’'nin beceri temelli egitim ve bitlncil paradigmasi geregidir. Bu
gerekliligin, islam’da cok &nemsenen ilim ve amel birlikteligini saglamaya yonelik oldugu
belirtilebilir. Ayrica ortaokul 5. sinif DKAB dersi 6gretim programinda yer alan Allah inanci,
namaz, Kur’an-1 Kerim, peygamber kissalari tinitelerinin, “mimarimizde dini motifler” Gnitesi ile
tahkim edilmesi, TYMM’nin 6grenci profili olan “yetkin ve erdemli insan” profilindeki “estetik”
bilesenini (MEB, 2024a, s. 7) desteklemeye yonelik oldugu sdylenebilir. TYMM’nin “erdem-
deger-eylem” butiuncilliginiin yansimasi sayilabilecek bu durum, din egitiminin, bireyin kendini
tanimasi yoluyla kisiligini gelistirmesi seklindeki rehberlik roli (Ceylan, 2013) bakimindan
isabetlidir.

TYMM’nin 2024 yili ortaokul 5. sinif DKAB dersi 6gretim programinda yer alan Unitelerin
islenisinde konulara “tema” basligl altinda yer verilmesi, modelin siklikla atif yaptigi “6grenci
odakl” ve “yapilandirmaci” anlayisin yansimalaridir. Nitekim TYMM’nin epistemolojik anlayisi,
bilginin mevcut kaynaklardan hazir alinmasi veya 6gretmenin aktarmasi yerine, 6grencinin “yeni
bilgiyi kullanma ve yapilandirmasidir”. Bu durum ilgili dokiimanda (MEB, 20244, s. 13), “Modelin
temel 6grenme yaklasimlari ile uyumlu sekilde, 6grenci merkezli bir anlayis cercevesinde
yapilandirilan 6grenme-6gretme uygulamalari” seklinde ifade edilmistir. TYMM’nin bu
yansimalari, “din egitiminde bilginin insa slrecinde bireyde bulunan inanma duygusu ve egilimini
one ¢ikarmaktadir. Dolayisiyla 6grenen merkezli yapilandirmaci dini egitim, islami kaynaklardaki
sthhatli bilgi sinirlari dahilinde yapilmasi halinde faydahdir” (Okumuslar, 2014).

TYMM'nin bitlncil paradigmasinin, 2024 yili ortaokul 5. sinif DKAB dersi 6gretim
programina yansimalari, burada yer verilen Unitelerin islenis silsilesinde gorilebilir. Adi gegen
silsile (MEB, 2024b) su sekildedir: Tema (kavramsal beceriler, egilimler) ve Programlar arasi
bilesenler (sosyal duygusal 0Ogrenme becerileri, degerler, okuryazarlik becerileri,
disiplinler/beceriler arasi bilesenler, 6grenme ciktilari ve silire¢ bilesenleri, icerik cercevesi,
anahtar kavramlar, 6grenme kanitlari), seklindedir. Bunu, Ogrenme-Ogretme yasantilari (temel
kabuller, 6n degerlendirme siireci, kopri kurma, 0Ogrenme-0gretme uygulamalari) ile
Farkhlastirma (zenginlestirme, destekleme) izlemektedir. Bu sekildeki silsile aslinda
alanyazindaki (S6nmez, 2008; Akpinar, 2017), Bloom ve ekibinin gelistirmis oldugu tg¢li 68renme
alanlarini (bilissel, duyugsal ve devinissel) birlestirme egilimini yansitmaktadir. Askar ve Altun’a
(2023, s. 927) gore, bu yondeki arayislar, 1960’ yillarda Wittgenstein’in ¢alismalarina dayanir.
Dislinmeyi sosyal bir olgu olarak géren, Wittgenstein (1967), birgok bileseni olan bu sirecin,
bilis ve eylemin birlikteligine dayali olarak kavramsallastirilmasini savunur. Bu arayis TYMM’ye
“kavramsal beceriler” olarak yansimistir. ilgili belgelerde bu yansima, “Bilgi kiimeleri ile birlikte
kavramsal beceriler, alan becerileri, bu becerileri destekleyen egilimler ve programlar arasi
bilesenler cercevesinde iliskisel ve dongiisel bir yapi tasarlanmistir” (MEB, 2024a: 12) seklinde
ifade edilmistir. Buradaki kavramsal beceriler, Cirik vd. (2023, s. 997) ifade ettigi “6grenme alani-
beceri-egilim ticgeninin kesisim noktalarina” tekabul eden biitlnlik olup, modeldeki “yetkin ve
erdemli insan” profilini ¢cagristirmaktadir. Ayrica bu sekildeki kesisim, bircok lkenin egitim
sistemine yansiyan, 21. ylzyil bireylerinde bulunmasi gereken 6zelliklerle de alakalidir. Buradan
hareketle, TYMM'nin beceri temelli 6gretim anlayisinin, 2024 yili ortaokul 5. sinif DKAB dersi
O0gretim programina, Unitelerin islenis silsilesi seklinde yansidigi sdylenebilir.
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TYMM 6gretim programinda yer verilen okuryazarlk becerilerinden bilgi okuryazarligi,
dini bilgilere erisim, bunlari sorgulayarak, icsellestirme (Cakiroglu, 2024); gorsel ve sanat
okuryazarliklari Allah inancini desteklemek iizere kevni ayetler de denilen kainat kitabini (evreni)
gozleyerek hakikate ulasmayi destekleyen 21. yuzyil becerileri olarak degerlendirilebilir. Su
(2023), bunu su sekilde ifade etmistir: “Gérsel objeler, cogunlukla dil formlar iizerinden ifade
edilen ve 6zii itibariyle metafizik alana déhil olan dini olgularin kavranmasini destekleyebilir.
Béylece édrencilerin dini aidiyetleri pekisirken, anlam diinyalari sekillenebilir. Nitekim dinf
ritiieller, sanat eserleri, dini metinler sembollerle doludur. Bu ylizden din okuryazarligi bir sekilde
bu dini sembollerle de ilgili olmak durumundadir’(s.393). Dijital ve veri okuryazarligi da
ogrencilerin dijital mecralardan elestirel ve bilingli yararlanmasini destekleyen ve onlarin
“zihinlerini, bu mecralardaki yanhs bilgi yapilanmasindan korumak” (Gumrikglioglu, 2022: 49)
icin gerekli yeterlikler olarak gériilebilir. Bu konuda Diyanet isleri Bagkanligi (DiB), sahih dini
bilginin, toplumun tim kesimlerine ulastiriimasi amaciyla, dijital yayincilik alaninda profesyonel
destek sunacak personelin yetistirilmesini 6nermektedir. Bu konuda Baskanhgin hazirladig
basili-dijital dini yayinlarda yapay zeka destekli dil modelleri ve interaktif sdzliik (DiB, 2024),
ortaokul 5. sinif DKAB dersi 6gretim programinda yer verilen dijital okuryazarhgin okul disi
kaynagi olarak ¢ok ©nemlidir. Buradaki siirdirilebilirlik okuryazarhigr da “evren (izerinden
insanin Allah’la iligkisinin 6ne ¢ikarilmasi, insanin evrene karsi sorumlulugunun da evrenin
insanin hizmetine sunulmasi” (Keskiner, 2014, s. 187) algi ve disiincesinin olusmasina destek
sagladig belirtilebilir.

2024 yili ortaokul 5. sinif DKAB dersi 6gretim programinda yer verilen vatandashk
okuryazarligini, din okuryazarhg ile beraber ele alan Furat (2022, s. 15), bu beraberligi,
TYMM’nin de amaci olan “iyi bir vatandas yetistirebilmek icin” gerekli grmektedir. Béylece dini
konularda toplumdaki farkh inanislardan kaynaklanan olumsuzluklar azaltilabilir. Zira din
okuryazarligi, demokratik hayatin sorumluluk sahibi vatandaslara ylkledigi rollere atifta
bulunmaktadir. Bu iliskiden hareketle kiltir okuryazarligina bu derste yer verilmesi, “dini
inancglarin kiltirin en temel 6gelerinden biri olmasi ile alakalidir”, denilebilir. Cinkl kaltar,
dinin; anlasilma bicimini, mabetlerinin yapisini, giyimini, yeme ve icme faaliyetlerini, ibadetlerini
yerine getirme bicimini etkilemektedir. Bu ylzden, din egitiminin verildigi temellerden biri de
kiltarddr (Uzunpolat, 2020, s. 59). Nitekim kiiltir ve din iliskisinden olsa gerek, bu olgu DKAB
dersine adini vermistir. Neticede, 21. ylzyil becerileri olarak TYMM 2024 yili ortaokul 5. sinif
DKAB dersi 6gretim programinda yer verilen okuryazarliklar, bu dersin amaglarindan olan “din
okuryazarligi” bakimindan énemli islevlere sahiptir, denilebilir.

TYMM’nin, 2024 yili ortaokul 5. sinif DKAB dersi 6gretim programina akseden énemli ve
¢agdas bir yansimasi olan farklilastirma, din egitimine, bireysel farkhlklari dikkate alan 6grenme
ekolojisi tasarlamada (Kavut, 2024) 6nemli bir yol gosterici olarak degerlendirilebilir. Boylece
TYMM pedagojik paradigmasina uygun olarak din egitimi, “6grencilerin dini énbilgileri, dine karsi
ilgi ve tutumlari, kiltirel aidiyetleri ve 6grenme profillerini dikkate alacak sekilde, 6grenme-
Ogretme siireci, icerik ve 6lcme degerlendirme boyutlarinda ¢esitlendirmis (Yildiz, 2023, s. 661)
olacaktir.

Son tahlilde; felsefi arka plan ve pedagojik paradigmalar ile egitim ve 6gretimin
uygulama boyutlari itibariyla, medeniyet ve kiltiir kdklerimizle bagdastirilan bir¢cok c¢agdas
yeniligi barindiran TYMM’'nin bu ruhu, tim derslerin 6gretim programlarina yansimistir.
Ortaokul 5. sinif DKAB dersi baglaminda, TYMM'nin felsefi ruhu ve pedagojik paradigmasi
mahiyetindeki ortak metin, bu dersin 6gretim programina, tnitelerin islenis asamalari ve silsilesi
olarak yansimistir, denilebilir. Ogretmenlerin, her dersin islenisine yol gésteren temel ilkeler
niteliginde olan TYMM ortak metin ile MEB’in, bu modele dahil 6gretim programlarinin nasil
okutulacagina dair hazirlamis oldugu dokiimanlardan yararlanarak, s6z konusu islenis silsilesine
riayet etmeleri, TYMM 2024 yili ortaokul 5. sinif DKAB dersi 6gretim programinin dogasina uygun
olarak tatbik edilmesi bakimindan ¢ok 6nemlidir. Bu durum, TYMM’nin ontolojik hedefi olan
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insan-1 KAmil ve onun 21. yiizyil versiyonu olan “erdemli ve yetkin bireyi” yetistirmede sahip
olunmasi gereken din okuryazarhgl becerisini kazandirmak bakimindan kritiktir. Nitekim TYMM
2024 yili ortaokul 5. sinif DKAB dersi 6gretim programinda yer verilen sahih islami bilgiler, 6rnek
modeller ve bu ¢aga ait etkinliklerle kazandirilabilecek olan bu din okuryazarhgi becerisi, bireyin
saglam kisilik ve tutarli diinya gorisi gelistirmesi kadar, toplumun sosyal huzuru bakimindan da
kritiktir.

Etik Komite Onayi: Nitel karakterli bu tarama c¢alismasinda, insan veya hayvan denekler ile
dogrudan etkilesimi gerektiren hicbir deney yapilmamistir. Calismanin veri kaynaklari
(dokiimanlar), herkesin erisimine acgik belgelerdir. Arastirmacilarin taranan belgeleri okuma ve
betimlemelerinde, bu kaynaklarda yer alan kisilerin mahremiyeti ve gizliligini ihlal edecek yorum
ve degerlendirmelerden kacinilmistir. Ayrica, intihal ve akademik dirustlik icin metinlerdeki
tum atiflar dogru sekilde yapilmis ve ulasilan sonuglar acik, objektif ve dogruluk ilkelerine bagli
kalinarak sunulmustur. Bu itibarla, calisma belge tarama niteliginde oldugu icin etik kurul onayi
gerekmemistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi icin esit diizeyde
katki saglamislardir. (veya) Yazarlar; bu makalenin arastiriimasi, yazarligi ve yayimlanmasi igin 1.
Yazar %50, 2. Yazar %50 oraninda katki saglamislardir.

Cikar Catismasi: Yazarlar, bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazarlar, bu makalenin arastirilmasi, yazarligi ve yayimlanmasi icin herhangi bir
finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazar (lar); bu makalenin arastirilmasi, yazarhgi ve yayimlanmasi
icin herhangi bir yapay zeka aracindan faydalanmamaistir.
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Abstract

The aim of this study is to examine the reflections of the pedagogical
paradigm of the Century of Tiirkive Education Model (CTEM) on the
secondary school 5%-grade Religious Culture and Moral Knowledge
(RCMK) course curriculum. Designed within the framework of
qualitative research, the study was conducted using the scanning
method. Document analysis was used for data analysis in the study. In
this process, documents selected according to specific criteria were
read, described, and interpreted impartially in line with the purpose of
the study. The conclusions reached based on these interpretations are
as follows: The reflections of the pedagogical paradigm of the Century
of Tiirkiye Education Model on the secondary school 5%-grade RCMK
curriculum can best be read through its philosophical background and
its pedagogical paradigm, the "common text." Based on this text, the
model's pedagogical paradigm can be expressed as "skill-based
teaching,” which encompasses the K-12 skills framework, holistic
education, 21st-century literacy skills, and differentiation in education.
These are reflected in the program units as the integration of
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individual” profile, "competence" is reflected as "conceptual skills"
representing the integration of knowledge, attitude, and action; while
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social and moral development together. The model's 21st-century skills
have been associated with Islamic subjects in accordance with the
"from-roots-to-future" principle. The model's holistic paradigm is
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emotional, and behavioral characteristics. Finally, the differentiation
included in the model is reflected as varied activity suggestions for fast
and slow learners.
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1. Introduction

Curriculum development aims to meet new individual or societal needs arising from the
advancement of science and technology. The realization of this objective is directly proportional
to the quality of education (ilhan Aslaner, 2019, p. 396). Within this context, in the Turkish
Education System (TES), curricula change according to needs. An examination of the relevant
Ministry of National Education (MoNE) documents (MEB, 2024a) reveals that the Century of
Tirkiye Education Model (CTEM) can be considered a comprehensive transformation
encompassing not only curricula but also related teacher training, textbooks, and the
development of instructional materials. Developed as a result of MoNE's nearly three-year
studies with UNESCO support, CTEM began to be implemented in the 2024-2025 academic year
for primary school 1st grade, secondary school 5th grade, and high school 9th grade.

CTEM, one of the most comprehensive changes in the history of the Tilrkiye Republic in
education, brings forth many innovations through the philosophical and historical foundations
and pedagogical paradigms it is based on, as well as various contemporary scientific and
technological competencies. Among these innovations, the prominent ones are: the K-12 Skills
Framework, Holistic Paradigm, various literacy skills, and differentiation in instruction. The skills
and teaching-focused K-12 skills framework is expressed as the individual competencies
required by the 21st century. Today, these competencies have been integrated into the
education systems of many countries (Yildirim & Caliskan, 2024; Atis Akyol & Askar, 2022). The
holistic paradigm, referred to as holistic education in the literature, can be understood as
developing the individual in all aspects, including the spiritual dimension (Uludag, 2017). It is
noted that this understanding is in line with the belief of "tawhid" (monotheism), which
expresses the ontological and epistemological perspective of Islam (EI Odessy, 2017). The
various literacy skills included in CTEM can be expressed as competencies that individuals will
need in the 21st century (Posos Devrani, 2021). As an indicator of the global acceptance of these
skills, it can be shown that they are included in the Sustainable Development Goals by the OECD
and the United Nations (UN) (Aypay, 2021). Differentiation in education, another global trend,
involves enriching instruction—in terms of environment, time, materials, and activities—or
providing support to those in need, based on students' readiness, learning styles, and cultural
characteristics (Ozer & Yilmaz, 2016; Coban, 2020). The conceptual skills highlighted in the
model are competencies that jointly address the phenomena of knowing and doing,
encompassing basic, integrated, and higher-order thinking skills. Social-emotional learning skills
also consist of self, social life, and collaborative skills (MEB, 2024a).

It can be expected that these innovations, currently applied in the education systems of
many developed countries like the USA, EU, and Canada (Yildirnm & Caliskan, 2024), will make
significant contributions to religious education as well as to other fields. Because "skill-based
teaching," one of the innovations brought by CTEM, can support the integration of knowledge
and action (ilm-amal), which falls within the scope of religious education. Similarly, the holistic
paradigm is an understanding familiar to the Islamic intellectual tradition, which views humans
as a whole composed of body and soul (Sahinoglu, 2021). Although viewed by some as demands
of the global market (Aslamaci, 2023), 21st-century literacies, most of which are related to the
technological necessities of our era, can provide individuals in religious education with social
and global understanding beyond spiritual development (Cakiroglu, 2024). In this sense, 21st-
century literacies can support the presentation of the religion of Islam to the comprehension of
current generations. Since generations can exhibit different characteristics in terms of value
approaches, lifestyles, etc., it is important to consider this in education (Kaya, 2022).
Differentiation, on one hand, allows for considering individual differences in religious
instruction, such as students' prior religious knowledge, interest and attitudes towards religion,
cultural affiliations, and learning profiles (Yildiz, 2023), while on the other hand, it is an approach
that serves justice, one of the core values of Islam.
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Reflecting the pedagogical innovations included in the CTEM common text into the
curricula, while considering the nature of the relevant subject, is critical for the success of the
model. Although all stakeholders, primarily teachers, have important roles and responsibilities
in this regard, above all, the CTEM pedagogical paradigm must be reflected in accordance with
curriculum development principles and in a manner appropriate to the epistemological nature
of each subject. Because the success of a curriculum in practice is influenced not only by the
implementation conditions but also by whether the curriculum itself has been developed
according to scientific principles (Ertlirk, 1998). One of the principles implied by scientific rigor
here is the preparation of the curriculum in accordance with the relevant student needs and
characteristics and the nature of the subject matter (Blyiikaragoz, 1997). Accordingly, it is
expected that the pedagogical innovations introduced by CTEM are reflected appropriately for
the subject matter, for instance, for religious education topics. This requirement is addressed in
educational literature as the "subject area basis" in curriculum development (Akpinar, 2017, p.
27). In the context of religious education, this means that the pedagogical innovations
introduced by TYEM as 21st-century requirements and competencies must be reflected in aims,
content (topics), methods, and practice in a manner consistent with the nature of religious
education. To this, our country's past experiences in religious education, the current situation,
the requirements of the era, and social demands can be added. The appropriate reflection of
the pedagogical innovations included in the CTEM common text onto religious education is
important for the practical success of Religious Culture and Moral Knowledge (RCMK) courses,
which constitute religious education in our country. Success here means students acquiring
sound knowledge about religion and morality and developing fundamental skills based on the
primary sources of Islam and within the framework of core values (Kizilabdullah & Yirik, 2008,
p. 125). What is even more crucial at this point is that the success and effectiveness of these
courses are related not only to the healthy personality development of the individual but also
to societal harmony. Because religious knowledge and beliefs are critical in guiding an
individual's attitudes and behaviors in daily life (Karacoskun, 2004, p. 26). This situation is also
important for students to develop a consistent worldview based on possessing "a sound mind,
a sound heart, and sound taste" (akhselim, kalbi-selim ve zevki-selim)—which expresses
balanced development as emphasized in the CTEM common text (MEB, 2024a)—and on the
integration of "knowledge and action" (ilim-amel), highly valued in Islam (Girman, 2023).
Examining the reflections of the pedagogical innovations introduced by CTEM onto religious
education is necessary to provide data regarding the model's success in practice. Within the
context of this necessity, this study, which examines the reflections of these pedagogical
innovations from the CTEM common text onto the secondary school 5th-grade RCMK
curriculum, can contribute to the literature.

2. Method
2.1. General Aim

The general aim of the research is to examine the reflections of the pedagogical
innovations introduced by the Century of Tlrkiye Education Model (CTEM) on the secondary
school 5th-grade Religious Culture and Moral Knowledge (RCMK) course curriculum. In line with
this general aim, answers were sought to the following questions:

1.What are the pedagogical paradigm and the innovations brought by CTEM?

2.What are the characteristics of the secondary school 5th-grade RCMK course
curriculum?

3.What are the reflections of CTEM on the secondary school 5th-grade RCMK course
curriculum?
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2.2. Research Model

The model of this study is the survey method. The study, designed in accordance with
the qualitative paradigm which aims to analyze social and human subjects in a multifaceted and
in-depth manner (Balyer, 2016; Punch, 2013), utilized the document analysis technique for data
analysis, consistent with the document review model (Yildirnm & Simsek, 2013). Document
analysis is a qualitative research technique used to examine the information in all kinds of
scientific and reliable documents related to the studied topic in a detailed and systematic way
(cited from Wach, 2013 by Kiral, 2020). This technique involves the stages of selecting,
classifying, reading, and evaluating recorded documents (data) according to specific criteria for
the purpose of the study (Karasar, 2009). The study data (documents, records) were selected
according to criteria found in the relevant literature (Balci, 2009; S6nmez & Alacapinar, 2016).
These data sources are: books, articles, academic theses, conference papers, and internet
resources related to the topic. The following criteria were taken into account in their selection
(Baloglu, 1999; Yildirim & Simsek, 2013):

a) Books: The books selected and reviewed in the study must be scientific (original, not
adulterated, and published by national/international publishing houses with a scientific board).

b) Articles: The articles reviewed in this study must be registered in scientific databases
such as DergiPark, WoS, TR Dizin, and must have an ISSN/DOI number.

c) Academic Theses: The academic theses, which are among the study's data sources,
must be registered in the YOK (Council of Higher Education) National Thesis Center.

d) Conference Proceedings: The conference proceedings, which are among the study's
data sources, must have been presented and published at national/international scientific
congresses or symposia with a scientific board.

e) Internet Resources: The internet resources, which are among the study's data
sources, must be academically based, have clear web addresses, and be reliable sites.

In the study conducted using the survey model, to ensure reliability, criteria such as the
selected and reviewed documents being suitable for the study's purpose, relevant to the topic,
authentic, and original (S6nmez & Alacapinar, 2016; Yildirim & Simsek, 2013; Glesne, 2014) were
taken into account. For validity in qualitative studies, as suggested in the literature (Karatas,
2015; Yildinm & Simsek, 2013; Kiral, 2020; Miles & Huberman, 2016); the role of the researchers
was clearly stated, and the documents constituting the data sources were read impartially. In
the context of study validity, the role of the researchers is to read, describe, and interpret the
selected documents impartially in accordance with the study's objectives.

3. Results

3.1. The Reflections of the Century of Tiirkiye Education Model on the Secondary School 5th
Grade RCMK Curriculum

3.1.1. Understanding the Pedagogical Paradigm of the Century of Tiirkiye Education Model

The first point to consider regarding the reflections of CTEM on the secondary school
5th grade RCMK curriculum is the "Common Text," which constitutes the pedagogical paradigm
of this model. This text, which demonstrates the philosophy of the model, also serves as
pedagogical principles guiding the implementation of curricula, including the 5th-grade RCMK
curriculum. Therefore, to implement the 5th-grade RCMK curriculum according to the
innovations brought by CTEM, the common text is among the fundamental reference sources.
The common text, which shows the foundations, structure, and components of the model,
indicates the core pedagogical approach of CTEM. Teachers' correct implementation of the
curriculum they teach is largely related to understanding and internalizing this text. Accessible
to anyone on the MoNE website, the common text not only introduces CTEM but also provides
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clues on how to achieve the model's general goal, the "competent and virtuous human" profile.
In this respect, the common text serves as a guide for implementing the secondary school 5th
grade RCMK curriculum according to the pedagogical innovations introduced by CTEM. In
educational literature, this characteristic is explained as the curriculum's "guiding nature for
practitioners (teachers and administrators)" (S6nmez, 2008; Fidan, 1996).

The pedagogical innovations introduced by CTEM curricula can be listed as: the K-12
skills framework, holistic education, various literacy skills, and differentiation. Among these, the
K-12 skills framework can be characterized as 21st-century competencies, also referred to as
"Skill-Based Teaching" (Celik, 2021). Here, K-12 refers to the integration of 21st-century life
skills, based on studies in many developed countries, into educational stages from preschool to
the final year of high school (Aras, Ulker, & Altun, 2023). Although its traces were seen in
previous curricula, the holistic paradigm has been explicitly referenced and integrated into many
dimensions of the curricula with CTEM. While its origins as a concept are ancient, it was
highlighted as a concept by Ron Miller (2005). This paradigm, which holistically addresses the
student in mental, emotional, physical, social, moral, and spiritual aspects during the
instructional process, aims to develop their self-understanding and awareness of their place in
the world (Altan & Yildirim, 2022). The holistic paradigm, which bases education on human
development, participatory democracy, and global citizenship, advocates for an education that
gives students freedom of choice, places them at the center, and emphasizes material and
spiritual literacy (Mahmodui, et al., 2021). 21st-century literacy, which was only weakly
addressed in previous curricula, has been highlighted in the TYMM curriculum as a function
integrated into the delivery of each unit. These literacies, inspired by the contemporary world,
include information literacy, digital literacy, financial literacy, visual literacy, cultural literacy,
civic literacy, data literacy, sustainability literacy, and arts literacy (MEB, 2024b). International
exams such as PISA, TIMSS, and PIRLS, which are important assessments of the quality of
education in countries, focus on these literacy skills. These literacies are also included in the
United Nations' sustainable development goals (Aypay, 2021) and are incorporated into the
programs of many developed countries (Aydin, 2024). This demonstrates the importance of the
various literacy skills included in the TYMM curriculum, which is one of the innovations.
Differentiation, another innovation introduced by the TYMM curriculum, means taking into
account the differences in teaching (content, process, and products) based on students' physical,
social, cognitive, emotional, and behavioral characteristics, learning methods, readiness levels,
and cultural backgrounds (MEB, 2024a). Comprising enrichment and support components,
differentiation encompasses differentiating teaching in terms of curriculum content, process,
product, and assessment according to learner characteristics (Sentiirk, 2017). Differentiated
instruction based on flexible education involves adapting the environment, time, methods, and
materials according to the student's readiness level, interests, and learning profile (Ozer and
Yilmaz, 2016; Coban, 2020). Under the differentiation heading in the TYMM curriculum,
enrichment (MEB, 2024a) suggests activities for students with specific cognitive characteristics
who learn quickly. Support, also under this heading, suggests activities for those with fewer
prerequisites and who learn relatively slowly.

3.2. Secondary School 5th Grade RCMK Curriculum

Effective religious education in practice depends not only on the quality of the curricula
prepared for it but also on student characteristics and the practitioners' knowledge and
adoption of this program in all its dimensions. There are numerous studies in the literature
indicating that it is very difficult for curricula that teachers are unfamiliar with or do not endorse
to be successful in practice (Bimen & Yazicilar, 2020; Bulut & Atabey, 2016; Rencber, 2008).
Therefore, it is beneficial to examine the CTEM Secondary School 5th-Grade RCMK Curriculum.

The RCMK curriculum implemented in secondary school 5th grades in our country as of
the 2024-2025 academic year contains a total of five units (MEB, 2024b). These are: Belief in
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God, Prayer (Salah), The Qur'an, Stories of the Prophets, and Religious Motifs in Our
Architecture. In the context of CTEM, which aims to develop the individual in many dimensions
such as intellectual, social-emotional, social, and artistic, these units can be evaluated as follows.
The "Belief in God" and "The Qur'an" units are oriented towards students' Islamic knowledge
and attitudes (ilm), while the "Prayer" unit is oriented towards practice (amal). The "Stories of
the Prophets" unit supports the individual's social-emotional development by providing clues
about aspects such as empathy and modeling. The "Religious Motifs in Our Architecture" unit
can be considered as the artistic and aesthetic dimension that supports the knowledge and
attitudes gained in previous topics. This sequencing of topics aligns with CTEM's holistic
education approach, which aims to develop students in all dimensions according to the
"competent and virtuous individual" profile (MEB, 2024a).

3.3. Reflections of the Century of Tiirkiye Education Model on the Secondary School 5th-Grade
RCMK Curriculum

The secondary school 5th grade RCMK curriculum, like previous curricula, comprises
units and stages for their instruction. As indicated above, when examining the instructional
stages of the five units in the 5th grade RCMK curriculum, the reflections of CTEM can be easily
observed. Furthermore, it can be assessed that these reflections are both visual and explicit. In
light of this assessment, when examining the stages of teaching the units included in the 5th
grade Religious Culture and Ethics curriculum, it is observed that the unit's theme is first briefly
presented, and what is expected of students within the context of this theme is also stated. This
situation is a requirement of the student-centered and constructivist approaches, which are
among the pedagogical foundations of CTEM. Because in a student-centered constructivist
understanding, the curriculum and teacher do not transmit all knowledge; they provide the main
theme, and students construct the details (Teyfur & Teyfur, 2012). Thus, each student constructs
the knowledge according to themselves (needs, interests, and experiences) within the context
of the program theme and under the teacher's guidance.

Subsequently, it is seen that the estimated time allocated for each unit is provided. This
estimation is important for the teacher's in-class time planning. The "conceptual skills"
presented in third place within the unit serve as a roadmap that students should follow to
achieve the learning outcomes (attainments) included in the program. This roadmap also
encompasses the competencies expected to be acquired by students in that unit. Thus, students
not only gain knowledge but also learn scientific processes, which is counted among 21st-
century skills (Ciftci, Yayla, & Saglam, 2021). The "dispositions" included here are likely related
to the students' social-emotional development and personality development, which could be
considered complementary to the learning outcomes they achieve in this unit. This relationship
aligns with educational development, where cognitive understanding is first established in an
individual's development, followed by the development of affective attitudes based on it
(S6nmez, 2008). Because the conceptual skills in the unit are more related to the cognitive
dimension, while the dispositions are weighted towards affective development. Stages
structured in this way reflect the understanding in contemporary pedagogy that envisions the
holistic and interconnected development of the individual cognitively, affectively, and
behaviorally (Altan & Yildirim, 2022).

In the instructional stages of the units in the secondary school 5th grade RCMK
curriculum, the theme, conceptual skills, and dispositions are followed by cross-program
components. The purpose of this linkage is to ensure that students, in the context of this unit,
possess not only holistic development in mental, social, emotional, and moral aspects but also
the requirements of our contemporary era, which is related to the "competent" dimension of
CTEM's individual profile. In this context, within the framework of the topics of the first unit,
"Belief in God," students are expected to know themselves, possess Islamic and universal values
such as mercy and freedom (Sancakli, 2003), and acquire digital literacy and visual literacy skills,
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which are counted among 21st-century skills (Pasos Devrani, 2021). What is noteworthy here is
the association of self-knowledge (self-awareness), which is very important for both individual
and societal peace, with belief in God. This association is a very important perspective brought
by CTEM to the 5th grade RCMK curriculum. This perspective can be interpreted as the CTEM
5th grade RCMK curriculum "orienting towards transpersonal psychology, which works on a
definition of human different from secular psychologies" (Sagir, 2023, p. 1367). On one hand, it
evokes Plato's understanding that considers human existence (shadow being) in the context of
the absolute existence, God (Cevizci, 2011); on the other hand, it evokes the Sufi belief and Ibn
Arabi (Abu Zayd, 2010), which consider consciousness, the expression of an individual's self-
knowledge, within the unity of "God-Human-Universe."

In the instructional structure of the secondary school 5th grade RCMK curriculum units,
the theme, conceptual skills, dispositions, and cross-program components are followed by
“learning outcomes and process components." The learning outcomes here express the
cognitive, affective, and psychomotor attainments or the skills (conceptual skills) encompassing
all of these as envisaged by CTEM, which students are expected to achieve after the stages listed
above (Unit; theme, conceptual skills, dispositions, and cross-program components). The
learning indicators, which serve as evidence for achieving these learning outcomes, guide both
monitoring student learning and organizing the teacher's instruction. These learning outcomes,
defined as student activities, conform to the curriculum development methodology that states
"attainments, rather than the teacher, should express the activities that the student will do"
(S6nmez, 2008; Ertiirk, 1998). The evidence for achieving these learning outcomes can be
considered as indicators that are of the nature of "target behaviors" in the educational
curriculum literature (S6nmez, 2008).

In CTEM curricula, the content framework that comes after the learning outcomes and
process components is as follows: "The Perfect Order in the Universe, The Existence and
Oneness of God, The Beautiful Names of God, Learning a Surah: Surah Al-lkhlas." This framework
can be evaluated as one that defines the topic, context, and component boundaries of the Belief
in God unit. Furthermore, this framework indicates the knowledge and beliefs that the student
must be aware of, know, and connect with in order to achieve the intended learning outcomes
related to the belief in God in this unit. The clue "The Perfect Order in the Universe" within this
framework is highly compatible with conceptual skills such as "Information Gathering,
Observation-Based Prediction, Interpretation, Inductive Reasoning." This compatibility is crucial
not only for the individual to achieve the unit's learning outcomes but also for healthy
personality development. In the theme of the Belief in God unit (MEB, 2024b), this compatibility
is expressed as follows: "It is aimed that students reason about the perfect order in the universe,
make observation-based predictions about the existence and oneness of God (SWT) by
recognizing this order, and gather information about the concept of tawhid and the beautiful
names of God (SWT) from sources." Referring to Surah Al-lkhlas as the complement to all these
reflects CTEM's holistic understanding that addresses both material and spiritual aspects
together. This reflection can also be understood as the reinforcement of acquired knowledge,
such as reasoning, observation, and information gathering, with the revealed knowledge
contained in Surah Al-lkhlas, which can be interpreted as CTEM's holistic understanding
encompassing not only ontology but also epistemology. Indeed, the key concepts "Al-Asma’ al-
Husna (The Beautiful Names), ikhlas (sincerity), tawhid (monotheism)" provided in the context
of the mentioned content framework support this interpretation. Because in establishing belief
in God, which is the main goal of the unit, Al-Asma’ al-Husna (The Beautiful Names) allow us to
acquire sufficient and accurate knowledge about Him, as they encompass the attributes that are
necessary, possible, and impossible for God (TDV, 2025). Here, tawhid means that God exists, is
One, and has no partners, which is the most fundamental principle of Islam, and this is explained
concisely in Surah Al-lkhlas. Indeed, this surah was revealed as a response to the polytheists'
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various questions about God and divine attributes, such as "Describe your Lord to us" directed
at the Prophet Muhammad (PBUH) (Oral, 2017).

In the instructional stages of the units in the secondary school 5th grade RCMK
curriculum, the stage titled "Learning Evidence (Assessment and Evaluation)" under the cross-
program components, which follows the theme, conceptual skills, and dispositions, is aimed at
evaluating the results of the effort shown so far. This section specifies which tools should be
used to measure the learning students have achieved in the unit. In fact, this requirement is
advisory for teachers. The appropriateness of the tools listed here—open-ended questions,
short-answer questions, worksheets, concept maps, visual analysis forms, and self-evaluation
forms—for the secondary school student level and the topics in, for example, the Belief in God
unit is important. Considered in this context, the short-answer questions and, to some extent,
the open-ended questions in the list are more suitable for measuring verbal information, which
is considered basic knowledge in cognitive development (Omeroglu, 2024, p. 987). Tools such
as worksheets, concept maps, visual analysis forms, and self-evaluation forms are more suitable
for measuring higher-order learning (intellectual skills) (Turan-Oluk & Ekmekci, 2017, p. 174).
Viewed this way, it can be said that the knowledge regarding the topics in, for example, the
Belief in God unit consists of verbal information and intellectual skills. Thus, it can be stated that
the tools suggested for measuring the learning in the Belief in God unit of the CTEM 5th grade
RCMK curriculum are appropriate. Because the assessment tools to be used for observing
student achievement in education must be related to the nature of the relevant topic as well as
student characteristics (Semerci, 1992). Also, the performance task included in this section is
important due to its suitability for measuring students' attainments during the instructional
process. Because it is very important for a contemporary model like CTEM to be sensitive to the
process as well as focused on the results of the instructional process when evaluating student
achievement. From this perspective, it can be said that CTEM possesses a holistic understanding
in measuring and evaluating student attainments (learning outcomes) in the Belief in God unit
of the 5th grade RCMK curriculum. Holism, as used here, signifies an integrated perspective that
encompasses students’ verbal knowledge and cognitive abilities acquired within the specified
unit, together with their attainments during and upon completion of the instructional process.

In the instructional stages of the units in the secondary school 5th grade RCMK
curriculum, the stage following the theme, conceptual skills, dispositions, and cross-program
components is the "learning-teaching experiences." This stage, which consists of the
components Basic Assumptions, Pre-Assessment Process, Bridge Building, and Learning-
Teaching Practices, serves as a guide for the teacher in providing learning experiences to the
student. This section provides information about students' readiness levels related to the unit
and includes suggestions for organizing the instructional process. What is noteworthy here is
the Bridge Building component, which connects what students learn in this unit with what they
learn in other subjects. This is a very important innovation as it allows students to both reinforce
the learning outcomes of this unit and elevate what they learn here to a higher level through
multifaceted relationships; in cognitive development, this transfer is expressed as a higher-order
thinking skill (Karatas, 2024). The "learning-teaching practices" here serve as a roadmap related
to "implementing instruction," which is counted among the fundamental teacher skills during
the implementation of the curriculum. The codes in this section, which suggest to the teacher
what to do to impart the unit's learning outcomes, provide information about program
components such as dispositions, values, and various literacies related to the topic being
covered. This information can provide significant support to the teacher in achieving holistic
education. For this, it is extremely important for teachers to have curriculum literacy skills to
decipher such signs, connections, and codes in alignment with the curriculum's paradigm.

The final stage in the instructional stages of the units in the secondary school 5th grade
RCMK curriculum is differentiation, which is a significant innovation. In the relevant program
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documents (MEB, 2024a), differentiation is defined as "a learning environment that considers
differences based on students' physical, social, cognitive, emotional, and behavioral
characteristics, learning methods, readiness levels, and cultural backgrounds in content,
process, and products." This means not trying to make students who differ in learning pace,
style, readiness, and culture similar using the same goals, methods, and strategies as before, but
rather diversifying instruction in terms of environment, time, method, and materials according
to their differences. Thus, instruction is carried out according to the student's readiness level,
interests, and learning profile (Ozer & Yilmaz, 2016; Coban, 2020). Here, differentiation consists
of two components: enrichment and support. In the Belief in God unit of the 5th grade RCMK
curriculum, research, association (making connections), and presentation activities are
suggested for enrichment for fast-learning students. For support for students who do not fully
possess the necessary readiness and learn more slowly, it is suggested to prepare a class bulletin
board about the perfect order in the universe using visual content available on the Education
Information Network (EBA) (MEB, 2024b). Since classrooms include students from different
religions, beliefs, and traditions, differentiation, a very important innovation of CTEM, has a
special significance in religious education. When the teacher accepts these differences as
"richness" and reflects this to the students, religious education can offer important
opportunities for the individual to know and accept themselves and others (Yemenici, Ozdemir,
& Selguk, 2020, p. 14). In this regard, differentiation, among the innovations brought by CTEM,
can be seen in the context of the RCMK course as having a special meaning and as an important
opportunity to address belief-based divisions that disturb society. To achieve this, religious
education at the secondary school level, which is an important stage in personality development
and determining attitudes towards faith, must be delivered with diverse, effective, and inclusive
activities. Therefore, differentiation, among the innovations of CTEM, is important not only for
ensuring access and equity in education but also for contributing to social harmony by bringing
together students' belief differences within a framework of acceptance and respect.

4. Discussion, Conclusion and Recommendations

In TES, education and instruction at every level are carried out in accordance with the
curricula developed by the MoNE. The curricula that guide the conduct of all courses from
preschool to the final year of high school in Tiirkiye are periodically updated by the Ministry of
National Education (MoNE). The pedagogical purpose of this is to keep the curricula current and
make them more effective in the face of changes in science, technology, society, and the
economy (Demirel, 1999). The current curricula following MoNE's last update in 2018 are the
CTEM curricula, which began partial implementation in the 2024-2025 academic year. The
curricula form the backbone of a very comprehensive revision effort that includes teacher
training, textbooks, and teaching materials. Indeed, if noticed, it can be seen that the renewals
regarding teacher education, textbooks, and teaching materials brought to the agenda with
CTEM are aimed at increasing the practical effectiveness of the curriculum. The CTEM curricula,
currently initiated in primary school 1st grade, secondary school 5th grade, and high school 9th
grade, encompass many pedagogical firsts. Among these, skill-based teaching, conceptual skill,
holistic education, social-emotional development, differentiation in education, and various
literacy skills (MEB, 2024a) stand out. What is important here is the extent to which the nature
of the relevant subject is taken into account in reflecting these innovations in the curricula. This
requirement, addressed in curriculum development literature as the "subject area basis"
(Akpinar, 2017, p. 27), is crucial for the scientific rigor and practical effectiveness of CTEM
curricula.

In this study, it has been examined how the aforementioned pedagogical innovations,
applied as 21st-century skills in many countries (Tetik, 2021; Gimus, 2019), are reflected in the
RCMK curricula according to the nature of religious education topics. This topic is closely related
not only to the RCMK course but also to the core paradigm of CTEM. Because the aims,
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principles, and concepts included in the common text, which constitutes CTEM's philosophical
foundations and pedagogical paradigm—such as the "goal of the pinnacle of material
development within the constellation of national and spiritual values," the "Virtue-Value-
Action" framework, the "Competent and Virtuous Human," the "Holistic" principle, "Ontological
unity," and "Axiological maturity"—are very closely related to religious education (Bilgiz &
Nisanci, 2023; Demir, 2015). In this regard, the RCMK curriculum is, in a sense, a mirror of CTEM.
Therefore, understanding the reflections of CTEM's pedagogical paradigm on the secondary
school 5th grade RCMK curriculum, which began implementation in the 2024-2025 academic
year, is very important. This situation is valuable not only for the success of the relevant program
but also for teachers of this subject to understand the pedagogical spirit of CTEM. Because it is
difficult for curricula that teachers are unfamiliar with or do not endorse to be successful in
practice. In overcoming this difficulty, understanding the 2024 secondary school RCMK
curriculum is important to support the teacher training conducted by MoNE. Indeed, the RCMK
course is one of the best subjects to observe the reflections of CTEM's ontological, axiological,
and pedagogical spirit. The conclusions reached in the study conducted for this purpose are
presented below:

The CTEM common text, prepared by MoNE for all subjects and made accessible in 2024,
can be considered the fundamental reference source for understanding the philosophical
background and pedagogical paradigm of the secondary school 5th grade RCMK curriculum. This
source appears to undertake the function of guiding and providing direction to teachers for the
CTEM curricula, as mentioned in educational curriculum development literature (S6nmez, 2008;
Varis, 1996). The micro-level benefit of teachers involved in religious education reading and
understanding this source is to ensure the success of the 5th grade RCMK course by
implementing it in accordance with the nature of the curriculum. The macro-level reflection of
the success of the 5th grade RCMK course is nurturing a balanced individual profile in every
aspect, which is extremely valuable for societal harmony.

This curriculum, which can be described as the 2024 CTEM secondary school 5th grade
Religious Culture and Ethics Knowledge Curriculum, serves the CTEM’s goal of creating a
"Competent and Virtuous Individual" profile through its units, holistic teaching strategies and
stages, and the additions that expand the scope of this holism. The reflection of the "skill-based
education" concept (MEB, 2024a), which forms the backbone of CTEM, can be seen in the
learning outcomes and student-centered activities that ensure the integrity of knowledge and
practice. A striking reflection of CTEM in the 2024 secondary school 5th grade Religious Culture
and Ethics Knowledge Curriculum is that, in terms of both holism and differentiation, the
knowledge, skills, tendencies, and values included in the units are strengthened by the students'
abilities, interests, needs, and individual differences (MEB, 2024b).

The information in the total of five units in CTEM's 2024 secondary school 5th grade
RCMK curriculum pertains to Quranic knowledge necessary for the individual's personality
development within an Islamic framework, social-emotional knowledge and models from the
stories of the prophets, and the topics of prayer that will reflect this knowledge (*ilm*) into
action (*amal*). The support of this religious knowledge with the practical action of prayer is a
requirement of CTEM's skill-based education and holistic paradigm. It can be stated that this
requirement is aimed at ensuring the unity of knowledge and action, which is highly valued in
Islam. Furthermore, the reinforcement of the units on belief in God, prayer, the Qur'an, and
stories of the prophets with the unit "Religious Motifs in Our Architecture" can be said to be
aimed at supporting the "aesthetic" component (MEB, 2024a, p. 7) in the "Competent and
Virtuous Human" profile, which is CTEM's student profile. This situation, which can be
considered a reflection of CTEM's "virtue-value-action" holism, is appropriate in terms of the
guidance role of religious education in developing personality through self-knowledge (Ceylan,
2013).
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The presentation of topics under the heading "theme" in the instruction of the units in
TYEM's 2024 5th grade RCMK curriculum reflects the model's frequently referenced "student-
centered" and "constructivist" understanding. Indeed, CTEM's epistemological understanding is
the student's "use and construction of new knowledge" rather than the ready intake of
knowledge from existing sources or its transmission by the teacher. This situation is expressed
in the relevant document (MEB, 2024a, p. 13) as follows: "Learning-teaching practices are
structured within a student-centered understanding, compatible with the model's fundamental
learning approaches." These reflections of CTEM "highlight the feeling and tendency of belief
present in the individual during the construction of knowledge in religious education. Therefore,
learner-centered constructivist religious education is beneficial if conducted within the
boundaries of sound knowledge from Islamic sources" (Okumuslar, 2014).

The reflections of CTEM's holistic paradigm on the 2024 5th grade RCMK curriculum can
be seen in the instructional sequence of the units presented here. The mentioned sequence
(MEB, 2024b) is as follows: Theme (conceptual skills, dispositions) and Cross-Program
Components (social-emotional learning skills, values, literacy skills, interdisciplinary/skill
components, learning outcomes and process components, content framework, key concepts,
learning evidence). This is followed by Learning-Teaching Experiences (basic assumptions, pre-
assessment process, bridge building, learning-teaching practices) and Differentiation
(enrichment, support). This sequence actually reflects the tendency in the literature (S6nmez,
2008; Akpinar, 2017) to integrate the tripartite learning domains (cognitive, affective, and
psychomotor) developed by Bloom and his team. According to Askar and Altun (2023, p. 927),
searches in this direction are based on Wittgenstein's work in the 1960s. Wittgenstein (1967),
who viewed thinking as a social phenomenon, argues that this process, which has many
components, should be conceptualized based on the unity of cognition and action. This search
has been reflected in CTEM as "conceptual skills." In the relevant documents, this reflection is
expressed as follows: "A relational and cyclical structure has been designed within the
framework of knowledge clusters along with conceptual skills, domain skills, dispositions
supporting these skills, and cross-program components" (MEB, 2024a: 12). The conceptual skills
here correspond to the holism that Cirik et al. (2023, p. 997) described as "the intersection points
of the learning domain-skill-disposition triangle," evoking the "competent and virtuous human"
profile in the model. Furthermore, this intersection is related to the characteristics that should
be present in 21st-century individuals, reflected in the education systems of many countries.
From this perspective, it can be said that CTEM's skill-based teaching understanding is reflected
in the 2024 5th grade RCMK curriculum in the form of the instructional sequence of the units.

Among the literacy skills included in the CTEM curriculum, information literacy can be
considered a 21st-century skill that supports accessing religious information, questioning, and
internalizing it (Cakiroglu, 2024). Visual and art literacies can be evaluated as 21st-century skills
that support reaching the truth by observing the book of the universe (cosmos), also called the
cosmic signs, to reinforce belief in God. Su (2023) expressed this as follows: "Visual objects can
support the comprehension of religious phenomena, which are mostly expressed through
language forms and are essentially included in the metaphysical realm. Thus, while students'
religious affiliations are reinforced, their world of meaning can be shaped. Indeed, religious
rituals, works of art, and religious texts are full of symbols. Therefore, religious literacy must
somehow be related to these religious symbols" (p. 393). Digital and data literacies can also be
seen as necessary competencies that support students' critical and conscious use of digital
platforms and "protect their minds from misinformation structures on these platforms"
(Glimriikgiioglu, 2022: 49). In this regard, the Presidency of Religious Affairs (DiB) recommends
training personnel who will provide professional support in the field of digital publishing with
the aim of delivering authentic religious knowledge to all segments of society. The printed-digital
religious publications prepared by the Presidency, which include artificial intelligence-supported
language models and an interactive dictionary (DIB, 2024), are very important as an out-of-
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school resource for the digital literacy included in the 5th grade RCMK curriculum. It can be
stated that sustainability literacy here also supports the formation of the perception and
thought that "emphasizes the human's relationship with God through the universe, and the
human's responsibility towards the universe while the universe is presented to the service of
humanity" (Keskiner, 2014, p. 187).

Furat (2022, p. 15), who addresses citizenship literacy together with religious literacy in
the 2024 5th grade RCMK curriculum, sees this combination as necessary "to raise a good
citizen," which is also an aim of TYEM. Thus, negative situations arising from different beliefs in
society regarding religious matters can be reduced. Because religious literacy refers to the roles
that democratic life assigns to responsible citizens. Based on this relationship, it can be said that
the inclusion of cultural literacy in this course is "related to the fact that religious beliefs are one
of the most fundamental elements of culture." Because culture influences the way religion is
understood, the structure of its places of worship, its clothing, its eating and drinking activities,
and the way its worship is performed. Therefore, one of the foundations on which religious
education is given is culture (Uzunpolat, 2020, p. 59). Indeed, probably due to the relationship
between culture and religion, this phenomenon has given its name to the RCMK course.
Ultimately, it can be said that the literacies included in the CTEM 2024 5th grade RCMK
curriculum as 21st-century skills have important functions in terms of "religious literacy," which
is among the aims of this course.

Differentiation, which is an important and contemporary reflection of CTEM on the 2024
5th grade RCMK curriculum, can be evaluated as a significant guide for religious education in
designing a learning ecology that considers individual differences (Kavut, 2024). Thus, in
accordance with the CTEM pedagogical paradigm, religious education will be "diversified in the
learning-teaching process, content, and assessment dimensions by considering students' prior
religious knowledge, interest and attitudes towards religion, cultural affiliations, and learning
profiles" (Yildiz, 2023, p. 661).

In the final analysis; the spirit of CTEM, which incorporates many contemporary
innovations reconciled with our civilization and cultural roots in terms of philosophical
background, pedagogical paradigms, and the practical dimensions of education and instruction,
has been reflected in the curricula of all subjects. In the context of the secondary school 5th
grade RCMK course, it can be said that the common text, which constitutes the philosophical
spirit and pedagogical paradigm of CTEM, has been reflected in this course's curriculum as the
instructional stages and sequence of the units. It is very important for teachers to adhere to this
instructional sequence by utilizing the CTEM common text, which consists of fundamental
principles guiding the instruction of each subject, and the documents prepared by MoNE on how
to teach the curricula included in this model, in order for the CTEM 2024 5th grade RCMK
curriculum to be implemented in accordance with its nature. This situation is crucial for the
realization of CTEM's ontological goal... ... **Insan-1 Kdmil** (The Perfect Human) and its 21st-
century version, the "virtuous and competent individual." Indeed, the religious literacy skill that
can be acquired through the authentic Islamic knowledge, exemplary models, and
contemporary activities included in the TYEM 2024 5th grade RCMK curriculum is critical not
only for the individual's development of a sound personality and consistent worldview but also
for the social harmony of the society.
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