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ABSTRACT

This research aims to determine the views, participation levels, and rationale of teachers and parents
regarding school decision-making processes. Data obtained from semi-structured interviews were analyzed
using a descriptive phenomenological approach and within the context of democratic education principles.
School management's attitudes primarily shape participation. While teachers engage more in areas of
personal interest and expertise, they tend to avoid participation when it results in an increased workload.
Additionally, professional experience and internal communication dynamics are key factors influencing
their involvement. Parental participation remains largely child-centric, focusing on individual problems and
limited to formal meetings or parent-teacher association activities. A significant finding is that participation
is often reduced to financial contribution, creating confusion between democratic involvement and the
financial expectations driven by neoliberal processes. In conclusion, it is recommended that a fair and
equitable participation environment be established in schools, and that structures that develop awareness of
rights and responsibilities be prioritized. Furthermore, it is emphasized that the need for genuine democratic
participation in schools should not be confused with the financial participation processes imposed by
neoliberal policies.
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Aslihan Hanci, Teacher and Parent Participation in Schools in the Context of Neoliberal
Participation and Democratic Education Principles

Schools that provide public education are both a result and a driving force of
social development. Schools can lead social change to the extent that they develop
aspects such as critical thinking, inclusivity, and ensuring participation, as much as
they prioritize the preservation and continuity of the social structure (Berner, 2013).
Schools can/should be structured not only as institutions that transmit social
knowledge, but also as places where processes of subjectivation and identity
acquisition occur, and where critical and democratic participation takes place. In this
context, democratic schools should be conceptualized as structures that allow
participants to realize their potential and integrate with social life (Dewey, 2010; Choi
& Kim, 2024).

Traditionally, schools are not accepted as institutions that directly produce
policy, but as institutions where public education services are realized. However, the
content, quality, and social outcomes of the educational activities carried out by these
institutions inevitably place schools on a political ground. Therefore, schools cannot
be exempted from this political character inherent in the field of education; they
sustain their existence within this dynamic network of relations in the state-society-
politics triangle (Yuliana & Maysaroh, 2024). In particular, the decisiveness of the
state over education policies constitutes a fundamental axis in understanding the
school-society-state relationship.

Today, the decisive position of the state over educational institutions and policies
has shifted the school-society-state relationship to a neoliberal axis (Yuliana &
Maysaroh, 2024). The structure of state-funded public education, shaped by industrial
capitalism, is being transformed through neoliberal policies by shifting schools from
the sphere of public service to the sphere of private service (Ueno, 2022). In this
process, education turns into a market-oriented "commodity” rather than the
multidimensional development of the individual, and schools are reduced to diploma-
granting institutions (Vorbrugg, 2023). At the same time, schools become dependent
on the individuals receiving educational services and their financial contributions in
order to maintain their functions. At this point, stakeholder participation, motivated
by the discourse of democratic participation, emerges as neoliberal participation.
Consequently, public schools moving away from the public education approach fall
into the axis of the interest relations of dominant groups in society while becoming
more dependent on these relations (Apple & Beane, 2011).

“Neoliberal participation" refers to a form of engagement that diverges from the
active or intellectual nature of participation and occurs solely at a material level. With
the emergence of the neoliberal participation approach, the ground for democratic
participation is surrendered to market logic, making it increasingly difficult for school
stakeholders to engage in decision-making processes. Within this framework, Ford’s
concept of the "production of public space” (2019) is vital to understanding the
transformation produced by neoliberal educational policies. When public education
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loses its capacity to produce public space and becomes a "commaodified field,"” citizen
participation also transforms into a market-based "mode of participation” rather than
a democratic one. In Derek R. Ford's (2019) words, education is now a site of "spatial
production” within the market. In this field, participation, instead of creating an
emancipatory "learning subject” (Freire, 2005), evolves into a form of "neoliberal
participation™ that defines the individual through their material contribution. Breaking
out of this spiral is possible through a democratic pedagogy that questions established
market patterns—a concept Ford (2021) describes as "unlearning." A democratic
school culture requires its stakeholders to be able to break these neoliberal patterns
through "unlearning." Therefore, for democratic participation in schools to be
realized, it is crucial that it possesses a quality that improves the school by
empowering both the individual and society.

According to Dewey (2004), democratic education aims for the individual to
cease being a passive element in social life and transform into a subject who is active
in decision-making processes. The individual learns through experience, and
education is lived as an extension of social life. The critical educator Freire (2005),
on the other hand, associates democratic education with the individual's capacity to
transform their historical and social position by developing critical consciousness; in
this context, education plays an emancipatory role. Similarly, according to Giroux
(1983), democratic education is a process that enables individuals to become critical
subjects capable of creating transformation by questioning power relations within the
social structure. Derek R. Ford (2019), one of the recent critical Marxist educators,
presents an approach that further strengthens the relationship between education,
democracy, and economy. Furthermore, he argues that democratic education gains
meaning not only within the classroom but also within the production relations of
society. In line with this theoretical framework, an understanding of democratic
education that prioritizes democratic participation aims to strengthen the individual's
active participation in decision-making mechanisms, their assumption of
responsibility within the process of subjectivation, and the capacity for social change
through education.

In democratic education, human rights, the concepts of equality and justice, and
respect for differences are fundamental elements (Dewey, 2004; Apple, 2017; Hill,
2016; Mayo, 2015). Values such as access to scientific knowledge, the development
of individual and collective capacities, public benefit, and creative and critical
thinking come to the fore (Aksoy, 2014; Karakdtlk, 2001; Ottekin Demirbolat, 2010).
Aksoy’s (2014) call for rights-based participation to prevent schools from reproducing
inequalities, along with the emphases by Karakitik (2001) and Ottekin Demirbolat
(2010) on the relationship between education and democracy, strengthen these
principles. Accordingly, schools should be structured not merely as institutions that
transmit academic knowledge, but as democratic learning spaces that develop the
participation capacities of school stakeholders (Dewey, 2004; Apple & Beane, 2011;
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Giroux, 1983; Ford, 2019). In Ford’s (2019) terms, public education should be a
process of "spatial production": students, teachers, and parents are not merely users
of this space but its producers as well. Therefore, when this production process is
democratized, education can once again become a public power.

The need for democratic participation in schools finds a wide resonance not only
at the theoretical level but also in educational research. Studies by Kokli (2012) on
teachers' participation in decisions; Ozdogru and Aydin (2016) on participation in
decision-making, desire, and motivation; Yavuz (2004) on participation in
management and decisions; Yildirim (1989) on decision-making and participation in
school organizations; Cheng (2008) on shared decision-making and teacher
development; Uziim and Kurt (2019) on the participatory decision-making process;
Giiglii et al. (2015) on leadership, personality, and decision processes; and Sahin Firat
and Ergin Ozcan (2024) on the tendency towards democratic schools have all
emphasized the necessity of democratic participation in schools. While these studies
reveal the conditions and types of participation in school decisions, they also indicate
results regarding teachers who are willing to participate yet face a lack of mechanisms
to support their involvement. According to the research, even though teachers are
willing to participate, the processes are often structurally closed (Kokli, 2012;
Ozdogru and Aydin, 2016; Yavuz, 2004; Yildirim, 1989).

Research regarding the reduction and transformation of school participation into
financial contribution primarily consists of studies examining family and parental
involvement. In their respective studies—Cetin and Taskin (2016) on socioeconomic
status and parental involvement; Cakir and Yavuz (2020) on school principals' views
on family involvement; Erdener and Knoeppel (2018) on perceptions of parental
involvement; Epstein (2008) on the framework for increasing family and community
involvement; and Sar1 (2017) on types of parental involvement—researchers have
examined the classification of participation types and barriers to participation,
emphasizing that involvement should not be limited to an economic basis. According
to the results obtained, the responsibility and financial burden of the public education
sphere are most frequently transferred from school stakeholders to parents. The
expectation that public education expenditures, which are not covered by the state,
should be met by segments of society constitutes the most challenging aspect of
neoliberal policies. The transfer of this public burden to society carries the risk of
reducing participation from an egalitarian right of citizenship to a marketized
responsibility (Harvey, 2005; Giroux, 2007; Hill & Kumar, 2009; Vorbrugg, 2023).

This study aims to fill a significant gap in the field by addressing the issue of
"participation”,—which is frequently handled within a managerial framework in the
literature—through the lens of neoliberal policies and the principles of critical
democratic education. The researcher's presence in the field as both a teacher and a
parent has provided the opportunity to evaluate the necessity of creating new
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participation frameworks at intellectual and active levels, beyond current modes of
participation (neoliberal participation), from a holistic perspective. Driven by this
motivation, the study focuses on the following questions:

1. What are the views regarding participation in decision-making and
implementation processes at school?

2. What are the types and levels of participation in decision-making
and implementation processes?

3. What are the approaches to and justifications for school
participation?

By addressing the phenomenon of school participation multidimensionally, this
research aims to contribute to resolving theoretical uncertainties regarding the types,
levels, and justifications of participation. Another significant intended outcome is the
development of recommendations to transform neoliberal participation practices—
which seek to transfer public responsibility to private enterprises or service
beneficiaries—into democratic participation. The results of the research are expected
to contribute to practices that reduce inequalities in the relationship between
democracy and education, and to the formation of a school culture that strengthens
democratic participation and fosters citizenship consciousness.

Method

This section presents the research design, the researcher's positionality, study
groups, data collection instruments, validity and reliability, and the procedures for
data collection and analysis

Research Design

A qualitative research design was employed in this study. The research aims to
uncover and define the meaning of teachers' and parents' experiences regarding the
concept of "school participation.” Phenomenology is defined as a project of thinking
about human experience that is, as much as possible, purified of theoretical,
prejudiced, and hypothetical thoughts (Van Manen, 2007). To this end, a descriptive
phenomenological approach has been adopted. In this approach, the researcher seeks
to describe the participants' experiences at the level of "essence" by stripping away
preconceptions (Husserl, 1970; Giorgi, 2009). In this respect, unlike interpretative
phenomenology, the researcher is expected to suspend their pre-understandings
(bracketing) and center the participants' world of meaning (Giorgi, 2009). Descriptive
phenomenology was preferred because the study aims to reveal the school
participation experiences of teachers and parents based on their subjective lived
experiences, independent of the researcher's interpretations. While qualitative
research aims to identify perceptions and experiences, the phenomenological
approach focuses specifically on making sense of these experiences (Bliss, 2016).
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Researcher’s Positionality

In qualitative research, the researcher is considered a fundamental component of
the data collection and analysis processes. In this study, the researcher works as a
teacher at an Anatolian High School in the district where the research was conducted,
and also as a parent whose child attends one of the middle schools where the research
was carried out. This "dual position" of the researcher allowed them to internalize the
school participation processes from the perspectives of different parties and provided
a source of insight into understanding the multi-dimensional nature of the problem.
The descriptive phenomenological framework adopted for this research stipulates a
rigorous adherence to the participants' accounts, requiring the researcher to transcend
prior assumptions and capture the essence of the phenomena as they manifest
(Husserl, 1970). In this context, a "bracketing" strategy was applied to prevent the
researcher's subjective judgments, professional experiences, and expectations
stemming from their parental identity from interfering with the data analysis.
Accordingly, the researcher focused on keeping their own voice separate from the
participants' voices during the data collection and analysis process.

Due to their position, the researcher avoided establishing a hierarchical or
professional superiority in the interviews. A deliberate balance was maintained
between the roles of ‘researcher-parent' and 'researcher-colleague’ depending on the
participant group. In the data analysis stage, personal preconceptions and field notes
were intentionally sidelined to ensure that the units of meaning emerged solely from
the participants' own narratives as captured in the transcripts. Thus, the researcher's
"insider" perspective from the field was not an obstacle to reaching the essence of the
phenomenon, but rather a methodological advantage that enabled asking the right
questions and establishing sincere communication with the participants.

Study Group

In determining the study groups, a delimitation based on educational levels was
implemented. Participation of teachers and parents in schools varies depending on the
educational stage. Research indicates that as the age of the student increases, the
quality and intensity of school participation change (Kocabas, 2016; Ttimkaya, 2017,
Ertem & Gokalp, 2020). For instance, parental participation at the secondary school
level shows significant differences in terms of decision-making (Tiimkaya, 2017).

In primary school, due to the young age of students, processes such as school-
parent communication, meetings, guidance activities, and student monitoring
necessitate active parental involvement (Giinaydin et al., 2024). Conversely, during
the high school period, parental communication and participation tend to decrease as
students gain independence (Epstein, 2011). Secondary school, serving as a
transitional period between primary and high school, holds critical importance for
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parent-teacher cooperation due to the high-stakes high school entrance exam process
and specific developmental characteristics. Selecting teachers and parents from the
same educational level was deemed essential for an integrated evaluation of their
participation. Consequently, teachers working at the secondary level and parents of
secondary school students were designated as the participant groups for this study.

In this research, maximum variation sampling, one of the purposive sampling
methods, was employed. In this method, rather than aiming for generalization, the
problem is examined through its various aspects by identifying common phenomena,
similarities, and differences among diverse cases (Yildirim & Simsek, 2021; Patton,
2014). Therefore, care was taken to include participants from different school types
(such as central secondary schools, schools with bused education, and Imam-Hatip
secondary schools), teachers from various branches and gender groups teaching
different grade levels, and parents who differ in terms of socioeconomic status,
profession, and age.

Within the scope of the maximum variation sampling method, the snowball
sampling method was utilized to expand the research as participants suggested new
potential participants. Among the newly suggested candidates, those possessing
specific characteristics suitable for the research purpose were included in the study
(Creswell & Poth, 2018; Nikolopoulou, 2022). Thus, individuals beyond the initially
reached participants were involved in the research. Through the snowball sampling
method, eight out of 21 parent participants and seven out of 14 teacher participants
were reached via recommendations. The interviews were concluded upon reaching
data saturation, decided when the variety of different experiences and opinions
diminished and repetitions began to occur.

Data Collection Instruments

As a data collection tool, semi-structured interview forms were used, allowing
for an in-depth exploration of the participants' experiences. During the preparation
process of these forms, the opinions of nine academics specializing in educational
sciences and administration were sought.

The forms, for which content validity was ensured in line with expert
suggestions, were finalized after conducting pilot applications. The interview forms
consist of 19 open-ended questions under the primary themes of “School Management
and Decision-Making Processes," "Economic Planning,” "Educational Activities,"
and "School-Parent-Environment Relations." The semi-structured nature provided the
researcher with the flexibility to ask deepening and probing questions during the
interview (Kallio et al., 2016).
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Validity and Reliability

To improve the quality of the research, the criteria of credibility, transferability,
and consistency suggested by Lincoln and Guba (1985) were considered. Internal
validity (credibility) included expert review and direct quotations in the findings. For
external validity (transferability), detailed descriptions of the method, process, and
study group were provided (Kosar, 2021).

To ensure reliability, the coding performed by the researcher was repeated three
times at one-month intervals, and inter-coder agreement was cross-checked. In
accordance with ethical principles, the identities of the participants were kept
confidential; codes such as "T1, T2..." for teachers and "P1, P2..." for parents were
utilized. The interviews were conducted on a voluntary basis in libraries, classrooms,
or suitable outdoor settings where participants could express themselves comfortably.

Data Collection Process

Six secondary schools located in the district center were included in the study,
and a preliminary interview list consisting of teachers and parents from these schools
was created. New participants were reached through the recommendations of the
initial interviewees. The data collection process was concluded after a total of 14
teacher and 21 parent interviews, at which point it was determined that data saturation
had been achieved.

Information regarding the interviews conducted with the teacher participants is
provided in Table 1. Participants from the same school were coded with the same
school pseudonym. For example, INCI.T2 and INCI.T3 refer to teachers from the
same school, while INCI.P3 refers to a parent participant from that same school.

Table 1
Information on Gender, Interview Duration, and Number of Codes for the Teacher
Study Group
Participant Name Gender  Interview Duration (Min.) Number of Codes
YAGMUR.O1 M 76 145
INC1.O2 F 46 94
INC1.03 F 32 38
DENiZ.04 M 22 43
TAS.O5 M 27 55
YAGMUR.O6 F 28 83
YAGMUR.O7 F 30 55
NEHIR.08 F 27 53

(continued)
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Table 1 (continued)

TAS.09 F 22 43
KUZEY.010 F 21 62
KUZEY.011 M 41 105
TAS.012 F 28 40
NEHIR.013 F 33 51
DENiz.014 M 40 59

Total 473 926

The longest teacher interview lasted 76 minutes, resulting in 145 codes. The
shortest interview lasted 21 minutes with 62 codes. The average duration of teacher
interviews was 34 minutes, and the average number of assigned codes was 66.

Table 2 presents the gender, interview durations, and the number of codes
assigned to the interview transcripts of the 17 parent participants.

Table 2

Information on Gender, Interview Duration, and Number of Codes for the Parent
Study Group

Participant Name Gender Interview Duration (min.) Number of Codes
TAS.P1 M 23 101
TAS.P2 F 26 102
INCI.P3 F 20 57
INC1.P4 F 20 65
TAS.P5 F 29 72
DENIZ.P6 F 27 89
DENIZ.P7 F 30 76
INCI.P8 F 53 164
TAS.V9 F 46 116
DENIZ.P10 M 34 110
YAGMURPIl F 28 93
NEHIR.P12 F 38 94
YAGMURPI3 F 14 47
KUZEY.P14 M 16 71
KUZEY.P15 F 18 48
NEHIR.P16 F 21 76
NEHIR.P17 M 26 92
Total 469 1472
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The longest interview with parent participants lasted 53 minutes, resulting in 164
codes. The shortest interview lasted 14 minutes with 47 codes. The average duration
of the interviews with parents was 28 minutes, and the average number of codes
assigned to the interviews was 87.

Ethics Committee Approval

Ethical approval for this research was granted by the Ankara University Social
Sciences Sub-Ethics Committee with decision number 11/147, dated May 16, 2022.

Data Analysis

Content analysis technique, which involves the systematic coding of qualitative
data, structuring of themes, and interpretation processes, was used to analyze the data
obtained from the interviews (Fereday & Muir-Cochrane, 2006). During the coding
process, a hybrid approach was adopted, utilizing both inductive coding (deriving
concepts from the data) and deductive coding (based on a predetermined theoretical
framework) (Neale, 2016).

The analysis process began with the transcription of raw data; a thematic
structure was established by grouping codes according to their similarities and
differences. These themes were organized to reflect the phenomenological essence of
the participants' experiences.

As a result of the analysis, four main themes were identified from the teacher
interviews:

Factors affecting participation in decision-making processes,
Types of institutional participation,

Levels of institutional participation,

Justifications for participation in school decisions and activities.

NS S

From the analysis of parent interviews, five main themes were structured:

Views on and reasons for school participation,
Barriers to school participation,

Factors affecting participation,

Levels of school participation,

Types of school participation.

SR A

These themes and the sub-codes constituting them are presented systematically
in the findings section of the study and supported by direct quotations.
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Results

In this section, the findings obtained by analyzing the experiences, approaches,
types, and levels of school participation of teachers and parents, who are the primary
participants of the research, are presented within a thematic framework.

Findings Regarding Teachers' School Participation

The themes and codes emerging from the analysis conducted to make sense of
teachers' experiences of participation in decision-making and implementation
processes at school are presented in Table 3.

Table 3

List of Themes and Codes Regarding Teacher Interviews

Themes Codes

Levels of teacher Zone of indifference, Zone of acceptance, Zone of sensitivity, Zone of
participation indecision, Zone of responsibility

Types of

institutional Voluntary-based participation, Supported or encouraged participation,

participation for Active participation in decision-making and implementation
teachers

School type, Physical-economic resources of the school, Provision of
information, Frequency of meetings (seeking opinions), Personal
Factors  affecting characteristics, Professional seniority, Preference for expressing
teacher participation opinions and using the right to speak, Area of expertise and teaching
branch, Attitude of school management, Communication and
relationships

Compliance with collective decisions, Intensity of decision-
making/Workload/Distribution of tasks, Negative and positive
participation experiences

Justifications  for
teacher participation

In the thematic analysis of the teacher participants' interviews, several codes
stood out as frequently mentioned: "zone of responsibility” under the theme of
participation levels; "active participation in decision-making and implementation"
under the theme of institutional participation types; "preference for expressing
opinions and using the right to speak,” "attitude of school management," and
"physical-economic conditions and resources of the school" under the theme of factors
affecting participation; and "negative experiences" along with "intensity of decision-
making/workload/distribution of tasks" under the theme of justifications for

participation. The interpretations of the findings have been made in relation to the
research questions.
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Teachers' Views on Participation in Decision-Making and Implementation
Processes

Teachers expressed their views on participation based on factors influencing
decision-making processes. Their participation is predominantly affected by the
attitude of the school management, followed by their preference for expressing
opinions and exercising their right to speak, and the state of the school's physical-
economic conditions and resources.

At a secondary level, "conducting meetings and seeking opinions” and
"communication and relationships" emerge as factors affecting teacher participation.
Subsequently, according to frequency counts, the codes of area of expertise and
teaching branch, personal characteristics, school type, provision of information, and
professional seniority are influential. Some views matching these codes are as follows:

If you feel the administrator values your ideas, you become more participatory.
But if they care more about their own decisions and try to impose their ideas—or
implement the same decisions as a sanction—you say, "No matter what | do, nothing
will change," and you hold back in generating ideas or decision-making. The more
democratically the administrator acts, the more participatory you become (T1).

Generally, everyone participates meticulously; people go to school meetings
prepared. Everyone knows what to talk about and what to explain. The principal
usually gives us the agenda beforehand anyway (T10).

Such aid is absolutely necessary for schools. There is an abundant flow of
resources to Imam-Hatip schools, so principals are overwhelmed with how to spend
the money. For other schools, resources are scarce; the budget allocated by the
Ministry of National Education is insufficient (T3).

We don't have many parents in good financial standing, so | can't criticize that
much. But | also worked in an Imam-Hatip school. The donations coming there are
very high. | have often thought, "I wish these donations were made to the district and
distributed to all schools" (T8).

Participant teachers emphasized that the school principal should act fairly and
equally, without discriminating among teachers for various reasons. They stated that
they do not have sufficient information regarding school income and expenditures, do
not participate in budget formation, and are merely informed by the school
management or the school-parent association. They expressed that parental financial
contributions are sought out of necessity, and donations—which should be on a
voluntary basis—have become the primary financial resources of schools. It was noted
that in schools with bused education, where no support can be obtained from parents
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for mandatory expenses and central funding is insufficient, expenses are met by
teachers or through the school management's initiatives to find financial contributions.
No deficiencies in terms of physical equipment were mentioned regarding the Imam-
Hatip Secondary School.

Levels and Types of Teachers' Participation in Decision-Making and
Implementation Processes

To categorize the levels of teacher participation in decision-making, the concepts
of zone of indifference (Barnard, 1966), zone of acceptance (Simon, 1997), zone of
sensitivity (Owens, 1995), and zone of indecision (Owens & Lewis, 1976) were
adopted from educational management literature. Additionally, the code "zone of
responsibility,” derived from participant expressions, was included in the analysis.

In terms of participation levels, the codes appeared in the following order: "zone
of responsibility,” "zone of sensitivity,” followed by “zone of indifference,” "zone of
acceptance,” and "zone of indecision.” Interviewed teachers may remain undecided
about participating in decisions due to lack of sufficient information, inexperience, or
the topics being outside their field of expertise.

Regarding the theme of institutional participation types, it is observed that
participation occurs mostly at the institutional level. They stated that task distribution
occurs either on a voluntary basis or through administrative assignment. Some
relevant teacher statements are as follows:

| find a way to be involved in every kind of activity; | try to be involved (T14).

It becomes somewhat mandatory for those who volunteer. This person doesn't want
it, that person doesn't want it... When it's time to assign a task, it's like, "Okay, let's
give it to the volunteers, this one already doesn't want it (T4).

| prefer to participate more in matters related to my own branch. | don't really get
involved in other branches; | don't want to interfere in their business (T4).

Teacher participants expressed a desire to participate more in matters concerning
their fields and students, where they can make and implement decisions. They stated
that when assigned tasks against their will, their desire to participate decreases, and
they cannot focus on their own fields due to the increased workload. Literature
mentions two dimensions of teacher participation: the instructional (technical) and
organizational levels (Miskel et al., 1979; as cited in Conley, 2016). According to the
findings, teachers mostly participate at the level of performing their assigned duties.
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Teachers' Approaches to and Justifications for Participation

Interviewed teachers frequently cited their negative experiences as the primary
reason for participation or non-participation. The justification of "intensity of
decision-making — workload — task distribution™ ranked second. Positive experiences
followed in third place, along with the importance they place on compliance with
collective decisions. Some participant statements are as follows:

You get involved in the decision-making process interactively, but then they start
assigning you to the implementation phase of that process. They try to dump the
workload on you. When it increases the teacher's workload, the teacher says "there's
no need" and takes a step back (T1).

The implementation [of decisions] must be monitored by the administration;
otherwise, as they say, some of our colleagues neglect it. On the other hand, since
some colleagues work harder, a sense of burnout or fatigue can set in (T2).

Teachers noted that those who fulfill their duties responsibly are often given
even more tasks. Continuously assigning the same individuals increases their
workload and hinders their effectiveness in decision-making processes. Due to the
nature of the profession and school operations, they cannot remain distant from
decision-making and implementation; however, they state that final decisions are
mostly made by the school management.

Findings Regarding Parents' School Participation

The themes and codes resulting from the analysis conducted to understand
participation experiences in decision-making and implementation based on parental
experiences are presented in Table 4.

Table 4

List of Themes and Codes Regarding Parent Interviews

Themes Codes

E:risr?tgf for Student-related issues, Holding meetings, Providing financial aid, Physical

participation conditions and facilities of the school, Knowing school requirements

Information sharing, Partial participation (supporting managers' decisions),
Decision-making and involvement, Empowerment and initiating action,
Tokenism (Pseudo-participation), Consultation, Full (Equal) participation

(continued)

Levels of parental
participation
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Table 4 (continued)

Types of parental Financial participation, Participation as a parent, Institutional
participation participation, Personal participation

Attitude of teachers and school management, School-Parent Association,
Factors affecting Personal factors, School-classroom climate, Consideration of parent
parental views, Educational planning, Ministry of Education - Central
participation Administration, Student participation, School type and region,
Expectations from school management and teachers

Parents participate in school primarily through meetings, providing financial
contributions, and for student-related reasons. The top three factors hindering
participation are lack of information, inadequate financial conditions, and student-
related problems. Although parents stated they have no specific expectations from the
school management and teachers, they frequently expressed that the attitude of
teachers/management and School-Parent Association activities influence their
participation. However, they generally noted a lack of knowledge regarding the actual
workings of the School-Parent Association.

Parents' Views on Participation in Decision-Making and Implementation
Processes

In parent interviews, codes such as "student-related issues," "holding meetings,"
and "providing financial aid" stand out as reasons for participation. Regarding
participation, meetings were mentioned in 16 interviews, school physical conditions
in 14, and knowing school requirements in 13. Parents generally stated they visit the
school to learn about their children's academic status or behavioral issues. Some
participant statements are as follows:

Those who come mostly do so to learn about their own child—their grades, their
behavior. It’s not about the school in general... they are entirely focused on their own
student. I’m the same; I don't wonder about or interfere in school matters that don't
concern my child (P1).

I mostly want to meet with teachers with whom my child has problems. Anyway, not
every child has issues with every teacher (P8).

My participation is just going to school from meeting to meeting. Other than that, |
call by phone, and | haven't gone much this year due to illness (P5).

Formal relationships with parents are maintained through meetings. Participants
stated that knowing school requirements affects their participation, and they
contribute—or feel forced to contribute—accordingly. Being able to track school
needs and their own financial contributions leads to their involvement in the school
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budget. They emphasized the importance of knowing why they make financial
contributions and where that money is used. Some participant statements are as
follows:

Information is mostly at the level of demand; financial demands are expected from
parents regarding school needs like paint, stationery, or photocopying. Information is
given about the school's serious need for money (P1).

They ask for a lot of financial support; the school went into construction, it had many
deficiencies, like door handles or hangers. Let’s buy them, let’s do something. "Let's
have a breakfast [fundraiser]." I couldn't go, so | sent the money. From what | see,
everyone [parents] tries to participate financially (P3).

What determines our participation? Economic factors—money will be collected at
school for something. We necessarily participate in that; we try to contribute to it
(P4).

Except for parents in Imam-Hatip and bused education schools, parents found
the financial aid requests for expenses justified. Consequently, they stated they want
to and do participate financially in the school.

Levels and Types of Parental Participation in Decision-Making and
Implementation Processes

Participant parents mostly shared experiences related to the "information
sharing" level of participation. Information sharing primarily occurs in the form of the
school providing information about school decisions, activities, rules to be followed,
or tasks to be completed. Except for mandatory cases requiring information from the
parent, this process functions as a one-way flow of information from the school to the
parent. At the second level, parents demonstrate partial participation, characterized by
supporting the decisions of administrators. Participation at this level indicates that
they can involve themselves by approving or endorsing administrators' decisions, yet
they are unable to exist as active subjects in decision-making processes. Some views
of the parent participants are as follows:

[Financial aid] should be provided to all schools, but unfortunately, because this is an
Imam-Hatip and there are boarding students, it's done a bit more here. | wish it were
done for other schools too. Because the state already gives more to Imam-Hatips,
though people don't know it (P11).

I think this [financial contribution] is necessary. Because a certain amount of money
is needed to keep things running and to sustain educational activities. Therefore, |
think it is normal for parents to contribute to this, of course, within their own means
(P16).
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In parent interviews, donations, kermises (charity sales) and trips, budget
participation, and lack of information—along with the school's expectations—were
the most highlighted financial participation factors. Beyond this, parents stated that
they participate in the school most frequently through communication. Regarding
institutional participation types, they participate through "supported and encouraged
participation.” This type of participation points to the intensity of involvement that
occurs through school meetings and under the direction of the school. In terms of
personal participation types, they expressed engaging in "mandatory and de facto
participation.” This type of participation represents the involvement that a parent must
undertake simply due to the nature of being a parent.

Approaches to and Justifications for Parental Participation in Decision-Making
and Implementation Processes

The attitudes of teachers and school management, along with the activities of the
School-Parent Association and the consideration of parental views, are influential in
parental participation. Factors following these include central administration, student
participation, and the school's type and region. Some parental views are as follows:

We go as parents, but decisions are already presented to us as having been made. Our
opinion is not asked... They always call us for money first anyway, and then the rest
follows (P9).

It is probably shared with the School-Parent Association management. It wasn't
shared with us; | guess they generally handle decisions about the school with the
management (P4).

If the school is in the town center, participation is a bit higher; when you move away
from the center, it decreases. Economic status is important; your parent profile is very
important for participation at that point (P8).

Participant parents cited "lack of information,” "working and financial
conditions," "student problems," and "child/elderly care and health problems" as
barriers to school participation. They expressed this situation with statements such as:
"l don't always have a chance to go much. | have a small child at home, a sick
person..." (P12) and "Parents are not informed about income or expenses. | have no
idea how they earn income or what they do." (P4).

The findings reveal that the attitudes of teachers and school management, as well
as the work of the School-Parent Association, are effective in parental participation.
The results indicate that educator attitudes are the most significant factor for parental
involvement.
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Discussion, Conclusion, and Recommendations

The findings of this research conducted in public schools reflect the
characteristics of an era where the state is increasingly withdrawing from the financing
of public education, leaving it to be sustained through private resources. The
neoliberal mode of participation, emerging from the transfer of schools' financial
burdens to school stakeholders, fails to meet the necessity for democratic
participation; consequently, public education drifts away from its characteristics of
being equal, high-quality, and democratic. This situation indicates that the principles
of democratic participation and democratic education fail to materialize within
schools.

Imam-Hatip secondary schools stand out as representative institutions of
neoliberal policies, easing the state's burden through the financial contributions of
their stakeholders and conservative educational policies. There is a common
consensus among both teachers and parents that these schools receive a
disproportionately larger share of public and private resources. This financial
transformation aligns with the process of narrowing the public sphere and leaving
education to private resources in line with the growth of global capital (Apple, 2004;
Harvey, 2005). The observation of similar neoliberal participation patterns in other
school types confirms that these policies are reflected in educational practices
(Giroux, 2007; Hill & Kumar, 2009; Hill, 2016).

Conversely, some studies argue that when implemented correctly, local
autonomy and community-based management in school financing can increase the
sense of responsibility (Levin, 2001; Patrinos, 2011). However, no examples of local
autonomy or community-based management were encountered in this research.
Therefore, the need for teachers and parents to participate democratically in school
decision-making processes persists.

The research demonstrates that teachers view school principals as central actors
who organize democratic decision-making processes. The literature also identifies
high-level administrators, legal legislation, school management, and teachers as the
most influential elements in school decisions (Giiglii et al., 2015; Uzim & Kurt,
2019). However, teacher participation remains mostly limited to their own functional
areas of duty, and the consultative processes of administrators do not transform into
genuinely democratic decisions (Somech, 2010; Uziim & Kurt, 2019). The findings
reveal that the level of democratic participation among teachers is low.
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Teacher participation is determined by access to information, years of
experience, and individual characteristics. Somech (2010) and Uziim & Kurt (2019)
state that teachers exhibit participation limited to their specific fields, which weakens
democratic decision-making processes. Conversely, there are findings suggesting that
teachers' active involvement in decision-making processes increases school
productivity and professional belonging (Ingersoll, 2003; Hoy & Tarter, 2004). For
teachers, the "zone of indecision™ is generally limited to risky issues or those that do
not directly concern them (Owens & Lewis, 1976). This situation can be attributed to
the progression of teaching practice through daily decisions or may stem from a lack
of information on administrative or financial matters.

Parental participation focuses mostly on their children's academic or behavioral
problems, and involvement generally takes the form of financial contribution. A
perception of a mandatory obligation to make donations to the school is widespread
among parents. Teachers and parents believe that financial burdens are not distributed
equally—perceiving Imam-Hatip secondary schools as more advantaged—and they
demand greater transparency and fair resource allocation.

These findings are parallel to the literature. Timkaya (2017) stated that parents
participate most in the dimensions of communication, parenting, and learning at home.
Aydm (1997) and Epstein (2008) also emphasize that parental involvement occurs
most intensely in the form of direct contribution to the child's education. Erdener and
Knoeppel (2018) showed that among different demographic variables, income level
is the most decisive factor. Decreasing state funding in line with neoliberal policies
legitimizes the financial demands of schools and makes the economic participation of
parents mandatory. Erdener (2016) notes that the school level and the education level
of teachers are effective in parental involvement, and that principals' planning of
meetings at different times increases participation. The principal's attitude emerges as
a decisive element in parental involvement. Therefore, parental participation should
be evaluated not as an economic necessity but as a process that strengthens social
capital and school-family cooperation (Coleman, 1988).

Overall, this research demonstrates that neoliberal economic policies have
transformed the educational environment, increasing dependency on private financing
and undermining equal educational opportunities. Teacher participation is shaped by
managerial boundaries and workload, while parental involvement is primarily defined
by the individual status of the student and expectations for financial support.

In conclusion, the study shows that neoliberal policies and resource inequality
weaken democratic and egalitarian principles of education. Although teachers and
parents acknowledge the importance of participation, socioeconomic conditions and
school management approaches limit the depth of this involvement. Strengthening
equality and democratic participation in public education is only possible through the
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reactivation of public resources and the institutionalization of a participatory
management culture within school decision-making processes.

Based on the research results, creating a democratic participation climate in
schools requires a school management that operationalizes decision-making and
implementation processes guided by an equal and fair approach and the principles of
democratic education. The formulation of a framework regulation that enables school
administrations to facilitate decision-making and participation would not only limit
varying practices between schools but also standardize democratic mechanisms. To
this end, the School-Parent Association Regulation and the Regulation on Pre-school,
Primary, and Secondary Education Institutions should be restructured; the principle
of democratic representation should be implemented in boards of directors; and
participation must gain a functional rather than symbolic character.

It is suggested that school administrations should respond to teachers' requests
and suggestions for participation without causing an unfair workload, and they should
implement divisions of labor that ensure equality in task assignments.

School administrations can ensure that school meetings are organized in a
manner that prepares teachers and parents for information acquisition, opinion
formation, exchange of ideas, and making suggestions/decisions. Practices regarding
the scheduling, announcement, and briefing of these meetings can be structured to
facilitate informed and conscious participation.

The Ministry of National Education (MoNE) could develop centralized digital
platforms to ensure transparency in school budgets, making school incomes,
expenditures, and administrative decisions publicly accessible and traceable.
Furthermore, the School-Parent Association Regulation should be revised to eliminate
the pressure of "mandatory donations" created by concepts such as "donations" and
"contribution fees."

Regulations for the selection and appointment of educational administrators
should also be amended to ensure that "participatory and democratic management"
competencies are influential in selection processes. To standardize democratic
participation practices, the frameworks for democratic engagement should be legally
defined.

In-service training programs can be organized for school administrators and
teachers on subjects such as participatory decision-making, principles of democratic
education, communication, school democracy, and school participation. Both school-
level and central administrations should develop strategic plans to implement these
concepts.
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A "Democratic Participation Index" could be established within the MoNE
Strategy Development Department to monitor equality and participation indicators
across different school types. This index should be published annually to evaluate
educational economics and policies. In national education legislation, "democratic
participation" should be defined as a legal objective; consequently, school
performance evaluations should include not only academic success but also indicators
of democratic participation and equality as criteria.

In future studies, the question of what democratic participation in schools is and
how it should be implemented can be explored for other school stakeholders not
covered within the scope of this research (students, administrators, non-governmental
organizations, education experts, policymakers, and other social groups).

The necessity of financial participation in schools, which emerged as a
prominent area of involvement in this study, and its impact on democratic
participation can be investigated. Additionally, the financial resource problems and
solutions for schools within the public education system can be researched across
different school components and types. The experiences and views of educational
administrators, experts, policymakers, and other social segments regarding
democratic participation should be examined through diverse research methodologies.

It is considered vital for future participation research to address the issue within
the context of the political conditions in which it occurs, alongside the targeted
principles of democratic participation and education. Future studies should prioritize
examining democratic school participation from the perspectives of all stakeholders
and critically analyzing the broader political contexts that shape educational practices.
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Aslihan Hanci, Neoliberal Katilim ve Demokratik Egitim Ilkeleri Baglaminda Ogretmen ve
Velilerin Okula Katilim1

Kamusal egitimin siirdiigii okullar, toplumsal gelismenin hem sonucu hem de
itici giiclidiir. Okullar; toplumsal yapinin korunmasini ve devamini 6nceledikleri
kadar, elestirel diisiinme, kapsayict olma ve katilimi saglama gibi yonlerini
gelistirebildikleri 6lciide toplumsal degisime Onciiliik edebilirler (Berner, 2013).
Okullar, yalnizca toplumsal bilgiyi aktaran kurumlar olarak degil, 6znelesme, kimlik
kazanma siire¢lerinin yasandig, elestirel ve demokratik katilimin gergeklestigi yerler
olarak yapilanabilirler/malidirlar. Bu baglamda demokratik okullar, katilimcilarinin
potansiyellerini gergeklestirmelerine izin veren ve toplumsal yasamla biitiinlesen
yapilar olarak kurgulanmalidir (Dewey, 2010; Choi ve Kim, 2024).

Okullar, geleneksel olarak dogrudan politika iireten kurumlar olarak degil,
kamusal egitim hizmetinin gerceklestigi kurumlar olarak kabul edilmektedir. Ancak
bu kurumlarin yiiriittiigi egitim-6gretim etkinliklerinin igerigi, niteligi ve toplumsal
c¢iktilari, okullar1 kaginilmaz olarak siyasal bir zemine yerlestirir. Dolayisiyla okullar,
egitim alanina i¢ckin olan bu siyasal karakterden muaf tutulamazlar; varliklarini devlet-
toplum-siyaset iicgenindeki bu dinamik iligkiler ag1 i¢inde siirdiiriirler (Yuliana ve
Maysaroh, 2024). Ozellikle devletin egitim politikalar1 iizerindeki belirleyiciligi,
okul-toplum-devlet iligkisini anlamada temel bir eksen olusturmaktadir. Gliniimiizde
devletin egitim kurumlar1 ve politikalar1 iizerindeki belirleyici konumu, okul-toplum-
devlet iliskisini neoliberal bir eksene tagimistir (Yuliana ve Maysaroh, 2024). Sanayi
kapitalizmiyle sekillenen devletin finanse ettigi kamusal egitim yapisi, neoliberal
politikalar araciligiyla okullarin, kamusal hizmet alanindan 6zel hizmet alanina
kaydirilmasiyla doniismektedir (Ueno, 2022). Bu siiregte egitim, bireyin ¢ok yonlii
gelisiminden ziyade piyasa odakli bir "metaya" doniigmekte ve okullar diploma veren
kurumlara indirgenmektedir (Vorbrugg, 2023). Ayn1 zamanda okullar, islevlerini
devam ettirebilmek i¢in egitim hizmetini alan bireylere ve onlarin maddi katkilarina
bagimli hale gelmektedirler. Bu noktada demokratik katilim sdylemiyle motive edilen
paydas katilimi, neoliberal katilim olarak ortaya c¢ikmaktadir. Sonugta, kamusal
egitim yaklasimindan uzaklagan kamu okullari, toplumda hékim gruplarin g¢ikar
iligkileri eksenine girerken bu iligkilere daha bagimli hale gelmektedirler (Apple ve
Beane, 2011).

“Neoliberal katilim” ile, katilimin eylemsel veya diisiinsel niteliginden ayrilarak
yalnizca maddi diizeyde gerceklesmesi anlatilmaktadir. Neoliberal katilim
yaklagiminin ortaya ¢ikistyla demokratik katilim zemini piyasa mantigina
birakilmakta; okul bilesenlerinin karar alma siireglerine katilmasi: zorlasmaktadir. Bu
cergevede, Fordun “kamusal alanin iiretimi” kavrami (2019), neoliberal egitim
politikalariin yarattigi bu doniigiimiin anlagilmasi i¢in dnemlidir. Kamusal egitim,
kamusal alan iiretme kapasitesini yitirip “metalagsmig bir alan” haline geldiginde,
yurttas katilimi1 da demokratik degil, piyasa-temelli bir “katilim bi¢imi’ne doniisiir.
Derek R. Ford’un (2019) ifadesiyle, egitim artik piyasa i¢indeki bir "mekansal tiretim"
alanidir. Bu alanda katilim; 6zgiirlestirici bir "6grenen 6zne" (Freire, 2005) yaratmak
yerine, bireyi maddi katkisi lizerinden tanimlayan bir "neoliberal katilim" bigimine
doniismektedir. Bu sarmaldan ¢ikis, Ford’un (2021) "unlearning" (68renmemeyi
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o6grenme) kavramiyla ifade ettigi, yerlesik piyasa kaliplarini sorgulayan demokratik
bir pedagoji ile miimkindir. Demokratik bir okul kiltird, bilesenlerinin bu neoliberal
kaliplar1 “6grenmemeyi 6grenme” yoluyla kirabilmelerini gerektirir. Dolayisiyla
okula demokratik katilimin gergeklesebilmesi, bireyi ve toplumu gii¢lendirerek okulu
gelistiren nitelikte olmasi dnem kazanmaktadir.

Dewey’e (2004) gore ise demokratik egitim, bireyin toplumsal yasamda edilgen
bir unsur olmaktan c¢ikarak, karar alma siireglerinde etken olan bir 6zneye
doniigmesini hedefler. Birey, deneyim yoluyla 6grenir ve egitim, toplumsal yasamin
bir uzantist olarak yasanir. Elestirel egitimci Freire (2005) ise demokratik egitimi,
bireyin elestirel biling gelistirerek kendi tarihsel ve toplumsal konumunun ayirdina
vararak doniistiirebilme kapasitesiyle iliskilendirir; bu baglamda egitim, dzgiirlestirici
bir rol oynar. Giroux’a (1983) gore benzer bicimde, demokratik egitim, bireylerin
toplumsal yapida gii¢ iligkilerini sorgulayarak doniisiim yaratabilecek elestirel 6zneler
olmalarini saglayan bir siiregtir. Son donem elestirel Marksist egitimcilerden Derek
R. Ford (2019) ise egitim, demokrasi ve ekonomi iligkisini daha da gii¢clendiren bir
yaklagim gostermektedir. Ayrica demokratik egitimin yalnizca sinif i¢inde degil,
toplumun tiretim iligkileri i¢inde anlam kazandigini savunur. Bu kuramsal g¢ergeve
dogrultusunda demokratik katilimi Onceleyen demokratik egitim anlayisi; bireyin
karar alma mekanizmalarina etkin katilimini, 6znelesme siireci i¢erisinde sorumluluk
istlenmesini ve egitim aracilifiyla toplumsal degisim kapasitesini giiglendirmeyi
amacglamaktadir.

Demokratik egitimde insan haklari, esitlik ve adalet anlayisi ile farkliliklara
saygl temel unsurlardir (Dewey, 2004; Apple, 2017; Hill, 2016; Mayo, 2015).
Bilimsel bilgiye erisim, bireysel ve kolektif kapasitelerin gelistirilmesi, kamusal
fayda, yaratici ve elestirel diigiinme gibi degerler 6ne ¢ikar (Aksoy, 2014; Karakutik,
2001; Ottekin Demirbolat, 2010). Aksoy’un (2014) okullarin esitsizlik iiretmemesine
yonelik ve hak temelli katilim ¢agrisi, Karakiitiik (2001) ve Ottekin Demirbolat’in
(2010) egitim-demokrasi iligkisine dair vurgular1, bu ilkeleri giiglendirmektedir. Buna
gore okullarin yalnizca akademik bilgi aktaran kurumlar degil, ayn1 zamanda okul
bilesenlerinin katilim kapasitelerini gelistiren demokratik 6grenme alanlar1 olarak
yapilandirilmasi gerekir (Dewey, 2004; Apple ve Beane, 2011; Giroux, 1983; Ford,
2019). Ford’un (2019) ifadesiyle, kamusal egitim bir “mekéan {iretimi” siireci
olmalidir: Ogrenciler, gretmenler ve veliler bu mekanin yalmzca kullamicilart degil,
iireticileri de olmaktadirlar. Dolayisiyla bu iiretim siireci demokratiklestiginde, egitim
yeniden kamusal bir gi¢ haline gelebilir.

Okula demokratik katilim gereksinimi, sadece kuramsal diizeyde degil egitim
aragtirmalarinda da genis bir karsilik bulmaktadir. Kokli (2012); 6gretmenlerin
kararlara katilim durumlarmi, Ozdogru ve Aydin (2016); karar almaya katilim, istek
ve motivasyonu, Yavuz (2004); yonetime ve karara katilmay1, Yildirim (1989); okul
orgiitlerinde karar verme ve katilmayi, Cheng (2008); paylasilan karar alma ve
dgretmen gelisimini, Uziim ve Kurt (2019); katilimei karar verme siirecini, Giiclii vd.
(2015); liderlik, kisilik ve karar siireglerini, Sahin Firat ve Ergin Ozcan (2024);
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demokratik okula egilimi ele aldiklar1 calismalarinda, okula demokratik katilim
gereksinimini vurgulamiglardir. Bu aragtirmalarda, okullarda kararlara katilim
tirlerini ve kosullarini belirleyen durumlar ortaya konulurken katilima istekli
Ogretmenler ve kararlara katilimlarini destekleyecek isleyisin yoksunluguna iliskin
sonuglara ulagildigr goriilmektedir. Arastirmalara gore 6gretmenler katilima istekli
olsa da, siirecler ¢ogu zaman yapisal olarak kapalidir. (Koklii, 2012; Ozdogru ve
Aydm, 2016; Yavuz, 2004; Yildirim, 1989).

Okula katilimin, maddi katilima doniismesi ve indirgenmesiyle ilgili
aragtirmalar aile ve veli katilimini inceleyen ¢aligmalardir. Cetin ve Taskin (2016);
sosyoekonomik durum ve veli katilimini, Cakir ve Yavuz (2020); okul miidiirlerinin
aile katilim goriislerini, Erdener ve Knoeppel (2018); veli katilim algilarini, Epstein
(2008); aile ve toplum katilimini artirma gercevesini, Sar1 (2017); veli katilim tiirlerini
ele aldiklar1 arastirmalarinda katilimin, ekonomik temelle smirlandirilmamasi
gerektigini vurgulayarak katilim tiirlerinin siniflandirmalar1 ve katilim engellerini
incelemislerdir. Elde edilen sonuglara gore; kamusal egitim alaninin sorumluluk ve
maddi yiikii okul bilesenlerinden en ¢ok velilere devredilmektedir. Devlet tarafindan
karsilanmayan kamusal egitim harcamalarinin toplum kesimlerince karsilanmasi
beklentisi; neoliberal politikalarin bas edilmesi gii¢ yanim olusturmaktadir. Kamusal
yiikkiin topluma devri, katilimi esitlik¢i bir yurttashk hakki olmaktan ¢ikarip
piyasalastirilmis bir sorumluluga indirgeme riski tasimaktadir (Harvey, 2005; Giroux,
2007; Hill ve Kumar, 2009; Vorbrugg, 2023).

Bu arastirma, literatiirde siklikla yonetimsel c¢ergevede ele alman "katilim"
konusunu, neoliberal politikalar ve elestirel demokratik egitim ilkeleri baglaminda ele
alarak alandaki 6nemli bir boslugu doldurmayi amaglamaktadir. Arastirmacinin
sahada 6gretmen ve veli olarak bulunmasi, mevcut katilim bigimlerinin (neoliberal
katilim) 6tesinde, diisiinsel ve eylemsel diizeyde yeni katilim ¢ergeveleri olugturma
gerekliligini biitiinsel bir bakisgla degerlendirme olanagi sunmustur. Bu motivasyonla
calisma, su sorulara odaklanmaktadir:

1. Okulda karar alma ve uygulama siireclerine katilim konusundaki goriisler
nelerdir?

2. Karar alma ve uygulama siireglerine katilimin tiir ve diizeyleri nedir?

3. Okula katilim yaklagim ve gerekgeleri nelerdir?

Aragtirmada okula katilim olgusu ¢ok boyutlu bi¢cimde ele alinarak, katilim
tirleri, duzeyleri ve gerekgeleri lzerinden kuramsal belirsizliklerin giderilmesine
katki sunulmast amag¢lanmigtir. Kamusal sorumlulugun 6zel girisimlere veya kamu
hizmetinden yararlananlara aktarilmasini isteyen neoliberal katilim pratiklerinin
demokratik katilima doniigebilmesi igin Oneriler gelistirilebilmesi de 6nemli goriilen
bir sonug¢ olmustur. Arastirma sonuclarinin, demokrasi ve egitim iliskisinde goriilen
esitsizlikleri azaltacak uygulamalara katki sunmasi ve okullarda demokratik katilimi
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glclendirerek yurttaslik bilincini gelistirecek bir okul kiiltiiriiniin olugmasina katki
saglamasi1 beklenmektedir.

Yontem

Bu boéliimde arastirmanin modeli, arastirmacinin konumu, ¢aligma gruplari, veri
toplama araglari, gecerlik ve giivenirlik, veri toplama ve verilerin analiziyle ilgili
bagliklar sunulmaktadir.

Arastirmanin Modeli

Bu arastirmada nitel arastirma deseni kullanilmistir. Calismada dgretmen ve
velilerin “okula katilim” kavramiyla ilgili deneyimlerinin anlamini ortaya ¢ikarmak
ve tammmlamak amaglanmistir. Fenomenoloji, insan deneyimi {zerine mimkin
oldugunca teorik, dnyargili ve varsayimsal diisiincelerden arindirtlmus bir diisiinme
projesi olarak tanimlanmaktadir (Van Manen, 2007). Bunun igin betimleyici
fenomenolojik yaklasim benimsenmistir. Bu yaklagimda arastirmaci, olgulart 6n
kabullerden arindirarak, katilimcilarin deneyimlerini “6z” diizeyinde betimlemeye
calisir (Husserl, 1970; Giorgi, 2009). Bu yoniiyle, yorumlayic1 fenomenolojiden
(interpretative phenomenology) farkli olarak, aragtirmacinin 6n anlayiglarini askiya
almas1 (bracketing) ve katilimcilarin anlam diinyasim merkeze almasi beklenir
(Giorgi, 2009). Ogretmen ve velilerin “okula katilim” deneyimlerini arastirmacinin
yorumlarindan bagimsiz bigimde, katilimcilarin 6znel yasantilarmma dayali olarak
ortaya koymak amaglandigindan betimleyici fenomenoloji tercih edilmistir. Nitel
aragtirmalarda algi ve deneyimlerin saptanmast amaglanirken fenomenolojik
yaklagimda bu deneyimlerin anlamlandirilmasina odaklanilir (Bliss, 2016).

Arastirmacinin Konumu

Nitel arastirmalarda arastirmaci, veri toplama ve analiz siireclerinin temel
bileseni olarak goriiliir. Bu arastirmada arastirmaci, ¢alisma sahasi olan ilgede bulunan
bir Anadolu Lisesi’nde 6gretmen olarak gorev yapmakta, hem de arastirmanin
yapildig1 ortaokullardan birinde, cocugu 6grenim gdren bir veli olarak yer almaktadir.
Arastirmacinin bu "ikili konumu", hem okula katilim siire¢lerini farkli taraflarin
bakisiyla i¢sellestirmesine olanak saglamis hem de problemin ¢ok boyutlu dogasini
anlamasinda bir i¢gdrii kaynagi olusturmustur. Ancak calismanin yontemsel temeli
olan betimleyici fenomenolojik yaklagim, aragtirmacinin olguyu tiim 6n kabullerinden
arindirarak,  kattlimcilarin =~ deneyimlerini  oldugu  haliyle  betimlemesini
gerektirmektedir (Husserl, 1970). Bu baglamda, arastirmacinin sahip oldugu 6znel
yargilarin, mesleki deneyimlerin ve veli kimliginden kaynakli beklentilerin veri
analizine karigmasii Onlemek amaciyla "paranteze alma" (bracketing) stratejisi
uygulanmistir. Bu dogrultuda arastirmaci, veri toplama ve analiz siirecinde kendi
sesini katilimeilarin sesinden ayr1 tutmaya odaklanmistir.
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Arastirmact konumu nedeniyle, goriismelerde hiyerarsik veya mesleki bir
istlinlik kurmaktan kag¢inmig; veli katilimcilarla "arastirmaci-veli", Ogretmen
katilimcilarla "arastirmaci-meslektas" dengesini korumaya dikkat etmistir. Verilerin
analizi asamasinda, sahadaki gozlemler ve kisisel yargilar bir kenara birakilmis;
yalnizca goriisme transkriptlerinden elde edilen veriler iizerinden anlam birimleri
olusturulmustur. Béylece aragtirmacinin sahada sahip oldugu "igeriden" bakis agist,
fenomenin 6ziine ulagsmak i¢in bir engel degil; dogru sorular1 sormay1 ve katilimcilarla
samimi bir iletisim kurmayi saglayan yontemsel bir avantaja donistiiriilmeye
calisilmustir.

Calisma Grubu

Calisma  gruplarinin  belirlenmesi i¢in  egitim kademeleri arasinda
smirlandirmaya  gidilmistir. Ogretmenler ve velilerin okula katilimlarr egitim
kademesine bagh olarak degiskenlik gostermektedir. Ogrenci yasinin artistyla okula
katilimin nitelik ve yogunlugunun da farklilastigini gdsteren arastirmalar
bulunmaktadir (Kocabas, 2016; Tiimkaya, 2017; Ertem ve Gdkalp, 2020). Ornegin,
ortaokul diizeyinde velilerin katilimlar1 karar verme boyutunda anlamli farklilik
gostermektedir (Tumkaya, 2017). Ilkokulda &grencilerin kiigiik yasta olmalari
nedeniyle okul-veli iletisimi, toplantilar, rehberlik ¢aligmalar1 ve 6grenci takibi gibi
stiregler velilerin aktif katilimini zorunlu hale getirmektedir (Giinaydin ve dig., 2024).
Buna karsilik lise doneminde Ogrencilerin bagimsizlagsmasiyla velilerin okulla
iletisimi ve okula katilim1 azalmaktadir (Epstein, 2011). Ilkokul ve lise arasinda bir
donem olan ortaokul déneminde ise liseye gecis siireci ve gelisimsel ozellikler
nedeniyle veli-6gretmen isbirligi agisindan kritik bir 6neme sahip olmaktadir.
Ogretmen ve velilerin aym kademeden olmalari, katilimlarinin  birlikte
degerlendirilebilmeleri agisindan 6nemli goriilmiistiir. Dolayisiyla ortaokul
kademesinde gorev yapan 6gretmenler ve ortaokullarin velileri aragtirmanin katilimet
gruplari olarak belirlenmistir.

Arastirmada amagli 6rnekleme yontemlerinden maksimum ¢esitlilik 6rnekleme
yontemine bagvurulmustur. Bu yontemde genelleme yerine g¢esitlilik gosteren
durumlar arasinda ortak olgular, benzerlikler ve farkliliklar bulunarak problem farkli
yonleriyle incelenir (Y1ldirim ve Simsek, 2021; Patton, 2014). Bu nedenle arastirmada
katilmcilarin farkli okul tiirlerinden (merkezi ortaokul, tagimali egitim yapilan
ortaokul, imam-hatip ortaokulu gibi), farkl branslardan, farkli sinif seviyelerine ders
veren kadin ve erkek dgretmenlerden olmalarina ve sosyo ekonomik diizey, meslek
ve yasca farklilagan velilerin arastirmaya dahil edilmesine dikkat gosterilmistir.
Maksimum cesitlilik drneklemi yontemi kapsaminda katilimcilarin yeni katilimcilar
Onermesiyle aragtirmayi genisleten kartopu Ornekleme yontemi kullanilmistir.
Onerilen yeni katilimci adaylar1 arasindan arastirmanin amacina uygun belirli
Ozellikleri tasiyanlar caligmaya dahil edilmistir (Creswell ve Poth, 2018;
Nikolopoulou, 2022). Béylece, ilk ulasilan katilimcilar 6tesinde diger bireylerin de
arastirmaya katilimi saglanmistir. Kartopu 6rneklem yontemiyle 21 veli katilimecidan
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sekizi, 14 6gretmenden de yedisi, Oneriler dogrultusunda ulasilan katilimcilardan
olmustur. Goriismelerde farkli deneyim ve goriislerin azalmasi ve tekrarlarin
baglamasiyla, veri doyumuna ulasildigina karar verilerek  goriismeler
sonlandirilmistir.

Veri Toplama Araglan

Aragtirmada veri toplama araci olarak, katilimcilarin  deneyimlerini
derinlemesine ortaya koymaya olanak taniyan yar1 yapilandirilmig goriisme formlart
kullanilmistir. Formlarin hazirlanma siirecinde, egitim bilimleri ve yonetimi alaninda
uzman dokuz akademisyenin goriisiine bagvurulmustur.

Uzman Onerileri dogrultusunda kapsam gecerligi saglanan formlara, pilot
uygulamalar yapilarak son hali verilmistir. Gorlisme formlari; "Okul Yo6netimi ve
Karar Alma Siiregleri", "Ekonomik Planlama", "Egitim-Ogretim Faaliyetleri" ve
"Okul-Veli-Cevre Iliskileri" temel temalari altinda 19 acik uglu sorudan olusmaktadir.
Yar1 yapilandirilmig yapi, arastirmaciya goriisme sirasinda derinlestirme ve sondaj
sorular1 sorma esnekligi saglamistir (Kallio ve dig., 2016).

Gecerlik ve Guvenirlik

Arastirmanin niteligini artirmak amactyla Lincoln ve Guba (1985) tarafindan
onerilen inandiricilik, aktarilabilirlik ve tutarlik dlgiitleri dikkate alinmustir. I¢ gecerlik
(inandiricilik) kapsaminda uzman incelemesi ve bulgularda dogrudan alintilara yer
verilmistir. Dis gecerlik (aktarilabilirlik) i¢in yontem, siire¢ ve ¢aligma grubuna iliskin
ayrintili betimlemeler yapilmistir (Kosar, 2021).

Giivenirligi saglamak adina arastirmaci tarafindan yapilan kodlamalar birer ay
arayla li¢ kez tekrarlanmig ve uzmanlar arasi goriis birligi kontrol edilmistir. Etik
ilkeler geregi katilimcilarin kimlikleri gizli tutulmus; dgretmenler igin "O1, 02...",
veliler i¢in ise "VI1, V2.." seklinde kodlamalar kullanilmustir. Goriismeler,
katilimcilarin kendilerini rahat ifade edebilecekleri kiitiiphane, sinif veya uygun dis
mekanlarda, goniilliiliik esasina dayali olarak gerceklestirilmistir.

Veri Toplama Sureci

Arastirmaya ilce merkezinde bulunan alti ortaokul dahil edilmis ve bu okullarin
Ogretmenleri ve velilerinden olusan bir 6n goriisme listesi olusturulmustur. Goriisiilen
kisilerin onerileriyle yeni katilimcilara ulasilmistir. Toplam 14 6gretmen ve 21 veli
goriigsmesinden sonra aragtirma doygunluga ulagtig1 diisiiniilerek sonlandirtlmistir.
Tablo 1’de dgretmen katilimcilarla yapilan goriismelere ait bilgiler verilmistir. Ayni
okulda olan katilimeilar ayni isimle kodlanmstir. Ornegin INCI.02 ile INCI.03 aym
okuldan 6gretmen veya INCI.V3 ayni okuldan veli katilimeilardir.
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Tablo 1

Ogretmen Calisma Grubunun Cinsiyet, Goriisme Siireleri ve Kod Sayisi Bilgileri

Kisi Adi Cinsiyet Goriigme Siiresi (dk.) Kod Sayisi
YAGMUR.O1 E 76 145
INCI.O2 K 46 94
INCIL.O3 K 32 38
DENiz.04 E 22 43
TAS.05 E 27 55
YAGMUR.O6 K 28 83
YAGMUR.O7 K 30 55
NEHIR.08 K 27 53
TAS.09 K 22 43
KUZEY.010 K 21 62
KUZEY.011 E 41 105
TAS.012 K 28 40
NEHIR.013 K 33 51
DENiz.014 E 40 59
Toplam 473 926

En uzun 6gretmen goriisme siiresi 76 dakika stirmiis ve 145 kodlama yapilmistir.
En kisa goriisme 21 dakika siirmiis ve kod sayis1 62 olmustur. Ogretmen goriisme
stirelerinin ortalama siiresi 34 dakika ve atanan kod sayis1 ortalamasi 66 olmustur.

Tablo 2’de goriisme yapilan 17 veli katilimciya ait cinsiyet, goriisme siireleri ve
goriisme metinlerine atanan kod sayilari verilmistir.

Tablo 2

Veli Caliyma Grubunun Cinsiyet, Goriisme Stireleri ve Kod Sayis1 Bilgileri
Kisi Ad1 Cinsiyet Gortigme Siiresi (dk) Kod Sayisi
TAS.V1 E 23 101
TAS.V2 K 26 102
INCI.V3 K 20 57
INCi.v4 K 20 65
TAS.V5 K 29 72
DENIZ.V6 K 27 89
DENIZ.V7 K 30 76
INCL.V8 K 53 164
TAS.V9 K 46 116
DENIZ.V10 E 34 110
YAGMURV11 K 28 93
NEHIR.V12 K 38 94
YAGMUR.V13 K 14 47
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Tablo 2 (devami)

KUZEY.V14 E 16 71
KUZEY.V15 K 18 48
NEHIR.V16 K 21 76
NEHIR.V17 E 26 92
Toplam 469 472

Veli katilimcilarla yapilan en uzun goriigme 53 dakika siirmiis ve bu goriismede 164
kodlama yapilmistir. En kisa goriisme ise 14 dakika siirmiis ve 47 kodlama
yapilmistir. Velilerle yapilan goriismelerin ortalama siiresi 28 dakika ve goriigmelere
atanan kod sayilariin ortalamasi ise 87 olarak gergeklesmistir.

Etik Kurul Karar

Arastirmaya ait etik kurul onayi, Ankara Universitesi Sosyal Bilimler Alt Etik
Kurul’unun 16/05/2022 tarihli 11/147 sayil karari ile verilmistir.

Verilerin Analizi

Goriismelerden elde edilen verilerin ¢6ziimlenmesinde, nitel verilerin sistematik
olarak kodlanmasi, temalarin yapilandirilmasi ve yorumlanmasi siireglerini kapsayan
icerik analizi teknigi kullamlmigtir (Fereday ve Muir-Cochrane, 2006). Kodlama
stirecinde, hem verilerden hareketle kavramlara ulasilan tiimevarimsal (indiiktif) hem
de onceden belirlenmis kuramsal gergeveye dayanan tiimdengelimsel (dediiktif)
kodlamanin bir arada kullanildig hibrid yaklagim benimsenmistir (Neale, 2016).

Analiz siireci, ham verilerin transkripsiyonu ile baglamis; kodlarin benzerlik ve
farkliliklarina gore gruplandirilmasiyla tematik bir yapi olusturulmustur. Bu temalar,
katilimc1 deneyimlerinin fenomenolojik 6ziinii yansitacak bi¢imde diizenlenmistir.

Analiz sonucunda 6gretmen goriislerinden dort temel tema elde edilmistir:

1. Karar alma siireglerine katilimi etkileyen faktorler,
2. Kurumsal katilim tiirleri,

3. Kurumsal katilim diizeyleri,

4

Okul kararlarina ve etkinliklerine katilim gerekceleri.

Veli goriislerinin analizi neticesinde ise bes ana tema yapilandirilmistir:
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Okula katilim goriisleri ve nedenleri,

Okula katilim engelleri,

1.

2

3. Katilimu etkileyen faktorler,
4. Okula katilim diizeyleri,

5

Okula katilim tiirleri.

S6z konusu temalar ve bu temalar1 olusturan alt kodlar, ¢alismanin bulgular
boliimiinde sistematik olarak sunulmus ve dogrudan alintilarla desteklenmistir.

Bulgular

Bu boliimde, aragtirmanin temel katilimcilar1 olan dgretmen ve velilerin okula
katilim siireclerine iligkin deneyimleri, yaklasimlari, katilim tiir ve diizeyleri analiz
edilerek elde edilen bulgular tematik bir ¢ergevede sunulmustur.

Ogretmenlerin Okula Katihmina iliskin Bulgular

Ogretmenlerin okulda karar alma ve uygulama siireglerine katilim deneyimlerini
anlamlandirmak amaciyla yapilan analizler sonucunda ortaya ¢ikan temalar ve kodlar

Tablo 3’te yer almaktadir.

Tablo 3

Ogretmen Gériismelerine iliskin Tema ve Kod Listesi

Temalar

Kodlar

Ogretmenlerin katilim diizeyleri

Aldirmazlik alam
Kabul alam
Duyarlilik alan
Kararsizlik alani
Sorumluluk alanm

Ogretmenlerin kurumsal katilim tiirleri

Goniilliiliik temelinde katilim
Desteklenmis veya tesvik edilmis katilim
Karar alma ve uygulamada etkin katilim

Ogretmenlerin katilimini etkileyen faktorler

Okul tiirti

Okulun fiziki-ekonomik kaynaklari

Bilgilendirme yapilmasi

Toplant1 yapma (goriis alma) siklig1

Kisisel 6zellikler, Mesleki kidem

Fikir beyani ve s6z hakkini kullanmayt tercih etme
Uzmanlik alan1 ve dgretmenlik brangi

Okul yonetiminin tutumu

Tletisim ve iliskiler

Ogretmenlerin katilim gerekgeleri

Ortak kararlara uyma
Karar verme yogunlugu-is yiikii-Gérev dagilim
Olumsuz, olumlu katilim deneyimleri
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Ogretmen katilimcilarin goriismelerinin tematik analizinde; katilim diizeyleri
temasinda sorumluluk alani, kurumsal katilim tiirleri temasinda karar alma ve
uygulamada etkin katilim, katilimi etkileyen faktorler temasinda fikir beyani ve soz
hakkini kullanmayi tercih etme ile okul yonetiminin tutumu ve okulun fiziki-
ekonomik kosullart ve kaynaklari, katilim gerekgeleri temasinda olumsuz deneyimler
ile karar verme yogunlugu-is yiikii-gorev dagilimi kodlamalar: siklikla ifade edilen
kodlamalar olarak oOne c¢ikmaktadir. Bulgulara iliskin yorumlamalar arastirma
sorulartyla iliskili olarak yapilmistir.

Ogretmenlerin Karar Alma ve Uygulama Siireclerine Katilim Konusundaki
Goriisleri

Ogretmenler, katilim konusundaki goriislerini, karar alma siireglerini etkileyen
faktorlere bagl olarak ifade etmislerdir. Katilimlari, yogun olarak okul yonetiminin
tutumundan, ardindan fikir beyant ve sdz hakkini kullanmay1 tercih etmeleri ile
okulun fiziki-ekonomik kosullar1 ve kaynaklarinin durumundan etkilenmektedir.

Ikinci diizeyde “toplanti yapma ve goriis alma” ile “iletisim ve iliskiler” kodlar1
6gretmen katilimini etkileyen faktorlerdir. Daha sonra, uzmanlik alani ve 6gretmenlik
bransi, kisisel dzellikler, okul tiirii, bilgilendirme yapilmasi ve mesleki kidem kodlart
frekans sayilarina gore etkili olmaktadir. Kodlamalarla eslesen bazi goriisler su
sekildedir:

Idarecinin sizin fikirlerinize deger verdigini hissediyorsamz daha fazla katilimci
oluyorsunuz ama kendi kararlarint daha ¢ok 6nemsiyor, kendi fikirlerini empoze
etmeye calistyorsa ya da yaptirnm olarak uygulamaya galisiyorsa ayni kararlari
Diyorsunuz ki ne yaparsam yapayim bir sey degismeyecegi i¢in fikir liretmede ya da
karar almada biraz geri kaliyorsunuz. idareci ne kadar demokratik davranirsa siz de o
kadar katilime1 oluyorsunuz (O1).

Genelde herkes itinayla katilir, hazirlikli gidilir okulda toplantilara herkes ne
konusacagmni, ne anlatacagini bilir. Midiir bey oncesinde zaten giindemleri verir
genelde bize (010).

Okullara kesinlikle béyle yardimlar sart. imam hatiplere kaynak akist bol, o yiizden
miidiirler nereye harcayacaklarini sasiriyorlar paralari. Diger okullara kaynak az,
Milli Egitim’in ayrrmus oldugu biitge az (O3).

Maddi durumu iyi olan cok fazla velimiz ¢ok yok, o konuyu gok elestiremiyorum.
Ama Imam Hatipte de ¢alistim. Oraya gelen baZislar ¢ok yiiksek. Keske bu bagislar
ilceye yapilsa da okullara dagitilsa diye diisiindiigiim ¢ok oldu. (O8).

Katilimer 6gretmenler, okul midiriinin adil ve esit davranmasi, farkl
nedenlerle &gretmenler arasinda ayrim yapmamasi gerektigini vurgulamislardir.
Okulun gelir ve giderlerine iligkin yeterli bilgiye sahip olmadiklarini, okul biitgesi
olusturulmasima katilmadiklarini, okul yonetimi veya okul-aile birligi tarafindan
bilgilendirildiklerini belirtmislerdir. Velilerin maddi katkilarina zorunlu olarak
basvuruldugunu, goniilliiliik temelinde yapilmasi gereken bagislarin, okullarin asli
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maddi kaynaklar1 halini aldigini ifade etmislerdir. Tasimali egitim yapilan okulun
zorunlu giderleri i¢in velilerden hi¢ destek alinamadigi ve merkezi 6denek de yeterli
olmadigindan giderlerin 6gretmenlerce ya da okul yonetiminin maddi katki bulma
girisimleriyle karsilanabildigi belirtilmistir. imam-Hatip Ortaokulu ile ilgili fiziki
donanim agisindan herhangi bir eksiklik dile getirilmemistir.

Ogretmenlerin Karar Alma ve Uygulama Siireclerine Katilumlarinin Diizeyleri ve
Tdrleri

Ogretmenlerin karar alma siireclerine katilim diizeyleri igin egitim yonetimi
alanyazinindan alinan, aldirmaziik alani (Barnard, 1966), kabul alani (Simon, 1997),
duyarlilik alan: (Owens, 1995), kararsizitk alani (Owens ve Lewis, 1976) kavramlar
kullanilimigtir. Bu diizeylere katilimcilarin ifadelerinden alinan “sorumluluk alani”
kodlamas1 da analize dahil edilmistir.

Ogretmenlerin katihm diizeylerinde sirastyla, “sorumluluk alan1”, “duyarlilik
alan1” ve onu takip eden “aldirmazlik alani” ile “kabul alan1” ve “kararsizlik alan1”
kodlamalart olmustur. Goriisiilen Ogretmenler, yeterli bilgiye sahip olmama,
deneyimsizlik, alan dis1 konular olmasi nedenleriyle kararlara katilmakta kararsiz
kalabilmektedirler.

Kurumsal katilim tiirleri temasinda okula katilimlarinin, daha ¢ok kurumsal
boyutta gergeklestigi goriilmektedir. Gorev dagiliminin  goéniilliiliik temelinde
gerceklestigini ya da ydnetimin goérevlendirme yaptigimi belirtmislerdir. lgili
6gretmen ifadelerinden bazilar1 su sekildedir:

Her tiirlii faaliyetin iginde bir sekilde bulunurum, bulunmaya galistyorum. (014).

Biraz mecburi kalintyor goniillii olanlara. Bunda istemiyor, digerinde istemiyor... Gorev
verecegin zaman tamam artik goniilliilere verelim, bu zaten istemiyor gibi oluyor (O4).

Kendi bransimla alakali konularda daha ¢ok katilmay1 tercih ediyorum. Diger branglara
pek katilmiyorum, onlarn islerine karismak istemiyorum (04).

Ogretmen katilimcilar alanlariyla ve dgrencileriyle ilgili konularda daha ¢ok
katilmak istediklerini ve karar alip uygulayabildiklerini ifade etmislerdir. Istemleri
disinda gorevlendirildiklerinde, katilim isteklerinin azaldigini, is yiiklerinin artmasi
nedeniyle de kendi alanlarina yogunlasamadiklarim belirtmislerdir. Ogretmenlerin iki
tiir katilim boyutu, gorevsel veya Orgiitsel diizey olarak bahsedilmektedir (Miskel et
al., 1979; Akt.,Conley, 2016). Bulgulara gore 6gretmenler ¢ogunlukla gérevlerini
yerine getirme dlizeyinde katilim gostermektedirler.

Ogretmenlerin Karar Alma ve Uygulama Siireclerine Katilim Yaklasimlart ve
Gerekeeleri

Goriislilen dgretmenler, katilma veya katilmama gerekgeleriyle ilgili en ok
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olumsuz deneyimlerinden bahsetmiglerdir. Katilim gerekgelerinde karar verme
yogunlugu — is yiikii - gorev dagilimi ikinci sirada yer almistir. Ugiincii sirada olumlu
deneyimleri ve ardindan katilimda ortak kararlara uymayr o6nemli gordiklerini
belirtmislerdir. Katilimc1 6gretmen ifadelerinden bazilar1 su sekildedir:

Karar alma stirecine etkilesimli olarak dahil oldunuz, bu sefer o siirecin uygulanmasi
asamasinda sizi goérevlendirmeye bagliyor. Gorev yiikiinii size yikmaya c¢alisiyor.
Ogretmenin is yiikiinii artirdigi zaman &gretmen de gerek yok diyor, geri adim atiyor
mesela (01).

Idare tarafindan takip edilmesi lazim uygulanabilirliginin [kararlarin] yoksa nasil denir
savsakliyor bazi arkadaglarimiz, bazi arkadaslarimiz da daha ¢ok cahstigi i¢in bir
bikkinlik, bir yorgunluk duygusu olabiliyor (O2).

Ogretmenler, gorevlerini sorumlulukla yerine getiren kisilere daha fazla gérev
verildigini belirtmislerdir. Stirekli ayni kisilerin gorevlendirilmesi, onlarin is yiikiini
artirmakta ve karar verme siireglerinde etkili olmalarini zorlastirmaktadir. Meslegin
dogas1 ve okulun isleyisi geregi karar alma ve uygulama slreclerinden uzak
kalamamaktadirlar; ancak nihai kararlarin ¢ogunlukla okul yonetimi tarafindan
verildigini belirtmektedirler.

Velilerin Okula Katihmina iliskin Bulgular

Veli deneyimlerinden hareketle okulda karar alma ve uygulama sireclerine
katilim deneyimlerini anlamlandirmak amaciyla yapilan analizler sonucunda ortaya
¢ikan temalar ve kodlar Tablo 4’te yer almaktadir.

Tablo 4 .
Veli Goriismelerine Iliskin Tema ve Kod Listesi
Temalar Kodlar

Ogrenci ile ilgili konular

Toplant1 yapilmast

Maddi yardimda bulunma

Okulun fiziki kosullar1 ve olanaklari
Okulun gereksinimlerini bilme

Velilerin  okula  katilim
nedenleri

Bilgi paylasimi

Kismi (yoneticilerin kararina destek) katilim
Velilerin ~ okula  katilm  garar verme ve katilma
duzeyleri Guglendirme ve eylem baglatma

Sahte katilim, Danigsma, Tam (esit) katilim

(devam ediyor)
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Tablo 4 (devami)

Maddi katilhim
Velilerin  okula katihm Veli olarak okula katilim
turleri Kurumsal katilim
Kisisel katilim

Ogretmenler ve Okul yénetiminin tutumu
Okul-Aile Birligi, Kisisel etkenler,
Okul-simif iklimi

Veli goriislerinin dikkate alinmasi

Egitim 6gretim planlamalar1

Milli Egitim - Merkezi Ydnetim,

Ogrenci katilimi

Okul tiirii ve bélgesi

Okul yonetimi ve 6gretmenlerden beklentiler

Velilerin okula katilimimi
etkileyen faktorler

Veliler okulda yapilan toplantilar ve maddi katkida bulunma ve 6grenci ile ilgili
nedenlerle okula katilimda bulunmaktadirlar. Velilerin katilimlarini engelleyen ilk ii¢
faktor ise, bilgi sahibi olmama, maddi kosullarin yetersizligi ve 6grencilerin sorunlari
olmustur. Veliler okul yonetimi ve 6gretmenlerden beklentileri olmadigini belirtseler
de dgretmenler ve okul yonetiminin tutumu ile okul-aile birligi ¢alismalarinin okula
katilimlarim etkiledigini siklikla ifade etmislerdir. Ancak genellikle okul-aile birligi
calismalariyla ilgili bilgi sahibi olmadiklarini belirtmislerdir.

Velilerin Karar Alma ve Uygulama Siireclerine Katilim Konusundaki Goriigleri

Veli goriismelerinde okula katilim goriisleri ve nedenlerinde 6grenci ile ilgili
konular, okulda toplanti yapilmasi ve okula maddi yardimda bulunma kodlamalar1 6ne
¢ikmaktadir. Katilim ile ilgili olarak 16 goriismede toplantilar, 14 gériismede okulun
fiziki kosul ve olanaklari, 13 goriismede ise okulun gereksinimlerini bilme dile
getirilmistir. Veliler genellikle c¢ocuklarmin ders durumlarint veya davranig
sorunlarin1 6grenmek ya da ogretmenlerle bu konulari goriigmek {izere okula
gittiklerini belirtmislerdir. Konuyla ilgili bazi veli goriigleri soyledir:

Gelenler daha ¢ok kendi ¢ocuklarinin durumunu 6grenmek i¢in geliyorlar, ¢ocugun ders
durumu, davranis durumu. Okulun geneliyle...ilgili degil de tamamen kendi 6grencisine
yonelik iletisim i¢indeler, benim de dyle, ben kendi ¢ocugumu ilgilendirmeyen konularda
okulun islerini merak da etmiyorum, karismiyorum da (V1).

Okulda daha ¢ok ¢ocugumun problemli oldugu 6gretmenlerle goriismeyi istiyorum. Zaten
her ¢ocuk da her 6gretmenle sorun yagsamiyor (V8).

Okula katilimim, sadece toplantidan toplantiya gidiyorum okula. Onun disinda telefonla
artyorum bir de hastalik dolayisiyla ¢ok gitmedim bu sene (V5).

209



AUEBFD; 2026; 59(1), 175-220

Okullarda  velilerle kurulan formal iligki toplantilar araciligiyla
strdlrulmektedir. Katilimei veliler, okulun gereksinimlerini bilmelerinin katilimlarini
etkiledigini, buna gore katkida bulunduklarimi veya bulunmak zorunda kaldiklarini
belirtmiglerdir. Velilerin okul ihtiya¢larii1 ve kendi maddi katkilarini takip
edebilmeleri, okul biit¢esine katilmalarina da yol agmaktadir. Okula yaptiklar maddi
katkilar1 ne i¢in yaptiklarini ve nerede kullanildigint bilmelerinin kendileri icin dnemli
oldugunu belirtmislerdir. Veli ifadelerinden bazilar1 su sekildedir:

Bilgilendirme, daha cok talep diizeyinde, maddi talepler bekleniyor velilerden okulun
ihtiyaglar1 konusunda, iste boyasi badanasi, kirtasiye ihtiyaglari, fotokopisi. Okulun ciddi
anlamda paraya ihtiyac1 oldugu konusunda bilgilendirme yapiliyor (V1).

Maddi yonden ¢ok katki istiyorlar okula, okul insaata da girdi, eksikleri ¢oktu, kap1 kolu,
askiliklar1 yoktu mesela, onlar1 alalim, bir seyler yapalim. Kahvalt1 yapalim. Gidemedim
ben parasini gonderdim. Hepsi de [velilerin] katilmaya g¢alisiyor gordiigiim kadariyla,
maddi yénden (V3).

Katilmamizi ne belirliyor? Ekonomik, okulda herhangi bir para bir sey toplanacaktir. Ona
illaki katiliyoruz, onunla ilgili katki saglamaya calisiyoruz (V4).

Imam-Hatip ortaokulu ve tasimali egitim yapan ortaokullar disindaki okullarin
velileri, giderler i¢in okullarmmm maddi yardim taleplerini hakli bulduklarini
sOylemislerdir. Bu nedenle okula maddi katilimda bulunmak istediklerini ve katkida
bulunduklarini belirtmislerdir.

Velilerin Karar Alma ve Uygulama Siireclerine Katilim Diizeyleri ve Katilim
Tarleri

Katilimer veliler, en ¢ok bilgi paylagimi katilim diizeyiyle ilgili deneyimlerini
paylagsmuslardir. Bilgi paylasimi ¢ogunlukla, okul kararlari, etkinlikleri, uyulmast
gereken kurallar veya yapilmasi gerekenler hakkinda okulun bilgi vermesi seklinde
gerceklesmektedir. Velinin bilgi vermesini gerektiren zorunlu haller disinda, okuldan
veliye bir bilgi akis1 olarak gergeklesmektedir. Veliler ikinci diizeyde, kismi yani
yoneticilerin kararma destek diizeyinde katilim gostermektedirler. Bu diizeydeki
katilim, ydneticilerin kararlarin1 destekleyerek veya onaylayarak katilabildiklerini,
Ozneleserek karar alma siireglerinde varol(a)madiklarim1 g6stermektedir. Veli
katilimcilarin temayla ilgili goriislerinden bazilari su sekildedir:

Biitiin okullara olmali [maddi yardimlar] ama malesef buras1 Imam-Hatip, yatili 6grenciler
var diye, buraya bir tik daha fazla yapiliyor. Keske diger okullara da biraz yapilsa. Cunki
milletin bilmedigi devlet zaten imam Hatip’e daha fazla yapiyor (V11).

Bunun gerekli oldugunu diistiniiyorum. Ciinkii islerin dondiiriilmesi, egitim &gretim

faaliyetlerinin siirmesi i¢in belli bir paraya ihtiya¢ var. Onun i¢in de velilerin buna katki
sunmasinin normal oldugunu diigiiniiyorum. Tabi kendi imkanlart l¢iisiinde (V16).
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Veli gorligmelerinde bagis, kermes ve geziler, biitceye katilim ve bilgi eksigi ile
okulun beklentisi en ¢ok vurgulanan maddi katilim faktorleri olmustur. Bunun diginda
veliler en ¢ok okula iletisim yoluyla okula katildiklarini belirtmislerdir. Kurumsal
katilim tiirlerinden ise “desteklenmis ve tesvik edilmis katilim” yoluyla katilim
gostermektedirler. Bu tir katilm, okul toplantilar1 araciligiyla, okulun
yonlendirmesiyle gerceklesen katilimin yogunluguna isaret etmektedir. Kisisel
katilim tiirlerinden “zorunlu ve fiili katilim”da bulunduklarini ifade etmislerdir. Bu
tiir katilim ise velinin ebeveyn olmaktan kaynakli bulunmak zorunda oldugu katilim
thrlnd goéstermektedir.

Velilerin Karar Alma ve Uygulama Siireclerine Katilim Yaklagimlar: ve
Gerekeeleri

Okulda 6gretmenlerin ve okul yonetiminin tutumlari ile okul-aile birligi ve veli
goriislerinin dikkate alinmasi, veli katiliminda etkili olmaktadir. Bunlardan sonra
gelen faktorler ise merkezi yonetim, 6grenci katilimi, okul tiirii ve bolgesi olmustur.
Veli goriislerinden bazilar1 sdyledir:

Veli olarak gidiyoruz ama zaten kararlar alinmig olarak bize sunuluyor. Bizim fikrimiz
sorulmuyor... Zaten bizi hep para igin ¢agiriyorlar ilk basta, sonra da devamu geliyor
(V9).

Okul-aile birligi yonetimiyle paylasiliyordur. Bizimle paylasilmadi, okulla ilgili kararlari,
genelde yonetimle hallediyorlardir diye tahmin ediyorum (V4).

Okul ¢arsidaysa biraz daha katilim yiiksek olur, ¢arsidan biraz uzaklastiginizda o zaman
daha az oluyor. Ekonomik durum 6nemli, veli profiliniz ¢ok 6nemli o esnada katilim
acisindan (V8).

EERNTS

Katilimer veliler okula katilim engelleri olarak, “bilgi sahibi olmama”, “calisma
ve maddi kosullar”, “6grencinin sorunlar1”, ve ‘“gocuk-yasli bakimi ve saglik
sorunlar1” ile ilgili nedenleri belirtmislerdir. Bu durumu , “Cok gitme sansim olmuyor
her zaman. Evde kiiciik ¢ocuk, hasta bir insan...”(V12), “Veliler gelirler ya da
giderler konusunda bilgilendirilmiyor. Nasil gelir elde ediyorlar, ne yapiyorlar hig
bir bilgim yok.” (V4) ifadeleriyle belirtmislerdir.

Velilerin okula katilimlarinda, 6gretmenlerin ve okul yonetiminin tutumlari ile
okul-aile birligi ¢caligmalarinin etkili oldugu ortaya ¢ikmustir. Bulgular, veli katilinu
i¢in egitimci tutumlariin en 6nemli faktor oldugunu gostermektedir.

Tartisma, Sonuc ve Oneriler

Kamu okullarinda yiiriitiilen bu arastirmanin bulgulari, devletin kamusal
egitimin finansmanindan giderek elini c¢ektigi ve egitimin 6zel kaynaklarla
stirdiiriildiigii donemin 6zelliklerini yansitmaktadir. Okullarin mali sorunlarmin okul
bilesenlerine devredilmesiyle olusan neoliberal katilim bi¢imi, demokratik katilim

211



AUEBFD; 2026; 59(1), 175-220

gereksinimini karsilayamamakta; kamusal egitim esit, nitelikli ve demokratik olma
ozelliklerinden uzaklagmaktadir. Bu durum, demokratik katilim ve demokratik egitim
ilkelerinin okullarda hayat bulamadigini gostermektedir.

Imam-Hatip ortaokullar1, katilimcilarinin maddi katkilar1 ve muhafazakar egitim
politikalariyla devletin yiikiinii hafifleten, neoliberal politikalarin temsilcisi kurumlar
olarak one ¢ikmaktadir. Ogretmenler ve velilerde bu okullarmn kamu ve ozel
kaynaklardan orantisiz bigimde daha fazla pay aldigi yoniinde ortak bir kani
bulunmaktadir. Finansal doniisiim, kiiresel sermayenin biiyiimesi dogrultusunda
kamusal alanin daraltilmasi ve egitimin 6zel kaynaklara birakilmasi siireciyle
ortismektedir (Apple, 2004; Harvey, 2005). Benzer neoliberal katilim bigimlerinin
diger okul tiirlerinde de goriilmesi, bu politikalarin egitim pratiklerine yansidigini
dogrulamaktadir (Giroux, 2007; Hill & Kumar, 2009; Hill, 2016).

Buna karsin bazi ¢aligmalar, dogru uygulandiginda okul finansmaninda yerel
ozerklik ve topluluk temelli yonetimin sorumluluk bilincini artirabilecegini
savunmaktadir (Levin, 2001; Patrinos, 2011). Ancak bu arastirmada yerel 6zerklik
veya topluluk temelli yonetim orneklerine rastlanmamistir. Dolayisiyla 6gretmen ve
velilerin okul karar siireclerine demokratik bicimde katilim gdsterme gereksinimi
devam etmektedir.

Aragtirma, Ogretmenlerin okul miidiirlerini demokratik karar siireglerini
organize eden merkezi aktdrler olarak gordiiklerini gostermektedir. Alanyazinda da
okul kararlarinda en etkili unsurlarin st diizey yoneticiler, yasal mevzuat, okul
yonetimi ve dgretmenler oldugu belirtilmektedir (Giiglii vd., 2015; Uziim & Kurt,
2019). Ancak Ogretmenlerin katilimi ¢ogunlukla kendi gorev alanlariyla sinirh
kalmakta, yoneticilerin goriis alma siirecleri gergek anlamda demokratik kararlara
doniismemektedir (Somech, 2010; Uziim & Kurt, 2019). Bulgular, 6gretmenlerin
demokratik katilim diizeyinin diisiik oldugunu ortaya koymaktadir.

Ogretmen katilimim bilgiye erisim, deneyim yili ve bireysel &zellikler
belirlemektedir. Somech (2010) ile Uziim ve Kurt (2019), 6gretmenlerin alanla sinirlt
katilim sergilediklerini, bunun da demokratik karar siireglerini zayiflattigim
belirtmektedir. Buna karsin, 6gretmenlerin karar siireglerine etkin katiliminin okul
verimliligini ve mesleki aidiyeti artirdi§ina dair bulgular da mevcuttur (Ingersoll,
2003; Hoy & Tarter, 2004). Ogretmenler igin “kararsizlik alan1”, genellikle riskli veya
kendilerini dogrudan ilgilendirmeyen konularla sinirlidir (Owens & Lewis, 1976). Bu
durum, &gretmenlik pratiginin glinlik kararlarla ilerlemesine baglanabilir veya
yonetsel ya da mali konularda bilgi eksikliginden kaynaklaniyor olabilir.

Veli katilimt ¢ogunlukla ¢ocuklarinin akademik veya davranigsal sorunlarina
odaklanmakta, katilim genellikle maddi katki bigiminde gergeklesmektedir. Veliler
arasinda okula bagis yapma zorunlulugu algis1 yaygindir. Ogretmen ve veliler, mali
yiiklerin esit dagilmadigimi, imam-Hatip ortaokullarmin daha avantajli oldugunu
diistinmekte ve daha fazla seffaflik ile adil kaynak dagilimi talep etmektedir.

Bu bulgular alanyazinla paraleldir. Tiimkaya (2017), velilerin en ¢ok iletigim
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kurma, ebeveynlik ve evde 6grenme boyutlarinda katilim gosterdiklerini belirtmistir.
Aydm (1997) ve Epstein (2008) de ebeveyn katiliminin en yogun bi¢cimde ¢ocugun
egitimine dogrudan katki seklinde gergeklestigini vurgulamaktadir. Erdener ve
Knoeppel (2018), farkli demografik degiskenler arasinda gelir diizeyinin en belirleyici
faktor oldugunu gostermistir. Neoliberal politikalar dogrultusunda azalan devlet
Odenegi, okullarin maddi taleplerini mesrulastirmakta ve velilerin ekonomik
katilimini zorunlu hale getirmektedir. Erdener (2016), okul diizeyi ve 6gretmenlerin
egitim seviyelerinin veli katiliminda etkili oldugunu; midiirlerin toplantilar1 farkl
zamanlarda planlamasinin katilimi artirdigini belirtmektedir. Miidiir tutumu, veli
katiliminda belirleyici bir unsur olarak 6ne ¢ikmaktadir. Dolayisiyla veli katilimi,
ekonomik bir zorunluluk olmaktan ziyade toplumsal sermaye ve okul-aile isbirligini
giiclendiren bir siire¢ olarak degerlendirilmelidir (Coleman, 1988).

Genel olarak arastirma, neoliberal ekonomi politikalarinin egitim ortamini
doniistiirerek 6zel finansmana bagimliligi artirdigini ve esit egitim firsatlarini
zayiflattigini gostermektedir. Ogretmen katilimi yonetsel sinirlar ve is yiikiiyle, veli
katilimi ise genellikle 6grencinin bireysel durumu ve mali destek beklentileriyle
sekillenmektedir.

Sonug olarak, ¢aligma neoliberal politikalar ve kaynak esitsizliginin, demokratik
ve esitlikgi egitim ilkelerini zayiflattigim gostermektedir. Ogretmenler ve veliler
katilimin 6nemini kabul etmekle birlikte, sosyoekonomik kosullar ve okul yonetimi
yaklagimlart bu katilimimn derinligini smirlamaktadir. Kamusal egitimde esitlik ve
demokratik katilimin giiclenmesi, kamusal kaynaklarin yeniden etkinlestirilmesi ve
okul karar siireclerinde katilimci yonetim kiiltiiriiniin  kurumsallastiriimasiyla
mimkdndr.

Arastirma sonuglarina gore okullarda demokratik bir katilim ikliminin
olusturulmasi i¢in esit ve adil yaklasim ile demokratik egitim ilkeleri rehberliginde
karar alma ve uygulama siireclerini isler kilan bir okul yonetiminin varligt
gerekmektedir. Okul yénetimlerinin karar alma ve katilim iglerligini yiiriitebilmelerini
saglayan bir g¢erceve yoOnetmeligin diizenlenmesi de okuldan okula degisen
uygulamalar1 sinirlandiracagi gibi demokratik mekanizmalari da ortaklastirabilir.
Bunun igin Okul Aile Birligi Yonetmeligi ve Okul Oncesi, ilkdgretim ve Ortadgretim
Kurumlar1 Yonetmeligi yeniden diizenlenmeli, yonetim kurullarinda demokratik
temsil ilkesi uygulanmalr; katilim sembolik degil, islevsel bir nitelik kazanmalidir.

Okul yonetimlerine d6gretmenlerin katilim istek ve onerilerini adil olmayan is
yikkiine neden olacak sekilde karsilamamalari ve gorevlendirmelerinde esitligi
gozeten igboliimlerine gitmeleri dnerilebilir.

Ogretmenler ve veliler i¢in okul toplantilarmin bilgilenme, gériis olusturma,
fikir aligverisi ile Oneride bulunma ve karar alma konularina hazirlikli olmalarina
zemin hazirlayacak bicimde diizenlenmesi saglanabilir. Toplantilara bilingli
katilmlarin1 saglayacak bigimde diizenleme, duyuru ve bilgilendirme uygulamalari
okul yonetimlerince yapilabilir.
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Milli Egitim Bakanlig1 merkezi olarak, okul biitcelerinin seffaflik igerisinde
calismasini saglayacak dijital platformlar gelistirebilir ve okullarin gelir ve giderleri
ile aldiklar1 kararlar kamuya acilarak izlenebilir hale getirilebilir. Ayrica Okul Aile
Birligi Yonetmeligi de gdzden gecirilerek “bagis” ve “katki payr” gibi kavramlarla
olusan veliler tizerindeki zorunlu bagis baskisi ortadan kaldirilmalidir.

Egitim yoneticileri segme ve atama yonetmelikleri de “katilimct ve demokratik
yonetim” yeterliklerinin okul yonetici segimlerinde etkili olmasi, demokratik katilim
uygulamalarinin ortaklagarak standartlastirilabilmesi adma degistirilmeli, gerceve
olarak yasalarla demokratik katilim yollart belirlenmis olmalidir.

Okul yoneticileri ve 6gretmenler igin katilimer karar verme, demokratik egitim
ilkeleri, iletisim, okul demokrasisi, okula katilim konularinda hizmeti¢i egitimler
diizenlenebilir, bunlarin hayata ge¢cmesine yonelik planlamalar okul ve merkezi
yonetimlerce yapilabilir.

MEB Strateji Gelistirme Bagkanlig1 biinyesinde okul tiirleri arasinda esitlik ve
katilim gostergelerini izleyen bir “Demokratik Katilim Endeksi” olusturulabilir. Bu
endeks yillik olarak yayimlanmali ve egitim ekonomi ve politikalarini
degerlendirmelidir.

Milli egitim mevzuatinda “demokratik katilim” ilkesi yasal bir hedef olarak
tanimlanarak; okul basari degerlendirmelerinde sadece akademik basar1 degil,
demokratik katilim ve esitlik gostergeleri de dlgiit olarak kullanilabilir.

Gelecek arastirmalarda okula demokratik katilim nedir ve nasil olmalidir
sorularinin yaniti, bu ¢alismanin kapsamina alimamayan okulun diger bilesenleri
(6grenciler, yoneticiler, sivil toplum kuruluslari, egitim yoneticileri, uzmanlari,
politika yapicilart ve diger toplumsal kesimler v.b.) igin de aranabilir.

Aragtirmada One ¢ikan katilim alani olarak okula maddi katilim yapilmasinin
gerekliliginin okula demokratik katilima olan etkileri ile kamusal egitim sistemi
i¢cinde okullarin finansal kaynak sorunlari ve ¢6ziimleri konusu, farkli okul bilesenleri
ve okul tiirleri a¢isindan arastirma konusu yapilabilir. Egitim yoneticileri, uzmanlari,
politika yapicilart ve diger toplumsal kesimlerin okula demokratik katilim
deneyimleri ve goriisleri farkli arastirmalarla incelenebilir.

Okula katilim konusunun, ger¢eklestigi politik kosullar ve ulagilmasi hedeflenen
demokratik katilim ve demokratik egitim ilkeleri baglaminda ele alinmasi, bundan
sonra yapilacak katilim arastirmalari i¢in 6nemli goriilebilir. Yapilacak aragtirmalar,
okula demokratik katilimi tiim kesimlerin bakis agilarindan incelemeyi ve egitim
uygulamalarini sekillendiren daha genis siyasi baglamlari elestirel bir sekilde analiz
etmeyi 6ncelikle g6z 6niinde bulundurabilir.
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