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This study aims to examine the relationship between problematic media use and screen
time in children aged 5-6 years, and to investigate whether problematic media use
differs according to gender, parental education level, and family income. The study
sample consists of 407 parents (191 girls, 216 boys) of children aged 5-6 selected by the
convenience sampling method. Designed using a correlational survey model, the study
collected data via online surveys using the Problematic Media Use Scale—Parent Form
(PMUS-PF) and a demographic information form. Data were analyzed using SPSS 25.0
with Independent Samples t-test, One-Way ANOVA, and Pearson Correlation
Coefficient. The results indicate that children's levels of problematic media use were
below average. While a statistically significant positive relationship was found between
problematic media use and screen time, no significant difference was found according
to gender, parental education level, and family income. This study contributes to the
determination of preventive measures that can be taken in this regard by raising
awareness about problematic media use in the preschool period.
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Arastirma Makalesi

Bu ¢alisma, 5-6 yas grubu g¢ocuklarda problemli medya kullanimi ile ekran siresi
arasindaki iliskiyi incelemeyi ve problemli medya kullaniminin cinsiyet, ebeveyn egitim
dizeyi ve aile gelir dluzeyine goére farklilk gosterip gostermedigini arastirmayi
amaglamaktadir. Arastirmanin érneklemini, kolayda 6rnekleme yontemiyle segilen 5-6
yas ¢ocuklarina sahip 407 ebeveyn (191 kiz, 216 erkek) olusturmaktadir. iliskisel tarama
modelinde desenlenen calismada, Problemli Medya Kullanim Olgegi- Ebeveyn Formu
(PMKO-EF) ve demografik bilgi formu kullanilarak ¢evrimici anket yéntemiyle toplanan
veriler SPSS 25.0 programinda analiz edilmistir. Bagimsiz Orneklemler t-Testi, Tek Yonlii
Varyans Analizi (ANOVA) ve Pearson Korelasyon Katsayisi kullanilarak yapilan analizler
sonucunda, c¢ocuklarin problemli medya kullanim dizeylerinin ortalamanin altinda
oldugu belirlenmistir. Problemli medya kullanimi ile ekran siresi arasinda istatistiksel
olarak anlamli pozitif yonde bir iliski bulunurken, cinsiyet, ebeveyn egitim durumu ve
aile gelir duizeyine gére anlamli bir farklilik tespit edilmemistir. Bu galisma, okul 6ncesi
donemde problemli medya kullanimina iliskin farkindalik olusturarak, bu konuda
alinabilecek 6nleyici tedbirlerin belirlenmesine katki saglamaktadir.
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Introduction

In recent years, children have started using digital media at an earlier age and more intensively, which
raises the risk of these forms of use becoming problematic (Domoff et al., 2020). Indeed, screen use is
becoming increasingly widespread among children worldwide, and the time spent in front of the screen
is increasing daily (Radesky & Christakis, 2016; Rocha et al., 2021). Considering this increase, investigating
problematic media use in childhood is becoming an increasingly important issue.

Problematic media use is excessive screen use that leads to dysfunction in a child's social, behavioral,
and academic development (Domoff et al., 2019). However, focusing only on-screen time is insufficient
and inaccurate when determining whether a child's media use is problematic (Domoff et al., 2020).
Although problematic media use and screen time are sometimes used interchangeably, they have
different meanings. While screen time refers to the total time a child is exposed to all screens (Goh et al.,
2016), the term "problematic" focuses on the adverse effects of this use on the child's functionality.
However, it is confirmed by numerous studies that excessive screen time can pave the way for problematic
media use over time (Anitha et al., 2021; Furuncu & Oztiirk, 2020; Kulu, 2023; Neophytou et al., 2021).

Many organizations have recommended limiting screen time with the increase in problematic media
use. The World Health Organization [WHO] (2019) and the American Academy of Pediatrics [AAP] (2016)
recommend that screen use be completely limited for children under the age of 2, no more than one hour
per day for children aged 2-5, and two hours per day for children over the age of 5. However, despite all
these warnings, a steady increase in screen time is observed in children of different age groups around
the world (Brown & Smolenaers, 2018; Chen & Adler, 2019; Goh et al., 2016; Hish et al., 2021; Rideout,
2017).

According to a study conducted by Common Sense Media, the average daily mobile device usage time
of children aged 0-8 in the United States was 5 minutes in 2011, which increased to 15 minutes in 2013,
and 48 minutes in 2017. The same study stated that the rate of children who had a tablet was less than
1% in 2011, and this rate reached 42% in 2017 (Rideout, 2017). A recent study conducted by the same
organization in 2020 determined that the average daily screen time of children aged 0-8 reached 2 hours
and 24 minutes. When the distribution by age groups was examined, it was seen that it was 49 minutes
in the 0-2 age group, 2 hours and 30 minutes in the 2-4 age group, and 3 hours and 5 minutes in the 5-8
age group. In the same study, the distribution of screen time according to usage purposes is as follows:
73% watching TV/videos, 16% playing games, 6% e-reading, 3% doing homework, 1% video chatting, and
1% other activities (Rideout & Robb, 2020). A study by Ofcom (2022) reveals that digital device use is
widespread at an early age in the UK. Accordingly, 39% of children in the 3-4 age group use a mobile
phone, 78% use a tablet, and 10% use a laptop. In the 5-6 age group, these rates increase to 50% (mobile
phone), 83% (tablet), and 27% (laptop), respectively.

A similar increase is observed in Tirkiye, parallel with these trends worldwide. According to the data
of the Turkish Statistical Institute (Turk Stat, 2024), the internet usage rate of children aged 6-15 increased
from 82.7% in 2021 t0 91.3% in 2024. 42.9% of children who use the internet regularly use it for two hours
or more per day on weekdays, and 53.6% on weekends. When the distribution by age groups is examined,
30.6% in the 6-10 age group, 54.4% in the 11-15 age group, and 43.2% and 63.5% on weekends,
respectively, stated that they use the internet for more than two hours per day.

This widespread use of screens brings with it multifaceted problems in the developmental processes
of children. Research shows that among these problems, delays in language development (Sundqvist et
al., 2024; Madigan et al., 2020), weaknesses in self-regulation skills (Choe & Yu, 2022), increased mental
health problems (Yildiz & Tok Yildiz, 2023; Jin et al., 2021; Lin et al., 2019), decreased attention span and
difficulties in focusing (Lieber, 2024; Mostafa et al., 2024), and problems in the areas of cognitive-social-
emotional development (Zhao et al., 2022) stand out. These multifaceted adverse effects of screen use
on child development are closely related not only to individual factors but also to environmental factors
such as parental attitudes (Bostanci & Cakir, 2022), parental media guidance styles (Gokgen, 2023), and
socioeconomic context (Mollborn, 2022). Understanding this multilayered structure requires theoretical
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approaches that address individual and environmental factors. In this context, Interactional Theory, which
holistically evaluates problematic childhood media use, offers an important theoretical framework to
explain the process.

This theory, developed from Bronfenbrenner's bioecological model, explains the emergence and
continuity of problematic behavior at three basic factor levels: In the context of distal factors, which are
the primary level, indirect but long-term risk factors such as the family's socioeconomic status, chaos or
dysfunction in the home environment, and the parent's own problematic technology or media use are
addressed. In addition, the design of digital environments is also evaluated at this level. The second level,
proximal factors, includes the child's characteristics (e.g., emotion regulation difficulties and challenging
behaviors) and directly effective variables such as parents' beliefs about media use, stress levels,
inconsistencies in media management, and low parenting efficacy. Social factors such as peers' access to
technology are also considered at this level. Finally, under the title of sustaining factors, mechanisms such
as mutual reinforcement cycles (negative for the parent, positive for the child) that emerge in the parent-
child relationship, the child's orientation to media interaction in order to increase self-efficacy, or the use
of media as a means of emotion regulation are examined (Domoff et al., 2020).

These factors play a decisive role in shaping children's media usage habits, especially in preschool.
Many studies reveal the relationship between parental attitudes and children's media usage. Ates and
Durmusoglu Saltali (2019) show that parents' attitudes towards media usage have either a supportive or
restrictive effect on children. Selwyn and Odabasi (2017) emphasize that children cannot make
independent decisions about using technology and state that parental guidance is inevitable in this
process. For example, positive approaches of parents towards tablet or mobile phone usage lead children
to use these devices more frequently, while negative attitudes limit their usage (Ates & Durmusoglu
Saltali, 2019). These findings support the decisive role of parent-child interaction, which the theory
defines as "proximal factors", on media habits. Current research reveals the multidimensional nature of
parental influence even more clearly. Studies conducted by Gokgen (2023) and Kahraman (2021) show
that parental guidance significantly affects variables such as children's screen use time, starting age, and
content preferences. In particular, parent education programs have been proven effective in reducing
children's screen time and increasing their tendency to prefer educational content (Kahraman, 2021).
These results are consistent with the behavioral change mechanisms that the theory addresses in the
context of "maintaining factors".

It is known that demographic factors such as the child's gender and the family's socioeconomic level
play an important role in children's digital media usage habits and family attitudes. In particular, parental
education level stands out as a critical variable affecting children's screen time. Koyuncuoglu and Akaroglu
(2023) determined that children's screen time decreases significantly as the mother's education level
increases. This finding is consistent with the study by Maatta et al. (2017), which found that highly
educated parents set stricter limits on screen use and limit their media use as role models. Similarly,
factors such as the family's income level and the child's gender also appear to shape digital media usage.
Nagata et al. (2022) found that children from high-income families spend less time on activities such as
video games and watching videos, but boys have more screen time than girls. In contrast, Mollborn et al.
(2022) state that children in families with high socioeconomic status have more unrestricted access to
digital devices, which may be related to more tolerant parental attitudes.

This study aims to fill an important gap in the literature by examining the prevalence of problematic
media use in preschool (5-6 years of age), its relationship with screen time, and its connection with
demographic factors. When the existing literature is examined, it is seen that studies on preschool
children are primarily limited to screen time (Arantes & De-Morais, 2022), and systematic findings on
problematic media use are pretty limited (Beadini, 2023; Com Aybal, 2021; Kulu, 2023; Yildiz & Tok Yildiz,
2023). In addition, recent studies mainly focus on adolescents and school-age children (Mersin & Toker,
2024; Montag et al., 2024; Vossen et al., 2024), making the lack of data on the preschool period even
more evident. It is thought that the findings will contribute to understanding digital risks in early childhood
and guide the development of family-focused intervention strategies and educational policies.
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In this context, the primary purpose of the research is to determine the levels of problematic media
use in 5-6 year old children, reveal its relationship with screen time, and examine it in the context of
demographic factors such as gender, parental education level, and family income. In this context, the
study seeks answers to the following questions:

1. Does problematic media use show significant differences according to the child's gender, parental
education, and family income?

2. What is the prevalence of problematic media use in preschool children?

3. Is there a significant relationship between problematic media use and screen time?
Method

Research Model

The primary purpose of this research is to examine the relationship between problematic media use
and screen time of 5-6 year old children. The relational screening model, one of the quantitative research
methods, was used in the research. The relational screening model is one of the research designs that
aims to determine the existence and degree of co-variation between two or more variables (Bluyukoztiirk
et al,, 2013).

Study Group

The population of the study consists of parents of 5—6-year-old children living in Turkey. The study
group was determined using the convenience sampling method. Convenience sampling refers to selecting
individuals who are the easiest to reach and most suitable for the research purpose due to constraints
such as time, location, and resources (Buyukoztirk et al., 2013). Accordingly, the study group consisted
of the parents of 407 children aged 5—-6 who were enrolled in preschool education institutions affiliated
with the Ministry of National Education during the 2022-2023 academic year. Demographic
characteristics of the children and their parents, as well as data on the children’s media usage habits, are
presented in Tables 1 and 2.

Table 1

Demographic Characteristics
Variable Frequency (f) Percentage (%)
Gender
Girl 191 48.2
Boy 216 51.8
Age
60-62 229 56.26
63-65 139 34.15
66-68 39 9.58
Mother Education Level
lliterate 30 7.4
Primary School 73 17.9
Secondary School 90 22.1
High School 122 30
Undergraduate 92 22.6
Father's Education Level
llliterate 24 5.9
Primary School 41 10.1
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Secondary School 61 15
High School 130 31.9
Undergraduate 151 37.1
Income Level

Lower Income Level 279 68.6
Middle Income Level 124 30.5
Upper Income Level 4 1

Of the children in the study group, 191 (% 48.2) were girls and 216 (% 51.8) were boys. 229 (% 56.26)
of the children were 60-62 months old, 139 (% 34.15) were 63-65 months old, and 39 (% 9.58) were 66-
68 months old. When the educational backgrounds of the mothers and fathers were examined, it was
seen that 30 (% 7.4) of the mothers were illiterate, 73 (% 17.9) had primary school education, 90 (% 22.1)
had secondary school education, 122 (% 30) had high school education, and 92 (% 22.6) had a bachelor's
degree; It is seen that 24 (% 5.9) of the fathers are illiterate, 41 (% 10.1) have primary school, 61 (% 15)
have secondary school, 130 (% 31.9) have high school and 151 (% 37.1) have bachelor's degree. In terms
of perceived income level, it is seen that 279 (% 68.6) of the families are in the low-income group, 124 (%
30.5) are in the middle-income group, and four (% 1) are in the upper-income group.

Table 2
Data on Children's Media Usage Habits

Variable Frequency (f)  Percentage (%)

The Most Frequently Used Visual Media Tool by Children

Television 204 50.1
Smartphone 164 40.3
Tablet 35 8.6
Computer/laptop 4 1
At What Age Did They Own a Visual Media Tool?

0-2 years 27 6.6
2-4 years 97 23.8
5-6 years 165 40.5
No Visual Media Device 118 29.0
Screen times

0 minute 7 1.72
0-30 minute 107 26.3
1 hour 75 18.4
2 hours 105 25.8
3 hours 67 16.05
4 hours and above 46 11.03

When the visual media tools used most frequently by children were examined, it was determined that
204 (% 50.1) of them used a television, 164 (% 40.3) a smartphone, 35 (% 8.6) a tablet, and 4 (% 1) a
computer or laptop. According to the data regarding the age at which families bought visual media tools
for their children, 27 (%6.6) stated that they bought these tools for ages 0—2, 97 (% 23.8) for ages 24,
and 165 (% 40.5) for ages 5-6. On the other hand, it was seen that 118 parents (% 29.0) did not buy any
visual media tools for their children. Regarding screen time; It was determined that seven children did not
use screens at all, 107 children used screens for 0—30 minutes (% 28), 75 children used screens for one
hour (% 18.43), 105 children used screens for two hours (% 25.80), 67 children used screens for three
hours (% 16.05) and 46 children used screens for four hours (% 11.03).
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Data Collection Tools

The study used the demographic information form and the Problematic Media Use Scale Parent Form
(PMKO-EF) as data collection tools. The demographic information form prepared by the researcher
includes questions about the child's gender and age, the parents' education level, the family's income
level, and the children's media use habits.

PMKO-EF is a nine item, five-point Likert-type scale developed by Domoff and colleagues in 2017 to
determine screen addiction in children aged 4—12. The items are scored between 1 (never) and 5 (always);
the total score is calculated by taking the average of all items. The Cronbach alpha coefficient of the
original form of the scale was reported as .97. The scale was adapted to Turkish by Furuncu and Oztiirk
(2020), and the Cronbach alpha coefficient was determined as .90 in this study.

Data Collection

Within the scope of this research, ethical approval was obtained from the Scientific Research and
Publication Ethics Board of Mardin Artkulu University on 13.03.2023 with the document numbered E-
79906804-020-100149. In addition, the necessary permission was obtained from the Mardin Provincial
Directorate of National Education on 14.04.2023 with the document numbered E-63050228-605.01-
74520693. Before the study, parents were informed, and a voluntary consent form was signed. During the
data collection process, the schools that were determined were first visited, and information was given
about the purpose of the study. Necessary explanations were made to the parents through teachers, and
data were collected via a Google Form.

Data Analysis

SPSS 25 (Statistical Package for the Social Sciences) program was used to analyze the data. First,
frequency and percentage values regarding the demographic characteristics of the participants were
calculated. To evaluate the suitability of the variables for normal distribution, skewness and kurtosis
values were examined. The findings regarding these values are presented in Table 1.

Table 3
Skewness and Kurtosis Values of Variables
N Skewness Kurtosis
Problematic Media Use 407 .823 .143

As seen in Table 3, the skewness and kurtosis values of the variables are between -1 and +1. Hair et al.
(2009) state that the skewness and kurtosis coefficients within *1 indicate the normal distribution.
Accordingly, parametric tests were used in the analyses, assuming that the variables showed a normal
distribution. An Independent Samples t-test was applied to determine whether problematic media use
differed significantly according to the children's gender. Single-Way ANOVA was performed to determine
whether there was a significant difference according to the parents' education level and the family income
level. In addition, Pearson correlation coefficient analysis was performed to examine the relationship
between problematic media use and screen time.

Findings

This section includes the analyses conducted in line with the purpose and sub-purposes of the study and
presents the findings.

1. Does the children's problematic media use (PMK) in the study group differ according to the child's
gender, parental education level, and family income level?

To find an answer to this question, independent samples t-test and single-factor analysis of variance
(One-Way ANOVA) were applied, respectively. First, the study's results to determine whether problematic
media use levels differ according to the children's gender are presented in Table 4.
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Table 4

Comparison of Children's PMU Scores by Gender
Grup N Mean Ss t df p
Girl 191 2.08 775 -.609 405 .543
Boy 216 2.13 .809

In Table 4, as a result of the t-test for independent samples conducted to determine whether the
children's problematic media use scores showed a significant difference according to the gender variable,
it was found that the difference between the groups was not statistically significant (t = -0.609, p> .05). In
line with this finding, it can be said that gender is not an effective variable on problematic media use.

Within the scope of the first sub-problem of the study, a single-factor analysis of variance (One-Way
ANOVA) was conducted to determine whether the levels of problematic media use differed according to
the educational status of parents. The analysis results are presented in Tables 5 and 6.

Table 5
One-Way ANOVA Results of Children's PMU Scores According to Mother's Education Status

Variance Sum of Standard Mean of F 0
Source Squares Deviation Squares

Intergroup 1.462 4 .365 .579 .678
Intragroup 253.910 402 .632

Total 255.372 406

In Table 5, One-Way ANOVA was applied to determine whether the children's problematic media use
scores showed a significant difference according to the mother's education status variable. As a result of
the analysis, the difference between the groups was not statistically significant (p > .05). In line with this
finding, the mother's education status is not an effective variable on problematic media use.

Table 6

One-Way ANOVA Results of Children's PMU Scores According to Father's Education Status
Variance Sum of Standard Mean of F 0
Source Squares Deviation Squares
Intergroup 3.809 4 .952 1.522 .195
Intragroup 251.563 402 .626
Total 255.372 406

In Table 6, One-Way ANOVA was applied to determine whether the children's problematic media use
scores showed a significant difference according to the father's education status variable. According to
the analysis results, the difference between the groups was not statistically significant (p> .05). In line
with this finding, the father's education status is not an effective variable in problematic media use.

Table 7

Comparison of Children's PMU Scores According to Income Level
Variance Sum of Standard Mean of F 0
Source Squares Deviation Squares
Intergroup .707 2 .354 .561 571
Intragroup 254.665 404 .630
Total 255.372 406

In Table 7, the One-Way ANOVA test was applied to determine whether the children's problematic
media use scores significantly differed according to the income variable. According to the analysis results,
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the difference between the groups was not statistically significant (p>.05). In line with this finding, income
level is not an effective variable in problematic media use.

2. What are the levels of children's problematic media use?

In order to answer this question, children's problematic media use levels were examined through
descriptive statistics. The analysis results are presented in Table 8.

Table 8
Mean and Standard Deviation Values for Children's Problematic Media Use Scores
N X Ss Min Max
Problematic Media Use 407 2.08 .793 1 4.78

Table 8 shows the results of the analysis regarding the problematic media use levels of the children in
the study group. According to the analysis, the lowest score from the Problematic Media Use Scale is 1,
and the highest is 4.78. The average score obtained from the scale is X= 2.08, and the standard deviation
is Ss= .793. In line with this finding, it can be said that the children's problematic media use levels are
below average.

3. Is there a significant relationship between children’s problematic media use and screen time?

The relationship between children’s problematic media use and screen time was examined to answer
this question using the Pearson Correlation Coefficient analysis. The findings obtained from the study are
presented in Table 9.

Table 9
Results of the Relationship Between Problematic Media Use and Screen Time
Variables N r p
Problematic Media Use
407 .298 .000
Screen Time
*p< .05

In Table 9, a Pearson Correlation Coefficient analysis was conducted to determine the relationship
between problematic media use and screen time. As a result of the study found a positive and weakly
significant relationship between these two variables (r=.299, p < .05). As screen time increases,
problematic media use also increases.

Discussion & Conclusion

This study aimed to examine the levels of problematic media use in children aged 5-6, to reveal its
relationship with screen time, and to determine whether it differs in demographic variables such as
gender, parental education level, and family income.

Most parents (% 71.99) allow their children to use screens for more than one hour daily. This rate
indicates that the recommended limits for preschoolers (APA, 2016; WHO, 2019) are significantly
exceeded. Similar findings in the literature (Goh et al., 2016; Rideout, 2021; Sahin et al., 2018) indicate
this is a widespread problem. However, the fact that only % 27.01 of parents comply with the
recommendations stated in the guidelines indicates that parents are inadequate in regulating media use.

Finding the underlying reasons for such intense screen time will be an important step towards solving
this problem. Reasons for widespread screen use include parents not preferring their children to engage
in activities outside the home because it is not safe outside (Carson et al., 2010), ease of access to digital
devices (Gill & Gill, 2007), the presence of multiple handheld devices in each home, parents viewing
screens as affordable alternative entertainment for their children (Mena et al., 2023), parents using digital
media tools as a coping strategy (Radesky & Christakis, 2016) and parents preferring a form of control that
only limits screen use for a specific period (Ozsoy & Atilgan, 2018).
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Daily routines and socioeconomic factors significantly impact screen usage times. Screen usage,
especially during meal times and turning to digital devices immediately after waking up, significantly
increases usage times. In addition, more intensive mobile device usage has been observed in children of
working mothers (Gokge et al., 2021).

Recent studies have increasingly revealed the adverse effects of excessive screen time on child
development (Bodur, 2022; Cho & Lee, 2017; Liu et al., 2021; Madigan et al., 2019; McArthur et al., 2020;
Ozkilig Kabul, 2019; Rocha et al., 2021). These studies show that as screen use increases, children's
participation in physical activities, social interactions, and creative games decreases, while digital device
use becomes increasingly central to their daily routines. This increases the risk of screen addiction in
children and can lead to multifaceted adverse effects on their developmental processes. In order to
minimize these risks, experts recommend limiting children's screen use time appropriate to their age and
encouraging alternative activities (Tekeci, 2024). At the same time, it is important to ensure that screen
time remains within healthy limits by using technological devices consciously and under parental
supervision.

The study findings show that the levels of problematic media use in preschool children are generally
below average. This result is consistent with other studies conducted with preschool children in the
literature (Arslan, 2023; Beadini, 2023; Bodur, 2022). This situation can be explained by the fact that
preschool children depend more on parental guidance in media use and have limited individual access to
digital devices. Indeed, it is known that screen use habits are shaped in early childhood (Arantes & De-
Morais, 2022). Therefore, preventive media guidance practices should be initiated in early childhood to
prevent the risk of media habits acquired in early childhood turning into problematic use at later ages.

One of the important findings revealed by the data is a statistically significant relationship between
screen time and problematic media use. This finding shows that screen time is an important predictor of
problematic media use and that the current study is consistent with other studies on the preschool period.
Indeed, various studies have shown that screen time significantly and positively affects problematic media
use behaviors (Com Aybal, 2021; Koyuncu & Kepenk Varol, 2023; Kulu, 2023).

The study also examined the effects of demographic factors such as children's gender, parents'
education level, and family income level on problematic media use. Within the scope of the study, the
effects of demographic factors such as gender, parents' education level, and family income on children's
problematic media use were examined in detail. The findings reveal that gender does not create a
significant difference in problematic media use levels in the preschool period. This result is in line with the
existing literature that gender differences are not yet evident in early childhood (Anitha, 2021; Beadini,
2023; Duch et al., 2013; Hinkley et al., 2010; McArthur et al., 2020).

The reasons why the gender factor is not a determining factor in this age group can be considered
multidimensionally. First, parents have more intense control over media use in the preschool period, and
children's individual preferences have not yet been fully formed, which can be considered among the
explanatory factors for this situation (Mathers et al., 2009). In addition, the fact that the variety of content
offered by digital platforms is designed to appeal to both genders (Bodur, 2022) and that the media
preferences of children in this age group are not yet significantly affected by gender stereotypes can be
considered as important factors preventing differences between the genders.

The research findings reveal that problematic media use in preschool children does not differ
significantly according to the level of parental education. This result is consistent with similar studies in
the literature (Arslan, 2023; Com Aybal, 2021). In particular, Akga's (2018) study also emphasizes that the
level of parental education does not have a decisive effect on the development of screen addiction in
children. Duch et al. (2013) found no significant relationship between the level of father's education and
screen time in their study with 0-36-month-old babies. Similarly, Mutlu (2019) also found no statistically
significant relationship between the level of parental education and the time children spend in front of
the screen.
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Finally, the research results show that family income level does not have a decisive effect on children's
problematic media use. This result seems consistent with some studies in the literature (Com Aybal, 2021;
Cillero & Jago, 2010; Kulu, 2023). The study by Mollborn and colleagues (2022) also supports this finding.
It was stated that the duration of digital technology use of children from families with high socioeconomic
status was similar to that of groups with low socioeconomic status, and this duration reached twice the
limits recommended by the American Academy of Pediatrics (AAP). This indicates that children's media
use habits may carry similar risks regardless of income level.

Conclusion

This study systematically examined the media usage habits of preschool children (5—6 years old) and
obtained important findings. The research results show a statistically significant and positive relationship
between the time children spend in front of the screen and problematic media usage behaviors. This
finding draws attention to the necessity of regulating screen time in early childhood and the potential
effects of media usage on children during this critical developmental stage.

Another striking finding of the study is that problematic media usage is seen at similar levels,
independent of demographic variables such as gender, parental education, and family income. This
situation reveals that excessive and problematic digital media usage is widely observed in different
sociodemographic groups. The fact that similar risks are found, especially in children of families with high
socioeconomic status, shows that this problem cannot be explained only by economic resources; instead,
it may be closely related to the normalization of the digital lifestyle and parental attitudes.

Recommendations

According to the findings of this study, it is important to provide children with healthy media usage
habits at an early age and to raise parents' awareness about digital media. In this direction, media literacy
training programs for parents should be developed; It is recommended that these themes be included in
parenting trainings aimed at providing content control, time limits, and active guidance skills regarding
children's media use. In addition, more quantitative and qualitative studies are needed to examine the
effects of media use on children. Such studies are expected to guide educators and policymakers.

Limitations

This study has some limitations. First, since the sample was limited to a specific region, the
generalizability of the findings is limited. Second, since the data is based only on parental reports, there
is a risk of response bias. In addition, the study is based only on quantitative data, and qualitative
dimensions of media use (e.g., type of content) were not assessed. Finally, only parents with internet
access participated since the study was conducted online. This limited the representativeness of the
sample and reduced generalizability.

Author Contribution Rates
The author is solely responsible for the entire content of this study.
Ethical Declaration

All rules included in the “Directive for Scientific Research and Publication Ethics in Higher Education
Institutions” have been adhered to, and none of the “Actions Contrary to Scientific Research and
Publication Ethics” included in the second section of the Directive have been implemented.

Conflict Statement

The author declares no competing interests.

724



Polat — Cukurova Universitesi Egitim Fakiiltesi Dergisi, 54(2), 2025, 715-738

Tiirkge Siirimui

Giris
Son yillarda, ¢ocuklarin dijital medyayi daha erken yasta ve daha yogun bigcimde kullanmaya baslamasi,
bu kullanim bigimlerinin problemli bir nitelik kazanma riskini de beraberinde getirmektedir (Domoff vd.,
2020). Nitekim, diinya ¢apinda ekran kullaniminin ¢ocuklar arasinda giderek yayginlastigi ve ekran basinda
gecirilen siirenin her gegen gin arttigl bilinmektedir (Radesky & Christakis, 2016; Rocha vd., 2021). Bu
artis dikkate alindiginda, cocukluk déneminde problemli medya kullaniminin arastirilmasi giderek daha
onemli bir konu haline gelmektedir.

Problemli medya kullanimi, gocugun sosyal, davranigsal ve akademik gelisiminde islev bozukluguna yol
acan asiri ekran kullanimi olarak tanimlanmaktadir (Domoff vd., 2019). Ancak, bir ¢ocugun medya
kullaniminin problemli olup olmadigini belirlerken yalnizca ekran siiresine odaklanmak yeterli ve dogru bir
yaklasim degildir (Domoff vd., 2020). Problemli medya kullanimi ile ekran siresi kavramlari zaman zaman
birbirinin yerine kullanilsa da aslinda farkli anlamlar tasimaktadir. Ekran siiresi, cocugun tim ekranlara
maruz kaldig toplam zamani ifade ederken (Goh vd., 2016) “problemli” ifadesi, bu kullanimin gocugun
islevselligi Uzerindeki olumsuz etkilerine odaklanir. Bununla birlikte, asiri ekran siiresinin zamanla
problemli medya kullanimina zemin hazirlayabilecegi ¢ok sayida ¢calismayla dogrulanmaktadir (Anitha vd.,
2021; Furuncu & Oztiirk, 2020; Kulu, 2023; Neophytou vd., 2021).

Problemli medya kullanimindaki artisla birlikte, ekran siresine yonelik sinirlayici oneriler birgok
kurulus tarafindan giindeme getirilmistir. Diinya Saglk Orgiitii [DSO] (2019) ve Amerikan Pediatri
Akademisi [AAP] (2016), 2 yasin altindaki ¢ocuklar icin ekran kullaniminin tamamen sinirlandiriimasini, 2-
5 yas arasi ¢ocuklarda gilinde bir saati gegmemesini, 5 yas lzerindeki ¢ocuklar igin ise gilinde iki saatle
sinirlandiriimasini nermektedir. Ancak tiim bu uyarilara ragmen, diinya genelinde farkli yas gruplarindaki
cocuklarin ekran stirelerinde sirekli bir artis gézlemlenmektedir (Brown & Smolenaers, 2018; Chen &
Adler, 2019; Goh vd., 2016; Hish vd., 2021; Rideout, 2017).

Common Sense Media tarafindan yapilan bir arastirmaya gore, Amerika'da 0-8 yas grubundaki
cocuklarin glinlik ortalama mobil cihaz kullanim siiresi 2011'de 5 dakika iken bu siire 2013'te 15 dakikaya,
2017'de ise 48 dakikaya ylkselmistir. Ayni calismada, kendi tabletine sahip olan ¢ocuklarin oraninin
2011'de %1'in altinda oldugu, bu oranin 2017'de %42'ye ulastigl belirtilmistir (Rideout, 2017). Ayni kurulus
tarafindan yuritilen 2020 tarihli giincel bir arastirmada ise, 0-8 yas grubundaki ¢ocuklarin giinlik
ortalama ekran siiresinin 2 saat 24 dakikaya ulastig tespit edilmistir. Yas gruplarina gore dagihm
incelendiginde; 0-2 yas grubunda 49 dakika, 2-4 yas grubunda 2 saat 30 dakika ve 5-8 yas grubunda ise 3
saat 5 dakika oldugu gorilmustir. Ayni arastirmada, ekran siirelerinin kullanim amaglarina gére dagilimi
su sekildedir: %73 televizyon/video izleme, %16 oyun oynama, %6 elektronik okuma, %3 ev 6devi yapma,
%1 goriintlli sohbet ve %1 diger aktiviteler (Rideout & Robb, 2020). Ofcom (2022) tarafindan yapilan bir
arastirma, ingiltere'de dijital cihaz kullaniminin erken yaslarda yayginlastigini ortaya koymaktadir. Buna
gore 3-4 yas grubundaki cocuklarin %39'u cep telefonu, %78'i tablet ve %10'u dizlstu bilgisayar
kullanmaktadir. 5-6 yas grubunda ise bu oranlar sirasiyla %50 (cep telefonu), %83 (tablet) ve %27 (dizusti
bilgisayar) seklinde artis gostermektedir.

Diinya genelindeki bu egilimlere paralel olarak, Tiirkiye'de de benzer bir artis gozlenmektedir. Tiirkiye
istatistik Kurumu (TUIK, 2024) verilerine gére, 6-15 yas grubundaki cocuklarin internet kullanim orani
2021'de %82,7 iken 2024'te %91,3'e yiikselmistir. Duzenli internet kullanan ¢ocuklarin %42,9'u hafta igi,
%53,6'sI ise hafta sonu giinde iki saat ve uzeri internet kullanmaktadir. Yas gruplarina gére dagihim
incelendiginde; hafta ici 6-10 yas grubunda %30,6, 11-15 yas grubunda %54,4; hafta sonu ise sirasiyla
%43,2 ve %63,5 oraninda ¢ocuklar giinde iki saatten fazla internet kullandiklarini belirtmislerdir.
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Ekran kullaniminin bu denli yayginlasmasi, cocuklarin gelisimsel siiregleri tizerinde gok yoénli sorunlari
beraberinde getirmektedir. Arastirmalar, bu sorunlar arasinda dil gelisiminde geriliklerin (Sundgqvist vd.,
2024; Madigan vd., 2020), 6z-dliizenleme becerilerindeki zayifliklarin (Choe & Yu, 2022), artan ruh saghgi
problemlerinin (Jin vd., 2021; Lin vd., 2019; Yildiz & Tok Yildiz, 2023), dikkat siresinde azalma ve
odaklanma gligliklerinin (Lieber 2024; Mostafa vd., 2024) ve bilissel-sosyal-duygusal gelisim alanlarindaki
sorunlarin (Zhao vd., 2022) 6ne ¢iktigini gdstermektedir. Ekran kullaniminin gocuk gelisimi tGzerindeki bu
¢ok yonli olumsuz etkileri, yalnizca bireysel faktérlerle degil, ayni zamanda ebeveyn tutumlari (Bostanci
& Cakir, 2022), ebeveynlerin medya rehberligi bicimleri (Gokcen, 2023) ve sosyoekonomik baglam
(Mollborn, 2022) gibi gevresel etmenlerle de yakindan iliskili oldugu gorilmektedir. Bu ¢ok katmanli
yapinin anlasilabilmesi, bireysel ve gevresel faktorleri birlikte ele alan kuramsal yaklagsimlari gerekli
kilmaktadir. Bu baglamda, cocukluk ¢agi problemli medya kullanimini bitlncil bir perspektiften
degerlendiren Etkilesimsel Kuram, siireci agiklamak adina 6nemli bir kuramsal cergceve sunmaktadir.

Bronfenbrenner’in biyoekolojik modelinden hareketle gelistirilen bu kuram, problemli davranisin
ortaya cikisini ve surekliligini ¢ temel etken diizeyinde aciklar: Birincil dizey olan uzak faktorler
baglaminda; ailenin sosyoekonomik durumu, ev ortamindaki kaos ya da islev bozukluklari ve ebeveynin
kendi problemli teknoloji ya da medya kullanimi gibi dolayl ancak uzun vadede risk olusturan unsurlar ele
alinir. Ayrica dijital ortamlarin tasarimi da bu diizeyde degerlendirilir. ikinci diizey olan yakin faktérler ise
cocugun bireysel 6zellikleri (6rnegin duygu diizenleme giicliikleri ve zorlayici davranislar) ile ebeveynlerin
medya kullanimina iliskin inanglari, stres dizeyi, medya yonetimindeki tutarsizliklari ve disiik ebeveynlik
yeterligi gibi dogrudan etkili degiskenleri kapsar. Bu diizeyde ayrica, akranlarin teknolojiye erisimi gibi
sosyal etmenler de dikkate alinir. Son olarak, stirdiirticii faktorler bashgi altinda, ebeveyn-gocuk iliskisinde
ortaya ¢ikan karsilikli pekistirme dénglleri (ebeveyn icin olumsuz, ¢ocuk igin olumlu), ¢ocugun 6z
yeterliligini artirmak amaciyla medya etkilesimine yonelmesi veya medyayi duygu diizenleme araci olarak
kullanmasi gibi mekanizmalar incelenir (Domoff vd., 2020).

Bu faktorler, ozellikle okul 6ncesi donemde, c¢ocuklarin medya kullanim aliskanliklarinin
sekillenmesinde belirleyici bir rol oynamaktadir. Nitekim literatirde, ebeveyn tutumlari ile ¢cocuklarin
medya kullanimi arasindaki iliskiyi ortaya koyan pek cok calisma bulunmaktadir. Ates ve Durmusoglu
Saltali (2019), ebeveynlerin medya kullanimina yonelik tutumlarinin gocuklar Gzerinde ya destekleyici ya
da kisitlayici bir etki yarattigini gostermektedir. Selwyn ve Odabasi (2017) ise gocuklarin teknoloji kullanim
kararlarini bagimsiz sekilde veremeyeceklerini vurgulayarak, bu siiregte ebeveyn rehberliginin kaginiimaz
oldugunu belirtmektedir. Ornegin, ebeveynlerin tablet veya cep telefonu kullanimina yénelik olumlu
yaklasimlari, ¢ocuklarin bu cihazlari daha sik kullanmasina yol agarken; olumsuz tutumlar ise kullanimi
sinirlandirmaktadir (Ates & Durmusoglu Saltali, 2019). Bu bulgular, kuramin "yakin faktorler" olarak
tanimladigi  ebeveyn-cocuk etkilesiminin  medya aliskanliklari  Gizerindeki belirleyici rolini
desteklemektedir. Giincel arastirmalar, ebeveyn etkisinin ¢cok boyutlu dogasini daha da net bir sekilde
ortaya koymaktadir. Gokgen (2023) ve Kahraman (2021) tarafindan yuritilen galismalar, ebeveyn
rehberliginin gocuklarin ekran kullanim siiresi, baslama yasi ve igerik tercihleri gibi degiskenler lizerinde
anlaml bir etkiye sahip oldugunu géstermektedir. Ozellikle ebeveyn egitim programlarinin, ¢ocuklarin
ekran siresini azaltmada ve egitici icerikleri tercih etme egilimlerini artirmada etkili oldugu kanitlanmistir
(Kahraman, 2021). Bu sonuglar, kuramin "stirdirlcl faktorler" baglaminda ele aldigi davranis degistirme
mekanizmalariyla ortlismektedir.

Cocuklarin dijital medya kullanim aliskanliklari izerinde aile tutumlarinin yani sira, ¢gocugun cinsiyeti
ve ailenin sosyoekonomik diizeyi gibi demografik faktorlerin de 6nemli bir rol oynadigi bilinmektedir.
Ozellikle ebeveyn egitim diizeyi, cocuklarin ekran siirelerini etkileyen kritik bir degisken olarak &ne
cikmaktadir. Koyuncuoglu ve Akaroglu (2023), anne egitim diizeyi arttikga gocuklarin ekran siirelerinin
anlamh derecede azaldigini belirlemistir. Bu bulgu, Maattd ve arkadaslarinin (2017) yiiksek egitimli
ebeveynlerin ekran kullanimina daha kati sinirlar koydugu ve rol model olarak kendi medya kullanimlarini
sinirlandirdigl yoniindeki calismasiyla tutarhlik géstermektedir. Benzer sekilde, ailenin gelir diizeyi ve
cocugun cinsiyeti gibi faktorlerin de dijital medya kullanimini sekillendirdigi gérilmektedir. Nagata ve
digerleri (2022), yuksek gelir dlizeyine sahip ailelerin ¢ocuklarinin video oyunlari ve video izleme gibi
aktivitelerde daha az zaman harcadigini, ancak erkek ¢ocuklarin kizlara kiyasla daha fazla ekran siiresine
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sahip oldugunu ortaya koymustur. Buna karsin, Mollborn ve digerleri (2022), yiksek sosyoekonomik
statliye sahip ailelerde gocuklarin dijital cihazlara daha serbest erigsiminin oldugunu ve bunun daha
toleransli ebeveyn tutumlariyla iligkili olabilecegini belirtmektedir.

Bu galisma, okul 6ncesi donemde (5-6 yas) problemli medya kullaniminin yayginligini, ekran siresiyle
iliskisini ve demografik faktorlerle baglantisini inceleyerek literatiirdeki 6nemli bir eksikligi gidermeyi
amaglamaktadir. Mevcut literatiir incelendiginde, okul dncesi cocuklarla ilgili calismalarin biyik olgiide
yalnizca ekran suresiyle sinirli kaldigi (Arantes & De-Morais, 2022), problemli medya kullanimina iligkin
sistematik bulgularin ise oldukga sinirli oldugu gorilmektedir (Beadini, 2023; Com Aybal, 2021; Kulu, 2023;
Yildiz & Tok Yildiz, 2023). Ayrica, son donem arastirmalarin gogunlukla ergenler ve okul ¢agi cocuklarina
odaklanmasi (Mersin & Toker, 2024; Montag vd., 2024; Vossen vd., 2024), okul 6ncesi déneme yonelik
veri eksikligini daha da belirgin hale getirmektedir. Elde edilecek bulgularin, hem erken ¢ocukluk dénemi
dijital risklerin anlasilmasina katki saglayacagi hem de aile odakhh mudahale stratejileri ve egitim
politikalari gelistiriimesine rehberlik edecegi distinilmektedir.

Bu baglamda, arastirmanin temel amaci, 5-6 yas cocuklarinda problemli medya kullanim dizeylerini
belirlemek, bunun ekran siresiyle iliskisini ortaya koymak ve cinsiyet, ebeveyn egitim dlizeyi ve aile geliri
gibi demografik faktorler baglaminda incelemektir.

Bu kapsamda galisma su sorulara yanit aramaktadir:

1. Problemli medya kullanimi ¢ocugun cinsiyeti, ebeveyn egitimi ve aile gelirine gore anlamli
farkhhklar gostermekte midir?

2. Okul 6ncesi cocuklarda problemli medya kullaniminin yayginhk diizeyi nedir?
3. Problemli medya kullanimi ile ekran siiresi arasinda anlaml bir iliski var midir?
Yéntem
Arastirma Modeli

Bu arastirmanin temel amaci, 5-6 yas ¢ocuklarinin problemli medya kullanimlari ile ekran siresi
arasindaki iligkinin incelenmesidir. Arastirmada, nicel arastirma yontemlerinden biri olan iliskisel tarama
modeli kullaniimistir. iliskisel tarama modeli; iki ya da daha fazla degisken arasindaki birlikte degisimin
varligini ve derecesini belirlemeyi amaglayan arastirma desenlerinden biridir (Blyukoztirk vd., 2013).

Calisma Grubu

Arastirmanin evrenini, Tlirkiye’de yasayan 5-6 yas cocuklarinin ebeveynleri olusturmaktadir. Calisma
grubunun belirlenmesinde uygun 6rnekleme yontemi tercih edilmistir. Uygun 6rnekleme, zaman, mekan
ve imkan gibi kisitlar nedeniyle ulasilmasi en kolay ve arastirma amaci agisindan en uygun bireylerin
secilmesini ifade etmektedir (Bliytkoztirk vd., 2013). Bu dogrultuda, ¢alisma grubunu 2022-2023 egitim-
o6gretim yilinda Millt Egitim Bakanhgi’'na bagl okul 6ncesi egitim kurumlarina devam eden 5-6 yas
grubundaki 407 c¢ocugun ebeveynleri olusturmaktadir. Cocuklara ve ebeveynlerine ait demografik
ozellikler ile cocuklarin medya kullanim aliskanliklarina iliskin veriler Tablo 1 ve Tablo 2’de sunulmustur.

Tablo 1

Demografik Ozellikler
Degisken Frekans (f) Yiizde (%)
Cinsiyet
Kiz 191 48.2
Erkek 216 51.8
Cocuklarin Yasi
60-62 229 56.26
63-65 139 34.15
66-68 39 9.58
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Anne Egitim Diizeyi

Okuma yazma bilmiyor 30 7.4
ilkokul 73 17.9
Ortaokul 90 22.1
Lise 122 30
Lisans 92 22.6
Baba Egitim Diizeyi

Okuma yazma bilmiyor 24 5.9
ilkokul 41 10.1
Ortaokul 61 15
Lise 130 31.9
Lisans 151 37.1
Aile Gelir Diizeyi

Alt Gelir Diizeyi 279 68.6
Orta Gelir Dlzeyi 124 30.5
Ust Gelir Dlizeyi 4 1

Arastirmanin c¢alisma grubunda yer alan gocuklarin 191'i (% 48.2) kiz, 216’s1 (% 51.8) erkektir.
Gocuklarin 229’u (% 56.26) 60-62 aylik, 139’u (% 34.15) 63-65 aylik, 39’u (% 9.58) 66-68 ayliktir. Anne ve
babalarin 6grenim durumuna bakildiginda, annelerin 30’unun (% 7.4) okuma yazma bilmedigi, 73’tinlin (%
17.9) ilkokul, 90’inin (% 22.1) ortaokul, 122’sinin (% 30) lise, 92’sinin (% 22.6) lisans mezunu; babalarin
24’Unln (% 5.9) okuma yazma bilmedigi, 41’inin (% 10.1) ilkokul, 61’inin (% 15) ortaokul, 130’unun (%
31.9) lise, 151’inin (% 37.1) lisans mezunu oldugu gérilmektedir. Algilanan gelir diizeyine gore ise ailelerin
279’unun (% 68.6) alt gelir grubunda, 124’Unin (% 30.5) orta gelir grubunda, doérdiintn (% 1) Ust gelir
grubunda yer aldigi gérilmektedir.

Arastirma kapsaminda ¢ocuklarin medya kullanim aliskanliklarina iliskin elde edilen veriler Tablo 2’de
sunulmustur.

Tablo 2

Cocuklarin Medya Kullanim Aliskanliklarina iliskin Veriler
Degisken Frekans (f) Yiizde (%)
Cocuklarin En Sik Kullandiklari Gérsel Medya Araci
Televizyon 204 50.1
Akill telefon 164 40.3
Tablet 35 8.6
Bilgisayar/ diziistu bilgisayar 4 1
Gorsel Medya Aracina Kag Yasinda Sahip Olduklari
0-2 yas 27 6.6
2-4 yas 97 23.8
5-6 yas 165 40.5
Sahip olmayanlar 118 29.0
Ekran sireleri
0-30 dk. 114 28
1 saat 75 18.4
2 saat 105 25.8
3 saat 67 16.05
4 saat 46 11.03

Gocuklarin en sik kullandiklari gorsel medya araglari incelendiginde, 204’Uniin (% 50.1) televizyonu,
164’tGnln (% 40.3) akilli telefonu, 35’inin (% 8.6) tableti, 4’Ginlin ise (% 1) bilgisayar ya da dizlisti bilgisayari
kullandigl belirlenmistir. Ailelerin ¢ocuklarina gorsel medya aracini kag yasinda aldiklarina iliskin verilere
gore; 27'si (% 6.6) 0-2 yas, 97’si (% 23.8) 2—4 yas ve 165’i (% 40.5) 5-6 yas araliginda bu araglari temin
ettiklerini ifade etmistir. Buna karsilik, 118 ebeveynin (% 29.0) ise ¢ocuklarina herhangi bir gérsel medya
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aracl almadigi gorulmektedir. Ekran sirelerine iliskin olarak; yedi ¢ocugun hi¢ ekran kullanmadigi, 107
¢ocugun 0-30 dakika (% 28), 75 gocugun bir saat (% 18.43), 105 ¢ocugun iki saat (% 25.80), 67 gocugun lg
saat (% 16.05) ve 46 cocugun dort saat (% 11.03) ekran kullandigi belirlenmistir.

Kullanilan Veri Toplama Araglari

Calismada veri toplama araci olarak demografik bilgi formu ve Problemli Medya Kullanim Olgegi
Ebeveyn Formu (PMKO-EF) kullaniimigtir. Arastirmaci tarafindan hazirlanan demografik bilgi formunda,
g¢ocugun cinsiyeti ve yasl ile anne-babanin 6grenim durumu, ailenin gelir diizeyi ve ¢ocuklarin medya
kullanim aliskanhklarina yénelik sorular yer almaktadir.

PMKO-EF, 2017 yilinda Domoff ve digerleri tarafindan 4-12 yas grubundaki cocuklarda ekran
bagimliligini belirlemek amaciyla gelistirilmis, 5’li Likert tipinde 9 maddeden olusan bir 6lgektir. Maddeler
1 (asla) ile 5 (her zaman) arasinda puanlanmakta; toplam puan, tim maddelerin ortalamasi alinarak
hesaplanmaktadir. Olgegin orijinal formuna ait Cronbach Alfa katsayisi .97 olarak bildirilmistir. Olcegin
Tiirkgeye uyarlamasi ise Furuncu ve Oztiirk (2020) tarafindan yapilmis olup bu galismada Cronbach Alfa
katsayisi .90 olarak saptanmisgtir.

Verilerin Toplanmasi

Bu arastirma kapsaminda, Mardin Artuklu Universitesi Bilimsel Arastirma ve Yayin Etigi Kurulu’ndan
13.03.2023 tarihinde E-79906804-020-100149 numarali belge ile etik onay alinmistir. Ayrica, 14.04.2023
tarihinde E-63050228-605.01-74520693 sayili yazi ile Mardin il Milli Egitim Mudurliigi’nden gerekli izin
verilmistir.

Calisma o6ncesinde velilere bilgilendirme yapilmis ve gonilli olur formu imzalatilmistir. Veri toplama
surecinde oncelikle belirlenen okullar ziyaret edilmis, arastirmanin amaci hakkinda bilgi verilmistir.

Ogretmenler araciligiyla ebeveynlere gerekli agiklamalar yapilmis ve veriler Google Form araciligiyla
toplanmistir.

Veri Analizi

Verilerin analizinde SPSS 25 (Statistical Package for the Social Sciences) programi kullaniimistir.
Oncelikle katihmcilarin demografik 6zelliklerine iliskin frekans ve yiizde degerleri hesaplanmustir.
Degiskenlerin normal dagilima uygunlugunu degerlendirmek amaciyla carpiklik ve basiklik (skewness ve
kurtosis) degerleri incelenmistir. Bu degerlere iliskin bulgular Tablo 1’de sunulmaktadir.

Tablo 3
Degiskenlere iliskin Carpiklik ve Basiklik Degerleri
N Skewness Kurtosis
PMK 407 .823 .143

Tablo 3’'te gorildigu lizere, degiskenlerin c¢arpiklik ve basikhk degerleri -1 ile +1 araliginda yer
almaktadir. Hair ve digerleri (2009), carpiklik ve basiklik katsayilarinin 1 sinirlari icerisinde olmasinin
dagilimin normal oldugunu gosterdigini belirtmektedir. Bu dogrultuda, degiskenlerin normal dagilim
gosterdigi kabul edilerek analizlerde parametrik testler kullanilimistir.

Cocuklarin cinsiyetine gore problemli medya kullaniminin anlamh bicimde farklilasip farkhilasmadigini
belirlemek amaciyla bagimsiz érneklemler igin t-testi (Independent Samples t-Test) uygulanmistir. Anne-
baba egitim durumu ile aile gelir diizeyine gére anlamh farkhlik olup olmadigini belirlemek icin ise tek
faktorli varyans analizi (One-Way ANOVA) yapilmistir. Ayrica, problemli medya kullanimi ile ekran siresi
arasindaki iliskiyi incelemek amaciyla Pearson korelasyon katsayisi analizi gerceklestirilmistir.

Bulgular

Bu boliimde, arastirmanin amaci ve alt amaglari dogrultusunda gergeklestirilen analizlere yer verilmis
ve elde edilen bulgular sunulmustur.
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1. Calisma grubunu olusturan ¢ocuklarin problemli medya kullanimlari (PMK); ¢ocugun cinsiyeti, anne-
baba egitim durumu ve aile gelir diizeyine gére farkllik géstermekte midir?

Bu soruya yanit aramak amaciyla, sirasiyla bagimsiz 6rneklemler igin t-testi ve tek faktorli varyans
analizi (One-Way ANOVA) uygulanmistir. ilk olarak, cocuklarin cinsiyetine gére problemli medya kullanim
dizeylerinin farkhlasip farklilasmadigini belirlemek amaciyla yapilan analiz sonuglari Tablo 4’te
sunulmustur.

Tablo 4

Cocuklarin PMK Puanlarinin Cinsiyete Gére Karsilastirilmasi
Grup N Ort Ss t sd P
Kiz 191 2.08 775 -.609 405 .543
Erkek 216 2.13 .809

Tablo 4’te ¢ocuklarin problemli medya kullanim puanlarinin cinsiyet degiskenine gore anlamli bir
farkhhk gosterip gostermedigini belirlemek amaciyla gergeklestirilen bagimsiz 6rneklemler igin t-testi
sonucunda, gruplar arasindaki farkin istatistiksel olarak anlaml olmadig1 bulunmustur (t = -0.609, p > .05).
Bu bulgu dogrultusunda, cinsiyetin problemli medya kullanimi (zerinde etkili bir degisken olmadig
soylenebilir.

Arastirmanin birinci alt problemi kapsaminda, anne-baba egitim durumuna gére problemli medya
kullanimi duizeylerinin farklihk gosterip gostermedigini belirlemek amaciyla tek faktérli varyans analizi
(One-Way ANOVA) yapilmistir. Analiz sonuglari Tablo 5 ve 6’da sunulmustur.

Tablo 5
Cocuklarin PMK Puanlarinin Anne Ogrenim Durumuna Gére One-Way ANOVA Sonuglari
Varyans Kareler Kareler
. Sd F p
Kaynagi Toplami Ortalamasi
Gruplar Arasi 1.462 4 .365 .579 .678
Gruplar igi 253.910 402 .632
Toplam 255.372 406

Tablo 5’te ¢ocuklarin problemli medya kullanim puanlarinin anne 6grenim durumu degiskenine gore
anlamli bir farklilik gosterip gdstermedigini belirlemek amaciyla One-Way ANOVA uygulanmistir. Analiz
sonucunda, gruplar arasi fark istatistiksel olarak anlamh bulunmamistir (p >.05). Bu bulgu dogrultusunda,
anne 6grenim durumunun problemli medya kullanimi Gzerinde etkili bir degisken olmadigi séylenebilir.

Tablo 6
Cocuklarin PMK Puanlarinin Baba Ogrenim Durumuna Gére One-Way ANOVA Sonuglari
Kareler Kareler
Kaynak Sd F p
Toplami Ortalamasi
Gruplar Arasi 3.809 4 .952 1.522 .195
Gruplar ici 251.563 402 .626
Toplam 255.372 406

Tablo 6’da gocuklarin problemli medya kullanim puanlarinin baba 6grenim durumu degiskenine gére
anlaml bir farkhlik gosterip gostermedigini belirlemek amaciyla One-Way ANOVA uygulanmistir. Analiz
sonuclarina gore, gruplar arasi fark istatistiksel olarak anlamh bulunmamistir (p> .05). Bu bulgu
dogrultusunda, baba 6grenim durumunun problemli medya kullanimi lizerinde etkili bir degisken olmadigi
soylenebilir.
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Tablo 7
Cocuklarin PMK Puanlarinin Gelir Diizeyine Gére Karsilastiriimasi
Varyans
. KT Sd KO F p
Kaynagi
Gruplar Arasi .707 2 .354 .561 571
Gruplar igi 254.665 404 .630
Toplam 255.372 406

Tablo 7'de gocuklarin problemli medya kullanim puanlarinin gelir durumu degiskenine gére anlamli bir
farklilik gosterip gostermedigini belirlemek amaciyla One-Way ANOVA testi uygulanmistir. Analiz
sonuglarina gore, gruplar arasi fark istatistiksel olarak anlamli bulunmamistir (p > .05). Bu bulgu
dogrultusunda, gelir dizeyinin problemli medya kullanimi Uzerinde etkili bir degisken olmadig
soylenebilir.

2. Cocuklarin problemli medya kullanim diizeyleri nedir?

Bu soruya yanit aramak amaciyla, cocuklarin problemli medya kullanim dizeyleri tanimlayici
istatistikler aracihgiyla incelenmistir. Elde edilen analiz sonuglari Tablo 8de sunulmustur.

Tablo 8
Cocuklarin Problemli Medya Kullanimi Puanlarina lliskin Ortalama ve Standart Sapma Degerleri
N X Ss Min Max
Problemli 1 4.78
Medya 407 2.08 .793
Kullanimi

Tablo 8'de ¢alisma grubunu olusturan gocuklarin problemli medya kullanim dizeylerine iliskin analiz
sonuglari verilmistir. Analize gére, Problemli Medya Kullanimi Olgegi’nden alinan en disiik puan 1, en
yiiksek puan ise 4.78'dir. Olgekten alinan puanlarin ortalamasi X= 2.08, standart sapmasi ise Ss= .793’tir.
Bu bulgu dogrultusunda, ¢ocuklarin problemli medya kullanim diizeylerinin ortalamanin altinda oldugu
soylenebilir.

3. Cocuklarin problemli medya kullanimlari ile ekran siireleri arasinda anlamii bir iliski var midir?

Bu soruya yanit aramak amaciyla, cocuklarin problemli medya kullanimlari ile ekran siireleri arasindaki
iliski Pearson Korelasyon Katsayisi analiziyle incelenmistir. Yapilan analiz sonucunda elde edilen bulgular
Tablo 9’da sunulmustur.

Tablo 9

Problemli Medya Kullanimi ve Ekran Siiresi Arasindaki fliski Sonuglari
Degiskenler N r p
Problemli Medya
Kullanimi

407 .298 .000
Ekran Siresi
*p< .05
Tablo 9'da problemli medya kullanimi ile ekran siiresi arasindaki iliskiyi belirlemek amaciyla Pearson
Korelasyon Katsayisi analizi yapilmistir. Analiz sonucunda, bu iki degisken arasinda pozitif yonla ve zayif
diizeyde anlamli bir iliski oldugu bulunmustur (r = .299, p < .05). Bu bulgu dogrultusunda, ekran siiresi
arttikca problemli medya kullaniminin da arttigi séylenebilir.
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Tartisma ve Sonug

Bu arastirma, 5-6 yas grubu ¢ocuklarda problemli medya kullanim diizeylerini incelemeyi, bu durumun
ekran siresiyle iliskisini ortaya koymayi ve cinsiyet, ebeveyn egitim diizeyi ile aile gelir durumu gibi
demografik degiskenler agisindan farkhlik gosterip géstermedigini belirlemeyi amaglamstir.

Ebeveynlerin bliyik ¢ogunlugu (%71.99), cocuklarinin glinlik bir saatten fazla ekran kullanmasina izin
vermektedir. Bu oran, okul éncesi dénemde 6nerilen sinirlarin (APA,2016; DSO, 2019) énemli élgiide
asildigini gostermektedir. Literatiirdeki benzer bulgular (Goh vd., 2016; Rideout, 2021; Sahin vd., 2018),
bu durumun yaygin bir sorun olduguna isaret etmektedir. Ancak ebeveynlerin yalnizca %27,01'inin
kilavuzlarda belirtilen 6nerilere uyum gostermesi ebeveynlerin medya kullanimini diizenlemede yetersiz
kaldigini gostermektedir.

Ekran siresinin bu denli yogun olmasinin altinda yatan nedenleri bulmak bu sorunu ¢6zmek icin dnemli
bir adim olacaktir. Yaygin ekran kullaniminin nedenleri arasinda; ebeveynlerin ¢ocuklarini disarinin giivenli
olmadig gerekgesiyle ev disindaki etkinlikleri tercih etmemesi (Carson vd., 2010), dijital araglara erisim
kolayhgi (Gill & Gill, 2007), her evde birden fazla elde tasinabilir cihazin olmasi, ebeveynin ekrani ¢ocuklari
icin uygun fiyatli alternatif eglence olarak gérmeleri (Mena vd., 2023), ebeveynlerin basa ¢ikma stratejisi
olarak dijital medya araglarini kullanmalari (Radesky & Christakis, 2016), ebeveynlerin ekran kullanimini
yalnizca siireyle sinirlamaya yénelik bir kontrol bigimini tercih etmeleri (Ozsoy & Atilgan, 2018) yer
almaktadir.

Ekran kullanim sireleri Gzerinde glinlik rutinler ve sosyoekonomik faktorlerin 6nemli etkisi
bulunmaktadir. Ozellikle yemek saatlerinde ekran kullanimi ve uyandiktan hemen sonra dijital cihazlara
yonelme davranisi, kullanim siirelerini 6nemli 6lglide artirmaktadir. Ayrica, ¢alisan annelerin ¢cocuklarinda
daha yogun mobil cihaz kullanimi gézlemlenmistir (Gokge vd., 2021).

Son yillarda yapilan arastirmalar, asir ekran siiresinin gocuk gelisimi Gzerindeki olumsuz etkilerini
giderek daha net ortaya koymaktadir (Bodur, 2022; Cho & Lee, 2017; Liu vd., 2021; Madigan vd., 2019;
McArthur vd., 2020; Ozkili¢ Kabul, 2019; Rocha vd., 2021). Bu calismalar, ekran kullanim siiresi arttikca
cocuklarin fiziksel aktivitelerde, sosyal etkilesimlerde ve yaratici oyunlarda gosterdikleri katilimin
azaldigini, buna karsilik dijital cihaz kullaniminin giinlik rutinlerinde giderek daha merkezi bir yer
edindigini géstermektedir. Bu durum, cocuklarda ekran bagimliligi riskini artirmakta ve gelisimsel stregleri
izerinde ¢ok yonli olumsuz etkilere yol agabilmektedir. Uzmanlar, bu riskleri en aza indirmek igin
¢ocuklarin ekran kullanim surelerinin yaslarina uygun sekilde sinirlandirilmasini ve alternatif aktivitelerin
tesvik edilmesini 6nermektedir (Tekeci, 2024). Ayni zamanda, teknolojik cihazlarin kullaniminin ebeveyn
gbzetiminde ve bilingli bir sekilde yapilmasi, ekran siiresinin saglikh sinirlar icinde kalmasini saglamak
acisindan biylk 6nem tasimaktadir.

Calisma bulgulari, okul 6ncesi donem ¢ocuklarinda problemli medya kullanim diizeylerinin genel olarak
ortalamanin altinda oldugunu géstermektedir. Bu sonug, alan yazininda okul 6ncesi ¢ocuklarla yiritilen
diger arastirmalarla da ortiismektedir (Arslan, 2023; Beadini, 2023; Bodur, 2022). Bu durum, okul éncesi
yas grubundaki ¢ocuklarin medya kullaniminda daha ¢ok ebeveyn rehberligine baglh olmasi ve dijital
cihazlara bireysel erisimlerinin sinirli olmasiyla agiklanabilir. Nitekim ekran kullanim aliskanliklarinin erken
cocukluk déneminde sekillendigi bilinmektedir (Arantes & De-Morais, 2022). Bu nedenle, erken dénemde
edinilen medya aliskanliklarinin ilerleyen yaslarda sorunlu bir kullanima déntisme riskine karsi, onleyici
medya rehberligi uygulamalari erken ¢ocukluk déoneminde baslatiimalidir.

Verilerin ortaya koydugu 6nemli bulgulardan biri, ekran siiresi ile problemli medya kullanimi arasinda
istatistiksel olarak anlamli bir iliski bulunmasidir. Bu bulgu, ekran siresinin problemli medya kullaniminin
onemli bir yordayicisi oldugunu ve mevcut ¢alismanin okul dncesi doneme iliskin diger arastirmalarla
tutarhhk gosterdigini gostermektedir. Nitekim literatiirde de ekran siresinin problemli medya kullanim
davranislari Gizerinde anlamli ve pozitif bir etkiye sahip oldugu cesitli arastirmalarla ortaya konmustur
(Com Aybal, 2021; Koyuncu & Kepenk Varol, 2023; Kulu, 2023).
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Arastirmada cocuklarin cinsiyetlerinin, anne baba 6grenim durumlarinin, aile gelir diizeyi demografik
faktorlerinin problemli medya kullanimi lizerine etkisi de incelenmistir. Arastirma kapsaminda, ¢ocuklarin
problemli medya kullanimi Gzerinde cinsiyet, ebeveyn egitim duzeyi ve aile geliri gibi demografik
faktorlerin etkisi detayh olarak incelenmistir. Elde edilen bulgular, okul 6ncesi dénemde cinsiyetin
problemli medya kullanim diizeyleri Gizerinde anlamli bir fark yaratmadigini ortaya koymaktadir. Bu sonug,
erken ¢ocukluk doneminde cinsiyet farkliliklarinin henlz belirginlesmedigi yonindeki mevcut literatirle
uyum igindedir (Anitha, 2021; Beadini, 2023; Duch vd., 2013; Hinkley vd., 2010; McArthur vd., 2020)

Cinsiyet faktéruniin bu yas grubunda belirleyici olmamasinin altinda yatan nedenler ¢ok boyutlu olarak
ele alinabilir. Oncelikle, okul dncesi ddnemde ebeveynlerin medya kullanimi Gizerindeki kontroliiniin daha
yogun olmasi ve gocuklarin bireysel tercihlerinin heniiz tam olarak sekillenmemis olmasi bu durumu
aciklayici faktorler arasinda sayilabilir (Mathers vd., 2009). Ayrica, dijital platformlarin sundugu icerik
cesitliliginin her iki cinsiyete hitap edecek sekilde tasarlanmis olmasi (Bodur, 2022) ve bu yas grubundaki
cocuklarin medya tercihlerinin heniiz toplumsal cinsiyet kaliplarindan ¢ok fazla etkilenmemis olmasi da
cinsiyetler arasinda farklilik olusmasini engelleyen énemli etkenler olarak degerlendirilebilir.

Arastirma bulgulari, okul dncesi dénem g¢ocuklarinda problemli medya kullaniminin ebeveyn egitim
dizeyine gore anlamh farkhlik gostermedigini ortaya koymaktadir. Bu sonug, alan yazinindaki benzer
galismalarla tutarlilk gdstermektedir (Arslan, 2023; Com Aybal, 2021). Ozellikle Akga'nin (2018)
calismasinda da ebeveyn egitim seviyesinin cocuklarda ekran bagimhligi gelisimi tizerinde belirleyici bir
etkisinin olmadig1 vurgulanmaktadir. Duch ve digerleri (2013), 0-36 aylik bebeklerle yaptiklari calismada
baba egitim dizeyi ile ekran siresi arasinda anlamli bir iliski bulamamislardir. Benzer sekilde Mutlu da
(2019) ebeveyn egitim seviyesi ile cocuklarin ekran karsisinda gecirdikleri slire arasinda istatistiksel olarak
anlamli bir iligki tespit edememistir.

Son olarak, arastirma sonuglari, aile gelir diizeyinin gocuklarin problemli medya kullanimi {izerinde
belirleyici bir etkiye sahip olmadigini gostermektedir. Bu sonug, literatiirdeki bazi calismalarla (Cillero &
Jago, 2010; Com Aybal, 2021; Kulu, 2023) uyumlu goérinmektedir. Mollborn ve arkadaslarinin (2022)
calismasi da bu bulguyu destekler niteliktedir. Yiiksek sosyoekonomik statliye sahip ailelerin ¢ocuklarinin
dijital teknoloji kullanim siirelerinin, disiik sosyoekonomik statiiye sahip gruplariyla benzer oldugu ve bu
siirenin Amerikan Pediatri Akademisi (APA) tarafindan onerilen sinirlarin iki katina ulastig belirtilmistir.
Bu durum, gelir diizeyinden bagimsiz olarak, ¢ocuklarin medya kullanim aliskanlklarinin benzer riskler
taslyabilecegine isaret etmektedir.

Sonug¢

Bu ¢alismada, okul 6ncesi donem gocuklarinin (5-6 yas) medya kullanim aliskanliklari sistematik olarak
incelenmis ve 6nemli bulgular elde edilmistir. Arastirma sonuglari, cocuklarin ekran karsisinda gegirdikleri
siire ile problemli medya kullanim davranislari arasinda istatistiksel olarak anlamli ve pozitif yonla bir iliski
oldugunu gostermektedir. Bu bulgu, erken c¢ocukluk doneminde ekran siiresinin diizenlenmesinin
gerekliligine ve gelisimsel agidan kritik bu evrede medya kullaniminin ¢ocuklar Gzerindeki potansiyel
etkilerine dikkat cekmektedir.

Calismanin dikkat ¢ceken bir diger bulgusu ise, problemli medya kullaniminin cinsiyet, ebeveyn egitim
diizeyi ve aile gelir dlizeyi gibi demografik degiskenlerden bagimsiz sekilde benzer diizeyde goriilmesidir.
Bu durum, dijital medyanin asiri ve problemli kullaniminin farkl sosyodemografik gruplarda yaygin
bicimde gézlemlendigini ortaya koymaktadir. Ozellikle yiiksek sosyoekonomik diizeydeki ailelerin
cocuklarinda da benzer risklerin bulunmasi, bu sorunun vyalnizca ekonomik kaynaklarla
aciklanamayacagini; daha ¢ok dijital yasam tarzinin normallesmesi ve ebeveyn tutumlariyla yakindan
iliskili olabilecegini gbstermektedir.

Oneriler

Bu calismanin bulgulari dogrultusunda, ¢ocuklara erken yasta saglkli medya kullanim aliskanliklarinin
kazandirilmasi ve ebeveynlerin dijital medya konusunda bilinglendirilmesi dnem arz etmektedir. Bu
dogrultuda, ebeveynlere yonelik medya okuryazarhigl egitim programlarinin gelistirilmesi; ¢ocuklarin
medya kullanimina iliskin icerik denetimi, slire siniri ve aktif rehberlik becerilerinin kazandirilmasina
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yonelik ebeveynlik egitimlerine bu temalarin dahil edilmesi 6nerilmektedir. Ayrica medya kullaniminin
¢ocuklar tzerindeki etkilerini inceleyen daha fazla nicel ve nitel arastirmaya ihtiya¢ duyulmaktadir. Bu tiir
¢alismalarin, egitimciler ve politika yapicilar igin yol gésterici olmasi beklenmektedir.

Sinirhiliklar

Bu arastirmanin bazi sinirhliklari bulunmaktadir. ilk olarak, &rneklem belirli bir bélge ile sinirl
oldugundan, elde edilen bulgularin genellenebilirligi kisithdir. ikinci olarak, veriler yalnizca ebeveyn
beyanlarina dayandigindan, yanit yanliligi riski bulunmaktadir. Ayrica, ¢calisma yalnizca nicel verilere dayali
olup medya kullaniminin niteliksel boyutlari (6rnegin igerik tiirt) degerlendirilmemistir. Son olarak,
¢alisma gevrim igi olarak yurituldiigiinden, yalnizca internet erisimi olan ebeveynler katilim géstermistir.
Bu durum, 6rneklemin temsiliyetini sinirlamis ve genellenebilirligi azaltmistir.

Yazar Katki Orani
Yazar, calismanin tamamindan tek basina sorumludur.
Etik Beyan

Yiksekogretim Kurumlari Bilimsel Arastirma ve Yayin Etigi Yonergesinde yer alan tim kurallara
uyulmus ve yonergenin ikinci bolimiinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
higbiri gergeklestirilmemistir.

Catisma Beyani

Yazar calisma kapsaminda herhangi bir kurum veya kisi ile g¢ikar ¢atismasi bulunmadigini beyan
etmektedirler.
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