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ABSTRACT

The widespread integration of social media platforms into daily life has led to
increased attention on both the purposes of their use and the potential for addiction
resulting from prolonged usage. This study investigates the relationship between
university students’ purposes for using social media and their levels of social media
addiction. Conducted at a state university in the Western Black Sea Region during
the 2022-2023 academic year, the study included 440 university students. Data were
collected using two measurement tools. The study aimed to examine differences in
students' social media usage purposes and addiction levels based on variables such
as gender, grade, and daily internet usage. Findings revealed that students used
social media sometimes for academic preparation and frequently for interpersonal
interaction. Their overall level of social media addiction was also within the
sometimes range. No significant gender differences were found in terms of academic
preparation and social media addiction, but a significant difference was observed in
interpersonal interaction. Similarly, no significant differences emerged between
grade and academic preparation, whereas a significant positive difference was
found for interpersonal interaction. First-year students exhibited lower levels of
social media addiction compared to students in higher grades. While time spent on
the internet did not significantly affect the academic preparation factor, it did show
a significant relationship with both interpersonal interaction and social media
addiction. A positive correlation was interpersonal
communication and academic preparation purposes, and between interpersonal
communication and social media addiction. However, no significant relationship
was found between social media addiction and academic preparation.
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Introduction

In the 21st century, with the acceleration of digital transformation, the use of social media platforms,
which have become an integral part of our lives along with internet technology, is increasing day by
day. Globally, internet usage has reached 66%, while the number of social media users has surpassed
5 billion, accounting for 62.3% of the population. On average, people worldwide spend 2 hours and
23 minutes per day on social media platforms (We Are Social, 2024). In Turkey, as of 2024, the
internet usage rate has risen to 88.8%, while the percentage of people using social media and
messaging applications has reached 86.2% (Turkish Statistical Institute [TUIK], 2024). Social media
platforms, which were first used by individuals for communication purposes in the 2000s, have
evolved over time into digital platforms where people not only communicate but also share news,
socialize, and share their daily life practices (Boyd & Ellison, 2007). Social media platforms have
become more prevalent among young people in particular. According to a report published by the
World Health Organization on young people's social media usage rates, 36% of young people use
social media as a means of communication with their friends (Boniel-Nissim et al., 2024). Social
media platforms such as Facebook, Instagram, Twitter, TikTok, and others offer users attractive
options for communication, entertainment, information gathering, and social interaction. Within
these attractive options, users spend excessive amounts of time without realizing how time passes.
Excessive use of social media platforms brings with it problems defined as social media addiction.
Excessive and uncontrolled use of social media platforms leads to behavioral addiction, referred to
as social media addiction (Andreassen, 2015). Social media addiction shares similarities with the
impulsive addiction type defined in the DSM-5 under the category of “Internet Gaming Disorder”
(American Psychiatric Association [APA], 2013). Social media addiction is characterized by the
individual losing control over their social media use, an increasing amount of time spent on social
media, and this situation disrupting the individual's psychological, social, and physiological
functioning (Andreassen & Pallesen, 2014; Hussain & Griffiths, 2018). Like other behavioral
addictions, social media addiction affects the dopamine system, creating a tendency to repeatedly
turn to social media content, which triggers dopamine release in the brain and eventually turns into
a kind of reward expectation and habit cycle (Montag et al., 2019; Turel et al., 2014). Additionally,
the fear of missing out (FOMO), which is the feeling of missing out on developments when not using
social media, is an important psychological factor that fuels the addiction to constantly checking
social media (Przybylski et al., 2013). Social media addiction can lead to psychological, social, and
even physiological consequences in individuals, causing various problems such as academic failure,
social isolation, sleep disorders, attention deficit, low self-esteem, anxiety, and depression
(Andreassen et al., 2012; Kuss & Griffiths, 2017; Lin et al., 2016; Vannucci et al., 2017). In addition to
these problems, virtual relationships established through social media can lead to a weakening of
face-to-face communication skills and disconnections in real-life social relationships (Elphinston &
Noller, 2011; Turkle, 2011). Another important issue is the negative effects that social comparisons
made through social media can have on individuals' self-esteem and psychological well-being.
Social media users often share the most positive and idealized aspects of their lives, which creates
an unrealistic perception of life for other users. Such comparisons can lead to feelings of inadequacy,
envy, and worthlessness in individuals (Chou & Edge, 2012). Young people are more affected by
this situation and may experience psychological problems (Banyai et al., 2017).

Social media has two main motivational sources: the need for belonging and the need for self-
presentation or validation. Individuals with a high need for belonging tend to use social media more
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intensively and are at risk of developing addiction (Nadkarni & Hofmann, 2012). From the

perspective of self-determination theory, social media provides relational satisfaction, but excessive
use can increase feelings of loneliness (Ryan et al., 2014). Among the problematic behaviors found
on social media platforms is the constant sharing of images of a perfect life (Andreassen et al., 2017).
The negative consequences of excessive social media use include digital narcissism and self-esteem
issues (Andreassen et al., 2017; Twenge & Campbell, 2018). Another problem is the need for likes on
social media posts. The need for likes triggers dopamine release in individuals, which leads to social
media addiction (Sheldon & Bryant, 2016). Excessive use of social media negatively affects students'
study time and causes negative behaviors such as distraction (Chen & Jang, 2010; Kirschner &
Karpinski, 2010), academic procrastination, and test anxiety (Meier et al., 2016; Rouis et al., 2011).
Excessive use of social media disrupts people's sleep patterns. In particular, young people spending
time on social media late into the night reduces sleep quality, and insomnia negatively affects
academic performance (Junco, 2012; Woods & Scott, 2016) and leads to a decline in academic
achievement (Twenge et al., 2018). Using social media before bedtime reduces melatonin secretion,
which prolongs the time it takes to fall asleep (Exelmans & Van den Bulck, 2017).

It cannot be said that social media use has entirely negative effects on individuals. What is important
here is the conscious and beneficial use of social media. The educational use of social media (e.g.,
participation in academic groups, sharing course materials) is known to have positive effects on the
learning process (Manca & Ranieri, 2016). Online discussions conducted with groups via social
media platforms contribute to students' critical thinking skills (Wang et al., 2012). Social media
provides opportunities for students to develop collaborative learning processes. Platforms such as
Facebook and Twitter are used as communication tools for academic groups and scientific
discussions (Manca & Ranieri, 2016; Tess, 2013). In particular, students sharing course materials,
participating in online discussions, and exchanging ideas on academic topics make the learning
process more interactive and efficient (Tess, 2013). Social media platforms offer significant
advantages in terms of creating group projects, course discussions, and online learning communities
(Dabbagh & Kitsantas, 2012). Additionally, the instant communication and interaction provided
through social media accelerates students' academic collaboration processes, offering a more
effective learning experience (Al-Rahmi & Othman, 2013). Social media can also play an important
role in increasing students' academic motivation. Students can follow current developments in
academic fields they are interested in through social media platforms, thereby developing greater
interest and commitment to learning (Junco, 2012). Professional networks such as LinkedIn and
ResearchGate, in particular, contribute to students' long-term success by supporting their academic
and career development (Veletsianos & Kimmons, 2012). It is clear that young people's conscious
use of social media will contribute positively to their academic development.

While conscious use of social media does not create social media addiction, unconscious use, such
as spending time on it, can lead to addiction (Comlekci & Basaol, 2019). The relationship between
the frequency of social media use and its underlying purposes is particularly complex among young
individuals. When used intentionally, social media can offer numerous benefits to students,
including enhanced critical thinking, collaborative learning opportunities, academic cooperation,
career development, and real-time communication and interaction. However, unconscious and
excessive use can have detrimental effects on students’ academic performance. Identifying the
purposes of social media use, recognizing the conditions that contribute to addiction, and proposing
effective solutions are essential steps in promoting conscious use among young people and
supporting their ability to lead healthier and more balanced lives in the future.
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e This study sought to reveal the relationship between university students' social media
addiction levels and their social media usage purposes. To this end, answers were sought to
the following questions.

e What are university students' social media usage purposes and social media addiction
levels?

e Are there any significant differences between university students' social media usage
purposes and social media addiction levels, and the variables of gender, grade, and time
spent on the internet?

e Is there a relationship between university students' social media usage purposes and social
media addiction levels?

Method

Research Design

This study aimed to examine the relationship between university students” purposes for using social
media and their levels of social media addiction. For this purpose, a descriptive and correlational
survey design was employed (Fraenkel & Wallen, 2006). The descriptive survey design was used to
identify and describe students’ social media usage purposes and addiction levels. In contrast, the
correlational survey design, which is used to examine relationships between two or more variables
(Karasar, 2017), was applied to investigate the relationships between students” usage purposes and
addiction levels and demographic variables such as gender, grade, and daily internet usage. The
Pearson Correlation Coefficient (r) was used to analyze the strength and direction of the relationship
between students’ social media usage purposes and their levels of addiction.

Population and Sample

The target population of the study comprised 2,002 teacher candidates enrolled in the faculty of
education at a public university located in the Western Black Sea Region of Tiirkiye. The study
employed a census approach, aiming to include the entire population rather than selecting a sample.
Ultimately, 440 university students voluntarily participated in the study. The demographic
characteristics of the participants are presented in Table 1.

Table 1
Demographic Information of University Students Participating in the Study
N %
Gender Female 249 56.6
Male 191 43.4
Grade 1st grade 118 29.8
2st grade 185 42.0
3st grade 63 14.3
4st grade 74 16.8
Total 440 100

Table 1 shows that 43.4% of university students participating in the study are male, while 56.6% are
female. Of those participating in the study, 29.8% are in their first year, 42.0% are in their second
1421
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year, 14.3% are in their third year, and 16.8% are in their fourth year.
Data Collection Tools

Two measurement tools were used as data collection tools in the study: the Social Media Usage Scale
and the Bergen Social Media Addiction Scale.

Social Media Usage Scale: Developed by Eren (2014), the scale consists of 12 items and 2 factors. The
scale, which has a 5-point Likert structure, consists of 7 items in the Interpersonal Interaction factor
and 5 items in the Lesson Preparation factor. The lowest possible score in the Interpersonal
Interaction factor is 7, and the highest possible score is 35, while the lowest possible score in the
Lesson Preparation factor is 5, and the highest possible score is 25. The Cronbach's alpha internal
consistency coefficient for the Interpersonal Interaction factor of the scale is .88, while the Cronbach's
alpha internal consistency coefficient for the Lesson Preparation factor is .80. The Cronbach's alpha
internal consistency coefficient obtained in the study is .77 for the Interpersonal Interaction factor,
.83 for the Lesson Preparation factor, and .81 for the scale as a whole.

Bergen Social Media Addiction Scale: The scale developed by Andreassen et al. (2016) was adapted
into Turkish by Demirci (2019). The scale consists of six items, each of which addresses six basic
criteria of addiction: mental preoccupation, mood modification, tolerance, withdrawal, conflict, and
attempts to quit. The scale has a 5-point Likert structure ranging from “Very rarely (1)” to “Very
often (5)”. The lowest possible score on the scale is 6, and the highest is 30. The internal consistency
coefficient (Cronbach’s Alpha) of the original scale is 0.88. The internal consistency coefficient
obtained in the study is .80.

Data Analysis

In this study, descriptive statistics were used to determine university students' social media usage
purposes and social media addiction levels. Before proceeding with the analysis, a normality test
was performed on the data, and it was observed that the Kolmogorov-Smirnov test (p<.05) was
significant for both measurement tools. To determine the normality of the data distribution,
histograms, Q-Q plots, and skewness-kurtosis values were examined. The skewness and kurtosis
values for both measurement tools were found to be between -1.5 and +1.5. If the skewness and
kurtosis values are between -1.5 and +1.5, the data is considered to be normally distributed
(Tabachnick & Fidell, 2013). Based on these results, it was assumed that the data were normally
distributed, and parametric analyses were conducted. The Pearson Correlation Coefficient (r) was
used to determine the relationship between university students' social media usage purposes and
their levels of social media addiction. The data were analyzed using SPSS.21 statistical program.

Research Ethics

Zonguldak Biilent Ecevit University obtained an ethics permit from the Human Research and
Publication Ethics Committee on May 26, 2022, with protocol numbers 171480 and 225.

Findings

Descriptive statistics regarding university students' social media usage purposes and social media
addiction levels are presented in Table 2.
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Table 2
Arithmetic Means of University Students’ Social Media Usage Purposes and Social Media Addiction Levels
Scales Factors N Min. Mak. X Ss Level
Social Media Lesson preparation 440 5 25 16.55 4.05 Sometimes
Use Purposes Interpersonal Interaction 440 7 35 2419 530 Offen
Social Media Addiction 440 6 30 18.05 5.42 Sometimes

When Table 2 is examined, it is seen that university students' social media usage purposes are above
the average value of “Sometimes” (X=16.55) in the lesson preparation factor and close to the high
level with the average value of “Frequently” (X=24.19) in the interpersonal interaction factor. The
findings show that their social media addiction levels are at the “Sometimes” level with an
arithmetic mean of (X=18.05).

The t-test results regarding the difference between the sub-factors of university students' social
media usage purposes and social media addiction levels and the gender variable are given in Table
3.

Table 3

t-Test Results for the Difference between the Means of University Students” Social Media Usage
Purposes Sub-Factors and Social Media Addiction Levels and the Gender Variable

Scale Factors Gender N X Ss Sd t p

Social Media Lesson Male 249 16.73 3.71 438 1.03 .30
Usege preparation Female 191 16.31 4.46

Purposes Interpersonal Male 249 23.68 5.03 438 -2.36 .02*
interaction Female 191 24.86 5.58

Social Media Male 249 17.64 5.09 438 -1.86 .07
Addiction Female 191 18.59 5.80

*p<.05

Table 3 shows that there is no significant difference between university students' Social Media Usage
Purposes sub-factor Lesson Preparation [t(438)=1.05; p>.05] levels and gender variables, while a
significant difference was found in the Interpersonal Interaction factor [t(438)=-2.36; p<.05]. This
difference favors male students. No significant difference was found between university students'
Social Media Addiction levels [t(468)=-1.79; p>.05] and the gender variable.

A one-way analysis of variance (ANOVA) was conducted to determine the difference between the
grade variable and the sub-factors of university students' social media usage purposes, namely,
Lesson Preparation and Interpersonal Interaction. The analysis results are presented in Table 4.
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Table 4

ANOVA Test Results Regarding the Difference Between the Sub-Factors of University Students’ Social
Media Usage Purposes, Lesson Preparation and Interpersonal Interaction, and the Grade Variable

Scale Grade N X Source of Sumof  Sd Mean of F p  Differe
Variance Squares Squares nce
Lesson Ind 118  16.19 Inter-groups  91.85 3 30.61 187 .13 -
preparation 2nd 185  16.28 Intra-groups 7130.94 436 16.35
3nd 63 17.06 Total 72225.79 439

4nd 74 17.35

Interpersonal Ind 118 2290 Inter-groups 270.07 3 90.02 3.24 .02* 2>1
interaction 2nd 185 2473 Intra-groups 12093.11 436 27.73
3nd 63 24.52 Total 12363.19 439

4nd 74 24.62

*p<.05

When Table 4 is examined, no significant difference was found between the sub-factor of university
students' social media usage purposes, Lesson Preparation, and the grade variable [F(3,436)=1.87,
p>.05]. A significant difference was found between the sub-factor of university students' social
media usage purposes, “Interpersonal Interaction,” and the grade variable [F(3,436)=3.24, p<.05]. To
determine which grade showed this significant difference, the Scheffe test from the Post Hoc Tests
was applied. According to the test results, the interpersonal interaction levels (X=24.73) of university
students in their second grade were found to be higher than the interaction levels (X=22.90) of
students in their first grade.

A one-way analysis of variance (ANOVA) was conducted to determine the difference between
university students' social media addiction levels and the grade variable. The analysis results are
presented in Table 5.

Table 5

Anova Test Results Regarding the Difference Between University Students’ Social Media Addiction Levels
and Class Variables

Scale Grade N X Source of Sumof Sd  Mean of F ) Difference
Variance Squares Squares
Social Media Ind 118  16.00 Inter-groups  727.64 3 242.54 8.67  .02% 1<2,3,4
Addiction 2nd 185 18.67 Intra-groups 12190.82 436 27.96
3nd 63 1955 Total 12918.46 439

4nd 74 1854

*p<.05

Table 5 shows that there is a significant difference between university students' social media
addiction levels and the class variable [F(3,436)=8.67, p<.05]. The Scheffe test was applied from the
Post Hoc Tests to determine which grade had a significant difference. According to the test results,
it was observed that the social media addiction levels of university students in the 2nd, 3rd, and 4th
grades were higher than those of students in the 1st grade.

1424



Bayram Gokbulut

To determine the difference between the sub-factors of university students' social media usage
purposes, Lesson Preparation and Interpersonal Interaction, and the internet usage time variable, a
one-way analysis of variance (ANOVA) was performed. The analysis results are presented in Table
6.

Table 6

ANOVA Test Results Regarding the Difference Between The Sub-Factors of University Students’
Social Media Usage Purposes, Lesson Preparation and Interpersonal Interaction, and the Daily
Internet Usage Time Variable

Scale Grade N X Source of Sum of Sd Meanof F p Difference
Variance Squares Squares
Lesson A)0-2hours 34 16.38  Inter-groups 15.58 3 5.19 31 .81 -

preparation  B)3-4hours 208 16.62 Intra-groups 7207.21 436 16.53
C)5-6 hours 158  16.37 Total 7222.79 439
D)7andup 40 17.02
Interpersonal ~ A)0-2 hours 34 21.14 Inter-groups  961.48 3 32049 12,56 .00* A<B<C<D
interaction B)3-4 hours 208 2325 Intra-groups 11401.70 436 26.15
C)5-6 hours 158  25.63 Total 12363.19 439
D)7andup 40  26.00

*p<.05

When Table 6 is examined, no significant difference was found between the sub-factor of university
students' social media usage purposes, Lesson Preparation, and the internet usage time variable
[F(3,436)=.31, p>.05]. A significant difference was found between the sub-factor of social media usage
purposes among university students, “Interpersonal Interaction,” and the variable of internet usage
duration [F(3,436)=12.56, p<.05]. To determine the specific durations where this significant difference
occurred, the Scheffe test from the Post Hoc Tests was applied. According to the test results, the
interpersonal interaction levels of those who used the internet for 7 hours or more (X=26.00) were
higher than those who used the internet for 5-6 hours (X=25.63), and the interpersonal interaction
levels of those who used the internet for 5-6 hours (X=25.63) were higher than those of individuals
who used the internet for 3-4 hours (X=23.25), and the interpersonal interaction levels of individuals
who used the internet for 3-4 hours (X=23.25) were higher than those of individuals who used the
internet for 0-2 hours (X=21.14).

A one-way analysis of variance (ANOVA) was conducted to determine the difference between
university students' social media addiction levels and the internet usage time variable. The analysis
results are presented in Table 7.
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Table 7

Anova Test Results Regarding the Difference Between University Students’ Social Media Addiction Levels
and the Internet Usage Time Variable

Scale Time N X Source of Sumof Sd Meanof F p Difference
Variance Squares Squares

Social Media A)0-2hours 34 13.38 Inter-groups 155524 3 51841 19.89 .00* A<B<C<D
Addiction B)3-4 hours 208 17.14 Intra-groups 11363.22 436 26.06
C)5-6 hours 158 19.65 Total 12918.46 439
D)7 andup 40 20.47

*p<.05

When Table 7 is examined, a significant difference was found between university students' social
media addiction levels and the internet usage time variable [F(3,436)=.19.89, p<.05]. The Scheffe test
from the Post Hoc Tests was applied to determine the time periods in which the significant
difference occurred. According to the test results, the addiction levels of those who used social media
for 7 hours or more (X=20.47) were higher than those who used social media for 5-6 hours (X=19.65),
and the social media addiction levels of those who used social media for 5-6 hours (X=19.65) were
higher than those who used social media for 3-4 hours (X=17.14), and the social media addiction
levels of those who used social media for 3-4 hours (X=17.14) were higher than those who used social
media for 0-2 hours (X=13.38).

In the study, Pearson Correlation Coefficients analysis was performed to determine whether there
was a significant relationship between university students' social media usage purposes sub-factors,
Lesson Preparation and Interpersonal Interaction, and Social Media Addiction levels. The results of
the analysis are presented in Table 8.

Table 8

Pearson Correlation Coefficient Results Regarding the Relationship Between University Students’
Social Media Usage Purposes Sub-Factors, Lesson Preparation, Interpersonal Interaction, and Social
Media Addiction Levels

1 2 3
Lesson preparation 1
Interpersonal Interaction .352%* 1
Social Media Addiction Levels .004 .359** 1

#p<.001

Table 8 shows that there is a moderate positive correlation between university students'
interpersonal communication and lesson preparation (r=.352, p<.001). A positive moderate
relationship was observed between Social Media Addiction and Interpersonal Communication
(r=.359, p<.001). No significant difference was found between Social Media Addiction and Class
Preparation (r=.004, p>.05).

Discussion, Results, and Recommendations

This study sought to identify differences between university students' social media usage purposes
and social media addiction levels and variables such as gender, grade, and daily use of the internet.
In addition, the relationships between students' social media usage purposes and social media
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addiction levels were examined.

The research concluded that university students use social media at a moderate level of “Sometimes”
in terms of the sub-factor of preparing for class, while they use it at a level close to the upper value
of “Frequently” in terms of interpersonal interaction. Based on this result, we can say that university
students use social media more to interact with people and less to prepare for lessons. Yavuz (2020)
states in his study with theology faculty students that students use social media for educational
purposes the least. Bagsoglu and Yanar (2017) state that students use social media for research and
communication purposes, Giileryiiz et al. (2020) state that students are highly aware of their
purposes for using social media, and Baz (2018) states that their levels of social media addiction are
low. Young people use social media more for entertainment, communication, and following current
events, and less for personal presentation and information sharing (Comlekgi & Basol, 2019; Yildiz
& Demir, 2016). Based on these results, it can be said that social media users primarily use social
media for entertainment and communication purposes and use it less for education, scientific
research, or academic achievement.

The study found that university students' social media addiction levels were at the “Sometimes”
level, which is an average value. While studies supporting the research findings can be found in the
literature (Gokbulut & Bilen, 2024), the addiction level is low in the studies (Ciftci, 2018). The study
in which the addiction level was found to be low is from 2018. The research findings and findings
from other studies are from more recent studies. Based on these results, it can be interpreted that
there has been an increase in students' social media addiction levels compared to previous years,
and that these rates will continue to increase in the future. The reasons for this may be the increasing
number of social media platform users each day and the use of attractive methods by social media
platforms to retain users.

As a result of the research, no significant difference was found between genders in terms of
university students' social media usage purposes for lesson preparation, but a significant difference
was found in terms of interpersonal interaction. The reason for the lack of a significant difference
between genders in terms of university students' lesson preparation may be that the rates of men
and women using social media are almost equal. Another reason may be that during the COVID-19
pandemic, all students used digital platforms without any gender distinction and completed their
lessons, assignments, and exams through digital platforms. Another result of the study is that male
university students use social media more frequently than female university students for the
purpose of communicating with others. Eren (2014) obtained results that support the findings of this
study in his work with university students. In another study, no significant difference was found
between gender and the purpose of social media use (Y1ldiz & Demir, 2016). These differences may
be due to the differences in the study groups and the years in which they were conducted.

The study found no significant difference between the social media addiction levels of male and
female university students. Based on this result, we can say that male and female university students
have similar levels of social media addiction. This may be due to the fact that the number of male
and female social media users is very close (We Are Social, 2024). There are studies in the literature
that support the research finding that there is no difference between male and female university
students' levels of social media addiction (Altin & Kivrak, 2018; Baz, 2018; Comlekci & Basaol, 2019;
Gokbulut & Bilen, 2024; Glindiiz, 2017; Sahin et al., 2022; Tuglu, 2017). In addition to this finding,
studies have shown that women have higher levels of social media addiction than men (Anjum et
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al., 2024; Burén et al., 2021; Giileryiiz et al., 2020; Gazi et al., 2017; Korkmaz, 2021; Uslu, 2021), while
studies indicating that men's social media addiction is higher than women's are also found in the
literature (Demirel & Tapan, 2023; Giileryiiz et al., 2020; Yap & Che Amat, 2021). The reasons for the
similarities or differences between the research findings and the findings in the literature may stem

from differences in social media usage between men and women, age, educational status, cultural
differences, and the years in which the studies were conducted.

In the study, no significant difference was found between university students' use of social media
for lesson preparation and the grade variable. Based on this result, it can be said that university
students use social media for lesson preparation at the same level regardless of their grade level.
This may be because all of these students received distance education during the COVID-19
pandemic and used digital platforms continuously. In his study, Eren (2014) stated that the use of
social media for lesson preparation increases with age, but found no significant difference between
age and interpersonal interaction.

The study found a significant difference between university students' use of social media for
interpersonal interaction and the grade variable they are studying. According to this result, it can be
said that university students in their second year use social media more for interpersonal interaction
than university students in their first year. University students in their second year may spend more
time in school and dormitory environments, have a wider circle of friends, and have more social
interactions than students in their first year. First-year university students may have fewer friends,
fewer opportunities to socialize, and more limited interpersonal interactions. Tuglu (2017) noted in
his study with middle school students that eighth-grade students used social media less frequently
than fifth- and sixth-grade students.

The study found a significant difference between university students' social media addiction levels
and the grade variable. University students in their second, third, and fourth years were found to
have higher social media addiction levels than university students in their first year. This may be
due to upperclassmen being exposed to social media earlier than freshmen and spending more time
on social media. Another reason may be that freshmen have lower levels of socialization, fewer
friends, and less interaction on social media than upperclassmen. Ciftci (2018) supports this finding
in his study, stating that second-year students have higher levels of addiction than first-year
students. Gokbulut (2022) found no significant difference between the class variable and
nomophobia, while Baz (2018) found that university students' social media addiction levels did not
change with age.

The study found no significant correlation between university students' use of social media for
lesson preparation and the amount of time they spent online. Based on this finding, it can be said
that university students do not spend time online for lesson preparation. Eren's (2014) study is
consistent with the findings of this research. The study found a significant relationship between
university students' use of social media for interpersonal interaction and the amount of time they
spend online. As the amount of time university students spend online increases, we can say that
their level of interaction with others through social media also increases. Students interact with their
friends through social media, which can be said to be the reason for the increase in the time they
spend on the internet. Eren (2014) conducted a study that parallels the research findings. Another
finding obtained in the study is that as the time university students spend on the internet increases,
their level of social media addiction also increases. We can say that as the time spent on the internet
increases, the risk of addiction also increases. There are studies in the literature that support this
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research finding (Bilgin, 2018; Ciftci, 2018; Comlekc¢i & Basol, 2019; Gokbulut, 2024; Uslu, 2021).
Akbas and Gokbulut (2022) concluded in their study with high school students that internet
addiction increases as the time spent on the internet increases.

The study found a moderate positive relationship between university students' use of social media
for the purposes of preparing for lessons and interpersonal interaction. We can say that one reason
university students use social media for interpersonal interaction is to share information related to
their lesson preparation. Conversely, we can say that they use social media to prepare for lessons
while sharing information with their friends, working on joint assighments and projects, and
exchanging ideas. While no significant difference was found between university students' social
media addiction levels and their use of social media for lesson preparation purposes, a moderate
positive relationship was found with interpersonal communication. Based on this result, we can say
that university students' use of social media for interpersonal communication increases their
addiction levels. There is a positive relationship between social media usage purposes and social
media addiction (Giilerytiz et al., 2020). Gokbulut and Bilen (2024) state in their study that as social
media addiction increases, university students'levels of depression, anxiety, and stress also increase.
Similarly, as social media addiction increases, life satisfaction and physical activity decrease, while
gaming addiction increases (Anjum et al., 2024; Yap & Che Amat, 2021). There is a positive
relationship between social media use and spending free time, getting to know people better,
exchanging ideas, entertainment, presentations, information sharing, and messaging (Comlekgi &
Basol, 2019).

The study revealed that university students use social media intensively for interpersonal
communication but less so for education and lesson preparation. Their intensive use for
communication purposes increases the risk of addiction. University students can be educated on
how to use social media consciously and for educational purposes. In this way, students can reduce
the risk of addiction by limiting their social media use. The research is limited to quantitative data.
By supporting the research with qualitative data, it is possible to determine which social media tools
are used for which purposes and to produce solutions for their educational use. Social media can be
turned into a tool that supports academic and social development rather than a threat. By organizing
professional development programs for teachers and academics on the educational use of social
media, it is possible to include social media in the educational process.
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Giinliik yasamin bir pargas1 haline gelen sosyal medya platformlarinin kullanim
amaclar1 ve bu platformlarda gegirilen siirenin bagimlilik yaratma potansiyeli
sorgulanir hale gelmistir. Yapilan bu calisma ile {iniversite 6grencilerinin sosyal
medyanin kullanim amaglar1 ile sosyal medya bagimlilig1 arasindaki iliski
arastirllmistir. Arastirma Bati Karadeniz Bolgesinde bir devlet {iniversitesinde,
2022-2023 akademik yilinda, 440 {iniversite Ogrencisi ile gerceklestirilmistir.
Verilerin toplanmasinda iki adet oOl¢me aract kullanilmistir. Arastirmada
iiniversite 6grencilerinin sosyal medya kullanim amaglar1 ve sosyal medya
bagimlilik diizeyleri ile cinsiyet, sinf ve giinliik internet kullanim degiskenleri ile
aralarindaki farklar belirlenmeye calisilmistir. Arastirma neticesinde 6grencilerin
sosyal medya kullanim amaglar alt faktorii derse hazirlik boyutunda “Bazen”,
kisilerarasi etkilesim boyutunda “Siklikla” araliginda oldugu goriilmiistiir. Sosyal
medya bagimlilik diizeyinde ise “Bazen” araliginda oldugu goriilmiistiir. Sosyal
medya kullanim amagclar1 alt faktorii derse hazirlik faktorii ve sosyal medya
bagimhilig: ile cinsiyete dair anlamli farka rastlanmazken, kisileraras: etkilesim
faktoriinde anlamli farka rastlanmistir. Siuf diizeyi ile derse hazirhik faktorii
arasinda anlamli farka rastlanmazken, kisileraras: etkilesim faktoriinde pozitif
yonlii anlamli farka rastlanmistir. Arastirmada birinci sinif 6grencilerinin sosyal
medya bagimlilik diizeyleri diger smiflarda 6grenim gorenlerden daha diisiik
oldugu goriilmiistiir. Sosyal medya kullanim amaglari alt faktorii derse hazirhik
boyutu ile internette gecirilen siire degiskeni arasinda anlamli farka
rastlanmazken, kisileraras: etkilesim faktorii ve sosyal medya bagimlilik diizeyleri
arasinda anlamli farka rastlanmigtir. Universite 6grencilerinin kisilerarast iletisim
ile derse hazirlik faktorleri arasinda pozitif yonlii, sosyal medya bagimlilik ile
kigilerarasi iletisim arasinda pozitif yonli bir iliskiye rastlanirken, sosyal medya
bagimlilik ile derse hazirlik faktorii arasinda bir iliskiye rastlanmamustir.
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Giris

Dijital dontistimiin hiz kazandig1 21. Yiizyilda, internet teknolojisi ile birlikte hayatimizin ayrilmaz
bir parcas: haline gelen sosyal medya platformlarinin kullanmi her gegen giin artmaktadir. Tiim
diinyada internet kullanim orani %66’ya, sosyal medya kullanici say1s1 ise 5 milyar1 gegerek %62.3’e
ulagmstir. Diinya genelinde bir kisin giinde sosyal medya platformlarinda gecirdigi siire 2 saat 23
dakikaya ulasmistir (We Are Social, 2024). Tiirkiye’de 2024 yili itibariyla internet kullanim orani
%88.8’e yiikselirken, sosyal medya ve mesajlasma uygulamalarini kullananlarin orami %86,2'y1
bulmustur (Tiirkiye Istatistik Kurumu [TUIK], 2024). Tlk olarak 2000'li yillarda kisilerin iletisim
amaciyla kullandiklar1 sosyal medya platformlari, zaman igrerisinde yalnizca iletisim kurmak
amactyla degil, haberlesme, sosyallesme ve giindelik yasam pratiklerini paylasildig: dijital
platformlar haline gelmistir (Boyd ve Ellison, 2007). Sosyal medya platformlar1 6zellikle gencler
arasinda kullanim1 daha yaygin hale gelmistir. Genglerin sosyal medya kullanim oranlar ile ilgili
Diinya Saghk Orgiitii'niin yaymladig1 rapora gore genglerin %36'sinin sosyal medyay1
arkadaslariyla iletisim araci olarak kullandiklar1 belirtilmektedir (Boniel-Nissim ve digerleri, 2024).
Facebook, Instagram, Twitter, TikTok ve benzeri sosyal medya platformlar, iletisim, eglence, bilgi
edinme ve sosyal etkilesim gibi kullanicilarina cazip segenekler sunmaktadir. Bu cazip segenekler
icerisinde kullanicilar zamanin nasil gectiginin farkina varmayarak ¢ok fazla zaman
gecirmektedirler. Sosyal medya platformlarmin asir1 kullanimi sosyal medya bagimlilig1 olarak
tanimlanan problemleri de beraberinde getirmektedir. Sosyal medya platformlarin asir1 ve
kontrolsiiz kullanimi, sosyal medya bagimlilig1 olarak adlandirilan davranigsal bagimliliga neden
olmaktadir (Andreassen, 2014). Sosyal medya bagimliligi, DSM-5'te "Internet Oyun Bagimlilig:"
kategorisinde tanimlanan diirtiisel bagimlik tiirii ile benzerlikler gostermektedir (American
Psychiatric Association [APA], 2013). Sosyal medya bagimliligi, bireyin sosyal medya kullanimi
tizerindeki kontroliinii kaybetmesi, kullanim siiresinin giderek artmasi ve bu durumun kisinin
psikolojik, sosyal ve fizyolojik islevselliklerini bozmasidir (Andreassen ve Pallesen, 2014; Hussain
ve Griffiths, 2018). Sosyal medya bagimlilig1, diger davranigsal bagimliliklar gibi dopamin sistemini
etkileyerek kiside tekrar tekrar sosyal medya igeriklerine yonelme egilimi yaratmakta, bu da
beyinde dopamin salinimini tetikleyerek zamanla bir tiir 6diil beklentisi ve aligkanlik dongiisiine
dontismektedir (Montag ve digerleri, 2019; Turel ve digerleri, 2014). Ayrica sosyal medya
kullaniminda Nomofobi olarak adlandirilan gelismeleri kagirma duygusu, sosyal medyanin siirekli
kontrol edilmesi bagimlilig1 besleyen 6nemli bir psikolojik faktordiir (Przybylski ve digerleri, 2013).
Sosyal medya bagimlilig: kisilerde, psikolojik, sosyal ve hatta fizyolojik sonuglar dogurabilmekte;
akademik basarisizlik, sosyal izolasyon, uyku bozukluklari, dikkat daginikligi, 6zsaygi, anksiyete
ve depresyon gibi gesitli sorunlara yol acgabilmektedir (Andreassen ve digerleri, 2012; Kuss ve
Griffiths, 2017; Lin ve digerleri, 2016; Vannucci ve digerleri, 2017). Bu problemlerin yan sira, sosyal
medya {izerinden kurulan sanal iliskiler, yiiz yiize iletisim becerilerinin zayiflamasina ve gergek
hayattaki sosyal iligkilerde kopukluklara neden olabilmektedir (Elphinston ve Noller, 2011; Turkle,
2011). Bir diger onemli husus ise sosyal medya araciligiyla yapilan sosyal karsilastirmalarin
bireylerin 6zsayg: ve psikolojik iyi olus diizeyleri tizerinde yaratabilecegi olumsuz etkilerdir. Sosyal
medya kullanicilar1 genellikle yasamlarinin en olumlu ve idealize edilmis kesitlerini paylasmakta,
bu da diger kullanicilar agisindan gercek disi bir yasam algisi olusturmaktadir. Bu tiir
karsilastirmalar, bireylerde yetersizlik hissi, kiskanglik ve degersizlik duygularina yol agmasina
neden olabilmektedir (Chou ve Edge, 2012). Bu durumdan gencler daha fazla etkilenmekte ve
psikolojik sorunlar yasayabilmektedir (Banyai ve digerleri, 2017).
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Sosyal medyanin aidiyet ihtiyact ve kendini sunma ya da onaylanma olmak {izere iki temel

motivasyon kaynagi bulunmaktadir. Aidiyet ihtiyac1 yiiksek olan bireyler, sosyal medyay1 daha
yogun kullanmakta olup, bu kisiler bagimlilik gelistirme riski tasimaktadir (Nadkarni ve Hofmann,
2012). Oz-belirleme kurami gercevesinden bakildiginda, sosyal medyanin iligkisel tatmin
sagladigmi, ancak asir1 kullanimin yalnizhik duygusunu artirabilecegi goriilmektedir (Ryan ve
digerleri, 2014). Sosyal medya platformlarinda yer alan problemli davraniglar arasinda siirekli
mitkemmel yasama dair gorseller paylasilmaktadir (Andreassen ve digerleri, 2017). Sosyal
medyanin asir1 kullanimmin yarattigi olumsuz durum ise dijital narsisizm ve benlik saygisi
problemleridir (Andreassen ve digerleri, 2017; Twenge ve Campbell, 2018). Diger bir problem ise
sosyal medya paylagimlarinin begeni alma durumudur. Begeni alma ihtiyaci kisilerin dopamin
salinimini tetiklemekte, bu da sosyal medya bagimliligina neden olmaktadir (Sheldon ve Bryant,
2016). Sosyal medyada asir1 kullanim1 6grencilerin ders ¢alisma siirelerini olumsuz etkilemekte,
dikkat dagimniklig1 (Chen ve Jang, 2010; Kirschner ve Karpinski, 2010), akademik erteleme ve simnav
kaygis1 gibi olumsuz davraniglara neden olmaktadir (Meier ve digerleri, 2016; Rouis ve digerleri,
2011). Sosyal medyanin asir1 kullanimi kisilerin uyku diizenlerini bozmasidir. Ozellikle genglerin
gece geg saatlere kadar sosyal medyada vakit gecirmeleri uyku kalitesinin diismesine, uykusuzluk
ise ders performanslarin olumsuz etkileyerek (Junco, 2012; Woods ve Scott, 2016) akademik
basarilarinin diigmesine neden olmaktadir (Twenge ve digerleri, 2018). Uyku Oncesi sosyal medya
kullanim1 melatonin salinimini azaltmakta, bu da uykuya dalma siiresini uzatmaktadir (Exelmans
ve Van den Bulck, 2017).

Sosyal medya kullanimin bireyler tizerinde biitiiniiyle olumsuz etkilerinin bulundugu soylenemez.
Burada 6nemli olan sosyal medyanin bilingli ve faydali kullanilmasidir. Sosyal medyanin egitim
amach kullanimi (6rnegin, akademik gruplara katilim, ders materyallerinin paylasilmasi) 6grenme
siireci tizerine olumlu etkileri bulundugu bilinmektedir (Manca ve Ranieri, 2016). Sosyal medya
platformlar1 iizerinden gruplarla gerceklestirilen ¢evrimici tartismalar Ogrencilerin elestirel
diisiinme becerilerine katki sunmaktadir (Wang ve digerleri, 2012). Sosyal medya 6grencilerin
isbirlik¢i O0grenme siireclerini gelistirmelerine firsat tanimaktadir. Facebook ve Twitter gibi
platformlar, akademik gruplar ve bilimsel tartismalar igin birer iletisim aract olarak
kullanilmaktadir (Manca ve Ranieri, 2016; Tess, 2013). Ozellikle, ogrencilerin ders materyallerini
paylasmasi, ¢evrimigi tartismalara katilmas1 ve akademik konularda fikir alisverisinde bulunmas,
ogrenme siirecini daha etkilesimli ve verimli hale getirmektedir (Tess, 2013). Sosyal medya
platformlari, grup projeleri, ders tartismalar: ve gevrimigi 6grenme topluluklari olusturma agisindan
onemli avantajlar sunmaktadir (Dabbagh ve Kitsantas, 2012). Ayrica, sosyal medya {izerinden
saglanan anlik iletisim ve etkilesim, 6grencilerin akademik yardimlasma siireglerini hizlandirarak
daha etkili bir 6grenme deneyimi sunmaktadir (Al-Rahmi ve Othman, 2013). Sosyal medya,
dgrencilerin akademik motivasyonlarmi artirmada da énemli bir rol oynayabilmektedir. Ogrenciler,
ilgi duyduklar1 akademik alanlarla ilgili giincel gelismeleri sosyal medya platformlar1 araciligiyla
takip edebilmekte ve bu sayede 0grenmeye karsi daha fazla ilgi ve baghlik gelistirebilmektedir
(Junco, 2012). Ozellikle LinkedIn ve ResearchGate gibi profesyonel aglar, grencilerin akademik ve
kariyer gelisimlerini destekleyerek uzun vadede daha basarili olmalarina katkida bulunmaktadir
(Veletsianos ve Kimmons, 2012). Gengler sosyal medyayr bilingli kullanmalar1 akademik
gelisimlerine olumlu katkilar saglayacag agiktir.

Sosyal medyanin bilingli kullanimi sosyal medya bagimlili§1 yaratmazken, vakit gecirmek gibi
bilingsiz kullanim1 bagimliliga neden olmaktadir (Comlekci ve Basaol, 2019). Sosyal medyanin asir
kullanimi ve sosyal medyanin kullanim amac: arasindaki iliski, 6zellikle gengler arasinda karmagik
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bir sorun olarak karsimiza ¢ikmaktadir. Sosyal medya bilingli kullanildiginda 6grencilerin elestirel
diistinme, isbirlik¢i 6grenme, akademik yardimlasma, kariyer gelisimi, anlik iletisim ve etkilesim
gibi olumlu etkiler saglarken, bilingsiz ve asir1 kullanimi akademik performanslarini olumsuz
etkilemektedir. Sosyal medyanin kullanim amaclarmin belirlenmesi, bagimliliga neden olan
durumlarin ortaya konularak ¢éziim Onerilerinin sunulmasi genglerin gelecekte sosyal medyay1
bilingli bir sekilde kullanarak, saglikli bir yasam stirmelerine katki saglayacaktir.

Yapilan bu ¢alisma ile tiniversite 6grencilerinin sosyal medya bagimlilik diizeyleri ile sosyal medya
kullanim amaglar1 arasindaki iliski ortaya konulmaya c¢alisilmistir. Bu amag¢ dogrultusunda
asagidaki sorulara yanitlar aranmistir.

o Universite dgrencilerinin sosyal medya kullamim amaglar1 ve sosyal medya bagimhlik
diizeyleri nedir?

o Universite dgrencilerinin sosyal medya kullamim amaglari ve sosyal medya bagimlilik
diizeyleri ile cinsiyet, sinif, internette gegirilen siire degiskenleri arasinda anlaml fark var
midir?

o Universite dgrencilerinin sosyal medya kullamim amaglari ve sosyal medya bagimlilik
diizeyleri arasinda iligki var midir?

Yontem
Arastirmanin Modeli

Aragtirmada, tiniversite 6grencilerinin sosyal medya kullanim amaglar1 ve sosyal medya bagimlilik
diizeyleri arasindaki iligkilerin ortaya konulmasi amacglanmistir. Bu amag¢ dogrultusunda
betimleyici ve iligkisel tarama modeli kullanilmistir (Fraenkel ve Wallen, 2006). Tarama modeli
evren hakkinda genel bir yargiya varmak amaciyla kullanilan modeldir. Tekil tarama modeli ile
iiniversite dgrencilerinin sosyal medya kullanim amaglar1 ve sosyal medya bagimlilik diizeyleri
betimlenmistir. Iliskisel tarama modelleri iki ve daha fazla degisken arasindaki degisimin
belirlenmesi amaciyla kullanilan modellerdir (Karasar, 2017). Arastirmada, iliskisel tarama modeli
ile tiniversite 6grencilerinin sosyal medya kullanim amaglar1 ve sosyal medya bagimlilik diizeyleri
ile cinsiyet, 0grenim gordiikleri smif ve giinlitk internet kullanim siire degiskenlerine gore
aralarindaki farklar incelenmistir. Pearson Korelasyon Katsayisi (r) ile {iniversite 6grencilerinin
sosyal medya kullanim amaglar1 ve sosyal medya bagimlilik diizeyleri arasindaki iligki
incelenmistir.

Evren ve Orneklem

Arastirmanin evrenini, Bati Karadeniz Bolgesinde kamuya bagli bir {iniversitenin egitim
fakiiltesinde 6grenim goren 2002 6gretmen adayr olusturmaktadir. Arastirmada orneklem alma
yoluna gidilmemis ve evrenin tamamina ulasilmaya ¢alisilmistir. Arastirmaya goniillii olarak 440
iniversite 6grencisi katilmistir. Arastirmaya katilan 6grencilerin demografik bilgileri Tablo 1’de
verilmisgtir.
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Tablo 1
Arastirmaya Katilan Universite Ogrencilerin Demografik Bilgileri
N %
Cinsiyet Kadin 249 56.6
Erkek 191 43.4
Sinuf 1. Smaf 118 29.8
2. Smaf 185 42.0
3. Sinuf 63 14.3
4. Sinaf 74 16.8
Toplam 440 100

Tablo 1 incelendiginde, arastirmaya katilan tiniversite 6grencilerinin %43.4'ti Erkek, %56.6’sinin ise
kadin 6grenciler olusturmaktadir. Arastirmaya katilanlarin %29.81 1.smif, %42.0"1 2.siuf, %14.3"1
3.smuf ve %16.8'i ise 4.s1nifta 6grenim gormektedir.

Veri Toplama Araclar

Arastirmada veri toplama araci olarak Sosyal Medya Kullanim Amagclar1 Olgegi ve Bergen Sosyal
Medya Bagimlilig1 Olgegi olmak iizere iki adet dlgme aract kullanilmustir.

Sosyal Medya Kullanim Amaglar1 Olgegi: Eren (2014) tarafindan gelistirilen 6l¢ek 12 madde ve 2
faktorden olusmaktadir. 5’1i likert yapiya sahip olan 6lgegin Kisileraras: Etkilesim faktorii 7 madde,
Ders Hazirlig1 faktoriinde ise 5 madde yer almaktadir. Kisiler Arasi Etkilesim faktoriinden
alinabilecek en diisiik deger 7, en yiiksek deger 35’dir iken Ders Hazirlig1 faktoriinde alinabilecek
en diisiik puan 5, en yiiksek deger 25 dir. Olgegin Kisiler Arasi Etkilesim faktoriine ait Cronbach
Alfa i¢ tutarlilik katsayisi .88, Ders Hazirlig faktoriinde ise Cronbach Alfa i¢ tutarlilik katsayisi
80’dir. Arastirmada elde edilen Cronbach Alfa i¢ tutarlilik katsayisi Kisiler Arasi Etkilesim
faktoriine .77, Ders Hazirhig1 faktoriinde .83, 6lcek genelinde ise .81’dir.

Bergen Sosyal Medya Bagimliligi Olgegi: Andreassen ve digerleri (2016) tarafindan gelistirilen
olgegin Tiirkge'ye uyarlamasi Demirci (2019) tarafindan yapilmistir. Olgek altt maddeden olusmakta
olup, her bir madde zihinsel ugras, duygu durum degisikligi, tolerans, yoksunluk, c¢atisma ve
basarisiz birakma girisimi olmak tizere alt1 temel bagimlilik 6lgiitiinii karsilamaktadir. Olgek “Cok
nadir (1)” ile “Cok sik (5)” degeri arasinda 5'li Likert yapiya sahiptir. Olgekten en diisiik 6 puan, en
yiiksek ise 30 puan almabilmektedir. Olgegin orijinal halinde i¢ tutarlilk katsayist (Cronbach’s
Alpha) 0.88 olup, arastirmada elde edilen i¢ tutarlik katsayis1 .80"dir.

Verilerin Analizi

Arastirmada, tiniversite 6grencilerinin Sosyal medya kullanim amacglar1 ve sosyal medya bagimlilik
diizeylerinin belirlenmesinde betimsel istatistiklerden faydalanilmistir. Analizlere gegmeden 6nce
verilerin normallik testi gergeklestirilmis, her iki dl¢gme araci i¢in Kolmogorow-Smirnov (p<.05)
oldugu goriilmiistiir. Verilerin normallik dagilimina karar vermek icin histogram, Q-Q plot
grafikleri ile basiklik-carpiklik (Skewness-Kurtosis) degerleri incelenmistir. Iki 6l¢me aracinin da
basiklik ve carpiklik degerleri -1.5 ile +1.5 arasinda oldugu goriilmiistiir. Basiklik ve carpiklik
degerleri -1.5 ile +1.5 arasinda ise verilerin normal dagilima uygun oldugu kabul edilir (Tabachnick
ve Fidell, 2013). Bu sonuglara gore verilerin normal dagildig1 kabul edilerek parametrik analizler
gerceklestirilmistir. Universite 6grencilerinin sosyal medya kullanim amaglari ve sosyal medya
bagimlhilik diizeyleri arasindaki iliskinin belirlenmesinde Pearson Korelasyon Katsayisi'ndan (r)
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yararlanilmistir. Veriler SPSS.21 istatistik programi ile analiz edilmistir.
Arastirma Etigi

Zonguldak Biilent Ecevit Universitesi “Insan Aragtirmalari ve Yayin Etigi Kurulu'ndan” 26/05/2022
tarih, 171480 sayili ve 225 protokol numarasi ile etik izin belgesi alinmuistir.

Bulgular

Universite dgrencilerinin sosyal medya kullanim amaglari ve sosyal medya bagimlilik diizeylerine
ait betimleyici istatistikler Tablo 2’de verilmistir.

Tablo 2

Universite Ogrencilerinin Sosyal Medya Kullanim Amaglar: ve Sosyal Medya Bagimlilik Diizeylerine Ait
Aritmetik Ortalamalar

Olgekler Faktorler N  Min. Mak. X Ss Diizey

Sosyal Medya Ders hazirlig: 440 5 25 16.55 4.05 Bazen
Kullanim Amaglar Kisilerarasi etkilesim 440 7 35 24.19 5.30 Siklikla
Sosyal Medya Bagimlik 440 6 30 18.05 542 Bazen

Tablo 2 incelendiginde tiniversite 6grencilerin sosyal medya kullanim amaglarindan ders hazirhik
faktoriinde “Bazen” (X=16.55) ortalama degerin {izerinde, kisileraras: etkilesim faktoriinde
“Siklikla” (X=24.19) ortalama degeri ile yiiksek diizeye yakin oldugu goriilmiistiir. Sosyal medya
bagimlilik diizeylerinin ise (X=18.05) aritmetik ortalama ile “Bazen” diizeyinde oldugu bulgusu elde
edilmistir.

Universite 8grencilerinin sosyal medya kullanim amaglari alt faktérleri ve sosyal medya bagimlilik
diizeyleri ile cinsiyet degiskeni arasindaki farka dair t-Testi sonuglar1 Tablo 3’te verilmistir.

Tablo 3

Universite Ogrencilerinin Sosyal Medya Kullanim Amaglart Alt Faktérleri ve Sosyal Medya Bagimlilik
Diizeyleri ile Cinsiyet Degiskeni Ortalamalar: Arasindaki Farka Dair t-Testi Sonuclar

Olgekler Faktorler Cinsiyet N X Ss Sd t p
Sosyal Medya Ders Kadin 249 16.73 3.71 438 1.03 .30
Kullanim hazirlig Erkek 191 16.31 4.46
Amaclari Kigilerarasi Kadmn 249 23.68 5.03 438 -2.36 .02*
etkilesim Erkek 191 24.86 5.58
Sosyal Medya Kadin 249 17.64 5.09 438 -1.86 .07
Bagimlilik Erkek 191 18.59 5.80

*p<.05

Tablo 3 incelendiginde tiniversite 6grencilerinin Sosyal Medya Kullanim Amaglari alt faktorii Ders
Hazirhgr [t(438)=1.05; p>.05] diizeyleri ile cinsiyet degiskenleri arasinda anlamh farka
rastlanmazken, Kisilerarasi Etkilesim faktortinde [t(438)=-2.36; p<.05] anlamli farka rastlanmistir. Bu
fark erkek 6grencilerin lehinedir. Universite 6grencilerinin Sosyal Medya Bagimlilik [t(468)=-1.79;
p>.05]d{izeyleri ile cinsiyet degiskeni arasinda da anlaml farka rastlanmamastir.

Universite grencilerinin sosyal medya kullanim amaglari alt faktérleri Ders Hazirligi ve Kisilerarasi
Etkilesim ile simif degiskeni arasindaki farkin belirlenmesi amaciyla tek yonlii varyans analizi
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(ANOVA) yapilmistir. Analiz sonuglar: Tablo 4’de verilmistir.

Tablo 4

Universite Ogrencilerinin Sosyal Medya Kullanim Amaclar: Alt Faktorleri Ders Hazirligr ve Kisilerarast

Etkilesim ile Sinif Degiskeni Arasindaki Farka Dair Anova Testi Sonuglar

Olgekler Siuf N X Varyansin Kareler Sd Kareler F p Fark
Kaynag: Toplamu Ortalamas:
Ders 1.5mif 118 16.19 Gruplararasi 91.85 3 30.61 1.87 .13 --

Hazirhig: 2.5muf 185 16.28 Gruplarici 7130.94 436 16.35
3.S1uf 63  17.06 Toplam 72225.79 439
4.S1muf 74 1735
Kisileraras1 ~ 1.5muf 118 2290 Gruplararast  270.07 3 90.02 324 .02 2>1
Etkilesim 25mif 185 24.73  Gruplarici  12093.11 436 27.73
3.5mif 63 2452 Toplam 12363.19 439
4.S51muf 74 24.62

*p<.05

Tablo 4 incelendiginde tiniversite 6grencilerinin sosyal medya kullanim amaglari alt faktorii Ders
Hazirlik ile sif degiskeni [F(3,436)=1.87, p>.05] arasinda anlamli farka rastlanmamistir. Universite
ogrencilerinin sosyal medya kullanim amaclari alt faktorii kisileraras: Etkilesim ile sinif degiskeni
[F(3,436)=3.24, p<.05] arasinda anlamh farka rastlanmistir. Anlamli farkin hangi smniflar arasinda
oldugunu belirlenmesi amaciyla Post Hoc Tests'lerinden Scheffe testi uygulanmustir. Test
sonuglarma gore 2.sinifta 6grenim goren iiniversite 6grencilerinin Kisilerarasi Etkilesim diizeyleri
(X=24.73) aritmetik ortalama ile 1l.smnifta dgrenim goren Ogrencilerin etkilesim diizeylerinden
(X=22.90) daha yiiksek oldugu goriilmiigtiir.

Universite 6grencilerinin sosyal medya bagimlilik diizeyleri ile sif degiskeni arasindaki farkin
belirlenmesi amaciyla tek yonlii varyans analizi (ANOVA) yapilmistir. Analiz sonuglar1 Tablo 5'de
verilmisgtir.

Tablo 5

Universite Ogrencilerinin Sosyal Medya Bagimlilik Diizeyleri ile Simif Degiskeni Arasindaki Farka Dair
Anova Testi Sonuglar

Olgekler Sinif N X Varyansin ~ Kareler  sd Kareler F p  Fark
Kaynag Toplami1 Ortalamast

Sosyal Medya  1.Smuf 118 16.00 Gruplararast 727.64 3 242.54 8.67 .02* 1<2,34
Bagimlilik 2.5mif 185 18.67 Gruplarici 12190.82 436 27.96

3.Smif 63 19.55 Toplam 12918.46 439

4Smif 74 1854

*p<.05

Tablo 5 incelendiginde tiniversite Ogrencilerinin sosyal medya bagimlilik diizeyleri ile smif
degiskeni [F(3,436)=8.67, p<.05] arasinda anlamli farka rastlanmistir. Anlamli farkin hangi siniflar
arasinda oldugunu belirlenmesi amaciyla Post Hoc Tests’lerinden Scheffe testi uygulanmistir. Test
sonugclarina gore 2., 3., ve 4. smifta 6grenim goren {iniversite 6grencilerinin sosyal medya bagimlilik
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diizeyleri 1. smnifta 6grenim goren Ogrencilerin bagimlilik diizeylerinden daha yiiksek oldugu
gorulmiistiir.

Universite 6grencilerinin sosyal medya kullanim amaglar1 alt faktérleri Ders Hazirhig1 ve Kisilerarasi
Etkilesim ile internet kullanim siire degiskeni arasindaki farkin belirlenmesi amaciyla tek yonlii
varyans analizi (ANOVA) yapilmistir. Analiz sonuglari Tablo 6’da verilmistir.

Tablo 6

Universite Ogrencilerinin Sosyal Medya Kullanim Amagclar: Alt Faktérleri Ders Hazirhigi ve Kisilerarast
Etkilesim ile Internet Kullanim Siire Degiskeni Arasindaki Farka Dair Anova Testi Sonuclar

Olgekler Stire N X Varyansin Kareler  sd Kareler F p Fark
Kaynag: Toplamu Ortalamasi
Ders A)0-2Saat 34 16.38 Gruplararasi 15.58 3 5.19 31 .81 -

Hazirhig B)3-4 Saat 208 16.62  Gruplarigi 720721 436 16.53
C)5-6 Saat 158 16.37 Toplam 7222.79 439
D)7 ve tizeri 40 17.02
Kisileraras1 ~ A)0-2Saat 34 21.14 Gruplararast  961.48 3 32049 1256 .00* A<B<C<D
Etkilesim B)3-4 Saat 208 23.25  Gruplarici = 11401.70 436 26.15
C)5-6 Saat 158 25.63 Toplam 12363.19 439
D)7 vetizeri 40 26.00

*p<.05

Tablo 6 incelendiginde tiniversite 6grencilerinin sosyal medya kullanim amaglari alt faktorii Ders
Hazirlik ile internet kullanim siire degiskeni [F(3,436)=.31, p>.05] arasinda anlamli farka
rastlanmamistir. Universite 6grencilerinin sosyal medya kullanim amaglari alt faktorii kisileraras
Etkilesim ile internet kullanim siire degiskeni [F(3,436)=12.56, p<.05] arasinda anlaml farka
rastlanmistir. Anlamli farkin hangi siireler arasinda oldugunu belirlenmesi amaciyla Post Hoc
Tests’lerinden Scheffe testi uygulanmistir. Test sonuglarina gore 7 saat ve iizeri internet
kullananlarin kigileraras: etkilegsim diizeyleri (X=26.00), 5-6 saat internet kullananlardan (X=25.63)
daha yiiksek, 5-6 saat internet kullananlarin kigilerarasi etkilegim diizeyleri (X=25.63), 3-4 saat arasi
internet kullananlardan (X=23.25) daha yiiksek, 3-4 saat arasi internet kullananlarin kigileraras
etkilesim diizeyleri (X=23.25), 0-2 saat internet kullananlardan (X=21.14) daha yiiksek oldugu
gorilmiistiir.

Universite 6grencilerinin sosyal medya bagimlilik diizeyleri ile internet kullanim siire degiskeni
arasindaki farkin belirlenmesi amaciyla tek yonlii varyans analizi (ANOVA) yapilmustir. Analiz
sonugclar1 Tablo 7’de verilmistir.
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Tablo 7

Universite Ogrencilerinin Sosyal Medya Bagimlilik Diizeyleri ile Internet Kullamm Siire Degiskeni
Arasindaki Farka Dair Anova Testi Sonuclar

Olgekler Stire N X Varyansin  Kareler  sd Kareler F p Fark
Kaynag1 Toplam1 Ortalamast

Sosyal Medya  A)0-2Saat 34 13.38 Gruplararast 1555.24 3 51841 19.89 .00* A<B<C<D
Bagimlilik B)3-4 Saat 208 17.14 Gruplari¢ci 11363.22 436 26.06
C)5-6 Saat 158 19.65 Toplam 12918.46 439
D)7 vetizeri 40 2047

*p<.05

Tablo 7 incelendiginde {iiniversite 6grencilerinin sosyal medya bagimlilik diizeyleri ile internet
kullanim stire degiskeni [F(3,436)=.19.89, p<.05] arasinda anlamli farka rastlanmistir. Anlamli farkin
hangi siireler arasinda oldugunu belirlenmesi amaciyla Post Hoc Tests’lerinden Scheffe testi
uygulanmistir. Test sonuglarma gore 7 saat ve lizeri sosyal medya kullananlarin bagimlilik diizeyleri
(X=20.47), 5-6 saat sosyal medya kullananlardan (X=19.65) daha yiiksek, 5-6 saat sosyal medya
kullananlarin sosyal medya bagimlilik diizeyleri (X=19.65), 3-4 saat arasi kullananlardan (X=17.14)
daha yiiksek, 3-4 saat aras1 sosyal medya kullananlarin sosyal medya bagimlilik diizeyleri (X=17.14),
0-2 saat kullananlardan (X=13.38) daha yiiksek oldugu gorilmiistiir.

Arastirmada tiniversite 6grencilerinin sosyal medya kullanim amaglari alt faktorleri Ders Hazirlig:
ve Kigileraras1 Etkilesim ve Sosyal Medya Bagimlilik diizeylerine arasinda anlaml iligski olup
olmadigini belirlemek amaciyla Pearson Korelasyon Katsayilar1 analizi gergeklestirilmistir.
Gergeklestirilen analiz sonuglar1 Tablo 8 de verilmistir.

Tablo 8

Universite Ogrencilerinin Sosyal Medya Kullanim Amaclart Alt Faktorleri Ders Hazirligt ve Kisileraras:
Etkilesim ve Sosyal Medya Bagimlilik Diizeyleri Arasindaki Iliskiye Dair Pearson Korelasyon Katsayist

Sonuclar
1 2 3
Derse Hazirlik 1
Kisilerarasi Etkilesim .352%* 1
Sosyal Medya Bagimlilik .004 .359** 1
**p<.001

Tablo 8 incelendiginde {iniversite 6grencilerinin Kisileraras: Iletisim ile Derse Hazirlik arasinda
(r=.352, p<.001) pozitif yonlii Orta diizey iligki oldugu goriilmiistiir. Sosyal Medya Bagimlilik ile
Kisilerarasi Iletisim arasinda (r=.359, p<.001) pozitif yonlii Orta diizey iliski oldugu goriilmiistiir.
Sosyal Medya Bagimlilik ile Derse Hazirlik arasinda (r=.004, p>.05) anlaml farka rastlanmamustir.

Tartisma Sonug ve Oneriler

Yapilan galismada tiniversite 6grencilerinin sosyal medya kullanim amaglar1 ve sosyal medya
bagimlilik diizeyleri ile cinsiyet, 6grenim gordiikleri sif ve giinliik internette gecirdikleri siire
degiskenleri arasindaki farklar ortaya konulmaya calisilmistir. Bunlarin yaninda 6grencilerinin
sosyal medya kullanim amaclar1 ve sosyal medya bagimlilik diizeyleri arasindaki iligkiler
incelenmistir.
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Arastirma tiniversite 6grencilerin sosyal medya kullanim amaglar alt faktorlerinden derse hazirlik
boyutunda orta deger olan “Bazen” diizeyinde kullanirken, kisileraras: etkilesim boyutunda iist
degere yakin “Siklikla” kullandiklar1 sonucuna ulagilmistir. Bu sonuca gore (iiniversite
ogrencilerinin sosyal medyay1 kisiler ile etkilesime girmek igin daha fazla kullandiklarini, derse
hazirlanma konusunda daha az kullandiklarmi soyleyebiliriz. Yavuz (2020) ilahiyat fakiiltesi
ogrencileri ile yapmis oldugu calismada Ogrencilerin sosyal medyay1 en diisiik egitim amagh
kullandiklarini belirtmektedir. Basoglu ve Yanar (2017) ogrencilerin sosyal medyay: arastirma
yapmak ve iletisim amaciyla kullandiklarini, Giileryiiz ve digerleri, (2020) 6grencilerin sosyal
medyay1 kullanim amaglar1 konusunda farkindaliklarmin yiiksek oldugunu, Baz (2018) sosyal
medya bagimlilik diizeylerinin diisiik oldugunu belirtmektedir. Gengler sosyal medyay1 daha ¢ok
eglence, iletisim ve giindemi takip etme amaciyla kullanirken, en az kisisel sunum ve bilgi
paylasmak amaciyla kullanmaktadir (Comlekgi ve Basol, 2019; Yildiz ve Demir, 2016). Bu sonuglara
gore sosyal medya kullanicilari agirhikli olarak eglence ve iletisim amagh sosyal medyay:
kullandiklarini, egitim, bilimsel arastirma ya da akademik basarilarini artirict yonde daha az
kullandiklarini sGylenebilir.

Yapilan aragtirmada tiniversite 6grencilerinin sosyal medya bagimlilik diizeylerini orta deger olan
“Bazen” diizeyinde oldugu sonucuna ulasilmistir. Arastirma bulgusunu destekleyen calismalara
literatiirde rastlanirken (Gokbulut ve Bilen, 2024), bagimlilik diizeyinin diisiik oldugu ¢alismalarda
yer almaktadir (Ciftgi, 2018). Bagimlilik diizeyinin diisiik olarak bulundugu calisma 2018 yilina
aittir. Arastirma bulgusu ve diger ¢alismaya ait bulgular daha giincel calismalara aittir. Bu sonuglara
gore Ogrencilerin ge¢mis yillara gore sosyal medya bagimlihik diizeylerinde bir artis oldugu,
gelecekte de bu oranlarin daha da artacag: seklinde yorumlanabilir. Bunun nedenleri ise sosyal
medya platform kullanici sayisinin her gecen giin artmasi ve sosyal medya platformlarmin
kullanicilar1 daha fazla tutmak icin cazip yontemler kullanmas: olabilir.

Aragtirma neticesinde, iiniversite 6grencilerin sosyal medya kullanim amaglarindan derse hazirhik
boyutunda cinsiyete gore anlamli farka rastlanmazken, kisilerarasi etkilesim boyutunda anlamh
farka rastlanmistir. Universite 6grencilerinin derse hazirlik boyutunda cinsiyete gore anlamli fark
¢itkmamasinin nedeni sosyal medya kullanan erkek ve kadin oranlarinin neredeyse birbirine esit
oranlarda olmasi olabilir. Bir diger nedeni ise bu 6grenciler COVID 19 pandemi siiresinde herhangi
bir cinsiyet ayrim1 s6z konusu olmadan tamamu dijital platformlar1 kullanmis olmalari, ders, 6dev
ve sinavlarmni dijital platformlar tizerinden gerceklestirmis olmalarindan kaynaklaniyor olabilir.
Arastirmanin diger bir sonucu ise erkek tiniversite 6grencilerinin kisiler ile iletisim kurmak amaciyla
sosyal medyay1 kadin tiniversite 6grencilerinden daha sik kullandiklaridir. Eren (2014) iiniversite
ogrencileri ile yapmis oldugu c¢alismasinda arastirma bulgularini destekler yonde sonuglar elde
etmistir. Diger bir ¢alismada ise sosyal medya kullanim amaci ile cinsiyet arasinda anlamh farka
rastlanmamistir (Y1ldiz ve Demir, 2016). Bu farkliliklarin nedeni ¢alisma gruplarinin farkliligi ve
yapildig1 yillardan kaynaklaniyor olabilir.

Arastirmada {iniversite 0grencilerinin sosyal medya bagimlilik diizeyleri ile cinsiyet degiskeni
arasinda anlamli farka rastlanilmamistir. Bu sonuca gore erkek ve kadin tiniversite 6grencilerinin
sosyal medya bagimlilik diizeylerinin benzer oldugunu sdyleyebiliriz. Bunun nedeni erkek ve kadin
sosyal medya kullanici sayilarinin birbirine ¢ok yakin olmasindan kaynaklaniyor olabilir (We Are
Social, 2024). Erkek ve kadin iiniversite 6grencilerinin sosyal medya bagimlilik diizeyleri ile
aralarinda farkin bulunmadigl, arastirma bulgusunu destekleyen c¢alismalara literatiirde
rastlanilmaktadir (Altin ve Kivrak, 2018; Baz, 2018; Comlekci ve Basaol, 2019; Gokbulut ve Bilen,
2024; Giindiiz, 2017; Sahin ve digerleri, 2022; Tuglu, 2017). Bu bulgunun haricinde kadinlarmn sosyal
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medya bagimlilik diizeylerinin erkeklerden yiiksek oldugu ¢alismalar (Anjum ve digerleri, 2024;

Burén ve digerleri, 2021; Giilerytiz ve digerleri, 2020; Gazi ve digerleri, 2017; Korkmaz, 2021; Uslu
2021) yer alirken, erkeklerin sosyal medya bagimliliginin kadinlardan yiiksek oldugu ¢alismalara
da literatiirde rastlanilmaktadir (Demirel ve Tapan, 2023; Giileryiiz ve digerleri, 2020; Yap ve Che
Amat, 2021). Arastirma bulgusu ile literatiirdeki bulgularn benzerlikleri ya da farkhiliklarinin
nedeni; erkek ve kadinlarin farkli sosyal medya kullanimlari, yas, mezuniyet durumu, kiiltiirel
farkliliklar ve ¢calismalarin yapildig: yillar arasindaki farkliliklardan kaynaklaniyor olabilir.

Aragtirmada, tiniversite 6grencilerinin sosyal medyay1 derse hazirlik amaciyla kullanimlari ile smaf
degiskeni arasinda anlamli farka rastlanmamustir. Bu sonuca gore tiniversite 6grencileri hangi sinifta
diizeyinde olursa olsun derse hazirlik amaciyla sosyal medyay1 kullanma diizeylerinin ayn1 oldugu
sOylenebilir. Bunun nedeni ise bu 6grencilerin tamaminin COVID-19 pandemi siirecinde uzaktan
egitim almalar1 ve dijital platformlar siirekli kullanmalarindan kaynaklaniyor olabilir. Eren (2014)
yapmis oldugu ¢alismasinda yas biiytidiik¢e sosyal medyanin derse hazirlik agisindan kullaniminin
arttigini belirtirken, yas ile kisileraras: etkilesim arasinda anlamli farkin bulunmadig1 sonucuna
ulagmustir.

Aragtirmada tiniversite 0grencilerinin sosyal medyay1 kisileraras: etkilesim amaciyla 6grenim
gordiikleri sinif degiskeni arasinda anlamli farka rastlanmistir. Bu sonuca gore ikinci sinifta 6grenim
goren tiiniversite ogrencileri, birinci smifta 6grenim goren iiniversite 6grencilerinden daha ¢ok
sosyal medyay1 kisilerarasi etkilesim amaciyla kullandiklari sdylenebilir. Ikinci sinifta 6grenim
goren {iniversite 0grencileri, birinci sifta okuyan 6grencilere gore gerek okul ortaminda, gerek yurt
ortaminda daha fazla bulunmalari, daha fazla genis arkadas cevresi edinmeleri ve sosyal
etkilesimlerinin daha fazla olmasindan kaynaklaniyor olabilir. Birinci simifta 6grenim goren
uiniversite 6grencileri daha sinirli diizeyde arkadaslarinin bulunmasi, sosyallesme firsatlarinin daha
az olmasi, kisileraras: etkilesim diizeylerinin de smnirli olmasina neden olmus olabilir. Tuglu (2017)
ortaokul 6grencileri ile yapmis oldugu ¢alismasinda sekizinci smifta 6grenim goren 6grencilerin
sosyal medya kullanim sikliklarinin besinci ve altinc smifta 6grenim gorenlere gore daha diisiik
oldugunu belirtmektedir.

Arastirmada tiniversite 6grencilerinin sosyal medya bagimlilik diizeyleri ile sinif degiskeni arasinda
anlamli farka rastlanmistir. Universite ikinci, {iiincii ve dérdiincii sinifta 6grenim goren {iniversite
ogrencilerinin sosyal medya bagimlilik diizeyleri birinci smifta Ogrenim goren {iniversite
dgrencilerinden daha yiiksek oldugu goriilmiistiir. Ust sinifta §grenim goren dgrencilerin yil olarak
birinci smifta 6grenim gorenlere gore sosyal medya ile daha erken tanismalar1 ve sosyal medyada
daha fazla vakit gecirmelerinden kaynaklaniyor olabilir. Bir diger nedeni ise birinci sinifta 6grenim
goren iiniversite 6grencileri, {ist simifta 6grenim goren dgrencilere gore sosyallesme diizeylerinin
daha diisiik olmasi, daha az arkadas edinmeleri ve sosyal medyada etkilesimlerinin az olmasindan
kaynaklaniyor olabilir. Ciftci (2018) yaptig1 calismada arastirma bulgusunu destekler yonde ikinci
sinifta 6grenim goren Ogrencilerin bagimlhilik diizeylerinin, birinci sinifta 6grenim gorenlere gore
daha yiiksek oldugunu belirtmektedir. Gokbulut (2022) sinf degiskeni ile Nomofobi arasinda
anlamli fark bulunmadigini, Baz (2018) ise {iniversite Ogrencilerinin yasa gore sosyal medya
bagimlilik diizeylerinin degismedigi bulgusunu elde etmistir.

Aragtirmada tiniversite 6grencilerinin sosyal medyay1 derse hazirbk amaciyla kullanimlar ile
internette gecirdikleri siire arasinda anlaml iliskiye rastlanmamistir. Bu sonuca gore {iniversite
ogrencilerinin derse hazirlikk amaciyla internette vakit gecirmedikleri sOylenebilir. Eren (2014)
yapmis oldugu calisma arastirma bulgusu ile paralellik gostermektedir. Arastirmada tiniversite
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Ogrencilerinin sosyal medyay1 kisilerarasi etkilesim amaciyla kullanimlari ile internette gecirdikleri
siire arasinda anlamli iligkiye bulunmustur. Universite 6grencilerinin internette gecirdikleri siireler
arttikca sosyal medya iizerinden kisilerle etkilesim diizeylerinin artigini sdyleyebiliriz. Ogrenciler
arkadaslariyla etkilesimlerinin sosyal medya iizerinden gerceklestirmekte, bunun da internette
gecirdikleri siirenin artmasma neden oldugunu sdylenebilir. Eren (2014) yapmis oldugu calisma
arastirma bulgusu ile paralellik gostermektedir. Arastirmada elde edilen bir diger bulgu ise
tiniversite Ogrencilerinin internette gegcirdikleri siireler arttikca sosyal medya bagimlhilik
diizeylerinin de arttig1 goriilmiistiir. Internette gegirilen siireler arttikga bagimlilik riskinin de
arttigini sdyleyebiliriz. Literatiirde arastirma bulgusunu destekleyen ¢alismalara rastlanilmaktadir
(Bilgin, 2018; Ciftci, 2018; Comlekgi ve Basol, 2019; Gokbulut, 2024; Uslu 2021). Akbas ve Gokbulut
(2022) lise Ogrencileri ile yapmis olduklar1 ¢alismada internette gecirilen siire arttikga internet
bagimliliginin arttig1 sonucuna ulagmislardir.

Arastirmada tiiniversite 0grencilerinin sosyal medyay1 kullanim amaglar1 olan derse hazirlik ve
kisilerarasi etkilesim boyutlarinda orta diizey pozitif yénlii bir iliskiye rastlanmigtir. Universite
ogrencilerinin sosyal medyay1 kisilerarasi etkilesim amaciyla kullanmalarinin bir nedeni derslerle
ilgili bilgi paylasimlarindan kaynaklandigini sdyleyebiliriz. Ya da tam tersi sosyal medyay: derse
hazirlik amaciyla kullanirken diger arkadaslariyla birlikte bilgi paylastiklari, ortak 6dev, proje ve
tikir aligverisi yapmalarindan kaynaklandigini sdyleyebiliriz. Arastirmada tiniversite 6grencilerinin
sosyal medya bagimlilik diizeyleri ile derse hazirlik amaciyla sosyal medya kullanimlar1 arasinda
anlamli farka rastlanmazken, kisileraras: iletisim ile orta diizey pozitif yonli bir iliskiye
rastlanmistir. Bu sonuca gore tiniversite 6grencilerinin kisilerarasi iletisim kurmak amaciyla sosyal
medyay1 kullanmalari, bagimlilik diizeylerini artirdigini soyleyebiliriz. Sosyal medya kullanim
amaglari ile sosyal medya bagimlili1 arasinda pozitif yonlii bir iligki bulunmaktadir (Giileryiiz ve
digerleri, 2020). Gokbulut ve Bilen (2024) yapmus olduklar ¢alismada, sosyal medya bagimlilig:
arttikca tiniversite 0grencilerinin depresyon, anksiyete ve stres diizeylerinin arttigini belirtmektedir.
Benzer sekilde sosyal medya bagimlilig: arttik¢ca yasam doyumu ve fiziksel aktivite azalmakta oyun
bagimlilig1 artmaktadir (Anjum ve digerleri, 2024; Yap ve Che Amat, 2021). Sosyal medya kullanimi
ile bog zaman gegirme, insanlar1 daha iyi tanima, fikir alisverisi yapma, eglence, sunum, bilgi
paylasimi ve mesajlasma arasinda pozitif yonlii iliski bulunmaktadir (Comlekgi ve Basol, 2019).

Arastirmada {iniversite Ogrencilerinin sosyal medyay: kisilerarasi iletisim boyutunda yogun
kullandiklarini, ancak egitim ve derse hazirlik konularinda daha az kullandiklarini ortaya
koymustur. Iletisim amagli yogun kullanmalar1 ise bagimlilik riskini artirmaktadir. Universite
ogrencilerine sosyal medyanin bilingli ve egitim amagh nasil kullanilmas: gerektigine yonelik
egitimler verilebilir. Boylece 6grenciler sosyal medya kullanimlarma sinirlama getirerek bagimlilik
riskini azaltabilirler. Arastirma nicel verilerle sinirlidir. Arastirma nitel veriler ile desteklenerek
hangi sosyal medya araglarmin hangi amaglarla kullanildigr belirlenerek, egitim amagh
kullanimlarma yonelik ¢oziimler tiretilebilir. Sosyal medyanin bir tehdit degil, akademik ve sosyal
gelisimi destekleyen bir arac haline getirilmesi saglanabilir. Ogretmenlere ve akademisyenlere
sosyal medyanin egitim amagh kullanimina y6nelik mesleki gelisim programlari diizenerek egitim
siireglerine sosyal medyanin dahil edilmesi saglanabilir.
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