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« iThenticate-

Bu arastirma, Christine Nostlinger’in eserleri temel alinarak gelistirilen yaratici
drama etkinliklerinin ilkokul 4. simif oOgrencilerinin yazma becerilerine etkisini
incelemeyi amaglamaktadir. Arastirma, 2018-2019 egitim-6gretim yilinda Nigde ilinde
Milli Egitim Bakanlhigi 'na bagli 6zel bir okulda gergeklestirilmistir. Arastirmada karma
yontem kullanilmis olup veri toplama siirecinde nicel ve nitel arastirma tekniklerinden
faydalamilmistir. Arastirmanin nicel boyutunda, 48 ogrenciden olusan bir drneklem
grubu iizerinde deneysel bir desen uygulanmistir. Bu kapsamda, 24 6grenciden olusan
deney grubuna Christine Nostlinger 'in kitaplarina dayalr yaratict drama etkinlikleri
uygulanirken, 24 ogrencilik kontrol grubunyla mevcut 6gretim programindaki ders
planlar takip edilmistir. Nicel veriler, uygulama éncesinde her iki gruba da uygulanan
vazma becerisine yonelik akademik basari testi ile elde edilmistir. Elde edilen veriler
betimsel istatistik teknikleriyle analiz edilmis, bagimli ve bagimsiz t-testi kullamilarak
gruplar arasindaki farklar incelenmistir. Aragtirmanin nitel boyutu ise deney grubu
ogrencileriyle gercgeklestivilen odak grup goriismeleri yoluyla yiiriitiilmiistiir.
Goriismelerden elde edilen veriler icerik analizi yontemi ile incelenmistir. Arastirma
sonuglari, deney grubundaki 6grencilerin yazma becerisine yonelik akademik bagart
testi puanlarinin, kontrol grubundaki 6grencilere gore anlamly bir sekilde daha yiiksek
oldugunu gostermektedir. Ayrica, odak grup goriismeleri sonucunda, deney grubu
ogrencilerinin Christine Nostlinger ’in kitaplarina dayali yaratici drama etkinliklerine
iliskin olumlu goriisler dile getirdigi tespit edilmigtir.
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Giris
Anadili egitimi, bireylerin biitlinciil gelisim ve toplumsallagsma siiregleri i¢in belirleyici
bir alandir ve kendilerini ifade etme, diislinme becerilerini gelistirme ve toplumsal yasama katilma
siirecinde dnemli bir rol {istlenmektedir. Bu yoniiyle anadili 6gretimi, {izerinde dikkatlice diistiniiliip
planlanmas1 gereken bir 6gretim siirecini gerekli kilmaktadir. Anadili 6gretim siireci kapsaminda
kazandirilmasi hedeflenen dort temel beceriden biri olan yazma becerisi, bireyin 6grenmesi ve

gelismesi i¢in gerekli temel iletisim araclari arasindadir. Temel dil becerilerinin son halkasi olarak
goriilen yazma becerisi, dnemli ve uzun bir 6gretim siirecini de beraberinde getirir.

Yazma; duygu, diistince ve bilgilerin yazili dil araciligiyla ifade edilmesini saglayan temel bir
dil becerisidir. Ayn1 zamanda bellegi destekleyerek 6grenmenin kaliciligini artiriken tiretim siirecini
de hizlandirmaktadir (Ataman, 2011). Kavcar, Oguzkan ve Sever’e (1998) gore yazma becerisi
Tiirkge dersiyle smirli kalmamali, diger derslerde yapilan yazma etkinlikleriyle desteklenmeli ve
takip edilmelidir. Ancak yazma becerisinin kazanilmasinda bir¢ok degiskenin rol oynamasi, bu
becerinin gelismesini zorlastirmaktadir. Bu degiskenler; zihinsel ve bireysel farkliliklar, 6gretim
programlari, yontem ve teknikler, kullanilan materyaller ve 6gretmen olarak siralanabilir (Liile-Mert,
2015).

Yazma becerisi, temel egitimin ilk yillarindan itibaren Tiirkge Ogretim Programi’nin
kazanimlari arasinda Snemli bir yer tutmaktadir. ilkokul diizeyine ydnelik yazma becerisi uygulamalari
incelendiginde, calismalarin ¢cogunlukla bilissel alanin alt basamaklarinda yogunlastigi, iist diizey
diisiinme becerilerinin gelisimine yeterince katk1 saglayamadig1 gézlenmektedir. Ilkokul dgrencileri,
yazma slirecine dair kurallar1 bilseler dahi yaratici fikirler iretme ve dili etkin kullanamakta giigliik
yasayabilmektedirler. Bu durum ilkokul &grencilerinin yasam deneyimlerinin sinirli olmasi ile
iliskilendirilebilir. Zorunlu egitime tabi olan bu dgrencilerin yaslar1 ve yasantilariyla baglantili olarak
deneyimsel 6grenme firsatlaria sahip olmalari beklenemez. Ayrica s6z konusu 6grencilerin biligsel
acidan Piaget’e gore somut islem doneminde olmalari heniiz soyut diisiinemedikleri anlamina
gelmektedir. Bu nedenle bu gelisim donemindeki ¢ocuklara sunulan materyalin somutlastiriimasi,
ogrenmeyi destekleyici bir unsur olarak degerlendirilmektedir (Kandemir, 2013).

Sever, Kaya ve Aslan (2006), yaz1 yazmanin dogustan gelen bir yetenek olmadigini, temel
yazma becerilerinin kazanilmasindan sonra 6grencilerin yazili anlatim becerilerinin dogru teknik
ve uygulamalarla gelistirilebilecegini savunmaktadir. Bu bakis acis1 “Ogrenmeyi 6grenen bireyler”
yetistirme hedefiyle ortiismektedir. Glinlimiiz egitim uygulamalari, yaratici diisiinmenin yani sira
elestirel ve yansitici diislinme gibi {ist diizey becerilerin gelistirilmesini de amaglamaktadir.

Uyar (2016) etkili bir yazma siireci i¢in 6n bilgilerin ortaya ¢ikarilabilecegini, 6grencilerin
yaraticiliklarini gelistirecek, daha iyi diizenleme yapmalarini saglayacak etkinliklerin dnemini
vurgulamigtir. Yazma becerisinin 6grenme-0gretme siirecinde etkili bir bigimde gelistirilmesi,
yalnizca konuya uygun icerik sunulmasiyla degil, ayni zamanda &grencinin gereksinimlerine
uygun dgretim yontemlerinin titizlikle segilmesi ve egitsel agidan dogru bir sekilde uygulanmasiyla
miimkiinddir.

Tiirkce dersinde yazma becerisinin gelistirilmesinde yaratici drama, 6grenciyi devingen kilan
ve yazma siirecini anlamli héle getiren etkili bir 6gretim yontemidir. Kara’ya (2010) gére yaratici
drama, O6grencilerin yaparak ve yasayarak edindikleri yasantilari, yazili anlatima doniistiirmelerini
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kolaylastirmakta ve yazma i¢in igerik tiretmelerine olanak tanimaktadir. Bu yoniiyle yazma eylemi,
ogrenciler igin soyut bir gérev olmaktan ¢ikarak anlamli bir ifade siirecine doniismektedir.

Yaratict drama etkinlikleri, 6grencilerin hayal giicii ve yaraticihigmi gelistirerek yazili
anlatimda 6zgiinliik kazanmalarini desteklemektedir. San (1990) ve Onder’e (2012) gére canlandirma,
rol oynama ve dogaglama gibi teknikler, 6grencilerin olay ve durumlar arasinda iliski kurma
becerilerini gelistirerek yazili metinlerde kurgusal biitiinliigiin saglanmasina katki sunmaktadir.
Drama siirecinde sozlii ifade becerilerinin kullanilmasi, yazili anlatimin daha akici ve tutarli olmasina
zemin hazirlamaktadir.

Yazmaya yonelik glidiiniin artirllmasinda yaratici drama O6nemli bir rol tstlenmektedir.
Giiven’e (2012) gore yaratict drama, 6grenme siirecini eglenceli ve etkilesimli hale getirerek
Ogrencilerin yazmaya karsi olumlu tutum gelistirmelerini ve yazma siirecine etkin katilim
gostermelerini saglamaktadir. Bu 6zellikleriyle yaratici drama, Tiirk¢e 6gretiminde yazma becerisinin
gelistirilmesinde etkili ve islevsel bir yontem olarak degerlendirilmektedir.

Yazma siireci; yazmaya hazirlik, yazma, diizenleme, yeniden yazma ve yayinlama
basamaklarindan olugmaktadir. Yaratici drama yontemi bu basamaklar ve yazma siireci kavramlarinin
uygulanmasinin her asamasinda destekleyici olabilmektedir. Yazmaya deger yasantilarinin
olmadigini disiinen Ogrenciler i¢in yazma konusu belirlenmis olsa da siirecin geri kalaninda bir
dizi engelle karsilagmalar1 olasidir. Neelands, Booth ve Ziegler (1993) de bu engellerin yaratici
drama yonteminde ger¢ek yasam durumlarinin olusturulmasi ve yazma becerisi agisindan yaparak
yasayarak 0grenmeyi destekleyici firsatlar sunulmasiyla asilacagi goriisiinii savunmaktadir. Beyin
firtmasi ya da anlam haritalar1 gibi teknikler cogu zaman siirekli tekrarlanmalar sebebiyle dgrencileri
bir sonraki agamaya tasimada yetersiz kalabilmektedir. Bu noktada devreye giren yaratict drama
etkinlikleri, yazma 6gretiminde 6grencilere gerekli firsatlar1 hazirlik, canlandirma ve degerlendirme
asamalarinda birbirine bagli, birbirini tamamlayici etkinliklerle sunmaktadir. Bu etkinlikler yaratic
dramada hem katilimc1 hem de izleyici olan 6grencinin konuyla ilgili derinlemesine diisiinmesine,
farkli yasantilar1 deneyimlemesine olanak tanimaktadir. Bu diisiinceler ve deneyimler ayn1 zamanda
yazma i¢in anlaml ve giiclii gerekgeler olusturmaktadir.

Yaratic1 drama etkinlikleri ile hazirlanilan yazma dersleri, yazma siirecini tek boyutlu ve
sinirli bir etkinlik olmaktan ¢ikararak 6grencilerin yasantilarina anlamli bir boyut kazandirmaktadir.
Bu stiregte d6grenciler yazarken bir ¢ercevenin iginde ilerlerken 6zgiir bir ifade alani da bulmaktadir.
Yaratici drama, yazmay1 zor ve sikict bir smif etkinligi olmaktan g¢ikararak 6grencilerin yazma
stirecine yonelik tutumlarimi olumlu yonde etkilemektedir. Oyunsu etkinliklerle bilgiye ulasan,
canlandirmalarla farkli bakis agilar ve yasantilar1 deneyimleyen, degerlendirme asamasiyla sonunda
iiriin elde eden, bu siirecte kesfeden ve 6grenen 6grencilerin 6grenme siireciyle ilgili giidiilenmeleri
de olumlu yonde etkilenmektedir. Akkaya’ya (2011) gore glidiilenme ve tutum diizeyindeki olumlu
bu artig, 6grencilerin kendi potansiyellerini fark etmelerine ve yazma becerilerini gelistirmelerine
olumlu katki saglamaktadir. Bu baglamda, Tiirk¢e derslerinde yazma becerisine yonelik ilginin
artirllmasi, 6grencilerin merak duygularmin harekete gegirilmesi ve siirece etkin katilimlarinin
saglanabilmesi i¢in yaratici drama yontemine dayali uygulamalara ihtiya¢ duyulmaktadir.

Yaratic1 drama, 0gretmenlerin 6grenciler igin g¢esitli etkilesim olanaklar1 olugturmasina ve
O0grenme siirecini etkin bigimde yapilandirmasina olanak saglayan etkili bir yontemdir. Yaratici
drama etkinlikleriyle planlanan dersler araciligiyla 6grencilerin derse yonelik ilgilerinin artirilmas,
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bedensel, duygusal ve zihinsel gelisimlerinin desteklenmesi ve ¢evrelerinde gerceklesen olaylara
daha yakindan ve elestirel bir bakis gelistirmeleri amaglanmaktadir (Aykag, 2011). Bu yoniiyle
yaratict drama, farkli disiplinlerden beslenen biitiinciil bir 6grenme yaklasimi sunmaktadir. Miizik,
resim ve diger gorsel sanatlarin yan1 sira yaratict dramanin en sik yararlandigi alanlardan biri ¢cocuk
edebiyatidir.

Cocuk edebiyati metinleri, yaratict drama etkinlikleri araciligiyla 6grencilerin yazma
becerilerinin gelistirilmesine 6nemli katki saglamaktadir. Bu siiregte dgrenciler, yazinsal metinleri
tanima ve anlama temelli biligsel ve duyussal davranislari uygulama firsatt bulmaktadir. Cocuk
edebiyati metinlerden hareketle kendi yazili iirlinlerini olusturabilmektedirler. Egitimcilerin, kuru
ve tekdiize anlatima sahip, yapay Ogreticiligi onceleyen metinlerin 6grencilerin gereksinimlerini
kargilamayacagi ve zamanla birey ile kitap arasindaki bagi zayiflatacagi gercegini dikkate almalari
gerekmektedir (Sever, 2004). Bu baglamda Maden’e (2017) gore, smifta okuryazarligin gelismesi
ve egitsel hedeflere ulagilabilmesi i¢in ¢ocuk edebiyati metinlerinden yararlanilarak yaratici drama
etkinlikleri gerceklestirilmelidir.

Cocuk edebiyati metinleri 6ykil canlandirma, 6ykii yazma, dramatizasyon ve rol oynama
gibi yaratici drama teknikleri i¢in temel bir kaynak niteligi tasimaktadir. Bu metinler yaratict drama
siirecinde oldugu gibi kullanilabilecegi gibi baslangig, gelisme ya da sonug boliimleri degistirilerek
yeni metinlerin olusturulmasinda da degerlendirilebilmektedir. Yeni metin olusturmaya yonelik bu
etkinlikler, 6grencilerin yasam farkli bakis agilariyla degerlendirmelerine, kendilerine ve ¢evrelerine
yonelik farkindalik gelistirmelerine katki saglamaktadir. Secilmis ¢ocuk edebiyatt metinleri ayni
zamanda dgrenme siirecini eglenceli ve anlamli hale getirmektedir (Ustiindag, 2014).

Etkin 6grenme yaklasimlari arasinda Onemli bir yer tutan yaratict drama ydnteminin
uygulanmsi siirecinde ¢ocuk edebiyatindan metinler kullanilmasi, 6grencilerin anlama ve anlatma
becerilerini gelistirecegi gibi, kendilerini ifade etmeleri, iletisim becerilerini, hayal gii¢lerini ve
yaraticiliklarim giliglendirmelerinde de yardimer olmaktadir. Cocuk edebiyatindan alinan seckin
orneklerle hazirlanmis yaratict drama etkinlikleri, 6grencilere yaraticilik ve hayal giiclerinin
gelismesi icin genis olanaklar tanirken, onlari c¢ocuk edebiyatindaki eserlerle bulusturarak
Ogrencilerin sanata yoOnelik duyarlik kazanmalarina katki saglamaktadir. Yazili metinleri gerek
canlandirarak gerekse yeniden tasarlayarak icsellestiren 6grenciler, 6onemli ve etkili bir 6grenme
siireci deneyimleyebilmektedir (Neelands, 1998).

Tiirkge dersinin 6nemli kaynaklarindan biri olan ¢ocuk edebiyati metinlerinin yaratici
dramayla kullanilarak 6gretim siirecine dahil edilebilmesi ve islevini yerine getirebilmesi i¢in hem i¢
yap1 hem de dis yap1 6zellikleri bakimindan nitelikli olmasi1 gerekmektedir. Bu eserler 6grencilerin
dil becerilerini biitiinsel olarak gelistirmesi i¢in dnem tasimaktadir. Ogrencilerin yazili kiiltiirle
saglam bir iligkisinin olabilmesi i¢in 6gretim uygulamalarinda kullanilacak bu iirlinlerin nitelikleri
konusunda oldukga titiz davranilmalidir (Sever, 2012).

Bu arastirmada ¢alisma grubunun yas ve gelisim ozellikleri dikkate alinarak Christine
Nostlinger’in (C.N.) eserlerinin uygun oldugu degerlendirilmistir. Anti-otoriter tavr1 ve gocuk
gercekligi kavramini 6n planda tutmasiyla taninan Nostlinger, eserlerinde ¢ocuklarin ihtiyaglarini
islemektedir. Orta sinifa mensup ailelerin ¢ocuklarmin yasamini gergekei bir bakis agisiyla anlatan
Nostlinger, eserlerinde aile ve egitim kurumlarina yonelik elestirilerini agikca dile getirmektedir.
Yazarn eserleri biitlinciil olarak incelendiginde, ele aldig1 temalarin degerler, birey ve toplum iligkileri,
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hayal giicii, gizem, arkadaslik, okul yasami, idealler, aile yasantisi, sevgi, basar1 ve mitkemmeliyet
kavramlart etrafinda sekillendigi goriilmektedir. Irkeilik, ayrimcilik, kendi kendini tecrit etme gibi
yetigkinler i¢in dahi islenmesi zor goriinen konular1 da eserlerine konu eden yazar, bu konulari
gercekei karakter ve dgelerle birlestirmekte ve gocuklarin yasam ve anlam iligkisi kurmalarina yardim
etmektedir (Neydim, 2003). A¢ik, duru ve akici anlattmini mizah giiciiyle birlestiren Nostlinger,
cocuklar i¢in okumasi zevkli ve hayal giiclerini besleyecek eserler vermistir. Yazar, cocuklarin simdiyi
ve gelecegi diisiinmelerini saglayarak olanlar1 zihinlerinde canlandirmalarina zemin hazirlamaktadir
(Karagoz, t.y.). Nostlinger, karakterleri tiim dogalliklan ile kendi gergeklikleri i¢inde ¢ok boyutlu
olarak ele alirken iligkileri, etkilesimleri degerlendirmeleri i¢in okurlarina kendi diis diinyalarinda
sans vermektedir. Nostlinger’in kitaplarinda kullandig1 gorseller de konu ve anlatim &zellikleri
gibi 6nem tagimaktadir. Sanat akademisi mezunu olan ve bir siire grafik sanatcisi olarak c¢alisan
yazarin yazar olmadan once ¢ocuk kitaplarina gorseller hazirladigi ve sonrasinda kendisinin de
cocuk kitaplar1 yazmaya basladig1 bilinmektedir. Konu, dil anlatim 6zellikleri, gorseller ve okuyucu
ozellikler acisindan degerlendirildiginde Nostlinger’in kitaplari, ¢gocuk edebiyati klasikleri i¢inde
en seckin ve onemli 6rneklerden kabul edilmektedir. Bu yoniiyle Nostlinger’in kitaplari; konu, dil
ve anlatim 6zellikleri, gorsel tasarim ve hedef okur 6zellikleri agisindan degerlendirildiginde, ¢ocuk
edebiyati klasikleri arasinda seckin bir yere sahiptir. Cocuk edebiyatinda aranan nitelikleri tagiyan
bu eserlerin, 6grencilerin etkin katilimini ve yaraticiligini destekleyen yaratici drama etkinlikleriyle
biitiinlestirilerek kullanilmasi, 6grenciler tarafindan zor olarak algilanabilen yazma becerisinin
gelistirilmesine 6nemli 6lgiide katki saglayacaktir.

Yukarida sunulan kuramsal agiklamalar ve arastirmalar, yazma becerisinin gelistirilmesinin
uzun soluklu, ¢ok boyutlu ve planli bir dgretim siirecini gerektirdigini ortaya koymaktadir. Ozellikle
ilkokul diizeyindeki 6grencilerin bilissel gelisim ozellikleri, sinirli yasam deneyimleri ve yazma
stirecine yonelik tutumlar dikkate alindiginda, bu becerinin geleneksel yontemlerle gelistirilmesinin
glic oldugu goriilmektedir. Bu baglamda, 6grencilerin etkin katilimini esas alan, yasanti temelli
Ogrenme olanaklar1 sunan ve yazma stirecini anlamli hale getiren yaratici drama yontemi, ¢ocuk
edebiyatt metinleriyle biitlinlestirildiginde yazma becerisinin gelistirilmesi agisindan giiglii bir
egitsel zemin olusturmaktadir. Nitelikli cocuk edebiyati eserlerinden hareketle yapilandirilan
yaratict drama etkinliklerinin, 6grencilerin yazmaya yonelik giidiilerini artirarak yazma basarisina
olumlu katki saglayabilecegi diisiiniilmektedir. Bu kuramsal ¢erceve dogrultusunda, arastirmanin
problem ciimlesi su sekilde belirlenmistir: “Nostlinger’in kitaplarindan hareketle kurgulanan yaratici
drama etkinlikleri, 6grencilerin yazma becerilerini nasil etkilemektedir?” Bu problem cercevesinde
asagidaki sorulara yanit aranmistir:

1. Christine Nostlinger’in kitaplariyla kurgulanan yaratici drama etkinliklerinin uygulandigi
deney grubundaki Ogrenciler ile mevcut 6gretim programimin uygulandigir kontrol grubundaki
ogrencilerin akademik basar1 diizeyleri arasinda anlamli bir fark var midir?

a. Mevcut dgretim programinin uygulandigi kontrol grubundaki dgrencilerin 6n test ve son
test puanlar1 arasinda anlamli bir fark var midir?

b. Christine Nostlinger’in kitaplariyla kurgulanan yaratici drama etkinliklerinin uygulandig:
deney grubundaki 6grencilerinin 6n test ve son test puanlart arasinda anlamli bir fark var midir?

c. Christine Nostlinger’in kitaplarryla kurgulanan yaratict drama etkinliklerinin uygulandigi
deney grubundaki Ogrenciler ile mevcut 6gretim programmin uygulandigi kontrol grubundaki
Ogrencilerinin son test puanlari arasinda anlamli bir fark var midir?
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2. Christine Nostlinger’in kitaplartyla kurgulanan yaratici drama etkinliklerine iliskin 6grenci
goriisleri nelerdir?

3. Christine Nostlinger’in kitaplartyla kurgulanan yaratict drama etkinliklerinin yazma
becerisine etkisi ile ilgili 6grenci goriisleri nelerdir?

Arastirmanin Amaci

Bu arastirma, temel dil becerileri arasinda gelistirilmesi en gii¢ becerilerden biri olarak kabul
edilen yazma becerisinin 6gretimine yonelik farkli ve nitelikli bir yaklagim sunmay1 amaglamaktadir.
Yazma Ogretiminde, ¢agdas ¢ocuk edebiyatinin 6nemli yazarlarindan biri olan C.N.’in eserlerinden
yararlanilmas1 hem arastirmacilar hem de uygulayicilar i¢in yazma becerisinin gelistirilmesine
yonelik alternatif bir 6gretim yolu ortaya koymaktadir. Bu yoniiyle arastirmanin, yazma becerisi
Ogretimine iliskin alanyazina 6zgiin bir katki saglayabilecegi diisiiniilmektedir.

Yazma becerisine yonelik yapilan birgok calismada vurgulandig lizere, 68rencilerin yazma
siirecinde diistinmelerine, yaraticiliklarini kullanmalaria ve etkin katilim gdstermelerine olanak
taniyan yontem ve tekniklerin 6grenme-6gretme ortamlarma dahil edilmesi gerekmektedir. Bu
aragtirmada yaratict drama yontemiyle yapilandirilan etkinliklerin, 6grencilerin yazma becerisinin
gelistirilmesine yonelik etkili bir alternatif sunacagi varsayilmaktadir. Uygulama siirecinde C.N. nin
kitaplarindan se¢ilen metin ve gorsellerden hareketle kurgulanan etkinliklerin; 6grencilerin yazma
stirecinde en ¢ok giicliik yasadiklari deneyim olusturma, yaraticilik ve hayal giiciinii kullanma
gibi alanlarda destekleyici bir islev {istlenecegi ongoriilmektedir. Ayrica, 6grenci merkezli egitim
anlayisinin temel ilkelerinden biri olan yaparak ve yasayarak 0grenme yaklagimi dogrultusunda
tasarlanan bu etkinliklerin, 6grencilerin yazma becerisindeki basarilarini artirarak yazma 6gretimine
iligkin hedeflere ulasilmasina katki saglayacagi diistiniilmektedir.

Yontem

Arastirma Modeli

Bu arastirmada, C.N.’in kitaplarindan hareketle kurgulanan yaratici drama etkinliklerinin
Ogrencilerin yazma becerilerine etkisi incelenmistir. Arastirma kapsaminda elde edilen verilerin
toplanmast, analizi ve yorumlanmasinda, nitel ve nicel arasgtirma yontemlerini bir araya getiren karma
yontem kullanilmigtir. Son yillarda daha da 6nem kazanan ve gelisen bu yontem, detayli ve yeterli veri
saglamasi, nitel ve nicel verilerin giiclii yanlarii ortaya koymasi ve bu verileri birlestirmesi agisindan
onem tasimaktadir (Cresswell, 2012; Tashakkori ve Teddlie, 2003). Bu yontemin énemini artiran bir
diger faktor, arastirma bulgularinin yalnizca nicel verilerle sunulmasini degil, ayn1 zamanda nitel
veriler araciligiyla bu sonuglarin ortaya ¢ikis nedenlerinin derinlemesine agiklanmasini miimkiin
kilmasidir (McMillian ve Schumacher, 2010).

Aragtirmanin nicel boyutunda, gercek deneme modellerinden ‘6n-test, son-test’ kontrol gruplu
modeli kullanilmigtir. Bu modellerin ortak 6zelligi, birden fazla grubun yer almasidir. Bu sekilde, her
aragtirmada en az bir deney ve bir kontrol grubu bulunmakta olup, her iki grupta da deney oncesi
ve sonrasi dl¢limler yapilmak suretiyle arastirma sorusuna kapsamli yanitlar aranmaktadir (Karasar,
2009). Arastirmanin nitel boyutunda ise 6grencilerin C.N. kitaplariyla kurgulanan yaratict drama
etkinliklerine iligskin goriislerini incelemek i¢in nitel arastirma yontemlerinden odak grup goriisme
yontemi kullanilmistir. En 6nemli 6zelliklerinden birisi, bireysel goriismelerde elde edilemeyen
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verilerin etkilesim igerisinde elde edilmesini saglayan odak grup gdriisme yontemi, grupga yapilan
goriismelerde katilimcilarin goriislerini paylagsmasina ve diger kisilerin goriislerini dinleyerek kendi
gortslerini tekrar gbzden gegirmesine olanak tanimasi agisindan énemlidir (Hennink, 2014).

Calhisma Grubu

Arastirmanin ¢aligma grubunu Nigde merkezde bulunan Milli Egitim Bakanligi’na bagh
0zel bir okulda 2018-2019 egitim-6gretim yilinda 6grenim goéren ve okulda mevcut olan iki farkli
sube 4. simf dgrencileri olugturmaktadir. Bu okulun belirlenmesinde, kolay ulasilabilirlik, deney
grubu 6gretmeni ve okul yoneticisinin goniillii olmast Slgiitleri géz Oniinde bulundurulmustur.
Okuldaki 4. siif subelerinden biri deney grubu ve digeri ise kontrol grubu olarak uygun 6rnekleme
yontemiyle atanmistir. Uygun Ornekleme arastirmacinin kolaylikla ulasabilecegi ve aragtirmanin
uygulanabilecegi drneklem birimlerinin se¢ilmesidir. Bu yontem daha ¢ok zaman, para ve isgiicii
acisindan sinirhiliklar sebebiyle tercih edilir (Ozen ve Giil, 2007). Arastirmanin nicel boyutu deney
grubunda 24, kontrol grubunda 24 6grenci olmak {izere toplam 48 ogrenci ile yiiriitiilmiistiir. Nitel
boyutundaki odak grup goriismeleri ise 23 6grenci ile gergeklestirilmistir. Deney ve kontrol grubunun
denkligini ortaya koymak i¢in uygulanan bagimsiz gruplar t-testi sonuglar1 Tablo 1°de verilmistir.

Tablo 1

Deney ve Kontrol Grubu On test Puanlart Arasindaki Farka Iliskin Bagimsiz Gruplar t Testi Sonuclar:

Gruplar N X Ss Sd t p
Kontrol 24 43,20 3,24 15,91 .683 498
Deney 24 40,37 2,57 12,63

Tablo 1 incelendiginde, deney ve kontrol grubu &grencilerinin akademik basari 6n test
puanlar1 arasinda istatistiksel olarak anlamli bir fark bulunmadigi belirlenmistir (p > .05). Kontrol
grubunun 6n test puanlarma iligskin aritmetik ortalama (X = 43,20) ve standart sapma (Ss = 3,24)
degerleri hesaplanirken, deney grubunun o6n test puanlari igin aritmetik ortalama (X = 40,37) ve
standart sapma (Ss = 2,57) olarak belirlenmistir. Yapilan 6n testler sonucunda her iki grubun yazma
becerisine yonelik akademik basar1 diizeylerinin birbirine denk oldugu tespit edilmistir. Calismaya
baglanmadan 6nce deney ve kontrol gruplarinin sinif 6gretmenleriyle yapilan goriigmeler neticesinde,
ogrencilerin daha Once yaratic1 drama temelli herhangi bir egitim ya da etkinlige katilmadiklar
bilgisine ulasilmistir. Bu dogrultuda, deney ve kontrol gruplarinin drama ge¢misi bakimindan da
benzer niteliklere sahip oldugu sodylenebilir. Dolayisiyla, arastirma oncesinde gruplar arasinda
caligmanin bulgularimi etkileyecek anlamli bir farklilik bulunmadigi ve deneysel siirecin saglikli bir
sekilde yiiriitiilebilecegi sonucuna varilmistir.

Uygulama Siireci

Arastirmanin uygulama siireci; hazirlik, on test, deneysel iglem ve son test olmak tizere dort
asamada yiriitilmiistiir. Hazirlik asamasinda uygulamanin yapilacagi okul, ulasilabilirlik, uygunluk
ve goniilliiliik esaslarina gore belirlenmis; gerekli izinler alindiktan sonra 6gretmen goriislerinden
yararlanilarak deney ve kontrol gruplar1 olusturulmustur. Veri toplama araglar1 hazirlanmis, uzman
gortsleri dogrultusunda yazma konulari ve bu konulara uygun yaratici drama etkinlikleri planlanarak
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uygulamaya hazir hale getirilmistir. On test asamasinda “Yazma Becerisi Basar1 Testi” (YBBT)
deney ve kontrol gruplarina iki oturum hélinde uygulanmistir.

Deneysel islem agsamasi On testten bir hafta sonra baglamis ve yedi hafta siirmiistiir. Bu siiregte
deney grubunda C. N.’in kitaplarindan yola ¢ikilarak hazirlanan yaratict drama temelli ders planlari
uygulanirken, kontrol grubunda mevcut 6gretim programindaki planlar izlenmistir. S6z konusu ders
planlari, C. N.”in ¢ocuk kitaplarindan hareketle, 6grencilerin yazma becerilerini gelistirmeye yonelik
0zglin yaratict drama etkinlikleriyle yapilandirilmistir. Her bir ders planinda, yazma konusuyla iligkili
olarak hazirlik—isinma, canlandirma ve degerlendirme asamalari, bireysel ya da grup calismalari
ve yazili lirlin olusturma siiregleri yer almigtir. Etkinliklerin uygulanma siiresi, yazma konusunun
kapsamia bagli olarak iki ya da {i¢ ders saatini bulmustur. Uygulamalar, smif 6gretmeninin uygun
gordiigii zamanlarda ve arastirmacinin yonlendirmesiyle gerceklestirilmistir. Kontrol grubunda ise
herhangi bir yaratict drama etkinligi kullanilmadan, Milli Egitim Bakanligi’nin mevcut 2019 yili
Tiirkce Dersi Ogretim Programi’na dayali olarak hazirlanan ders planlar1 dogrultusunda yazma
etkinlikleri uygulanmistir. Bu sekilde her iki grupta da yazma becerileri ayni kazanimlar dogrultusunda
ele alinmis, ancak kullanilan yontem ve dgretim siirecleri farklilastirilmistir. Son test asamasinda, 6n
testte uygulanan YBBT aym sekilde iki oturumda tekrar uygulanmis; ayrica bu asamada yalnizca
deney grubuyla odak grup goriismeleri gergeklestirilmistir.

Veri Toplama Araglar

Aragtirmanin nicel verileri, arastirmaci tarafindan gelistirilen YBBT kullanilarak elde
edilmistir. Nitel verilerin toplanmasinda ise deney grubundaki 6grencilerin goriislerini belirlemek
amaciyla, odak grup goriismelerinde yar1 yapilandirilmis goriisme formu kullanilmistir. Arastirmanin
uygulanabilmesi i¢in, katilimer 6grencilerin velilerinden gerekli izinler “Goniillii Katilimeilarin
Velileri I¢in izin Formu™ aracilityla yazili olarak almmustir,

Nicel Veri Toplama Aract

Bu aragtirmada, dgrencilerin yazma becerisine iliskin basar1 diizeylerini belirleyebilmek
icin arastirmaci tarafindan YBBT gelistirilmistir. S6z konusu 6lgme aracinin maddeleri, 6gretim
programindaki ilgili kazanimlar dogrultusunda olusturulmus olup, kapsam gegerliligini saglamak
amaciyla uzman goriislerine bagvurularak bu kazanimlara yonelik bir belirtke tablosu hazirlanmustir.
Test maddeleri, iki 6lgme ve degerlendirme uzmani, bir program gelistirme uzmani ve iki Tiirk¢e
alan uzmam tarafindan kapsam, dil kullanimi ve madde yazim teknikleri agisindan ayrintili bir
sekilde incelenmistir. Uzmanlarin degerlendirme ve dnerileri dogrultusunda gerekli diizenlemeler ve
degisiklikler yapilarak test maddelerine son bigimi verilmistir. Aragtirmaci tarafindan gelistirilen ve
uzman goriisleri dogrultusunda nihai hale getirilen YBBT nin toplam puani 100 olarak belirlenmistir.
Calismanin uygulanacagi gruplardan 6nce, testin gegerlik ve giivenirlik analizinin yapilmasi amacuyla,
ayni okulun 5. sinif 6grencilerine uygulanmistir. Bu 6grencilerin, basari testi kapsamindaki konulari
bir dnceki y1l 6grenmis olmalar1 nedeniyle testin uygulanmasinda uygun 6rneklem olarak tercih
edilmistir. Testin glivenirligini belirlemek amaciyla test-tekrar test yontemi kullanilmis ve giivenirlik
katsayis1 .89 olarak hesaplanmistir.

YBBT’nin analitik puanlama anahtarlar1 (rubrikler) da arastirmaci tarafindan gelistirilmistir.
Arastirmaci tarafindan gelistirilen bu puanlama anahtarlari, uygulama yapilan okulun yazma becerisine
yonelik dereceli puanlama anahtarlarina bakilarak ve 6lgme ve degerlendirme alan uzmanlarin
goriigleri alinarak olusturulmustur. Hazirlanan analitik puanlama anahtarlart 2 degerlendirmeci
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tarafindan kullanilarak yazma becerilerine yonelik akademik basarilar degerlendirilmis ve her 2
degerlendirmecinin verdigi puanlarin ortalamasi 6grencilerin yazma becerisine yonelik akademik
basarilarin1 ortaya koymustur. Puanlayicilar arasinda “.84” korelasyon bulunmasi yapilan
degerlendirmede 0.01 diizeyinde kabul edilebilir bir iliskinin oldugunu gostermektedir.

Nitel Veri Toplama Aract

Calismada, deney grubu 6grencilerinin C.N.’in kitaplarina dayal1 olarak kurgulanan yaratici
drama etkinlikleriyle islenen Tiirk¢e derslerine iligkin goriislerini belirlemek amaciyla, acik uglu
sorulardan olugan yari yapilandirilmis bir gériisme formu kullanilmistir. Bu form, arastirmaci
tarafindan gelistirilmistir. Gorlisme formu toplam alti sorudan olusmakta olup, katilimcilara
gerektiginde ek sorular yoneltme ve agiklamalar yapma imkani saglayacak sekilde yari yapilandirilmis
olarak uygulanmistir. Odak grup goriismesi yontemiyle gerceklestirilen bu goriismeler, arastirmaci
tarafindan yiiriitiilmistiir. Gorlisme formunun gelistirilme siirecinde, alan yazindaki Ornekler
incelenmis ve hazirlanan sorularin kapsam ve dil gecerliligi, bir 6lgme ve degerlendirme uzmant,
bir Tiirkge alan uzmani ve bir sinif 6gretmeni tarafindan incelenerek degerlendirilmistir. Uzmanlarin
onerileri dogrultusunda gerekli diizenlemeler yapilarak sorulara son hali verilmistir.

Arastirmanin nitel boyutunda 6grencilerin C.N.’in kitaplariyla kurgulanan yaratici drama
etkinliklerine iliskin goriislerini incelemek i¢in odak grup gorlismeleri gergeklestirilmistir. Grup yas
ozellikleri ve uygunluklar da dikkate alinarak biri 3, besi 4 6grenci olmak iizere toplam 23 6grenci
ile toplam 6 oturumda odak grup gériismesi yapilmistir. Ogrencilerin uygun olduklari zamanlar
simif 6gretmenleri tarafindan arastirmaciyla paylasilmig, arastirmaci ve 6grencilere uygun zamanlar
belirlenerek goriismeler bu zaman dilimlerinde yapilmistir. Arastirmaci tarafindan yiriitiilen
goriismeler oncesinde Ogrencilere bu goriismelerin 6zelligi ve amaci ile ilgili bilgiler verilmistir.
Her bir goriisme yaklasik 20 dakika stirmiistiir. Goriismeye baslamadan 6nce 6grencilere 1sinma
amacl birka¢ soru sorulmustur ve goriisme kaydiyla ilgili bilgi verilmistir. Goriismeler kamera ile
kaydedilmis ve bu esnada arastirmaci tarafindan notlar da alinmistir. Bu goriismelerde arastirmanin
uygulama siirecine iliskin detayli 6grenci goriisleri elde edilmistir.

Verilerin Analizi
Nicel Verilerin Coziimlenmesi

Arastirmada elde edilen nicel veriler, istatistiksel analiz programi kullanilarak ¢6ziimlenmistir.
C.N.’in kitaplarina dayali olarak kurgulanan yaratict drama etkinliklerinin 6grencilerin yazma
becerileri tizerindeki etkisini incelemeye yonelik bu ¢calismada, elde edilen verilerin normal dagilima
uygunlugu degerlendirilmistir. Deney ve kontrol gruplarina ait verilerin normallik varsayimini
kargilayip karsilamadigini belirlemek amaciyla Normallik Testi uygulanmis ve bu siirecte Shapiro-
Wilk testi sonuglarindan yararlanilmistir. Orneklem biiyiikliigiiniin 50 ve daha az oldugu calisma
gruplarinda daha giivenilir sonuglar sagladigi kabul edilen bu testte, p degerinin .05’ten biiyiik
olmasi, arastirma verilerinin normal dagilima uygun oldugunu gostermektedir (Biiyiikoztiirk, 2018).
Normallik testine iligkin bulgular Tablo 2°de sunulmustur.
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Tablo 2
Shapiro-Wilk Normal Dagilim Testi Sonuglart

Degiskenler Shapiro-Wilk

Istatistik Sd p
Yazma Becerisine Yénelik Akademik Basar1 On-testi 0.953 48 0.157
Yazma Becerisine Yonelik Akademik Basart Son-testi 0.932 48 0.065

Tablo 2 incelendiginde arastirmada kullanilan YBBT &n-testi ve son-testi toplam puanlarinin
normal dagilim gosterdigi (p >.05) belirlenmistir. Buna bagli olarak toplanan verilere bagimli ve
bagimsiz gruplar t testleri uygulanmistir. Arastirmanin birinci alt problemi ve bu alt problemin alt
maddelerin ¢ozliimlemesi .95 giiven diizeyinde (p < .05) test edilmistir.

Nitel Verilerin Coziimlenmesi

Arastirmanin nitel boyutunda, deney grubundaki 6grencilerle odak grup goriismesi yontemi
kullanilarak veri toplanmistir. Bu siiregte, aragtirmaci tarafindan yar1 yapilandirilmis goriisme formu
uygulanmig ve goriismeler kamera ile kaydedilmistir. Ayrica, goriisme esnasinda aragtirmaci tarafindan
alinan notlar bilgisayar ortamina aktarilarak desifre edilmistir. Katilime1 6grencilerin kimlikleri gizli
tutulmus olup, mahremiyeti saglamak amaciyla her bir 6grenciye O1, 02, O3 gibi kodlar atanmustir.
Ogrencilerle yapilan goriismelerden elde edilen bulgular icerik analiz ydntemi ile incelenmistir.
Berg’e (2004) gore icerik analizi metinlerdeki degiskenlerin tarafsiz, sistematik ve sayisal olarak
Olciilmesini saglayan bir analizdir. Metinlerin diizenlenmesi, siniflandirilmasi, karsilastirilmasi ve bu
metinlerden teorik sonuglar ¢ikarilmasini kapsayan arastirma teknigi, arastirmaciya bu asamalardan
hareketle paylagilacak bulgular konusunda rehberlik eder (Cohen, Manion & Morrison, 2007). Odak
grup goriismelerinde dgrencilere sorulan her bir soru aynt zamanda bir tema olarak belirlenmistir.
Ogrencilerin sorulara verdigi yanitlar detayli olarak incelenerek alt temalar ve kodlar belirlenmistir.
Goriismelerden elde edilen verilerle olusturulan kodlar ilk kod olusturma tarihinden iki hafta sonra
tekrar kodlanmis ve bu kodlamalarm tutarli olup olmadigr ikisi egitim bilimlerinde uzman, biri ise
yaratict drama alani uzmani olmak iizere 3 akademisyen tarafindan incelenmistir ve kodlara son
halleri verilmistir.

Arastirma ve Etik

Arastirmanin yiiriitiilebilmesi i¢in Anadolu Universitesi Sosyal ve Beseri Bilimler Bilimsel
Arastirma ve Yayin Etigi Kurulu’'ndan 31.05.2018 tarihli 54929 protokol numarali etik kurul izni

alinmustir.

Bulgular
Birinci Alt Probleme iliskin Bulgular ve Yorumlar

Bu aragtirmanin birinci alt problemi, “Christine Nostlinger’in kitaplariyla kurgulanan yaratici
drama etkinliklerinin uygulandigi deney grubundaki 6grenciler ile mevcut 6gretim programinin
uygulandig1 kontrol grubundaki 6grencilerin akademik basari diizeyleri arasinda istatistiksel olarak
anlamli bir fark var midir?” sorusuna yonelik bulgularin elde edilmesini amaglamaktadir. Bu
kapsamda oncelikle kontrol grubundaki 6grencilerin YBBT 0n test ve son test puanlari arasinda

31



Celikbas, L. A. & Oztiirk, A. (2026). Christine Néstlinger’in secilmis kitaplartyla kurgulanan yaratic1 drama
etkinliklerinin 6grencilerin yazma becerisine etkisi. Yaratict Drama Dergisi, 21(1), 22—43.

anlamli bir farkin bulunup bulunmadig: incelenmistir. Ardindan, deney grubundaki 6grencilerin
YBBT 06n test ve son test puanlar karsilastirilarak gruplar arasindaki fark analiz edilmistir. Son
olarak, deney ve kontrol gruplarindaki 6grencilerin YBBT son-test puanlar1 arasindaki anlamlilik
diizeyi istatistiksel olarak degerlendirilmistir.

Arastirmanin birinci alt problemine iligkin ilk madde, “Kontrol grubundaki 6grencilerin
YBBT 06n test ve son test puanlart arasinda anlamli bir fark var midir?” seklinde belirlenmistir. Bu
soruya iligkin bagimli gruplar igin t-testi sonuglari, Tablo 3’te sunulmaktadir.

Tablo 3

Kontrol Grubu On Test Puanlar ile Son-Test Puanlart Arasindaki Farka Iliskin Bagimli Gruplar T
Testi Sonuclar

Gruplar N X Ss Sd t p
Kontrol 24 43,20 3,24 15,91 -6,79 .000
Deney 24 57,62 2,55 12,51

Tablo 3’te goriildiigii gibi bagimli gruplar t testi sonuglarina gore kontrol grubunun 6n test
puanlari ile son test puanlari arasinda anlamli bir fark vardir (p <.05). Kontrol grubunun YBBT 6n-
testinden almis oldugu puanlarin aritmetik ortalamasi (X= 43,20), standart sapmasi (Ss=3,24); YBBT
son testinden almis oldugu puanlarin aritmetik ortalamasi (x=57,62), standart sapmasi (Ss=2,55)
olarak hesaplanmistir. Bu durum mevcut 6gretim programindaki etkinliklerin uygulandigi kontrol
grubundaki dgrencilerin yazma becerisine iliskin 6grenmelerinin gerceklestigi ve yine ayni beceriye
iliskin akademik basarilarini artirdig1 sonucunu igaret etmektedir.

Arastirmanin birinci alt problemine iliskin ikinci madde, “Deney grubundaki 6grencilerin
YBBT 6n test ve son test puanlari arasinda istatistiksel olarak anlamli bir fark var midir?” seklinde
ifade edilmektedir. Bu soruya yonelik bagimli gruplar i¢in gergeklestirilen t-testi analizinin sonuglar
Tablo 4’te sunulmaktadir.

Tablo 4

Deney Grubu On Test Puanlart ile Son-Test Puanlart Arasindaki Farka Iliskin Bagimli Gruplar T
Testi Sonuclari

Gruplar N X Ss Sd t p
Deney 24 40,37 2,57 12,63 -10,5 .000
Deney 24 72,29 2,10 10,32

Tablo 4’te goriildiigii gibi bagiml gruplar t testi sonuglarina gére deney grubunun 6n test
puanlari ile son test puanlar1 arasinda anlamli bir fark vardir (p <.05). Deney grubunun YBBT 6n
testinden aldigi puanlarin aritmetik ortalamasi (X = 40,37), standart sapmasi (Ss=2,57) ; YBBT
son-testinden aldig1 puanlarin aritmetik ortalamasi (X =72,29), standart sapmasi (Ss=2,10) seklinde
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hesaplanmigtir. Bu durum C.N.’in kitaplarindan kurgulanan yaraticit drama etkinlikleri uygulanan
deney grubundaki &grencilerin yazma becerisine iliskin Ogrenmelerinin gergeklestigi yazma
becerisine iligkin akademik basarilarinin arttig1 sonucunu isaret etmektedir.

Aragtirmanin birinci alt probleminin son maddesi ‘Deney grubundaki 6grencilerinin YBBT
son test puanlari ile kontrol grubundaki 6grencilerinin akademik basar1 son test puanlar1 arasinda
anlamli bir fark var midir?” seklindedir. Bu soruya iligkin bagimsiz gruplar icin t-testi sonuglari Tablo
5’de sunulmustur.

Tablo 5

Deney ve Kontrol Grubu Son-Test Puanlart Arasindaki Farka Iliskin Bagimsiz Gruplar T Testi
Sonuglart

Gruplar N X Ss Sd t p
Kontrol 24 57,62 2,55 12,51 -4,42 .000
Deney 24 72,29 2,10 10,32

Tablo 5 incelendiginde, deney ve kontrol grubu 6grencilerinin YBBT son test puanlari
arasinda istatistiksel olarak anlamli bir fark oldugu belirlenmistir (p < .05). Kontrol grubunun YBBT
son test puanlarina iliskin aritmetik ortalama (X = 57,62) ve standart sapma (Ss = 2,55) degerleri
hesaplanirken, deney grubunun YBBT son-test puanlarina iligkin aritmetik ortalama (X = 72,29)
ve standart sapma (Ss = 2,10) olarak belirlenmistir. Deney grubunun son test puan ortalamasinin
kontrol grubunun son test puanlarinin ortalamasindan yliksek oldugu goriilmektedir. Bu bulgu, deney
grubuna uygulanan C.N.’in kitaplariyla kurgulanan yaratici drama etkinliklerinin 6grencilerin yazma
becerisi lizerinde, kontrol grubuna uygulanan mevcut 6gretim programi etkinliklerine kiyasla daha
etkili oldugunu gostermektedir. Elde edilen bu sonu¢ Unsal’in (2005) ‘Ilkdgretim Ikinci Kademede
(6.7.8. Siiflar) Tiirkge Dersinde Drama Y 6nteminin Cocuklarin Dil ve Anlatim Becerilerine Katkis1’
baslikli ¢alismas1 sonuglariyla paralellik gostermektedir. Unsal (2005) calismasinda 6grencilerin
yaratict drama yontemiyle yapilan Tirkge derslerinde, geleneksel yontemlerin kullanildigi
Tiirkge derslerine gore daha basarili oldugu sonucuna ulasmistir. Benzer sonuglarin gortldigi
diger bir ¢aligma ise Tirkel (2013) tarafindan yapilmistir. Tiirkel’in (2013) 8. siif dgrencileri ile
gerceklestirdigi ve yaratict dramanin yaratict yazma basarisi ve yazmaya karsi tutumuna etkisini
arastirdigi calismasinda 6n test — son test kontrol gruplu deneme modelini uygulamis, yaratici drama
yontemi kullanilmistir. Arastirma sonucunda, yaratict drama ydntemi uygulanan deney grubunun
yazma basarisinin kontrol grubuna gore anlamli diizeyde daha yiiksek oldugu belirlenmistir. Maden
ve Ding (2017), 6. sinif dgrencileri ile gergeklestirdikleri ¢alismalarinda bu boliimdeki sonuglarla
benzer sonuglar elde etmekle beraber bu ¢alismadan yaratict drama yonteminin 6grenmede kalicilik
iizerine etkisini de arastirmig ve yaratici drama yonteminin geleneksel yontemlere gore kalicilik
iizerinde daha etkili oldugu sonucunu paylasmislardir. Bu alanda yapilan bir diger deneysel ¢alisma
ise Kaya-Giiler’e (2008) aittir. Kaya-Giiler (2008) calismasini 4. sinif 6grencileri ile yiiriitmiis ve
Tiirkce dersinde okudugunu anlama ve anladigini yaziyla anlatma becerilerinin gelismesinde yaratici
drama ve gelencksel yontemlerin etkililigini karsilagtirmistir. Arastirmanin sonucunda yaratici
dramanin geleneksel yontemlere gore daha etkili oldugu sonucuna varilmistir. 4. simif 6grencileri ile

33



Celikbas, L. A. & Oztiirk, A. (2026). Christine Néstlinger’in secilmis kitaplartyla kurgulanan yaratic1 drama
etkinliklerinin 6grencilerin yazma becerisine etkisi. Yaratict Drama Dergisi, 21(1), 22—43.

yapilan ve bu arastirmadan farkli olarak yaratict dramanin hem konusma hem de yazma becerisine
etkisinin arastirildig1 calisma ise Aykag’a (2011) aittir. Aykac (2011) calismasinda bu ¢aligmayla
benzer sekilde ¢ocuk edebiyati metinleriyle kurgulanan yaratict drama etkinlikleri kullanmis ve bu
etkinliklerin 6grencilerin hem konugma hem de yazma becerilerine anlamli derecede katki sagladigi
sonucunu ortaya koymustur. Susar-Kirmiz1 (2015) da yaratic1 drama yontemi ve yaratict yazma
caligmalarinin yaratict yazma basari iizerindeki etkisini belirlemeye ¢alistig1 arastirmasinda 4. sinif
ogrencileri ile yar1 deneysel bir ¢alisma gergeklestirmis, bu aragtirma sonuglarina benzer bir sekilde
deney ve kontrol gruplarinin son testleri arasinda anlamli bir fark tespit etmistir.

ikinci Alt Probleme iliskin Bulgular ve Yorumlar

Arastirmanin ikinci alt problemi olan ‘Christine Nostlinger kitaplartyla kurgulanan yaratici
drama etkinliklerine iliskin 6grenci goriigleri nelerdir?’ sorusuna yanit aramak i¢in yapilan odak
grup goriismeleri ile 6grencilerin yaratic1 drama etkinliklerine iliskin goriiglerinin neler oldugu
belirlenmeye ¢alisiimistir. Odak grup goriismelerinde ilk olarak d6grencilere C.N. kitaplar1 ve yaratici
drama etkinlikleri ile islenen Tiirkge dersleri ile ders kitabi esliginde islenen Tiirkge dersleri arasindaki
benzerlik ve farkliliklar sorulmustur. Ogrencilerden alinan cevaplar dogrultusunda temalar ve alt
temalar belirlenmis ve Tablo 6’da sunulmustur.

Tablo 6

Osrencilerin Uygulamadaki Yaratict Drama Etkinliklerine Iliskin Genel Goriisleri
Yaratict Drama Etkinliklerine iliskin Genel Goriisler f %
Eglenceli olmasi 14 61
Grupla ¢aligma firsat1 vermesi 6 26
Hayal giicii ve yaraticiliga yonelik olmasi 4 17
Ogrenmeyi kolaylastirmasi 4 17
Ogrenmede kalicilik saglamasi 3 13

Bu boliimde 6grenciler uygulamadaki yaratici drama etkinliklerine iligkin, etkinliklerin
eglenceli oldugu (f 14), grupla ¢aligsma firsati verdigi (f 6), hayal giicli ve yaraticili§a yonelik oldugu(f
4), 6grenmeyi kolaylastirdig1 (f 4) ve son olarak da 6grenmede kaliciligr sagladigi (f 3) seklinde
goriis bildirmislerdir. Tablo 6 detayli incelendiginde &grenciler tarafindan en ¢ok vurgulanan alt
temalardan birisinin etkinliklerin ‘eglenceli olmas1’ oldugu goriilmektedir. Bu alt temayla ilgili bazi
ogrenci ifadeleri su sekildedir:

O1: “Dramayla yaptigimiz dersler hem eglenceli hem de viicudumuzu hareket ettirebiliyoruz.
Ciinkii normal derste swraya takilip kaliyoruz ve iki saat dinliyoruz, dinliyoruz ama dramayla
etkinlikler yapiyoruz, oyun oynuyoruz komiklikler de oluyor birbirimize giiliiyoruz.”

O12: “Dramayla yaptigimiz dersler daha eglenceli. Aymi konular olabilir ama dramada
daha eglenerek, daha hissederek isliyoruz, iistiimiizde 6rnekler falan verebiliyoruz.”

Ogrencilerin uygulamadaki yaratici drama etkinliklerinin derse katilimlarima etkisine iliskin
gortsleri ile ilgili olarak 6grencilere C.N. kitaplarindan uyarlanan etkinliklerin derse katilimlarina
etkisi ve nedenleri ile ilgili goriislerinin neler oldugu sorulmustur. Ogrencilerin goriisleri; ‘derse
katilimi artirmasi’ ve ‘derse katilimi etkilememesi’ temalar1 altinda toplanmistir. Bu temalar ve alt
tegmalara iligkin bilgiler Tablo 7°deki gibidir.
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Tablo 7

Ogrencilerin Uygulamadaki Yaratict Drama Etkinliklerinin Derse Katilimlarina Etkisine [liskin

Goriisleri

Yaratict Drama Etkinliklerinin Derse Katihmlarina Etkisine Iliskin Goriisler

Derse katilimi artirmasi f %
Etkinliklerde oyun olmasi 5 22
Etkinliklerde grupla ¢alisilmas1 yapilmasi 5 22
Etkinliklerin ilgi ¢ekici olmast 4 17
Derse katilimi etkilememesi 1 4

Tablo 7 incelendiginde C.N. kitaplarindan uyarlanan etkinliklerin 6grencilerin derse
katilmini etkilemesi ile ilgili ¢ogunlukla olumlu gorisler belirtildigi goriilmiistiir. Etkinliklerde
oyunun olmasi (f5), grupla ¢alisma yapilmasi (f 5) ve etkinliklerin ilgi ¢ekici olmasi (f4) bu boliimde
derse katilimi artirdi gériisiiniin altinda belirtilen temalardir. Ogrencilerden biri, etkinliklerde oyun
olmasi nedeniyle derse katilimlarinin arttigini soyle ifade etmistir:

02: “Drama katilimimi etkiliyor ¢iinkii drama dersinde eglence var oyun ama normal derste
sadece okumak var.”

Ogrencilere C.N. kitaplarindan alinan ve uygulamalarda kullamilan metin ve gorsellerle
Tiirkce derslerinde kullandiklari metinler ve gorseller arasindaki benzerlikler ve farkliliklar sorularak
ogrencilerin C.N. kitaplarindan alman metin ve gorsellere iliskin goriisleri belirlenmistir. Ogrencilerin
gorislerine iliskin temalar Tablo 8’de sunulmustur.

Tablo 8

Ogsrencilerin Uygulamada Kullanilan Christine Nostlinger Kitaplarindan Alinan Metin ve Gérsellere
liskin Goriisleri

Christine Nostlinger’in Kitaplarindan Alinan Metin ve f %
Gorsellere iliskin Goriisler

Ilgi gekici olmalari 6 26
Hayal giiciine yonelik olmalar1 5 22
Eglenceli olmalar1 5 22
Merak uyandirici olmalar1 3 13

Elde edilen veriler dogrultusunda 6grencilerin uygulamalarda kullanilan C.N. kitaplarmdan
alinan metin ve gorsellerle ilgili olumlu goriislere sahip olduklar1 gériilmektedir. Ogrenciler C.N.
kitaplaridan alinan metin ve gorsellerin ilgi ¢ekici oldugu (f 6), hayal giictine yonelik oldugu (f'5),
eglenceli oldugu (f 5) ve son olarak da merak uyandirici (f 3) oldugu yoniinde goriis belirtmislerdir.
Ogrencilerin bazilar1 uygulamalarda kullanilan metin ve gorsellerin normal derslerdeki metin ve
gorsellere gore daha ilgi ¢ekici oldugunu su sekilde ifade etmistir:
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O14: “Bence Tiirk¢e dersindeki bizim sinifia isledigimiz kitaplar sikici biraz ama dramadaki
kitaplar daha renkli, resimleri de giizel. O kitaplardan par¢a okuyunca bazen maceraya gidiyorduk
hikayeyle ilgili ama Tiirk¢e derslerinde normal, dikkat ¢ekici degil. O yiizden dramadakileri daha
¢cok begendim. Ben dramadakileri se¢iyorum.”

023: ‘Normal Tiirkce derslerinde kanitlanmis, gercek olan seylerden bahsediliyor ama
drama da hayali olan yasanmamis daha ilging seylerden bahsediyoruz. Hem hayal ediyoruz hem

’

oradaki hikdyelerden yeniden bir seyler yaziyoruz onlar daha ¢ok ilgimi ¢ekiyor.’

Ogrencilere uygulamada yaratic1 drama etkinlikleri yaparken neler hissettikleri sorulmustur.
Veriler dogrultusunda elde edilen temalar Tablo 9°da sunulmustur.

Tablo 9
Ogrencilerin Yaratict Drama Etkinliklerini Yaparken Yasadiklar Duygulara Iliskin Gériisleri

Etkinlikler Yapilirken Yasanan Duygulara fliskin Goriisler f %
Eglence 10 43
Mutluluk 8 35
Heyecan 6 26
Kendine Giiven 3 13
Empati 2 9

Tablo 9 incelendiginde; eglence (f 10), mutluluk (f 8), heyecan (f 6), kendine giliven (f 3)
ve empati (f 2) duygular1 tema olarak belirtilmistir. Elde edilen verilere bakildiginda 6grencilerin
deneyimledigi en yogun hissin eglence oldugu sdylenebilir. Bu konuda bazi 6grenciler goriislerini
sOyle paylasmistir:

02: “Ben hem egleniyordum hem de iyi hissediyordum. Etkinlikleri yaparken mutluluk

b

duyuyordum, arkadaslarimla grup oluyorduk giiliiyorduk. Hi¢ sikilmryordum yani egleniyordum.’

O13: “En cok eglendim ve mutlu oldum. Heyecanlandim c¢iinkii merak ediyordum o
metinlerdeki canlandirmalart ve sonlarinda nasil olacagini. Metinlerin sonunu merak ediyorsun
ama yanlis yok o yiizden ¢ok heyecanlanmadim kendime giivendim.”

Ogrencilere ‘Christine Néstlinger kitaplartyla kurgulanan yaratici drama etkinliklerini
yeniden yapma sansimiz olsaydi baska neler yapmak isterdiniz?’ sorusu ve genel olarak yaratici
drama ile ilgili Onerilerinin neler oldugu sorulmustur. Veriler dogrultusunda elde edilen temalar
Tablo 10’da sunulmustur.
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Tablo 10

Ogrencilerin Yaratict Drama Uygulamalariyla Iigili Onerileri

Yaratici Drama Uygulamalariyla llgili Oneriler f %
Daha fazla ders saatinde uygulanmasi 5 22
Diger derslerde de uygulanmasi 3 13
Farkli mekanlarda uygulanmasi 2 9

Tablo 10 incelendiginde; yaratict drama etkinliklerine daha fazla ders saati ayrilmasi (f 5),
diger derslerde de bu etkinliklerin uygulanmasi (f 3), etkinliklerin farkli mekanlarda da uygulanmasi (f
2) onerileri goriilmektedir. Elde edilen veriler dogrultusunda 6grenciler yaratici drama etkinliklerinin
daha fazla ders saatinde uygulanmasi 6nerisinde bulunmuslardir. Ogrencilerden bazilar1 bu énerilerini
soyle dile getirmiglerdir:

O13: “Daha fazla siirmeli drama dersleri. 3-4 saat daha olmali hafiada. Cok Tiirkge dersi
var teneffiise de ¢ikabiliriz ama dramada egleniyoruz orada egleniyorduk teneffiise gerek kalmadi.”

019: “Ben daha ¢ok uzatirdim drama derslerini. Baska bilgilerde 6grenmek isterdim. Farkli
ekleri falan da ogrenmek isterdim, baska konular: da. Yine oyun oynayarak, yine dramadaki gibi

’

ogrenmek isterdim.’

Caligmada 6grencilerin biiyiik bir cogunlugunun C.N. kitaplarindan uyarlanan yaratict drama
etkinliklerine iliskin olumlu goriige sahip olduklart belirlenmistir. Bu dogrultuda C.N. kitaplarindan
uyarlanan yaratic1 drama etkinliklerinin 6grencilerin yazma becerisindeki basarilarina olumlu yonde
etki ettigi anlasilmaktadir. Elde edilen bulgularin alan yazindaki diger birgok ¢alisma sonuglartyla
benzerlik tasidigr goriilmektedir (Kara, 2010; Tiirkel, 2013; Ataman, 2006; Cormack, 2003; Ayka¢ &
Cakir-Ilhan, 2014; Maden & Ding, 2017).

Ogrencilerin aragtirmanimn ikinci alt problemine ydnelik sorularda C.N. kitaplarindan
uyarlanan yaratict drama etkinliklerinin hayal giici ve yaraticiliklarini gelistirmesi yoniinde
olumlu goriisleri bulunmaktadir. Alanyazin incelendiginde belirtilen bu goriisle ortiisen ¢alismalar
goriilmektedir. Kara (2010), dramayla dykii olusturma yontemini uyguladigi ¢aligmasinda dramanin
temel dil becerilerinin, hayal giicii ve yaraticiligin gelismesinde ve dil bilgisi 6gretiminde etkili
olacagi sonucuna varmistir. Tiirkel (2013) ise yaratict dramanin yaratict yazma basarisi ve yazmaya

ogrencilerin hayal giicii ve yaraticiliklarini gelistirmeye de yardimci oldugudur.

Ogrencilerin hemfikir oldugu diger bir nokta ise uygulamalardaki etkinliklerin ve C.N.
kitaplarindan alinan metin ve gorsellerin eglenceli oldugudur. Benzer bir sonu¢ ise Cormack’in
(2003) hikaye yazma stirecinde yaratici dramanin etkisini aragtirmay1 amacladigi calismasinda ortaya
konulmustur. Ogrenciler bu arastirma sonucunda da yaratict drama etkinlikleri ile yazma siirecini
eglenceli ve keyifli oldugu yoniinde goriis belirtmislerdir.

C.N. kitaplarindan uyarlanan yaratict drama etkinliklerinin 6grencilerin derse katilimina
olumlu bir etkisi oldugu, grupla ¢alisma firsat1 vermesi ve 6grenme agisindan kolaylik ve kalicilik
saglamasi sonuglar1 alanyazinda daha once de ortaya konulan sonuglardandir. Ayka¢’in (2011)
calismasindaki goriismelerde farkli temalar altinda 6grencilerin yaraticit drama etkinlikleri ile derse
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daha ¢ok katildiklari, arkadaslari ile ¢alismanin daha zevkli oldugu ve yaratici drama etkinliklerinin
ogrenmelerini kolaylastirarak daha kalic1 hale geldigi goriisleri ortaya konulmustur. Maden ve
Ding’in (2017) yaratict dramanin kalicilik etkisi {izerine yaptiklari ¢alismalari, yaratici drama
etkinliklerinin geleneksel yontemlere gore 6grenmede daha ¢ok kalicilik saglamasi sonucu ile bu
arastirmay1 destekleyici nitelikte bir ¢aligmadir.

Alanyazin incelendiginde yaratict drama etkinlikleri kullanilarak yapilan yazma becerisine
yonelik uygulamalarla ilgili bu arastirmadan farkli sonuglar ortaya konuldugu da goriilmektedir
(Adler, 2002; Ayka¢ & Cetinkaya, 2013; Ayka¢ & Cakir Ilhan, 2014; Dupre, 2006; Neeland vd.,
1993; Susar-Kirmizi, 2015). Susar-Kirmizi (2015) ¢alismasinda yaratici drama ve yaratici yazma
tekniklerinin kullanmasinin 6grencilere kendilerini tanima firsati verdigini ve 6grencilerin kendi
g0riis ve diislincelerini serbestce ortaya koymada etkili oldugu sonuclarini elde ettigi goriilmektedir.
Dupre (2006) dil ve sanat derslerinde yaratict drama ve hikaye yazma caligmasinda hosgorii ve
adalet temalarini islemistir. Ogrenci {iriinlerinin yaninda gozlem, gériisme kullanilarak yiiriitiilen
bu ¢aligma sonunda verilere bakilarak 6grencilerin benlik saygilarmin gelistigi ve okul disinda da
arkadas edindikleri sonuglar1 bu arastirmadan farkli olarak ortaya konulmustur. Adler’in (2002) rol
oynamamin yazma ¢alismalarinda etkisini arastirdigi calismasinin sonuglarindan biri de 6grencilerin
kendi yasantilarindan ve kiiltiirlerinden yola ¢ikan uygulamalarin onlar i¢in daha faydali olacagidir.
Bu baglamda Neeland ve arkadaslarinin (1993) calismasina paralel olarak yazma ve yaratict drama
birlestiginde, yazma becerilerinin giiglendigi sonucu ortaya konulmaktadir.

Uciincii Alt Probleme iliskin Bulgular ve Yorumlar

Arastirmanin iciincii alt problemi olan ‘Christine Ndstlinger’in kitaplariyla kurgulanan
yaratict drama etkinliklerinin yazma becerisine etkisi ile ilgili 6grenci goriisleri nelerdir?’ sorusuna
yanit aramak i¢in yapilan odak grup goriismeleri ile 6grencilerin yaratici drama etkinliklerinin yazma
becerilerine etkisine iliskin goriislerinin neler oldugu belirlenmeye calisilmistir.

Ogrencilere uygulamada kullanilan ve Néstlinger kitaplartyla kurgulanan etkinliklerin yazma
becerilerine etkisi olup olmadigi, oldu ise ne gibi etkisi oldugu sorusu sorulmustur. Ogrencilerin
goriiglerine iliskin elde edilen temalar ve alt temalar Tablo 11’ de sunulmustur.

Tablo 11

Oésrencilerin Uygulamadaki Yaratict Drama Etkinliklerinin Yazma Becerilerine Etkisi ile Ilgili
Goriisleri

Yaratici Drama Etkinliklerinin Yazma Becerilerine EtKisi ile ilgili Goriisler f %
Etkisi oldu

Fikir tiretmede kolaylik saglamasi 7 30
Hayal giicii ve yaraticilik gelistirmesi 6 26
Yazarken sikilmama 3 13
Etkisi olmadi 2 9
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Temalara bakildiginda C.N. kitaplarindan uyarlanan etkinliklerin yazma becerisine olumlu
yonde etkisi oldugu goriisii 6n plana ¢ikmaktadir. Alt temalar incelendiginde fikir tiretmede kolaylik
saglamasi (f 7), hayal giicii ve yaraticilig1 gelistirilmesi (f 6) ve son olarak da yazarken sikilmama (f
3) noktalarinda olumlu etkiden bahsetmek miimkiin olmaktadir. Fikir tiretmede kolaylik saglamasi
alt temasi ilgi bir 6grenci goriigii asagida belirtildigi gibidir:

O1: “Drama derslerinde yazdirma etkinlikleri veriyorsunuz ve sonuglart diisiinerek bu
sekilde yazabiliyorduk. Fikirler oluyor, daha fazla sey birikiyor aklima, siirekli fikir geldik¢e yazi
yvaziyoruz, yazdik¢a yaziniz diizeliyor.”

‘Hayal giicii ve yaraticilik gelistirmesi’ temast ile ilgili 6grencilerden biri goriislerini su
sekilde ifade etmistir:

022: “Dramamn bana yazida etkisi oldugunu diisiiniiyorum. Bana diisiince saglyor, hayal

>

ediyorum, diigiinmeme yardimct olabiliyor.”

Olumlu etki saglama baglig1 altindaki son alt tema ise “Yazarken sikilmama’ baghigi altinda
incelenmistir. Bu temayla ilgili bir 6grenci goriisii s0yledir:

012: “Normalde yazmak sikici geliyor ama dramada eglenceli geliyor o yiizden de yazmak
istiyorsun ve yazman daha ¢ok gelisiyor. Giizel drnekler verince, giizel konular verince her sey giizel

”»

geliyor, zorla yazmiyorsun yazilari.

Elde edilen veriler dogrultusunda C.N. kitaplarindan uyarlanan etkinliklerin yazma
becerisine etkisinin olmadigini sdyleyen iki 6grenci vardir ve bu 6grencilerden biri goriisiinii sdyle
ifade etmistir:

O15: “Bence etkili olmuyor. Ciinkii ben hi¢ yazmiyorum, yazmayr sevmiyorum. Dramanin

2

eglencesi daha ¢ok hosuma gitti.

Deney grubu 6grencileri ile yapilan odak grup goriismelerinde, aragtirmanin ti¢lincii alt
problemi olan C.N. kitaplartyla kurgulanan yaratici drama etkinliklerinin yazma becerisine etkisi
ile ilgili dgrenci goriislerine iligkin bulgular elde edilmistir. Elde edilen bulgular 1s18inda C.N.
kitaplaridan uyarlanan yaratict drama etkinliklerinin 6grencilerin yazma becerileri iizerine olumlu
yonde etkisi oldugu sonucuna varilmaktadir. Elde edilen bulgularin alan yazindaki diger ¢alisma
sonuglariyla benzerlik tasidigr goriilmektedir. Aykag (2011) farkli ¢ocuk edebiyati metinleriyle
kurgulanan yaratici drama etkinliklerinin 6grencilerin hem yazma hem de konusma becerisine
etkisini arastirdig1 ¢alismasinda 6grencilerle goriismiis ve yaratict drama etkinliklerinin d6grenciler
tarafindan eglenceli ve 6gretici bulundugu sonucuna varmigtir. Tiirkel (2013), yaratici dramanin
gorlislerinden birisi de dramanin 6grencilerin hayal glicii ve yaraticiliklarini gelistirmede yardimei
oldugu yoniindeki goriistiir.

Tartisma, Sonuc ve Oneriler

Bu c¢aligma C.N.’nin kitaplartyla kurgulanan yaratici drama etkinliklerinin 6grencilerin
yazma becerisindeki basarilarina etkisini ortaya koymak amaciyla gergeklestirilmistir. Arastirmada
mevcut 6gretim programindaki etkinlerin uygulandig1 6grenci grubunun yazma becerisine iligkin
akademik basarilarinin arttig1 sonucuna varilmistir. Benzer sekilde C.N. nin kitaplarindan kurgulanan
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yaratict drama etkinliklerinin uygulandig1 6grencilerin de yazma becerisine iliskin 6grenmelerinin
gerceklestigi ve yine ayni beceriye iliskin akademik basarilarinin arttig1 sonucu ortaya konmustur.

Aragtirmada deney grubuna uygulanan, C.N. nin kitaplar1 temel alinarak kurgulanan yaratici
drama etkinliklerinin 6grencilerin yazmabecerisiiizerinde, kontrol grubunauygulanan mevcut 6gretim
programi etkinliklerine kiyasla daha etkili oldugu sonucuna varilmistir. Bu sonug, Aslan (2006),
Kaya-Giiler (2008), Kapar-Kuvang (2008), Erkan ve Aykac (2014), Abrekoglu (2019) ve Ozber,
Akar ve Balbag (2022), Cleeve-Gerkens’in (2024) arastirma bulgulariyla benzerlik gostermektedir.
Bu bulgular dogrultusunda C.N.’nin kitaplariyla kurgulanan yaratict drama etkinliklerinin, mevcut
programda uygulanan yazma etkinliklerine kiyasla 6grencilerin yazma becerisi iizerinde daha etkili
oldugu sdylenebilir.

Bu calismada ayrica 6grencilerin C.N. nin kitaplartyla kurgulanan yaratic1 drama etkinlikleri
ile ilgili genel goriisleri almmustir. Ogrencilerin bu etkinliklere iliskin goriisleri incelendiginde
etkinliklerin eglenceli oldugu, hayal giicii ve yaraticiliga yonelik oldugu, grupla calisma firsati
verdigi, 6grenmeyi kolaylastirdigi ve kalici hale getirdigi seklinde olumlu goriis bildirdikleri
belirlenmistir. Ogrenciler, uygulamadaki yaratic1 drama etkinliklerinin derse katilimlarina olumlu
etkide bulundugu goriistint dile getirmislerdir. Kara (2010), Tiirkel (2013), Susar-Kirmiz1 (2015),
Abrekoglu-ispir (2019) ve Ozber, Akar ve Balbag (2022) ve Vukojevi¢’i (2024) arastirmalarinda da
ogrenciler tarafindan benzer goriisler paylasilmistir. Etkinliklerin oyun igermesi ve ilgi ¢ekici nitelikte
olmasi, ayrica etkinliklerde grup ¢aligmasi yapilmasi, 6grencilerin derse katilimlarini artirmasini
saglayan nedenler olarak belirtilmistir. Ogrencilerden sadece birisi yaratici drama etkinliklerinin
derse katilimimi etkilemedigini ifade etmistir.

Ogrenciler C.N. kitaplarindan alman metin ve gorsele iliskin gériislerini de paylasmislardar.
Ogrenciler yaratict drama etkinliklerinde kullanilan metin ve gorselleri ilgi ¢ekici, hayal giiciine
yonelik, eglenceli ve merak uyandiric1 seklinde nitelendirmisledir. Ogrenciler C.N. kitaplariyla
kurgulanan yaratict drama etkinlikleri uygulamalar sirasinda eglendiklerini, mutlu olduklarini,
heyecan, kendine giiven ve esduyum duygularii yasadiklarini ifade etmislerdir. Cormack (2003),
Ataman’in (2006) arastirmalarinda da bu ifadelere paralel bulgular bulunmaktadir. Ogrenciler son
olarak yaratic1 drama etkinliklerine iliskin onerilerde bulunmuslardir. Ogrenciler bu konuda yaratici
drama etkinliklerine daha ¢ok ders saati ayrilmasi, diger derslerde de bu etkinliklerin uygulanmasi ve
bu etkinliklerin farkli mekanlarda da uygulanmasi yoniinde goriis bildirmislerdir.

Arastirma siirecinde gerceklestirilen odak grup goriismeleriyle, C.N.’nin kitaplartyla
kurgulanan yaratict drama etkinliklerinin 6grencilerin yazma becerilerine etkisi olup olmadigi
incelenmistir. Ogrencilerin bircogu uygulamadaki yaratict drama etkinliklerinin yazma becerilerine
fikir iiretmede kolaylik saglamasi, hayal giicii ve yaraticiligi gelistirmesi ve yazarken sikilmamalari
nedenleriyle olumlu yénde etkisi oldugu goriislerini dile getirmislerdir. Ogrencilerin sadece ikisi
yazma becerilerine herhangi bir etkisi olmadigi goriisiinii belirtmistir. Arastirmanin tiim sonuglar1 g6z
ontine alindiginda C.N. nin kitaplariyla kurgulanan yaratici drama etkinliklerinin 6grencilerin yazma
becerindeki basarilarina olumlu etkisi oldugu sonucuna varilmistir. Ayrica dil becerileri arasinda
Ogrenilmesi sikic1 ve zor bulunan bu becerinin 6gretim siirecinin C.N. nin kitaplariyla kurgulanan
yaratict drama etkinlikleri ile daha eglenceli, kolay ve kalici hale getirilmesi, 6grencilerin hayal giicii
ve yaraticiligini gelistirmesi, onlara yazmak i¢in gecerli sebepler vermesi agisindan dnemli bir katki
sagladigi gorilmektedir.
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Arastirmadan elde edilen bulgular dogrultusunda, C.N.’nin farkli yas gruplarina yonelik
eserlerinden hareketle kurgulanan yaratici drama etkinliklerinin, ¢esitli yas diizeylerinde dgrencilerin
yazma becerilerinin gelisimine etkisini inceleyen yeni arastirmalarin yapilmasi dnerilmektedir. Yazma
Ogretiminde yalnizca yaratict drama yonteminin degil, yapilandirmaci yaklasimlar, dijital hikaye
anlatimi, akran degerlendirmesi gibi farkli 6gretim yontemlerinin de dahil edildigi karsilastirmali
calismalar araciligiyla, bu yontemlerin 6grencilerin yazili anlatim yeterliklerine olan etkilerinin ¢ok
boyutlu olarak degerlendirilmesi miimkiin olabilir.

Bunun yani sira, yazma becerisinin gelisiminde dnemli bir 6n kosul olarak kabul edilen
okuma becerisi ile yaratici drama arasindaki iliskiye odaklanan arastirmalarin yapilmasi, 6grencilerin
okuma siirecinde metni anlamlandirma, karakterlerle 6zdeslesme ve metinler arasi iliskiler kurma
becerilerinin gelisimini incelemek agisindan dnemli katkilar saglayacaktir. Bu baglamda, yaratici
drama yonteminin yalnizca yazma becerisinin gelistirilmesinde degil, ayn1 zamanda metin ¢oziimleme,
elestirel diistinme ve duygu ifadesi gibi iist diizey biligsel ve duyussal becerilerin 6gretiminde de
kullanilabilirligini ele alan disiplinler arasi ¢calismalara ihtiya¢ duyuldugu sdylenebilir.
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The Effect of Creative Drama Activities with Christine Nostlinger’s Selected Books on Students’ Writing Skills

Introduction

Mother tongue education is one of the areas of great importance for the holistic development
and socialization of individuals. Due to this importance, it requires a teaching process that should be
carefully considered and planned. Writing skill, one of the four basic skills targeted to be acquired
within the scope of this teaching, is among the basic communication tools necessary for the learning
and development of the individual. This skill is seen as the last link in basic language skills. Writing
skill brings with it an important and long teaching process. This skill helps the memory in writing
the feelings, thoughts and information in every field, in remembering everything at every moment,
and thus learning and production in every field gain speed (Ataman, 2011). According to Kavcar,
Oguzkan and Sever (1998), this skill, which directly or indirectly contributes to learning and
production, should be monitored and supported in writing activities to be carried out in courses other
than Turkish lessons.

The fact that many variables play a role in the acquisition of writing skills makes teaching this
skill difficult. These variables can be listed as mental and individual differences, teaching programs,
methods and techniques, materials used, and teachers (Liile-Mert, 2015). Writing skills, which have
an important place among the achievements of the Turkish language teaching program since the first
years of basic education, cannot go beyond the first steps of cognitive domain targets. In this context,
even if students know the rules about what to write, they cannot produce creative ideas and use the
language effectively. What makes students difficult at this stage is the lack of experience. Students
subject to compulsory education cannot be expected to have experiential learning opportunities in
connection with their ages and lives. In addition, the fact that these students are in the concrete
operational period according to Piaget means that they cannot think abstractly yet. Concretizing
any learning material presented to children in this developmental period makes learning effective
(Kandemir, 2013). Contrary to traditional educational approaches, today’s educational practices,
which are based on raising “individuals who learn how to learn”, aim to provide individuals with
many skills such as critical thinking, reflective thinking, analytical thinking, and integrative thinking,
as well as creative thinking skills, in order to provide an education that will meet the needs of future
societies.

Sever, Kaya and Aslan (2006) argued that writing is not a talent, that after basic writing
skills are acquired, students’ written expression skills can be developed with the right techniques
and practices, and that everyone can be successful in writing to a minimum extent. In his study
titled “Research on Improving Writing Skills: Evaluation of the Last Quarter Century”, Uyar (2016)
emphasized the importance of activities that can reveal prior knowledge for a successful writing
process, develop students’ creativity and enable them to make better arrangements. The effectiveness
of the learning-teaching process in writing skills will be possible not only by providing content
appropriate to the subject, but also by selecting and using the appropriate teaching method for the
student in this process.

Creative drama can be used as an effective method in developing writing skills in Turkish
lessons through applications. A process where students reach information by having fun, doing and
experiencing, increase their experiences by using this information and find reasons to write thanks
to these experiences can be provided to them with creative drama (Kara, 2010). Creative drama is an
important, contemporary discipline that can serve every field and provides its participants with the
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chance to progress within a structural framework in order to learn about things they naturally do or
encounter. The function of creative drama to develop creativity and imagination, activities prepared
within the framework of the studied subject help participants to enrich their emotional and imaginary
worlds, and provide them with opportunities to establish relationships that have not been established
before (Onder, 2012; San, 1990). The fact that individuals get to know themselves and develop their
communication skills, provide cooperation and collaborative work environments, the need to show
democratic attitudes and behaviors during these studies and the opportunity to progress in language
and expression skills in all these interactions makes creative drama different and special from other
methods.

Creative drama is one of the most important and effective methods to be used in the field of
teaching Turkish, both in terms of its structure and its purposes. It is obvious that traditional methods
aiming to develop language skills cannot produce solutions in an effective and active learning
process, that these methods are based only on memorization and do not provide the development
and enrichment of language skills. Creative drama, which includes activities that make the learning-
teaching process fun, develop imagination and creativity, and provide opportunities to enrich the
content by diversifying experiences, will be effective in Turkish lessons in terms of both its operation
and function. By using the drama method in Turkish lessons, students’ interest in the lesson will be
increased and their participation in every activity will be ensured, and a great contribution will be
made to the realization of the basic principle of education, which is learning by doing and experiencing
(Giiven, 2012, s.54).

The writing process includes preparation for writing, writing, editing, rewriting and
publishing. The creative drama method can help at every stage of the application of these steps and
the concepts of the writing process. For students who claim that they do not have very interesting
lives, although the topic of writing has been determined, it is possible that they will encounter a series
of obstacles in the rest of the process. Neelands, Booth and Ziegler (1993, s.9) also defend the view
that these obstacles can be overcome by creating real-life situations in the creative drama method
and providing opportunities to support learning by doing and experiencing in terms of writing skills.
Techniques such as brainstorming or meaning maps are often inadequate in taking students to the
next stage because they are constantly repeated. Creative drama activities, which come into play
at this point, offer students the necessary opportunities in teaching writing with interconnected,
complementary activities in the preparation, role-play and evaluation stages. These activities will
provide students, who are both participants and spectators in creative drama, with the chance to think
deeply about the topic and experience different experiences, thus providing them with the necessary
reasons to write.

A writing lesson prepared with creative drama activities removes writing from being a single
and limited activity for students and adds a new dimension to their experiences. It provides students
with a solid framework as well as freedom while putting their thoughts on paper. Creative drama
is an effective method in removing writing from being a difficult and boring classroom activity. In
this process where students reach information through playful activities, experience life through
role-playing and obtain a product through evaluations, the motivation of the student who discovers
and learns also increases. The student’s realization of his/her potential, whose motivation increases,
will have a positive effect on the development of his/her writing skills (Akkaya, 2007). In Turkish
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lessons, the application of the creative drama method is needed in order to increase the interest in
writing skills, to activate students’ sense of curiosity and to make them participate.

Creative drama is an effective method for teachers to prepare and present various interaction
opportunities for their students. With lessons prepared with creative drama activities, it is aimed
to increase students’ interest in lessons, to develop them physically, emotionally and mentally, and
to ensure that they can look closely at what is happening around them and reality (Aykag, 2011).
Creative drama benefits from many different areas for this purpose. In addition to music, painting
and other visual arts, one of the areas that creative drama benefits the most is children’s literature.
Creative drama activities that will contribute to the development of students’ writing skills will be
achieved by providing opportunities for students to apply their cognitive and affective behaviors
based on recognizing and understanding literary texts taken from children’s literature and developing
students’ writing skills based on these texts. Educators should take into consideration the fact that
texts that are dominated by dry and colorless narration and adopt an artificial didactic principle will
not meet the needs of students and will weaken the relationship between the individual and the book
over time (Sever, 2004). According to Maden (2017), creative drama activities should be carried out
using children’s literature texts in order to develop literacy in the classroom and achieve educational
goals. Texts taken from this field constitute the basic source of techniques such as story enactment,
story writing, dramatization, and role playing used in creative drama. Children’s literature texts can
be used as they are in creative drama, or the beginning, middle, or end sections of these texts can
be changed and used in writing new texts. Activities in the process leading to creating a new text
help students see their lives from different perspectives, create awareness of themselves and their
environment, and at the same time allow them to have fun and learn (Ustiindag, 2014).

In the creative drama method, which has an important place in active learning, the use of
texts from children’s literature will not only develop students’ comprehension and narration skills,
but will also help them express themselves, strengthen their communication skills, imagination and
creativity. Creative drama activities prepared with selected examples from children’s literature will
provide students with extensive opportunities for the development of their creativity and imagination,
while also introducing them to works in children’s literature and enabling them to develop sensitivity
towards art in a sense. Students who internalize written texts by either acting them out or redesigning
them will experience an important and effective learning process (Neelands, 1998). In order for
children’s literature texts, which are one of the important resources of the Turkish course, to fulfill
their function and be included in the teaching process by using them with creative drama, they are
expected to be qualified works with both internal and external structural features. These works are
important for students to develop their language skills holistically. In order for students to have a
solid relationship with written culture, the qualities of these products to be used in teaching practices
should be treated with great care (Sever, 2012).

In this study, Christine Nostlinger’s works were deemed appropriate in terms of the age
and developmental characteristics of the study group. Known for her anti-authoritarian attitude and
prioritizing the concept of child reality, Nostlinger deals with the needs of children in her works.
Nostlinger, who realistically reflects the lives of children from middle-class families, clearly
expresses her criticisms of family and educational institutions in her works. When Nostlinger’s
works are examined in general, the subjects the author deals with can be listed as our values, the
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individual, society, imagination, mysteries, friendship, school life, ideals, home life, love, success
and perfection. The author, who also includes subjects such as racism, discrimination and self-
isolation that are difficult to handle even for adults, combines these subjects with realistic characters
and elements and helps children establish a relationship between life and meaning (Neydim, 2003).
Nostlinger, who combines her clear and fluent narrative with the power of humor, has produced
works that are enjoyable to read for children and that will nourish their imagination. The author
prepares the ground for children to visualize the events in their minds by making them think about the
present and the future (Karagdz, n.d.). While Nostlinger treats the characters in their own naturalness
and multidimensionality within their own realities, she gives her readers a chance to evaluate their
relationships and interactions in their own dream worlds. The visuals she uses in Nostlinger’s books
are as important as the subject and narrative features. It is known that the author, who graduated
from the art academy and worked as a graphic artist for a while, prepared visuals for children’s
books before becoming a writer and then started writing children’s books herself. When evaluated
in terms of subject, language narrative features, visuals and reader features, Nostlinger’s books are
among the most distinguished and important examples of children’s literature classics. Nostlinger’s
quality books, which have the sought-after features in children’s literature works, will contribute
significantly to the development of writing skills, which are considered difficult by students, in the
teaching process where they are combined and implemented with creative drama activities that will
ensure the active participation of students and strengthen their creativity.

Considering the problems and explanations shared up to this point, it is concluded that there
is a need for methods and techniques that will make the writing process effective and successful for
both students and teachers. Including learning-teaching environments that will make this process
meaningful and permanent for students will make an effective and important contribution to the
teaching of this language skill, which is considered complex and difficult. At this stage, considering
the aims and teaching process, it was thought that one of the effective methods to be used in the
development of this skill would be the creative drama method prepared with children’s literature
texts and visuals. For this purpose, it was tried to prove the effect of the activities prepared with
the creative drama method, which is designed from the distinguished books of Nostlinger, one of
the important writers of contemporary children’s and youth literature, whose works are taught in
literature classes in many countries, on the success of the students in writing skills. In this context,
the problem sentence of the research was determined as ‘What is the effect of the creative drama
activities designed with Nostlinger’s books on the success of the students in writing skills?’. In line
with this problem, the following questions were sought:

1. Is there a significant difference between the academic success levels of the students in
the experimental group, where creative drama activities based on Christine Nostlinger’s books were
implemented, and the students in the control group, where the current curriculum was implemented?

a. Is there a significant difference between the pre-test and post-test scores of the students in
the control group, where the current curriculum was implemented?

b. Is there a significant difference between the pre-test and post-test scores of the students in
the experimental group, where creative drama activities based on Christine Nostlinger’s books were
implemented?
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c. Is there a significant difference between the post-test scores of the students in the
experimental group, where creative drama activities based on Christine Nostlinger’s books were
implemented, and the students in the control group, where the current curriculum was implemented?

2. What are the student opinions on the creative drama activities based on Christine
Nostlinger’s books?

3. What are the student opinions on the effects of creative drama activities based on Christine
Nostlinger’s books on writing skills?

This research can be considered as an original and important alternative in teaching writing
skills, as it will provide a different perspective to both researchers and educators by using the works
of'a valuable author such as Christine Nostlinger, who has produced different and qualified children’s
literature products in teaching writing skills, which is considered the most difficult to develop among
basic language skills. As suggested in many studies on writing skills, methods and techniques that
will enable students to think and develop their creativity during the writing process should be brought
to the education-training environment. It can be said that this research will offer a suitable alternative
for developing students’ writing skills with the creative drama method. The activities designed with
texts and visuals taken from Christine Nostlinger books used in the applications can support students
in the points where they have the most problems in the writing process, such as experience, creativity
and imagination, and that it will have a positive effect on students’ success in writing skills with the
principle of learning by doing and experiencing, which has an important place in today’s student-
centered education approach, and that it will achieve writing skill goals are among the contributions
that the research will make to the field.

Methodology
Research Model

In this study, which examined the effects of creative drama activities based on Christine
Nostlinger’s books on students’ writing skills, a ‘mixed method’ consisting of qualitative and
quantitative research methods was used in the collection, analysis and interpretation of the data
obtained. This method, which has become more important and developed in recent years, is
important in terms of providing detailed and sufficient data, revealing the strengths of qualitative and
quantitative data and combining these data (Cresswell, 2012; Tashakkori & Teddlie, 2003). Another
reason that makes this method important is that in addition to showing the research results with
quantitative data, it also allows explaining why these results were obtained with qualitative data
(McMillian & Schumacher, 2010).

In the quantitative dimension of the study, a ‘pre-test, post-test’ control group model, one of
the real experimental models, was used. The common feature of these models is that they use more
than one group. Thus, there is at least one experimental and one control group in each study. In both
groups, detailed answers to the problem statement are sought by taking measurements before and
after the experiment (Karasar, 2009, p. 97). In the qualitative dimension of the research, the focus
group interview method, which is one of the qualitative research methods, was used to examine the
students’ views on creative drama activities designed with Christine Nostlinger’s books. One of
the most important features of the focus group interview method is that it allows data that cannot
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be obtained in individual interviews to be obtained through interaction. It is important in terms of
allowing participants to share their views in group interviews and to reconsider their own views by
listening to the views of others (Hennink, 2014).

Study Group

The study group of the research consists of 4th grade students from two different branches in
a private school affiliated to the Ministry of National Education in the center of Nigde in the 2018-
2019 academic year. In determining this school, the criteria of easy accessibility, the volunteering of
the experimental group teacher and the school administrator were taken into consideration. One of the
4th grade branches in the school was assigned as the experimental group and the other as the control
group using the convenience sampling method. Convenient sampling is the selection of sample units
that the researcher can easily reach and where the research can be applied. This method is preferred
due to limitations in terms of time, money and labor (Ozen & Giil, 2007). The quantitative dimension
of the research was conducted with a total of 48 students, 24 in the experimental group and 24 in
the control group. The focus group interviews in the qualitative dimension were conducted with 23
students. The independent groups t-test results applied to reveal the equivalence of the experimental
and control groups are given in Table 1.

Table 1

Independent Groups T-Test Results Regarding the Difference Between Pre-test Scores of Experimental
and Control Groups

Groups N X Ss Sd t p
Control 24 43,20 3,24 15,91 .683 498
Experimental 24 40,37 2,57 12,63

When Table 1 is examined, it is seen that there is no significant difference between the
academic achievement pre-test scores of the experimental and control group students (p>.05).
The arithmetic mean (X = 43.20), standard deviation (Ss=3.24) of the pre-test scores of the control
group; the arithmetic mean (Xx= 40.37), standard deviation (Ss=2.57) of the pre-test scores of the
experimental group were calculated as. This situation shows that the groups have a homogeneous
structure. Accordingly, it was seen that the qualities of both groups were similar before the research
started, the academic achievements of the groups regarding writing skills were equal before the
teaching of the outcomes to be given with two different methods in 4th grade Turkish lessons; there
was no significant difference between the groups that would affect the research.

Data Collection Tools

The ‘Writing Skills Achievement Test’” (WSAT) developed by the researcher was used to
obtain the quantitative data of the study. In order to collect data regarding the qualitative dimension
of the study, a semi-structured interview form was used in focus interviews to determine the opinions
of the experimental group students. In order to conduct the application, the necessary permissions
from the students’ parents were collected with a permission form titled ‘Permission Form for Parents
of Voluntary Participants’.
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Quantitative Data Collection Tool

In this study, WSAT was developed by the researcher to determine the success levels of
students in writing skills. The items in the measurement tool were written by taking into account the
relevant achievements in the curriculum and a specification table was prepared for these achievements
by obtaining expert opinions in order to ensure content validity. The items in the test were examined
by 2 measurement and evaluation experts, 1 program development expert and 2 Turkish field experts.
The necessary corrections and changes were made within the framework of the evaluations and
suggestions of these experts in terms of scope, expression and item writing techniques and the items
were finalized. The full score of the WSAT questions developed by the researcher and finalized with
expert opinions was determined as 100. The academic achievement test in question was applied
to one of the 5th graders of the same school in order to conduct validity and reliability analysis
before the groups to which the study would be applied. These students were preferred because they
had known the topics within the scope of the achievement test the previous year. The reliability
coefficient of this test was found to be “.89” with the test-retest method.

The analytical scoring keys (rubrics) of WSAT were also developed by the researcher.
This scoring key, developed by the researcher, was created by looking at the graded scoring keys
for writing skills of the school where the application was made and by taking the opinions of the
experts who took the measurement. The prepared analytical scoring keys were used by 2 evaluators
to evaluate the academic successes in writing skills and the average of the scores given by both
evaluators revealed the academic successes of the students in writing skills. The “.84” correlation
between the raters shows that there is an acceptable relationship at the level of 0.01 in the evaluation.

Qualitative Data Collection Tool

In the study, a semi-structured interview form consisting of open-ended questions was used
to determine the opinions of the experimental group students regarding the Turkish language lessons
they studied with creative drama activities designed with Christine Nostlinger’s books and this form
was developed by the researcher. The interview form consists of a total of 6 questions and the questions
were applied in a semi-structured manner to allow for additional questions and explanations when
necessary. The interviews were conducted in the form of a focus group interview by the researcher. In
the development of the interview form, examples in the literature were taken into consideration and
the prepared questions were examined in terms of scope and language validity by a measurement and
evaluation field expert, a Turkish field expert and a classroom teacher. Necessary changes were made
by taking into account the suggestions of these experts and the questions were finalized.

In the qualitative dimension of the study, focus group interviews were conducted to examine
the opinions of the students regarding the creative drama activities designed with Christine Nostlinger’s
books. Focus group interviews were conducted in a total of 6 sessions with a total of 23 students, one
of whom was 3 and five of whom were 4 students, considering the age characteristics and suitability
of the group. The times when the students were available were shared with the researcher by the
class teachers, and the interviews were conducted during these time periods by determining the
times that were convenient for the researcher and the students. Before the interviews conducted by
the researcher, the students were informed about the nature and purpose of these interviews. Each
interview lasted approximately 20 minutes. Before the interview began, the students were asked a
few warm-up questions and were informed about the interview record. The interviews were recorded
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with a camera and notes were taken by the researcher during this time. Detailed student opinions
about the implementation process of the research were obtained in these interviews.

Data Analysis
Quantitative Data Analysis

The quantitative data obtained in the study were analysed with the IBM SPSS 16 package
program. In this study, which examined the effects of creative drama activities based on Christine
Nostlinger’s books on students’ writing skills, it was investigated whether the data obtained showed
a normal distribution. The ‘Normality Test’ was performed to determine whether the data belonging
to the experimental and control groups were normally distributed. The Shapiro-Wilk test results
were used while performing this test. The fact that the p value obtained in this test, which gave more
significant results in study groups with a sample size of 50 or less, was greater than .05 indicates
that the data obtained in this study were suitable for a normal distribution (Biiyiikoztiirk, 2018). The
normality test results are as shown in Table 2.

Table 2
Shapiro-Wilk Normality Test Results

Variables Shapiro-Wilk

Statistics Df P Value
Pre-Test for Academic Success in Writing Skills 0.953 48 0.157
Post-Test for Academic Success in Writing Skills 0.932 48 0.065

When Table 2 is examined, it is determined that the total scores of the WSAT pre-test and
post-test used in the study showed a normal distribution (p > .05). Accordingly, dependent and
independent groups t-tests were applied to the collected data. The first sub-problem of the study and
the analysis of the sub-items of this sub-problem were tested at the .95 confidence level (p <.05).

Analysis of Qualitative Data

In the qualitative dimension of the study, data was collected by the researcher using a semi-
structured interview form through a focus group interview with the students in the experimental group.
The interviews recorded with the camera and the notes taken by the researcher during the interview
were transferred to the computer and deciphered. The names of the students who participated in the
interview were kept confidential and instead of their names, each student was given numbers such
as S1, S2, S3, etc. The findings obtained from the interviews with the students were examined using
the content analysis method. According to Berg (2004), content analysis is an analysis that allows
the variables in the texts to be measured impartially, systematically and numerically. The research
technique, which includes the organization, classification, comparison of texts and the derivation of
theoretical conclusions from these texts, guides the researcher in the findings to be shared based on
these stages (Cohen, Manion, & Morrison, 2007). Each question asked to the students in the focus
group interviews was also determined as a theme. The answers given by the students to the questions
were examined in detail and sub-themes and codes were determined. The codes created with the
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data obtained from the interviews were coded again 2 weeks after the first coding date, and the
consistency of these codings was examined by 3 academicians, 2 of whom are experts in educational
sciences and 1 of whom is an expert in the field of creative drama, and the codes were finalized.

Research and Ethics

To conduct the research, approval was obtained from the Scientific Research and Publication
Ethics Committee of the Faculty of Social and Human Sciences at Anadolu University, with protocol
number 54929 dated May 31, 2018.

Findings and Comments

Findings and Comments Regarding the First Sub-Problem

The first sub-problem of the research aims to obtain results regarding the question ‘Is there
a significant difference between the academic success levels of the students in the experimental
group, where creative drama activities based on Christine Nostlinger’s books were applied, and the
students in the control group, where the current curriculum was applied?’ In this context, first, it
was examined whether there was a significant difference between the YBBT pre-test and post-test
scores of the students in the control group. Then, it was investigated whether there was a significant
difference between the WS ATpre-test and post-test scores of the students in the experimental group.
Finally, it was investigated whether there was a significant difference between the WSAT post-test
scores of the students in the experimental and control groups.

The first item of the first sub-problem of the research is ‘Is there a significant difference
between the WSAT pre-test and post-test scores of the students in the control group?’ The t-test
results for this question for dependent groups are presented in Table 3.

Table 3

Dependent Samples t-test Results for Difference Between Pre-Test and Post-Test Scores of the Control
Group

Groups N X Ss Sd t p
Control 24 43,20 3,24 15,91 -6,79 .000
Control 24 57,62 2,55 12,51

As seen in Table 3, according to the dependent groups t-test results, there is a significant
difference between the pre-test and post-test scores of the control group (p <.05). The arithmetic
mean (X= 43.20), standard deviation (Ss=3.24) of the scores obtained from the WSAT pre-test of the
control group; the arithmetic mean (X=57.62), standard deviation (Ss=2.55) of the scores obtained
from the WSAT post-test of the control group were calculated as follows. This situation indicates
that the students in the control group, to whom the activities in the current curriculum were applied,
learned writing skills and increased their academic success in the same skill.

The second item of the first sub-problem of the research is ‘Is there a significant difference
between the WSAT pre-test and post-test scores of the students in the experimental group?’ The
dependent groups t-test results for this question are presented in Table 4.
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Table 4

Dependent Samples t-test Results for Difference Between Pre-Test and Post-Test Scores of the
Experimental Group

Groups N X Ss Sd t P
Experimental 24 40,37 2,57 12,63 -10,5 .000
Experimental 24 72,29 2,10 10,32

As seen in Table 4, according to the dependent groups t test results, there is a significant
difference between the pre-test and post-test scores of the experimental group (p <.05). The
arithmetic mean (X = 40.37), standard deviation (Ss=2.57) of the scores obtained from the WSAT
pre-test of the experimental group; the arithmetic mean (X =72.29), standard deviation (Ss=2.10) of
the scores obtained from the WSAT post-test of the experimental group were calculated as follows.
This situation indicates that the students in the experimental group who were applied creative drama
activities based on Christine Nostlinger’s books learned writing skills and their academic success in
the same skill increased.

The last item of the first sub-problem of the research is ‘Is there a significant difference
between the WSAT post-test scores of the students in the experimental group and the academic
achievement post-test scores of the students in the control group?’ The t-test results for independent
groups regarding this question are presented in Table 5.

Table 5

Independent Samples t-test Results for Difference Between Post-Test Scores of the Experimental and
the Control Group

Groups N X Ss Sd t p
Control 24 57,62 2,55 12,51 -4,42 .000
Experimental 24 72,29 2,10 10,32

When Table 5 is examined, it is seen that there is a significant difference between the WSAT
post-test scores of the experimental and control group students (p <.05). The arithmetic mean (X =
57.62) and standard deviation (Ss=2.55) of the WSAT post-test scores of the control group were
calculated as; the arithmetic mean (X = 72.29) and standard deviation (Ss=2.10) of the WSAT post-
test scores of the experimental group were calculated as. It is seen that the arithmetic mean of the
post-test scores of the experimental group is higher than the arithmetic mean of the post-test scores
of the control group. In this case, it can be concluded that the creative drama activities designed with
Christine Nostlinger’s books applied to the experimental group were more effective on the writing
skills of the students than the current curriculum activities applied to the control group. This result
is parallel to the results of the study by Unsal (2005) titled ‘The Contribution of Drama Method in
Turkish Lessons in the Second Stage of Primary Education (6,7,8. Grades) to Children’s Language
and Expression Skills’. Unsal (2005) concluded in his study that students were more successful
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in Turkish lessons conducted with creative drama method compared to Turkish lessons where
traditional methods were used. Another study in which similar results were observed was conducted
by Tiirkel (2013). In the study conducted by Tiirkel (2013) with 8th grade students and investigating
the effect of creative drama on creative drama writing success and attitude towards writing, the pre-
test post-test control group experimental model was applied and by comparing the writing success
of the students using the creative drama method, a significant difference was obtained in favor of
the experimental group in parallel with this study. Maden and Ding (2017) obtained similar results
with the results in this section in their study conducted with 6th grade students, and also investigated
the effect of the creative drama method on permanence in learning from this study and shared the
result that the creative drama method was more effective on permanence than traditional methods.
Another experimental study conducted in this field belongs to Kaya-Giiler (2008). Kaya-Giiler
(2008) conducted his study with 4th grade students and compared the effectiveness of creative drama
and traditional methods in the development of reading comprehension and writing skills in Turkish
language lessons. As a result of the study, it was concluded that creative drama is more effective than
traditional methods. The study conducted with 4th grade students, which is different from this study,
and investigated the effect of creative drama on both speaking and writing skills belongs to Aykag
(2011). Aykag used creative drama activities designed with children’s literature texts in his study,
similar to this study, and revealed that these activities significantly contributed to both speaking and
writing skills of the students. Susar-Kirmizi (2015) also conducted a quasi-experimental study with
4th grade students in his study where he tried to determine the effect of creative drama method and
creative writing activities on creative writing success, and similar to the results of this study, he found
a significant difference between the post-tests of the experimental and control groups.

Findings and Comments Regarding the Second Sub-Problem of the Research

In order to find an answer to the question of ‘What are the students’ views on creative drama
activities designed with Christine Nostlinger books?” which is the second sub-problem of the research,
focus group interviews were conducted to determine the students’ views on creative drama activities.
In the focus group interviews, students were first asked about the similarities and differences between
Turkish lessons taught with Christine Nostlinger books and creative drama activities and regular
Turkish lessons. Themes and sub-themes were determined in line with the answers received from the
students and are presented in Table 6.

Table 6

General Views of Students Regarding Creative Drama Activities in Practice

General Views on Creative Drama Activities f %
Fun to do 14 61
Providing group work opportunity 6 26 6 26
Aiming at imagination and creativity 4 17 4 17
Facilitating learning 4 17 4 17
Providing permanence in learning 3 13

33



Celikbas, L. A. & Oztiirk, A. (2026). The effect of creative drama activities with Christine Néstlinger’s selected books on
students’ writing skills. Yaratici Drama Dergisi, 21(1), 22—42.

In this section, students expressed their views on the creative drama activities in practice as
follows: the activities are fun (f 14), provide the opportunity to work in groups (f 6), are aimed at
imagination and creativity (f 4), facilitate learning (f 4) and finally ensure permanence in learning (f
3). When Table 6 is examined in detail, it is seen that one of the subthemes most emphasized by the
students is the ‘Entertainment’ of the activities. Some student statements regarding this subtheme are
as follows:

S1: “The lessons we do with drama are both fun and we can move our bodies. Because in
normal lessons, we get stuck in our seats and listen for two hours, we listen, but with drama, we do
activities, play games, and laugh at each other when there are funny moments.”

S12: “The lessons we do with drama are more fun. They may be the same topics, but in

’

drama, we work with more fun, with more feeling, we can give examples, etc.’

Regarding the students’ views on the effect of the creative drama activities in practice on their
participation in the class, the students were asked about their views on the effects of the activities
adapted from Christine Nostlinger’s books on their participation in the class and their reasons. The
students’ views were gathered under the themes of ‘Increasing participation in the class’ and ‘Not
affecting participation in the class’. Information on these themes and sub-themes is presented in
Table 7.

Table 7

Students’ Views on the Effect of Creative Drama Activities on Their Class Participation

Opinions on the Effect of Creative Drama Activities on Class Participation

Increasing class participation f %
Including games in activities 5 22
Working in groups in activities 5 22
Activities being interesting 4 17
Not affecting class participation 1 4

When Table 7 is examined, it is seen that mostly positive views are given regarding the fact
that activities adapted from Christine Nostlinger books affect students’ participation in the lesson.
The themes stated under the view that activities include games (f 5), working in groups (f 5) and
activities being interesting (f 4) increased participation in the lesson are the themes in this section.
One of the students stated that their participation in the lesson increased due to games in the activities:

S2: “Drama affects my participation because there is fun and games in drama class, but in
normal classes there is only reading.”

The students were asked about the similarities and differences between the texts and visuals
taken from Christine Nostlinger books and used in the applications and the texts and visuals they use
in normal Turkish lessons, and their opinions on the texts and visuals taken from Christine Nostlinger
books were obtained. The themes regarding the students’ opinions are presented in Table 8.
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Table 8

Students’ Views on Texts and Visuals Taken from Christine Nostlinger's Books Used in the Lesson
Implementation

Views on Texts and Visuals Taken from Chiristine Nostlinger’s f %
Books

Being interesting 6 26
Being imaginative 5 22
Being entertaining 5 22
Being intriguing 3 13

According to the data obtained, it is seen that the students have positive views about the texts
and visuals taken from Christine Nostlinger books used in the applications. The students stated that
the texts and visuals taken from Christine Nostlinger books are interesting (f 6), imaginative (f 5),
entertaining (f 5) and finally intriguing (f 3). Some of the students stated that the texts and visuals
used in the applications are more interesting than the texts and visuals in normal lessons:

S14: “I think the books we study in our class in Turkish lessons are a bit boring, but the
books in drama are more colorful and the pictures are beautiful. When we read parts from those
books, we sometimes went on an adventure about the story, but in Turkish lessons it is normal and

>

not eye-catching. That is why I liked the ones in drama more. I choose the ones in drama.’

S23: ‘In normal Turkish lessons, proven and real things are talked about, but in drama, we
talk about imaginary, unlived and more interesting things. We both imagine and rewrite the stories
there, they interest me more.”

Students were asked how they felt while doing creative drama activities. The themes obtained
from the data are presented in Table 9.

Table 9

Students’ Views on the Emotions They Experienced While Engaging Creative Drama Activities

Opinions on Emotions Experienced During Activities f %
Fun 10 43
Happiness 8 35
Excitement 6 26
Self-confidence 3 13
Empathy 2 9

When Table 9 is examined, the emotions of fun (f 10), happiness (f 8), excitement (f 6), self-
confidence (f 3) and empathy (f 2) are stated as themes. When the obtained data are examined, it can
be said that the most intense feeling experienced by the students is fun. Some students shared their
opinions on this subject as follows:
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S2: “I'was both having fun and feeling good. I was happy while doing the activities, we were

’

in groups with my friends and laughing. I was never bored, in other words, I was having fun.’

S13: “I had the most fun and was happy. I was excited because 1 was curious about the
animations in those texts and how they would end up. You are curious about the end of the texts, but
there is no mistake, so I did not get too excited and I was confident.”

The students were asked the question ‘If we had the chance to do the creative drama
activities based on Christine Nostlinger’s books again, what else would you like to do?’ and what
their suggestions were about creative drama in general. The themes obtained based on the data are
presented in Table 10

Table 10

Students’ Suggestions Regarding Creative Drama Implementation

Suggestions on Creative Drama Implementation f %
Implementation in more class hours 5 22
Implementation in other courses as well 3 13
Implementation in different places 2 9

When Table 10 is examined, suggestions such as allocating more class hours to creative drama
activities (f' 5), implementing these activities in other classes (f 3), and implementing the activities
in different places (f 2) are seen. In line with the data obtained, students suggested implementing
creative drama activities in more class hours. Some of the students expressed these suggestions as
follows:

S13: “Drama classes should last longer. There should be 3-4 more hours per week. There
are many Turkish classes, we can also go to recess, but we had fun in drama, we had fun there, there

’

is no need for recess.’

S19: “I would extend drama classes more. [ would like to learn other information. I would
also like to learn different suffixes, other subjects. I would like to learn by playing games, just like
in drama.”

In the study, it was observed that the majority of the students had positive views on creative
drama activities adapted from Christine Nostlinger books. In this context, it was understood that
creative drama activities adapted from Christine Nostlinger books positively affected the students’
success in writing skills. It is seen that the findings are similar to the results of many other studies
in the literature (Kara, 2010; Tiirkel, 2013; Ataman, 2006; Cormack, 2003; Ayka¢ and Cakir Ilhan,
2014; Maden and Ding, 2017).

In the questions regarding the second sub-problem of the research, students have positive
views on the development of imagination and creativity of creative drama activities adapted from
Christine Nostlinger books. When the literature is examined, studies that are consistent with this stated
view are seen. Kara (2010) concluded in his study that drama will be effective in the development
of basic language skills, imagination and creativity and in teaching grammar in his study where he
applied the method of creating stories with drama. Tiirkel (2013) investigated the effect of creative
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drama on creative writing success and attitude to writing and one of the student opinions he obtained
in his study was that drama helps students develop their imagination and creativity.

Another point that students agree on is that both the activities and the texts and visuals taken
from Christine Nostlinger books to which the activities were adapted are entertaining in creative
drama activities adapted from Christine Nostlinger books. A similar result was revealed in Cormack’s
(2003) study, which aimed to investigate the effect of creative drama on the story writing process.
As a result of this research, students stated that creative drama activities and the writing process are
entertaining and enjoyable.

The results of creative drama activities adapted from Christine Nostlinger’s books have a
positive effect on students’ participation in the lesson, providing the opportunity to work in groups
and facilitating and permanent learning are among the results previously presented in the literature. In
the interviews in Aykag’s (2011) previously mentioned study, it was stated that students participated
more in the lesson with creative drama activities under different themes, that working with their
friends was more enjoyable and that creative drama activities made their learning easier and more
permanent. Maden and Ding’s (2017) study on the permanence effect of creative drama is a study
that supports this research with the result that creative drama activities provide more permanence in
learning compared to traditional methods.

When the literature is examined, it is seen that different results are presented from this
research regarding the applications for writing skills using creative drama activities (Adler, 2002;
Ayka¢ & Cetinkaya, 2013; Ayka¢ & Cakir ilhan, 2014; Dupre, 2006; Neeland et al., 1993; Susar-
Kirmizi, 2015). In the study of Susar-Kirmizi (2015), it is seen that the use of creative drama and
creative writing techniques gives students the opportunity to know themselves and is effective in
students freely expressing their own opinions and thoughts. Dupre (2006) handled the themes of
tolerance and justice in creative drama and story writing in language and art classes. As a result of
this study, which was conducted using observation and interview in addition to student products, the
results that the students’ self-esteem improved and they made friends outside of school were revealed
differently from this research. One of the results of Adler’s (2002) study investigating the effect of
role playing on writing activities is that practices based on students’ own experiences and cultures
will be more beneficial for them. In this context, parallel to the study of Neeland et al. (1993), it is
concluded that writing skills are strengthened when writing and creative drama are combined.

Findings and Comments Regarding the Third Sub-Problem of the Research

In order to find an answer to the question of the third sub-problem of the research, ‘What
are the students’ views on the effect of creative drama activities designed with Christine Nostlinger’s
books on writing skills?’, focus group interviews were conducted to determine the students’ views on
the effect of creative drama activities on writing skills.

The students were asked whether the activities used in the application and designed with
Nostlinger’s books had an effect on writing skills and, if so, what kind of an effect they had. The
themes and sub-themes obtained regarding the students’ views are presented in Table 11.

37



Celikbas, L. A. & Oztiirk, A. (2026). The effect of creative drama activities with Christine Néstlinger’s selected books on
students’ writing skills. Yaratici Drama Dergisi, 21(1), 22—42.

Table 11

Students’ Views on the Effect of Creative Drama Activities on Writing Skills

Opinions on the Effect of Creative Drama Activities on Writing Skills f %
Effective

Facilitates idea generation 7 30
Developing imagination and creativity 6 26
Not getting bored while writing 3 13
Non-Effective 2 9

When looking at the themes, the view that activities adapted from Christine Nostlinger’s
books have a positive effect on writing skills comes to the fore. When the subthemes are examined,
it is possible to talk about the positive effects in terms of facilitating idea generation (f 7), developing
imagination and creativity (f 6) and finally not getting bored while writing (f 3). A student’s opinion
regarding the facilitating idea generation subtheme is as follows:

S1: “In drama classes, you give writing activities and we could write in this way by thinking
about the results. ldeas arise, more things accumulate in my mind, we write as ideas come to mind,
our writing improves as we write.”

One of the students expressed his views on the theme of ‘developing imagination and
creativity’ as follows:

S22: “I think drama has an effect on my writing. It provides me with ideas, I imagine, it can
help me think.”

The last subtheme under the heading of providing a positive effect is examined under the
heading of ‘not getting bored while writing’. A student’s opinion on this theme is as follows:

S12: “Normally writing is boring, but drama is fun, so you want to write and your writing
improves more. When you give good examples, good topics, everything seems good, you don 't force
your writing.”’

According to the data obtained, there are two students who say that the activities adapted
from Christine Nostlinger’s books do not affect writing skills, and one of these students expressed
his opinion as follows:

S15: “I don't think it is effective. Because I don 't write at all, I don 't like writing. I liked the

’

fun of drama more.’

In the focus group interviews conducted with the experimental group students, findings
were obtained regarding the third sub-problem of the study, the effects of creative drama activities
designed with Christine Nostlinger’s books on writing skills. According to the findings obtained,
it was understood that creative drama activities adapted from Christine Nostlinger’s books had a
positive effect on students’ writing skills. It is seen that the findings obtained are similar to the results
of other studies in the literature. Aykac (2011) interviewed students in his study investigating the
effects of creative drama activities designed with different children’s literature texts on both writing
and speaking skills of students and concluded that creative drama activities were found entertaining
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and instructive by the students. As mentioned before, Tiirkel (2013) investigated the effects of
creative drama on creative writing success and attitude to writing and one of the student opinions he
obtained in his study was that drama helps students develop their imagination and creativity.

Discussion, Conclusion and Recommendations

This study was conducted to reveal the effect of creative drama activities designed with
Christine Nostlinger’s books on students’ writing skills. In the study, it was concluded that the
academic success of the student group to whom the activities in the current curriculum were applied
increased in terms of writing skills. Similarly, it was revealed that the students to whom the creative
drama activities designed with Christine Nostlinger’s books were applied learned writing skills and
their academic success in the same skill increased.

In the study, it was concluded that the creative drama activities designed with Christine
Nostlinger’s books applied to the experimental group were more effective on students’ writing
skills than the current curriculum activities applied to the control group. This result is similar to
the research findings of Aslan (2006), Kaya-Giiler (2008), Kapar-Kuvang (2008), Erkan and Aykag
(2014), Abrekoglu-Ispir (2019) ve Ozber, Akar and Balbag (2022), Cleeve-Gerkens’in (2024) In
this case, it can be argued that the creative drama activities designed with Christine Nostlinger’s
books are more beneficial on students’ writing skills than the writing activities applied in the current
program.

In this study, general opinions were also taken regarding creative drama activities designed
with Christine Nostlinger’s books. When the students’ opinions regarding these activities were
examined, it was seen that they had positive opinions such as the activities being fun, oriented towards
imagination and creativity, providing the opportunity to work in groups, facilitating learning and
making it permanent. The students expressed the opinion that the creative drama activities in practice
had a positive effect on their participation in the lesson. Similar opinions were shared by the students
in the studies of Kara (2010), Tiirkel (2013) and Susar-Kirmizi (2015) Abrekoglu-Ispir (2019) ve
Ozber, Akar and Balbag (2022) ve Vukojevig’in (2024). They reported that the activities including
games and being interesting and working in groups in the activities increased their participation. Only
one of the students stated that creative drama activities did not affect their participation in the lesson.

The students’ opinions regarding the text and visuals taken from Christine Nostlinger’s
books were also taken. The students described the text and visuals used in creative drama activities
as interesting, oriented towards imagination, entertaining and intriguing. Students stated that
they had fun, were happy, and experienced feelings of excitement, self-confidence, and empathy
during creative drama activities designed with Christine Nostlinger books. Cormack (2003) and
Ataman (2006) also found findings parallel to these statements in their studies. Finally, students
made suggestions regarding creative drama activities. Students expressed their views on this issue
by allocating more class hours to creative drama activities, implementing these activities in other
classes, and implementing these activities in different places.

During the research process, it was investigated whether creative drama activities designed
with Christine Nostlinger’s books had an effect on students’ writing skills. Most of the students
expressed their views that the creative drama activities in the application had a positive effect on their
writing skills by making it easier to generate ideas, developing imagination and creativity, and not
getting bored while writing. Only two of the students stated that it had no effect on their writing skills.
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When all the results of the research were taken into consideration, it was concluded that
creative drama activities designed with Christine Nostlinger’s books had a positive effect on students’
success in writing skills. In addition, it was seen that this skill, which is considered boring and
difficult to learn among the language skills, made the teaching process more fun, easy, and permanent
with creative drama activities designed with Christine Nostlinger’s books, developed students’
imagination and creativity, and provided them with valid reasons to write, making an important
contribution.

In light of the results obtained from the research; It has been suggested that different studies
can be conducted with creative drama activities designed with Christine Nostlinger’s books for
other age groups, that the effects of these methods on the writing skill levels of students can be
investigated by comparing creative drama and other methods in teaching writing, and that studies can
be conducted using the creative drama method to investigate its effect on the development of reading
skills, which is the most important prerequisite for writing skills.
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