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ORTAOGRETIMDE ZORUNLU iKiNCi YABANCI DiL
ALMANCA DERSLERININ SECMELi DURUMA
GETiRILMESININ DEGERLENDIRILMESI

0z

Gegmisten giiniimiize kadar Tiirkiyede yabanc dil egitimi politikalarinda bir-
¢ok degisiklik yapilmistir. Son olarak Milli Egitim Bakanlig1 tarafindan ortadgretim
kademesinde Almanca 6gretimine iliskin yeni bir degisiklige gidilmistir. Bu de-
gisiklikle Milli Egitim Bakanligi Tebligler dergisinin 2023 Agustos ay1 sayisinda
zorunlu olan ikinci yabanci dil dersinin 2023-2024 egitim 6gretim yilindan itibaren
9. siniftan baglamak tizere kademeli olarak zorunlu dersler arasindan kaldirilarak
se¢meli héle getirilecegini belirtmistir. Bu kararla zorunlu ikinci yabanci dil olan
Almanca dersi se¢meli duruma distirillerek Almanca 6gretimine yonelik politi-
kaya olumsuz bir girisimde bulunulmugtur. Bu baglamda bu ¢aligmanin amaci or-
tadgretim kademesinde zorunlu olan ikinci yabanci dil derslerinin 2023 yilindan
itibaren se¢meli konuma getirilmesini bu karardan etkilenen paydaslardan olan
ogrenci ve veli gorigleri dogrultusunda degerlendirmektir. Bu kararin 6grenciler
ve veliler tarafindan olumlu veya olumsuz olmak tizere nasil kargilandigini arag-
tirmaktir. Bu amaca ulagmak i¢in ¢alismada nitel aragtirma yontemlerinden olan
olgubilim yontemi kullanilmistir. Verilerin elde edilmesinde veri toplama teknik-
lerinden yari1 yapilandirilmis goriigme tekniginden faydalanilmistir. Gortisme tek-
nigiyle elde edilen verilerin analiz edilmesinde betimsel analiz tercih edilmistir.
Calismanin sonucunda hem 6grencilerin hem de velilerin alinan bu karar: ikinci
yabanci dil agisindan olumsuz degerlendirerek Almanca dersinin tekrar zorun-
lu ders olarak devam etmesini istedikleri, 6grencilerin okul ortaminda Almanca
ogrenme imkanlarinin ellerinden alinarak gelecekte mesleki yasamlarinda ihtiya¢
duyacaklar1 yabanci dilden mahrum birakildiklarin: diigtindiikleri belirlenmigtir.

Anahtar Sozciikler: Yabanci Dil Egitimi, Tkinci Yabanci Dil, Almanca, Segmeli
Ders, Ortadgretim.

ek

EVALUATION OF MAKING COMPULSORY SECOND
FOREIGN LANGUAGE GERMAN COURSES OPTIONAL
IN SECONDARY EDUCATION

ABSTRACT

Many changes have been made in foreign language education policies in Tur-
key from past to present. Finally, the Ministry of National Education has made a
new change regarding the teaching of German at the secondary education level.
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With this change, the Ministry of National Education stated in the August 2023 is-
sue of the Announcements magazine that the compulsory second foreign language
course will be gradually removed from the compulsory courses and made elective,
starting from the 9th grade, as of the 2023-2024 academic year. With this decision,
a negative attempt was made to change the policy towards teaching German by
making the compulsory second foreign language course, German, an elective cour-
se. In this context, the aim of this study is to evaluate the decision to make the se-
cond foreign language courses, which are compulsory at the secondary education
level, optional as of 2023, in line with the opinions of students and parents who are
among the stakeholders affected by this decision. To investigate how this decision
was received, positively or negatively, by students and parents. To achieve this aim,
the phenomenological method, which is one of the qualitative research methods,
was used in the study. In obtaining the data, semi-structured interview technique
was used among the data collection techniques. Descriptive analysis was preferred
in analyzing the data obtained through the interview technique. As a result of the
study, it was determined that both students and parents evaluated this decision
negatively in terms of a second foreign language and wanted the German course
to continue as a compulsory course again, and that they thought that the students
were deprived of the foreign language they would need in their future professional
lives by taking away their opportunity to learn German in the school environment.

Keywords: Foreign Language Education, Second Foreign Language, German,
Elective Course, Secondary Education.

e e
GIRIS

Tiirkiyede yabanci dil egitimi, egitim sistemimizin énemli hususlarindan biri-
dir. Yabancr dil 6gretimi agisindan tarihi stire¢ incelendiginde, zaman igerisinde
yabancr dil 6gretim politikalar1 ve uygulamalarinda gesitli degisiklikler yapildig,
bu degisikliklerden en ¢ok Almancanin etkilendigi anlasilmaktadir (Aksoz, Balci,
2018 ve Balci, 2022). Gegmisten giiniimiize, Milli Egitim Bakanhigrnin uyguladigi
yabancr dil stratejileri bir dizi degisiklige ugramistir. Yabanci dil 6gretimi ile ilgili
bu degisiklikler kronolojik siraya gore incelendiginde 1997 yilinda birinci yaban-
c1 dil 6gretiminin doérdiincii siniftan itibaren verilmeye baslandig goriilmektedir.
1997 yilinda sekiz yillik temel egitim sistemine gegisle birlikte 6grenciler 4.siniftan
itibaren yabanci dil dersi gormeye baglamustir. Ikinci yabanci dil gretiminde ise
1998 yilinda MEB Almanca dersleri igin “Hallo Kinder” adl1 kitabi basarak 4. ve 5.
siniflarda Almanca dersini uygulamaya koymustur (Islatti, 1999: 17). 2001-2002
Egitim ve 6gretim yilindan baslamak tizere Anadolu Ogretmen Liselerine, daha
sonralar1 ise 2004-2005 6gretim yilindan itibaren de zorunlu ikinci yabanc dil
dersi, Anadolu Liseleri, Anadolu Giizel Sanatlar Liseleri ve Fen Liselerinin 6gre-
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tim programlarina eklenmistir. 2005-2006 6gretim yilinda gerceklesen degisiklik
kapsaminda Anadolu Giizel Sanatlar Liseleri ve Fen Liseleri haftalik ders program-
larinda ikinci yabanci dil, se¢meli ders olarak, Anadolu Liselerinde ise zorunlu
ders olarak haftada ikiser saat olmak tizere yer almistir (MEB, 2006: 1 ve Balci,
2012). Yukarida belirtildigi gibi siireg icerisinde yabanci dil 6gretiminde tek dilden
cok dillilige yumusak bir gegisin oldugu goriilmektedir. Dolayistyla Ingilizceden
sonra Almancanin okul kademelerinde yer almas ¢ok dillilik ve buna bagli olarak
cok kiiltiirliiliigiin yayginlasmasina katki saglayacaktir (Kogak, 2013). Ogrencilere
farkls farkli yabanci dil 6grenme olanagi sunmak; 6grencilerin meslek se¢imlerin-
de, kendinden farkli olan diger bir kiiltiirii anlama, kapsamli bakis acilar gelistire-
bilme gibi konularda deger katacaktir.

Milli Egitim Bakanligi Talim ve Terbiye Kurulu Bagkanligmin 56 sayili
19.02.2018 tarihli ortadgretim kurumlar: haftalik ders ¢izelgesine gore Anadolu
Lisesi, Fen Lisesi ve Sosyal Bilimler Lisesinde ikinci yabanci dil 9, 10, 11 ve 12.
siniflarda olmak tizere haftalik 2 saat zorunlu ders olarak okutulmaktayd. (Yaprak,
2023: 299). Ancak, bu dersin zorunlu ikinci yabanci dil olarak verilmesi ve
sonrasinda se¢meli hale getirilmesi gibi degisiklikler, dil egitimi politikalarindaki
degisimin sadece bir yansimasidir. Nitekim Milli Egitim Bakanligrnin Agustos 2023
tarihinde aldig1 karar, Almanca dersinin zorunlu dersler arasindan cikarilip Al-
manca dersinin se¢meli konumuna getirilmesidir. Milli Egitim Bakanlig1 Tebligler
dergisinin 2023 Agustos sayisinda zorunlu ikinci yabanci dil olarak Almanca
dersinin 2023-2024 egitim 6gretim yilindan baslamak tizere 9. sinif kademesinden
itibaren kademeli bir bigimde zorunlu dersler arasindan ¢ikarilacag: belirtilmistir
(MEB, 2023). Bu kararla zorunlu ikinci yabanci dil olan Almanca dersi segmeli
duruma getirilmistir. Almancanin se¢meli hale getirilmesine iliskin gelistirilen bu
politikayla yukarida belirtildigi gibi yabanci dil 6gretimine yonelik atilan olumlu
gelismelerin sekteye ugrayabilecegi soylenebilir. Ayrica 9. siif seviyesindeki 6g-
renciler i¢cin Almanca dersinin zorunlu dersler arasindan ¢ikarilmasi, dil egitimi
alanindaki politika degisikliklerinin 6grencilerin dil tercihleri tizerindeki etkile-
rini gérmeye de olanak verecektir. Bu baglamda bu ¢alismanin amaci ortadgretim
kademesinde zorunlu olan ikinci yabanci dil derslerinin 2023 yilindan itibaren
se¢meli konuma getirilmesinin bu karardan etkilenen paydaglardan olan 6grenci
ve veli goriisleri dogrultusunda degerlendirmek ve bu kararin 6grenciler ve veliler
tarafindan olumlu veya olumsuz olmak tizere nasil karsilandigini arastirmaktir. Bu
kararin 6grencilerin ve velilerin goriisleri dogrultusunda nasil degerlendirildiginin
belirlenmesi noktasinda ¢aligma 6zgiin bir degere sahiptir. Caliymanin aragtirma
sorular1 agagidaki gibidir;

- Ogrenciler Almanca dersinin se¢meli duruma getirilmesini nasil
degerlendirmektedirler?

- Velilerin Almanca dersinin se¢meli olmasina yonelik gortisleri nelerdir?
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Bu arasgtirma Milli Egitim Bakanligrnin Almanca 6gretimi politikasiyla ilgili
almig oldugu bu kararm Almanca dersine yonelik dil tutumunu anlamak ve farkli
lise tiirlerindeki 6grencilerin bu degisiklige nasil tepki verdigini incelemek, 6gren-
cilerin ve velilerin dil tercihleri, kiiltiirel etkilesimleri tizerindeki etkilerini derinle-
mesine anlamak amaciyla gerceklestirilmistir.

YONTEM

Arastirma Modeli

Ortaogretim kademesinde zorunlu ikinci yabanci dil olan Almanca ders-
lerinin Milli Egitim Bakanliginin 2023 Agustos ayinda almis oldugu karar
dogrultusunda se¢meli ikinci yabanc dil konumuna diisiriilmesinin 6grencilerin
ve velilerin goriisleri dogrultusunda degerlendirildigi bu ¢alismada nitel aragtirma
yontemlerinden olgubilim kullanilmistir. Olgubilim kisilerin algilarini ve herhangi
bir olay ya da duruma iliskin deneyimlerini veri toplama araglart ile ortaya ¢ikar-
maktir (Aslan, 2018). Bu yontemle incelenen konuyla ilgili deneyimleri agiga ¢ika-
rarak anlayabilmek icin aragtirma grubunu olusturan kisilerle gortismeler yapilir
(Buytkoztirk, vd. 2013). Verilerin elde edilmesinde veri toplama tekniklerinden
yar1 yapilandirilmis goriisme tekniginden faydalanilmistir. Dolayisiyla Almancaya
iligkin alinan bu karar1 6grencilerin ve velilerin olumlu veya olumsuz olmak iizere
nasil degerlendirdikleri arastirilmigtir.

Arastirma Grubu

Bu calismanin arastirma grubu belirlenirken amagh 6rnekleme yontemle-
rinden maksimum c¢esitlilik 6rneklemesi tercih edilmistir. Maksimum cesitlilik
orneklemesinin tercih edilme nedeni arastirma konusuna iligkin farkli 6zellikle-
re sahip katilimcilara ulagarak ¢alismanin amacina uygun verileri elde etmektir.
Maksimum ¢esitlilik 6rneklemesinde farkli kosullara, mekéanlara ve niteliklere sa-
hip kisiler aragtirmaya déhil edilir (Creswell, 2017). Bu yontemin se¢ilme nedeni,
farkls lise tiirlerinde 6grenim goren 6grencilerin ve velilerinin dil egitimi politi-
kalarindaki degisikliklere karsi tutumlarini anlamak ve bu tutumlarin lise tiirleri
arasindaki farkliliklar1 belirlemektir. Dolayisiyla bu ¢aliymanin arastirma grubu-
nu Elazig ilinde ikamet eden ortadgretim 6grencileri ve velileri olusturmaktadir.
Arasgtirma makalesinin belli bir sayfa sayisiyla sinirli olmasi gerektigi i¢in idareci
ve 6gretmenlerden veri alinmamigtir. Arastirmanin hedef kitlesini farkl: lise tiir-
lerinde 6grenim goren 6grenciler ve velileri olusturmaktadir. Anadolu Lisesi, Fen
Lisesi ve Ozel Lise 6grencileri ve velileri arasindan toplam 60 katilimci segilmistir.
Asagida 6grenci ve veli olmak tizere iki farkli kategorideki katilimcilarin demog-
rafik 6zellikleri tablo geklinde verilmigtir. Caligmaya katilan dgrenciler O1, O2...;
veliler ise V1, V2... seklinde isimlendirilmistir.
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Tablo 1. Ogrenci Katilimcilarin Demografik Ozellikleri

Katilimci sirast Cinsiyet Okul tiirii Smuf diizeyi
01 Kadin Fen L. 9. simif
02 Kadin Fen L. 9. sinif
03 Erkek Fen L. 9. simif
O4 Kadin Anadolu L. 9. simif
05 Erkek Anadolu L. 11. sinf
06 Kadin Anadolu L. 9. simif
o7 Erkek Anadolu L. 12. sinuf
08 Kadin Ozel L. 9. simif
09 Erkek Ozel L. 10. sinif
010 Kadin Ozel L. 9. simif
o11 Kadin Fen L. 10. sinif
012 Kadin Fen L. 9. simif
013 Erkek Fen L. 9. simif
014 Kadin Fen L. 9. simif

015 Kadin Anadolu L. 9. simif
016 Erkek Anadolu L. 11. sinf
017 Erkek Anadolu L. 12. siif
018 Kadin Ozel L. 9. simif
019 Erkek Ozel L. 9. simif
020 Kadin Ozel L. 10. smuf
021 Kadin Anadolu L. 12. sinuf
022 Erkek Anadolu L. 12. sinuf
023 Kadin Anadolu L. 9. simif
024 Kadin Anadolu L. 9. simif
025 Kadin Anadolu L. 9. simif
026 Kadin Anadolu L. 9. simif
027 Erkek Anadolu L. 11. sinf
028 Kadin Anadolu L. 10. sinif
029 Erkek Anadolu L. 9. sinif
030 Kadin Anadolu L. 9. simif

Yukarida bulunan tablo 1de arastirmaya katilan ortadgretim 6grencilerinin
demografik ozellikleri verilmistir. Tablo 1 incelendiginde 7 Fen Lisesi, 17 Anadolu
Lisesi ve 6 Ozel Lise 6grencileri olmak iizere ii¢ farkli okul tiiriinden olmak tizere

toplam 30 6grenci arastirmaya katilmigtir.
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Tablo 2. Veli Katilimcilarin Demografik Ozellikleri

Katilimcr sirasi Cinsiyet Yas Ogrenim durumu
V1 Kadin 35 Doktora
V2 Erkek 47 Y. Lisans
V3 Kadin 37 Lisans
V4 Kadin 39 Lisans
V5 Kadin 33 Lisans
A% Kadin 41 Lisans
V7 Erkek 43 Onlisans
V8 Kadin 40 [lkégretim
V9 Erkek 48 Onlisans

V10 Kadin 50 Y. Lisans
Vi1 Erkek 60 flkdgretim
Vi2 Kadin 42 Lise
V13 Kadin 40 Onlisans
Vi4 Erkek 44 Lise
V15 Erkek 45 Lisans
V16 Kadin 39 Lisans
V17 Erkek 49 Lise
V18 Kadin 40 Lise
V19 Erkek 40 Lisans
V20 Erkek 60 [lkégretim
V21 Erkek 42 Lisans
V22 Kadin 36 Lisans
V23 Kadin 52 Lise
V24 Erkek 39 [lkégretim
V25 Kadin 48 Lise
V26 Erkek 41 Lisans
V27 Erkek 58 Lise
V28 Erkek 45 Lisans
V29 Kadin 38 Lisans
V30 Kadin 55 Lisans

Tablo 2de veli olarak arastirmaya katilan kisilerin demografik 6zellikleri yer al-
maktadir. Tablo 2'de de goriildiigii gibi 4 ilkogretim, 7 lise, 3 6n lisans, 13 lisans, 2
yliksek lisans, 1 doktora mezunu olmak iizere toplam 30 katilimcidan goriis alinmistir.

Veri Toplama Araclari, Verilerin Toplanmasi ve Analizi

Bu galismanin verileri yar1 yapilandirilmis gériisme teknigiyle elde edilmistir.
Calismanin amacina ulagacak sekilde aragtirma grubunun konuya iliskin goriisleri,
tutumlar1 ve deneyimlerine yonelik ayrintili olarak (Yildirim ve Simsek, 2008) veri
elde etmek amaciyla bu teknik tercih edilmistir. Goriismelerde kullanilmak tizere
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aragtirmaci tarafindan gériisme sorular1 hazirlanmistir. Ogrenci olan katilimcilar
ve veli olan katilimcilar i¢in toplam iki farkli goriisme soru formu hazirlanmistir.
Hazirlanan yari yapilandirilmis goriigme sorulari yabanci dil 6gretimi uzmani olan
iki kisiye gonderilerek uzman goriisti alinmigtir. Daha sonra uzman kisilerden ge-
len déniitler neticesinde sorulara son hali verilmistir. Ogrenci katilimcilara yonel-
tilen sorular asagida yer almaktadir:

- Almanca dersinin 9. sinifta ikinci yabanci dil olarak segmeli duruma getiril-
mesi hakkinda ne diistiniiyorsunuz?

- 9.smif disinda diger siniflarda da Almancanin segmeli olmasini ister miydiniz?

- Ikinci bir yabanci dil olarak Almanca bilmeniz sizi akranlariniz agisindan
avantajli duruma getirir mi?

- Ikinci bir yabanci dil bilmenin ilerde meslek hayatinda sizi olumlu yénde
etkileyecegini diigiinityor musunuz?

- Egitim aldiginiz okulda ikinci yabanci dil segme konusunda size tercih hak-
ki tanindi mi1?

- Almanca dersi yerine hangi ders veya yabanci dil segenekleri size sunuldu?

- Almancanin ikinci yabanc dil olarak verilmesinin sizin a¢inizdan olumlu
yonleri nelerdir?

- Almancanin ikinci yabanci dil olarak verilmesinin sizin aginizdan olumsuz
yonleri nelerdir?

- Almancanin tekrar zorunlu ikinci yabanci dil olmasini ister miydiniz?

- Ikinci bir yabanci dil bilmenizin is bulmanizda sizi avantajli bir konuma ge-
tirecegini diisiiniiyor musunuz?

Yukarida goriildiigii gibi 6grenci katilimcilara yonelik olarak hazirlanan yar
yapilandirilmig goriisme formunda katilimcilara 10 soru sorulmustur. Buna gore
sorularla Almanca dersinin 9. simifta ikinci yabanci dil olarak se¢meli duruma
getirilmesine iliskin genel 6grenci goriisleri, ikinci yabanci dil bilmenin genel ve
mesleki agidan avantajlari, se¢meli ikinci yabanci dil konusunda 6grencilere ter-
cih hakk: tanima durumu, ikinci yabanci dil olarak Almanca 6grenmenin 6grenci
acisindan olumlu ve olumsuz yonlerine iliskin veri elde etmek amaglanmaktadir.
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Veli katilimcilara yoneltilen sorular asagida yer almaktadir:
- Cocugunuzun ikinci bir yabanci dil 6grenmesini ister misiniz?
- Hangi dili veya dilleri 6grenmesini tercih edersiniz?

- Kendi imkanlarimiz 6lgiisinde ¢ocugunuza ikinci bir yabanci dil 6grenmesi
i¢in olanak veriyor musunuz?

- MEB’in Almanca dersini ikinci yabanci dil olarak segmeli duruma getirme-
sini destekliyor musunuz, bu durumu nasil degerlendiriyorsunuz?

- Veli olarak sizin aginizdan bu kararin olumlu yonleri nelerdir?
- Veli olarak sizin aginizdan bu kararin olumsuz yonleri nelerdir?

- Cocugunuzun egitim hayatinda ikinci yabanci dilin 6nemi konusunda ne
distintiyorsunuz?

- Ikinci yabanci dil bilmenin ¢ocugunuzu is hayatinda avantajli duruma geti-
recegini diisiinityor musunuz?

Veli olan katilimcilar i¢in hazirlanan yar1 yapilandirilmis goriisme formunda
katilimcilara 8 soru yoneltilmistir. Bu sorular genel olarak velilerin ¢ocugunun
ikinci yabanci dil 6grenmesini destekleme durumu, ¢ocuga ikinci yabanc dil 6g-
renme olanaklar1 sunma, Almanca dersinin se¢meli olmasina iligkin genel diisiin-
celer, alinan kararin Ingilizce dersi i¢in de gegerli olmasin1 isteme durumu konu-
larinda veri sunacaktir.

Veriler 14 Mayis 2024 tarihinden baslamak iizere bir ay igerisinde elde
edilmigtir. Goriigmeler aragtirmaci tarafindan yapilmistir. Ogrenci katilimcilarla
yapilan goriismeler 6grencilerin ders saatleri disinda uygun olduklar: saatlerde
okulda yiiz ylize yapilmstir. Veli katilimcilar ile 6grenci ve 6gretmen aracilifiy-
la iletisime gegilerek goriismeler i¢in uygun giin ve saat belirlenmistir. Veli olan
katilimcilarla goriismeler ise veli katilimcilarin ¢ogunun ¢alisan ebeveynler olma-
s1 nedeniyle ¢evrimici yapilmustir. Her bir goriisme yaklagik olarak 10-12 dakika
stirmistiir. Gorismeler yapilirken arasgtirmact katilimeilar: etkilememek amaciyla
hicbir sekilde 6znel bir degerlendirmede bulunmamuistir.

Gorlisme teknigiyle elde edilen verilerin analiz edilmesinde betimsel analiz
kullanilmustir. Veriler; 6grencilerin, velilerin dil politikalarindaki degisikliklere
kars1 tutumlarini, motivasyonlarini, avantaj ve dezavantajlarin1 degerlendirmek
amaciyla analiz edilmistir. Her bir katilimciyla yapilan goriismeler 6nce kayit
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altina almmigs daha sonra ise bu kayitlar etik kurallar geregi 6grenci katilimcilar
icin 01, 02,03...; veli katihmailar icin V1, V2, V3... biciminde adlandirilarak
Word dosyasina yazilmistir. Ses kayit dosyalart Word dosyasina alinirken kati-
limcilarin konusma dilinde yaptiklar: olasi hatalar diizeltilerek sozciiklerin dogru
bicimleri yazilmistir. Daha sonra verilere iliskin kategori anahtari formu hazirlan-
mustir. Sorulara verilen cevaplar uygun temalar ve kategorilere dontstiirtilmiistiir.
Gortisme sorularinda sorulan her bir soru i¢in bu asama gerceklestirilmistir. Te-
malara bagli kategoriler ve alt kategoriler olusturulup frekanslar yazilmistir. Tema-
lar, kategoriler ve alt kategorilerde uyum problemi olabilme durumuna bagl: olarak
bazi kategorilerde diizenleme yapilmistir. Tekrarlanan kategoriler birlestirilmistir.
Tema ve kategorilere iliskin yabanci dil egitimi uzmanindan goriis alinarak temalar
ve kategorilerin nihai hali diizenlenerek veriler sistematik bir sekilde sunulmustur.

Aragtirmanin giivenirlik ve gecerligi icin aktarilabilirlik, teyit edilebilirlik ve
inandiricilik agamalari gergeklestirilmistir. Teyit edilebilirlik i¢in uzman ve aragtir-
maci goriisme dokiimleri ayr1 ayr1 incelenerek degerlendirilmistir. Bu adimda se-
kiz katilimcinin dékiimleri incelenmistir. Elde edilen sonug¢ Miles ve Huberman'in
(1994) gelistirdigi [(Goriis birligi/Goriis birligi + Goriis ayriligi) x 100] formiiliiyle
hesaplanmistir. Bu formiil; “gtivenirlik= goriis birligi/goris birligi + goris ayrili-
¢1” bi¢cimindedir. Bu formiile gore aragtirmaci ve uzman degerlendirmelerindeki
uyumun %90 ve iizeri olmasi durumunda beklenilen diizeyde bir giivenirlik sag-
lanmis olmaktadir (Akt. Saban, 2008). Teyit incelemesi neticesinde en diisiik %65,
en yiiksek ise %90 ve ortalamanin %94.7 oldugu sonucuna ulagilmistir. Bulgularin
yazim asamasinda katilimcilarin cevaplaria yonelik dogrudan alintilara yer veri-
lip aktarilabilirlik siireci gergeklestirilmistir. inandiricilig1 saglamak igin katilimci-
lara goriigme dokiimleri mail aracilhiiyla gonderilerek, ifadelerinin dogru yazilip
yazilmadigiin bilgisi alinmistir. Katihmeilar gériisme dokiimlerinde ifadelerin
kendilerine ait oldugunu dogrulamislardir.

Aragtirma sonuglarinin, dil egitimi politikalarinin 6grenci ve veli perspektifin-
den degerlendirilmesinin ortaya ¢ikarilmasina katki saglamasi hedeflenmektedir.
Bu ¢alisma Almanca dersinin segmeli hale getirilmesinden hemen sonra yapilan
ilk aragtirma olmasi ve bu kararin 6grenci ve veli goriisleri dogrultusunda de-
gerlendirilebilmesi agisindan 6zgiin degere sahiptir. Bunun yani sira elde edilen
sonuglarin ilgili kurumlarla paylasilmas: neticesinde bu kararin yeniden gézden
gegirilerek olumlu yonde degisiklige gidilmesine katki saglayabilmesi noktasinda
alana katki saglamasi beklenmektedir.

BULGULAR

Bu boliimde aragtirma grubunu olusturan 6grenci ve veli olmak tizere iki farkl
gruptan elde edilen veriler ayr1 ayri sunulmustur. Asagida 6grenci katilimcilardan
elde edilen veriler yer almaktadir.
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Odgrenci Katiimailara iliskin Bulgular

Asagida ortadgretim 6grencilerinin Almanca derslerinin se¢meli duruma ge-
tirilmesine iliskin genel goriislerinin yer aldig1 temalar tablolarda sunulmaktadir.

Tablo 3. Almanca dersinin se¢meli duruma getirilmesine iliskin genel diisiinceler

Tema Kategoriler Alt kategoriler f

1.1.1. Iki yabanc1 dil 6grenme firsatt 3

1.1.2. Yeni bir dil bilme firsat: sunmast 5

TEMA 1Almanca 1.1.3. Empati yetenegi katmasi 6

dersinin se¢meli

L. . 1.1. Zorunlu ders olmaliyd1  1.1.4. Farkh bir kiiltiirii tanima 10
duruma getirilmesine
iliskin genel diisiinceler 1.1.5. Segme sanst verilmemesi 10
1.1.6. Mesleki yeterlige katka 13
1.1.7. Avantajli duruma gelme 15
1.2.1.Ingilizce bilmek yeterli 7
1.2.2.Gereksiz 8
1.2. Segmeli ders olmali
1.2.3. Yeterli zaman ayrramama 10
1.2.4. Zor bir dil olmast 15

Ogrenci katilimailar, ikinci yabanci dil 6grenme olanagi elde etme, farkl
bir kiltiirti tanima, empati yetenegi kazanma, Almanca bilmeyenlerden daha
avantajli duruma gelme ve mesleki yeterliligini arttirma gibi olumlu katkilarindan
dolay1 Almanca derslerinin zorunlu dersler kategorisinde olmasi gerektigini
belirtmislerdir. Ogrenci katilimcilarin temaya iliskin goriislerinden &rneklere
agagida yer verilmistir.

O1: “Almanca dersinin 2. yabanci dil olarak zorunlu kalmasini isterdim, ¢iinkii
béylece hem Ingilizcemin hem de Almancamin gelismesine biiyiik katki saglanmasg
olurdu.” O1 Almanca ve Ingilizcenin ayni dil ailesine mensup olmasina bagli olarak
Almanca derslerinde 6grendiklerini Ingilizceye olumlu transfer ettigini, bu neden-
le Almanca derslerinin zorunlu dersler arasindan ¢ikarilmasinin Ingilizce 6greni-
mi tizerinde de olumsuz etkisi oldugunu belirtmistir.

06: “Dersin adi segmeli ama bize secmemiz icin hichir secenek sunulmads. Keske
zorunlu olarak kalsaydi.” O6 Almanca dersi se¢meli ders statiisiine indirilse de ken-
dilerinden se¢mek isteyip istemediklerine iligskin goriis alinmadigini Almancanin
direkt ders programindan ¢ikarildigini ifade etmistir.
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08: “Bence zorunlu ders olarak kalsa daha iyi olabilirdi. Aslinda ben zaten
Almanca 6grenmek istiyorum. Almancaya ilgim var ama okul oldugu siirede zaman
sorunu yasayip kursa gitmeye vakit aywramiyorum. Zorunlu ders olsaydi okulda
Almanca égrenmek igin firsatim olabilirdi.” O8 Almancanin segmeli olmasiyla Al-
manca 6grenme firsatinin elinden alindigini, okul nedeniyle kursa giderek Alman-
ca 6grenmek i¢in ise bos zamaninin olmadigini belirtmistir.

O11: “Bence iyi oldu. Almanca dersi i¢in ayrilan haftalik ders saati sadece iki. 2
derste bize ne ogretilebilecek ki. Eger sayisi arttirilsaydi zorunlu ders olarak kalmasini
isterdim. Ama bence bu sartlarda béyle bir karar alinmas iyi olmus.” O11 haftalik
iki saatlik Almanca ders saatinin dil 6grenmek igin yeterli olmamasina bagl olarak
bu kisa siire icerisinde Almanca 6grenmenin miimkiin olmamasi nedeniyle dersin
se¢meli duruma getirilmesinin olumlu bir karar oldugunu ifade etmistir.

O12: “Bence zorunlu ders olarak kalmaliydi. Ciinkii Almanyada, Tiirkiyede
gelismeyen genetik miihendisligi gibi bircok meslek gelismis durumdadir. Biz
ogrencilerin de bu dili 6grenmesi ilerde Almanyada okumak istersek ya da Alman bir
sirkette, kurumda ise girmek istersek isimize yarayacagim diisiiniiyorum.” 012 Al-
manyanin mithendislik alaninda ¢ok bagarili bir durumda olmasi ve meslek haya-
tina bagladiktan sonra Alman sirketlerle caliyma sans1 nedeniyle Almanca dersinin
zorunlu ders olarak devam etmesi gerektigini belirtmistir.

O17: “Ingilizceye nazaran daha zor bir dil ve 6grencilerin zorlandig bir ders
oldugu icin se¢meli olmast gayet mantikli geliyor” O17 Almancanin goreceli olarak
Ingilizce ile kiyaslandiginda hem yapisal olarak zor bir dil olmasi hem de &grenci-
lerin 6grenme siirecinde zorluk ¢gekmeleri nedeniyle se¢meli duruma getirilmesini
olumlu bir karar olarak degerlendirmistir.

020: “Almanca derslerine yeterli zaman ayrilmiyor bence. Benim genel olarak
dile ilgim var. Ingilizceyi seviyorum, Almancay: da sevdim. Ama ders saatimiz ¢ok
az. Bu yiizden yeterli geldigini diistinmiiyorum. Dersi tamamen kaldirmak yerine
ders saati arttirilsaydi keske.” Yabanci dil 6grenmeye ilgi ve istegi olan 020 Alman-
ca ders saatlerinin az olmasi nedeniyle Almancanin 6grenilemedigini, Almanca
derslerini kaldirmak yerine ders saatlerinin arttirilmasinin kendileri i¢in daha ya-
rarl1 olacagini belirtmistir.

026: “Bence segmeli hale getirilmesi yerine ana bir ders olarak devam ettirilmesi
gerekiyordu. Ciinkii yeni bir dil 6grenmek, yeni bir ruha sahip olmak demek, bize
farkly kiiltiirleri tamimamuz icin bir yol agar. Bunun disinda farkli diisiincelere farkl
bir agidan bakmamizi saglar. Kiiltiirleri tammamizi saglar. Kiiltiirlerin birbirine
daha iyi bakmasini, birbirlerini anlamalarini, empati yapmalarin saglar” Yaban-
a1 dil farkindalik diizeyi yiiksek olan 026 yeni bir dil 6grenmenin yeni kiiltiirleri
tanimay1, onlarla empati kurmayi, bakis acilarinin genis olmasini, farkls kiiltiirel
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yapilara sahip toplumlarin dil araciligiyla birbirlerini anlamalarini saglayacagi icin
Almanca dersinin zorunlu ders olarak siirdiirillmesinin gerekliligini ifade etmistir.

029: “Bence ¢ok sagma bir uygulama, ¢iinkii onun yerine Adab-1 Muageret go-
rityoruz. Adab-1 Muaseret, keske bir sey katsa, hicbir sey katmiyor ama Almanca
olunca is hayatinda da sosyal iliskilerde de bir avantajumiz olur diye diisiiniiyorum.”
029 Almanca dersi yerine ders programina eklenen “Adab-1 Muageret” dersinin
kendilerine gerek akademik gerekse de kiiltiirel ve ahlaki olarak bir katk:
saglamadiginy; ancak Almanca 6grenmenin hem mesleki hem de kiiltiirel baglamda
kisiye avantaj saglayacagini belirtmistir.

Tablo 4. 9. sinif disinda diger siniflarda da Almanca dersinin segmeli olmasi

Tema Kategoriler Alt kategoriler f
TEMA 2 9.sinif diginda diger siniflarda 21 Secmeli ders olmals 2.1.1. Evet 6
da Almanca dersinin segmeli olmas 2.2. Zorunlu ders olarak kalmali 2.2.1. Evet 22

Ogrenci katilimcilardan 10., 11. ve 12. smiflarda da Almanca derslerinin
se¢meli olmasini isteyip istemediklerine iligkin goriis alinmistir. 6 katilimei
Almanca dersinin se¢meli olmasini; 22 katilimer ise zorunlu ders olarak devam
etmesini dile getirmistir. Katilimcilar bu soruya sadece evet ve hayir seklinde yanit
vermislerdir. Tablo 4’teki verilerden de anlagildig: gibi katilimcilarin biyiik bir bo-
limii Almanca dersinin zorunlu ders olarak kalmasini istemektedir. Asagida 6rnek
olarak katilimcilarin goriiglerine direkt yer verilmistir.

O17 “Evet, zorlayici bir dil oldugu igin tiim siniflarda segmeli olmasini isterdim.”
017 Almancanin kendisi i¢in zor bir ders olmasina bagli olarak dersten muaf ol-
mast icin tiim siniflarda Almancanin segmeli ders olmasini istemektedir.

O21: “Hayr tabii, fakat bir is yapiliyorsa ya tam ya da hi¢ yapilmamas: gerekiyor.
Bence dokuzuncu simifta eger segmeli hale getiriliyorsa, dokuzuncu simiftan sonra
ogrencilerin Almancaya olan ilgileri azalacag icin segeceklerini diisiinmiiyorum. Bu
yiizden ya dokuzuncu simfta da var olmaliydi ya da biitiin smmiflarda segmeli hale
getirilmeliydi”. O21 alinan bu kararin kendi igerisinde tutarsiz oldugunu, 9. sinifta
segmeli olarak sunulan Almanca dersinin 6grencilerin Almanca 6grenmeye iliskin
ilgi ve istegini olumsuz etkileyebilecegine bagli olarak ilerleyen yillarda diger sinif-
larda da Almanca 6grenmeye yonelik motivasyonlarinin diigmesine neden olaca-
g1 belirtmistir.

022: “Hayir bence ana ders olarak uygulanmali Ingilizce gibi yine. Ciinkii
ogrenciler yurt disina gittigi zaman daha boyle bilingli olarak hareket edebilir. Zorluk
¢ekmezler”. 022 yabanci dil bilmenin uzun vadede 6grencilere avantaj saglayacagi-
na vurgu yaparak yurt disinda bulunulmas: ya da ¢aligilmasi: durumunda temel bir
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ihtiya¢ oldugunu, bu nedenle de 6grencilerin elinden ikinci yabanci dil 6grenme
firsatlarinin alinmamasi gerektigini ifade etmistir.

026: “Hayir, bence ana ders olarak kalmaliydi. Hatta dokuzuncu sinifta da ana
ders haline getirilmeli. Ilkokul degil de, yani Ingilizce gibi ikinci simiftan beri degil de
besinci siniftan beri getirilebilir. Ne kadar erken baslarsak kendimizi daha ileri seviyeye
gotiirebiliriz” 026 Almanca dersinin sadece 9. sinifta degil de Ingilizce gibi temel
egitim seviyesinden baglanarak daha erken dénemlerde 6gretim programlarinda yer
almas: gerektigini ifade ederek erken yasta yabanci dil 6gretimine vurgu yapmustir.

Tablo 5.1kinci yabanci dil olarak Almanca bilmenin dgrenciyi akranlarina
kiyasla avantajli duruma getirme durumu

Tema Kategoriler f Alt kategoriler

3.1.1. Is bulma olanag; saglamast
3.1.2. Igverenlerin bilinen dil sayisma 6nem vermesi

_ 3.1.3. Etkili iletisim
TEMA 3 Ikinci yabanc 3.1.4. Farkli kiilttirleri tanima
dil olarak Almanca . 3.1.5. Herkes tarafindan bilinmemesi
bilmenin grenciyi 3.1 Avantzh % 3.1.6. Vizyon sahibi olmak
akranlarina kiyasla 3.1.7. Farkl diigiinebilme
ava.ntajh §muma 3.1.8. Ozgiiven saglamast
getirmesi 3.1.9. Yurt disinda dgrenim gorebilme

3.1.10. Sosyallesme
3.2. Avantajsaglamamast 4 3.2.1. Daha yaygin olan dillerin 6grenilmesi

Tablo 5 incelendiginde 26 katilimcinin Almanca bilmelerinin kendilerine Al-
manca bilmeyen akranlarina kiyasla daha avantaj sagladigini, 4 katilimci ise avantaj
saglamadigini ifade etmistir. Katilimcilar Almanca bilmelerinin is bulma, iletisim
kurma, farkl: bir kiiltiir tanima, 6zgtiven sahibi olma gibi hem mesleki hem sosyal
hem de kisisel gelisim agisindan kendilerini avantajli duruma getirecegini belirt-
mislerdir. Asagida 6rnek olarak katilimcilarin goriislerine direkt yer verilmistir.

04: “Kesinlikle ileride meslek hayatimiza olumlu yinde etki edecegini
diisiiniiyorum. Bir is basvurusu yaptigimda CV imde Almanca bildigim yazarsa eger
bence bu beni digerlerine gire daha avantajli hale getirir” O4’e gore Almanca bilme-
sinin mesleki a¢idan kendisini 6n plana ¢ikararak is bagvurusunda tercih edilebile-
cek bir kisi haline getirmektedir.

O8: “Evet, kesinlikle gecirir. Artik giiniimiizde herkes Ingilizce biliyor olarak
sayiliyor. Sanki bu yabanci dil olarak degilmis gibi. O yiizden Almanca bilmemiz bizi
kesinlikle akranlarimizin niine gegirir” O8 giiniimiizde artik herkesin Ingilizce bil-
digi kabul edildiginden Ingilizceye alternatif olarak Almanca 6grenmenin kisiyi Al-
manca bilmeyenlerden daha ¢ok tercih edilebilir bir duruma getirdigini belirtmistir.
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O11: “Tabi ki iletisim yoniimiiz daha kuvvetli olur ve farkli kiiltiirleri tanims
oluruz” O11’e gore ikinci yabanci dil konugabilmenin kisiye yeni ve farkls bir kiil-
tiir tanima firsati vererek kisinin iletisim becerisinin gelisimine katki saglar.

Ol14:"Hayr, ¢iinkii tamam bilmemiz de yararimiza olacaktir fakat Cince,
Arapga, Ispanyolca gibi diinya dili haline gelmis milyarlarca insan tarafindan konu-
sulan diller dururken Almancanin ¢ok da bir faydas: olmaz.” O14 Almanca yerine
son dénemlerde 6n plana gikan Arapga, Cince ve Ispanyolca dillerinden herhangi
birisini 6grenmesinin kendisini akranlarina kiyasla daha avantajli duruma getire-
cegini ifade etmistir.

026: “Tabi ki getirir, ¢iinkii bir ortamda sayginligimiz artar ve insanlar bizi tebrik
edince dzgiivenimiz de buna bagh olarak olduk¢a artar. Bu da kendimize giivenmemizi,
daha iyi seyler yapabilecegimize inanmamizi saglar” 026 Almanca bilmenin sadece
mesleki, akademik ve kiiltiirel katkilarinin olmadigini; kisinin takdir edilmesine
bagli olarak 6zgiiven duygusunun gelisimini de destekleyecegini belirtmistir.

Tablo 6. Ikinci yabanci dil olarak Almanca bilmenin meslek hayatina katkilarina
iliskin 6grenci goriisleri

Tema Kategoriler f Alt kategoriler

4.1.1. Yabanci kaynaklardan alam takip etmek
4.1.2. Meslekte taninur olma

TEMA 4 Ikinci yabanc: 41, Oluml 26 4.1.3.Yurt disinda calisabilme

dil olarak Almanca bil- o " 4.1.4. Yabanci meslekdaslarla iletisim kurabilme
menin meslek hayatma 4.1.5. Yabanci kaynaklara ulagabilme

katlalan 4.1.6. Yabana sirketlerde calisabilme

4.2. Avantajsaglamamasi 4 4.2.1. Daha yaygmn olan dillerin 6grenilmesi

Katilimcilardan diger bir soruda Almanca bilmenin mesleki hayatlarina katki-
larinin neler olduguna yénelik goriis alinmustir. 26 katilimer Almanca kaynaklar-
dan alani takip etme, meslekte taninan biri olma, yurt disinda ¢alisabilme, Alman
sirketlerle ¢alisabilme gibi Almancanin meslek hayatlarina katki sagladigini, 4 ka-
tilimai ise diinyada yaygin olarak konugsulan diger yabanci dillerin bilinmesinin
kendileri i¢in mesleki a¢idan faydali olacagini dile getirmislerdir. Asagida 6rnek
olarak katilimcilarin goriiglerine direkt yer verilmistir.

O5: “Kesinlikle etkileyecegini diisiiniiyorum. Farkli kiiltiirler ve mevkilerde
insanlarla tanisarak iliskilerimizi gelistiririz. Kiiltiirel farkindaligi saglamis oluruz”
O5% gdre Almanca bilmek farkli sosyo-ekonomik yapilara sahip insanlarla iletigim
kurma olanag1 sunarak mesleki hayatin gelisimine katkilar saglar.
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O11: “Evet diisiiniiyorum, ¢iinkii ilerde miihendislik ya da tip dallarindan birini
segmeyi diisiiniiyorum. Ilgili mesleklerde farkl iilkelerle calisabilmek icin ekstra
yabanc dil bilmek onemli” O11 ilerleyen siire¢lerde mesleki tercihlerini miihendis-
lik ve tip dallarindan herhangi birinde yapmak istedigini, dolayisiyla bu meslekler
i¢in de Almanca bilmesinin kendisine mesleki katkilar saglayacagini ifade etmistir.

024: “Diisiiniiyorum, ¢iinkii global ¢agda yasiyoruz ve artik teknoloji ¢agina
girmis bulunmaktayiz. Bu yiizden diger iilkelerle etkilesimlerimiz ¢ok fazla olacak.
Bir siirii yurt disina giden insan olacak. Yurt disndan buraya gelen birgok insan
olacak umuyoruz ki. Bu yiizden dillerin gelisimi ve insanlarin birbiriyle anlasabilmesi
icin dil bilmek ¢cok onemli. Ayrica Hukuk okumak istedigimden Almanca bildigim
takdirde ¢cok daha fazla kaynaga ulasabilecegimi ve bunun da beni daha avantaj-
It duruma getirecegini biliyorum.” 024 teknolojinin gelismesine bagl olarak artik
tilkeler arasindaki sinirlarin kalktigini ve tilkelerin birbirleriyle ekonomik, sosyal,
kiiltiirel ve siyas:t acidan siirekli iletisim halinde olduklarini, bu durumun bir so-
nucu olarak da ikinci yabancr dil bilmenin ilgili dildeki kaynaklari okuyabilmek
acisindan fayda saglayacagini belirtmistir.

026: “Tabi ki daha yiiksek, yani maddi miktarda daha iyi yerlere gelmemizi ve
daha iyi secenekler elde etmemizi saglar. Ciinkii su an iilkemizin durumu ile yurt
disindaki bolgelerin durumu ayni degil. Onlar daha ileri seviyede ve oraya gidersek
bize daha ¢ok deger verilebilir. Yani oradaki imkanlar daha fazla oldugu icin daha
iyi yerlere gelebiliriz” 026 Tiirkiye ile Almanyanin ekonomik agidan geligmiglik
diizeyine dikkat ¢ekerek Tiirkiye'ye kiyasla Almanyada kisinin icra ettigi meslegin
ekonomik karsiliginin daha fazla oldugunu, mesleki agidan daha iyi yerlere geli-
nebilecegini ifade ederek Almanca bilmenin yurt diginda yasama imkani sunarak
statii ve ekonomik birgok katkisinin olacagini vurgulamstir.

Tablo 7. Okulun ikinci yabanci dil segme konusunda tercih hakk: tanimas:

Tema Kategoriler f
) 5.1, Evet 0

TEMA 5 Ikinci yabanc dil segme konusunda tercih hakka tanmmast
5.2.Hayr 30

Katilimcilarin diger bir soruda okul idaresinin 6grencilerden ikinci yabanci dil
olarak Almanca dersini se¢mek isteyip istemediklerine iliskin fikirlerinin alinma-
sina yonelik gorigleri alinmustir. Katilmeilarin tiima okul yonetiminin Almanca
dersini se¢mek isteyip istemediklerine iliskin fikirlerinin alinmadigini ifade etmis-
lerdir. Elde edilen verilerden 6grencilere ikinci yabanci dil segme konusunda tercih
hakki taninmadig1 anlagilmaktadir. Asagida 6rnek olarak katilimcilarin goriisleri-
ne direkt yer verilmistir.
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O21: “Hayrr, bize tercih hakk: taninmadi ve bizim zamammizda Almanca dersi
dokuzuncu simiflarda segmeli ders degildi. Bu yiizden Almanca dersi gordiik ve ben
bunun ¢ok faydasmi gérdiim. Yani se¢meli olmamast bence biitiin dgrenciler igin
daha faydali olacaktir” 10 sinif olan O21 s6z konusu karar ¢gikmadan 6nce 9. sinifta
Almanca dersi aldigini ve Almanca dersinin kendileri i¢in ¢ok faydali oldugunu,
dolayisiyla zorunlu ders olarak devam etmesinin gerekli oldugunu ifade etmistir.

023: “Hayir, taminmadi. Bize direk idare kendisi Almanca yerine farkli segmeli
ders koydu. Bir saatlik Adab-1 Muaseret diye yeni bir ders koydu ve asir verimsiz
gectigini diisiintiyorum. Hicbir sey yapmiyoruz, sadece oturuyoruz ve sinav zamant
hoca sorulari verip herkes yiiz aldi yani. Hicbir isimize de yaramadi. Kitabi da yok
zaten. Ne isleyecegimizi de bilmiyoruz. Oyle verimsiz gegen bir saat bence.” 023 okul
yonetiminin 6grencilerden Almanca dersini secip se¢mek istemediklerine yonelik
fikirlerinin alinmadigini, Almanca dersi yerine idarenin Adab-1 Muaseret dersini
verdigini, bu derste ise belirli bir igerigin aktarilmamasi nedeniyle dersin bos gecti-
¢gini, sinav zamaninda dersin 6gretmeni tarafindan sorularin 6nceden 6grencilerle
paylagilarak yiiksek notlarin alindigini belirtmistir.

029: “Hayr, tercih hakki tamnmadi. Direkt okula geldigimiz gibi Adab-i
Muageret gordiik. Cok garipti bence. Bize hicbir sey sorulmadi. Hep ayni seyler zaten
insanlarin bildigi sey Adab-1 muaseret égretiyorlar. Insanlar ne yapmalari gerektigini
biliyor.” 029 Almanca dersi segmeli olmasina ragmen kendilerine dersi segme hak-
ki taninmadigini, okul idaresi tarafindan direkt olarak Almanca dersi yerine Ada-
b-1 Muageret dersi verildigini, bu derste ise gerek aile ortaminda gerekse de sosyal
gevrede ortiik olarak égrenilen ahlaki davranis ve gorgii kurallarinin verilmesine
bagli olarak bu dersin gerekli olmadigini ifade etmistir.

Tablo 8. Almanca dersi yerine 6grenciye sunulan ders secenekleri

Tema Kategoriler

6.1. Ikinci yabanci dil

6.2. Astronomi

6.3. Bilisim Teknolojileri

6.4. Hz. Muhammed'in hayat:
6.5. Adab-1 Muageret

TEMA 6 Almanca dersi yerine 6grenciye
sunulan se¢meli dersler

O O N U O | .

Tablo 8de Almanca dersi yerine 6grencilere verilen dersler yer almaktadir.
Okul yonetimi 6grencilere “Adab-1 Muageret, Astronomi, Hz. Muhammed’in ha-
yat1 ve Astronomi derslerini vermistir. Asagida 6rnek olarak katilimcilarin goriis-
lerine direkt yer verilmistir.

024: “Segenekler sunulmadi, idare segmis sanirim dersleri. Biz herhangi bir sey
yapmadik. Astronomi bilimleri, astronomide zaten astronomi islemiyoruz. Fizik
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isliyoruz ama Adab-1 Muagseret dersinin de pek katkisi oldugunu diisiinmiiyorum.
En azindan Almanca olsayd: daha iyi olurdu ¢iinkii hem Adab-1 Muageret hem Din
Kiiltiirti ve Ahlak Bilgisi hem Hazreti Muhammed’in Hayati hepsi birden ayni seyi
anlatiyor. O ytizden Almanca olsaydi farkls bir icerik olurdu. En azindan hani 5 ders
din gormek yerine 2 ders Almanca gormek daha iyi bence” 024 idare tarafindan
ders programlarina astronomi ve Adab-1 Muageret dersinin eklendigini, astronomi
dersinin amacina ve igerigine uygun bir sekilde islenmedigini, ilgili derste fizik
dersi islendigini, bu dersler yerine Almanca dersinin olmasinin kendileri i¢in daha
faydali olacagini ifade etmigtir.

029: “Sadece Adab-1 Muaseret geldi, bir de sanirim bilisim teknolojileri geldi.
Bilgisayar da ¢ok bos geciyor zaten. Higbir sey ogrendigimi diistinmiiyorum. Adab-1
Muagerette zaten bildigimiz seyler dgretiliyor.” 029 Almanca dersi yerine yine Ada-
b-1 Muageret ve bilisim teknolojilerinin verildigini, bu derslerin ise verimli geg-
medigini, 6rnegin Adab-1 Muaseret dersinde belirli bir ders igeriginin ve kitabinin
olmadigini, glinliik hayatta bildikleri gorgii kurallarinin anlatildigini belirtmistir.

Tablo 9. Almancanin ikinci yabanci dil olarak verilmesinin 6grenci agisindan
olumlu ve olumsuz yonleri

Tema Kategoriler f Alt kategoriler

7.1.1. Akademik hayata katki

7.1.2. Hafizay gelistirmesi

7.1.3. Farkli bir kiiltiir tanima

7.1.4. Yeni bir dil 6grenmeye iliskin olumlu algr gelistirme
7.1.5. Kisisel gelisime katka saglamast

TEMA7 7.1.6. Farkli dilleri 6grenmeye de tegvik etmesi
Almancanmikinci  7.1. Olumlu 26 7.1.7.Yabanci kisilerle iletisim kurabilme
yabanci dil olarak 7.1.8. Yurt disinda yagama istegi

verilmesinin 6grenci 7.19. Gelecege yatrmm

agisindan olumlu ve 7.1.10. Kiiltiire katki saglamast

olumsuz yonleri 7.1.11. Is bulmayz kolaylagtirmast

7.1.12. Mesleki gelisime katki
7.1.13. Yabana dile kargt 6nyargiyr kirma

7.2.1. Almanca 6gretiminin nitelikli olmamasi
7.2. Olumsuz 4 722 Dersin sadece smav odakl anlatilmast
7.2.3. Iletisim kurmaya yonelik ders anlatimamast

Katilimcilardan diger bir soruda Almancanin ikinci yabanci dil olarak verilme-
sinin kendileri agisindan olumlu ve olumsuz yonlerinin neler olduguna iliskin go-
risler alinmigtir. Tablo 9'da da goriildiigii gibi 26 katilimc1 Almanca dersini alma-
nin olumlu; 4 katilimcr ise olumsuz oldugunu ifade etmistir. 26 katilimci Almanca
bilmenin yabanci dile iliskin 6nyargry1 kirma, is bulmayi kolaylastirma, kiiltiirel ve
akademik katki, gelecege yatirim, hafizay: gelistirme, yabanci kisilerle iletisim ku-
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rabilme, yurtdisinda yagama, dile iliskin olumlu alg gelistirme gibi bir¢ok olumlu
yanlarinin oldugunu belirtmislerdir. Buna yonelik olumsuz goriis bildirenler ise
goriiglerini Almanca 6gretiminin nitelikli olmamasi, dersin sadece siav odakli
anlatilmasi, iletisim odakli ders anlatiminin yapilmamasi gibi nedenlere dayan-
dirmiglardir. Asagida 6rnek olarak katilimcilarin goriislerine direkt yer verilmistir.

O5: “Ingilizce disinda farkh bir dil 6§renmek gercekten giizel, Almanca olmast
daha giizel. Almanca dersini gormeden Almanlarin gelenek ve goreneklerini, nasil
bir dil, hayat tarzlar: oldugunu bilmiyordum, simdi biliyorum dil, kiiltiir bilgimin
gelismesinde énemli bir etki oldu.” O5 Almanca dersi sayesinde sadece yeni bir dil
6grenmedigini belirterek Alman gelenekleri ve kiiltiirti hakkinda da bilgi sahibi
olmasina bagli olarak yabanci dil 6greniminin sadece dilsel katkisina degil, kiil-
tiirel yonden katkilarina da dikkat ¢ekmistir. Bunun yani sira Almanca dersinin
kendisine ¢ok yonlii katkisinin oldugunu ifade etmistir.

O11: “Farkly bir dil hakkinda fikir sahibi olmak belki tesvik edici olabilirdi. Okul
disinda da Almanca 6grenmeye itebilir beni.” O11 okuldaki Almanca dersinin 6g-
rencinin okul dis1 ortamlarda da Almanca 6grenilmesine tesvik edecegini ifade
ederek Almancaya iligkin tutumu da olumlu etkiledigini belirtmistir.

O21: “Kiiltiirel ve sosyolojik agidan insanlarn ikinci dil bilmesi ¢ok nemli bir sey
ve bu dil Almanca yani ¢ok global bir dil oldugu icin biitiin diinya iilkelerinde neredeyse
ikinci bir dil olarak ogretiliyor zaten. Almanca bilmemiz bizim icin Ingilizceden
sonra hem is bulma imkam agisindan hem kiiltiirel olarak etkilesim agisindan ¢ok
faydali olacak. Bu yiizden Almanca 6grenmenin etkisi benim iizerimde olumlu yonde
oldugunu diisiiniiyorum.“ O21’e gére diinyada yaygin konusulan bir dil olmasi nede-
niyle Almanca hem is bulma hem de kiiltiirel zenginlik agisindan 6nemlidir.

022: “Ben pek bir énemini goremedim, ¢iinkii okulda verilen Almanca egitiminin
¢ok yararl oldugunu diistinmiiyorum. Daha iist diizey bir Almanca egitimi verilebilir”
022 okullardaki Almanca 6gretim siirecinin verimli olmamasi nedeniyle Almanca
dersinin olmasinin olumlu yoniiniin olmadigini belirtmistir.

026: “Cok merak ettigimiz konularda makaleler yabanci dilde oluyor, ceviri de
ok dogru olmadigi igin tam olarak anlayamiyoruz. Ne demek istedigini bilirsek daha
rahat olur. Daha saglikl arastirmalar yapariz” 026 Almanca yazilan makalelerin
gevirilerinden aragtirmalarin yapilmasinin bazen yanls bilgi vermesi nedeniyle
Almanca bilmenin dogrudan Almanca yazilan ¢alismalara ulagsmayr mimkiin ki-
lacagini ifade etmistir.

028: “Almancay: okullarda daha rahat, anlasihir ve etkili bir 6gretim saglayarak
ikinci bir yabanc: dil 6grenmemizde katkida bulunmaktadirlar. Diger yabanc: dillere
karsi 6nceden olan ényargimi kirmama yardimer olur” 028 okulda Almanca dersi-

OMU EFD, 2025, Cilt 44, Say1 2, Sayfa 575-643



Fatma KARAMAN

ni almalarinin 6nceden yabanc dile iliskin olusturdugu 6n yargisinin kirilmasini
saglayarak dile yonelik olumsuz tutumunun olumlu yénde gelismesine katk: sag-
ladigini belirtmistir.

02: “Olumsuz yénleri bu dillerin bize sadece siav odakli anlatiimasi.” O2 Al-
mancanin okullarda ikinci yabancr dil olarak verilmesinin dersin iletisim kurmaya
yonelik degil de sadece sinav odakli ders anlatiminin yapildigina dikkat ¢ekerek
verimli bir ders anlatiminin yapilmamasina bagl olarak bagarili bir 6gretim stire-
cinin gergeklesmedigini ifade etmistir.

03: “Asil deginilmesi, énem verilmesi gereken konuya ¢ok deginilmeden
anlatiliyor. Bence bu derste amag girecegimiz simavlar degil de en azindan bu dilde
kendimizi anlatacak seviyeye gelmemiz olmali” O3 de O2 ile ayni diistinceleri pay-
lasarak Almanca derslerinin amaca uygun bir sekilde iletisim odakl1 degil de sinav-
lar1 ge¢meye yonelik olarak islendigini, bu nedenle Almanca basit diizeyde dahi
iletisime yonelik ciimlelerin kurulamadigini belirtmistir.

024: “Olumsuz yonleri olmaz, ¢iinkii bize devletin bir katkist bu, bunun da
kaldirilmasi sagma. Bu imkandan yararlanmamiz lazim. Herkesin dil 0grenmek
icin imkani olmayabiliyor, ¢iinkii degil mi? Hem parasal olarak hem zaman olarak
bizden gotiiriir” O24% gore Almancanin devlet okullarinda dgrencilere sunulmast
hem zamansal hem de maddi agidan avantajli bir durumdur, giinkii herkes Alman-
ca 0grenmek i¢in yeterli zamana ve maddi giice sahip olmayabilir.

Tablo 10. Almanca dersinin yeniden zorunlu ikinci yabanci dil olmasini isteme
durumu

Tema Kategoriler f
TEMA 8 Almancann tekrar zorunlu ikinci yabanct 8.1. Evet 26
dil olmasin isteme 8.2. Hayir 4

Diger bir soruda katilimcilardan se¢meli olan Almanca dersinin yeniden zorunlu
ikinci yabanci dil olmasini isteyip istemediklerine yonelik goriis alinmistir. Tablo
10da da gosterildigi gibi 4 katilimcinin Almanca dersinin zorunlu ders olmasini is-
temedigi; 26 katilimcinin ise Almancanin yeniden zorunlu ders olmasini istedigi an-
lasilmaktadir. Asagida 6rnek olarak katilimcilarin goriislerine direkt yer verilmistir.

022: “Kesinlikle istiyorum, ¢iinkii bizden sonraki nesillerin daha bilingli, kiiltiirlii,
her yonden donanimli yetistirilmesi gerekiyor.“ 022 giin gectikce toplumun daha
nitelikli bireylere ihtiya¢ duyacagi 6ngoriisiine bagli olarak egitim sistemimizin
kiltirld, yabanci dil bilen ve mesleki yeterliligi yiiksek olan yeni nesillerin yetis-
tirilmesine firsat verecek bicimde diizenlenmesi ve ikinci yabanci dil 6gretiminin
desteklenmesi gerektigini ifade etmistir.
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025: “Evet, sonugta tek bir dil bilip baska bir dile gecis yaparken mesela en
basit yonden onun telaffuzunu yapmakta zorlanirdik ve farkl bir dil bilirsek diger
yabanc dillere gecis yapmamiz da bence kolaylik olurdu. O yiizden zorunlu olmasin
isterdim.” ©25 birden ¢ok yabanci dil 6grenmenin yeni bir yabanci dil 6grenim
stirecini kolaylagtiracagini, ¢ok dilli 6grenme ortamlarinin sadece akademik
yonden yabanci dil 6gretimine katki saglamadigini, 6grenenlerin diger yabanci
dillere iligkin alg1 ve tutumlarini da olumluya ¢evirecegi icin yabanci dil bilincini
olusturacagini belirtmistir.

027: “Evet, Almanca dersinin tekrar zorunlu ikinci yabanci dil olarak getirilmesini
isterim. Ogrenciler olarak ikinci yabanc: dil icin bir talep vardi. Onun yerine getirilen
derslerin hicbir yarari olmad. Yerine getirilen derslerin kitabi bile yok. Ogrenciler
Almancay seviyor.” O27'nin ifadelerinden 6grencilerin Almanca dersine yonelik
talepleri olmasina ragmen Almanca dersinin 6gretim programindan cikarilarak
bagka derslerin ders programina eklendigi, Almanca yerine ikame edilen derslerin
sistematik bir igeriginin belirlenmemis olmasi nedeniyle ders kitaplarinin olmadi-
&1; bu nedenle bu derslerden verim alinamadig1 anlagilmaktadir.

Tablo 11. Ikinci bir yabanci dil bilmenin is bulmada avantajli bir konuma getirecegi

Tema Kategoriler f Alt kategoriler

9.1.1. Istedigin yerde calisma imkant sunmast

9.1.2. Ingilizcenin yetersiz olmast

9.1.3. Is yerinde konumunu yiikseltmesi

9.1.4. Ingilizceyi herkesin bilmesi

9.1.5. Mithendislik ve tipta avantaj saglamast

9.1.6. Uluslararas: alanlarda galisma olanag1 sunmast
9.1.7. Teknoloji aginda yaganilmasi

9.1.8. Yeni is kapilar1 agmast

9.1.9. Yurt disindaki olanaklardan faydalanilmast
9.1.10. Saghk alanina katkist

9.2. Hayir 4 9.2.1. Daha yaygin olan dillerin 6grenilmesi

TEMA 9 Ikinci bir yabanci
dil bilmenin ig bulmada 9.1. Evet 26
avantajli bir konuma

getirecegi

Katilimecilardan ikinci yabanci dil bilmenin kendilerini avantajli bir duruma
getirip getirmedigine yonelik goriis alinmstir. Elde edilen verilere gore 26 katilim-
c1 Almanca bilmelerinin kendilerini ise girme konusunda avantajli duruma geti-
recegini; 4 katilima ise avantajli duruma getirmedigini ifade etmistir. Katilimcilar
Almanca bilmenin istedigi yerde ¢alisma imkani sunmasi, terfi edebilme, yurt dist
firsatlarindan faydalanma, yeni is firsatlar1 sunmasi gibi kendilerini bir¢ok agidan
avantajli duruma getirecegini belirtmistir. Asagida 6rnek olarak katilimcilarin
gorislerine direkt yer verilmistir.
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O1: “Tabii ki de. En basitinden herhangi bir yerde bana ve benim yasam
standartlarima uygun bir is bulamadim diyelim. Ben de son ¢areyi Almanya>da
buldum ya da Almancanin olduk¢a yaygin oldugu baska bir iilkede. Buldugum isi
yaparken bir yandan Almanca 6grenmek olduk¢a zorlayici ve kasvetli olurdu ama
Almanca bilsem béyle bir durum yasamam.” O1 kendi iilkesinde istedigi standart-
larda bir is bulamamasi durumunda ya Almanyada ya da Almancanin konusuldugu
diger iilkelerde ¢alisma firsat1 elde etmesi halinde 6nceden Almanca 6grenmesinin
kendisine yurt diginda bulundugu donemlerde kolaylik saglayacagini, bu nedenle
de Almanca bilmesinin kendisini avantajli duruma getirecegini dile getirmistir.

O5: “Giiniimiizde Ingilizce bilmek artik zorunlu hale geldi, neredeyse herkes
biliyor. Beni diger insanlardan ayiran bir farklilik da ikinci dil biliyor olusum olurdu.
Is bulma konusunda da avantaj saglayacaktir” O5 Ingilizcenin giiniimiizde artik
hemen hemen herkes tarafindan bilindigi i¢in Ingilizce konusabilmenin kisiye
ozel bir ayricalik katmadigini, ancak ikinci yabancr dil olarak Almanca bilmesinin
kendisini akranlarindan daha nitelikli hale getirecegini ve ise girme konusunda da
kendisini tercih edilebilir bir kisi haline getirecegini ifade etmistir.

O15:Evet diisiiniiyorum ¢iinkii bu sayede uluslararas: alanda da ¢alisabilirim.”
Uluslararast alanda ¢alismay: hedefleyen O15 Almancanin kendisini hedefledigi
uluslararas: diizeyde bir is imkénina kavusturacagini belirtmistir.

O21: “Diigiiniiyorum, teknolojik bir ¢cagda yasiyoruz ve bu teknolojik ¢agin
getirdikleri ile yurt disina daha fazla agiliyoruz. Daha fazla yurt disindan etkilesim
alyyoruz. Yurt disina gittigimiz zaman sadece Ingilizceyle degil, daha ¢ok Almancayla
ve diger dillerle etkilesim icinde olmamiz ve bu dilleri akici bir sekilde konusmamiz
is bulmamizda ¢ok daha avantajli duruma getirecektir” O21%e gore teknolojinin
hayatimizda zirvede oldugu bir donemde yasamamiz nedeniyle yurtdisiyla iletisim
ve isbirligi yaygin bir sekilde saglanmaktadir. Bu durumda Ingilizcenin artik yeterli
olmadig1 gerceginden yola ¢ikilarak Almanca gibi ikinci bir yabanci dil bilmek ki-
siyi daha avantajli duruma getirecektir.

022: “Evet, su anda iilkemizin durumu da bunu ézetliyor aslinda. Burada birgok
is bulamayan nitelikli insanlar yurt disinda is bulmaya ¢alisiyorlar. Ve yabanci dil
bu konuda énemli bir avantaj saglyor.” 022 giiniimiizde iilkedeki igsizlik sorununa
dikkat ¢ekerek nitelikli isgiiciine sahip insanlarin istihdam edilememesi nedeniyle
genglerin yurtdiginda is arayisina girdigini ve bunun igin de 6ncelikli olarak ya-
banci dil olgusunun zaruri bir ihtiya¢ oldugunu ifade etmistir.

025: “Kesinlikle diigiiniiyorum. Cagimiz siirekli degisen yenilenen bir ¢ag.
Ozellikle saglikla ilgili alanda yurt disinda ¢alismay: diigiiniiyorsak bu dili bilmemiz
gerekiyor. Sonradan vakit kaybederek Ogrenecegimize okuldayken ogrenmemiz
yararimiza olurdu.” O25 saglik alaninda istihdam edilmeyi planlayan O25 ileride
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Almanyada caligabilmesi i¢in 6gretim hayati stiresince Almanca 6grenme ihtiya-
cinin giderilmesinin kendisine avantaj saglayacagini, aksi takdirde Almanca 6g-
renme gerekliliginin kendisine hem maddi hem de zamansal agidan ekstra ytik
olacagini belirtmistir.

026: “Benim istedigim mesleklerde yani ben ya tip alaninda ya da miihendislik
alaminda ilerlemek istedigim icin bana ¢ok fazla yarari olurdu ilerde, bu dersi
gorseydik” Mesleki segimlerini tip ve mithendislik alanlarindan herhangi birinde
yapmay1 planlayan 026 suanda Almanca derslerinin kaldirildigini, ancak mesleki
planlamalarina bagl olarak Almanca derslerinin olmasinin kendisine biiyiik bir
kolaylik saglayacagini ifade etmistir.

Veli Katiimcilara iliskin Bulgular

Asagida veli katilimcilarin Almanca derslerinin se¢meli duruma getirilmesine
iliskin genel goriislerinin yer aldig1 temalar tablolarda sunulmaktadir.

Tablo 12. Cocugunun ikinci yabanci dil 6grenmesini isteme durumu

Tema Kategoriler f
TEMA 1 Cocugunun ikinci yabanct dil §grenmesini 5.1 Evet 2z
isteme durumu 5.2. Hayir 3

Veli olan katilimcilara ¢ocuklarinin ikinci yabanci dil 6grenmesini isteyip iste-
mediklerine iligkin soru yoneltilmistir. Tablo 12'den de anlasildig1 gibi katilimcila-
rin bityiik bir boliimiini olusturan 27 velinin ¢ocuklarinin Almanca 6grenmesini
istedikleri; 3 velinin ise istemedigi belirlenistir. Veli katilimcilarin temaya iliskin
goriislerinden 6rneklere agsagida yer verilmistir.

V1: “Elbette ki, ¢tinkii giintimiiz diinyasinda artik dil, yani ikinci bir yabanci dil
dgrenmis olmak, insam one atan bir durum. O yiizden ¢ocugumun ikinci yabanci
dil 6¢renmesini isterdim elbette.” Yaptig1 agiklamalardan yabanci dil farkindaliginin
yiiksek oldugu anlasilan V1 uluslararas: sinirlarin esneklik kazandigy giiniimiiz
diinyasinda ikinci yabanci dil bilmenin kisiye 6ne ¢ikaran bir 6zellik kazandirmasi
nedeniyle ¢ocugunun ikinci yabanci dil 6grenmesini destekledigini ifade etmistir.

V2: “Aslinda birincisini basaramadignmiz icin bilemedim, ama yabanci dil bilin-
mesi gereken bir sey bence.” V2 her ne kadar Ingilizce 6gretiminin iilkemizde baga-
rili olmadigini diisiinse de birinci yabanci dildeki bagarisizliga ragmen ¢ocugunun
ikinci yabanci dil 6grenmesini istedigini belirtmistir.
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Tablo 13. Velilerin tercih ettigi yabanci diller

-~

Tema Kategoriler

2.1. Cince
2.2.Japonca
2.3.Rusga,
TEMA 2 Velilerin gocuklart igin tercih ettikleri diller 2.4.Ispanyolca
2.5.Fransizca

U1 W W = =

2.6. Arapga
2.7.Almancaca 19

Tablo 13teki veriler incelendiginde veli katilimecilarin ¢ocuklarinin ilk sirada
Almanca ikinci sirada Arapga iigiincii sirada ise Ispanyolca ve Fransizca dillerini
ogrenmesini tercih ettikleri anlagilmaktadir. Veli katilimcilarin temaya iliskin go-
riiglerinden orneklere asagida yer verilmistir.

V27: “Su an egitim sistemimizde Ingilizce veriliyor. Ekstra bir dil égrenecek olsa
bunun Almanca olmasim isterdim. Ciinkii Ingilizceden sonra en ¢ok yaygin kullani-
lan ya da hem ticari anlamda olsun hem bilimsel anlamda olsun Almancanin daha
etkin oldugunu diisiiniiyorum.” V27 ¢ocugunun Ingilizceden sonra ticari ve bilim-
sel anlamda yaygin olarak ihtiya¢ duyulan bir dil olmasi nedeniyle Almanca 6gren-
mesini tercih edecegini ifade etmistir.

V2: “Bence okullarda birkag secenek olmasi lazim. Hem dogu dillerinden hem
bat1 dillerinden. Hani 6grenci ilgi alanlar: ya da istegine bagl olarak bunlardan bi-
rini segip 6grenmeli. En az iki tane dil bilmeli. Yani mecburi bir Ingilizce iste ikincisi
Almanca, Fransizca, Rus¢a, Arapca. Hangisini istiyorsa onu iyi bir sekilde ogretmesi
iyi olurdu.” V2’ye gore egitim sistemimiz 6grencilere dil sinirlamasi koymadan hem
bat1 hem de dogu dilleri olmak {izere birden fazla ikinci yabanci dil segenegi suna-
rak ikinci yabanci dil siirecini desteklemelidir.

V12: “Almanca 6grenebilir zaten okulda goriiyordu Almancay:. Fransizca da 0g-
renebilir ben ¢ok isterdim zormus ama galiba bu iki dil de kabaymis bir de” V12 hali
hazirda gocugunun Almanca dersinin oldugunu, Almanca 6grenmesine ek olarak
Fransizca da 6grenmesini tercih ettigini belirtmistir.
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Tablo 14. Velilerin ¢ocuguna ikinci yabanci dil 6grenmesi i¢in olanak verme
durumu

Tema Kategoriler f Alt kategoriler
2.1.1. Ozel ders verilmesi
TEMA 3 Velilerin 31 Evet 8 2.1.2. Dil kursuna génderme
imkanlan lciistinde e 2.1.3. Ozel okulla destekleme
cocuguna ikini bir 2.1.4. Internetten yabanci dil uygulamalari satin alma
bana dil 6 .
-YBT ancl dogrenmest 3.2.1. Maddi imkanin olmamasi
i¢in olanak verme 3.2. Hayr 4 .
3.2.2. Gereksiz olmast
durumu

33.1leride diisiiniiyorum 8 33. Ogretim planlamasina bagli olarak ilerleme

Tablo 14’teki veriler incelendiginde 18 velinin ¢ocuklarina 6zel ders, dil kursu,
o6zel okul ve ¢evrimici kurs alma gibi olanaklar sunarak yabanci dil 6grenme siire-
cine katk: sagladig1 anlasilmaktadir. 8 katilimei ¢ocugunun 6gretim planlamasina
bagli olarak yabanci dil 6grenme siirecini destekledigini, 4 katilimci ise maddi se-
beplerle bu siirece katki saglayamadigini belirtmistir. Veli katilimcilarin temaya
iliskin goriislerinden 6rneklere asagida yer verilmistir.

V25: “Su an degil ama ileriki donemlerde diisiintiyorum. Su an ¢ocugum 10. sinif
ogrencisi gecen yil biraz ¢alisiyordu Almanca. Almanca seviyor ayrica. Fen dersle-
rini biraz toparlamasini bekliyorum. Ondan sonra eger kendi istegi de olursa boyle
bir kurs aldirmay: diisiiniirtim. Neden olmasin?” Cocugu 10. sinifta 6grenim goren
V25 ¢ocugunun fen derslerinin zayif olmasi nedeniyle dnceliklerini fen derslerine
vermelerine ragmen Almanca dersini sevmesine bagli olarak ilerleyen siireclerde
Almancaya yonelik kurs almasina firsat verecegini ifade etmistir.

V6: “Ozel hoca tutmadik, ozel okula gidiyor orada goriiyor zaten.” V6 gocugu-
nun zaten 6zel bir okulda 6grenim gérmesi nedeniyle Almanca 6gretiminin yeterli
diizeyde desteklendigini, bu nedenle gocugunu ekstra herhangi bir kursa génder-
medigini belirtmistir.

V12: “Veriyoruz, kendisi bizden sozliik istedi aldik, baska bir sey istemedi istese
onu da yapariz yeter ki 6grensin ogrenmek isterse ozel hoca tutabiliriz” V12 ¢ocuk-
larinin sozlitk gibi materyal ihtiyaglarini karsiladiklarini, bunun disinda ¢ocukla-
rindan dil 6gretimine yonelik gelebilecek her talebi karsilayacaklarini belirterek dil
6grenme siireglerini destekleyeceklerini ifade etmistir.

V16: “Evet veriyorum. Ozel hoca tutuyorum iiniversite 6grencisi o da.” V16
6zel Almanca dersi ile ¢ocugunun ikinci yabanci dil 6grenmesine olanak verdi-
gini belirtmistir.
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V19: “Evet, veriyorum. Kursa gonderiyorum. Kendi kullandigim uygulamalar
vat, duolingo mesela cambly kullaniyorum. Cocugumuza da iiyelik aldik tablette
bilgisayarda oyun oynayacagina bari onu kurcalasin. Yabanci egitmenlerle yarim
saatlik konusmalar yaptiriyoruz. Giizel kontrol ediyorum ilgisi var yapabildigini an-
layinca daha da hevesleniyor” V19 ¢ocuguna Almanca kurs aldirdigini, bunun yani
sira dijital dil uygulamalari ile cocugunun yabanci dil ile mesguliyetini arttirdigini,
bunun sonucunda da Almancaya iliskin ilgi ve motivasyonunun arttigini, cocugu-
na sundugu imkéanlarin olumlu sonug verdigini ifade etmistir.

Tablo 15. Velilerin MEB’in ikinci yabanci dil olarak Almanca dersini se¢meli
duruma getirmesini desteklemeleri

Tema Kategoriler f Alt kategoriler
TEMA 4 Velilerin 4.1.1. Dl politikalarinda sik sk degisiklik yapimast
MEBin ikind 4.1. Desteklemiyorum. 22 4.1.2. Ogrencilerin dil dgrenmeye iligkin heveslerinin kiriimast
yabanct dil olarak 4.1.3. Almancanin 6nemli bir dil olmasi
Almanca dersini
secmeli duruma 42, Destekliyorum 5 42.1.Daha y%lygm .olax? dillerin 6grenilmesi
getirmesini 4.2.2. Derslerin verimsiz olmasi
desteklemeleri 4.3 Kararsizim 3 43.1.MEBin bukarari neden aldiginin bilinmemesi

Diger bir soruda velilerden MEB’in ikinci yabanci dil olarak Almanca der-
sini segmeli duruma getirmesini destekleyip desteklemediklerine iligkin goriis
alinmigtir. 22 katilimar Turkiyede yabanci dil politikalarinda sik sik degisiklik
yapilmasi, 6grencilerin yabanci dile yonelik motivasyonlarinin digiirillmesi ve
Almancanin 6nemli bir dil olmas1 gibi nedenlerle alinan ilgili karar1 destekle-
mediklerini; 5 katilimci daha yaygin dillerin 6gretilmesi ve Almanca derslerinin
verimsiz ge¢mesi nedenlerine bagl olarak ilgili karar1 desteklediklerini; 3 kati-
limcr ise kararla ilgili fikirlerinin olmamasi nedeniyle konuyla ilgili olarak karar-
s1z olduklarini ifade etmislerdir. Veli katilimcilarin temaya iligkin goriislerinden
orneklere agagida yer verilmistir.

V3: “Evet destekliyorum. Almancamn ¢ok verimli oldugunu diisiinmiiyorum.
Yani ¢ok eksik kaldigi icin daha 6nce mesela ortaokulda ikinci dil olarak verildiginde
ok eksikti. Hep baslandi ve yarim kaldi. O yiizden bence kaldirilabilir” V3 ¢ocu-
gunun ortaokulda Almanca dersini almaya baslamasina ragmen 6gretimin yarim
kalmasina bagli olarak verimli bir 6gretim siirecinin yasanmadigini, Almanca ile
ilgili bu olumsuz deneyim nedeniyle de ilgili karar1 destekledigini ifade etmistir.

V12: “Cocuklarin kafasini bulandirdilar. Bence ¢ocuklarin diizeni bozuldu. Bir
oyle diyorlar bir boyle her sene bir seyi degistiriyorlar. Bu ¢ocuklar 14-15 yasinda
daha kim ne derse ona uyuyor. Bu isin basinda kim varsa o da ¢ocuklar: diisiin-
miiyor bence biz de bu konudan rahatsiziz, tutarsiz bir sistem var valla daha ben
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ne diyecegimi bilmiyorum ¢ocuk ne yapsin.” V12 egitim sisteminde sik sik yasanan
degisimler nedeniyle ¢ocuklarin kafa karisikligi yasamasina baglh olarak diizen-
lerinin bozuldugunu, alinan s6z konusu kararlarin 6grencilerin ilgi ve istekleri
diistintilmeden alindig1 i¢in motivasyon ve adaptasyon sorunu yasamalarina yol
actigini belirtmistir.

V13: “Desteklemiyorum neden degistirdiler bilmiyorum yaz tatilinde bize Al-
manca dersimiz olacak lisede diyordu seviniyordu.” 9. smifa yeni baglayan ¢ocugu
olan V13 ortaggretimde ¢ocugunun Almanca dersi alacagi i¢in yazdan itibaren
mutlu ve heyecanli oldugunu ancak bu kararla istek ve heyecan: kirildig1 icin de
ilgili karar1 desteklemedigini ifade etmistir.

V16: “Bence Almanca se¢meli olmamali ¢tinkii 6nemli bir dil.” V16 Almancanin
¢ocuklarinin gelecegi i¢in ihtiya¢ duyulan 6nemli bir dil olmasi nedeniyle segmeli
ders durumuna getirilerek 6nemsizlestirilmemesi gerektigini diisiinmektedir.

V19: “Desteklemiyorum, zorunlu olmas: gerektigini diistiniiyorum. Bu yas gru-
bundaki ¢ocuklar hemen her seyi kapabiliyorlar ¢ok zekiler, neden imkanlar: ola-
cakken ellerinden aliyorsun ki?” V19 ¢ocuklarin i¢inde bulunduklari yas ve bilissel
gelisimlerinin dil 6grenmek i¢in ¢ok uygun olmas: nedeniyle ¢ocuklarin yabanci
dil 6grenmek i¢in biyolojik olarak sahip olduklar1 bu avantajli durumlarinin deger-
lendirilerek dil 6grenme firsatlarinin elinden alinmamas: gerektigini ifade etmistir.

Tablo 16. Almancanin ikinci yabanci dil olarak se¢meli duruma getirilmesinin
olumlu ve olumsuz yonleri

Tema Kategoriler f Alt kategoriler

5.1.1. Diger derslere daha gok zaman ayirmak
5.1.2. Istege bagli olmast

5.1.3. Daha fazla dil 6grenebilme

5.1.4. Universite sinavinda ¢ikmamast

5.1. Olumlu 11

TEMA 5 Almancanin

ikindi yabana: il olarak 5.2.1. Zorunlu olmast daha 6gretici

secmeli duruma 5.2.2. Gocugun dil 6grenme hevesinin kirilmast
getirilmesinin olumlu 523. Mmm dikkate almamalar1

ve clurmsuz yonleri 55 Olmsuz 19 5.2.4. Ogrencilere segme hakki tanmnmamast

5.2.5. Dil diginda da bagka dersleri sectirebilmeleri

5.2.6. Almanca 6grenme imkaninin elinden alinmasi

5.2.7. Ogrencinin daha kolay gegebilecegi derslere ydnelmesi
5.2.8. Dil 6grenmenin engellenmesi

Veli olan katilimcilar Almancanin se¢meli duruma getirilmesi kararini diger
derslere daha fazla zaman ayirabilme, dersi isteyenlerin almasi, iiniversite sinavin-
da Almanca sorularin olmamasi nedenleriyle olumlu degerlendirirken; Almanca
Ogrenme imkanlarinin ellerinden alinmasi, ¢ocuklarin dil 6grenme isteklerinin
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kirilmasi, segme hakki taninmamasi, ikinci yabanci dil 6grenmenin engellenmesi
gibi nedenlerle olumsuz degerlendirmislerdir. Veli katilimcilarin temaya iligkin go-
riglerinden 6rneklere asagida yer verilmistir.

V13: “Olumlu bir yonii yok benim igin. Hevesi kirildi ¢ocugun belki temelini atar-
di biz de ilgisi olup olmadigimi anlardik, hani en azindan degisiklik olurdu” V13
Almanca 6grenmeye istekli olan ¢ocugunun Almanca dersini almamasinin ¢ocu-
gunun 6grenme istegini ve hevesini kirdigini, okulda Almanca gérmeleri duru-
munda en azindan Almancanin temellerini atip okuldan daha sonra da kendi im-
kanlar1 dogrultusunda bu stireci destekleyebileceklerini agiklayarak ilgili kararin
olumlu bir tarafinin olmadigin: ifade etmistir.

V14: “Bilmiyorum olumlu konusacak bir sey yok bu iste, yani benim fikrimi so-
rarsan boyle. Bir seyi eksiltmelerinin neresi olumlu olacak, secmeli demek zaten yok
saymak gibi bir sey oluyor, ha se¢meli demissin ha gereksiz. Ben béyle anliyorum
¢ocuklar da boyle anliyor zaten kimse onlara bir sey sormuyor. “ V14 ilgili kararla ¢o-
cuklarimin ikinci yabanci dil 6grenme firsatlarinin elinden alindigini, her ne kadar
segmeli ders olarak Almanca dersinin devam edecegi bildirilse de gerek gocuklarin
gerekse de idarecilerin se¢meli ders algisinin “gereksiz ve dnemsiz ders” olmast
nedeniyle ¢ocuklarmin fikrinin alinmadan dersin direkt kaldirildigini dolayisiyla
ilgili kararin olumu bir durum olmadigini belirtmistir.

V15: “Cocugum okuldan eve gelip ¢ok yoruluyor, sinavda ¢ikmayacak bir ders
icin yorulmasini istemem, ¢ocugumun lisede ogrendigi bilgilerle yurtdisina gidip
kendini kurtaramaz zaten” V15 ¢ocugunun okuldaki ders yiiklerinin agir ol-
mas1 nedeniyle eve ¢ok yorgun geldigini, tiniversite sinavinda ¢ikmayacak bir
ders i¢in ekstra enerji harcayip yorulmasini istememesi ve okuldaki Almanca
derslerinden verim alinamamasi nedenlerine bagli olarak ilgili kararin olumlu
oldugunu diisiinmektedir.

V18: “Simavina daha rahat ¢alisir, fizik matematik zor kizim aksam ddev yapar-
ken uyuyakaliyor” V15 ile ayni diisiinceleri paylasan V18 de fizik ve matematik gibi
say1sal derslerinin zor olmasi nedeniyle ders programindan bir dersin eksilmesinin
¢ocugunun yiikiinii azaltacag1 ve sinava daha rahat calisabilecegi icin ilgili karari
olumlu degerlendirdigini ifade etmistir.

V5: “Ogretmen, okullar tercih etmeyecek. Zaten se¢meli dersler ¢ok ¢ocuklarin
tercihine birakilan bir sey degil. Genelde idare yapiyor. Idare de se¢meli oldugu icin
hi¢bir zaman birakmayacak. Bence o yiizden olumsuz” V5 se¢meli ders kavraminin
okul idaresinin inisiyatifi dogrultusunda yorumlanarak farkli sekillerde uygulana-
bilecek bir yapiya sahip olmasi nedeniyle idarenin se¢meli dersleri 6grencilerin
tercihine sunmadan direkt ders programindan ¢ikaracag: icin ilgili karari olumsuz
olarak degerlendirdigini belirtmistir.
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V10: “Simdi belki ¢ocuklar yabanci dil 6grenme konusunda ¢ok basarili olma-
yabilirler, o yiizden de kolayca kagabilirler, eger onlarin isteklerine birakirsak daha
basit ve notu yiiksek dersleri segmek isteyebilirler. Bu yiizden olumsuz bence.” Yeni
bir dil 6grenmelerinin énii kapanmis olur” V10 yabanci dil 6grenme bilinci yitksek
olmayan 6grencilerin yabanci dil 6gretimi konusunda karar verici bir mekanizma
haline getirilmesinin saglikli sonuglar vermeyecegini, bu durumda 6grencilerin
kendileri i¢in gorece olarak gecmesi kolay ve yiiksek not aldiklar: derslere yone-
lerek yeni bir dil 6grenme firsatlarini degerlendiremeyecekleri igin ilgili kararin
olumsuz oldugunu ifade etmistir.

Tablo 17. Cocuklarinin egitiminde ikinci yabanci dilin 6nemine iliskin veli
gortsleri

Tema Kategoriler f Alt kategoriler
6.1.1. Hayranlk duymak
6.1. Onemli 6.1.2. Is olanaklarmi genigletme
6.2.Faydali » 6.1.3. Yurt disina gikabilme
TEMA 6 Cocugunun ; PSRN -
egiﬁnﬁnd(e;ﬂdn%?;labanq 6.3. Zorunluluk 6.1.4. Cocugun kendini gelistirmesi
dﬂm Gnemine iligkin 6.4. Gereklilik 6.1.4. 1. Utkunun agilmast
gortisler
6.1.4. 2. Yeni insanlarla iletigsim kurabilme
6.5. Onemli degil 2 6.5.1. Bilmemesinin kayip olmamasi
6.6. Gereksiz 2 6.5.2. Sinavda soru gikmamasi

Diger bir soruda veli katilimcilarin ¢ocuklarinin egitiminde ikinci yabanc di-
lin 6neminin ne olduguna iliskin goriisleri alinmigtir. 26 katilimer ¢ocuklarinin
egitimi i¢in ikinci yabanci dilin 6nemli, faydali, zorunlu ve gerekli oldugunu; 4 ka-
tilimei ise gereksiz ve 6nemsiz oldugunu ifade etmistir. Veli katilimcilarin temaya
iliskin goriislerinden 6rneklere agsagida yer verilmistir.

V2: “Yani kendim ¢ok dil bilen kisilere hayranlik duyuyorum. Dolayistyla cocukla-
rimdan biri ya da digerleri, hepsi birkag yabanci dil sadece ikinci de degil, bence tigiin-
cii, dordiincti, ne kadar dil verebilirsek, su an herhangi birini verebilmis degiliz ama o
kadar mutlu olurum agik¢as:” Yabanci dil farkindaligs ytiksek bir veli olan V2 yaban-
c1 dil konugan kisilere hayranlik duydugunu, her ne kadar ¢ocuklarina yabanc dil
kazandirma konusunda bagarili olmasa da ¢ocuklarinin sadece ikinci yabanci dil de-
¢il, ikiden ¢ok yabanci dil bilmelerinin kendisini ¢cok mutlu edecegini ifade etmistir.

V10: “Ikinci yabanc: dili demek, ikinci bir hayat demek bence. Is imkanlar: faz-
la olacak. Cevresi daha fazla olacak. Béyle diisiiniiyorum.” V10 ¢ocugunun ikinci
yabanci dil bilmesinin gerek is olanaklar1 gerekse de iletisim kurabilecegi insan
say1s1 ve niteliginin daha fazla olmasina bagli olarak ikinci bir hayat anlamina
geldigini belirtmistir.
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V12: “Onemli tabii ki cocugum bilsin isterim. Yurtdisina gitmek ister belki ilerde,
sonucta artik yurtdisinda alim giicii var. Tiirkiyede alim giicii bile kalmads, gider
orda hayati rahat olur simdi yani bu ytizden dil bilmesi ¢ok onemli olur” V12 Tiir-
kiyedeki ekonomik sartlara vurgu yaparak alim giictiniin diismesine bagl olarak
yagamun artik daha da zorlagtigini, yabanci dil bilmesinin ¢ocuguna yurt disina
gidip orada hayatini kazanmasina olanak tanimasi nedeniyle 6nemli oldugunu ifa-
de etmistir.

V18: “Ben ¢ok da onemli bulmuyorum, bilmese ne olacak sanki.” V18'e gore ¢o-
cugunun ikinci yabanci dil bilmemesi bir eksiklik degildir, dolayisiyla ¢ocugunun
egitiminde ikinci yabanci dilin 6nemsiz oldugunu diisiinmektedir.

V19: “Artik gtiniimiizde bir yabanc dil yeterli degil, en az iki ya da ti¢ yabanci
dil bilinmesini bekliyorlar insanlardan. Almanca da su an en ¢ok konusulan diller
arasimda diye biliyorum. Yurtdisina siirekli ¢ikiyorum insanlar kendi dilleri disinda
birkag dil biliyorlar. Sasirtici olan iilkemizde bunun bu kadar degersizlestirilmesi.”
Yurtdisi seyahatlerine sik sik ¢ikan V19 yurtdisinda karsilastigi kisilerin birden ¢ok
yabanci dil konusabilmesine ragmen iilkemizde yabanci dillere gereken dnemin
verilmeyerek degersizlestirilmesini sagkinlikla karsilamaktadir. Ona gore iilkele-
rin birbirleriyle gerek ticari, gerekse de kiiltiirel olmak iizere gesitli etkilesim ve
iletisimlerine bagh olarak degisen diinya talepleri dogrultusunda tek bir yabanci
dil bilmenin yeterli olmadig1, bunun yani sira ikinci yabanci dilin de artik bir ge-
reklilik oldugu asikardur.

Tablo 18. ikinci yabanci dil bilmenin ¢ocugu is hayatinda avantajli duruma
getirmesine iliskin veli goriisleri

Tema Kategoriler f Alt kategoriler

7.1.1. Ise motive olmast

7.1. Evet 28 7.12.Yurtdiginda calisabilme
7.1.3. Rekabet edebilme
7.1.4. Ise girmede kolaylik saglamast

TEMA 7 Ikinci yabanai dil .

bilmenin cocug is hayatinda 7.1.5. Is hayatim kolaylagtirma
. st . v . 7.1.6. Yitksek maag almalar

avantajli duruma getirmesi

7 2. Hayir 2 7.1.7. Terfi alabilme
7.1.8. Ozdeger yiikseltmek
7.2.1. Gereksiz olmast
7.2.2. Meslek hayatinda kullanmama

Veli katilimcilardan diger bir soruda ¢ocuklarinin ikinci yabanci dil bilmesinin
is hayatlarinda avantajli duruma getirip getirmeyecegine yonelik goriis alinmistir.
28 katilimai rekabet giicii kazanma, yiiksek maag alma, terfi alabilme yurt disinda
caligabilme, kolay is bulabilme gibi gerekgelerle ¢ocuklarinin ikinci yabanci dil bil-
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melerinin is hayatlarina avantaj getirecegini; 2 katilimc ise ¢ocuklarinin is hayat-
larinda yabanci dili kullanmayacagini diisiinerek gereksiz oldugunu ifade etmistir.
Veli katilimcilarin temaya iligkin gortislerinden 6rneklere agagida yer verilmistir.

V10: “Tabi ki artik giiniimiizde is basvurusuna giden her insana bildigi yabanc:
dilleri soruyorlar. Ne seviyede bildigini, ne kadar konusabildigini bunu soruyorlar. Bu
yiizden onemli” V10 kisinin hangi meslege sahip olduguna bakmaksizin is bagvu-
rusunda hangi yabanci dillerin ne seviyede bilindiginin sorulmasi nedeniyle ikinci
yabanci dil bilmenin i hayatinda avantajli bir durum oldugunu ifade etmistir.

V11: “Diisiiniiyorum etrafimda gengler goriiyorum, simdi herkes bir yabanci
dil biliyor yarin 6biir giin kimse dil bilmeyene is de vermez. Ekmek aslanin agzin-
da bir dil bilmek simdi yeterli degil, ikinci dil bilmek 6ne ¢ikaracaktir, her anlamda
avantaj” V11 gevresinde bulunan gengleri gozlemlediginde artik herkesin bir
yabanci dil bildigini, bu gengler arasindan 6ne ¢ikmak ve tercih edilir olabilmek
i¢in de ikinci yabanci dil bilmenin ¢ok 6nemli oldugunu ve kisiye avantaj sagla-
yacagini belirtmistir.

V13: “Diistintiyorum meslek sahibi olan koca koca adamlar bile dil 6grenmeye
calistyor bizim ¢ocuklarimizin gelecegini diisiinseler keske.” V13 mesleklerini yillar-
dir icra ederek is bulma kaygisi yasamayan yetiskin insanlarin dahi yabanci dil 6g-
renme ¢abalarina sahit oldugunu, kald1 ki daha hayatlarinin baginda olan genglerin
ikinci yabanci dil 6grenmesinin ne kadar énemli ve gerekli oldugunun daha net
ortaya ¢iktigini disiinmektedir.

V18: “Benim kizim avukat olmak istiyor, isine yarar mi bilmiyorum gerek yok-
tur herhdlde” V18 avukat olmay1 planlayan kizinin ikinci yabanci dile ihtiyag
duymayacagini digiindiigii i¢in is hayatinda kendisine avantaj saglayamayaca-
gin1 ifade etmistir.

V19: “Evet. Kendi meslegimden yola ¢ikarak havacilik sektoriinde olan birisi ola-
rak yabanci dilin ne kadar onemli oldugunu gozlemleyebiliyorum. Global bir diinya-
nin vatandaslariyiz sadece Tiirkgeyle Tiirkiyedeki insanlarla bile anlasamazsin artik.
Umarim genglerimiz kendi 6z degerlerini yiikseltmek agisindan dahi olsa ikinci bir
yabanct dili ceplerine koyarlar. Hayatlarma dokunacaklarima eminim.* Havacilik
sektoriinde meslegini icra eden bir veli olarak V19 tecriibelerine dayanarak yaban-
c1dilin ne kadar 6nemli oldugunu, artik spesifik bir iilke vatandaslig: kavramindan
ziyade diinya vatandaslig1 kavraminin 6n plana ¢ikmasina bagl olarak birden fazla
yabanci dil bilmenin, genglerin hem mesleki hayatlarina hem de 6z degerlerine
onemli katkilar saglayacagini belirtmistir.
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TARTISMA, SONUC VE ONERILER

2004 yilindan itibaren zorunlu olan ikinci yabanci dil Almanca dersleri, 2023-
2024 egitim 6gretim yil igin yayimlanan Tebligler Dergisi Agustos sayisinda Fen,
Anadolu ve Sosyal Bilimler Liselerinde zorunlu dersler arasindan ¢ikartilip, se¢-
meli dersler statiisiine indirgenmistir. Bu baglamda bu ¢alismada ortadgretimde
zorunlu ikinci yabanci dil olan Almanca derslerinin se¢meli duruma getirilmesi
ogrenci ve velilerin goriisleri dogrultusunda degerlendirilmistir. Ogrenci ve veliler
i¢in ayr1 ayr1 hazirlanan veri toplama araglari ile veriler elde edilmis ve elde edilen
veriler ayr1 ayr1 degerlendirilmistir.

Ogrencilerden elde edilen verilerden 6grencikatilimcilarin Almanca derslerinin
zorunlu ders olmasi gerektigini diisiindiikleri belirlenmistir. Katilmeilar ikinci
yabanci dil 6grenme olanag: elde etme, farkls bir kiiltiirii tanima, empati yetenegi
kazanma, Almanca bilmeyenlerden daha avantajli duruma gelme ve mesleki
yeterliligini arttirma gibi gerekgelerle diistincelerini temellendirmislerdir. Katilim-
cillarin Almanca dersinin gerekli olmasina yonelik ortaya koydugu nedenler bir-
¢ok caligmada da belirtilen yabanci dil 6grenme gerekgeleri ile uygunluk goster-
mektedir (Akgiines ve Sabuncuoglu, 2020; Inan, 2021). Arastirmadan elde edilen
onemli bir sonug katilimcilarin biiyiik bir béliimiiniin Almanca dersinin zorunlu
ders olarak devam etmesini istemeleridir. Katilimcilar Almanca bilmelerinin ken-
dilerini Almanca bilmeyen akranlarina kiyasla mesleki, kiiltiirel, sosyal ve akade-
mik olmak tizere bir¢ok a¢idan avantajli duruma getirecegini belirtmislerdir. Elde
edilen olumlu katkilar Balcrnin (2016) ve Kirmizrnin (2010) arastirmalarinda
da belirtilmistir. Almanca kaynaklardan alani takip etme, meslekte taninan biri
olma, yurt disinda Alman sirketlerle ¢alisabilme olmak tizere Almancanin meslek
hayatlarina katki sagladiginin ifade edildigi belirlenmistir. Oztiirk ve arkadaslari
(2025) tarafindan yapilan ¢alismada da mesleki gelisim ve Almanyada ¢alisma ko-
nusunda Almanca bilmemenin bir engel teskil ettigi ve bu dogrultuda katilimci-
larin Almanca 6grenme isteklerinin arttig1 sonucu elde edilmistir. Bu bulgular bu
caligmadaki sonuglarla da uygunluk gostermektedir. Calismadan elde edilen diger
onemli sonug ise se¢meli ders olmasina ragmen okul yonetiminin &grencilere
segme hakki tanimamasidir. Almanca dersi yerine “Adab-1 Muageret, Astronomi
ve Hz. Muhammed’in hayat1 dersleri verilmistir. Katilimcilarin biiytik bir boliimi
Almanca bilmenin yabanci dile iligskin 6n yargiy: kirma, is bulmay: kolaylastirma,
kiiltiirel ve akademik katki, gelecege yatirim, hafizay1 gelistirme, yabanci kisiler-
le iletisim kurabilme, yurtdisinda yasama, dile iliskin olumlu alg1 gelistirme gibi
bir¢ok olumlu yanlarmin oldugunu belirtmislerdir. Alan yazindaki bircok ¢alis-
mada da bu sonuglar1 desteklemektedir (Kabakulak, 2018; Sari, 2023; Tanrikulu
ve Ustiin, 2024). Okullarda Almanca derslerinin olmasinin olumsuz yénlerini ise
Almanca 6gretiminin nitelikli olmamasi, dersin sadece sinav odakli anlatilmasi,
iletisim odakli ders anlatiminin yapilmamasi gibi nedenlere dayandirmislardir.
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Katilimcilarin Almanca derslerinin 6gretim stirecinde olumsuz durumlar gérme-
leri birgok ¢alismayla da kanitlanmigstir (Kirmizi, 2009; Kogak ve Cobanogullari,
2017; Oflaz, 2019). Almanca dersinin yerine 6gretim programina eklenen dersle-
rin igeriginin sistematik olarak olusturulmamasi ve derslerin icerigini yansitacak
herhangi bir ders kitabinin olmamasi gibi ¢oklu nedenlerle katilimcilarin hemen
hemen hepsinin Almancanin yeniden zorunlu ders olmasini istedigi anlagilmak-
tadir. Elde edilen verilerden katilimcilarin Almanca bilmelerinin istedigi yerde
caligma imkan1 vermesi, terfi alabilme, yurtdis: firsatlarindan faydalanma, yeni is
firsatlar1 sunma gibi kendilerini bir¢ok acidan avantajli duruma getirecegini dii-
stindiikleri belirlenmistir. Bu sonuglar katilimcilarin Almanca 6grenmeye iliskin
farkindaliklarinin iyi bir durumda oldugunu da gostermektedir.

Velilerden elde edilen bulgulardan katilimcilarin biiyiik bir boliimiinii olustu-
ran 27 velinin yabanc dil farkindaliginin yiiksek olmasina bagh olarak ¢ocukla-
rinin Almanca 6grenmesini istedikleri belirlenmistir. Akgoz ve Giirsoy’un (2014)
aragtirmasinda da yabanci dil 6grenme isteginin yiiksek oldugu ifade edilmistir.
Veli katilimcilar ilk sirada ¢ocuklarinin Almanca, ikinci sirada Arapga, tiglincii
sirada ise Ispanyolca ve Fransizca grenmesini tercih ettiklerini belirtmiglerdir.
Veliler cocuklarina 6zel ders, dil kursu, 6zel okul ve gevrimigi kurs alma gibi ola-
naklar sunarak yabanci dil 6grenme siirecine katkr saglamaktadirlar. Bazi veliler
ise maddi yetersizlikler nedeniyle ¢cocugunun ikinci yabanci dil 6grenme siirecini
destekleyemediklerini belirtmistir. Velilerin biiyiik bir béliimiiniin bu kararla Tiir-
kiyede yabanci dil politikalarinda sik stk degisiklik yapilmasi, 6grencilerin yabanci
dile y6nelik motivasyonlarinin diigiirtilmesi ve Almancanin énemli bir dil olmasi
nedenleriyle MEB’in ilgili kararini desteklemedikleri belirlenmistir. Diger derslere
daha fazla zaman ayirabilme, dersi isteyenlerin almasi, tiniversite sinavinda Al-
manca sorularin olmamasi nedenleriyle de bazi veli katilimcilar Almancanin seg-
meli duruma getirilmesi kararini olumlu degerlendirmislerdir. Bu karar1 olumsuz
degerlendiren veliler ise gerekgelerini ¢ocuklarin Almanca 6grenme imkanlarinin
ellerinden alinmasi, dil 6grenme isteklerinin kirilmasi, segme hakki taninmama-
s1, ikinci yabanci dil 6grenmenin engellenmesi gibi nedenlere dayandirmiglardir.
Elde edilen 6nemli sonuglardan biri de 26 katilimcinin ¢ocuklariin egitimi i¢in
ikinci yabanc dilin 6nemli, faydali, zorunluluk oldugunu; 4 katilimcinin ise ge-
reksiz ve 6nemsiz oldugunu diigiinmesidir. Katilimcilarin hemen hemen hepsinin
yapilan bir¢ok ¢alismada da deginildigi gibi (Bkz. Kinsiz, 2005; Ozer, Yilmaz, 2017;
Hussein, Temizkan veTemizkan, 2008) rekabet giicli kazanma, yiiksek maas alma,
terfi alabilme yurtdisinda ¢alisabilme, kolay is bulabilme gibi gerek¢elerle ¢ocukla-
rinin ikinci yabanci dil bilmelerinin is hayatlaria avantaj getirecegini diisiindiik-
leri belirlenmistir.

Genel olarak hem 6grencilerden hem de velilerden elde edilen verilere gére ME-
B’in Almanca dersine yonelik aldig1 kararin ikinci yabaci dil 6gretimini engelledigi,
Ogrencilerin hem yabanci dil 6grenmelerine iliskin algi, tutum ve motivasyonlari-
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n1 etkileyerek duyugsal yonden hem de 6grencilerin basta mesleki hayatlar: olmak
tizere akademik yonden gelisimlerini olumsuz etkiledigi sonucuna ulasilmistir.
fgili kararda her ne kadar ders se¢meli olarak nitelendirilse de okul idaresi tara-
findan tamamen kaldirilarak yerine baska derslerin eklendigi ve 6grencilerin okul
ortaminda ikinci yabanci dil 6grenme imkanlarinin elinden alindig: saptanmugtir.

Tiirkiyede dil egitimi, egitim sistemini ve 6grencilerin dil tercihlerini sekillen-
diren 6nemli bir faktordiir. Dil politikalarindaki degisimler, bu alandaki politikala-
rin degisimine paralel olarak 6grenci tutumlari ve dil 6grenim stratejileri tizerinde
belirgin etkiler birakmaktadir (Ulum, 2024). Dil egitimi politikalarindaki bu degi-
siklikler, 6grencilere yonelik dil secenekleri ve 6grenim siireglerindeki dinamikleri
derinden etkilemektedir. Yabanc dil egitimi, tilkemizin egitim stratejilerinin temel
taslarindan biridir. Bu alanda yapilan degisiklikler 6grencileri ve velileri endiselen-
direrek belirsizlik ortami yaratmaya neden olmaktadir. Egitimde alinan kararlarin
uzun vadeli uygulamalarla netice verecegi, bu konuda siiphe gétiirmeyen bir ger-
gektir. Dolayisiyla bu ¢alismada elde edilen sonuglardan da anlagildig: gibi alinan
bu kararin ikinci yabanci dil 6gretim siirecini olumsuz yonde etkiledigi, yabanci
dil 6gretimine yonelik kararlar alinmadan 6nce ihtiyag analiz ¢aligmalar1 yapila-
rak hedef kitlenin ihtiyag, ilgi ve istekleri dogrultusunda daha faydali kararlarin
almmasi yabanci dil 6gretim siirecini basariya gétiirecektir. Bunun yani sira ¢oklu
dilli yabanci dil 6gretiminin desteklemesi ve bu dogrultuda da ikinci yabanc dil
olarak Almanca ortadgretimde tekrar zorunlu ders olarak 6gretim programlarin-
daki yerini almalidir. Bu ¢aligmanin sinirlilig1 egitim ve 6gretimin paydaslarindan
olan 6grenci, 6gretmen, veli ve idareciler olmak tizere verilerin sadece 6grenci ve
velilerden alinmis olmasidir. Bagka bir calismada diger paydaslardan da goriis ali-
narak ve farkli okul tirleri de aragtirma grubuna dahil edilerek daha genel sonuglar
elde edilebilir.
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EVALUATION OF MAKING COMPULSORY SECOND FOREIGN
LANGUAGE GERMAN COURSES OPTIONAL IN
SECONDARY EDUCATION

ABSTRACT

Many changes have been made to foreign language education policies in Tur-
key from past to present. Most recently, the Ministry of National Education imple-
mented a new amendment regarding the teaching of German at the secondary le-
vel. With this change, the Ministry of National Education announced in the August
2023 issue of the Journal of Announcements that the compulsory second foreign
language course would be gradually removed from compulsory courses and made
an elective course starting with the 9th grade in the 2023-2024 academic year. This
decision, by making the compulsory second foreign language German course an
elective course, negatively impacted the policy of German language education. In
this context, the aim of this study is to evaluate the decision to make compulsory
second foreign language courses at the secondary level elective, effective in 2023,
based on the opinions of students and parents, who are among the stakeholders
affected by this decision, and to investigate how they perceived this change, both
positively and negatively. To achieve this objective, the study employed a pheno-
menological qualitative research design. Semi-structured interviews were used to
collect data. Descriptive analysis was used to analyze the data obtained through
interviews. The study found that both students and parents viewed this decision
negatively regarding the second foreign language, wanting German to remain a
compulsory course. They believed that students were being deprived of the oppor-
tunity to learn German in the school environment, depriving them of the foreign
language they would need in their future professional lives.

Keywords: Foreign Language Education, Second Foreign Language, German,
Elective Course, Secondary Education.

ek

ORTAOGRETIMDE ZORUNLU iKiNCi YABANCI DiL
ALMANCA DERSLERININ SECMELI DURUMA
GETIRILMESININ DEGERLENDIRILMESI

0z
Gegmisten giiniimiize kadar Tiirkiyede yabanci dil egitimi politikalarinda bir-

¢ok degisiklik yapilmistir. Son olarak Milli Egitim Bakanlig1 tarafindan ortadgre-
tim kademesinde Almanca 6gretimine iligkin yeni bir degisiklige gidilmistir. Bu
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degisiklikle Milli Egitim Bakanlig1 Tebligler dergisinin 2023 Agustos ay1 sayisinda
zorunlu olan ikinci yabanci dil dersinin 2023-2024 egitim 6gretim yilindan itiba-
ren 9. siniftan baglamak {izere kademeli olarak zorunlu dersler arasindan kaldi-
rilarak se¢meli hale getirilecegini belirtmistir. Bu kararla zorunlu ikinci yabanci
dil olan Almanca dersi se¢gmeli duruma distirillerek Almanca 6gretimine yone-
lik politikaya olumsuz bir girisimde bulunulmugtur. Bu baglamda bu ¢aligmanin
amaci ortadgretim kademesinde zorunlu olan ikinci yabanci dil derslerinin 2023
yilindan itibaren se¢meli konuma getirilmesinin bu karardan etkilenen paydaslar-
dan olan 6grenci ve veli gorigleri dogrultusunda degerlendirmektir. Bu kararin
ogrenciler ve veliler tarafindan olumlu veya olumsuz olmak tizere nasil karsilan-
digin1 arastirmaktir. Bu amaca ulagmak i¢in ¢aligmada nitel aragtirma yontem-
lerinden olan olgubilim yontemi kullanilmigtir. Verilerin elde edilmesinde veri
toplama tekniklerinden yar1 yapilandirilmig goriisme tekniginden faydalanilmistir.
Gortisme teknigiyle elde edilen verilerin analiz edilmesinde betimsel analiz ter-
cih edilmistir. Calismanin sonucunda hem 6grencilerin hem de velilerin alinan
bu karari ikinci yabanc dil agisindan olumsuz degerlendirerek Almanca dersinin
tekrar zorunlu ders olarak devam etmesini istedikleri, 6grencilerin okul ortamin-
da Almanca 6grenme imkanlarinin ellerinden alinarak gelecekte mesleki yasam-
larinda ihtiya¢ duyacaklar: yabanci dilden mahrum birakildiklarimi distindiikleri
belirlenmistir.

Anahtar Sozciikler: Yabanci Dil Egitimi, Ikinci Yabanci Dil, Almanca, Se¢meli
Ders, Ortadgretim.

2

INTRODUCTION

Foreign language education in Tiirkiye is one of the most important aspects of
our education system. When examining the historical process of foreign language
teaching, it is understood that various changes have been made to foreign language
teaching policies and practices over time, with German being the most affected by
these changes (Aksoz & Balci, 2018; Balci, 2022). The foreign language strategies
implemented by the Ministry of National Education have undergone a series of
changes over time. When these changes related to foreign language teaching are
examined in chronological order, it is seen that the first foreign language instru-
ction began in fourth grade in 1997. With the transition to the eight-year basic
education system in 1997, students began taking foreign language courses starting
in the 4th grade. In 1998, the Ministry of National Education published a book
called “Hallo Kinder” for teaching German and introduced the German course
in the 4th and 5th grades (Islatt, 1999: 17). Starting from the 2001-2002 academic
year, a compulsory second foreign language course was added to the curriculum
of Anatolian Teacher Training High Schools, Anatolian Fine Arts High Schools
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and Science High Schools, and later from the 2004-2005 academic year onwards,
it was extended to other school types. Within the scope of the changes that took
place in the 2005-2006 academic year, the second foreign language was included in
the weekly course programs of Anatolian Fine Arts High Schools and Science High
Schools as a compulsory course for two hours per week (MEB, 2006: 1 and Balci,
2012). As mentioned above, there has been a smooth transition from monolingu-
alism to multilingualism in foreign language teaching. Therefore, the inclusion of
German in school education after English will contribute to the spread of multi-
lingualism and, consequently, multiculturalism (Kogak, 2013). Providing students
with the opportunity to learn different foreign languages will add value to their
career choices, as well as their ability to understand a different culture and develop
broader perspectives. According to the weekly course schedule of secondary edu-
cation institutions, numbered 56 and dated 19.02.2018, of the Board of Education
of the Ministry of National Education, the second foreign language was taught as
a compulsory course for 2 hours per week in Anatolian High School, Science High
School and Social Sciences High School in the 9th, 10th, 11th and 12th grades
(Yaprak, 2023: 299). However, changes such as making this course a compulsory
second foreign language and then making it an elective are only a reflection of the
change in language education policies. As a matter of fact, the decision taken by the
Ministry of National Education in August 2023 is to remove the German course
from the compulsory courses and make it an elective course. In the August 2023
issue of the Ministry of National Education’s Official Gazette of Announcements,
it was stated that the German course as a compulsory second foreign language
will be gradually removed from the compulsory courses starting from the 9th gra-
de level in 2023-2024 academic year (MEB, 2023). With this decision, German,
a compulsory second foreign language, was made an elective course. This policy,
which made German optional, could potentially disrupt the positive developments
in foreign language teaching noted above. In addition, removing German from
the compulsory courses for 9th grade students will also make it possible to see the
effects of policy changes in language education on students’ language preferences.
In this context, the aim of this study is to evaluate the decision to make compulsory
second foreign language courses optional as of 2023, based on the opinions of stu-
dents and parents who are directly affected by this change, and to investigate how
they perceive this decision, either positively or negatively. The study has unique
value in determining how this decision was evaluated based on the opinions of
students and parents. The research questions are as follows;

- What are students’ opinions on making German an elective course?

- What are parents’ opinions on German becoming an elective course?

This research was conducted to understand the language attitudes towards the
German course, to examine how students in different types of high schools reacted
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to this change, and to gain an in-depth understanding of the effects of this decisi-
on taken by the Ministry of National Education regarding the German language
teaching policy on the language preferences and cultural interactions of students
and parents.

METHOD

Research Model

Phenomenology, one of the qualitative research methods, was used in this
study, which evaluated the views of students and parents on the reduction of Ger-
man courses, that is a compulsory second foreign language at the secondary edu-
cation level, to an elective second foreign language in accordance with the decision
taken by the Ministry of National Education in August 2023. Phenomenology is a
research approach thet explores individuals’ perceptions and experiences related to
an event or situation using data collection tools (Aslan, 2018). This method invol-
ves interviewing participants to uncover and understand their experiences related
to the topic under study (Biiyiikoztiirk et al. 2013). Semi-structured interviews
were used to collect data. This study explored how students and parents viewed this
decision regarding German being made elective, whether positively or negatively.

Research Group

While determining the research group of this study, maximum variation samp-
ling, one of the purposeful sampling methods, was preferred. The reason for pre-
ferring maximum variation sampling is to obtain data appropriate to the purpose
of the study by reaching participants with different characteristics related to the
research topic. In maximum variation sampling, people with different conditions,
locations, and qualifications are included in the study (Creswell, 2017). The ratio-
nale for choosing this method is to understand the attitudes of students studying
in different types of high schools and their parents towards changes in language
education policies and to determine the differences in these attitudes between high
school types. Therefore, the research group for this study consists of high school
students and their parents residing in Elazig province. Since the research article
was limited to a certain number of pages, data from administrators and teachers
were not collected. The target population for the study consisted of students and
their parents from various high school types. 60 participants, consisting of stu-
dents and parents from Anatolian High Schools, Science High Schools, and Private
High Schools. The demographic characteristics of participants in two categories,
students and parents, are presented below in a table. For participant confidentia-
lity, S1 refers to the first student and V1 refers to the first parent.
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Table 1. Demographic Characteristics of Student Participants

Participant order Gender School type Grade level
S1 Woman Science High School 9th grade
S2 Woman Science High School 9th grade
S3 Man Ssience High School 9th grade
S4 Woman Anatolian H. S. 9th grade
S5 Man Anatolian H. S. 11th grade
S6 Woman Anatolian H. S. 9th grade
S7 Man Anatolian H. S. 12th grade
S8 Woman Private H. S. 9th grade
S9 Man Private H. S. 10th grade
S10 Woman Private H. S. 9th grade
S11 Woman Science High School. 10th grade
S12 Woman Science High School 9th grade
S13 Man Science High School 9th grade
S14 Woman Science High School 9th grade
S15 Woman Anatolian H. S. 9th grade
S16 Man Anatolian H. S. 11th grade
S17 Man Anatolian H. S. 12th grade
S18 Woman Private H. S. 9th grade
S19 Man Private H. S. 9th grade
S20 Woman Private H. S. 10th grade
S21 Woman Anatolian H. S. 12th grade
S22 Man Anatolian H. S. 12th grade
S23 Woman Anatolian H. S. 9th grade
S24 Woman Anatolian H. S. 9th grade
S25 Woman Anatolian H. S. 9th grade
S26 Woman Anatolian H. S. 9th grade
S27 Man Anatolian H. S. 11th grade
S28 Woman Anatolian H. S. 10th grade
S29 Man Anatolian H. S. 9th grade
S30 Woman Anatolian H. S. 9th grade

The demographic characteristics of the high school students participating in
the study are given in Table 1 above. When Table 1 is examined, a total of 30 stu-
dents from three different school types participated in the study: 7 students from
Science High Schools, 17 students from Anatolian High Schools, and 6 students
from Private High Schools.
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Table 2. Demographic Characteristics of Parent Participants

Participant order Gender Age Educational status
V1 Woman 35 Doctorate
V2 Man 47 Master’s Degree
V3 Woman 37 Bachelor’s degree
V4 Woman 39 Bachelor’s degree
V5 Woman 33 Bachelor’s degree
V6 Woman 41 Bachelor’s degree
V7 Man 43 Associate Degree
V8 ‘Woman 40 Primary education
V9 Man 48 Associate Degree
V10 ‘Woman 50 Master’s Degree
V11 Man 60 Primary education
Vi2 Woman 42 High school
V13 ‘Woman 40 Associate Degree
Vi4 Man 44 High school
V15 Man 45 Bachelor’s degree
Vie Woman 39 Bachelor’s degree
V17 Man 49 High school
V18 Woman 40 High school
V19 Man 40 Bachelor’s degree
V20 Man 60 Primary education
V21 Man 42 Bachelor’s degree
V22 Woman 36 Bachelor’s degree
V23 Woman 52 High school
V24 Man 39 Primary education
V25 Woman 48 High school
V26 Man 41 Bachelor’s degree
V27 Man 58 High school
V28 Man 45 Bachelor’s degree
V29 Woman 38 Bachelor’s degree
V30 Woman 55 Bachelor’s degree

Table 2 shows the demographic characteristics of the parents who participa-
ted in the study. As seen in Table 2, the data were collected from a total of 30
participants: 4 primary school graduates, 7 high school graduates, 3 associate
degree graduates, 13 undergraduate graduates, 2 master’s degree graduates, and
1 doctorate holder.
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Data Collection Tools, Data Collection and Analysis

The data for this study were obtained through a semi-structured interview te-
chnique. This technique was chosen to gather detailed data on the research group’s
opinions, attitudes, and experiences related to the topic, so as to meet the overall
aims of the study (Yildirim & Simgek, 2008). The researcher prepared the inter-
view questions to be administered in the interviews. Two seperate interview qu-
estionnaires were prepared for student participants and parent participants. The
prepared semi-structured interview questions were sent to two foreign language
teaching experts to obtain their opinions. The questions were then finalized in line
with the feedback provided by the experts. The questions posed to the student
participants are listed below.

- What do you think about German being made an elective course as a second
foreign language in the 9th grade?

- Would you like German to be an elective course in other classes besides 9th
grade?

- Does knowing German as a second foreign language give you an advantage
over your peers?

- Do you think that knowing a second foreign language will have a positive
impact on your future career?

- Were you given the right to choose a second foreign language at the school
you studied at?

- What course or foreign language options were offered to you instead of Ger-
man lessons?

- What are the positive aspects of teaching German as a second foreign lan-
guage?

- What are the negative aspects of teaching German as a second foreign lan-
guage?

- Would you like to see German become a mandatory second foreign langu-
age again?

- Do you think that knowing a second foreign language will put you in an
advantageous position when finding a job?

As seen above, 10 questions were addressed to the student participants in the
semi-structured interview form. Accordingly, the questions aim to obtain data on
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the general student opinions regarding the German course being made an elective
second foreign language in the 9th grade, the general and professional advantages
of knowing a second foreign language, the situation of giving students the right to
choose an elective second foreign language, and the positive and negative aspects
of learning German as a second foreign language from the student’s perspective.

The questions directed to parent participants are listed below.
- Would you like your child to learn a second foreign language?
- Which language or languages would you prefer to learn?

- Do you give your child the opportunity to learn a second foreign language
within your means?

- Do you support the Ministry of National Education’s decision to make Ger-
man an elective course as a second foreign language? What is your assess-
ment of this situation?

- What are the positive aspects of this decision from your perspective as a
parent?

- What are the negative aspects of this decision from your perspective as a
parent?

- What do you think about the importance of a second foreign language in
your child’s educational life?

- Do you think that knowing a second foreign language will give your child an
advantage in business life?

In the semi-structured interviews, 8 questions were asked to the parent partici-
pants. These questions were designed to provide data on whether parents support
their child learning a second foreign language, provide opportunities for their child
to learn a second foreign language, general thoughts on German being an elective
course, and whether they think this decision should also apply to English courses.

The data were obtained within one month, starting on May 14, 2024. The in-
terviews were conducted by the researcher. Interviews with student participants
were conducted face-to-face at school during hours convenient for the students
outside of class hours. Parent participants were contacted through the student and
teacher to determine a suitable date and time for the interviews. Interviews with
parent participants were conducted online because most of the parent participants
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were working parents. Each interview lasted approximately 10-12 minutes. The
researcher did not make any subjective assessments during the interviews to avoid
influencing the participants.

Descriptive analysis was used to examine the data obtained through interviews.
The data were analyzed to assess the attitudes, motivations, advantages, and disad-
vantages of students and parents toward changes in language policies. Interviews
with each participant were first recorded, and then, in accordance with ethical gui-
delines, these records were written into a Word file, naming them as O1, 02, O3 for
student participants and V1, V2, V3 for parent participants. While the audio recor-
ding files were being transferred to a Word file, possible errors made by the parti-
cipants in their spoken language were corrected and the correct forms of the words
were written. A category key form was then prepared for the data. The answers to
the questions were converted into appropriate themes and categories. This stage
was conducted for each interview question. Categories and subcategories related
to the themes were created, and frequencies were recorded. Some categories were
adjusted due to possible compatibility issues within the themes, categories, and
subcategories. Duplicate categories were combined. A foreign language education
expert was consulted on the themes and categories, and the final versions of the
themes and categories were organized, and the data were presented systematically.

Transferability, confirmability, and credibility procedures were applied to ensu-
re trustworthiness. For confirmability, expert and researcher interview transcripts
were examined and evaluated separately. In this step, the transcripts of eight parti-
cipants were examined. The result was calculated using the formula [(Consensus/
Consensus + Disagreement) x 100] developed by Miles and Huberman (1994).
This formula is “reliability = consensus / consensus + disagreement”. According
to this formula, if the agreement between the researcher and expert evaluations is
90% or more, the expected level of reliability is achieved (Akt. Saban, 2008). As a
result of the confirmation review, it was concluded that the minimum was 65%, the
maximum was 90% and the average was 94.7%. During the writing phase of the
findings, direct quotes from the participants’ responses were included and a trans-
ferability process was carried out. To ensure credibility, participants were emailed
interview transcripts to verify whether their statements were written correctly. Par-
ticipants confirmed that the statements in the transcripts were their own.

The research results are intended to contribute to the evaluation of language
education policies from the perspective of students and parents. This study is sig-
nificant because it is the first research conducted immediately after the German
course was made elective and because this decision was evaluated in line with the
opinions of students and parents. In addition, it is expected that the results obtai-
ned will be shared with the relevant institutions and this decision will be reviewed
and this research will contribute to positive changes in the field.
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FINDINGS
In this section, data obtained from two different groups, students and parents,

who constitute the research group, are presented separately. The data obtained
from the student participants is presented below.

Findings Regarding Student Participants

Below are the themes that include the general opinions of secondary school
students regarding the inclusion of elective German courses.

Table 3. General thoughts on making the German course optional

Theme Categories Subcategories f

1.1.1. Opportunity to learn two foreign languages 3

L.1. Should have 1.1.2. Offering the opportunity to learn a new language 5

beena compulsory 11,3, Adding empathy ability 6

TEMA 1General ~ course 1.14. Getting to know a different culture 10
thoughts on 1.1.5. Not being given a choice 10
making the 1.1.6. Contribution to professional competence 13
German course 1.1.7. Gaining an advantage 15
optional 1.2.Must be an 1.2.1. Knowing English is enough 7
elective course 1.2.2. Unnecessary 8

1.2.3. Not having enough time 10

1.24. Ttis a difficult language 15

Student participants stated that German courses should be included in the
compulsory course category due to their positive benefits, such as providing the
opportunity to learn a second foreign language, experiencing a different culture,
gaining empathy, gaining an advantage over non-German speakers, and increasing
professional competence. Examples of student participants’ opinions on this theme
are provided below.

SI: “T would like the German course to be compulsory as a second foreign langu-
age, because it would contribute greatly to the development of both my English and
German.” S1 stated that since German and English belong to the same language
family, she transferred what she learned in German classes to English positively,
and therefore, removing German classes from compulsory courses had a negative
impact on learning English.

S6: “The course name is optional, but we were not given any options to choose. I
wish it had remained mandatory”S6 stated that although the German course was
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reduced to an elective course status, they were not asked for their opinion on whet-
her they wanted to choose it or not, and that German was directly removed from
the curriculum.

S8: “I think it would have been better if it had remained a compulsory cour-
se. Actually, I want to learn German anyway. I'm interested in German, but I have
trouble finding time to take courses during school hours. If it had been a compulsory
course, I would have had the opportunity to learn German at school” S8 stated that
the opportunity to learn German was taken away from her because German was
an elective course, and that she did not have free time to learn German by taking a
course because of school.

S11: “I think it’s good. The weekly lesson hours allocated for German are only two.
What can we learn in two lessons? If the number of hours were increased, I would
have wanted it to remain a compulsory course. But I think it was a good decision
to make under these circumstances.” S11 stated that making the course an elective
course was a positive decision because the two-hour weekly German lesson hours
were not enough to learn the language and it was not possible to learn German in
this short time.

S12: “I think it should have remained a compulsory course. Many professions,
such as genetic engineering, are developed in Germany but not in Turkey. I think
it would be beneficial for us students to learn this language if we want to study in
Germany or get a job at a German company or institution in the future.” S12 stated
that German should continue as a compulsory course because of Germany’s very
successful position in the field of engineering and the chance to work with German
companies after starting her career.

S17: “It is a more difficult language than English and it is a course that students
have difficulty with, so it makes sense for it to be an elective.” S17 considered it a
positive decision to make German an elective language because it is a relatively
difficult language in terms of structure compared to English and because students
have difficulties in the learning process.

$20: “I don’t think enough time is allocated to German lessons. I have a general
interest in languages. I like English, and I liked German too. But our lesson hours are
very limited. That's why I don’t think they’re enough. I wish the lesson hours were inc-
reased instead of eliminating the course completely” S20, who is interested and eager
to learn a foreign language, stated that German cannot be learned because of the
limited number of German course hours, and that it would be more beneficial for
them to increase the course hours rather than abolish German courses.
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§26: “I think it should have been continued as a main course instead of being
made an elective. Because learning a new language means having a new soul, it opens
a way for us to get to know different cultures. It also allows us to look at different ideas
from a different perspective. It allows us to get to know cultures. It allows cultures
to look at each other better, understand each other, and empathize.” 026, who has
a high level of foreign language awareness, stated that learning a new language
should continue to be a compulsory course, as it will enable people to get to know
new cultures, empathize with them, have broad perspectives, and enable societies
with different cultural structures to understand each other through language.

§29: “I think it’s a ridiculous practice, because we see etiquette instead. I wish
etiquette added something, it doesn’t add anything, but I think speaking German
would give us an advantage in both business and social life” 029 stated that the
“Manners” course added to the curriculum instead of the German course did not
contribute to their academic, cultural and moral development; however, learning
German would provide an advantage in both professional and cultural contexts.

Table 4. German course is an elective course in all grades except 9th grade.

Theme Categories Subcategories f
THEME 2: German course should ~ 2.1. Must be an elective course 2.1.1. Yes 6
be an elective course in all grades
except the 9th grade. 2.2. Should remain a compulsory course 2.2.1. Yes 22

Student participants were asked to provide their opinions on whether they
would like German courses to be an elective course in 10th, 11th, and 12th grades.
Six participants stated that German courses should be an elective course, while 22
participants stated that it should remain a compulsory course. Participants answe-
red this question only with yes or no. As can be seen from the data in Table 4, a
large majority of participants want German to remain a compulsory course. Below
are some examples of participants’ opinions.

S17 “Yes, I would like it to be an elective in all classes because it is a challenging
language” S17 wants German to be an elective course in all classes so that he can be
exempt from the course because German is a difficult course for him.

S21: “Of course not, but if something is done, it should either be done completely
or not at all. I think if it is made optional in the ninth grade, I don’t think students
will choose it because their interest in German will decrease after the ninth grade.
Therefore, it should either be available in the ninth grade as well, or it should be
made optional in all grades”. S21 stated that this decision was inconsistent within
itself, and that the German course offered as an elective in the 9th grade could
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negatively affect students’ interest and desire to learn German, and therefore, it
would cause a decrease in their motivation to learn German in other grades in
the following years.

§22: “No, I think it should be implemented as a main course, like English. Beca-
use when students go abroad, they can act more consciously. They will not have any
difficulties.” S22 emphasized that knowing a foreign language will provide students
with an advantage in the long run, stating that it is a basic need when working or
traveling abroad, and therefore students should not be denied the opportunity to
learn a second foreign language.

§26: “No, I think it should have remained a main subject. In fact, it should have
been made a main subject in the ninth grade. It could have been introduced not in
primary school, like English, but in the second grade, but in the fifth grade. The earlier
we start, the more advanced we can be” 026 emphasized the importance of teac-
hing foreign languages at an early age by stating that German should be included in
the curriculum not only in the 9th grade but also in the basic education level, such
as English, starting from earlier.

Table 5. Knowing German as a second foreign language puts students at an
advantage compared to their peers.

Theme Categories f Subcategories

3.1.1. Providing employment opportunities
3.1.2. Employers attach importance to the

number of languages spokeni
THEME 3 Knowing 3.1.3. Effective communication
German asa second 3.1.4. Getting to know different cultures
foreign language 3.1. Advantageous 26 3.1.5.Not known to everyone
gives students an 3.1.6. Having a vision
advantage compared 3.1.7. Ability to think differently
to their peers 3.1.8. Providing self-confidence

3.1.9. Ability to study abroad
3.1.10. Socialization

3.2. Does not provide advantage 4 3.2.1. Learning more common languages

When Table 5 is examined, 26 participants stated that knowing German gave
them an advantage compared to their peers who did not know German, while 4
participants stated that it did not provide an advantage. Participants stated that
knowing German would put them at an advantage in terms of professional, social
and personal development, such as finding a job, communicating, getting to know
a different culture, and gaining self-confidence. Below are examples of participants’
opinions directly.
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S4: “I definitely think it will have a positive impact on our future careers. If I
apply for a job and it says on my CV that I know German, I think it will give me an
advantage over others.” According to S4, knowing German makes her stand out
professionally and makes her a preferable person in job applications.

S8: “Yes, it definitely does. Nowadays, everyone is considered to know English. As
if it were not a foreign language. So, knowing German would definitely put us ahead
of our peers.” S8 stated that learning German as an alternative to English makes
one more preferable to those who do not know German, since it is accepted that
everyone knows English nowadays.

S11: “Of course, our communication skills will be stronger and we will get to know
different culturesAccording to S11, speaking a second foreign language contributes to
the development of a person’s communication skills by giving them the opportunity to
get to know a new and different culture.

S14: “No, because it would be beneficial for us to know it, but German wouldn’t
be of much use when there are languages like Chinese, Arabic, and Spanish that are
spoken by billions of people and have become world languages.” S14 stated that lear-
ning Arabic, Chinese, or Spanish, which have become popular recently, instead of
German, would give her an advantage over her peers.

§26: “Of course it does, because our prestige in an environment increases, and
when people congratulate us, our self-confidence increases accordingly. This ma-
kes us trust ourselves and believe that we can do better things” S26 stated that
knowing German not only contributes to professional, academic and cultural
aspects, but also supports the development of self-confidence due to the appre-
ciation of the individual.

Table 6. Student opinions on the contributions of knowing German as a second
foreign language to professional life

Theme Categories f Subcategories

4.1.1. Following the field from foreign sources
4.1.2. Being recognized in the profession

THEME 4: Contributions 4.1.3. Ability to work abroad

4.1. Positive 26
of knowing German as a 4.1.4. Ability to communicate with foreign colleagues
second foreign language 4.1.5. Access to foreign resources
to professional life 4.1.6. Ability to work in foreign companies
4.2. Does not 421, Learni L
2.1. Learning more common languages
provide advantage & EHag
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Another question asked the participants about the contributions of knowing
German to their professional lives. 26 participants stated that German language
contributed to their professional lives, such as following the field from German
sources, becoming well-known in the profession, being able to work abroad, and
working with German companies, while 4 participants stated that knowing other
foreign languages widely spoken in the world would be professionally beneficial
for them. Below are examples of participants’ opinions directly.

S5: “I think it will definitely have an impact. We will improve our relationships
by meeting people from different cultures and backgrounds. We will increase cultural
awareness.” According to O5, knowing German contributes to the development of
professional life by providing the opportunity to communicate with people from
different socio-economic structures.

S11: “Yes, I think so, because I plan to choose engineering or medicine in the
future. It is important to know an additional foreign language to be able to work
with different countries in related professions.” S11 stated that she wanted to make
her professional choices in engineering or medicine in the future, and therefore
knowing German would contribute to her career in these professions.

§24: “1 think so, because we live in a global age and have now entered the techno-
logical age. Therefore, we will have a lot of interaction with other countries. There will
be a lot of people traveling abroad. We hope that many people will come here from
abroad. That's why knowing a language is so important for the development of langu-
ages and for people to communicate with each other. Also, since I want to study law,
I know that knowing German will give me access to many more resources, and this
will give me an advantage.” S24 stated that due to the development of technology,
borders between countries have disappeared and countries are in constant com-
munication with each other economically, socially, culturally and politically, and
as a result of this situation, knowing a second foreign language will be beneficial in
terms of reading resources in the relevant language.

§26: “Of course, it would allow us to reach higher levels, that is, to achieve better
financial means, and to obtain better options. Because the current situation in our
country is not the same as in other regions abroad. They are at a more advanced level,
and if we go there, we might be valued more. In other words, because the opportuni-
ties there are greater, we can reach better positions.” 026 highlighted the economic
development level of Turkey and Germany, stating that the profession a person
practices in Germany has a higher economic reward compared to Turkey, and that
one can achieve better professional positions. She emphasized that knowing Ger-
man will provide the opportunity to live abroad and contribute to one’s status and
economic well-being.
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Table 7. The school gives the right to choose a second foreign language

Theme Categories f
5.1. Yes 0
5.2.No 30

THEME 5 Giving the right to choose a second foreign language

Participants were asked to express their opinions about whether the school ad-
ministration would like students to choose German as a second foreign language.
All participants stated that the school administration did not ask for their opinions
on whether they wanted to take the German course. The data obtained suggests
that students are not given the option to choose a second foreign language. Below
are examples of participants’ opinions directly.

S21: “No, we were not given the right to choose, and in our time, German was not
an elective course in the ninth grade. That’s why we took German, and I benefited
from it a lot. So, I think it would be more beneficial for all students if it were not an
elective.” S21, who is in the 10th grade, stated that she had taken German in the 9th
grade before the decision in question and that the German course was very useful
for her, so it should continue as a compulsory course.

§23: “No, it wasn’t recognized. The administration itself assigned us a different ele-
ctive course instead of German. They added a new one-hour course called Manners,
and I think it was extremely unproductive. We don’t do anything, we just sit around,
and during exams, the teacher gives the questions and everyone gets a grade. It didn’t
do anything for us. There’s no book anyway. We don’t know what to study. It was such
an unproductive hour, in my opinion.” 023 stated that the school administration
did not ask the students for their opinions on whether they wanted to take the
German course or not, that the administration gave the Etiquette course instead
of the German course, and that this course was empty because no specific content
was conveyed, and that during the exams, the teacher of the course shared the qu-
estions with the students in advance and thus achieved high grades.

§29: “No, we were not given the right to choose. We went straight to school and
saw Manners. I thought it was very strange. We were not asked anything. It’s always
the same thing; people already know what theyre teaching about manners. People
know what they’re supposed to do.” S29 stated that although the German course was
an elective, they were not given the right to choose it. The school administration
gave them the Etiquette course instead of the German course, and that this course
was not necessary because it taught moral behavior and etiquette, which are lear-
ned implicitly both in the family and in the social environment.
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Table 8. Course options offered to students instead of German lessons

Theme Categories f

6.1. Second foreign language 0

6.2. Astronomy 5

THEME'G Elective courses offered to 6.3, Information Technologies 7
students instead of the German course

6.4. The life of the Prophet Muhammad 9

6.5. Etiquette 9

Table 8 shows the courses offered to students instead of German. The scho-
ol administration offered the students “Etiquette,” “Astronomy;” “The Life of the
Prophet Muhammad,” and “Astronomy.” Below are examples of participants’ opi-
nions directly.

§24: “We weren't given any options; I think the administration chose the courses.
We didn’t do anything. We don’t cover astronomy in astronomy anyway. We cover
physics, but I don’t think the Etiquette course contributed much. It would have been
better if it had been in German, because Etiquette, Religious Culture and Ethics, and
the Life of the Prophet Muhammad all tell the same story. So, if it had been in Ger-
man, the content would have been different. At least, I think it’s better to have two
courses of German instead of five courses of religion.” S24 stated that the administ-
ration added the astronomy and etiquette course to the curriculum, but that the
astronomy course was not taught in accordance with its purpose and content, and
that physics was taught in the relevant course, and that it would be more beneficial
for them to have a German course instead of these courses.

§29: “Only etiquette has come, and I think information technologies have also
come. Computers are a waste of time anyway. I don’t think I've learned anything.
They're teaching us things we already know about etiquette.” 029 stated that inste-
ad of German language lessons, they were given Etiquette and Information Tech-
nologies lessons, but these lessons were not productive. For example, there was
no specific course content or book in Etiquette lessons, and they were taught the
etiquette rules they knew in daily life.
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Table 9. The positive and negative aspects of teaching German as a second fo-
reign language for students

Theme Categories f Subcategories

7.1.1. Contribution to academic life

7.1.2. Improves memory

7.1.3. Getting to know a different culture

7.14. Developing a positive perception of learning
anew language

7.1.5. Contributing to personal development
7.1.6. Encouraging learning different languages
7.1.7. Ability to communicate with foreign people
7.1.8. Desire to live abroad

7.1.9. Investing in the future

7.1.10. Contributing to culture

7.1.11. Making it easier to find a job

7.1.12. Contribution to professional development

THEME 7: The positiveand ~ 7.1. Positive 26
negative aspects of teaching

German as a second foreign

language for students

7.1.13. Breaking prejudice against foreign languages

7.2.1. Lack of quality in German language teaching
7.2. Negative 4 7.2.2.Teaching the course solely with an exam focus
7.2.3. Not giving lessons on communication

Another question asked the participants about their views on the positive and
negative aspects of teaching German as a second foreign language. As seen in Table
9, 26 participants stated that taking German courses was positive and 4 partici-
pants stated that it was negative. 26 participants stated that knowing German has
many positive aspects such as breaking the prejudice against foreign languages,
making it easier to find a job, making cultural and academic contributions, inves-
ting in the future, improving memory, being able to communicate with foreign
people, living abroad, and developing a positive perception of the language. Those
who expressed negative opinions about this based their opinions on reasons such
as the lack of quality of German language teaching, the course being taught only in
an exam-focused manner, and the lack of communication-focused teaching. Be-
low, as an example, the participants’ opinions are given directly.

S5: “It’s really nice to learn a different language besides English, and German is
even better. Before taking German classes, I didn’t know about German traditions
and customs, their language, or their lifestyle. Now I know, it had a significant impact
on the development of my knowledge of the language and culture.” S5 stated that he
did not only learn a new language thanks to the German course, but also drew
attention to the cultural contributions of learning a foreign language, not only the
linguistic contribution, but also the knowledge of German traditions and culture.
In addition, he stated that the German course contributed to him in many ways.
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S11: “Maybe having an idea about a different language could be encouraging.
It might push me to learn German outside of school” S11 stated that the German
course at school would encourage students to learn German in out-of-school envi-
ronments and that it positively affected their attitude towards German.

S21: “From a cultural and sociological perspective, it’s very important for people
to know a second language, and because German is such a global language, it’s taught
as a second language in almost every country in the world. Knowing German will be
very beneficial for us, second only to English, both in terms of job opportunities and
cultural interaction. Therefore, I think learning German has had a positive impact on
meAccording to 821, German is important for both finding a job and cultural rich-
ness because it is a widely spoken language in the world.

§22: “Ididn’t see much of an importance because I don’t think the German langu-
age education given at school is very useful. A higher level of German education can
be provided.” S22 stated that there is no positive aspect of having a German course
because the German teaching process in schools is not efficient.

S26: “Articles on topics we are very curious about are in foreign languages, and
because the translation is not very accurate, we cannot fully understand them. It
would be easier if we knew what they meant. We could do more accurate research.”
026 stated that knowing German would make it possible to access studies written
directly in German, as researching from translations of articles written in German
sometimes gives incorrect information.

§28: “They contribute to learning a second foreign language by making teaching
German more comfortable, understandable, and effective in schools. They help me
break my previous prejudice against other foreign languages.” 028 stated that taking
German lessons at school helped break down the prejudice she had previously for-
med against foreign languages and contributed to the development of her negative
attitude towards the language in a positive way.

S2: “The negative aspects are that these languages are taught to us only in an
exam-oriented manner” S2 pointed out that teaching German as a second foreign
language in schools does not focus on communication but only on exam-focused
lectures, and stated that a successful teaching process cannot be achieved due to
the lack of effective lectures.

S3: “The main issue that needs to be addressed and given importance is explained
without much emphasis. I think the aim of this course should not be the exams we will
take, but at least reaching a level where we can express ourselves in this language”. S3
shared the same thoughts as S2 and stated that German lessons were not taught in
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a communication-oriented manner, but rather to pass exams, and that therefore,
even at a basic level, communicative sentences could not be formed in German.

$24: “There won't be any negative aspects, because this is a contribution from the
state, and removing it is absurd. We need to take advantage of this opportunity. Not
everyone has the opportunity to learn a language, right? It would cost us both finan-
cially and in terms of time.” According to S24, offering German to students in public
schools is advantageous both in terms of time and money, because not everyone
may have enough time and money to learn German.

Table 10. The situation of requesting that German be made a compulsory se-
cond foreign language course again

Theme Categories f

THEME 8 Requesting German to be made a compulsory 8.1 Yes 2

second foreign language again 8.2.No 4

Another question asked the participants whether they wanted the elective Ger-
man course to be a compulsory second foreign language again. As shown in Table
10, 4 participants do not want German to be a compulsory course, while 26 parti-
cipants want German to be a compulsory course again. Below are some examples
of participants’ opinions.

$22: “T definitely want it, because the next generations need to be raised more
conscious, cultured, and equipped in every way.” 022 stated that, based on the pre-
diction that society will need more qualified individuals day by day, our education
system should be arranged in a way that will allow for the training of new genera-
tions who are cultured, know a foreign language, and have high professional com-
petence, and that the teaching of a second foreign language should be supported.

§25: “Yes, after all, when we knew one language and switched to another, we would
have difficulty pronouncing it in the simplest sense, and I think it would be easier for
us to switch to other foreign languages if we knew a different language. Thats why
I would want it to be mandatory” S25 stated that learning more than one foreign
language will make the process of learning a new foreign language easier, and that
multilingual learning environments will not only contribute to foreign language te-
aching academically, but will also create foreign language awareness by positively
transforming learners’ perceptions and attitudes towards other foreign languages.

§27: “Yes, I would like to see German reintroduced as a compulsory second foreign
language course. As students, there was a demand for a second foreign language. The
courses that replaced it were of no benefit. There aren’t even textbooks for the courses
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that replaced them. Students love German.” From the statements of S27, it is un-
derstood that although students have requested the German course, the German
course has been removed from the curriculum and other courses have been added
to the curriculum, and that there are no textbooks because the systematic content
of the courses substituted for German has not been determined, and therefore,
these courses are not productive.

Table 11. Knowing a second foreign language will put you in an advantageous
position when finding a job.

Theme Categories f Subcategories

9.1.1. Offering the opportunity to work wherever you want
9.1.2. Insufficient English

9.1.3. Raising one’s position at work

THEME 9 Knowing 9.1.4. Everyone knows English

? second f:;lgn 0L Y % 9.1.5. Providing advantages in engineering and medicine
guage will gi 1. Yes

angtiagewitgive 9.1.6. Ability to work in international areas

you an advantageous 017 Livingin th technol

position n finding .1.7. Living in the age of technology

ajob 9.1.8. Opening new job opportunities

9.1.9. Benefiting from opportunities abroad
9.1.10. Contribution to the field of health

9.2.No 4 9.2.1. Learning more common languages

Participants were asked to comment on whether knowing a second foreign lan-
guage would put them in an advantageous position. According to the data obtai-
ned, 26 participants stated that knowing German would give them an advantage in
getting a job, while 4 participants stated that it would not give them an advantage.
Participants stated that knowing German would provide them with many advan-
tages, such as the opportunity to work wherever they want, promotion opportuni-
ties, taking advantage of opportunities abroad, and new job opportunities. Below
are some examples of participants’ opinions directly.

SI: “Of course. Let’s just say I couldn’t find a job anywhere that suited me and my
living standards. So, as a last resort, I found Germany, or another country where Ger-
man is widely spoken. Learning German while working the job I found would have
been quite challenging and tedious, but if I knew German, I wouldn’t have experien-
ced such a situation.” S1 stated that if she could not find a job at the standards she
wanted in her own country, she would have the opportunity to work in Germany
or other countries where German is spoken, learning German beforehand would
make it easier for her during her time abroad, and therefore knowing German
would put her in an advantageous position.
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S5: “Knowing English has become a necessity nowadays; almost everyone knows
it. Another thing that would differentiate me from others would be knowing a second
language. It would also give me an advantage when it comes to finding a job.” S5
stated that speaking English does not provide a special privilege to a person beca-
use English is known by almost everyone today, but knowing German as a second
foreign language will make him more qualified than his peers and make him a
preferable person when it comes to getting a job.

S15: “Yes, I think so because I can work internationally.” 015, who aims to work
internationally, stated that German will provide her with a job opportunity at the
international level she aims for.

S21: “I think we live in a technological age, and with the benefits of this techno-
logical age, we're opening up more to the international arena. We're interacting more
with people from abroad. When we go abroad, interacting not only with English but
also with German and other languages, and speaking these languages fluently, will
give us a much greater advantage in finding a job.” According to S21, because we live
in a time when technology is at its peak, communication and collaboration with
other countries are widespread. Given that English is no longer sufficient, knowing
a second foreign language like German would be advantageous.

§22: “Yes, the current situation in our country actually summarizes this. Many
qualified people who cannot find jobs here are trying to find work abroad. And a
foreign language provides a significant advantage in this regard.” S22 drew attention
to the unemployment problem in the country today and stated that young people
are looking for jobs abroad because of the lack of employment of qualified people
and that foreign language skills are a necessity for this.

§25: “I definitely think so. Our age is one of constant change and renewal. If we
are planning to work abroad, especially in the health-related field, we need to know
this language. It would have been beneficial for us to learn it while we were at school
rather than wasting time learning it later” 025, who plans to be employed in the he-
alth field, stated that it would be advantageous for her to learn German during her
academic career in order to be able to work in Germany in the future, otherwise
the need to learn German would be an extra burden for her both financially and
temporally.

$26: “If we had taken this course, it would have been very beneficial for me in
the future, as I want to advance in the professions I want, namely, either in medicine
or engineering” 026, who plans to make her career choices in one of the fields of
medicine and engineering, stated that German courses have been removed at the
moment, but depending on her career plans, having German courses would be a
great convenience for her.
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Findings Regarding Parent Participants

The themes that include the general opinions of parent participants regarding
the inclusion of elective German courses are presented in the tables below.

Table 12. The situation of wanting your child to learn a second foreign language

Theme Categories f
THEME 1 Wanting your child to learn a second foreign 5.1. Yes 27
language 5.2.No 3

Participants who were parents were asked whether they wanted their children
to learn a second foreign language. As can be seen from Table 12, it was determi-
ned that 27 parents, who constitute the majority of the participants, wanted their
children to learn German, while 3 parents did not want it. Examples of parent
participants’ views on the theme are given below.

V1: “Of course, because in today’s world, learning a language, that is, learning
a second foreign language, is something that puts people ahead. That’s why I would
want my child to learn a second foreign language, of course.” V1, whose foreign lan-
guage awareness is understood to be high from her statements, stated that she sup-
ports her child’s learning of a second foreign language because knowing a second
foreign language gives a person a feature that makes them stand out in today’s
world where international borders are becoming more flexible.

V2: “Actually, I don’t know because we couldn’t do the first one, but I think a fore-
ign language is something that should be known.” Although V2 thinks that English
language teaching is not successful in our country, he stated that he wants his child
to learn a second foreign language despite the failure in the first foreign language.

Table 13. Foreign languages preferred by parents

[

Theme Categories
2.1. Chinese

2.2. Japanese

2.3. Russian
2.4. Spanish
2.5.French
2.6. Arabic
2.7. German 19

THEME 2 Parents’ preferred languages for
their children

Ul W W = =
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An examination of the data in Table 13 reveals that parent participants prefer
their children to learn German first, Arabic second, and Spanish and French third.
Examples of parent participants’ views on this theme are provided below.

V27: “Currently, English is taught in our education system. If I were to learn an
additional language, I would want it to be German. Because I think German is the
most widely used language after English, and is more effective both in commercial and
scientific terms.” V27 stated that he would prefer his child to learn German because
it is a widely needed language in commercial and scientific terms after English.

V2: “I think schools should have several options. Both Eastern and Western lan-
guages. Students should choose one of these and learn it based on their interests or
desires. They should know at least two languages. So, English is compulsory, and the
second is German, French, Russian, and Arabic. It would be better if they taught
whichever they want well” According to V2, our education system should support
the second foreign language process by offering students more than one second
foreign language option, both western and eastern languages, without imposing
language restrictions.

V12: “She can learn German, she already learned German at school. She can also
learn French, I would love to, it’s hard, but I think both of these languages are rude.”
V12 stated that her child already has German lessons and that she would prefer to
learn French in addition to learning German.

Table 14. Parents’ ability to provide opportunities for their children to learn a
second foreign language

Theme Categories f Subcategories

2.1.1. Private tutoring

THEME 3 Parents ability v 8 2.1.2. Sending students to language courses
1. Yes
to provide their children 2.1.3. Supporting students with private schools
with opportunities to 2.1.4. Purchasing foreign language applications online
learn a second foreign 3.2.1. Lack of financial means
3.2.No 4
language 3.2.2. Unnecessary

3.3.Tlithinkaboutitlater =~ 8  3.3.Progress depending on teaching planning

When the data in Table 14 is examined, it is understood that 18 parents cont-
ribute to the foreign language learning process by providing their children with
opportunities such as private lessons, language courses, private schools and online
courses. Eight participants stated that they supported their child’s foreign language
learning process based on their child’s curriculum, while four participants stated
that they were unable to contribute to this process due to financial reasons. Examp-
les of parental participants’ views on this theme are provided below.
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V25: “Not right now, but I'm thinking about it in the future. My child is currently
in 10th grade, and she studied German a little last year. She also likes German. 1
expect her to improve her science studies a bit. After that, if she’s willing, I'll consider
taking such a course. Why not?” V25, whose child is studying in the 10th grade, sta-
ted that although they prioritize science classes because their child’s science grades
are weak, they will give her the opportunity to take German courses in the future
because she likes German.

V6: “We did not hire a private tutor, she goes to a private school and studies there
anyway.” She stated that her V6 child was already studying in a private school and
that German language teaching was supported sufficiently, so she did not send her
child to any additional courses.

V12: “We give it, she asked for a dictionary and we got it, if she doesn’t want an-
ything else we can do that too as long as she learns, if she wants to learn we can get a
private tutor” She stated that they meet the material needs of V12 children, such as
dictionaries, and that they will support their language learning process by meeting
any requests their children may have regarding language teaching.

V16: “Yes, I do. I hire a private tutor and he is a university student” V16 stated
that private German lessons allow his child to learn a second foreign language.

V19: “Yes, I do. I send him to courses. I have apps I use myself, like Duolingo or
Cambly. We also got a membership for our child so he can at least play games on his
tablet or computer. We have him spend half an hour talking with foreign instructors.
I check his interest well, and when he realizes he can do it, he gets even more enthusi-
astic.” V19 stated that he had his child take a German course, and that he had also
increased his child’s engagement with foreign languages through digital language
applications, resulting in an increase in his interest and motivation in German, and
that the opportunities he offered to his child had yielded positive results.

Table 15. Parents’ support for the Ministry of National Education to make Ger-
man as a second foreign language elective course

Theme Categories f Subcategories
THEME 4: Parents’ 4.1.1. Frequent changes in language policies
support for the 4.1.Idonotsupport. 22 4.1.2. Discouraging students’ enthusiasm for language learning
Ministry of National 4.1.3. German being an important language
Education to make 4.2.1. Learning more common languages

4.2.Isupport 5

German as a second 4.2.2. Lessons are ineffective
foreign language ) . 4.3.1. It is unknown why the Ministry of National Education
elective course 4.3. Tm undecided 3

made this decision.
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Another question asked parents whether they supported the Ministry of Natio-
nal Education making German as a second foreign language elective. Twenty-two
participants stated that they did not support the decision taken due to reasons such
as frequent changes in foreign language policies in Turkey, reduced motivation
of students towards foreign languages, and German being an important langua-
ge; five participants stated that they supported the decision due to the teaching
of more common languages and the ineffectiveness of German lessons; and three
participants stated that they were undecided on the issue because they did not have
an opinion on the decision. Examples of parent participants’ views on the theme
are given below.

V3: “Yes, I support it. I dont think German is very productive. I mean, it was
very incomplete before, for example, when it was given as a second language in se-
condary school. It was always started and left unfinished. That’s why I think it can
be removed.” V3 stated that although her child started taking German lessons in
secondary school, the teaching process was not productive due to the interruption
of the course, and that she supported the decision due to this negative experience
with German.

V12: “Theyve confused the children. I think the children’s routine has been dis-
rupted. They say this and that, and then they change something every year. These
children are 14 or 15 years old, and they’re just following whatever anyone says. I
think whoever’s in charge doesn’t think about the children, and were disturbed by
this, too. There’s an inconsistent system. I don’t even know what to say. What's a child
supposed to do?” She stated that the frequent changes in the V12 education system
disrupted children’s order due to confusion and that the decisions made were made
without considering the students’ interests and wishes, causing them to experience
motivation and adaptation problems.

V13: “I don't support it, I don’t know why they changed it. She was happy to say
that we will have German lessons in high school during the summer holidays” V13,
whose child has just started 9th grade, stated that she has been happy and excited
since the summer because her child will be taking German lessons in secondary
education, but she did not support the decision because her desire and excitement
were dampened by this decision.

V16: “1 think German should not be an elective because it is an important lan-
guage” V16 thinks that German should not be trivialized by making it an elective
course because it is an important language needed for the future of their children.

V19: “I don’t support it, I think it should be mandatory. Children in this age
group can pick up almost anything, they are very smart, why take it away from them
when they have the opportunity?” V19 stated that children’s biological advantageous
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situation for learning a foreign language should be taken advantage of and their
language learning opportunities should not be taken away from them because their
age and cognitive development are very suitable for learning a language.

Table 16. Advantages and disadvantages of making German an optional se-
cond foreign language

Theme Categories f Subcategories

5.1.1. Spending more time on other subjects
5.1.2. Optional
5.1.3. Ability to learn more languages

5.1. Positive 11

THEME 5: ..
> 5.14. Universite siavinda cikmamast
Advantages and
. 5.2.1. Compulsory learning is more educational.
disadvantages of 595 Di e childrens enthusiasm for learmingal
making German 2.2. Discouraging en's enthusiasm for learning a language.
) 5.2.3. Disregarding German.
an optional

5.2.4. Not giving students the right to choose.
5.2.5. Making them choose courses other than language.
5.2.6. Taking away the opportunity to learn German.

second foreign 5.2 Negative 19
language

5.2.7. Forcing students to choose courses they can pass more easily.

5.2.8. Preventing language learning.

Participants who were parents evaluated the decision to make German an elec-
tive course positively because they could spend more time on other courses, those
who wanted to take the course could take it, and there were no German questions
in the university exam. However, they evaluated it negatively because it took away
the opportunity to learn German, discouraged children’s desire to learn the lan-
guage, did not give them the right to choose, and prevented them from learning a
second foreign language. Examples of parent participants’ views on the theme are
given below.

V13: “For me, there is no positive aspect. The child’s enthusiasm was broken, may-
be she could have laid the foundation and we could have understood whether she was
interested or not, at least there would have been a change.” V13 stated that not taking
German lessons for her child, who was eager to learn German, discouraged her
child’s desire and enthusiasm to learn, and that if they learned German at school,
they could at least lay the foundations of German and support this process after
school, according to their own means. She stated that there was no positive side to
the decision.

V14: “I don’t know, theres nothing positive to say about this, thats my opinion.
What positive aspect would there be in reducing something? Saying it’s optional is like
ignoring it anyway. You say it’s optional, it’s unnecessary. That's how I understand it,
and that’s how the kids understand it too, anyway, no one asks them anything” V14
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stated that the decision had taken away their children’s opportunity to learn a
second foreign language. Although it was announced that the German course
would continue as an elective course, the course was removed without consulting
their children because both the children and the administrators perceived the
elective course as “unnecessary and unimportant.” Therefore, the decision was
not a positive one.

V15: “My child comes home from school and gets very tired. I don’t want him to
get tired for a lesson that won't be on the exam. He can’t save himself by going abroad
with the knowledge he learned in high school.” V15 thinks that the decision is po-
sitive because his child comes home very tired due to the heavy course workload
at school, he does not want to spend extra energy on a course that will not be inc-
luded in the university exam and he does not want to get tired from the German
lessons at school.

V18: “It helps me study for my exams more easily. Physics and maths are difficult,
my daughter falls asleep while doing homework in the evening” V18, who shared the
same thoughts as V15, stated that she evaluated the decision positively because nu-
merical subjects such as physics and mathematics were difficult and that removing
one course from the curriculum would reduce her child’s burden and enable her to
study for the exam more easily.

V5: “Teachers and schools will not choose. Elective courses are not something
that many children choose anyway. The administration usually does it. And the ad-
ministration will never let it go because it’s an elective. I think thats why it’s nega-
tive.” V5 stated that the concept of elective courses has a structure that can be
interpreted and implemented in different ways at the discretion of the school ad-
ministration, and that the administration evaluates the decision negatively beca-
use it will directly remove elective courses from the curriculum without offering
them to the students’ choice.

V10: “Now, maybe children may not be very successful in learning a foreign lan-
guage, so they can easily escape. If we leave it to their own will, they may want to
choose simpler courses with higher grades. That’s why I think it’s negative. It would
prevent them from learning a new language.” V10 stated that making students who
do not have a high awareness of learning a foreign language a decision-making
mechanism in foreign language teaching will not yield healthy results, and that
in this case, the decision in question is negative because the students will not be
able to take advantage of the opportunity to learn a new language by focusing on
courses that are relatively easy for them to pass and in which they get high marks.
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Table 17. Parents’ views on the importance of a second foreign language in
their children’s education

Theme Categories f Subcategories
6.1.1. Admiration
6.1. Important 6.1.2. Expanding job opportunities
THEME 6 Opinions 6.2. Useful % 6.1.3. Ability to travel abroad
on the importance of a 6.3. Necessary 6.1.4. Childs self-development
second foreign language ~ 6.4. Requirement 6.1.4. 1. Expanding horizons
in children’s education 6.1.4. 2. Ability to communicate with new people
6.5. Not important 2 6.5.1. Not knowing is not a loss.
6.6. Unnecessary 2 6.5.2. No questions appear on the exam.

Another question asked parent participants their opinions about the impor-
tance of a second foreign language in their children’s education. Twenty-six parti-
cipants stated that a second foreign language was important, beneficial, necessary,
and essential for their children’s education, while four participants considered it
unnecessary and unimportant. Examples of parental participants’ views on this
theme are provided below.

V2: “I mean, I admire people who know many languages. Therefore, one of my
children or the others, all of them, know several foreign languages, not just the second,
but I think the third, the fourth, the more languages we can give them, although we
haven’t been able to give them any at the moment, the happier I would be, frankly.”
V2, a parent with a high level of foreign language awareness, stated that he admires
people who speak foreign languages, and although he is not successful in getting
his children to learn a foreign language, he would be very happy if his children
knew not only a second foreign language but more than two.

V10: “I think a second foreign language means a second life. There will be more
job opportunities. There will be more networking opportunities. Thats what I think.”
V10 stated that knowing a second foreign language means a second life for a child,
both in terms of job opportunities and the number and quality of people she can
communicate with.

V12: “Of course, it’s important. I want my child to know. Maybe he or she will
want to go abroad in the future. After all, he or she now has the purchasing power
abroad. He or she doesn’t even have the purchasing power left in Turkey. He or she
can go there and live comfortably now. That’s why knowing the language is so impor-
tant” V12 emphasized the economic conditions in Turkey and stated that life has
become more difficult due to the decrease in purchasing power, and that knowing
a foreign language is important because it will allow your child to go abroad and
earn a living there.
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V18: “I don’t think it’s that important, what would happen if she didn’t know?”
According to V18, it is not a deficiency for her child not to know a second fore-
ign language, so she thinks that a second foreign language is unimportant in her
child’s education.

V19: “One foreign language isn't enough these days; people expect people to know
at least two or three. I know that German is among the most spoken languages right
now. I travel abroad all the time, and people know several languages besides their
own. What’s surprising is how little value this has been given in our country” V19,
who travels abroad frequently, is surprised to see that foreign languages are not
given the necessary importance and are devalued in our country, even though the
people he meets abroad can speak more than one foreign language. According to
him, it is obvious that knowing a single foreign language is not enough and that a
second foreign language is now a necessity, in line with the changing world deman-
ds depending on the various interactions and communications between countries,
both commercial and cultural.

Table 18. Parents’ opinions on whether knowing a second foreign language
gives children an advantage in business life

Theme Categorier f Subcategories

7.1.1. Motivation for work
7.1.2. Ability to work abroad
7.1.3. Competitiveness
7.14. Ease of employment

ikinci i 7.1. Y 28
T'EMA? Ikmci ya'bana dil . 7.1.5. Facilitating work life
bﬂIne@ socuguis }1.ayat11.1da 7.1.6. Higher salaries
avantajl duruma getirmesi 7.1.7. Ability to receive promotions
7.1.8. Increased self-esteem
7.2.1.
72.No 2 Unnecessary

7.2.2. Not using in professional life

Another question asked parent participants about whether their children’s
knowledge of a second foreign language would be advantageous in their profes-
sional lives. Twenty-eight participants stated that their children’s knowledge of a
second foreign language would be advantageous in their professional lives, citing
reasons such as gaining competitive advantage, earning higher salaries, getting
promoted, working abroad, and finding a job more easily. Two participants stated
that it was unnecessary, believing their children would not use a foreign language
in their professional lives. Examples of parental participants’ views on this theme
are provided below.
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V10: “Of course, nowadays, everyone who applies for a job is asked what foreign
languages they know. They ask what level of knowledge they have and how well they
can speak these. That’s why it’s important.” V10 stated that knowing a second foreign
language is an advantage in business life, as job applications ask which foreign lan-
guages a person knows and at what level, regardless of their profession.

V11: “I think about it, I see young people around me. Now everyone knows a fore-
ign language, and tomorrow no one will give a job to someone who doesn’t know the
language. Knowing one language is hard to come by, and knowing a second language
will put you ahead, its an advantage in every sense” When he observed the young
people around V11, he stated that everyone now knows a foreign language, and
that knowing a second foreign language is very important and gives a person an
advantage in order to stand out and be preferred among these young people.

V13: “I think even grown men with a profession are trying to learn a language. I
wish they would think about the future of our children.” V13 thinks that even adults
who have been practicing their professions for years and have no worries about
finding a job are trying to learn a foreign language, and that it becomes clearer how
important and necessary it is for young people, who are still at the beginning of
their lives, to learn a second foreign language.

V18: “My daughter wants to become a lawyer, I don’t know if it will be useful for
her, I guess there is no need.” V18 stated that her daughter, who plans to become a
lawyer, will not be able to gain an advantage in business life because she thinks she
will not need a second foreign language.

V19: “Yes. As someone in the aviation industry, based on my own profession, 1
can see how important a foreign language is. We are citizens of a global world, and
you can’t even communicate with people in Turkey using only Turkish anymore. I
hope our young people will take a second foreign language into their pockets, even if
it’s just to boost their self-esteem. I'm sure it will make a difference in their lives” As a
parent working in the aviation industry, he stated the importance of foreign langu-
ages based on his experiences, and that knowing more than one foreign language
will contribute significantly to both the professional lives and self-esteem of young
people, as the concept of world citizenship has come to the fore rather than the
concept of citizenship of a specific country.

DISCUSSION, CONCLUSION AND RECOMMENDATIONS

German as a second foreign language, which has been compulsory since 2004,
was removed from the compulsory courses in Science, Anatolian and Social Scien-
ces High Schools and reduced to the status of elective courses in the August issue of
the Announcements magazine published for the 2023-2024 academic year. In this
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context, this study evaluated the decision to make German, a compulsory second
foreign language in secondary education, an elective course based on the opinions
of students and parents. Data were collected using separate data collection tools
designed for students and parents, and the resulting data were evaluated separately.

Data obtained from students indicated that students believed German should
be a compulsory course. Participants supported their views with reasons such as
the opportunity to learn a second foreign language, gain exposure to a different
culture, gain empathy, gain an advantage over non-German speakers, and incre-
ase their professional competence. The reasons given by the participants for the
necessity of German language courses are consistent with the reasons for learning
a foreign language stated in many studies (Akgiines and Sabuncuoglu, 2020; Inan,
2021). An important result of the research is that the majority of the participants
want the German course to continue as a compulsory course. Participants stated
that knowing German would put them at an advantage in many aspects, including
professional, cultural, social and academic, compared to their non-German spea-
king peers. The positive contributions obtained were also noted in the studies of
Balc1 (2016) and Kirmizi (2010). It was determined that German language cont-
ributed to their professional lives, including following the field through German
sources, becoming well-known in the profession, and working with German com-
panies abroad. In the study conducted by Oztiirk et al. (2025), it was concluded
that not knowing German was an obstacle to professional development and wor-
king in Germany, and therefore the participants’ desire to learn German increased.
These findings are also consistent with the results of this study. Another important
finding from the study is that, despite being an elective course, the school admi-
nistration did not allow students the right to choose. Instead of German, courses
on etiquette, astronomy, and the life of the Prophet Muhammad were offered. A
large majority of participants stated that knowing German has many positive as-
pects such as breaking down prejudices against foreign languages, making it easier
to find a job, making cultural and academic contributions, investing in the future,
improving memory, being able to communicate with foreign people, living abroad,
and developing a positive perception of the language. Many studies in the litera-
ture also support these results (Kabakulak, 2018; Sar1, 2023; Tanrikulu and Ustiin,
2024). They attributed the negative aspects of having German lessons in schools
to reasons such as the lack of quality of German teaching, the course being taught
only in an exam-oriented manner, and the lack of communication-oriented tea-
ching. It has been proven by many studies that participants experience negative
situations during the teaching process of German lessons (Kirmizi, 2009; Kogak
and Cobanogullari, 2017; Oflaz, 2019). It is understood that almost all of the par-
ticipants want German to be a compulsory course again, for multiple reasons such
as the content of the courses added to the curriculum instead of the German course
is not systematically created and there is no textbook that reflects the content of the
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courses. From the data obtained, it was determined that the participants thought
that knowing German would give them advantages in many ways, such as the op-
portunity to work wherever they want, to get promoted, to benefit from opportu-
nities abroad, and to offer new job opportunities. These results also show that the
participants’ awareness of learning German is in a good state.

From the findings obtained from the parents, it was determined that 27 pa-
rents, who constitute the majority of the participants, wanted their children to le-
arn German due to their high foreign language awareness. In the research of Akgoz
and Giirsoy (2014), it was stated that the desire to learn a foreign language is high.
Parent participants stated that they preferred their children to learn German first,
Arabic second, and Spanish and French third. Parents contribute to the foreign
language learning process by offering their children opportunities such as private
lessons, language courses, private schools and online courses. Some parents sta-
ted that they could not support their children’s second foreign language learning
process due to financial inadequacies. It has been determined that the majority of
parents do not support the relevant decision of the Ministry of National Education
due to the frequent changes in foreign language policies in Turkey, the decrease
in students’ motivation towards foreign languages, and the fact that German is
an important language. Some parent participants evaluated the decision to make
German an elective course positively, as it allowed them to spend more time on
other courses, those who wanted to take the course could take it, and there were
no German questions in the university exam. Parents who evaluated this decision
negatively based their reasons on the fact that their children were deprived of the
opportunity to learn German, their desire to learn the language was discouraged,
they were not given the right to choose, and learning a second foreign language
was preventedOne of the important results obtained is that 26 participants think
that a second foreign language is important, useful and necessary for their child-
ren’s education, while 4 participants think that it is unnecessary and unimportant.
It has been determined that almost all of the participants think that their children
knowing a second foreign language will bring advantages to their business lives,
such as gaining competitive power, receiving a higher salary, getting promoted,
being able to work abroad, and finding a job easily, as mentioned in many studies
(See Kinsiz, 2005; Ozer, Yilmaz, 2017; Hussein, Temizkan and Temizkan, 2008).

In general, according to the data obtained from both students and parents, it
has been concluded that the decision taken by the Ministry of National Education
regarding the German course hinders the teaching of a second foreign language
and negatively affects the students’ affective development by affecting their percep-
tions, attitudes and motivations regarding learning a foreign language, as well as
their academic development, especially in their professional lives. In the relevant
decision, it was determined that although the course was defined as elective, it was
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completely removed by the school administration and other courses were added
instead, and students were deprived of the opportunity to learn a second foreign
language in the school environment.

Language education in Tiirkiye is an important factor shaping the education
system and students’ language preferences. Changes in language policies have sig-
nificant effects on student attitudes and language learning strategies in parallel with
the changes in policies in this area (Ulum, 2024). These changes in language edu-
cation policies profoundly affect the language options available to students and the
dynamics of their learning processes. Foreign language education is a cornerstone
of our country’s educational strategies. Changes in this area are causing anxiety
and uncertainty for students and parents. It is an undoubted fact that decisions
taken in education will yield results through long-term implementation. Therefore,
as can be understood from the results obtained in this study, this decision has a
negative impact on the second foreign language teaching process. Before making
decisions about foreign language teaching, needs analysis studies should be con-
ducted and more useful decisions should be made in line with the needs, interests
and desires of the target audience, which will lead to a successful foreign language
teaching process. In addition, multilingual foreign language teaching should be
supported and, in this direction, German as a second foreign language should be
included in the curriculum as a compulsory subject in secondary education. The
limitation of this study is that the data were collected only from students and pa-
rents, namely students, teachers, parents and administrators, who are stakeholders
in education and training. In another study, more general results can be obtained
by taking opinions from other stakeholders and including different school types in
the research group.
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