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One Cikanlar

e Konfor alani yonelimi ile is performansi arasinda pozitif iligkiler
bulunmusgtur.

e Konfor alani yoneliminin meydan okuma boyutunun, 6zellikle
uyumsal performans boyutu olmak Uzere is performansinin tiim
boyutlarinin anlamli bir yordayicisi oldugu belirlenmistir.

e Konfor alani yoneliminin, is performansini sinirli diizeyde
acikladigi ortaya gikmistir.

0Oz
Bu arastirmada, bireylerin konfor alanlarinda kalmaya veya ¢ikmaya
yénelik egilimlerini yansitan konfor alani  yénelimleri ile is
performanslari arasindaki iliskinin dgretmenler baglaminda kesitsel
olarak incelenmesi amaglanmistir. Tarama modelinde desenlenen
arastirmanin  evrenini, 2023-2024  egitim-6gretim  yilinda
Kahramanmaras ili merkez ilgelerinde (Onikisubat, Dulkadiroglu) gérev
yapan 9078 dgretmen,; Grneklemini ise kiime ve tabakali érnekleme
ybéntemiyle belirlenen 796 &gretmen olusturmustur. Arastirmanin
verileri, “Konfor Alani Yénelim Olcedi” ve “Ogretmen Is Performansi
Olcegi” araciligiyla  toplanmistir.  Arastirmanin  alt  amaglar
dogrultusunda, degiskenler arasindaki iliskiler gerekli varsayimlar
kontrol edildikten sonra korelasyon ve yapisal regresyon analizleriyle
incelenmistir. Elde edilen bulgular, konfor alani yéneliminin boyutlari ile
is performansinin boyutlari arasinda pozitif yénlii anlamh iliskiler
bulundugunu géstermistir. Yapisal regresyon analizi sonucunda; konfor
alani yéneliminin “meydan okuma” boyutunun, is performansinin
gbrev, baglamsal ve uyumsal performans boyutlarinin anlamli bir
yordayicisi oldugu; “konfor alaninda kalma” boyutunun ise is
performansinin sadece baglamsal performans boyutunu anlamh
diizeyde yordadidi belirlenmistir. Meydan okuma boyutunun 6zellikle
uyumsal performansla diger is performansi boyutlarina kiyasla daha
gli¢clii bir iliski kurdudgu; konfor alaninda kalmanin ise baglamsal
performansla zayif bir iliski gdsterdigi saptanmistir. Konfor alani
yéneliminin is performansindaki varyansi sinirli diizeyde ag¢ikladigi
belirlenmistir. Arastirmanin son kisminda, elde edilen sonuglara dayali
olarak uygulayicilara ve arastirmacilara yénelik éneriler sunulmustur.
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1. Girig

GUnUmuzin hizla degisen ve belirsizliklerle dolu calisma ortamlari, calisanlardan yalnizca
gorevlerini yerine getirmelerini degil ayni zamanda degisime uyum saglamalarini, inisiyatif
almalarini ve orgltsel sireclere gonilli katkida bulunmalarini da gerektirmektedir. Bu
dogrultuda, calisanlarin performansini artirmak amaciyla motivasyon, liderlik, is doyumu,
orgltsel baglilik gibi pek cok bireysel ve yapisal unsur arastirmalara konu olmustur. Ancak bu
cabalara ragmen bireylerin is yasamindaki davranislarini sekillendiren daha ortiik ve psikolojik
nitelikli bazi yapilara hentiz yeterince odaklanilamamis, bu yapilarin 6rgitsel ve bireysel stirecgler
Uzerindeki etkisi tam olarak ortaya konulamamistir. Bahse konu bu yapilardan biri de bireylerin
konfor alani yonelimleridir. Bircok bireysel ve 6rglitsel durumu etkileyebilen ve bu durumlardan
etkilenebilen konfor alani yonelimi, bireylerin konfor alani icinde kalmayi tercih etme ya da bu
alanin disina ¢ikma yoniindeki egilimlerini belirler (Kése & Uzun, 2024). Calisanin kendini ise
vermesinden Uretilen Grlnin niteligine kadar bircok degisken lzerinde belirli bir etkiye sahip
olan konfor alani yonelimi ¢alisanlarin performanslarina etkisi yoniinden de dikkate deger bir
durum olarak 6ne ¢ikar.

Konfor alani yonelimi, bireyin kendini glivende hissettigi sinirlar icinde kalma ya da bu
sinirlarin disina ¢ikarak yeni, bilinmeyen ve zorlu deneyimlere yonelme egilimini ifade eden bir
psikolojik yapidir (Kiknadze & Leary, 2021). Son vyillarda bireylerin risk alma, belirsizlikle basa
cikma ve Kkisisel gelisim siirecleri Uzerindeki etkileri agisindan dikkat ¢ceken bu kavramin
(Kiknadze, 2018), is yasamindaki yansimalari hentiz yeterince arastirilmamistir (Russo-Netzer &
Cohen, 2022). Bu baglamda 6gretmenlik gibi ylksek diizeyde uyum, yaraticilik ve gonilli katihm
gerektiren mesleklerde, konfor alani yoneliminin is performansi ile nasil bir iliski icinde oldugu
onemli bir arastirma konusu olarak ortaya ¢ikmaktadir.

Konfor alaniyonelimiile is performansi arasindaki iliskiyi anlayabilmek icin her iki yapinin
temel Ozelliklerinin kuramsal cercevede ele alinmasi gerekmektedir. Konfor alani kavrami,
popduler kiltlirde sik¢a kullaniimasina ragmen kokeni ve akademik c¢ercevesi konusunda farkli
gorisler bulunmaktadir. White (2009), kavramin ilk kez Judith Bardwick’in 1991 tarihli “Danger
in the Comfort Zone ...” adli eserinin basliginda yer aldigini belirtmektedir. Van Gelderen’e (2023)
gore ise kavram baslangicta termal giysiler icin kullaniimis ve 1990’11 yillarda ac¢ik hava macera
egitiminde 6grenme modeli olarak tanimlanarak yayginlasmistir. Zaman icinde psikoloji, degisim
modelleri, glindelik yasam, sosyal medya ve edebiyat gibi bircok alanda yaygin bicimde kullanilan
bu kavram, bilimsel literatirde sinirh sayida ¢alismada yer bulmustur (Russo-Netzer & Cohen,
2022).

Konfor alani kavrami en temel anlamiyla; kayginin en diisiik diizeyde yasandigl, bireyin
kendini yeterli, kontrollli ve glivende hissettigi, rutin ve dngorlebilir davranislarin sergilendigi
bir metafor olarak ifade edilmektedir (Nadler, 1995). Performans acisindan degerlendirildiginde
ise konfor alani, bireyin risk almadan standart ve glivenli bir performans sergiledigi bir alan
olarak tanimlanmaktadir (White, 2009). Ote yandan Kiknadze ve Leary (2021), konfor alaninin
yalnizca birey icin bir glivenli alan olmadigini ayni zamanda kaygi uyandiran durumlara verilen
tepkileri ve bu durumlarin olasi faydalarinin degerlendiriimesini de kapsayan bir mekanizma
icerdigini ifade etmektedir. Bu yoniyle konfor alani psikolojisi, kisi icin hem glivenlik ve istikrar
arayisini hem de bu sinirlarin disina ¢ikma egilimini bir arada barindirmaktadir. Baska bir deyisle,
bireyler konfor alaninda kalmay: tercih ettiklerinde rahatlik ve giiven hissi yasarken, bu alanin
disina ¢citkmak ise cogu zaman gelisim ve 6grenme istegini temsil edebilir. Bu anlamda konfor
alani yonelimi en temel haliyle, bireyin bu iki yénelimden hangisine daha yatkin oldugunu
yansitan bir egilim olarak tanimlanabilir (Kése & Uzun, 2024).

Konfor alani disindaki davranislarin ortaya ¢ikisi ve bu davranislara karsi verilen tepkiler,
bireylerin yaklasma ve kaginma motivasyonlariyla yakindan iliskilidir. Konfor alanindan ¢ikma
karari, kisinin kaygi hissetmesine ragmen harekete ge¢cmesini ve ¢ogu zaman korkulariyla
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ylzlesmesini gerektirir (Kiknadze, 2018; Kiknadze & Leary, 2021). Bu dogrultuda, bu tir
davranislara acik olmak; bireyin kisisel gelisimine, 6grenme siireclerine ve dolayisiyla is
performansina onemli katkilar saglayabilir (White, 2009). Ancak bu sirecin etkili olabilmesi,
bireyin stresle basa ¢ikabilme kapasitesine baglidir. Kisi, korku ve kaygiyi astiginda 6grenme ve
gelisim alanina gecis yapar ve bu sirecte edindigi deneyimler sayesinde hem konfor alani
genisler hem de performans diizeyi artar (Nadler, 1995; White, 2009).

Bireylerin konfor alanina iliskin egilimlerinin is yasamindaki yansimalarini daha iyi
kavrayabilmek icin is performansi kavraminin kapsami ve boyutlari da ayrica ele alinmalidir.
Orgiitsel basariyi etkileyen temel unsurlardan biri olan is performansi, zaman icinde farkli
boyutlar altinda ele alinmis ve gelisen is diinyasinin ihtiyaclari dogrultusunda daha kapsaml
bicimde tanimlanmaya calisiimistir. ilk dénemlerde daha c¢ok gorev odakli bir bakis acisiyla
degerlendirilen is performansi, yalnizca bireylerin is taniminda belirtilen gorevleri ne 6lclide
yerine getirdiklerine odaklanmistir. Ancak bu yaklasimin yetersiz kaldigi gérilmds; calisanlarin
yalnizca teknik gorevleri yerine getirmeleri degil ayni zamanda gonulli katkilar sunmalari,
degisen kosullara uyum saglamalari ve orgiitsel hedeflere ¢ok boyutlu katkida bulunmalari
gerektigi anlasiimistir (Koopmans vd., 2011).

is performansini boyutlandirma cabalari zaman icerisinde farkli arastirmacilarin
katkilariyla giderek cesitlenmis ve derinlesmistir. Murphy (1989), is performansini gorev
davranislan, kisiler arasi davranislar, kesinti davranislari ve yikici/tehlikeli davranislar olmak
Uzere dort temel boyutta ele alirken; Campbell (1990), ise 6zgl gorev yeterliklerinden ekip
performansini kolaylastirmaya kadar uzanan sekiz boyutlu bir yapi 6nermistir. Borman ve
Motowidlo (1993) ise is performansini gorev ve baglamsal performans olmak Uzere iki temel
boyutta siniflandirmislardir. Literatirdeki bu farkh cerceveler, zamanla uyumsal performans gibi
yeni boyutlarin da 6ne ¢ikmasina neden olmus; Pulakos ve digerleri (2000), Parker ve Turner
(2002) gibi arastirmacilar, uyumsal performansi is performansinin ayri bir bileseni olarak ele
alarak, artan belirsizliklerin is yasamindaki etkilerine dikkat ¢cekmislerdir. Bu calismada da is
performansi, literatiirde giderek daha yaygin kabul goren goérev, baglamsal ve uyumsal
performans boyutlari tGizerinden ele alinmistir.

Gorev performansi, isin temel gereklerini yerine getirme derecesini ifade eden ve bireyin
is tanimi kapsaminda gerceklestirdigi gorev ve sorumluluklarla ilgili olan bir performans ttradur
(Borman & Motowidlo, 1993; Murphy, 1989). Teknik beceriler ve is bilgisine dayal bu gorevler,
genellikle 6rgltin resmi 6dil sistemi tarafindan taninan davranislar kapsaminda degerlendirilir
(Sonnentag vd., 2008). Campbell ve Wiernik’e (2015) gore gorev performansi; bilgi ve becerilerin
etkili kullanimi, is miktari ve kalitesinin korunmasi, karar verme, iletisim kurma ve kaynaklari
yonetme gibi yetkinlikleri icermektedir. Gorev performansinin bu yonleri, bazi bireyler icin
ahskanlik haline gelmis teknik yeterliklere dayandigi olctiide konfor alani icinde kalmalarina
olanak taniyabilir. Ancak yeni tekniklerin 6grenilmesi, bilgi glincelleme, yaratici coziimler tGretme
ve karmasik sorunlarla basa ¢ikma gibi gorevler, bireyleri tanidik sinirlarin disina ¢ikarak gelisim
odakh bir tutum sergilemeye zorlayabilir. Bu anlamda gorev performansi ile konfor alani
yonelimi arasindaki iliski, bireyin hangi gérevlerde konfor alaninda kaldigi ya da hangi gorevlerde
bu alanin disina ¢ikmayi gereksindigi lGzerinden degerlendirilebilir. Rutin gérevler bu sinirlar
icinde yer alabilirken, yenilikci ve dinamik goérevler, bireylerin konfor alanini genisletme
kapasitesini zorlayabilir.

Baglamsal performans, orglitsel etkinlige dolayli katki saglayan, is ortaminin sosyal ve
psikolojik yonlerini destekleyen gonilli davranislari kapsamaktadir (Borman vd., 2001;
Motowidlo vd., 1997). is birligi yapma, baskalarina yardim etme, nezaket gdsterme, érgiitsel
normlara uyum saglama, ekstra gorevler listlenme ve orglitsel baghlik gosterme gibi davranislar
baglamsal performansin temel unsurlari arasinda yer almaktadir (Koopmans vd., 2011). Bu
davranislarin bazilari bireyin mevcut sosyal becerilerine dayandiginda, konfor alani icinde
gerceklestirilebilir. Ancak inisiyatif alma, yeni fikirler gelistirme veya sosyal risk tasiyan iliskileri
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yonetme gibi daha aktif ve belirsizlik iceren baglamsal davranislar, bireyin konfor alaninin disina
cikmasini gerektirebilir. Bu noktada, disa donlklik ve aciklik gibi kisilik 6zelliklerine sahip
bireylerin konfor alanlarini daha kolay genisletebildikleri (Kiknadze & Leary, 2021), dolayisiyla
baglamsal performanslarini da daha yiksek diizeyde ortaya koyabilecekleri ifade edilebilir.
Ozellikle degisim ve sosyal etkilesimin yiiksek oldugu is ortamlarinda, konfor alani yénelimi
baglamsal performansin 6nemli bir belirleyicisi haline gelebilir.

Uyumsal performans ise bireyin degisen kosullara hizla uyum saglama, yeni beceriler
gelistirme ve belirsizliklerle basa c¢ikma kapasitesini yansitan cok yonli bir performans
boyutudur (Charbonnier-Voirin vd., 2010; Pulakos vd., 2000). Bu performans tlir(; kriz anlarinda
hizli ve etkili tepki verebilme, is stresi altinda sakin kalma, yeni teknolojilere ve gérevlere uyum
saglama, farkl kiltirlere entegrasyon ve yaratici problem ¢ézme gibi becerileri icerir (Koopmans
vd., 2011). Uyumsal performansin dogasi geregi, bireylerin aliskanliklarinin 6tesine gecerek
konfor alanlarinin disina ¢ikmalari beklenmektedir. Bu siirecte, yeni durumlara acik olma,
esneklik gosterme ve 6grenmeye istekli olma gibi tutumlar kritik rol oynar. Konfor alani yonelimi
ylksek bireylerin, bu tiir durumlara daha hazirlikli olduklari, belirsizlikle basa ¢ikma ve yeni
kosullara uyum saglama konusunda daha basarili olabildikleri ifade edilmektedir (Kiknadze &
Leary, 2021). Bu nedenle uyumsal performansin konfor alani yonelimiyle en gigcli iliskiyi
kurabilecek performans boyutlarindan biri oldugu séylenebilir.

Literatlr incelendiginde, konfor alani kavraminin bireysel davranislar ve mesleki
performans lzerinde etkili olabilecek 6nemli bir psikolojik yapi oldugunun goérilmesine karsin,
bu iliskiyi dogrudan ele alan calismalarin oldukg¢a sinirl oldugu goriilmektedir. Mevcut
arastirmalar genellikle konfor alani psikolojisini liderlik, kisisel gelisim, profesyonel ve akademik
o6grenme gibi baglamlarda ele almislardir (Eden, 2014; Falter & Barnes, 2020; Prazeres, 2017,
Riley & Solic, 2017; Russo-Netzer & Cohen, 2022; Schindler vd., 2021; Starks vd., 2011; Van
Gelderen, 2023). Bazi arastirmalarda ise konfor alani yénelimi dogrudan ele alinmamakla birlikte
konfor alani yonelimi ile iliskili olan olumsuz degerlendiriime korkusu gibi stres ve kaygi
unsurlarinin performans Uzerindeki etkilerine odaklaniimistir (Geukes vd., 2017; Maresh vd.,
2017). Tim bu calismalar, konfor alani kavraminin dolayli yansimalarina isaret etse de konfor
alani yoneliminin dogrudan is performansi ile olan iliskisini inceleyen bir c¢alismaya
rastlanilamamis olmasi, bu iki degisken arasindaki iliskinin arastirilmaya deger ve arastiriimasi
gerekli bir konu oldugu dislincesini dogurmustur. Bu dogrultuda bireylerin is yasamindaki
davranislarini etkileyebilecek psikolojik egilimlerden biri olan konfor alani yoneliminin, is
performansiyla iliskisini anlamaya yonelik ampirik bir cerceve sunmak hem literatlirdeki
boslugun giderilmesi hem de uygulayicilara yol gosterici veriler saglanmasi agisindan énem
tasimaktadir. Bu 6nemden hareketle arastirma, konfor alani yonelimi ile is performansi
arasindaki iliskinin 6gretmenler baglaminda incelenmesini amaclamaktadir. Bu kapsamda
ylritilen ¢alisma, asagidaki arastirma sorularina yanit aramayi hedeflemistir:

1. Konfor alani yonelimi ile is performansi arasindaki iliskinin yoni ve diizeyi nedir?
2. Konfor alani yonelimi, is performansini ne diizeyde yordamaktadir?
2. Yontem

2.1. Aragtirmanin Modeli

Bu arastirmada konfor alani yonelimi ile is performansi arasindaki iliskinin incelenmesi
hedeflenmistir. Arastirma, tarama modelinde tasarlanmistir. Tarama modelinde tasarlanan
calismalar bireyler, gruplar veya kurumlar Gzerinden olgulari tanimlama, karsilastirma, analiz
etme ve yorumlamaya yonelik sistematik bir yaklasim sunar. Kesitsel veya boylamsal desenlerle
ylritlilen tarama arastirmalar, mevcut durumun dogasini acgiga c¢ikarmak, standart
karsilastirmalar yapabilmek veya degiskenler arasindaki dinamikleri anlamak amaciyla veri
toplama streclerini icerir. Karmasiklik diizeyine gore de basit frekans analizlerinden nedensel
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iliski modellerine kadar genis metodolojik uygulamalari barindirir (Cohen vd., 2021). Bu
calismada ise problem durumuna dair anlk bir fotograf sunmasi amaciyla (Cohen vd., 2021)
“kesitsel desen” kullanilmis, veri analizinde konfor alani yoneliminin is performansi lizerindeki
yordayici etkisini test etmek amaciyla yapisal esitlik modellemesinden (YEM) yararlaniimistir.
Modelde, Konfor Alani Yonelim Olcegi boyutlari bagimsiz dissal (exogenous) degisken, Ogretmen
is Performansi Olgegi boyutlari ise bagimli icsel (endogenous) degisken olarak tanimlanmistir.

2.2. Evren ve Orneklem

Arastirmanin evrenini, 2023-2024 akademik vyilinda Kahramanmaras ili merkez
ilcelerindeki (Onikisubat, Dulkadiroglu) kamuya ait okullarda gorev yapan 9078 Ogretmen
olusturmustur. Orneklem biyikliigiiniin belirlenmesinde; arastirma hipotezlerinin karmasikligi,
istatistiksel glic gereksinimi, degisken cesitliligi ve potansiyel veri kayiplari gibi faktorler dikkate
alinmistir (Cohen vd., 2021). Analizlerde yapisal regresyon modeli kullanilacagindan, G*Power
yazilmi ile “a priori” glic analizi yapilmistir. Sonuclar; d=0.02 etki blyuklGgl, a=0.05 anlamhlik
dizeyi ve 4 bagimsiz degiskenli coklu regresyon modeli icin minimum 602 katilimci gerektigini
ortaya koymustur. Gl analizi sonucunda elde edilen sayinin (izerinde bir 6rneklem biytkliGgline
ulasmak ve olasi eksik verileri telafi etmek amaciyla 900 kisilik bir drneklem hedeflenmistir.

Arastirma evreninin cografi dagilimi ve okul kademelerinin heterojen yapisi nedeniyle,
drneklem seciminde cok asamali drnekleme (kiime + tabakali) benimsenmistir. ilk asamada, her
iki merkez ilgedeki okullar cografi kiimeler halinde gruplandiriimis; anaokulu, ilkokul, ortaokul ve
liselerin yogunlastigi 8 bolge (her ilceden dérder kiime) belirlenmistir. ikinci asamada, her
kademedeki 6gretmenlerin evrendeki oranlarina paralel temsiliyet saglamak icin orantili tabakali
ornekleme uygulanmistir. Bu yaklasimla, secilen 34 okuldan (10 anaokulu, 8 ilkokul, 8 ortaokul,
8 lise) veri toplanmistir. Veri toplama siirecinde, katilimci seciminde rastgeleligi saglamak icin
cogu okulda okul yonetimleriyle is birligi yapilarak sinif ve brans dagilimi dengelenmistir. Bazi
okullarda ise ders aralarinda 6gretmenlerle birebir iletisim kurularak gondllilik esasina dayali
katihm tesvik edilmistir. Dagitilan 900 6lgme aracinin 844’ geri donmis ancak 48 form tutarsiz
veya eksik veri icerdigi icin elenmistir. Nihai analizler, gegerligi onaylanan 796 form (%88’lik yanit
orani) Uzerinden yurutilmustir. Katihmcilarin demografik profilini yansitan dagilimlar, Tablo
1’de Ozetlenmistir.
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Tablo 1.

Ogretmenlerin Demografik Ozelliklerine iliskin Betimsel istatistikler

Demografik Degiskenler Gruplar (n=796) (%)
Kadin 472 59.3
Cinsiyet
Erkek 324 40.7
Evli 671 84.3
Medenf durum
Bekar 125 15.7
N Lisans 644 80.9
Ogrenim durumu
Lisansustu 152 19.1
Okul Oncesi Ogretmeni 107 13.4
Sinif Ogretmeni 223 28.0
Ogretmenlik alani Brang Ogretmeni 385 48.4
Meslek Dersleri Ogretmeni 37 4.6
Rehber Ogretmen 44 5.5
Anaokulu 104 131
ilkokul 253 31.8
Okul kademesi
Ortaokul 269 33.8
Lise 170 21.4
1-5 yil arasi 102 12.8
6-10 yil arasi 138 17.3
11-15 yil arasi 167 21.0
Hizmet siresi
16-20 yil arasi 159 20.0
21-25 yil arasi 115 14.4
26 yil ve Uzeri 115 14.4

Tablo 1'deki demografik veriler incelendiginde, katilimcilarin agirhkli olarak kadin
(%59.3), evli (%84.3) ve lisans mezunu (%80.9) bireylerden olustugu gorilmektedir. Bu profil,
MEB 2023 idare Faaliyet Raporundaki ogretmen demografisi ile istatistiksel paralellik
sergilediginden, o6rneklemin evreni temsil etme gecerliligini destekledigi gozlenmistir (Milli
Egitim Bakanligi [MEB], 2023). Ogretmenlik alanina gére dagilimda, brans 6gretmenleri (%48.4)
ve sinif 6gretmenleri (%28) 6ne c¢ikarken; okul kademesi bazinda da benzer sekilde ilkokul
(%31.8) ve ortaokul kademelerindeki okullarda (%33.8) gorev yapanlar ¢ogunluktadir. Hizmet
suresi degiskeninde ise tiim gruplarin gérece dengeli dagilimi dikkat cekmektedir.

2.3. Veri Toplama Araglari

Arastirmanin verileri “Konfor Alani Yonelim Olcegi” ve “Ogretmen is Performansi Olgegi”
kullanilarak toplanmistir. Veri toplama araglarinin arastirmada kullanilabilmesi i¢in sorumlu
yazarlardan e-posta yoluyla izin alinmistir.

2.3.1. Konfor Alani Yénelim Olgegi

Konfor Alani Yonelim Olcegi (Comfort Zone Orientation Scale), Kiknadze ve Leary (2021)
tarafindan, Kiknadze’nin (2018) calismasina dayanilarak gelistirilmistir. 10 maddeden olusan ve
“Besli  Likert” tipinde ("1=Kesinlikle Katilmiyorum", .. "5=Kesinlikle Katiliyorum")
derecelendirilen olcekte, 3, 5, 7, 8 ve 10. maddeler negatif ifadeler icermekte ve ters kodlama
ile puanlanmaktadir. Olcegin bu calismada kullanilan Tiirkce formu ise Kése ve Uzun (2024)
tarafindan Tirkceye uyarlanmistir. Arastirmacilar dlgegin uyarlama siirecinde, okul yoneticisi ve
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ogretmenlerden olusan bir 6rneklem grubundan veri toplamislardir. Acimlayici Faktor Analizi
(AFA) sonuglari, orijinal tek faktorli yapidan farkli olarak, “Konfor Alaninda Kalma (3, 5, 7, 8 ve
10. maddeler)” ve “Meydan Okuma (1, 2, 4, 6 ve 9. maddeler)” seklinde iki boyutlu bir yapi ortaya
koymustur. Bu iki faktériin toplam varyansi %41 olarak rapor edilmis ve Dogrulayici Faktor
Analizi (DFA) ile model uyumu saglanmistir. Uyarlama calismasinda, 6lgcegin tamami igin
McDonald’s Omega (w) i¢ tutarhihk katsayisi .79, boyutlar i¢in sirasiyla .73 ve .76 bulunmustur.
Mevcut arastirmada ise bu degerler, 6lcek genelinde w=.81 ve boyutlarda w=.76/.77 olarak
hesaplanmistir.

Yapisal regresyon analizinde degiskenler arasi iliskilerin gecerliligi icin dncelikle dlgiim
modellerinin dogrulanmasi temel bir gerekliliktir (Sen, 2020). Bu dogrultuda Konfor Alani
Yonelim Olceginin iki boyutlu yapisi, arastirma verileri kullanilarak Dogrulayici Faktér Analizi
(DFA) ile test edilmistir. Analizde parametre tahmini icin Maksimum Olabilirlik (ML) yonteminin
kullanilabilirligini degerlendirmek Uzere verilerin ¢cok degiskenli normal dagilima uygunlugu
incelenmistir (Kline, 2019). Cok degiskenli carpikhk ve basiklik degerlerinin anlamli bulunmasi
(p<.05), normallik varsayiminin ihlal edildigini géstermis; bu durumda normallikten sapmalara
karsi direngli bir tahminleyici olan Satorra-Bentler Duzeltmeli ML (MLM) yontemi
benimsenmistir (Kline, 2019). Model uyumunun degerlendirilmesinde, mutlak uyum
indekslerinden RMSEA (<.08) ve SRMR (£.08), karsilastirmali uyum indekslerinden ise CFl ve TLI
(2.90) kriterleri esas alinmistir (Hu & Bentler, 1999; Schermelleh-Engel vd., 2003; Tabachnick &
Fidell, 2001).

Yapilan ilk DFA, olgegin iki boyutlu yapisinin CFI=.91, RMSEA=.08 ve SRMR=.06 gibi kabul
edilebilir uyum degerleri sergiledigini gostermekle birlikte, TLI=.89 olarak hesaplanmasi
nedeniyle ideal esik (2.90) tam olarak karsilanmamistir. Modeli iyilestirmek amaciyla
modifikasyon indeksleri (M) analiz edilmis ve "Meydan Okuma" boyutundaki 1. ile 2. maddeler
arasindaki hata kovaryansinin (M1=38.56) teorik olarak anlamli bir iliski tasidig| tespit edilmistir.
Bu iki maddenin hata terimlerinin iliskilendirilmesiyle yeniden test edilen modelde, TLI=.90'a
ylkselirken CFI=.93, RMSEA=.07 ve SRMR=.05 olarak iyilesme saglanmistir. Standartlastiriimis
faktor yukleri, "Meydan Okuma" boyutunda .56-.67, "Konfor Alaninda Kalma" boyutunda ise .44-
.85 araliginda (p<.001) anlamlilk gostermistir. Bilesik Guvenirlik (CR) analizi, 6lgek genelinde
CR=.86, alt boyutlarda ise CR=.75/.76 degerleriyle yeterli i¢ tutarliligi desteklemistir. Ortalama
Aciklanan Varyans (AVE) degerlerinin .38-.40 araliginda bulunmasina ragmen, Fornell ve Larcker
(1981) kriterleri dogrultusunda CR> .70 olmasi nedeniyle yapisal gecerligin kabul edilebilir
oldugu degerlendirilmistir. Literatiirde, AVE > .50 ve CR > .70'in ideal kabul edildigi (Hair vd.,
2014) ancak yuksek CR degerlerinin dislik AVE'yi telafi edebilecegi vurgulanmaktadir (Fornel &
Larcker, 1981).

2.3.2. Ogretmen is Performansi Olgegi

Ogretmen is Performansi Olgegi, Limon ve Sezgin-Nartgiin (2020) tarafindan Limon’un
(2019) calismasina dayanilarak 6gretmen is performansini 6lgmek lizere li¢ boyutlu (gérev
performansi, baglamsal performans, uyumsal performans) olarak gelistirilmistir. “Besli Likert”
tipi ("1=Hicbir zaman" ... "5=Her zaman") yapidaki 37 maddeli 6lcekte; 1-16 arasi maddeler gérev
performansini, 17-25 arasi maddeler baglamsal performansi, 26-37 arasi maddeler ise uyumsal
performansi temsil etmektedir. Olgegin orijinal calismasinda, agiklanan toplam varyans %46
olarak rapor edilmis ve Cronbach Alpha i¢ tutarlilik katsayilari 6lcek genelinde .94, alt boyutlarda
.89-.88 araliginda bulunmustur (Limon & Sezgin-Nartgiin, 2020). Bu arastirmada ise McDonald’s
Omega (w) degerleri sirasiyla .96 (genel), .92 (gbrev), .88 (baglamsal) ve .92 (uyumsal) olarak
hesaplanmistir.

Bu arastirmanin verileri izerinden 6lgegin (g faktorli yapisini test etmek lzere yapilan
Dogrulayici Faktor Analizinde (DFA), c¢ok degiskenli normalligin saglanamamasi nedeniyle
Satorra-Bentler Diizeltmeli ML (MLM) ydntemi kullaniimistir. ilk analizde CFI=.87 ve TLI=.86
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degerleri kabul edilebilir esiklerin (=.90) altinda kalirken, RMSEA=.06 ve SRMR=.06 ile kismi uyum
gozlenmistir. Model iyilestirme icin, Limon ve Sezgin-Nartgin’iin (2020) 6nerdigi teorik temelli
4 madde ciftinin yani sira 2 maddenin daha (m1-m2, m8-m11, m14-m15, m22-m23, m29-m37,
m30-m31) hata kovaryanslari iliskilendirilmis ve revize edilen modelde CFI=.90, TLI=.90,
RMSEA=.05 ve SRMR=.05 ile kabul edilebilir uyum saglanmistir. Standartlastirilmis faktor yikleri,
gorev performansinda .53-.69, baglamsal performansta .56-.77, uyumsal performansta ise .60-
.77 araliginda (p<.001) anlamlilik gostermistir. Bilesik Glvenirlik (CR) degerleri dlcegin geneli ile
gorev performansi, baglamsal ve uyumsal performans boyutlari icin sirasiyla .96, .91, .88 ve .91;
Ortalama Agiklanan Varyans (AVE) degeri ise sirasiyla .43, .39, .44 ve .66 olarak hesaplanmistir.

2.4. Verilerin Toplanmasi

Arastirmanin verileri Nisan-Mayis 2024 tarihleri arasinda arastirmaci(lar) tarafindan
orneklemdeki okullara bizzat gidilerek toplanmistir. Katilimcilara ¢alismanin amaci ve gonulltiliik
esasl aciklandiktan sonra, uygulamanin ders saatlerini aksatmamasi icin o6lgeklerin ders
aralarinda ve 6gretmenler odasinda doldurulmasina 6zen gésterilmistir. Olgeklerin tamamlanma
siresi ortalama 5-10 dakika olarak gozlemlenmis ve blyik cogunlugu aninda toplanmistir. Bazi
okullarda ise olcekler, okul idareleri araciligiyla dagitilarak sonrasinda geri toplanmistir.

2.5. Verilerin Analizi

Arastirmanin verileri MPlus (Versiyon 8.3) paket programi kullanilarak analiz edilmistir.
Yapisal regresyon ve yol analizi gibi uygulamalar coklu regresyon analizinin genisletilmis
uygulamalari oldugundan, bu yontemlerde de c¢oklu regresyon analizinin varsayimlarinin
saglanmasi 6nemlidir. Bu dogrultuda 6rneklem biiyiklGginin tahmin edilen parametre sayisina
gore yeterli olmasi, verilerde tekil veya ¢oklu ug¢ degerlerin bulunmamasi, degiskenler arasindaki
iliskilerin dogrusal olmasi, i¢csel (endojen) degiskenlerin siirekli ve yaklasik olarak normal
dagilima sahip olmasi, hata terimleri arasindaki kovaryanslarin sifir olmasi ve degiskenler
arasinda etkilesimin bulunmamasi gibi varsayimlar karsilanmalidir (Kline, 2019; Sen, 2020).
Yapisal esitlik modellemelerinde, 6rneklem biyliklGgliniin tahmin edilen parametre sayisinin en
az 20 kati olmasi 6nerilmektedir (Sen, 2020). Ayrica 6rneklem buyiklGgliniin parametre sayisinin
10 katl ya da en az 200 gbzlem olmasi da tavsiye edilmektedir (Kline, 2019). Bu dogrultuda
arastirmanin yapisal regresyon analizi icin yeterli bir 6rneklem biylklGgliine (n=796) sahip
oldugu distnilmektedir.

Diger varsayimlar incelendiginde, veri setinde analizleri etkileyecek ug¢ degerlerin
olmadigl ve Mahalanobis uzakliklarina gore ¢ok degiskenli u¢ degerlerin bulunmadigi tespit
edilmistir. Dogrusallik varsayimini degerlendirmek icin "scatterplot" ydntemiyle sacilim
diyagramlari incelenmis (Akbay, 2021); degiskenler arasinda negatif korelasyon gosteren bir
dagilimin olmadigi, zayif ve orta dizeyde korelasyonlarin bulundugu gézlenmistir. Bununla
birlikte gdzlemlerin cogunlugunun gizilen regresyon egrisinin etrafinda simetrik olarak dagildigi
ve sacihm grafiklerinin dogrusal bir iliskiyi yansittigi kabul edilmistir. Normallik varsayimi
acisindan, analiz modelinde i¢sel (endojen) degisken olarak yer alan tiim degiskenlerin normal
dagilima sahip oldugu belirlenmistir. Hata terimleri arasindaki otokorelasyonu test etmek
amacliyla Durbin-Watson (DW) testi uygulanmis ve DW degerlerinin 1.68 ile 2.03 arasinda
degistigi, dolayisiyla hata terimleri arasinda otokorelasyonun olmadigl saptanmistir. Bagimsiz
degiskenler arasindaki ¢oklu baglanti durumunu degerlendirmek icin tolerans degeri (1-R?) ve
varyans blylitme faktorid (VIF) degerleri incelenmistir. Yapilan testler sonucunda, boyutlara
iliskin tolerans degerlerinin 0.20'den yiksek, VIF degerlerinin ise 10'dan diistk oldugu gorulmus
ve bagimsiz degiskenler arasinda regresyon sonuglarini etkileyecek diizeyde coklu baglantinin
olmadigi kabul edilmistir. Ayrica bagimsiz degiskenler arasinda herhangi bir etkilesimin
bulunmadigi gézlenmistir. Son olarak Konfor Alani Yénelim Olceginin "konfor alaninda kalma"
boyutu ters maddelerden olusmaktadir. Boyut arastirma kapsaminda dondstirilerek
kullaniimistir. Bu déniisim sonucunda, konfor alaninda kalma boyutundan alinan puaninin
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ylksek olmasi, konfor alaninda kalma isteginin dislk; diger bir ifadeyle konfor alanindan ¢ikma
isteginin yliksek oldugu anlamina gelmektedir.

3. Bulgular
3.1. Degiskenler Arasindaki Korelasyonlara iliskin Bulgular

Arastirmanin ilk bulgusu olarak 6lcek puanlari arasindaki iliskiler “Pearson Korelasyon
Katsayisi (r)” ile analiz edilmistir. Korelasyon sonuglari, Tablo 2’de sunulmustur.

Tablo 2.

Degiskenler Arasindaki Korelasyon Sonuglari

Degiskenler X SS KO K1 K2 P1 P2 P3 PO
KAYO Genel (K0) 3.18 .74 - .96* .84* .36* .38* .39* A3*
Meydan Okuma (K1) 335 .85 - .69* .30* .30%* .33%* .36*
Konfor Alaninda Kalma (K2) 3.00 .88 - 21% 24 22*%  26%
Gorev Performansi (P1) 446 .43 - 77*  .86*  .95%*
Baglamsal Performans P2) 3.96 .66 - .79*  .87*
Uyumsal Performans (P3) 422 54 - .96*
OiPO Genel (PO) 426 .46 -
*(p<.05)

Tablo 2 incelendiginde bulgular, 6lceklerin kendi i¢ boyutlari hari¢ tim degiskenler
arasinda dusuk ile orta dizeyde pozitif yonli anlaml iliskiler oldugunu gostermektedir. Konfor
Alani Yonelim Olcegi (KAYO) genel puani ile Ogretmen is Performansi Olcegi (OiPO) genel puani
arasinda r=.43 (orta diizey), gérev performansi (r=.36), baglamsal performans (r=.38) ve uyumsal
performans (r=.39) ile de benzer diizeyde iliskiler gdzlenmistir. KAYO'niin alt boyutlarina
odaklanildiginda ise meydan okuma boyutunun OiPO genel puani (r=.36), gérev (r=.30),
baglamsal (r=.30) ve uyumsal performans (r=.33) ile orta diizeyde korelasyon sergiledigi; konfor
alaninda kalma boyutunun ise tim is performansi gostergeleriyle (r=.21-.26) distk dizeyde
ancak anlamli pozitif iliski sergiledigi belirlenmistir.

3.2. Konfor Alani Yéneliminin is Performansi Uzerindeki Yordayiciligina iliskin Bulgular

Konfor Alani Yonelim Olgegi boyutlarinin (meydan okuma, konfor alaninda kalma)
Ogretmen Is Performansi Olgegi boyutlarini (gérev, baglamsal, uyumsal performans) yordama
giicli, yapisal regresyon modellemesi ile test edilmistir. Olcim modellerine veri toplama
araclarinin tanitildigi bolimde yer verildigi icin dogrudan yapisal model analizine gecilmistir.
Satorra-Bentler Diizeltmeli ML (MLM) yontemiyle analiz edilen yapisal modelde, CFI=.92,
TLI=.91, RMSEA=.04 (%90 GA= 0.037-0.042) ve SRMR=.05 degerleriyle kabul edilebilir uyum
saglandigl gorilmustir. Tim standartlastiriimis faktor yikleri p<.05 dizeyinde anlamlilik
gostermis olup modelin yol diyagrami Sekil 1'de sunulmustur. Diyagramda sadece anlaml yol
katsayilari gosterilmistir.
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sekil 1.

Konfor Alani Yénelimi ile is Performansi Arasindaki iliskilere Yénelik Standartlastirilmis Yol
Katsayilarini iceren Diyagram Modeli
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Sekil 1’deki standartlastiriimis yol katsayilari incelendiginde meydan okuma boyutu, is
performansinin tiim alt boyutlarini (gorev: B=.25, baglamsal: p=.19, uyumsal: f=.30; p<.01)
istatistiksel olarak anlamli diizeyde yordarken, konfor alaninda kalma boyutu yalnizca baglamsal
performans Uzerinde B=.11 (p<.05) ile sinirl bir yordayiciliga sahiptir. Konfor alaninda kalma
boyutunun gorev performansi (B=.026) ve uyumsal performans (B=.002) tzerinde yordayicilgi
anlamsiz bulunmustur (p>.05). Meydan okuma boyutundaki 1 birimlik standart sapma artisi;
gorev performansinda .25, baglamsal performansta .19, uyumsal performansta .30 birimlik
artisla iliskilidir. Konfor alaninda kalma boyutundaki 1 birimlik standart sapma artisi ise
baglamsal performansta .11 birimlik artisa karsilik gelmektedir. Modelin aciklayici giici (R?),
gorev ve baglamsal performans igin %7, uyumsal performans igin %9 olarak hesaplanmistir. Bu
bulgular, 6gretmenlerin konfor alanindan ¢ikma yonelimlerinin -6zellikle meydan okuma
boyutunun- is performansi lizerinde 6nemli bir rol oynadigini ortaya koymaktadir.

4. Tartisma, Sonug ve Oneriler

Bu arastirmada konfor alani yonelimi ile is performansi arasindaki iliski ele alinmistir.
Elde edilen korelasyon analizi sonuclarina gére tiim degiskenler arasinda dislikten ortaya kadar
degisen diizeylerde anlamli ve pozitif yonli iliskiler saptanmustir. Konfor Alani Yénelim Olgeginin
genel puani ile ézellikle meydan okuma alt boyutunun; Ogretmen is Performansi Olgeginin
gorev, baglamsal ve uyumsal performans alt boyutlariyla orta diizeyde iliskili oldugu; buna
karsilik konfor alaninda kalma alt boyutunun daha zayif iliskiler sergiledigi ortaya cikmistir.
Yapisal regresyon analizi bulgulari da bu sonuclarla ortlismekte; meydan okuma boyutunun is
performansinin tiim alt boyutlarini (gérev, baglamsal ve uyumsal) anlaml sekilde yordadigini
gostermektedir. Konfor alaninda kalma boyutunun ise yalnizca baglamsal performans Uzerinde
anlamh bir yordayici etkisi oldugu belirlenmistir. Meydan okuma boyutunun uyumsal
performansla orta diizeyde, gorev ve baglamsal performansla ise daha distk dizeyde pozitif
iliskiler kurdugu goriilmustir. Diger yandan konfor alaninda kalma boyutunun baglamsal
performansla olan pozitif iliskisi oldukca zayif diizeyde kalmakta ve bu iliskinin, meydan okuma
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boyutuna kiyasla daha duistuk oldugu dikkat cekmektedir. Ayrica analizler, konfor alani
yoneliminin her iki boyutunun da is performansina iliskin varyansin yalnizca kiigtik bir kismini
acikladigini ortaya koymustur. Bu bulgular dogrudan nedensel sonugclara ulasmayr mimkiin
kilmasa da istatistiksel olarak degerlendirildiginde, bireylerin meydan okuma diizeylerinde
yasanan artisin gorev, baglamsal ve uyumsal performansi artirabilecegine; konfor alanindan
citkma egilimindeki artisin ise baglamsal performansa katki saglayabilecegine isaret etmektedir.

Alan yazininda konfor alani yénelimi ile is performansi arasindaki dogrudan iliskiyi
inceleyen herhangi bir calismaya gerek 6gretmenlik meslegi 6zelinde gerekse farkli meslek
gruplari genelinde rastlanmamaktadir. Ancak dolayli bulgular bu iki degiskenin cesitli kisilik ve
psikolojik faktorler araciligiyla iliskili olabilecegine yonelik kanitlar sunmaktadir. Kiknadze ve
Leary’nin (2021) calismasina gore; sosyal acidan aktif, enerjik ve disa donilk bireyler, yeni
deneyimlere ve fikirlere acgik olanlar, baskalariyla kolayca uyum saglayanlar, sorumluluk bilinci
yiksek ve hedefe odakli kisiler ile yeni ve heyecan verici deneyimlere ilgi duyanlar (duyum
arayisi) ve 0z yeterligi yiksek bireyler konfor alanlarinin disina ¢ikma konusunda daha istekli
davranmaktadir. Ayni arastirmada, odullere duyarhligi yiksek ve yeni hedefler dogrultusunda
glclu bir motivasyona sahip bireylerin de (Davranissal Aktivasyon Sistemi-BAS) yeni deneyimlere
daha acik olduklari belirlenmistir. Buna karsin, nevrotik yapiya sahip olanlar ya da stirekli olarak
kaygi hisseden bireylerin (6zellik kaygisi) konfor alanlarindan uzaklasma konusunda ¢ekingen
davrandiklari gorilmistir. Ayrica olumsuz sonuglara ve cezalara karsi yiksek hassasiyet
gosteren bireylerin (Davranissal inhibisyon Sistemi-BIS) risk almaktan kacindiklari ve bu nedenle
konfor alaninin disindaki deneyimlere daha kapali olduklari tespit edilmistir (Kiknadze & Leary,
2021). Bu bulgular 1siginda, konfor alani yonelimi yliksek bireylerin daha sosyal, yeniliklere ve
risk almaya acik, belirsizliklere karsi tolerans gelistirebilen, proaktif ve kaygiyla basa c¢cikma
becerisine sahip bireyler oldugu anlasilmaktadir. Odiillere yénelik duyarhliklari ve hedefe ulasma
yonlindeki glcli motivasyonlari, bu bireyleri konfor alanlarinin disina ¢itkmaya daha yatkin hale
getirirken; olumsuz duygulara egilimli bireylerin bu tir deneyimlerden uzak durma egiliminde
olduklari goriilmektedir.

Kiknadze ve Leary’nin (2021) calismasinda konfor alani yonelimiyle iliskili olarak
tanimlanan bireysel 6zellikler, is performansi acisindan degerlendirildiginde; bu 6zelliklerin,
literatlrde gorev performansi, baglamsal ve 6zellikle uyumsal performansla 6rtiisen nitelikler
oldugu goriilmektedir. Yapilan arastirmalar deneyime aciklik, disa dontklik, sorumluluk ve
uyumluluk gibi kisilik 6zelliklerinin (Barrick & Mount, 1991; Van Aarde vd., 2017), risk alma
egiliminin (lyiola vd., 2023; Zhang vd., 2024), hirs ve duygusal denge gibi bireysel faktorlerin
(Huang vd., 2014), pozitif duygularin (Chen vd., 2023; Dilekgi, 2018), dayanikhlik diizeyinin (Chen
& Lee, 2022; Visser, 2020), bilissel (Niessen & Lang, 2021) ve psikolojik esneklik kapasitesinin
(Bond & Flaxman, 2006), giiven egiliminin ylksekliginin (Chughtai, 2022), proaktif davranislarin
(Parker & Turner, 2002), belirsizlikle basa ¢ikma yetisinin (Teoh & Foo, 1997), 6z yeterlik algisinin
(Carter vd., 2016), duyum arayisinin (Fathlistya & Mustika, 2020) ve 6dil duyarliiginin (Taba,
2018) is performansiyla pozitif yonde iliskili oldugunu géstermektedir. Ote yandan, nevrotiklik
(Chu vd., 2013), yuksek kaygi dizeyi (Dilekgi, 2018; Eysenck, 1985), mesleki stres (Vales &
Banayo, 2022; Yildirim vd., 2024), olumsuz degerlendirilme kaygisi (Geukes vd., 2017; Maresh
vd., 2017), negatif duygular (Chen vd., 2023), stereotip tehdidi (Stangor vd., 1998) ve ceza
duyarliligi (Brewer & Walker, 2012) gibi degiskenlerin ise is performansini olumsuz etkiledigi
tespit edilmistir. Tim bu arastirma bulgulari, konfor alani yonelimi yiksek bireylerin, 6zellikle
uyumsal performans olmak lizere is performansinin tim boyutlarinda avantajli bir konumda
olabilecegini isaret etmektedir.

Bu arastirmanin bulgulari konfor alani yoneliminin alt boyutlari c¢ergevesinde
degerlendirildiginde, “meydan okuma boyutunun” is performansinin tiim alt boyutlarini anlamli
sekilde yordamasi dikkat ¢cekmektedir. Bu durum, meydan okuma egiliminin bireyin konfor
alanindan c¢ikarak zorlayici ve yeni durumlarla yizlesme istegini, bu durumlarin Ustesinden
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gelme arzusunu temsil etmesiyle agiklanabilir (Kése & Uzun, 2024). Ozellikle meydan okuma ile
uyumsal performans arasinda diger performans tirlerine kiyasla daha glicli bir iliskinin
bulunmasi, her iki yapinin dogasi geregi benzer 6zellikler tasimasindan kaynaklanmis olabilir.
Uyumsal performans; belirsiz ve dngoriilemeyen is kosullarina uyum saglama, yaratici bicimde
sorun ¢ozme, yeni is gorevleri ve teknolojileri 6grenme, farkh kiltlrel, fiziksel ve kisiler arasi
ortamlarda uyum gosterme gibi ¢ok yonli becerileri icermektedir (Pulakos vd., 2000). Bu
yonlyle, uyumsal performansin meydan okuma ile pek cok ortak noktasinin bulundugu
gorilmektedir.

Diger taraftan, meydan okuma boyutunun gérev performansini yordama diizeyi uyumsal
performansa gore daha disiik kalmistir. Gérev performansi, bireyin kendisinden beklenen isleri
is tanimi dogrultusunda yerine getirme becerisini ifade eder (Campbell, 1990; Murphy, 1989).
Bu anlamda yapilandirilmis ve rutin gorevlerde meydan okuma yoneliminin etkisinin sinirl
olabilecegi soylenebilir. Meydan okuma egilimindeki bireyler yenilik iretmeye ve yaratici
¢ozlimler gelistirmeye daha yatkin olsa da bu tiir 6zelliklerin klasik gérev performansi lizerinde
belirgin bir etkisinin olmamasi, meydan okumanin daha cok yenilik gerektiren ya da kaygi
uyandiran durumlarda etkisini gosterdigine isaret edebilir. Meydan okuma ile baglamsal
performans arasindaki iliskinin gorece zayif olmasi ise baglamsal performansin daha c¢ok is
ortamindaki is birligi, 6rgltsel normlara uyum ve olumlu sosyal davranislarla sekillenmesinden
kaynaklaniyor olabilir (Borman & Motowidlo, 1993). Bununla birlikte hem meydan okuma hem
de baglamsal performansin disa doniiklik, uyumluluk ve sorumluluk gibi kisilik 6zellikleriyle
iliskili oldugu bilinmektedir (Hogan vd., 1998; Kiknadze & Leary, 2021). Bu baglamda s6z konusu
ozelliklerin her iki yapiya katki sagladigi ancak meydan okumanin baglamsal performans
Gzerindeki etkisinin dolayh ve sinirli kalabilecegi distinilmektedir. Sonuc olarak meydan okuma
boyutu baglamsal performansa katki sunsa da sosyal iliskiler ve orgilitsel uyum gerektiren
durumlarda bu katkinin dogrudan etkiden ziyade kisilik temelli bir yansima oldugu soylenebilir.

Konfor alani yoneliminin bir diger boyutu olan “konfor alaninda kalma”, bireylerin yeni,
belirsiz ve potansiyel olarak rahatsiz edici durumlarla yizlesmekten kacinma, risk almaktan
¢cekinme ve mevcut konforlu kosullari sirdlirmeyi tercih etme egilimlerini yansitir (Kése & Uzun,
2024). Arastirmada bu boyut ters puanlanarak ele alindigi icin, analizlerde ortaya cikan
egilimlerin meydan okuma boyutuna benzer bir yonelimi temsil ettigi ifade edilebilir. Ancak
yalnizca baglamsal performans lzerinde anlamli bir yordayici etkisinin bulunmasi, bu boyutun
bireyler tarafindan nasil algilandigi ile iliskili olabilir. Meydan okuma boyutunda yer alan
maddelerde, konfor alani yonelimi kuramsal cercevesiyle tutarli olarak “korku” ve “kayg1” gibi
duygular acik ya da 6rtik bicimde vurgulanmaktadir (6rnegin, Md.1: “Korkularimla yiizlesmem
énemli oldugu icin beni tedirgin edecek seyler yapmaya kendimi zorlarim”). Ote yandan konfor
alaninda kalma boyutundaki maddelerde daha ¢ok dogrudan “konfor alani” ifadesi yer almakta
(6rnegin, Md.8: “Beni konfor alanimdan ¢ikaracak seyleri yapmak gibi bir istegim yoktur”) ve bu
durum, katilimcilarin bu boyutu farkli bicimlerde yorumlamasina neden olabilmektedir. Nitekim
arastirmanin uygulanmasi sirasinda bazi katihmcilarin “konfor alani” kavramini daha ¢ok zihinsel
ve davranissal rahatlik iceren bir durum olarak algiladiklari gézlemlenmistir. Bu alginin kavramin
teorik tanimiyla kismen o6rtiistligl ancak tanimda 6nemli bir yer tutan korku ve kaygi unsurlarinin
katilimci yorumlarinda yeterince yer bulmadigi anlasilmaktadir. Kése ve Uzun (2024) da 6lgegin
uyarlama stlirecinde katilimcilarin “konfor alanindan c¢ikma istegi” ile “bu istegi hayata
gecirebilmek icin kaygi ve korkularla miicadele etme” siirecini birbirinden ayri ama iliskili yapilar
olarak degerlendirdiklerini ifade etmektedir. Bu cercevede konfor alaninda kalma egilimi
“yalnizca mevcut konfor halinin bozulmasini istememek” ya da “kolaylikla yapilabilecek bir
davranisi gerceklestirmeme” seklinde algilandiginda, bu egilim daha ¢ok baglamsal performans
—vyani bireyin gonulll olarak 6rglitsel katki saglamasi—alaninda etkili olabilir. Dolayisiyla bu boyut
baglamsal performansin bir yordayicisi olarak 6ne ¢ikmaktadir.
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Sonug olarak, arastirma bulgulari konfor alani yoneliminin is performansiyla anlaml
bicimde iliskili oldugunu ve 6zellikle meydan okuma egiliminin tim performans boyutlarinda
belirleyici bir rol oynadigini ortaya koymustur. Bu sonu¢ konfor alani yéneliminin yalnizca
bireysel gelisimi degil ayni zamanda mesleki basari ve orgitsel katkiyr etkileyen 6nemli bir
degisken olarak dikkate alinmasi gerektigini gostermektedir. Bu sonuglar dogrultusunda, konfor
alani yoneliminin 6gretmenlerin mesleki performanslari tzerindeki yansimalarinin daha iyi
anlasilmasi ve bu yapinin egitim ortamlarinda islevsel hale getirilmesi adina politika yapicilara,
uygulayicilara ve arastirmacilara yonelik cesitli dnerilerde bulunulabilir:

1. Hizmetici egitim programlari hazirlanirken konfor alani psikolojisi ve farkindaligina
dayali icerikler gelistirilebilir, boylece 6gretmenlerin belirsizlikle basa ¢ikma, risk alma ve
degisime aclk olma becerileri desteklenebilir.

2. Okullarda gondllulige dayahl proje ve gorev rotasyonlariyla, 6gretmenlerin konfor
alanlarinin disina adim atmalarini tesvik eden uygulamalar yayginlastirilabilir.

3. Okul yoneticileri, meydan okuma egilimi yliksek 6gretmenlere yenilik¢i girisimlerde
liderlik rolleri vererek bu 6gretmenlerin orgiitsel katkilarini daha gériinir ve etkili hale getirebilir.

4. Konfor alaninda kalma egilimi yilksek ogretmenler icin kiclk adimlarla risk
alabilecekleri, basarisizlik korkusu tasimadan deneyim kazanabilecekleri glivenli 6grenme
ortamlari saglanabilir.

5. Okul ortamlari, 6gretmenlerin gonilli katkilarini ve baglamsal performanslarini
artiracak sekilde, giivenli, paylasimci ve destekleyici bir iklim temelinde yapilandirilabilir.

6. Konfor alani yonelimi ile is performansi iliskisini daha iyi anlamak amaciyla farkh
branslar, kidem diizeyleri ve okul tiirleri agisindan karsilastirmali calismalar yapilabilir.

7. Konfor alani kavraminin glinlik yasamda nasil algilandigina odaklanan nitel
arastirmalar, bu yapinin daha islevsel bicimde oOl¢lilmesi ve yorumlanmasina katki saglayabilir.

8. Konfor alani yoneliminin is performansi (izerindeki etkileri boylamsal ya da deneysel
arastirmalarla zaman icerisinde incelenerek nedensel sonuglara ulasilabilir.

Etik Komite Onay:: Bu arastirma icin Kahramanmaras Siitcli imam Universitesi Sosyal ve Beseri
Bilimler Etik Kurulundan (Karar No: 2890, Tarih: 13.07.2023) etik izin alinmistir.

Hakem Degerlendirmesi: Dis bagimsiz.

Yazar Katkilari: Yazarlar; bu makalenin arastirilmasi, yazarligi ve yayimlanmasi igin esit diizeyde
katki saglamislardir.

Cikar Catismasi: Yazar(lar); bu makalenin arastiriimasi, yazarligi ve yayimlanmasina iliskin
herhangi bir potansiyel ¢ikar catismasi beyan etmemistir.

Finansal Destek: Yazar(lar); bu makalenin arastirilmasi, yazarhig ve yayimlanmasi igin herhangi
bir finansal destek almamustir.

Yapay Zeka Kullanimi Bildirimi: Yazar (lar); bu makalenin arastiriimasi, yazarligi ve yayimlanmasi
icin herhangi bir yapay zeka aracindan faydalanmamistir.
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Abstract

This study aimed to examine the cross-sectional relationship between
comfort zone orientation—defined as individuals’ tendencies to remain
within or move beyond their comfort zones—and job performance in
terms of the teaching profession. Designed using a survey model, the
research population comprised 9,078 teachers employed in the central
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2023-2024 academic year. A sample of 796 teachers was selected by
using cluster and stratified sampling methods. The study employed the
Comfort Zone Orientation Scale and the Teacher Job Performance Scale
as data collection tools. Based on the research questions, the
relationships between variables were analyzed through correlation and
structural regression methods after the verification of relevant
statistical assumptions. The results suggested significant and positive
relationships between the dimensions of comfort zone orientation and
those of job performance. Structural regression analysis revealed that
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1. Introduction

Today's rapidly changing and uncertain work environments require employees not only
to fulfill their duties, but also to adapt to change, take initiative, and voluntarily contribute to
organizational processes. In this regard, many individual and structural factors such as
motivation, leadership, job satisfaction and organizational commitment have been extensively
studied to increase employees’ performance. However, despite these efforts, more implicit and
psychological structures that shape workplace behavior have received comparatively limited
attention, and their impact on organizational and individual processes has not been fully
revealed. One such structure is individuals' comfort zone orientations. Comfort zone orientation,
which may affect many individual and organizational situations and can be influenced by these
situations, determines individuals' tendency to prefer to stay within their comfort zone or to go
outside this zone (Kése & Uzun, 2024). Comfort zone orientation, having a certain effect on
various variables from the employee's dedication to work to the quality of the product
produced, is also considered as a remarkable situation in terms of its effect on employees'
performance.

Comfort zone orientation is a psychological construct that refers to the individual's
inclination either to remain within secure boundaries or to go beyond them and turn to new,
uncertain and challenging experiences (Kiknadze & Leary, 2021). This concept (Kiknadze, 2018),
which has attracted increasing attention in recent years in terms of its effects on individuals'
risk-taking, coping with ambiguity and personal development processes, has remained
underexplored within organizational settings (Russo-Netzer & Cohen, 2022). Thus, the
relationship between comfort zone orientation and job performance in professions that demand
high levels of adaptability, creativity and voluntary engagement, such as teaching, emerges as
an essential research question.

To explore the relationship between comfort zone orientation and job performance, it
is crucial to establish a theoretical framework by examining the basic characteristics of both
structures. Although the concept of comfort zone is widely used in popular culture, there are
different views on its origin and academic framework. White (2009) indicates that the concept
was first included in the title of Judith Bardwick's 1991 work "Danger in the Comfort Zone ..."
Van Gelderen (2023) reports that the concept was initially used for thermal clothing and became
widespread in the 1990s when it was defined as a learning model in outdoor adventure
education. Over time, the concept has been adopted across diverse domains—including
psychology, behavioral change models, popular culture, and social media—yet its presence in
empirical research remains limited (Russo-Netzer & Cohen, 2022).

At its core, the concept of the comfort zone functions as a metaphor where anxiety is
experienced at the lowest level, the individual feels competent, controlled and safe, and routine
and predictable behaviors are exhibited (Nadler, 1995). When evaluated in terms of
performance, it is defined as a domain where the individual exhibits a standard and steady level
of performance without a sense of risk (White, 2009). Moreover, Kiknadze and Leary (2021)
noted that the comfort zone is not only a safe area for the individual, but also involves a
mechanism that influences people’s decisions about whether performing anxiety-provoking
behaviors is worth the potential benefits. Thus, the psychology of the comfort zone includes
both the search for security and stability for the individual and the tendency to step outside
these boundaries. While remaining within the comfort zone fosters a sense of safety, stepping
beyond it frequently signifies a pursuit of development and learning. Comfort zone orientation,
therefore, can be defined as a tendency toward either maintaining this psychological safety or
seeking challenges beyond it (Kése & Uzun, 2024).
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Behaviors that extend beyond the comfort zone and the reactions to such behaviors are
closely tied to individuals' approach and avoidance motivations. The decision to exit the comfort
zone requires the person to take action despite feeling anxious and often to confront their fears
(Kiknadze, 2018; Kiknadze & Leary, 2021). In this respect, openness to such behaviors can make
significant contributions to personal development, learning processes, and therefore job
performance (White, 2009). However, the effectiveness of this process depends on the
individual's capacity to manage stress (Kiknadze, 2018; Kiknadze & Leary, 2021). When a person
regulates fear and anxiety, they move into the learning and development zone, and both their
comfort zone expands and their performance level increases through the new experiences and
competencies (Nadler, 1995; White, 2009).

It is essential to examine the scope and dimensions of job performance to fully
understand the reflections of individuals' comfort zone tendencies in the workplace. Job
performance, one of the basic elements affecting organizational success, has been examined
under different dimensions over time and defined more comprehensively in line with the needs
of the developing business world. Initially conceptualized from a task-oriented perspective, job
performance focused only on the extent to which individuals fulfilled the tasks outlined in their
formal job description. However, it was observed that this approach was inadequate, yet it was
understood that employees must not only perform technical tasks but also make voluntary
contributions, adapt to changing conditions, and contribute to organizational objectives in a
multidimensional way (Koopmans et al., 2011).

Efforts to structure job performance have become increasingly diverse and deepened
over time with the contributions of various researchers. Murphy (1989) addressed job
performance in four basic dimensions, encompassing task behaviors, interpersonal behaviors,
interruption behaviors and destructive/dangerous behaviors. Campbell (1990) proposed an
eight-dimensional structure ranging from job-specific task competencies to facilitating team
performance. Borman and Motowidlo (1993) classified job performance in two basic
dimensions, including task and contextual performance. These frameworks have paved the way
for the emergence of additional dimensions such as adaptive performance over time.
Researchers such as Pulakos et al. (2000), Parker and Turner (2002) have emphasized adaptive
performance as a distinct and critical aspect of overall job performance. This study adopts a
multidimensional approach to job performance in terms of task, contextual and adaptive
performance dimensions, a prevalent framework within the current literature.

Task performance refers to the degree to which an individual fulfills the core duties and
responsibilities outlined in their job description (Borman & Motowidlo, 1993; Murphy, 1989).
These tasks, which are based on technical skills and job knowledge, are generally evaluated
within the scope of behaviors recognized by the organization's formal reward system
(Sonnentag et al., 2008). Campbell and Wiernik (2015) highlighted that task performance
encompasses competencies such as effective use of knowledge and skills, maintaining work
quality and quantity, decision-making, communication and resource management. These
aspects of task performance may allow some individuals to remain within their comfort zone to
the extent that they are based on habitual technical competencies. However, tasks such as
acquiring new techniques, updating knowledge, generating creative solutions and dealing with
complex problems may force individuals to exhibit a development-oriented attitude by moving
beyond their familiar boundaries. In this context, the relationship between task performance
and comfort zone orientation can be interpreted based on which tasks the individual remains in
their comfort zone or which ones require going beyond this zone. While routine tasks may fall
within these boundaries, innovative and dynamic tasks may challenge individuals' capacity to
expand their comfort zone.

Contextual performance includes voluntary behaviors that indirectly contribute to
organizational effectiveness and support the social and psychological aspects of the work
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environment (Borman et al., 2001; Motowidlo et al., 1997). Behaviors such as cooperating,
helping others, showing courtesy, adhering to organizational norms, taking on additional tasks,
and showing organizational commitment are among the basic elements of contextual
performance (Koopmans et al., 2011). When some of these behaviors are based on the
individual's existing social skills, they can be performed within the comfort zone. Nevertheless,
more active and uncertain contextual behaviors such as taking initiative, developing new ideas,
or managing relationships that carry social risks may require the individual to step outside of
their comfort zone. At this point, personality traits such as extraversion and openness to
experience may facilitate greater comfort zone expansion (Kiknadze & Leary, 2021), enabling
individuals to more readily engage in complex contextual behaviors. Especially in work
environments where change and social interaction are high, comfort zone orientation may
become a significant determinant of contextual performance.

Adaptive performance is a multifaceted performance construct that reflects an
individual's capacity to quickly adapt to changing conditions, develop new skills, and manage
uncertainty (Charbonnier-Voirin et al., 2010; Pulakos et al., 2000). This performance includes a
range of skills such as dealing with uncertain or unpredictable work situations, remaining calm
under work stress, adapting to new technologies and tasks, integrating into different cultures
and creative problem-solving (Koopmans et al.,, 2011). Due to the nature of adaptive
performance, individuals are expected to move beyond their habits and step outside their
comfort zones. In this process, attitudes such as being open to new situations, showing flexibility
and being willing to learn are especially critical. Individuals with high comfort zone orientation
are more prepared for such situations and are more successful in coping with uncertainty and
adapting to new conditions (Kiknadze & Leary, 2021). Hence, it may be wise to mention that
adaptive performance is among the various dimensions of job performance that can establish
the strongest relationship with comfort zone orientation.

Upon examining the relevant literature, despite the conceptual significance of the
comfort zone as a psychological structure that can have an impact on individual behaviors and
occupational performance, there is a dearth of studies directly examining this relationship.
Existing research has generally explored comfort zone psychology in contexts such as leadership,
personal development, professional and academic learning (Eden, 2014; Falter & Barnes, 2020;
Prazeres, 2017; Riley & Solic, 2017; Russo-Netzer & Cohen, 2022; Schindler et al., 2021; Starks
et al,, 2011; Van Gelderen, 2023). While some studies have not directly addressed comfort zone
orientation, they have focused on the effects of stress and anxiety elements such as fear of
negative evaluation associated with comfort zone orientation on performance (Geukes et al.,
2017; Maresh et al., 2017). Despite the indirect reflections of the comfort zone offered by all
these studies, there is no such study that specifically explores the relationship between comfort
zone orientation and job performance. This gap necessitates the need for further investigation
into the relationship between these two variables. In this regard, presenting an empirical
framework to understand this relationship between comfort zone orientation, which is one of
the psychological tendencies that can affect individuals' behaviors in business life, and job
performance is significant both in terms of filling the gap in the literature and offering guiding
data for practitioners. Thus, the present study aims to examine the relationship between
comfort zone orientation and job performance in the context of teachers. In service of this aim,
answers to the following questions were sought:

1. What is the direction and level of the relationship between comfort zone orientation
and job performance?

2. To what extent does comfort zone orientation predict job performance?
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2. Method

2.1. Research Design

This study is an attempt to explore the relationship between comfort zone orientation
and job performance. The study employed the survey model. Studies designed in the survey
model offer a systematic approach to defining, comparing, analyzing and interpreting
phenomena over individuals, groups, or institutions. Survey research, whether cross-sectional
or longitudinal, enables researchers to capture the nature of current phenomena, conduct
standard comparisons, and explore dynamics among variables. It also includes a wide range of
methodological applications from simple frequency analyses to causal relationship models
according to the level of complexity (Cohen vd., 2021). In this study, a cross-sectional survey
design was adopted to provide a snapshot of the current state of the variables under
investigation (Cohen et al., 2021). To examine the predictive effect of comfort zone orientation
on job performance, structural equation modeling (SEM) was employed. In the model, the
dimensions of the Comfort Zone Orientation Scale were defined as independent exogenous
variables, while the dimensions of the Teacher Job Performance Scale were modeled as
dependent endogenous variables.

2.2. Population and Sample

The population of the study comprised 9078 teachers employed in public schools in the
central districts of Kahramanmaras (Onikisubat, Dulkadiroglu) during the 2023-2024 academic
year. Several factors such as the complexity of the research hypotheses, the required statistical
power, variable diversity and potential data losses were taken into consideration in determining
the sample size (Cohen et al., 2021). Given the planned use of a structural regression model, “a
priori” power analysis was conducted using G*Power software. The analysis revealed that a
minimum of 602 participants would be required for an effect size of d = 0.02, with a significance
level of a = 0.05 in a multiple regression model with 4 independent variables. A sample of 900
was targeted to reach a sample size exceeding the minimum requirement identified in the power
analysis and to compensate for possible missing data.

Given the geographical distribution of the research population and the heterogeneous
structure of school levels, a multi-stage sampling (cluster + stratified) was adopted in sample
selection. In the first stage, schools in both central districts were grouped into geographical
clusters. From these, eight regions (four clusters per district) were selected based on the density
of kindergartens, primary schools, secondary schools and high schools. In the second stage,
proportional stratified sampling was applied to ensure representation parallel to the rates of
teachers at each level within the population. As a result, data were collected from 34 selected
schools (10 kindergartens, 8 primary schools, 8 secondary schools, 8 high schools). To maintain
randomness in participant selection, cooperation was established with school administrators in
most schools to balance participation across different classes and branches. In some schools,
teachers were individually approached and invited to participate during breaks, with an
emphasis on voluntary involvement. 844 of the 900 measurement tools were returned, yet 48
responses were eliminated due to inconsistent or missing data. The final analyses were
conducted on 796 valid responses (88% response rate). Table 1 displays the distributions
reflecting the demographic characteristics of the participants.
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Table 1.

Descriptive Statistics on Demographic Characteristics of Teachers

Demographic Characteristics Groups (n=796) (%)
Female 472 59.3
Gender
Male 324 40.7
Married 671 84.3
Marital Status
Single 125 15.7
Bachelor’s degree 644 80.9
Educational Level
Postgraduate 152 19.1
Pre-school Teacher 107 13.4
Primary School Teacher 223 28.0
Teaching field Branch Teacher 385 48.4
Vocational Course Teacher 37 4.6
Counsellor 44 5.5
Kindergarten 104 13.1
Primary School 253 31.8
School Level
Secondary School 269 33.8
High School 170 21.4
1-5 years 102 12.8
6-10 years 138 17.3
11-15 years 167 21.0
Period of Service
16-20 years 159 20.0
21-25 years 115 14.4
26 years and above 115 14.4

Table 1 depicts that the majority of participants are female (59.3%), married (84.3%) and
hold a bachelor's degree (80.9%). Since this profile is statistically parallel to the teacher
demographics in the MoNE 2023 Administrative Activity Report, it supports the validity of the
sample to represent the population (Ministry of National Education [MoNE], 2023). Regarding
teaching field distribution, branch teachers (48.4%) and primary school teachers (28%)
constitute the largest groups, while those working in primary schools (31.8%) and secondary
schools (33.8%) represent the majority in terms of school level. Besides, the distribution of
participants across service periods is relatively balanced.

2.3. Data Collection Tools

Data were collected using the “Comfort Zone Orientation Scale” and the “Teacher Job
Performance Scale”. Permission was obtained via email from the responsible authors for the use
of data collection tools in the study.

2.3.1. Comfort Zone Orientation Scale

The Comfort Zone Orientation Scale was developed by Kiknadze and Leary (2021) based
on the study of Kiknadze (2018). The scale consists of 10 items rated on a “Five-Point Likert”
scale (“1 = Strongly Disagree”, ... “5 = Strongly Agree”), and items 3, 5, 7, 8, and 10 are negatively
worded and require reverse coding. The Turkish version of the scale used in this study was
adapted by Kése and Uzun (2024). In their adaptation, the researchers collected data from a
sample group consisting of school administrators and teachers. The Exploratory Factor Analysis
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(EFA) results, unlike the original single-factor structure, revealed a two-dimensional structure as
“Staying in Comfort Zone (items 3, 5, 7, 8 and 10)” and “Challenge (items 1, 2, 4, 6 and 9)”. The
total variance explained by these two factors was 41% and model fit was ensured through
Confirmatory Factor Analysis (CFA). In the adaptation study, the McDonald’s Omega (w) internal
consistency coefficient was reported as .79 for the whole scale, .73 and .76 for the dimensions,
respectively. In the current study, these values were calculated as w=.81 for the scale overall
scale and w=.76/.77 for the dimensions.

In structural regression analysis, the verification of measurement models is a
fundamental prerequisite for the validity of relationships between variables (Sen, 2020).
Accordingly, the two-dimensional structure of the Comfort Zone Orientation Scale was assessed
using Confirmatory Factor Analysis (CFA) with the research data. To determine the suitability of
the Maximum Likelihood (ML) method for parameter estimation, the data’s adherence to a
multivariate normal distribution was examined (Kline, 2019). The significant multivariate
skewness and kurtosis values (p<.05) indicated a violation of the normality assumption; in this
case, the Satorra-Bentler Corrected ML (MLM) method, which is an estimator resistant to
deviations from normality, was adopted (Kline, 2019). Model fit was evaluated using absolute
fit indices, including RMSEA (< .08) and SRMR (< .08), as well as comparative fit indices, namely
CFl and TLI (= .90) (Hu & Bentler, 1999; Schermelleh-Engel et al., 2003; Tabachnick & Fidell,
2001).

The initial Confirmatory Factor Analysis (CFA) indicated that the two-dimensional
structure of the scale demonstrated acceptable fit indices, including CFl = .91, RMSEA = .08, and
SRMR = .06, yet TLI = .89 fell slightly below the ideal threshold (> .90). To improve the model,
modification indices (MI) were examined, revealing that the error covariance between items 1
and 2 in the "Challenge" dimension (Ml = 38.56) had a theoretically significant relationship. In
the revised model, after correlating the error terms of these two items, TLI increased to .90,
while CFl improved to .93, RMSEA.07, and SRMR.05. Standardized factor loadings ranged from
.56 to .67 for the "Challenge" dimension and from .44 to .85 for the "Staying in Comfort Zone"
dimension (p<.001). Composite Reliability (CR) analysis demonstrated adequate internal
consistency, with CR = .86 for the overall scale and CR = .75/.76 for the dimensions. Although
the Average Variance Extracted (AVE) values were in the range of .38 to .40, structural validity
was considered acceptable, as CR values exceeded .70, in accordance with Fornell and Larcker's
(1981) criteria. While the literature suggests that AVE > .50 and CR 2 .70 are ideal (Hair et al.,
2014), high CR values can compensate for lower AVE values (Fornell & Larcker, 1981).

2.3.2. Teacher Job Performance Scale

The Teacher Job Performance Scale, developed by Limon and Sezgin-Nartgiin (2020)
based on Limon's (2019) study, is designed to assess teacher job performance across three
dimensions: task performance, contextual performance, and adaptive performance. The scale
consists of 37 items, rated on a five-point Likert scale (“1 = Never” to “5 = Always”). ltems 1-16
measure task performance, items 17-25 assess contextual performance, and items 26-37
evaluate adaptive performance. In the original study, the scale accounted for 46% of the total
variance, and the Cronbach's alpha internal consistency coefficients were identified as .94 for
the overall scale, with dimensional values ranging from .89 to .88 (Limon & Sezgin-Nartgiin,
2020). In the present study, McDonald’s Omega (w) values were measured as .96 for the whole
scale, .92 for task performance, .88 for contextual performance and .92 for adaptive
performance.

In the Confirmatory Factor Analysis (CFA) conducted to assess the three-factor structure
of the scale using the data from this study, the Satorra-Bentler Corrected ML (MLM) method
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was employed as the multivariate normality assumption was not met. In the first analysis, the
CFI (.87) and TLI (.86) values were below the acceptable thresholds (> .90), although partial fit
was observed with RMSEA = .06 and SRMR = .06. To improve the model, error covariances for
two additional item pairs (i1-i2, i8-i11, i14-i15, i22-i23, i29-i37, i30-i31) were correlated in
addition to the four theoretically grounded item pairs suggested by Limon and Sezgin-Nartgiin
(2020). This modification resulted in an acceptable model fit with CFl = .90, TLI = .90, RMSEA =
.05, and SRMR = .05. Standardized factor loadings were significant, ranging from .53 to .69 for
task performance, .56 to .77 for contextual performance, and .60 to .77 for adaptive
performance (p < .001). Composite Reliability (CR) values were calculated as .96 for the overall
scale, and .91, .88, and .91 for the task performance, contextual performance, and adaptive
performance dimensions, respectively. Average Variance Extracted (AVE) values were calculated
as .43, .39, .44, and .66 for the overall scale and its dimensions.

2.4. Data Collection

Research data were collected by the researcher(s) through on-site visits to schools
between April and May 2024. Prior to data collection, participants were informed about the aim
of the study and the principle of voluntary participation. Efforts were made to administer the
scales during break times and in teacher rooms to avoid disrupting instructional hours. The
average time to complete the scales was observed to be between 5 and 10 minutes and the
majority was collected immediately. In some schools, the scales were distributed via school
administrations and retrieved at a later time.

2.5. Data Analysis

The data of the study were analyzed using the MPlus (Version 8.3) software package. As
structural regression and path analysis are advanced applications of multiple regression; it is
crucial to ensure that the assumptions of multiple regression analysis are met when employing
these methods. In this regard, assumptions such as an adequate sample size relative to the
number of estimated parameters, the absence of univariate or multivariate outliers, linear
relationships among variables, the continuous and approximately normal distribution of
endogenous variables, zero covariance among error terms, and the absence of multicollinearity
must be met (Kline, 2019; Sen, 2020). For structural equation modeling, it is recommended that
a sample size be at least 20 times the number of estimated parameters (Sen, 2020). Besides,
Kline (2019) advises a minimum of either 10 times the number of parameters or at least 200
observations. Based on these criteria, the sample size used in this study (n = 796) is considered
sufficient for structural regression analysis.

Upon analyzing the remaining assumptions, no outliers were identified that would
significantly affect the analyses and there were no extreme values according to Mahalanobis
distances. To evaluate the assumption of linearity, scatterplots were examined through the
"scatterplot" method (Akbay, 2021). The analysis revealed no negatively skewed distributions
and indicated weak to moderate positive correlations among variables. It was also accepted that
the majority of observations were symmetrically distributed around the regression line, and the
scatter plots reflected a linear relationship. Regarding normality, all endogenous variables
included in the structural model were found to demonstrate normal distributions. Additionally,
the Durbin-Watson (DW) test was conducted to assess autocorrelation among the residuals. The
results suggested that the DW values ranged from 1.68 to 2.03, indicating no significant
autocorrelation. To evaluate multicollinearity among the independent variables, tolerance
values (1 - R?) and Variance Inflation Factor (VIF) values were examined. The results indicated
that tolerance values exceeded the threshold of 0.20 and VIF values were below 10, meaning
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that multicollinearity was not present at a level that would compromise the validity of the
regression analyses. Moreover, no significant interaction was identified among the independent
variables. It is also essential that the “Staying in the Comfort Zone” dimension of the Comfort
Zone Orientation Scale involves reverse-scored items. The dimension was transformed and used
within the scope of the study. As a result of this transformation, a high score on the staying in
the comfort zone dimension indicates a lower tendency to stay in one’s comfort zone; namely,
the desire to step outside of the comfort zone is high.

3. Findings
3.1. Findings Regarding Correlations between Variables

As an initial finding of the study, the relationships among the scale scores were analyzed
using the Pearson correlation coefficient (r). Table 2 presents the results of the correlation
analysis.

Table 2.

Correlation Results between Variables

Variables X SO Co Cc1 Cc2 P1 P2 P3 PO
CZ0S Overall (CO) 3.18 .74 - .96*  .84*  36* .38% .39*%  43*
Challenge (C1) 335 .85 - .69* 30  .30* .33* .36*
Staying in the Comfort Zone (C2) 3.00 .88 - 21% 24 22*%  26%
Task Performance (P1) 446 .43 - 77*  .86*  .95%*
Contextual Performance P2) 3.96 .66 - 79*  .87*
Adaptive Performance (P3) 422 54 - .96*
TJPS Overall (PO) 426 .46 -
*(p<.05)

As in Table 2, the findings indicate low to moderate positive and statistically significant
relationships among all variables. A correlation of r=.43 (moderate level) was identified between
the overall score of the Comfort Zone Orientation Scale (CZOS) and the general score of the
Teacher Job Performance Scale (TJPS). A similar correlation was observed with task performance
(r=.36), contextual performance (r=.38) and adaptive performance (r=.39). Considering the
dimensions of the CZOS, the challenge dimension exhibited a moderate correlation with the
overall score of the TIPS (r=.36), task (r=.30), contextual (r=.30) and adaptive performance
(r=.33). Besides, the “staying in the comfort zone” dimension demonstrated a low but significant
positive relationship with all job performance indicators (r=.21-.26).

3.2. Findings Regarding the Predictive Role of Comfort Zone Orientation in Job Performance

The predictive effects of the Comfort Zone Orientation Scale dimensions (challenge and
staying in the comfort zone) on the Teacher Job Performance Scale dimensions (task, contextual,
adaptive performance) were examined through structural regression modeling. Since the
measurement models were included in the data collection section, the structural model analysis
was directly performed. The structural model analyzed using the Satorra-Bentler Corrected ML
(MLM) method confirmed an acceptable fit with the values of CFI=.92, TLI=.91, RMSEA=.04 (90%
Cl= 0.037-0.042) and SRMR=.05. All standardized factor loadings were statistically significant at
the p<.05 level and the path diagram of the model is displayed in Figure 1. Only significant path
coefficients are shown in the diagram.
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Figure 1.
Structural Model Depicting Standardized Path Coefficients for the Relationships between
Comfort Zone Orientation and Job Performance
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On analyzing the standardized path coefficients in Figure 1, the “challenge” dimension
was noted to significantly predict all dimensions of teacher job performance (task: B=.25,
contextual: B=.19, adaptive: =.30; p<.01), while the “staying in comfort zone dimension” has a
limited predictive effect only on contextual performance with B=.11 (p<.05). The predictive
effect of the staying in comfort zone dimension on task performance (f=.026) and adaptive
performance (B=.002) was found to be insignificant (p>.05). A 1-unit standard deviation increase
in the challenge dimension was associated with a .25-unit increase in task performance, a .19-
unit increase in contextual performance, and a .30-unit increase in adaptive performance.
Likewise, a 1-unit standard deviation increase in the staying in comfort zone dimension
corresponded to a .11-unit increase in contextual performance. The model accounted for 7% of
the variance (R?) in task and contextual performance and 9% in adaptive performance. These
findings reveal that teachers' orientation to step out of their comfort zone -especially the
challenge dimension- plays a critical role in job performance.

4. Discussion, Result and Recommendations

The present study explored the relationship between comfort zone orientation and job
performance. The correlation analysis results suggested significant and positive relationships
ranging from low to moderate between all variables. The overall score of the Comfort Zone
Orientation Scale, particularly the challenge dimension, was moderately related to the task,
contextual and adaptive performance dimensions of the Teacher Job Performance Scale;
whereas, the staying in comfort zone dimension exhibited weaker relationships. The findings
regarding the structural regression analysis are congruent with these results, meaning that the
challenge dimension significantly predicts all dimensions of job performance (task, contextual
and adaptive). However, the staying in the comfort zone dimension was determined to have a
significant predictive effect only on contextual performance. The findings revealed that the
challenge dimension had moderate positive relationships with adaptive performance while
showing lower associations with task and contextual performance. On the contrary, the positive
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relationship between the staying in the comfort zone dimension and contextual performance
was relatively weak and notably lower than that observed for the challenge dimension.
Moreover, the results showed that both dimensions of comfort zone orientation accounted for
only a small part of the variance related to job performance. Although these findings do not
allow direct causal inferences, they indicate that an increase in individuals' challenge levels may
increase task, contextual and adaptive performance; besides, an increase in the tendency to
step out of the comfort zone may contribute to contextual performance.

No study in the literature has directly examined the relationship between comfort zone
orientation and job performance, either specifically within the teaching profession or across
different professional groups. However, indirect evidence suggests that these two variables may
be related through various personality and psychological factors. Kiknadze and Leary (2021)
noted that individuals who are socially active, energetic and extroverted, those who are open to
new experiences and ideas, easily adapt to others, possess a high sense of responsibility and are
goal-oriented, seek new and exciting experiences (sensory seeking) and have high self-efficacy
are more inclined to step outside their comfort zones. In addition, the study confirmed that
individuals with high sensitivity to rewards and strong motivation toward new goals (Behavioral
Activation System-BAS) are also more open to new experiences. In contrast, individuals with a
neurotic structure or those who experience chronic anxiety (trait anxiety) were found to be
hesitant about stepping out of their comfort zones. Furthermore, individuals who are highly
sensitive to negative outcomes and punishments (Behavioral Inhibition System-BIS) avoid taking
risks and are therefore more likely to remain within their comfort zones (Kiknadze & Leary,
2021). These findings demonstrate that individuals with a high comfort zone orientation are
more social, open to innovation and risk-taking. They develop tolerance for uncertainty, are
proactive, and have the ability to cope with anxiety. While their sensitivity to rewards and strong
motivation to achieve goals make these individuals more likely to move beyond their comfort
zones, it is observed that individuals who are prone to negative emotions tend to stay away from
such experiences.

When the individual characteristics defined in the study by Kiknadze and Leary (2021) in
relation to comfort zone orientation are evaluated in terms of job performance, it is evident that
these characteristics are closely aligned with task performance, contextual and especially
adaptive performance in the related literature. Numerous studies have shown that personality
traits such as openness to experience, extraversion, conscientiousness and agreeableness
(Barrick & Mount, 1991; Van Aarde et al., 2017), a tendency toward risk-taking (lyiola et al.,
2023; Zhang et al., 2024), individual factors such as ambition and emotional stability (Huang et
al., 2014), positive emotions (Chen et al., 2023; Dilekgi, 2018), resilience level (Chen & Lee, 2022;
Visser, 2020), cognitive (Niessen & Lang, 2021) and psychological flexibility capacity (Bond &
Flaxman, 2006), high propensity to trust (Chughtai, 2022), proactive behaviors (Parker & Turner,
2002), the ability to cope with uncertainty (Teoh & Foo, 1997), self-efficacy perception (Carter
et al., 2016), sensation seeking (Fathlistya & Mustika, 2020), and reward sensitivity (Taba, 2018)
are positively associated with job performance. On the other hand, factors such as neuroticism
(Chu et al., 2013), high anxiety level (Dilekg¢i, 2018; Eysenck, 1985), occupational stress (Vales &
Banayo, 2022; Yildirm et al., 2024), anxiety about negative evaluation (Geukes et al., 2017;
Maresh et al., 2017), negative emotions (Chen et al., 2023), stereotype threat (Stangor et al.,
1998), and punishment sensitivity (Brewer & Walker, 2012) have been found to negatively affect
job performance. Collectively, these research findings indicate that individuals with a high
comfort zone orientation may have a distinct advantage across all dimensions of job
performance, especially in adaptive performance.

A closer look at the findings of this study in relation to the dimensions of comfort zone
orientation suggested that the “challenge dimension” significantly predicts all dimensions of job
performance. This can be explained by the fact that the challenge orientation reflects an
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individual’s desire to get out of their comfort zone and face challenging and new situations,
along with the desire to overcome these challenges (Kése & Uzun, 2024). The strong relationship
between challenge and adaptive performance compared to other types of performance may be
due to the shared characteristics of both structures. Adaptive performance involves multi-
faceted skills, including adapting to uncertain and unpredictable work conditions, creatively
solving problems, learning new tasks and technologies, and adjusting to different cultural,
physical and interpersonal environments (Pulakos et al., 2000). In this sense, adaptive
performance shares various characteristics in common with challenge.

On the other hand, the predictive power of the challenge dimension for task
performance was lower than that for adaptive performance. Task performance refers to an
individual's ability to perform the tasks in accordance with the job requirements (Campbell,
1990; Murphy, 1989). In this regard, it can be argued that the effect of challenge orientation
may be limited in structured and routine tasks. Although individuals with a challenge tendency
are more likely to generate innovation and develop creative solutions, the relatively weak
impact of this orientation on classical task performance suggests that challenge is more effective
in contexts requiring innovation or those that induce a certain level of anxiety. Besides, the
relatively weaker relationship between challenge and contextual performance may be because
contextual performance is shaped more by cooperation, adherence to organizational norms,
and positive social behaviors in the work environment (Borman & Motowidlo, 1993). Besides,
both challenge orientation and contextual performance are related to personality traits such as
extraversion, agreeableness, and conscientiousness (Hogan et al., 1998; Kiknadze & Leary,
2021). Hence, it is likely that these traits contribute to both structures, yet the effect of challenge
on contextual performance may be more indirect and limited. Therefore, although the challenge
dimension contributes to contextual performance, it seems that this contribution is more of a
personality-based reflection than a direct effect in situations requiring social interactions and
organizational adaptation.

The other dimension of comfort zone orientation, “staying in the comfort zone”, reflects
individuals’ tendencies to avoid facing new, uncertain and potentially discomforting situations,
to refrain from taking risks and prefer to maintain current secure conditions (Kése & Uzun,
2024). As this dimension was reverse-scored in this study, the tendencies that emerged in the
analyses represent an orientation similar to the challenge dimension. Nonetheless, the fact that
it only has a significant predictive effect on contextual performance may be related to how this
dimension is perceived by individuals. The items in the challenge dimension emphasize emotions
such as “fear” and “anxiety” explicitly or implicitly- consistent with the theoretical framework of
comfort zone orientation (e.g., ltem 1: “Because it is important for me to confront my fears, |
force myself to do things that make me nervous”). On the other hand, the items in the comfort
zone dimension contain more direct expressions of “comfort zone” (e.g., Iltem 8: “I have no
desire to do things that will take me out of my comfort zone”). These differences may lead
participants to interpret this dimension in more varied ways. During the implementation of the
study, it was noted that some participants perceived the concept of “comfort zone” as a more
mental and behavioral comfort. While this perception partially aligns with the theoretical
definition of the concept, the elements of fear and anxiety, which have a significant place in the
definition, are not sufficiently included in the participant comments. Kése and Uzun (2024)
similarly reported that during the adaptation process of the scale, participants evaluated the
process of “the desire to exit the comfort zone” and “struggling with anxiety and fears” as
distinct but related structures. In this regard, when the tendency to stay in the comfort zone is
perceived as “only not desiring to disrupt the current state of comfort” or “avoid engaging in
easily manageable tasks”, this tendency can be more effective in the field of contextual
performance — namely, the individual’s voluntary contribution to the organization. Therefore,
this dimension emerges as a unique predictor of contextual performance.
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In conclusion, the research findings revealed that comfort zone orientation is
significantly related to job performance and particularly challenge orientation plays a decisive
role across all performance dimensions. This shows that comfort zone orientation should be
considered as an important variable affecting not only individual development but also
professional success and organizational engagement. Based on these results, various
recommendations can be provided for policymakers, practitioners and researchers to fully
understand the reflections of comfort zone orientation on teachers' professional performance
and to integrate this structure within educational settings:

1. When preparing in-service training programs, content based on comfort zone
psychology and awareness can be developed to support teachers' skills in coping with
uncertainty, taking risks and being open to change.

2. School-based practices that encourage teachers to move beyond their comfort zones
can be expanded through volunteer initiatives and task rotations.

3. School administrators can enhance the visibility and impact of teachers with a high
tendency to challenge by assigning them leadership roles in innovative projects.

4. Safe learning environments can be provided for teachers who tend to stay in their
comfort zones, where they can take risks with small steps and gain experience without fear of
failure.

5. School environments can be structured in a safe, sharing and supportive climate,
which will enhance teachers' voluntary contributions and contextual performance.

6. Comparative studies across different subject areas, levels of seniority and school types
can be conducted to fully understand the dynamics between comfort zone orientation and job
performance.

7. Qualitative studies exploring how the comfort zone is perceived in daily life may
contribute to the more functional measurement and interpretation of this structure.

8. Longitudinal and experimental studies investigating the influence of comfort zone
orientation on job performance over time may help establish causal relationships and further
validate the findings.
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