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Arastirma Makalesi

Ogretmen Adaylarinmn Ozel Egitim ve Kaynastirma Dersine Yonelik Tutumlarimmn
Incelenmesi

Celalettin OZDEN!* Ozet: Ogretmen adaylari, iiniversitedeki 6grenim hayatlarinda kendi branslart ile ilgili alan
bilgisi, pedagojik alan bilgisi ve pedagojik becerilere yonelik egitim alarak mesleki bilgi ve
beceriler kazanirken, ayni1 zamanda branslar1 disindaki alanlarda da pedagojik bilgi ve beceriler

IMilli Egitim Akademisi, Ankara, Tiirkiye edinmektedirler. Bu baglamda 6zel egitim ve kaynastirma dersleri, dgretmen yetistirme

cozden2001 @gmail.com programlarmda 6nemli bir yer tutmaktadir. Bu ¢alismanin amaci, 6gretmen adaylarinin 6zel

egitim ve kaynastirma egitimine yonelik tutumlarimi tespit etmek, gelecek meslek yasamlarinda
ortaya cikabilecek olumsuz tutumlara karsi Onlem alinmasimi saglamak ve okullardaki
kaynastirma uygulamalarina iligkin oneriler sunarak alanyazina katkida bulunmaktir. Nicel bir
yontem olan tarama modelinde gerceklestirilen bu arastirmada, katilimcilarin seciminde basit

tesadiifi ornekleme yontemi kullanilmistir. Caligmaya 2023-2024 akademik yilinda 106

Ogretmen adayr goniillii olarak katilmistir. Arastirma verileri Google form kullanilarak

toplanmigtir. SPSS 25 paket programi kullanilarak istatistiksel analizler gergeklestirilmistir.

Arastirma sonucunda, egitim fakiiltesi biinyesindeki farkli disiplinlerden gelen O6gretmen

adaylarini 6zel egitim ve kaynastirma derslerine yonelik olumlu tutumlarinin kadin adaylar

lehine anlamli bir sekilde farklilastigi tespit edilmistir. Bu bulgunun yanisira, 6gretmen
adaylarinm 6zel gereksinimli bir aile liyesine sahip olup olmadiklarina bakilmaksizin 6zel
egitim ve kaynastirma derslerine yonelik tutumlarinda benzerlikler oldugu tespit edilmistir.

Geli tarihi:09.04.2025 Ayrica, 6zel egitim ve kaynastirma derslerine yonelik 6gretmen adaylarinin tutumlarinin

Kabul tarihi-25.09 2025 6grenim goriilen farkli boliimler arasinda anlamli bir farkhilik gostermedigi de ortaya

Yayim tarihi:30.04.2026 konulmustur.

*Sorumlu Yazar

Anahtar Kelime: Tutumlar, 6zel egitim, 6gretmen adaylari

GIRIS

Ogretmen adaylar1 kendi branglarinda igerik bilgisi konusunda egitim ve deneyim kazanirken ayni
zamanda bransglar1 disinda pedagojik bilgi konusunda da egitim almaktadirlar. Bu pedagojik bilgiler
kapsaminda 06zel egitim ve kaynastirma dersleri énemli bir yer tutmaktadir. Meslek yasami boyunca
ogretmenler kaynagtirma egitimi kapsaminda farkl 6zelliklerde 6zel egitime ihtiya¢ duyan &grencilerle egitim
ogretim faaliyetleri ylirlitmektedirler. Kaynastirma egitimi semsiyesi altinda bu egitim 6gretim faaliyetlerin
yiriitiilmesi i¢in 0gretmenlerin 6zel egitim ve kaynastirma konusunda gerekli bilgi ve becerilerle donanik
olmasi gereklidir. Bu konuda egitim fakiiltelerinde 6zel egitim &gretmenligi brans1 haricindeki diger biitlin
boliimlerde 6grenim gdren tiim 6gretmen adaylarnin 6zel egitim ve kaynastirma dersleri almasina yonelik
goriisler ortaya ¢ikmistir (Feng ve Sass, 2013; Crispel ve Kasperski, 2021). Bu goriislere dayanarak da
Tirkiye’de ve Kuzey Kibris Tiirk Cumhuriyeti’nde egitim fakiiltelerinde tiim branslar ig¢in 6zel egitim ve
kaynastirma dersleri zorunlu hale getirilmistir. Benzer sekilde ¢esitli {ilkelerde de 6zel egitim ve kaynastirma
dersleri, tiim branglardaki Ogretmen adaylarimin lisans egitimleri sirasinda egitim programlarina dahil
edilmektedir (Castellary-Lopez vd., 2023; Keles vd., 2024; Kellems vd., 2024). Tiirkiye ve Kuzey Kibris Tiirk
Cumbhuriyeti’nde 6gretmen adaylarina uygulanan 6zel egitim ve kaynastirma derslerinin konular1 genel su
sekildedir; 6zel egitimle ilgili temel kavramlar; 6zel egitimin ilkeleri ve tarihsel gelisimi; 6zel egitimle ilgili
yasal diizenlemeler; 6zel egitimde tanilama ve degerlendirme; egitimin bireysellestirilmesi; kaynastirma ve
destek 6zel egitim hizmetleri; ailenin egitime katilimi ve aile ile isbirligi; farkli engel ve yetenek gruplarinin
oOzellikleri; farkli gruplara yonelik egitim yaklasimlari ve dgretim stratejileri; smif yonetimi ve davranis
yonetiminde etkili stratejiler (YOK, 2018). Ogretmenler, egitsel siireglerde 6grencilerin hedeflenen bilgi ve
becerileri edinmeleri igin gerekli ortamlar1 hazirlayip rehberlik ederek egitim-6gretim faaliyetlerini sunarken
sinif yoOnetimi, bilissel aktivasyon ve Ogretimde aciklik olarak belirtilen ii¢ temel araci ustalikla
kullanabilmelidir (Ozden ve Atasoy, 2021; Teig vd., 2019). Bu ii¢ temel arac1 ustalikla kullanabilmek icin
kaynastirma egitiminin normal simif ortamlarinda uygulanmasina yonelik lisans diizeyindeki 6gretim
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Celalettin Ozden

programlarinin gerektiginde yenilenmesi ve kalici 6grenmeler saglayacak nitelikte uygulanmasi kritik bir
Oonem tasimaktadir.

Ozel egitim ve kaynastirma uygulamalarinin basarisi, dgretmenlerin ve diger okul personelinin dzel
gereksinimli 6grencilere yonelik olumlu tutumlart ile dogru orantilidir (Cetin, 2022; Metin, 2018; Orel vd.,
2004). Literatiir, cinsiyet ve ailede 6zel egitim gereksinimi olan bir bireyin varlig1 gibi demografik faktorlerin
ogretmen adaylarinin tutumlarim etkileyebilecegini gostermektedir (Hastings ve Oakford, 2003; Barnova vd.,
2022). Bunu destekler nitelikte ailede 6zel egitim gereksinimi olan bir bireyin olmasinin aile iiyeleri igin
normal bir durum olarak goriilebilecegi ve bu durumun tiim aile iiyelerinin ya da en azindan baz aile iiyelerinin
tutumlarini ve aile i¢i dinamikleri olumlu yonde etkileyebilecegi belirtilmektedir (Russa vd., 2015; Shanker,
2016; Sanders ve Morgan, 1997). Egitim fakiiltelerindeki tiim boliimler i¢in zorunlu olan 6zel egitim ve
kaynastirma dersine yonelik 6gretmen adaylarinin tutumlari, genellikle 6zel gereksinimli bireylerle daha 6nce
iletisim kurup kurmadiklari, ortak bir etkinlige katilip katilmadiklar1 ya da bu alanda deneyim sahibi olup
olmadiklariyla iligkili olabilmektedir. Arastirmalar, 6zel gereksinimli bireylere iligskin farkindalik ve mesleki
yeterlilik arttikca, 6gretmen adaylarinin 6zel egitim ve kaynastirma dersine yonelik tutumlarinin da daha
olumlu hale geldigini gostermektedir (Avramidis ve Norwich, 2002; Sharma vd., 2006).

Ozel gereksinimli bireylerin egitiminde uzmanlasma ve bireysellestirilmis egitim ihtiyaci giiniimiizde
yaygin olarak kabul goriirken, bu bireylerin atipik gelisim 6zellikleri nedeniyle akranlarindan uzak tutulmalari
yerine akranlariyla birlikte normal egitim ortamlarinda 6grenim gérmeleri gerektigi diisiincesi giderek daha
fazla kabul gormektedir (Pijl ve Frostad, 2010). Bu yaklasim, yaygin olarak kaynastirma egitimi seklinde
adlandirilmakta olup, engelli bireylere destek hizmetleri sunmay1 ve onlarin akranlariyla birlikte egitim
almalarimi saglamayir amaglamaktadir (De Boer vd., 2012; Sevim ve Atasoy, 2020). Bu noktada, tiim
branslardaki 6gretmen ve 6gretmen adaylarinin 6zel egitim gereksinimi olan bireyler ile ilgili bilgi ve deneyim
kazanmalar1 kritik 6nem tagimaktadir (Lagestad ve dig., 2023). Ciinkii bir 6gretmenin 6gretimsel siirecleri
Ogrencilerin biitlin bireysel farkliliklariyla birlikte ustaca yonetmesi gereklidir.

Ozel egitime ihtiyag duyan bireyler fiziksel, zihinsel, duygusal ya da sosyal agidan 6zel destege ihtiyag
duyabilirler (Hallahan vd., 1981). Bu 6zel destege ihtiya¢ duyan bireylerden uygun olanlar kaynastirma egitimi
ile normal okullarda akranlariyla birlikte kapsayici egitim faaliyetlerine katilabilirler. Okullarda uygulanan
kaynastirma egitimi uygulamalari1 genis capli bir paydas katilimimi gerektirir, kaynastirma egitimleri sadece
Ogretmenin tek basina sorumluluk alabilecegi bir alan olarak goriilmemelidir (Bailey vd., 2015). Paydaglar
arasinda igbirliginin 6nemi ve 6zel egitim destek hizmetlerinin saglanmasi, bu uygulamalarin basaris1 i¢in ¢ok
onemlidir (Armstrong vd., 2010; Zagona vd., 2017). Ozel egitim destek hizmetleri, dzel egitim danismanhigi,
sinif ici destek hizmetleri (6r. 6gretmen asistanlari, 6zel egitim destegi), birlikte dgretim, sinif dis1 destek
hizmetleri ve okul dis1 destek hizmetlerini icerir (Clark ve Breman, 2009). Bu hizmetler, 6grencilerin 6zel
ihtiyaglarina uygun gerekli destek ve kaynaklar1 saglayarak kapsayici bir egitim ortami1 yaratmay1 amaglar. Bu
egitim ortamlari, sinif ya da brang Ogretmenleri tarafindan kaynastirma uygulamalar1 yoluyla yonetilir.
Kaynastirma uygulamalarinda 6gretmenlerin tutum ve yaklasimlari bu uygulamalarin etkinligini dnemli
Olciide etkileyebilir (Avramidis ve Norwich, 2002).

Ogretmen adaylarmin dzel egitim ve kaynastirma dersine yonelik tutumlari, meslek yasamlarinda 6zel
gereksinimli bireylerle calismaya yonelik tutku, istek, basar1 arzusu ve motivasyonlarini dogrudan etkileyen
kritik bir faktordiir (Boyle vd., 2023). Literatiirdeki ¢alismalar, 6gretmen adaylarinin bu derse yonelik olumlu
tutum gelistirmelerinin 6zel egitime yonelik duyarliliklarini artirdigini géstermektedir (Altintas ve Sengiil,
2014; Citil vd., 2018; Goddard vd., 2000; Horzum ve Izci, 2018). Aragtirmalarda 6zel egitime kars1 duyarliligi
yliksek olan 6gretmenlerin bunu smif i¢i etkinliklere, sinif yonetimine, 6grenci-6gretmen motivasyonuna ve
Ogrenci basarisina olumlu sekilde yansittiklarr goriilmiistiir (Avramidis ve Norwich, 2002; Pit-ten Cate vd.,
2018). Bununla birlikte, 6gretmen adaylarinin 6zel egitime yonelik tutumlari, 6zel yasamlarindaki kisisel
deneyimlerine, okullardaki stajlar1 sirasindaki gézlemlerine, egitmenlerin yaklasimlarina ve egitimin kalitesine
gore degisebilmektedir. Olumsuz tutumlar genellikle 6zel egitim hakkindaki yanlis bilgilerden, yanlis
yorumlardan ya da bu alanin zorluklarma iligkin toplumsal yanlis anlamalardan ve Onyargilardan
kaynaklanmaktadir (Hastings ve Oakford, 2003). Literatiirde, olumsuz tutumlarin &gretmen ve Ogretmen
adaylarinda 6zel egitim alanindaki egitim gorevlerine karsi isteksizlige yol agabilecegi ve Ogretmenlik
kariyerlerinde siirlilik hissedebilecekleri de belirtilmistir (Bandura, 1993; Sharma vd., 2012). Bu nedenle,
0zel egitim ve kaynastirma derslerinde kullanilan 6gretim yontemlerinin, konu alani ne olursa olsun 6gretmen
adaylarinin tutumlarim1 olumlu yonde sekillendirecek bigimde yapilandirilmasi biiyiikk 6nem tagimaktadir.
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Uygulamali ¢alismalar, vaka analizleri ve olumlu 6rnekler, 6gretmen adaylarimin bu alana yonelik kaygilarint
azaltmaya yardimeci olabilir ve daha yapici bir tutum gelistirmelerine katkida bulunabilir (Goddard vd., 2022).
Literatiirden yapilan bu degerlendirmeler 15181nda 6gretmen adaylarinin 6zel egitim ve kaynastirma derslerine
yonelik tutumlarinin degerlendirilmesi ve olasi olumsuz tutumlarin erken agamada tespit edilmesi, adaylarin
gelecekteki kariyerlerinde daha etkili bir sekilde calisabilmelerini saglamak agisindan biiyiik 6nem tasidigi
sOylenebilir (Hastings ve Oakford, 2003; (Hallahan vd., 1981).

Ogretmen adaylarinin cinsiyeti, 6grenim goriilen boliim, 6grenim goriilen simf diizeyi, ailede 6zel
egitim gereksinimli birey bulunup bulunmamasi ve 6gretmen adaylarinin 6zel egitim ve kaynastirma derlerine
kars1 tutumu bu ¢alismanin odagini olusturmaktadir. Kuzey Kibris Tiirk Cumhuriyeti’nde egitim fakiiltelerinde
okutulan 6zel egitim ve kaynastirma dersine yonelik literatiirde sinirli sayida arastirma bulunmasi ve 6gretmen
adaylarinin mesleki yagamlarina baglamadan 6nce bu dersin kazanimlarina ulasip ulagmadiklarinin, ders
programinin etkililiginin ve Ogretmen adaylarinin egitsel ihtiyaclarina cevap verip veremediginin tespit
edilmesi agisindan bu arastirma énem tagimaktadir. Bu ¢alismanin amaci, 6gretmen adaylarinin 6zel egitim ve
kaynastirma egitimine yonelik tutumlarini tespit ederek mevcut durumu ortaya koymak, ulasilan sonuglar ile
yeni program gelistirme ¢aligmalarina katki saglamak, 6gretmen adaylarimin gelecek meslek yasamlarinda
ortaya cikabilecek olumsuz tutumlara karg1 6nlemler alinmasini saglamak, egitim politikalarina katki saglamak
ve okullardaki kaynastirma uygulamalarina iligkin 6neriler sunarak alanyazina katkida bulunmaktir.

Arastirma Sorulari

1. Ogretmen adaylarmin 6zel egitim ve kaynastirma derslerine yonelik tutumlarinda cinsiyete
gore anlamli bir farklilik var midir?

2. Ogretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik tutumlarinda ailelerinde
0zel egitim gereksinimi olan birey olup olmamasina gore anlamli bir farklilik var midir?

3. Ogretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik tutumlarinda dgrenim
gordiikleri boliimlere gore anlamli bir farklilik var midir?

YONTEM

Arastirma Tasarim

Bu calisma nicel bir yontem kullanilarak gergeklestirilmistir. Arastirma tarama modeline
dayanmaktadir. Taramaya dayali arastirmalar, bir grubun belirli 6zelliklerini belirlemek ve sonuglar ¢ikarmak
icin gerekli verileri toplamay1 ve degerlendirmeyi amaglar (Biiyiikoztiirk, vd., 2014). Bu arastirmada,
Ogretmen adaylarmin 6zel egitim ve kaynastirma dersine iliskin goriisleri incelenmistir. Aragtirmanin bagimsiz
degiskenleri cinsiyet, sinif diizeyi, ailede 6zel egitime ihtiyaci olan bireyin olup olmamasi ve egitim goriilen
boliimlerdir.

Evren ve Orneklem

Orneklem grubu, Kuzey Kibris'ta 6zel bir iiniversitenin egitim fakiiltesinde ingilizce dgretmenligi,
okul 6ncesi 6gretmenligi ve psikolojik rehberlik ve danigmanlik béliimlerinde 6grenim goren 106 6gretmen
adayindan olusmaktadir. Toplam evren 680 6gretmen adayidir. Ogretmen adaylar1 basit tesadiifi 6rnekleme
yontemi ile secilmistir. Basit tesadiifi 6ornekleme, secilen birimlerin her bir 6rnekleme birimine esit secilme
olasilig1 verilerek Orneklendigi bir yontemdir (Biiyiikoztiick vd. 2014). Tim katilimcilar aragtirmaya
goniilliiliik esasina gore katilmistir.
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Celalettin Ozden
Tablo 1

Katilimcilarin Demografik ve Tammlayici Ozellikleri

Demografik 6zellikler Degiskenler f %
Cinsiyet Erkek 37 3491
Kadin 69 65.09
Ingilizce Ogretmenligi 56 52.83
Bolim Rehberlik ve Psikolojik Danismanlik 13 12.27
Okul éncesi Ogretmenligi 37 34.90
Ozel Egitim Ihtiyaci Olan ~ Evet 15 14.15
Bir Aile Uyesinin Varligi ~ Hayir 91 85.85

Tablo 1, orneklem igin segilen Ogretmen adaylarmin demografik ve tamimlayici 6zelliklerini
sunmaktadir. Tabloya gore, katilimcilarin %65.09'u kadin, %34.91'i erkektir. Boliimlere bakildiginda,
katilimcilarin %52.83'{i ingilizce 6gretmenligi béliimiinden, %12.27’si rehberlik ve psikolojik danismanlik
boliimiinden, %34.90"1 ise okul Oncesi egitimi boliimiinden gelmektedir. En yiiksek katilim Ingilizce
Ogretmenligi boliimiindendir. Arastirmaya katilan 6gretmen adaylarinin %14.15"nin ailesinde 6zel egitim
gereksinimi olan bireyler bulunmaktadir.

Veri Toplama Araclar1 ve Veri Toplama Siireci

Veri toplama araci olarak Firat Durdukoca (2015) tarafindan gelistirilen “Ozel Egitim Derslerine
Yénelik Tutum Olgegi” kullanilmustir. Ozel egitim derslerine yonelik tutum Slcegi 17 madde ve ii¢ boyuttan
olusmaktadir. Firat Durdukoca (2015) tarafindan gelistirilen 6lgegin AFA ve DFA degerleri soyledir; yapilan
acimlayici faktor analizi (AFA) sonucunda 6lgegin Kaiser-Mayer-Olkin (KMO) ve Bartlett Kiiresellik testi
sonuglart sirastyla .86 ve 2174.630 olarak hesaplanmistir. Olgegin faktor yiik degerleri .50 ile .78 arasinda
degismektedir. Ayrica, 17 0Olgek maddesinin toplam varyansin %54,87'sini agikladigi belirtilmistir.
Dogrulayici faktor analizine (DFA) gore ki-kare/serbestlik derecesi oran1 1.5, RMSEA .04, SRMR .05, NNFI
.94, GFI .92 ve AGFI .90 olarak hesaplanmistir. DFA sonuglar1 6l¢egin uyum degerlerinin “kabul edilebilir”
ve “miikemmel” oldugunu gostermistir. Olcegin Cronbach-alfa katsayis1 da .88 olarak hesaplanmistir. Bu
sonuglar dlgegin gecerlik ve giivenirliginin test edildigini ve kullanima uygun oldugunu gostermektedir. Ozel
egitim derslerine yonelik tutum 6lcegi, “kesinlikle katiliyorum” ile “kesinlikle katilmiyorum” arasinda degisen
ve S'ten 1'e dogru puanlanan 5'li Likert tipi bir 6lgektir. Arastirma verileri 6gretmen adaylarina “Google Form”
araciligiyla gonderilmis ve goniilliillik esasina dayali olarak anket formlarimi doldurmalari istenmistir.
Arastirma verileri donem sonunda &6zel egitim ve kaynastirma derslerinden sonra toplanmustir.

Bu arastirma, arastirma etigi ilkelerine uygun olarak yiiriitiilmiis ve gerekli etik kurul onaylar
alinmistir. Bu kapsamda, Girne Amerikan Universitesinden 9/24-13 sayili etik kurul onay belgesi temin
edilmistir. Calisma, 1964 Helsinki Bildirgesi ve sonrasinda yapilan giincellemelerde yer alan etik ilkelere
uygun sekilde gerceklestirilmistir. Veri toplma aracinin kullanimi i¢in gerekli izinler 6lgegi gelistiren yazardan
alinmistir. Google Form, goniillii katilim esasina dayali olarak {iniversitenin egitim fakiiltesindeki tiim
ogrencilerin e-posta adreslerine gonderilmistir. Analizler 106 Ogretmen adayimn yanitlari {izerinden
gergeklestirilmistir.

Veri Analizleri

Bu aragtirmada veri analizi igin SPSS 25 paket programi kullanilmistir. Analizlere baglamadan 6nce
aykirt deger veya kayip deger olmadigindan emin olmak igin 6n degerlendirmeler yapilmistir. Bu amagla
frekans degerleri, aykir1 degerler ve kayip veri degerleri kontrol edilmistir. Gegerli olarak 106 arastirma
anketinden veriler toplanmigtir. Toplanan anketlerden 14’1 eksik veri, yedisi ise aykir1 deger icerdiginden
arastirma kapsamindan ¢ikarilmigtir (Tabachnick ve Fidell, 2013). Gruplar arasindaki farkliliklara yonelik t-
testleri ve tek yonlii varyans analizlerinin sonuglar tablolar halinde sunulmustur (Field, 2024).

Veri setinin normallik dagilimlart Shapiro-Wilk testine goére (p=.200>0) normal dagilim
gostermektedir (Razali ve Wah, 2011). Ayrica Skewness (-.758 - .235) ve Kurtosis (1.244 - .465) degerleri de
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-1.5 ve +1.5 araliginda oldugundan verilerin normal dagildigi ve buna bagili olarak parametrik analizlerin
yapilmasinin uygun oldugu soylenebilir (Westfall ve Henning, 2013). Literatiirdeki kanitlar, bu iki testin
ozellikle sosyal bilimlerde ve likert tipi 6l¢eklerde hassas oldugunu gostermektedir (Tabachnick & Fidell,
2013). Tabachnick ve Fidell (2013) £1,5 igindeki carpiklik ve basiklik degerlerini normal dagilim olarak kabul
ederken, Hair ve digerleri (2013) £1 i¢indeki degerleri normal dagilim i¢in yeterli gormektedir. Veri seti igin
yapilan giivenilirlik analizi sonucunda Cronbach's Alpha katsayis1 .85 olarak hesaplanmistir ve bu da yiiksek
diizeyde giivenilirlige isaret etmektedir. T-testleri ve tek yonlii varyans analizi i¢in verilerin varyasyon
katsayilarinin kabul edilebilir deger araliginda oldugu tespit edilmistir.

BULGULAR

Calismada cinsiyet, ailede 6zel egitim gereksinimli birey bulunup bulunmamasi durumu ve 6gretmen
adaylarmin 6grenim gordiikleri boliimler arastirmanin degiskenleri olarak ele alinmistir. Izleyen boliimde bu
degiskenlere gore farkliliklarin ya da benzerliklerin olasi etkileri ayrintili olarak incelenmistir. Toplanan
veriler ve arastirmadaki degiskenlerin cesitliligine dayanarak iki farkli grubun ortalamasi iizerinden
istatistiksel c¢ikarimlara varmak igin t-testi, lic veya daha fazla grubun ortalamalar iizerinden istatistiksel
¢ikarimlara varmak i¢in ise ANOVA analizi kullanilmgtir.

Tablo 2

Katilimcilarin Ozel egitim ve Kaynastirma Derslerine Yonelik Tutumlarinin Cinsiyete Gore t-Testi Sonuglar

Cinsiyet N X SD t p
Tutum Erkek 37 3.75 .63
-3.683 .000*
Kadin 69 4.15 47

* Anlamli fark seviyesi 0.05.

Tablo 2’de 6gretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik tutum puanlarinin
cinsiyete gore farklilagip farklilasmadigini tespit etmek amaciyla yapilan t-tesi sonuglar1 yer almaktadir.
Analiz sonucunda, kadin (N = 69, X = 4.15, SD = 47) ve erkek (N = 37, X = 3.75, SD = .63) 6gretmen
adaylarinin tutum puanlari arasinda istatistiksel olarak anlamli bir farklilik bulunmustur. Analiz, cinsiyete gore
kadin katilimcilar lehine istatistiksel olarak anlamli bir fark oldugunu goéstermektedir [t (104) = -3.683, p <
.05]. Buna gore, kadin 6gretmen adaylarmin erkek 6gretmen adaylarina kiyasla 6zel egitim ve kaynastirma
derslerine yonelik daha olumlu tutumlara sahip oldugu sdylenebilir.

Tablo 3

Katihmcilarin Ozel Egitim ve Kaynastirma Derslerine Yonelik Tutumlarimn Ailede Ozel Egitim Ihtiyact Olan
Birey Bulunma Durumuna Gore t-Testi Sonuglar

Ozel Egitim [htiyac1 Olan Bir N X SD F t p

Aile Uyesinin Varlig

Tutum Evet 15 4.06 .59

235 336 141%
Hay1r 91 4.00 .56

* Anlamli fark seviyesi 0.05.

Tablo 3’te 6gretmen adaylarinin ailelerinde 6zel egitim gereksinimi olan bir bireyin olup olmadigina
bagli olarak 6gretmen adaylarnin tutum puanlarinin farklilasip farklilasmadigini tespit etmek amaciyla yapilan
t-testi sonuglar1 yer almaktadir. Analiz sonucunda ailesinde 6zel egitim gereksinimli birey buluanan 6gretmen
adaylan (“Evet” grubu) (N = 15, X = 4.06, SD = .59) ile ailesinde 6zel egitim gereksinimli birey bulunmayan
Ogretmen adaylarinin (“Hayir” grubu) (N =91, X =4.00, SD = .56) tutum puanlari arasinda istatistiksel olarak
anlamli bir farklilik bulunmamustir [t(104) = 0.336, p > .05]. Bu sonuca gore, ailesinde 6zel egitim gereksinimli
birey bulunan ve bulunmayan &gretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik benzer
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tutumlar gelistirdikleri ve uygulanan 6zel egitim ve kaynastirma dersi Ogretim programinin &gretimsel
hedeflerine 6gretmen adaylarinin ulastig1 diigtiniilebilir.

Tablo 4

Varyanslarin Homojenlik Testi

Levine Istatistik sdl sd2 p
X 153 2 103 .858

Tablo 4’e gore 6zel egitim ve kaynastirma derslerine yonelik tutum verilerimin varyans homojenligi
icin yapilan Levine testi sonucu degiskenlerin homojenlik sart1 saglanmistir (p>.05). Buna gére ANOVA testi
sonuglar1 tablo 5°te sunulmustur.

Tablo 5

Katilimcilarin Ozel egitim ve Kaynastirma Derslerine Yonelik Tutumlarimin Ogrenim Gordiikleri Béliimlere
Gore ANOVA Testi Sonuclart

Boliim N X SD F p
Ingilizce Ogretmenligi 56 3.98 .07

Tutum Rehberlik ve Psikolojik Danigmanlik 13 4.08 13 219 .804*
Okuléncesi Ogretmenligi 37 4.04 .09

* Anlaml fark seviyesi 0.05.

Tablo 5'te goriildiigii lizere, 6gretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik tutum
puanlarinin boliimlerine gore farklilik gosterip gostermedigini incelemek amaciyla tek yonlii varyans analizi
(ANOVA) uygulanmistir. Analiz sonucunda, Ingilizce 6gretmenligi béliimiinde dgrenim goren dgretmen
adaylar1 (N=56, x=3.98, SD=.07), rehberlik ve psikolojik danigsmanlik boliimiinde 6grenim goren 6gretmen
adaylar1 (N=13, x=4.08, SD=.13) ve okul dncesi 6gretmenligi boliimiinde 6grenim goren 6gretmen adaylarinin
(N=37, x=4.04, SD=.09) tutum puanlar1 arasinda istatistiksel olarak anlamli bir farklilik bulunmamistur [F(2,
103) =219, p > .05]. Bu sonuca gore gretmen adaylarmin kayitli olduklari béliimiin (Ingilizce Ogretmenligi,
Rehberlik ve Psikolojik Danigmanlik ve Okul Oncesi Egitimi) 6zel egitim ve kaynastirma dersine yonelik
tutumlarin1 6nemli Slgiide etkilemedigi diistiniilebilir. Analiz sonuglar biitiinciil bir sekilde ele alindiginda
demografik ve akademik faktorler perspektifinden 6gretmen adaylarinin 6zel egitim derslerine yonelik
tutumlarinda bazi farkliliklar ya da benzerlikler oldugu goriilmektedir.

TARTISMA ve SONUC

Bu c¢alisma, 6gretmen adaylarimin 6zel egitim ve kaynastirma dersine yonelik tutumlarimi ortaya
koymayi, gelecek meslek yasamlarinda gelisebilecek olasi olumsuz tutumlari ele almayr ve okullardaki
kaynastirma uygulamalarma iligkin Oneriler sunmay1 amaglamaktadir. Arastirma sonuglarina gore, kadin
ogretmen adaylar1 erkek 6gretmen adaylarina kiyasla 6zel egitim ve kaynastirma dersine yonelik daha olumlu
tutumlara sahiptir. Bu durum, toplumsal cinsiyet rolleri (Tacir Disli ve Atasoy, 2024; Rots vd., 2014), duygusal
zekanin kullanimi (Klis ve Kossewska, 1996) ve dgretmenligin kadin egemen bir meslek olarak algilanmasi
(Drudy, 2008; Kelleher vd., 2011) gibi ¢esitli sosyolojik, psikolojik, kiiltiirel ve ekonomik nedenlere bagh
olabilir. Psikolojik nedenler arasinda, dengeli bir sosyal rol izleyen kadin 6zel egitim 6gretmenlerinin daha
fazla davranigsal esneklik ve 6zel egitim 6gretimine yonelik olumlu tutumlar gosterdigi bulgusu yer almaktadir
(Eichinger, 2000). Warin ve Gannerud (2014) da kiiltiirel bir perspektiften bakildiginda 6gretmenlik
mesleginin kadinlik ve annelikle iliskilendirilen yumusak becerilerle uyumlu oldugunu belirtmistir. Arastirma
bulgularimizla uyumlu olarak, Alnahdi ve Schwab (2023) kadin 6gretmenlerin erkek meslektaslarina kiyasla
Ogretim siirecinde Ogrencilere karst daha olumlu tutumlar sergilediklerini gozlemlemistir. Ayrica, kadin
ogretmenlerin 6gretim uygulamalarina iligkin olarak 6grenciler tarafindan daha olumlu degerlendirildiklerini
vurgulamisglardir. Bu durum, cinsiyetin hem 6gretim tutumlarini hem de 6gretimin etkililigine iliskin 6grenci
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algilarmi sekillendirmede 6nemli rol oynayabilecegini ortaya koymaktadir. Meitei ve Singh (2018) de bazi
calismalarda, cinsiyet farkliliklar1 dikkate alindiginda, gorevdeki Ogretmenlerin Ogretmenlik meslegine
yonelik tutumlarinda anlamli bir farklilik oldugunu belirtmistir. Ayrica, 6gretmenler igin istihdam
olanaklarimin azalmasi (Guarino vd., 2006) ve 6gretmen adaylarinin motivasyonunun diismesi (Rots vd., 2014)
de erkek 6gretmen adaylarinin kadin 6gretmen adaylarina kiyasla 6zel egitim ve kaynastirma derslerine
yonelik daha az olumlu tutum gelistirmesine yol agtig1 diisiiniilebilir.

Bulgularimizin aksine, Moses ve digerleri (2016) cinsiyetten bagimsiz olarak, dengeli bir sosyal rol
izleyen ve davranissal esneklik gdsteren dgretmen adaylarinin 6gretmenlik meslegine daha yatkin oldugunu
belirtmistir. Bu durum, 6gretmen adaylarinin 6gretmenlik meslegini zorunluluktan ziyade isteyerek
secmeleriyle iligkilendirilebilir. Literatiirde 6gretmen adaylarmin 6zel egitim ve kaynastirma derslerine
yonelik tutumlarinda cinsiyete gore anlamli bir farklilik olmadigini gdsteren farkli ¢alismalar da bulunmaktadir
(Frrat, 2014; Yarali, 2016; Bademcioglu vd., 2014). Firat (2014) ve Yarali (2016) tarafindan yapilan
caligmalarda O0gretmen adaylarmin 6zel egitim ve kaynastirma derslerine yonelik tutumlarinda cinsiyet
farklilig1 gézlenmemistir. Ancak bu ¢aligmamizda kadin 6gretmen adaylarinin daha olumlu tutumlara sahip
oldugu goriilmiistiir. Bu bulgu, 6gretmenlik meslegini toplumsal cinsiyet rolleriyle iliskilendiren Kelleher ve
digerlerinin (2011) arastirmasini desteklemektedir. Cinsiyete dayali farkliliklarin ortaya ¢ikmasi, egitim
programlarinda toplumsal cinsiyet farkindaliginin artirilmasi ihtiyacini da vurgulamaktadir.

Arslan ve Ulag (2019) 6gretmen adaylarmin sinif diizeyleri ve yaslarina gore o6zel egitim ve
kaynastirma dersine yonelik olumlu tutumlara sahip olduklarini belirtirken, Kumas ve Siier (2020) 6gretmen
adaylarinin 6zel egitime yonelik olumlu metaforik algilara sahip olduklarimi ortaya koymustur. Aslan (2021)
22-36 yas araligindaki miizik 6gretmeni adaylariin 6zel egitim ve kaynastirma dersine yonelik olumlu tutum
gelistirdiklerini ve dersin gerekliligini kabul ettiklerini ortaya koymustur. Tutum acisindan bakildiginda,
ogretmen adaylarinin aldiklarn 6zel egitim ve kaynastirma dersinin niteliginin tutum diizeylerini etkiledigi
diistiniilmektedir (Citil vd., 2018). Bu bulgulara dayanarak 6gretmen adaylarinin 6zel gereksinimli dgrencilere
yonelik egitim siirecinin egitim sisteminin dogal bir pargasi oldugunu kabul ettikleri ve mesleki yasamlarinda
bu 6grencileri nasil destekleyecekleri konusunda farkindalik gelistirdikleri diisiiniilebilir. Bununla birlikte 6zel
egitime ihtiya¢ duyan bireylerin farkliliklarinin anlagilmamasi, ihtiyaglarinin ve 6zelliklerinin bilinmemesi ve
bu bireylerle etkilesime girilmemesi olumsuz tutum gelistirmesine neden olabilir. Ozel egitime ihtiya¢ duyan
bireylere yonelik olumsuz tutumlarin genellikle erken yaslarda basladigi ve okul yillarinda sekillendigi
bilinmektedir. Dolayisiyla 6gretmenlerin 6zel gereksinimli d6grencilere yonelik tutum ve davranislari, diger
ogrencilerin tutumlarmi da etkileyebilmektedir (Avcioglu, 2017). Rakap ve digerleri (2017) de simf
diizeyinden ziyade alinan 6zel egitim ve kaynastirma derslerinin tiirii ve miktarinin 6gretmen adaylarinin
tutum, isteklilik ve rahatlik diizeylerini olumlu yonde etkiledigini belirtmistir.

Demografik verilerden bazi gretmen adaylarinin ailelerinde 6zel egitim gereksinimi olan bir birey
oldugu, bazilarinin ise olmadig tespit edilmistir. Baz1 6gretmen adaylarinin ailelerinde 6zel egitime ihtiyag
duyan bireylerin bulunmasi ve ailesinde 6zel egitime ihtiyag¢ duyan birey bulunanlar ile bulunmayanlarin 6zel
egitim ve kaynastirma derslerine yonelik tutumlariin benzerlik gostermesi, egitimleri siliresince aldiklar1 6zel
egitim ve kaynastirma derslerinin onlar1 yakin bir tutum diizeyine getirmis olabilecegini diisiindiirmektedir.
Bununla birlikte, katilimcilarin 6zel egitim ve kaynastirma derslerini almadan 6nce hazir bulunusluk
diizeylerinin Slgiilmesi de faydali olacaktir. Okyay ve digerleri (2016) de ¢evresinde 6zel egitim gereksinimli
bireyler bulunan okul 6ncesi 6gretmen adaylariin kaynastirma egitimine yonelik tutumlarinin, ¢evresinde 6zel
egitim gereksinimli bireyler olmayan diger 6gretmen adaylarina benzer sekilde gelistigini belirtmistir. Bek,
Giilveren ve Baser (2009), 6gretmen adaylarinin 6zel gereksinimli bireylerle yasadiklar1 deneyimlerin 6zel
egitim ve kaynastirma derslerine yonelik tutumlarini olumlu yonde etkileyebilecegini belirtmistir. Buna gore
ogretmen adaylarmin aldiklar egitimin ve deneyimlerinin 6zel egitim ve kaynastirma derslerine daha olumlu
yaklagsmalarina katkida bulundugu diisiiniilebilir. Ozellikle 63retmen adaylarinin dersler, okul deneyimleri ya
da goniillii ¢alismalar yoluyla 6zel gereksinimli bireylerle karsilagsmalari, bu alana yonelik olumlu katkilarini
artirabilir.

Ingilizce dgretmenligi, psikolojik damigmanlik ve rehberlik ve okul &ncesi egitimi boliimlerinde
Ogrenim goren 6gretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik tutumlari béliimlerine gore
de anlaml farkliliklar gostermemektedir. Bu durum, boliimden bagimsiz olarak 6gretmen adaylarinin 6zel
egitim ve kaynastirma derslerine yonelik benzer tutumlar gelistirdiklerini gostermektedir. Benzer sekilde,
Kraska ve Boyle (2014)’da 6gretmen adaylarinin kaynastirma egitimine yonelik tutumlarinda boliimlerine
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gore anlamli farkliliklar tespit etmemislerdir. Gok ve Erbas (2011) da okul oncesi 6gretmenleri ile yaptigi
arastirmada ogretmenlerin, kaynastirma egitiminin gerekliligine inandiklar1 ve kaynastirma egitimine iliskin
olumlu goriisler bildirdiklerini ortaya koymuslardir. Batu ve digerleri de (2017), bu alandaki kayda deger bilgi
eksikligine ragmen Ogretmenlerin 6zel egitim ve kaynastirma derslerine yonelik olumlu bakis agilariin
Oonemini vurgulamistir. Bu calismalar, hangi bdliimde olursa olsun, 6gretmen adaylarinin lisans egitimleri
sirasinda 0zel egitim ve kaynastirma derslerinde kalic1 ve uygulamaya doniik bilgi ve beceriler edinmelerinin
oneminin altin1 ¢izmektedir. Konuyla ilgili ilging bir aragtirma bulgusunda ise Ediyanto (2023), ¢esitli egitim
kademelerindeki 6gretmenlerin 6zel egitime yonelik tutumlarinin farklilastigini, anaokulu diizeyinde gorev
yapan 6gretmenlerin 6zel egitime yonelik tutumlarinin diger okul kademelerindeki 6gretmenlere gore daha
olumlu oldugunu belirtmistir.

Ogretmen adaylarinin &zel egitim ve kaynastirma derslerine yonelik tutumlarina egitim programi
gelistirme cercevesinden bakildiginda, Ogretmen adaylarmmin lisans egitimleri siiresince ozel egitim
gereksinimi olan bireylere yonelik olumlu tutumlar sergileyebilmeleri icin 6zel egitim ve kaynastirma
egitimine iligkin liniversitede uygulanan miifredatin 6gretmen adaylarinin egitim ihtiyaclarina gore stirekli
yenilenmesi faydali bir yaklasim olacaktir (Tiwari, 2024). Bu siirecte miifredatin hedeflerinin belirlenmesi ya
da revize edilmesi ve bu hedeflere ulagmak icin uygun igerik, Ogretim siirecleri ve degerlendirme
basamaklarinin biitiinciil bir sekilde tasarlanmasi biiyiik 6nem tagimaktadir (McTighe & Wiggins, 2004).
Biitiin bunlarla birlikte tutumlardaki degisimleri izlemek i¢in kullanilan degerlendirme yaklagimlarinin yazil
Olciimlerden ziyade uygulamalar ve gozlemler yoluyla 6lciilmesi, 6gretmen adaylarinin kaynastirma ve dzel
egitim konusunda daha bilingli ve donanimli yetigsmesine yardimei olabilecegi de disiiniilmektedir (Cochran-
Smith & Boston College Evidence Team, 2009).

Sonu¢ olarak, egitim fakiiltesindeki farkli branslardan 6gretmen adaylarinin 6zel egitim ve
kaynastirma derslerine yonelik tutumlari, muhtemelen ¢esitli sosyolojik, psikolojik, kiiltiirel ve ekonomik
nedenlerin yani sira duygusal zeka kullanimi ve diger faktorler nedeniyle kadin adaylar lehine 6nemli Sl¢iide
degisebilmektedir. Ailesinde 6zel gereksinimli birey bulunan ve bulunmayan 6gretmen adaylar1 arasindaki
tutum benzerligi, uygulamali dersler ve etkinlikler araciligiyla 6zel egitim O6grencileriyle sik sik etkilesimde
bulunulmasindan kaynakli oldugu diisiiniilebilir. Farkli bélimlerden &gretmen adaylarinin 6zel egitim ve
kaynastirma derslerine yonelik tutumlardaki benzerlik, bu Ogretmen adaylarina uygulanan egitim
programlarinin etkililiginin bir gostergesi olduguna isaret edebilir. Bu sonuclara dayanarak, 6zel egitim ve
kaynastirma dersleri i¢cin mevcut egitim programlarinin ve 6gretim stratejilerinin siirdiiriilmesi 6nerilmektedir.
Bununla birlikte, 6zel egitim 6grencileriyle daha fazla uygulama ya da staj olanagi saglanmasinin, 6gretmen
adaylarinin 6zel egitim gereksinimi olan dgrencileri tanimalar1 ve daha giiclii iletisim kurmalar1 agisindan
faydali olabilecegi diisiiniilmektedir. Ayrica, cinsiyete dayali farkliliklart yeni bakis agilariyla ortaya koyacak
arastirmalara da ihtiyac duyulmaktadir. Ozel egitim ve kaynastirma dersine ydnelik tutumlarin ozel
gereksinimli 0grencilerle dogrudan temas halinde olundugunda daha olumlu hale gelebilecegi fikrinden
hareketle, 6gretmen yetistirme miifredatlarinda staj, goniillii calisma ve gozlem gibi uygulama deneyimlerine
daha fazla yer verilmesi Onerilerimiz arasindadir. Ayrica 6zel egitim ve kaynastirma derslerine yonelik
kapsamli On test ve son test ¢alismalarinin yapilmasinin da faydali olacagi 6ngoriilmektedir.

Smirhhiklar

Bu ¢alisma, 2023-2024 akademik yilinda Kuzey Kibris'ta 6zel bir iiniversitede 6grenim goren farkli
branglardan 6gretmen adaylar ile simrlidir. Katilimceilarin sosyo-ekonomik yapisi, psikolojik ozellikleri,
yasanilan cografi bolge arastirmanin sinirliliklar1 arasindadir. Ayrica arastirma, yalnizca nicel verilerle ve
tarama modeli ¢ergevesinde yliriitiilmiis; 6gretmen adaylarinin 6zel egitim ve kaynastirma derslerine yonelik
tutumlarmi  derinlemesine ortaya koyabilecek nitel veriler (Ornegin goriismeler veya gozlemler)
kullanilmamustir.
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regardless of whether they have a family member with special needs. Furthermore, the results
reveal that there is no statistically significant difference in teacher candidates’ attitudes toward
special education and inclusive education courses across different academic departments.
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INTRODUCTION

Teacher candidates are educated and become experienced in content knowledge in their branches,
along with pedagogic knowledge. In the scope of this pedagogic knowledge, special education and inclusion
courses play an important part. Throughout their professional careers, teachers engage in educational activities
with students who have diverse special educational needs within the scope of inclusive education. In order to
carry out these educational activities under the umbrella of inclusive education, teachers need to be equipped
with the necessary knowledge and skills in special education and inclusion. In this regard, opinions have
emerged suggesting that all teacher candidates studying in departments other than special education teaching
within faculties of education should take courses on special education and inclusion (Feng & Sass, 2013;
Crispel & Kasperski, 2021). Based on these views, courses on special education and inclusion have been made
compulsory for all departments in faculties of education in Turkiye and the Turkish Republic of Northern
Cyprus. Similarly, in various other countries, courses on special education and inclusion are also incorporated
into the undergraduate programs of teacher candidates from all disciplines (Castellary-Lopez et al., 2023; Keles
et al., 2024; Kellems et al., 2024). The content of special education and inclusion courses offered to teacher
candidates in Turkiye and the Turkish Republic of Northern Cyprus generally includes the following topics:
Basic concepts related to special education, principles and historical development of special education, legal
regulations concerning special education, diagnosis and assessment in special education, individualization of
education, inclusion and supportive special education services, family participation in education and
collaboration with families, characteristics of different disability and ability groups, educational approaches
and instructional strategies for different groups, and effective strategies for classroom management and
behavior management (HEC, 2018). While providing instructional activities by creating appropriate learning
environments and guiding students to acquire the targeted knowledge and skills, teachers should be able to
skillfully utilize three fundamental tools identified as classroom management, cognitive activation, and
instructional clarity (Ozden & Atasoy, 2021; Teig et al., 2019). In order to effectively use these three
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fundamental tools, it is critically important that undergraduate curricula designed for the implementation of
inclusive education in mainstream classroom settings are renewed when necessary and implemented in a way
that ensures lasting learning outcomes.

The success of special education and inclusion practices is directly proportional to the positive attitudes
of teachers and other school staff toward students with special needs (Cetin, 2022; Metin, 2018; Orel et al.,
2004). The literature indicates that demographic factors, such as gender and the presence of a family member
with special needs, may influence teacher candidates’ attitudes (Hastings & Oakford, 2003; Barnova et al.,
2022). In support of this, it has been noted that having a family member with special needs may be considered
a normal situation for the family, which can positively influence the attitudes and family dynamics of all or at
least some family members (Russa et al., 2015; Shanker, 2016; Sanders & Morgan, 1997). The attitudes of
pre-service teachers toward the compulsory special education and inclusion course in faculties of education
are often related to whether they have previously communicated with individuals with special needs,
participated in joint activities, or had prior experience in this field. Research has shown that as awareness of
and professional competence regarding individuals with special needs increase, teacher candidates’ attitudes
toward the special education and inclusion course also become more positive (Avramidis & Norwich, 2002;
Sharma et al., 2006).

While the need for specialization in the education of individuals with special education needs and the
necessity of individualized instruction are widely acknowledged today, the idea that these individuals should
be educated in regular educational settings alongside their peers rather than being separated from them due to
their atypical developmental characteristics is increasingly gaining acceptance (Pijl & Frostad, 2010). This
approach, commonly referred to as inclusive education, aims to provide support services for individuals with
disabilities and to ensure their education alongside their peers (De Boer et al., 2012). At this stage, it is of vital
importance for teachers and teacher candidates from all disciplines to gain experience in the field of individuals
with special educational needs (Lagestad et al., 2023). Because a teacher is required to skillfully manage
instructional processes while considering all students’ individual differences.

Individuals in need of special education may require special support physically, mentally, emotionally,
or socially (Hallahan et al., 1981). Among individuals who require special support, those who are deemed
suitable can participate in inclusive educational activities alongside their peers in mainstream schools through
inclusion practices. Inclusion practices implemented in schools require the involvement of a wide range of
stakeholders and should not be regarded as an area of responsibility that rests solely on the teacher (Bailey et
al., 2015). The importance of collaboration among stakeholders and the provision of special education support
services are crucial for the success of these practices (Armstrong et al., 2010; Zagona et al., 2017). Special
education support services include special education consultancy, in-class support services (e.g., teaching
assistants, special education support), co-teaching, out-of-class support services, and out-of-school support
services (Clark & Breman, 2009). These services aim to create an inclusive educational environment by
providing the necessary support and resources tailored to the specific needs of students. Such educational
environments are managed by classroom or subject teachers through inclusion practices. Teachers’ attitudes
and approaches can substantially influence the effectiveness of inclusion practices (Avramidis & Norwich,
2002).

Teacher candidates’ attitudes toward the special education and inclusion course are a critical factor
that directly influences their passion, willingness, desire for success, and motivation to work with individuals
with special needs in their professional lives (Boyle et al., 2023). Studies in the literature have shown that the
development of positive attitudes toward this course increases teacher candidates’ sensitivity to special
education (Altintag & Sengiil, 2014; Citil et al., 2018; Goddard et al., 2000; Horzum & Izci, 2018). Research
has revealed that teachers with high sensitivity toward special education reflect this positively on classroom
activities, classroom management, teacher-student motivation, and student achievement (Avramidis &
Norwich, 2002; Pit-ten Cate et al., 2018). However, teacher candidates’ attitudes toward special education may
vary depending on their personal experiences in private life, their observations during internships in schools,
the approaches of instructors, and the quality of education. Negative attitudes often stem from misinformation
about special education, misinterpretations, or societal misconceptions and prejudices regarding the challenges
of the field (Hastings & Oakford, 2003). The literature also indicates that negative attitudes may lead to
reluctance among teachers and teacher candidates toward educational responsibilities in special education and
may create a sense of limitation in their teaching careers (Bandura, 1993; Sharma et al., 2012). Therefore, it is
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of great importance that the teaching methods used in special education and inclusion courses are structured
in a way that shapes teacher candidates’ attitudes positively, regardless of the subject area. Practical studies,
case analyses, and positive examples can help reduce teacher candidates’ concerns in this field and contribute
to the development of a more constructive attitude (Goddard et al., 2022). In light of these evaluations from
the literature, it can be stated that assessing teacher candidates’ attitudes toward special education and inclusion
courses and identifying possible negative attitudes at an early stage is of great significance for ensuring that
they can work more effectively in their future careers (Hastings & Oakford, 2003; Hallahan et al., 1981).

The focus of this study is on teacher candidates’ gender, department of study, grade level, the presence
of a family member with special needs, and their attitudes toward special education and inclusion courses. The
limited number of studies in the literature regarding the special education and inclusion course offered in
faculties of education in the Turkish Republic of Northern Cyprus, and the need to determine whether teacher
candidates have achieved the intended learning outcomes of this course before beginning their professional
careers, whether the course curriculum is effective, and whether it meets the educational needs of teacher
candidates, make this research significant. This study aimed to identify teacher candidates’ attitudes toward
the special education and inclusion course, to reveal the current situation, to contribute to new curriculum
development efforts with the results obtained, to ensure the adoption of measures against possible negative
attitudes that may arise in teacher candidates’ future professional lives, to contribute to educational policies,
and to enrich the literature by providing recommendations regarding inclusion practices in schools.

Research Questions

1. Is there a significant difference in the attitudes of teacher candidates towards special education
and inclusion courses based on gender?

2. Is there a significant difference in the attitudes of teacher candidates towards special education
and inclusion courses based on whether they have a family member with special education needs?

3. Is there a significant difference in the attitudes of teacher candidates towards special education
and inclusion courses based on the departments they study in?

METHOD

Research Design

The study was conducted using a quantitative method and was based on the survey model. Survey-
based research aims to collect and evaluate the necessary data in order to determine specific characteristics of
a group and to draw conclusions (Biiyiikoztiirk et al., 2014). In this study, teacher candidates’ views on the
special education and inclusion course was examined. The independent variables of the study are gender, grade
level, the presence of a family member with special educational needs, and the departments in which they are
enrolled.

Population and Sample

The sample group consists of 106 teacher candidates studying in the departments of English Language
Teaching, Preschool Teaching, and Psychological Counseling and Guidance at the faculty of education of a
private university in Northern Cyprus. The total population is 680 teacher candidates. The participants were
selected using the simple random sampling method. Simple random sampling is a method in which each unit
in the population has an equal probability of being selected (Biiyiikoztiirk et al., 2014). All participants took
part in the study voluntarily.
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Table 1

Demographic and Descriptive Characteristics of Participants

Demographic properties Variables f %
Gender Male 37 3491

Female 69 65.09

English Language Teaching 56 52.83
Department Psychological Counseling and Guidance 13 12.27

Preschool Education 37 34.90
Presence of a Family Yes 15 14.15
Member with Special No 91 85.85
Education Needs

Table 1 presents the demographic and descriptive characteristics of the teacher candidates selected for
the sample. According to the table, 65.09% of the participants are female, while 34.91% are male. In terms of
departments, 52.83% of the participants are from the English Language Teaching department, 12.27% from
the Guidance and Psychological Counseling department, and 34.90% from the Preschool Education
department. The highest participation is from the English Language Teaching department. Among the teacher
candidates, 14.15% reported having a family member with special educational needs.

Data Collection Tools and Process

As the data collection tool, the “Attitude Scale Toward Special Education Courses” developed by Firat
Durdukoca (2015) was used. The scale consists of 17 items and three dimensions. The EFA and CFA values
of the scale developed by Firat Durdukoca (2015) are as follows; as a result of the exploratory factor analysis
(EFA), the Kaiser-Meyer-Olkin (KMO) and Bartlett’s Test of Sphericity values were calculated as .86 and
2174.630, respectively. The factor loadings of the scale ranged between .50 and .78. In addition, it was reported
that the 17 items of the scale explained 54.87% of the total variance. According to the confirmatory factor
analysis (CFA), the chi-square/degree of freedom ratio was 1.5, RMSEA was .04, SRMR was .05, NNFI was
.94, GFI was .92, and AGFI was .90. The CFA results indicated that the fit indices of the scale were
“acceptable” and “excellent.” The Cronbach’s alpha coefficient of the scale was calculated as .88. These results
show that the validity and reliability of the scale were tested and that it is suitable for use. The Attitude Scale
Toward Special Education Courses is a 5-point Likert-type scale ranging from “strongly agree” to “strongly
disagree,” scored from 5 to 1. The research data were distributed to teacher candidates via “Google Form,”
and they were asked to complete the survey forms voluntarily. The research data were collected at the end of
the semester after the special education and inclusion courses.

This research was conducted in accordance with the principles of research ethics, and the necessary
ethical approvals were obtained. In this regard, the ethics committee approval numbered 9/24-13 was secured
from Girne American University. The study was carried out in compliance with the ethical principles outlined
in the 1964 Declaration of Helsinki and its subsequent amendments. Permission to use the data collection
instrument was obtained from the author who developed the scale. The Google Form was distributed to all
students of the Faculty of Education via their university e-mail addresses on the basis of voluntary
participation. The analyses were conducted using the responses of 140 teacher candidates.

Data Analysis

In this study, the SPSS 25 software package was used for data analysis. Before conducting the analyses,
preliminary evaluations were carried out to ensure the absence of outliers and missing values. For this purpose,
frequency values, outliers, and missing data were checked. Data were validly collected from 106 research
questionnaires. Of the collected questionnaires, 14 were excluded from the scope of the study due to missing
data, and seven due to containing outliers (Tabachnick & Fidell, 2013). The results of the t-tests and one-way
analyses of variance conducted to examine differences between the groups are presented in tables (Field, 2024).
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According to the Shapiro-Wilk test (p=.200>.05), the dataset demonstrated a normal distribution
(Razali & Wah, 2011). In addition, the skewness values (—.758 to .235) and kurtosis values (1.244 to .465) fell
within the range of —1.5 to +1.5, indicating that the data were normally distributed and that the use of parametric
analyses was therefore appropriate (Westfall & Henning, 2013). Evidence in the literature also suggests that
these two tests are particularly sensitive in the social sciences and with likert-type scales (Tabachnick & Fidell,
2013). While Tabachnick and Fidell (2013) regard skewness and kurtosis values within +1.5 as indicating
normal distribution, Hair et al. (2013) consider values within £1 as sufficient for normality. The reliability
analysis of the dataset yielded a Cronbach’s alpha coefficient of .85, which indicates a high level of reliability.
Furthermore, the coefficients of variation for the t-tests and one-way ANOVA were found to fall within
acceptable limits.

RESULTS

In the study, gender, the presence or absence of a family member with special educational needs, and
the departments in which the teacher candidates were enrolled were considered as the variables. In the
following section, the possible effects of differences or similarities based on these variables are examined in
detail. Based on the collected data and the diversity of the variables in the study, a t-test was used to make
statistical inferences on the means of two different groups, while an ANOVA was used to make statistical
inferences on the means of three or more groups.

Table 2

T-test results of Participants’ Attitudes Towards Special Education and Inclusion Courses Based on Gender

Gender N X SD t p
Attitude Male 37 3.75 .63
-3.683 .000*
Female 69 4.15 78

*Significant difference level 0.05.

Table 2 presents the results of the t-test conducted to determine whether the attitudes of prospective
teachers toward special education and inclusion courses differ by gender. The analysis revealed a statistically
significant difference between the attitude scores of female (N = 69, x =4.15, SD = .47) and male (N = 37, X
= 3.75, SD = .63) prospective teachers. The findings indicate that female participants scored significantly
higher than their male counterparts [t(104) = -3.683, p <.05].

Table 3

T-test Results of Participants’ Attitudes Towards Special Education and Inclusion Courses Based on the
Presence of a Family Member with Special Education Needs

Presence of a Family Member with N X SD F t p

Special Education Needs

Attitude Yes 15 4.06 .59

.235 336 T141*
No 91 4.00 .56

*Significant difference level: 0.05

Table 3 presents the results of the t-test conducted to determine whether the attitudes of teacher
candidates toward special education and inclusion courses differ depending on whether they have a family
member with special educational needs. The analysis showed no statistically significant difference between
the attitude scores of prospective teachers who have a family member with special educational needs (“Yes”
group) (N =15,x=4.06, SD = .59) and those who do not (“No” group) (N =91, x =4.00, SD =.56) [t(104) =
0.336, p > .05]. This result indicates that prospective teachers with and without a family member with special
educational needs developed similar attitudes toward special education and inclusion courses, suggesting that
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the special education and inclusion course curriculum effectively supported the attainment of its instructional
objectives by the prospective teachers.

Table 4

Homogeneity of Variance Test

Levine Statistics dfl df2 p
X 153 2 103 .858

According to Table 4, the Levine test conducted for the homogeneity of variances in the attitude data
toward special education and inclusion courses indicated that the assumption of homogeneity was met (p >
.05). Accordingly, the ANOVA test results are presented in Table 5.

Table 5

ANOVA Test Results of Participants’ Attitudes Towards Special Education and Inclusion Courses Based on
the Departments They Study in

Departments N X SD F p
English Language Teaching 56 3.98 .07

Attitude Psychological Counseling and Guidance 13 4.08 A3 219 .804*
Preschool Education 37 4.04 .09

*Significant difference level 0.05.

As shown in Table 5, a one-way analysis of variance (ANOVA) was conducted to examine whether
teacher candidates’ attitude scores toward special education and inclusion courses differed according to their
departments. The results indicated that there was no statistically significant difference among teacher
candidates enrolled in the English language teaching department (N =56, X =3.98, SD =.07), the psychological
counselling and guidance department (N = 13, X = 4.08, SD = .13), and the preschool education department
(N=37,x=4.04,SD=.09) [F(2, 103)=.219, p > .05]. Based on this result, it can be stated that the department
in which the teacher candidates were enrolled (English language teaching, Psychological counseling and
guidance, and preschool education) did not significantly affect their attitudes toward the special education and
inclusion course. When the analysis results are considered as a whole, it is observed that there are certain
similarities and differences in teacher candidates’ attitudes toward special education courses from demographic
and academic perspectives.

DISCUSSION AND CONCLUSION

The study aimed to reveal teacher candidates’ attitudes toward the special education and inclusion
course, to address possible negative attitudes that may develop in their future professional lives, and to provide
suggestions regarding inclusive practices in schools. According to the research findings, female teacher
candidates demonstrated more positive attitudes toward the special education and inclusion course compared
to male teacher candidates. This may be related to various sociological, psychological, cultural, and economic
factors, such as gender roles (Tacir Disli & Atasoy, 2024; Rots et al., 2014), the use of emotional intelligence
(Klis & Kossewska, 1996), and the perception of teaching as a female-dominated profession (Drudy, 2008;
Kelleher et al., 2011). Among the psychological factors, it has been found that female special education
teachers who follow a balanced social role demonstrate greater behavioral flexibility and more positive
attitudes toward special education teaching (Eichinger, 2000). From a cultural perspective, Warin and
Gannerud (2014) noted that the teaching profession is associated with soft skills linked to femininity and
motherhood. Consistent with our findings, Alnahdi and Schwab (2023) observed that female teachers
displayed more positive attitudes toward students during the teaching process compared to their male
colleagues. They also emphasized that students evaluated female teachers more positively regarding teaching
practices. This finding suggests that gender may play a significant role in shaping both instructional attitudes
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and students’ perceptions of teaching effectiveness. Meitei and Singh (2018) also reported that, in some
studies, significant differences were found in in-service teachers’ attitudes toward the teaching profession
when gender differences were taken into account. Furthermore, factors such as reduced employment
opportunities for teachers (Guarino et al., 2006) and decreased motivation among teacher candidates (Rots et
al., 2014) may be considered to make teacher candidates develop less positive attitudes toward special
education and inclusion courses compared to female candidates.

In contrast to our findings, Moses et al. (2016) reported that, regardless of gender, teacher candidates
who followed a balanced social role and demonstrated behavioral flexibility were more inclined toward the
teaching profession. This may be associated with teacher candidates choosing the teaching profession willingly
rather than out of necessity. The literature also includes studies indicating no significant gender differences in
teacher candidates’ attitudes toward special education and inclusion courses (Firat, 2014; Yarali, 2016;
Bademcioglu et al., 2014). In the studies conducted by Firat (2014) and Yaral1 (2016), no gender differences
were observed in teacher candidates’ attitudes toward these courses. However, in the present study, female
teacher candidates were found to hold more positive attitudes. This finding supports Kelleher and others’
(2011) research, which associates the teaching profession with gender roles. The emergence of gender-based
differences underscores the need to enhance gender awareness in teacher education programs.

Arslan and Ulag (2019) stated that teacher candidates held positive attitudes toward the special
education and inclusion course depending on their grade levels and ages, while Kumas and Siier (2020)
revealed that teacher candidates possessed positive metaphorical perceptions of special education. Aslan
(2021) found that music teacher candidates aged between 22 and 36 developed positive attitudes toward the
special education and inclusion course and acknowledged its necessity. In terms of attitudes, it is considered
that the quality of the special education and inclusion course taken by teacher candidates influences their
attitude levels (Citil et al., 2018). Based on these findings, it can be inferred that preservice teachers tend to
recognize the education of students with special needs as an integral component of the educational system and
develop an awareness of how to support these students in their future professional practice. However, the lack
of understanding of the differences, needs, and characteristics of individuals requiring special education, as
well as limited interaction with them, may lead to the development of negative attitudes. It is known that such
negative attitudes toward individuals with special needs often begin at an early age and are shaped during
school years. Therefore, teachers’ attitudes and behaviors toward students with special needs can also influence
the attitudes of other students (Avcioglu, 2017). Similarly, Rakap et al. (2017) emphasized that rather than
grade level, the type and amount of special education and inclusion courses taken positively affect teacher
candidates’ attitudes, willingness, and comfort levels.

It was determined from the demographic data that some teacher candidates had a family member with
special education needs, while others did not. The presence of family members with special education needs
among some teacher candidates, and the similarity in attitudes towards special education and inclusion courses
between those who do and do not have family members with special needs, suggest that the special education
and inclusion courses they have taken during their education may have brought them to a close perception of
attitude. However, it would also be useful to measure the participants’ level of readiness before taking the
special education and inclusion courses. Okyay et al. (2016) also stated that the attitudes towards inclusive
education of pre-school teacher candidates who were surrounded by individuals with special education needs
developed similarly to those of other teacher candidates who were not surrounded by such individuals. Bek,
Giilveren, and Bager (2009) stated that teacher candidates’ experiences with individuals with special needs
positively affected their attitudes towards special education and inclusion courses. Accordingly, it can be
inferred that the education and experiences of the teacher candidates may have contributed to their more
positive attitudes toward special education and inclusion courses. In particular, teacher candidates’ encounters
with individuals with special needs through courses, school experiences, or voluntary work may enhance their
positive contributions to this field.

Teacher candidates studying in the English language teaching, psychological counseling and guidance,
and preschool education departments did not show significant differences in their attitudes towards special
education and inclusion courses based on their departments. This suggests that, regardless of the department,
teacher candidates develop similar attitudes towards special education and inclusion courses. Similarly, Kraska
and Boyle (2014) also did not find significant differences in teacher candidates’ attitudes towards inclusive
education based on their departments. Similarly, a study conducted by Gk and Erbas (2011) with preschool
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teachers revealed that teachers acknowledged the necessity of inclusive education and expressed generally
positive perspectives toward its implementation. Batu et al. (2017) also highlighted the importance of teachers’
positive perspectives towards special education and inclusion courses, despite the notable lack of knowledge
in this area. These studies underscore the importance of teacher candidates acquiring permanent and practical
knowledge and skills in special education and inclusion courses during their undergraduate education,
regardless of their departments. In an interesting research finding on the subject, Ediyanto (2023) states that
the attitudes of teachers from various educational levels towards special education differ, and that teachers
working at the kindergarten level have a more positive attitude towards special education than teachers at other
school levels.

When teacher candidates' attitudes toward special education and inclusion courses are examined from
a curriculum development perspective, for teacher candidates to exhibit positive attitudes towards individuals
with special education needs during their undergraduate education, it would be a useful approach to
continuously renew the curricula applied in the university related to special education and inclusion education
according to the educational needs of teacher candidates (Tiwari, 2024). In this process, it is of great
importance to determine or revise the objectives of the curriculum and to design appropriate content, teaching
processes, and evaluation steps holistically to achieve these objectives (McTighe & Wiggins, 2004). In
addition, it may be thought that monitoring changes in attitudes through assessment approaches grounded in
practice and systematic observation, rather than relying exclusively on written measures, could support the
development of preservice teachers who are more aware and better prepared in the fields of inclusion and
special education. (Cochran-Smith & Boston College Evidence Team, 2009).

In conclusion, the attitudes of teacher candidates from different departments within the faculty of
education toward special education and inclusion courses can vary significantly in favor of female candidates,
likely due to various sociological, psychological, cultural, and economic factors, as well as the use of emotional
intelligence and other variables. The similarity in attitudes between teacher candidates with and without family
members with special needs may be attributed to frequent interactions with special education students through
practical courses and activities. The similarity in attitudes of teacher candidates from different departments
toward special education and inclusion courses may indicate an indicator of the effectiveness of the educational
programs implemented for these candidates. Based on these results, it is recommended to maintain the current
curricula and instructional strategies for special education and inclusion courses. However, providing more
opportunities for practicum or internships with special education students could be beneficial for enabling
teacher candidates to better understand and establish stronger communication with students with special needs.
Additionally, there is a need for research that will reveal gender-based differences from new perspectives.
Based on the assumption that attitudes toward special education and inclusion courses may become more
positive through direct contact with students with special education needs, it is among our recommendations
to allocate greater space to practical experiences such as internships, volunteer work, and observation within
teacher education curricula. In addition, It is anticipated that conducting comprehensive pre-test and post-test
studies on special education and inclusion courses would be valuable.

Limitations

This study is limited to teacher candidates from different departments enrolled at a private university
in Northern Cyprus during the 2023-2024 academic year. The socio-economic background of the participants,
their psychological characteristics, and the geographical region in which they reside are among the limitations
of the research. In addition, the study was conducted solely with quantitative data within the framework of a
survey design, and no qualitative data (such as interviews or observations) that could provide an in-depth
understanding of teacher candidates’ attitudes toward special education and inclusion courses were utilized.
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