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Filmmaking As Self-Expression
Investigating Different Social and

Cultural Influences on Saudi
Cinematic-Arts Students Productions

Film Yapimi Kendini ifade Etme Bigimi Olarak

Suudi Sinema Sanatlari Ogrencilerinin Yapimlari

Uzerindeki Farkli Sosyal ve Kilttrel Etkilerin
Incelenmesi

ABSTRACT

Research on media consumption has clearly demonstrated the significance of movies in people lives. However,
there is a dearth of research on youth making movies and how they view the films made by other young people.
The main conclusions of a research project on the use of filmmaking for young people's communication and
self-expression are compiled in this research paper. The approach used in this study was to let young students
express themselves through their own media projects and share their work with other students in order to
gain insights into their opinions and viewpoints. The researcher is a professor of filmmaking at Effat University
in Saudi Arabia, and the research was carried out at the Cinematic Arts department of the Faculty of Archite-
cture and Design. The researcher taught 21 young Saudi students from various socioeconomic backgrounds
how to make short films during a level-3 film production course that took place over one academic semester.
The students worked in groups to design, shoot and edit eight short films covering various topics. A sample of
17 teenagers representing the students in other academic levels were then shown the investigated film pro-
ductions. After watching the films, the audiences' feedback and reactions to each production were observed
and analyzed. The young filmmakers were exposed afterwards to the remarks left by the audiences, and their
responses were also examined and analyzed. The study managed to show the impact of different social and
cultural factors on Saudi cinematic-arts students’ film productions, and eventually a group of valuable recom-
mendations related to the investigated research topic were generated..

Ifeywords: KSA, filmmmaking, self-expression, society, culture, youth research
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Medya tiiketimi Uzerine yapilan arastirmalar, filmlerin insanlarin hayatlarindaki énemini agikga ortaya koymus-
tur. Ancak, genglerin film yapmasi ve diger gengler tarafindan yapilan filmleri nasil gérdiikleri konusunda gok az
arastirma bulunmaktadir. Genglerin iletisimi ve kendini ifade etmesi igin film yapiminin kullanimina iligkin bir
arastirma projesinin temel sonuglari bu arastirma makalesinde derlenmistir. Bu galismada kullanilan yaklagim,
geng o6grencilerin kendi medya projeleri araciligiyla kendilerini ifade etmelerini ve gorislerini ve bakis agilarini
anlamak igin galismalarini diger 6grencilerle paylagsmalarini saglamaktir. Aragtirmaci, Suudi Arabistan'daki Effat
Universitesi'nde film yapimciligi profesdriidiir ve arastirma, Mimarlik ve Tasarim Fakdiltesi'nin Sinematik Sanat-
lar boliminde gergeklestirilmistir. Arastirmaci, bir akademik donem boyunca gergeklesen seviye 3 film yapim
dersi sirasinda gesitli sosyoekonomik gegmislere sahip 21 geng Suudi 6grenciye kisa film yapmayi 6gretti. Og-
renciler, gesitli konulari kapsayan sekiz kisa filmi tasarlamak, gekmek ve diizenlemek icin gruplar halinde galig-
tilar. Daha sonra, diger akademik seviyelerdeki 6grencileri temsil eden 17 gencten olusan bir gruba incelenen
film yapimlari gosterildi. Filmler izlendikten sonra, izleyicilerin her yapim hakkindaki geri bildirimleri ve tepkileri
gozlemlenip analiz edildi. Geng sinemacilar daha sonra izleyicilerin yorumlarina maruz birakildi ve tepkileri de
incelenip analiz edildi. Calisma, farkli sosyal ve kiiltiirel faktorlerin Suudi sinema sanatlari 6grencilerinin film
yapimlari Uzerindeki etkisini gostermeyi basardi ve sonug olarak, incelenen arastirma konusuyla ilgili degerli
onerilerden olusan bir grup olusturuldu..

Anahtar Kelimeler: KSA, film yapimciligi, kendini ifade etme, toplum, kiltir, genclik aragtirmalari
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Introduction

Today, young people are being given more and more options to
express their thoughts and emotions through nonverbal audio-
visual media. The norms and repertoires of representation that
society expects, which are primarily focused on efficacy and rea-
son, are expanded by the impressive, emotional, and ambiguous
nature of a vast amount of media content. Through self-produced
films, young students can convey their individual and collective
experiences. Their genres of films usually depict two contradict-
ing directions: Abstract types of symbolization on the one hand
and various forms of realism on the other hand. In fact, research
on media consumption has clearly demonstrated the significance
of television and movies in the lives of young people (Buckingham,
2000; Fisherkeller, 2002). However, there is a dearth of research
and documentation on youth making movies and how they view
the films made by other young people. To put it another way, there
are numerous assessments of movies and TV shows about youth,
but short films and videos created by the youth themselves have
received relatively less attention from researchers. Nonetheless,
studies of this type are just now starting to appear in the disci-
plines like anthropology and visual sociology. Researchers are
collecting information regarding the contextual elements of the
production process in addition to examining the movies and vid-
eos (Niesyto, 2001). Researchers should actually investigate the
ways in which young filmmakers use the cultural resources that
are made available to them in their daily lives and the forms of
expression that they use in their films. Moreover, research should
adopt new methodological strategies in this process that go be-
yond written and spoken data collection techniques (Feather-
stone, 2013).

School of Cinematic Arts at Effat University offers many filmmak-
ing courses every academic year. Script construction and video
image capture techniques are typically the main topics of the
course first few classes. The students then start creating their
own short films in groups and finish their productions by the end
of the semester. A project manager or producer, a screenwriter, a
cameraman, a video editor, and a director usually make up each
students’ group or work team. Students usually make their short
films utilizing inexpensive digital video cameras, simple editing
software, and laptop computers. These short films are often sim-
ple straightforward narrative as they are created to satisfy the cri-
teria of the academic courses. They are typically produced with
very little funding, which explains more why they are typically brief
and straightforward films. Stories from students’ own cultures
and histories, beside tales that were previously told to only close
friends and relatives, serve as the basis for these films. Indeed, a
significant factor in this situation is the social strata the students
belong to in the Saudi society (Bulman, 2017; Dehart, 2022).

According to lllich (2021), “convivial tools” are those tools that of-
fer each user the chance to improve the environment by bringing
their ideas to life. Filmmaking in particular has been until now an
un-convivial tool, as it acts passively upon individuals. However,
the students who take filmmaking courses have the opportuni-
ty to become their own “active masters” and change their movie
experience. The students’ perception is that they are actually pro-
ducing their own media. They believe that by telling their own sto-
riesthey are expressing who they really are and break free from the
constraints of prevailing images created by the media. They think
they boost the self-esteem of their community. As a result, film-
making in this context cannot be viewed as merely a course that
students attend; if they learn how to make short films, they liter-
ally “take the power back,” and the more they master their tools,
the more they can infuse the universe with their own thoughts
and dreams. Therefore, filmmaking courses play more than one

role: Showing students’ outputs about their own communities,
contributing in improving students’ self-expression, giving youth
access to the newest multimedia technologies; cinematography,
editing, scriptwriting, directing, graphic skills, etc., and encourag-
ing the engagement between the university and different com-
munities in the society (Bulman, 2017; Dehart, 2022).

Research Questions

The following inquiries are being attempted to be answered by
the current study:

1) Do young Saudi cinematic arts students break free from the
limitations of their immediate social norms and background
repertoires when making films?

2) Can young Saudi students studying cinematic arts create
new connections with other adolescents from diverse back-
grounds through film productions?

3) How much does young Saudi cinematic arts students’ class
background affect their filmmaking approaches and film in-
terpretations? And how much do their culture and financial
resources also play a role?

4) To what degree do the films created by teams of young Sau-
di cinematic arts students from various origins exhibit a
trans-cultural, audiovisual, symbolic language?

Methodology

During this research work, the researcher aimed to expand on ear-
lier studies on how young people use media for creative creation
(e.g., Buckingham et al, 1995; Buckingham and Sefton-Green,
1994). In fact, verbally based techniques like narrative interviews,
group discussions, or written field notes continue to be common
in qualitative youth and communication research. However, the
emotional and symbolic facets of young students’ media-related
experiences and styles of expression may be difficult to reach us-
ing these methodologies. The approach used in this study there-
fore provides a fresh viewpoint for youth research while acknowl-
edging the importance of audiovisual communication in young
students’ perceptions of reality. Simply, the plan was to let young
students express themselves through their own media projects
and share their work with other students in order to gain insights
into their opinions and viewpoints. Groups of young Saudi cine-
matic arts students, ranging in age from 18 to 20 years old, were
provided with the opportunity to create, share, and analyze film
projects. 21 level-3 students from a range of socioeconomic back-
grounds made up the filmmaking student groups. Those students
were first instructed to address concepts and issues that reflect
their local Saudi society and culture in their films. They were al-
lowed to discuss any experiences or problems that sprang from
that broad framework. The students created eight short films in
total, covering a range of subjects and genres. Through multiple
screening sessions, conducted over four separate days, a sample
of 17 teenagers representing students in other academic levels
at the same department (i.e., the department of Cinematic Arts)
were then shown the produced short films in order to investigate
how they were received by a sample of other young viewers from
diverse cultures and backgrounds.

Several techniques were employed to document and examine
the events occurred during the journey of this research project.
First and during the film production phase, student-to-student
communication, and student-researcher interactions were the
main topics of observation conducted by the researcher him-
self throughout classes. Afterwards, and during the film view-
ing phase, individual opinions and interpretations of the shown
short films were gathered through group discussions which were



recorded and analyzed in-detail afterwards. Moreover, each stu-
dent from the viewers group examined and evaluated every film
in a unique way based on their own experience, culture and back-
ground (Lamb, 2003).

Ethics Approval

For the sake of conducting this research work with human sub-
jects (i.e., university students), the university ethical committee
approval has been sought and obtained, the decision number was
“RCI_REC/[13.Apr.2025/71.Exp.41”

Image 1:
Stills from the first category films (Film Stills — Group A)

The Shown Films’ Two Categories

For the purposes of this study, the researcher initially examined
the students’ short films, and two separate categories were cre-
ated for presentation and analysis. These two “contrasting and
different styles” categories of short films were shown to a group
of 17 cinematic arts students who are also young filmmakers and
represent a varied sample of young audiences in terms of back-
ground and culture. Images 1, 2, 3 and 4 show stills taken from the
films included in these two categories.




Image 2:
Stills from the first category films (Film Stills — Group B)
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Image 3:
Stills from the second category films (Film Stills — Group C)




Image 4:
Stills from the second category films (Film Stills — Group D)




In the first category of the examined short films, one can eas-
ily note distinct shot patterns: Establishing shots, close-up se-
quences, point-of-view shots, appropriate sound tracks accom-
pany the images, etc. According to an analysis of their personal

and background information, the bulk of the students in this first
category are from working-class origins. These groups of stu-
dents spent some time brainstorming after the researcher gave

the first lectures at the start of the course. In fact, they were

somewhat irritated by the researcher’s idea that their produc-
tions should rely mostly on images and employ little to no text
or dialogue. They believed that conversations were necessary to

tell their “stories,” and they never thought about the potential for
non-narrative forms of presentation. These student groups cre-
ated and produced storyboards early in the project that closely
resembled their final edited versions, and overall, they were happy
with the outcomes and gave the course a very favorable review.
On the other hand, the second category of the examined short
films include a totally distinct type of short film. Like the films in

the first category, these second category short films concentrate

on tales and themes pertaining to Saudi society and culture. How-
ever, odd and oblique shooting angles are clearly visible, the prop-
erimage sizes and order are not taken into consideration, lighting

styles that confront established conventions and techniques are

commonly employed, and characters frequently face the camera

directly. Moreover, the soundtracks for these short films comple-
ment their quick-paced visuals and editing techniques. According

to an analysis of their personal and background information, the

majority of the students in this second category are from a high-
er class (i.e., they have social and economic advantages that the

first category students do not) and are high achievers in terms

of formal education. The fact that they have a sufficient scholar-
ly orientation towards “art” is evident in both their film creations

and their later contributions to the interpretation discussions. A
large number of them stated that they made the decision to cre-
ate films with “unique” shooting and quick editing techniques as

soon as they heard the course assignment. Many of these student
made comments about how much they liked having the “freedom”
during the course to make their own short films (Bulman, 2017;

Dehart, 2022).

From the researcher’s perspective, the students groups who pro-
duced the first category of short films had actually learned the
most, at least in terms of the lessons the researcher claimed to
have been trying to impart. The researcher believed that these
groups by one way or another had mastered the “film language”
he had intended to teach. While other groups in the second cat-
egory hadn’t really set out to accomplish this, it is questionable
whether the students in those other groups learned anything
new. Frankley speaking, we must resist the urge to just hon-
or young people’s “creativity” and instead focus on the types of
learning that may be involved. However, it should be noted that
the researcher’s viewpoint is not shared by all other researchers.
For instance, Fisherkeller et al (2000) support exploratory, asso-
ciative methods that promote nonlinear symbolization instead
of linear methodologies: By experimenting with odd angles and
various distances, the flmmakers are able to view everyday life in

a fresh way rather than aiming for an instant orientation towards
a pre-made plot (i.e., utilizing a storyboard or script).

Showing of the Short Films

In fact, the filmmaking students groups weren’t informed in the
course introduction phase that other young students would
watch their film projects and give feedback on them. The audi-
ence issue only truly came to light after some time had passed,
especially after the groups were given the chance to view and dis-
cuss some of the finished films in class. The concern that arose
during that phase of the study was whether or not these young
filmmakers would be affected if they had known from the start
that their work would be viewed by other students in addition to
their professor. The majority of what students create in media
classes is actually intended for a single audience, i.e. the professor,
as is the case in other creative fields. Giving students the oppor-
tunity to create for a “real” audience can inspire them to consider
their production decisions and the wider consequences of those
decisions. Students may be inspired to think more critically about
the connections between goals and outcomes when they are pre-
sented with audience reactions (Buckingham et al, 1995).

The two categories of young students’ short films were shown to
17 other students. These viewers, who ranged in age from 17 to 21
years old, were asked after watching to explain the subject matter
and content of each film, mention and explain what they liked and
what they didn’t like about each film, offer suggestions for what
they would do differently if they were from the film teamwork, and
outline what they would advise the flmmakers to do. Young stu-
dents’ reactions towards the presented concepts and topics in
the films under examination were one of the researcher’s main
areas of interest. The participating viewers were informed that
they would be watching media products made by other young
students expressing something about their life and society. This
may have “cued” the students to concentrate on these specif-
ic aspects in their feedback. The viewers’ reactions to the short
films were mixed, and some voices were more dominating than
others. They all had different life experiences and backgrounds,
and different perspectives and ways of communicating. As a re-
sult, their opinions on the subject matter, their enjoyment of the
shown films, what they felt while watching each of these films
and their motivations in general were not always in agreement
(Buckingham, 1993 and 1996). The viewers recognized frequent
themes in the films that they connected to their own personal
experiences. Moreover, and because of their empathy for the ex-
periences of the young filmmakers, the young viewers also offered
various suggestions for possible modifications to the short films
that would better suit their own emotional and artistic preferenc-
es. This sample of young viewers’ remarks were then forwarded to
the students who made the short films, and their responses were
also noted and reviewed.

Discussion

Despite their criticism of many of the short films that were
screened, it was observed that most of the audience members
were attempting to establish a connection with the filmmakers,



assuming that they were experiencing comparable challenges to
their own. Jeddah’s teenagers are diverse, with a wide range of
social and cultural origins. Nonetheless, it appears that the young
filmmakers and viewers who took part in this study believe that
most of their fellow teenagers, like themselves, are under a lot of
stress and pressure and are juggling a complex of responsibilities.
Perhaps the reasoning behind this is the fact that these young
Saudi students are adept to communicate with other students
from different backgrounds and communities. Their experiences
had grown up in a city with so many different cultures (i.e., Jed-
dah) which have contributed to their bonds with the young film-
makers (Tally and Kornblum, 1997). In light of these circumstanc-
es, it's possible that these young people saw common ground in
the short films made by “others”, despite acknowledging that the
films were produced by young people from diverse social and cul-
tural backgrounds.

In terms of “film language,” there are a number of notable dis-
tinctions between the two categories of short films shown to the
viewers. The first category films were produced by groups aimed
to create narrative films having a beginning, a middle, and an end.
They were successful in this regard. One event logically leads to
the next, the characters have consistent motivations, and the
productions in general follow the well-known deliberate rules of
continuity editing. In contrast, the groups in the second catego-
ry aimed to create short films with a quick editing style (i.e., fast
music video style) that does not really tell a story. A number of
recurring images are combined, although their arrangement and
juxtaposition lack any clear rationale. Even if there are “characters”
in this story, their motivations are not that clear, and the viewers
need to deduce a lot about them. There is rarely any evident use of
continuity editing or a clear cause-and-effect sequence, and the
editing rate typically corresponds with the musical soundtracks
pace. This type of film production intentionally fosters a certain
amount of uncertainty and calls for more intense types of inter-
pretation on the side of the audience (Messaris, 1995; Bucking-
ham, 1993). Moreover, some of the viewers pointed out aspects
of the short films that, in their opinion, should have deviated from
what they had anticipated. For instance, some of the viewers
felt that the filmmakers ought to have incorporated music and
soundtracks from their own Saudi culture into their short films,
even though the majority of them were familiar with well-known
songs and could understand the tone of the music used in the
films. They desired that the youth filmmakers highlight elements
unigue to their own cultures and backgrounds.

It is interesting to note that the viewers after watching the short
films described them as spreading messages. In fact, this idea was
clearly expressed in some of the viewers’ reactions, even though
the filmmakers themselves did not explicitly state that. Real au-
diences can therefore help young students learn more about their
own media products because the responses from audiences let
them recognize a discrepancy between their goals and the end
outcomes. The concept that their short films are spreading “mes-
sages” was initially rejected by the groups of filmmakers who pro-
duced the first category of short films. They insisted that they had
not intended to send these texts! On the other hand, the other

groups of filmmakers who produced the second category of films
see their films as an effort to emotionally convey a feeling they
experienced. Their films expressly seek an aesthetic reaction as
opposed to a single “meaning.” These discrepancies between the
films in the two categories might be linked to the social and cul-
tural distinctions among their creators (i.e., the students’ diverse
backgrounds and socioeconomic classes are partially due to their
“sub-cultural” experiences and identities).

Overall, the employed sample of young viewers reacted more en-
thusiastically to the short films in the second category. Although
the young viewers’ reactions to these films were rather varied,
they were generally given very good ratings. It isimportant to note
that a large portion of the conversations that followed films pre-
sentations concentrated on the “symbolism” of these short films.
Actually, the groups of young filmmakers who produced the sec-
ond category of short films were able to express an appreciation
for aesthetics that other student groups were unable to express,
both in their presentations of their own work and in their analyses
of other students’ films. For instance, they employed somewhat
“technical” terminology, looked for “symbolism” and philosophical
themes, evaluated other groups’ productions in the light of cur-
rent cultural movements, and were able to maintain a reasonable
distance from both the productions and their own reactions to
them (Bourdieu, 2015). Regarding their own work, they were also
eager to portray themselves as artists with “vision” and “imagina-
tion,” asserting that their short films were “personal” declarations
that were “clear and focused” right from the start. In fact, the
expressions and characteristics of teenagers “being themselves”
or “doing whatever they want” were greatly prized in the second
category short films. This is one of the reasons why the majority
of viewers selected the short films from the second category as
their favorites. They thought the camera work and editing style
of these short films were creative and appealing despite the fact
that they did not fully comprehend some of them. The younger
audience, however, particularly appreciated how the filmmakers
in the second category seemed to be assertively and clearly stat-
ing, “This is who we are,” while “who they are” was viewed as daring
and self-expressive. This feature of the films did, in fact, lead one
participant to propose that the short films in the second category
be shown to adults as a model representation of teenagers’ char-
acteristics in order to help them comprehend the experiences of
adolescents (Bulman, 2017; Dehart, 2022).

Conclusions and Recommendations

1- In total, eight short films were produced throughout this
project. These movies covered a variety of subjects and used
a variety of narrative and artistic approaches. The features
and aesthetics of the films reflect, even in part, the specific
settings in which they were made as well as the people who
worked on them. The young filmmakers’ backgrounds shaped
their styles, which in turn mirror more general social and cul-
tural distinctions.

2- There could be a connection, in some way, between students’
chosen topics and their production styles from one side and



their subjective appreciation of film language and genres from
the other side. However, it could be challenging to make gen-
eralizations regarding this, as young students’ prior experi-
ence of filmmaking is still limited.

The production groups who participated in the study em-
ployed different ways of interpretation while analyzing the
short films of their classmates. In fact, comprehending a short
film involves more than just knowing the material and the al-
leged purpose. The perception of symbolic forms that evoke
associations with personal, real-life experiences also triggers
emotional-intuitive processes. Apparently, viewers can only
give a film a subjective meaning, whether on a cognitive or
emotional level, if they can relate to it personally (Zaslow and
Butler, 2002).

The experience of watching other film creations undoubtedly
affected the way that all the students involved in this research

thought about their own, or at the very least, what they were

willing to say about it. Thinking about how they might under-
stand other people’s productions inspired them to consider
how others could see theirs, which led to a sort of “de-center-
ing.” It specifically made them think about the connection be-
tween goals and outcomes, realizing that some of their goals

were unclear, and that some of the results did not match their
original goals and might have been misunderstood.

Some young students expressed a preference for “open”
shows over “closed” ones. In other words, these young people
frequently voiced dislike if the film “message” was too clear-
cut (i.e., bold and simple) and did not allow enough room for
their own interpretations of meaning. Once more, though, it
appears that young people’s tastes vary from person to per-
son and cannot be attributed solely to larger social and/or cul-
tural influences.

Gender variations have a greater impact on preferences for
particular films than differences in age, background, culture,
and social status (Lamb, 2003). During this study, and after
showing the short films to the viewers sample, an observation
was made through the data analysis phase revealed that girls
are more likely to build an emotional connection to the film
storyline while boys place more focus on its formal features.

Young audiences have similar responses to audiovisual signals
utilized in the films made by young filmmakers. The concept
that young people employ an inter-personal, comprehensible,
audio-visual symbolic language could be supported by this
(Lamb, 2003).

Media production activities should be encouraged and sup-
ported by educators as they teach young people about them-
selves, others, and various communication styles. Helping
young people to express themselves and comprehend others
via the use of available technologies and tactics is not only a
desirable but also a required goal in today’s media-rich and
complex societies.

Future Research

The procedure of choosing and showcasing the film productions
took a lengthy time during this study. Similar projects in the fu-
ture should figure out how to make these short films more widely
available (e.g., by posting them on YouTube where a larger sample
of viewers can leave comments) and how to encourage both crit-
ical and appreciative discussions about these productions. Fur-
thermore, granting access via the Internet will enable the project
to expand more quickly and attract young people who are more
interested in using technology as a creative tool for conversation
than as entertainment.

Endnote

One of the benefits of being a research-based practitioner is the
ability to examine the scholarly arguments, which flame in confer-
ences rooms, journals, and classrooms, in “real world situations.”
Living out those arguments has been one of this project’s most
rewarding experiences for the researcher.
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Yapilandiriimis Ozet

Medya tlketimi Uzerine yapilan galismalar, filmlerin insanlarin glinliik yasamlarinda oynadigi merkezi roli uzun zamandir ortaya
koymustur. Filmler, bireylerin disiinme, hissetme ve toplumla etkilesim kurma bigimlerini etkiler. Ancak genclere, medyanin yalnizca
tlketicileri degil, yaraticilari olarak gok daha az dikkat edilmistir. Genglik film yapimciligi Gzerine arastirmalar, 6zellikle de genclerin
akranlari tarafindan Uretilen filmleri nasil algiladiklari ve bunlara nasil tepki verdikleri, henliz yeterince gelismemistir. Arastirmacilar,
geng film yapimcilarinin ginlik yasamlarinda kendilerine sunulan kilttrel, sosyal ve teknolojik kaynaklardan nasil yararlandiklarini ve
bunlar yaratici calismalarina nasil dahil ettiklerini arastirmalidir. Bu tir arastirmalar, yalnizca geng izleyicilerin medyayla nasil etkilesim
kurdugunu degil, ayni zamanda kdltlrel Gretimi nasil aktif olarak sekillendirdiklerini ve mevcut anlatilari nasil yeniden yorumladiklarini
da ortaya ¢ikarabilir. Bu sayede arastirmalar, genglerin daha genis kiltirel ortami etkileme ve kimlik, temsil ve topluluk Gzerine devam
eden tartismalara katkida bulunma kapasitesini vurgulayacaktir. Dahasi, genglerin film yapim pratiklerini incelemek, onlarin etki alanlari,
yaraticiliklari ve gevreleriyle elestirel etkilesimleri hakkinda dederli bilgiler saglayarak, diinyadaki yerlerini nasil gérdukleri ve insa ettikleri
konusunda daha derin bir anlayis sunar.

Geng dgrenciler, kendi Urettikleri filmler araciligiyla bireysel ve kolektif deneyimlerini aktarirlar. Ogrencilerin kisa filmleri genellikle gok az
fonla Uretilen basit ve anlasilir anlatilardir. Ancak, sinirli kaynaklarina ragmen, bu projeler genellikle glicli mesajlar tagir ve dikkate deger
bir hayal glict derinligi sergiler. Ogrencilerin kendi kiltir ve tarihlerinden hikayeler, daha dnce yalnizca yakin arkadaglarina ve akrabalarina
anlatilan hikayelerin yani sira, bu filmlerin temelini olusturur. Bu hikayeleri gorsel bir mecra aracilidiyla paylasarak, gencler gelenekleri
koruyup yayarken, ayni zamanda bunlari glincel meselelere deginen bicimlerde yeniden yorumlayabilirler. Nitekim, bu durumda
onemli bir faktdr, 6grencilerin ait oldugu toplumdaki toplumsal ayrimlardir. Bu ayrimlar yalnizca filmlerinin temalarini sekillendirmekle
kalmaz, ayni zamanda galigmalarini Uretirken ve sergilerken karsilastiklari firsat ve zorluklari da etkiler. Dahasi, bu dinamikleri anlamak,
film yapimciliginin hem kisisel bir ¢ikis yolu hem de toplumsal bir yorum olarak rolini vurgular ve genglerin genellikle diglandiklar
baglamlarda seslerini duyurmalarina olanak tanir.

Arastirma Sorulari
Mevcut ¢calismada asagidaki sorulara yanit aranmaktadir:

1. Geng Suudi sinema sanatlari 6grencileri, film gekerken mevcut toplumsal normlarinin ve gegmis birikimlerinin sinirlamalarindan
kurtulabiliyor mu?

2. Sinema sanatlari egitimi alan gen¢ Suudi 6grenciler, film yapimlari araciligiyla farkli gegmislere sahip diger genclerle yeni baglantilar
kurabilir mi?

3. Geng Suudi sinema sanatlari 6grencilerinin ders ge¢cmisleri, film yapim yaklagimlarini ve film yorumlamalarini ne kadar etkiliyor?
Kilturleri ve finansal kaynaklari da ne kadar rol oynuyor?

Bu galigmada kullanilan yaklasim, geng 6grencilerin kendi medya projeleri araciligiyla kendilerini ifade etmelerine ve galigmalarini diger
ogrencilerle paylasarak onlarin goris ve bakis agilarina dair fikir edinmelerine olanak saglamakti. Yaglari 18 ile 20 arasinda degdisen
geng Suudi sinema sanatlari 6grencilerinden olusan gruplara, film projeleri olusturma, paylagsma ve analiz etme firsati verildi. Cesitli
sosyoekonomik gegmislere sahip 21 3. seviye dgrencisi, film yapimciligi 8grenci gruplarini olusturdu. Ogrencilere éncelikle filmlerinde
yerel Suudi toplumunu ve kiltlrini yansitan kavram ve sorunlari ele almalari talimati verildi. Bu genis gergeveden kaynaklanan
deneyimlerini veya sorunlarini tartismalarina izin verildi. Ogrenciler, gesitli konu ve tiirleri kapsayan toplam sekiz kisa film gektiler. Daha
sonra, farkli akademik seviyelerdeki 6grencileri temsil eden 17 gengten olusan bir gruba, Uretilen kisa filmler gosterilerek, farkli kiltir ve
gecgmislere sahip diger geng izleyiciler tarafindan nasil karsilandiklari arastirildi.

Birkag teknik kullanildi. ilk olarak ve film yapim asamasinda, 8grenciler arasi iletisim ve 6grenci-arastirmaci etkilesimleri ana gézlem
konulariydi. Daha sonra ve film izleme asamasinda, gosterilen filmlere dair bireysel goris ve yorumlar, kayitl grup tartismalari aracih§iyla
toplandi.

Geng izleyiciler ve film yapimcilari, cogu gencin, tipki kendileri gibi, karmasik gorevlerle ugrastigini ve yodun stres ve baski altinda
yasadigini duslntyor gibi goriiniyor. Belki de bunun arkasindaki sebep, bu gen¢ Suudi 6grencilerin gok farkli kiilttrlerin oldugu bir
sehirde (6rnegin Cidde) bliylimis olmalari ve bunun geng film yapimcilariyla bag kurmalarina katkida bulunmus olmasidir. Ayrica, kisa
filmleri izleyen izleyicilerin, film yapimcilarinin kendileri agik¢a belirtmemis olsalar da, kisa filmleri mesaj yaymak igin kullandiklarini
belirtmeleri de ilgingtir.

Temel Sonuglar ve Oneriler

1. Bu proje boyunca toplam sekiz kisa film gekildi. Bu filmler gesitli konulari ele aldi ve gesitli anlati ve sanatsal yaklagimlar kullandi.
Filmlerin ozellikleri ve estetigi, kismen de olsa, onlari yapan kisileri yansitiyor. Geng film yapimcilarinin gegmisleri, stillerini sekillendirdi
ve bu da daha genel sosyal ve kilturel farklliklari yansitiyor.

2. Ogrencilerin sectikleri konular ve yapim tarzlari ile film dili ve tiirlerine dair 6znel begenileri arasinda bir baglanti var. Ancak, geng
ogrencilerin film yapimciligi konusundaki 6nceki deneyimleri hala sinirli oldugundan, bu konuda genelleme yapmak zor olabilir.

3. Medya prodiksiyon faaliyetleri, genclere kendilerini, bagkalarini ve gesitli iletisim tarzlarini 6gretirken egitimciler tarafindan tesvik
edilmeli ve desteklenmelidir. Genglerin kendilerini ifade etmelerine ve baskalarini anlamalarina yardimci olmak, giinimdizin medya
acgisindan zengin ve karmasik toplumlarinda yalnizca arzu edilen degil, ayni zamanda gerekli bir hedeftir.



