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Abstract. This study aims to comprehensively examine the challenges encountered by immigrant and
refugee children in accessing and integrating into the educational system and to develop concrete
policy and practice recommendations based on teachers’ perspectives. The research was conducted
using a phenomenological design. While the population of the study consists of all primary and
secondary school teachers working in schools across Kirsehir, the sample comprises 10 teachers
working specifically at the primary and secondary levels in the city center of Kirsehir. The qualitative
data collected were analyzed using the descriptive analysis method. According to the findings, the
most significant barrier faced by immigrant and refugee children in accessing education is the language
barrier. Other notable issues include the long distance between home and school, and some schools’
reluctance to admit refugee students. Discrimination and exclusion directed toward these children
lead to psychological problems and diminished motivation to attend school. The lack of effective
policies supporting integration is particularly striking; only one participant reported maintaining
regular contact with parents. Advocacy and awareness practices are noted to assist students in
adapting and improving their academic performance. Teachers expressed concern that clustering
immigrant children into the same classrooms fosters marginalization and hinders cultural integration.
Keywords: Education of migrant and refugee children, Inclusive education, Access to education.

0z. Bu calisma, gégmen ve miilteci cocuklarin egitim sistemine erisim ve entegrasyon siireclerinde
karsilastiklari sorunlari kapsamli bir sekilde incelemeyi ve 6gretmen goérislerine dayall somut politika
ve uygulama Onerileri gelistirmeyi amaglamaktadir. Arastirma, fenomenolojik desen kullanilarak
gerceklestirilmistir. Arastirmanin evrenini Kirsehir il genelinde ilkokul ve ortaokullarda gérev yapan
tim o6gretmenler olustururken, drneklemini Kirsehir il merkezindeki ilkokul ve ortaokullarda gorev
yapan 10 6gretmen olusturmaktadir. Nitel veriler igerik analiz yontemiyle incelenmistir. Bulgulara gore,
gdécmen ve miilteci ¢ocuklarin egitime erisiminde karsilasilan en énemli engel dil bariyeridir. Bunun
yani sira, ev ile okul arasindaki mesafenin uzun olmasi ve bazi okullarin milteci 6grencileri kabul etme
konusundaki isteksizligi de dikkat ceken diger sorunlardir. Bu ¢ocuklara yonelik ayrimcilik ve dislanma,
psikolojik sorunlara ve okula devam motivasyonunun azalmasina yol a¢gmaktadir. Entegrasyonu
destekleyici etkili politikalara yonelik eksiklik ise 6zellikle garpicidir; katihmcilardan yalnizca biri,
velilerle dizenli iletisim kurdugunu belirtmistir. Savunuculuk ve farkindahk ¢alismalari, 6grencilerin
uyum saglamalarina ve akademik basarilarinin artmasina katki saglamaktadir. Ogretmenler, gégmen
o0grencilerin ayni siniflarda toplanmasinin dislanmayi artirdigina ve kiltiirel entegrasyonu
engelledigine yonelik endiselerini dile getirmistir.

Anahtar Kelimeler: Gogmen ve miilteci cocuklarin egitimi, Kapsayici egitim, Egitime erisim.
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Genisletilmis Ozet

Giris. Gogcmen, kendi Glkesinden ayrilarak yerlesmek icin baska lilkeye giden (kimse, aile veya topluluk),
muhacir (TDK) olarak tanimlanmistir. Baska bir ifade ile yasadig lilkeyi ekonomik sebeplerden 6tiirii ve
Ozgur iradesiyle terk ederek baska Ulkelere yetkililerin izni dogrultusunda yasalar cercevesinde giris
Sayfa | 448 yapanlar “géemen” olarak adlandirilir (Goodwin-Gill, 2004). Miilteci kavrami Tirk Dil Kurumu
sozliglinde “siginmaci” olarak agiklanmistir. Ancak giinimuziin uluslararasi uygulamalarinda miilteci
ile siginmaci kavramlari farkli tanimlanmaktadir. Birlesmis Milletler, milteci kavramini "irki, dini,
milliyeti, belli bir sosyal gruba mensubiyeti veya siyasi disiinceleri nedeniyle zulim gorecegi
konusunda hakli bir korku tasiyan ve bu yiizden tlkesinden ayrilan ve korkusu nedeniyle geri dénmeyen
veya donmek istemeyen kisi" olarak tanimlamaktadir. Miltecilik hukuki bir statlidiir. Milteci, catisma,
zuliim veya savas nedeniyle kendi (lkesinden kagmak ve baska bir llkeye siginmak zorunda kalan
kisidir. Kisi, anavatanina donmek konusunda hakli nedenlere dayanan bir korkuya sahiptir ve 1951
Birlesmis Milletler Miiltecilerin Statiisiine iliskin Sézlesme ve 1967 tarihli protokolii uyarinca bu
durumda oldugu kabul edilmektedir (Keboa, 2018). Gog, kiiresel dlcekte ekonomik, siyasi ve sosyal
dinamikleri derinden etkileyen bir olgudur. Ozellikle zorunlu gég, kriz bélgelerinden kagmak zorunda
kalan bireyler icin hayati bir slire¢ haline gelmistir. Tirkiye, tarihsel olarak farkli gé¢ dalgalarina ev
sahipligi yapmis ve glinimizde de siginmacilar, milteciler ve diizensiz gogmenler icin hem 6nemli bir
varis hem de gecis lilkesi olmaya devam etmektedir. Suriye’de yasanan i¢ savas, Suriyelilerin tlkelerini
terk etmesine yol agmis ve Tirkiye, onlar icin baslica siginma llkelerinden biri haline gelmistir. Ayrica,
Afganistan, Irak, Azerbaycan ve iran gibi Ulkelerden Tirkiye’ye yonelik gé¢ hareketleri de devam
etmektedir. Bu go¢ hareketlerinin temel nedenleri arasinda savas, terérizm, i¢ ¢gatismalar ve ekonomik
istikrarsizlik yer almaktadir (Aytag, 2021). Go¢gmen ve miilteci cocuklar, egitime erisim ve egitim
sistemine entegrasyon slireglerinde yapisal, sosyoekonomik ve kiltlrel agidan ¢ok katmanl zorluklarla
karsi karsiyadir. Bu zorluklarin 6gretmenlerin bakis agilariyla belirlenmesi, mevcut politika ve
uygulamalarin etkinliginin degerlendirilmesi acgisindan bliyik 6nem tasimaktadir. Bu c¢alismanin
problemi, go¢men ve miilteci cocuklarin egitime erisim ve entegrasyon slreglerinde karsilastiklari gok
yonli ve kalici engellerin varligi ve bu engellerin 6g8retmen perspektifinden yeterince anlasilamamis
olmasi nedeniyle kapsayici ve etkili egitim politikalarinin gelistiriimesinde yasanan yetersizliktir. Bu
¢alismanin temel amaci, gégmen ve miilteci ¢ocuklarin egitime erisim ve entegrasyon silireglerinde
karsilastiklari zorluklari 6gretmenlerin bakis agilariyla tespit etmek ve bu zorluklarin asilmasina yonelik
Oneriler gelistirmektir. Kapsayici egitim, tim 6grencilerin bireysel farkhliklari, sosyoekonomik kosullari,
kiltlrel gecmisleri ve 6zel gereksinimleri gdzetilerek egitim sistemine esit, adil ve anlamh katilimini
esas alan bir yaklasimdir. Bu anlayis, yalnizca 6zel gereksinimli bireyleri degil; ayni zamanda gé¢cmen,
milteci, siginmaci ve dezavantajli tim gruplari kapsayan batincil bir egitim perspektifini ifade
etmektedir. Kapsayici egitim, 6grencilerin egitim ortamlarindan dislanmasini nlemeyi, egitimde firsat
esitligini gliclendirmeyi ve farkliliklari birer zenginlik olarak ele almayl amaglamaktadir. Bu baglamda,
gdocmen ve miilteci cocuklarin egitime erisimi ve egitim sistemine entegrasyonu, kapsayici egitimin
temel bilesenlerinden biri olarak degerlendiriimektedir. Dil engelleri, travma deneyimleri,
sosyoekonomik yoksunluklar ve kiltlirel uyum sorunlar gibi ¢ok boyutlu gliclikler yasayan bu
cocuklarin, kapsayici politikalar ve uygulamalar araciligiyla desteklenmesi; yalnizca bireysel akademik
basarilari acisindan degil, toplumsal uyum ve sosyal bitlinlesme agisindan da kritik bir 6nem
tasimaktadir. Arastirmanin alt amaglari sunlardir:
e GoOc¢cmen ve miilteci cocuklarin egitime erisim slirecinde karsilastiklari sorunlari belirlemek,
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e Bu cocuklarin egitim sistemine entegrasyon siirecinde yasadiklari gli¢likleri ortaya koymak,

e Egitime erisim ve entegrasyonu destekleyen program ve politikalari incelemek,

e Egitime erisim ve entegrasyon konusunda farkindalik ve savunuculuk faaliyetlerini degerlendirmek.
Go¢ ve siginma, glinimuizde kiiresel dlgekte 6nem kazanan sosyal olgular haline gelmistir.

Ozellikle savas ve catismalardan etkilenen yerinden edilmis cocuklarin egitime erisimi ve entegrasyonu,

ulusal egitim sistemleri agisindan kritik bir konu olusturmaktadir.

Yontem. Arastirma, fenomenolojik desen kullanilarak gergeklestirilmistir. Arastirmanin evrenini
Kirsehir il genelinde ilkokul ve ortaokullarda gérev yapan tim 6gretmenler olustururken, érneklemini
Kirsehir il merkezindeki ilkokul ve ortaokullarda gérev yapan 10 6gretmen olusturmaktadir. Bu calisma
fenomenolojik arastirma deseni temelinde yuritldigi icin, veri toplama araci olarak gériisme teknigi
tercih edilmistir (Cepni, 2010; Yildirim ve Simsek, 2018).

Bulgular. Bulgulara gore, gocmen ve milteci cocuklarin egitime erisiminde karsilasilan en 6nemli engel
dil bariyeridir. Bunun yani sira, ev ile okul arasindaki mesafenin uzun olmasi ve bazi okullarin milteci
ogrencileri kabul etme konusundaki isteksizligi de dikkat ceken diger sorunlardir. Bu cocuklara yonelik
ayrimcilik ve dislanma, psikolojik sorunlara ve okula devam motivasyonunun azalmasina vyol
acmaktadir. Entegrasyonu destekleyici etkili politikalara yonelik eksiklik ise o6zellikle carpicidir;
katilimcilardan yalnizca biri, velilerle dizenli iletisim kurdugunu belirtmistir. Savunuculuk ve farkindalik
calismalari, 6grencilerin uyum saglamalarina ve akademik basarilarinin artmasina katki saglamaktadir.
Ogretmenler, gécmen dgrencilerin ayni siniflarda toplanmasinin dislanmayi artirdigina ve kiiltirel
entegrasyonu engelledigine yonelik endiselerini dile getirmistir.

Bu ¢alisma, gdgmen ve miilteci ¢ocuklarin egitime erisimde karsilastiklari engellerin yapisal,
sosyoekonomik ve kiltiirel olmak (izere ¢ok katmanli bir yapiya sahip oldugunu ortaya koymustur.
Fiziksel mesafe, dil engeli, egitim materyallerine erisim eksikligi ve okula kayit slireglerindeki giigltkler,
egitim slirecine katilimi olumsuz etkilerken; kiiltirel uyum eksikligi ve psikolojik sorunlar da
entegrasyon siirecini daha da karmasik hale getirmektedir.

Egitime erisimin onlindeki temel engellerden biri, okul ile ev arasindaki fiziksel mesafenin
uzakhgr ve buna bagli ulasim sorunlaridir. Ozellikle maddi yetersizlikler nedeniyle bircok 6grenci fiilen
egitim hakkindan mahrum kalmaktadir. Bir diger dnemli sorun ise bazi okullarin gesitli gerekgelerle
milteci 6grencileri kayit etmeye isteksiz olmalaridir; bu durum, bu c¢ocuklarin egitim sisteminden
dislanmalarina yol agmaktadir.

Arastirmanin 6nemli bulgularindan biri de, go¢cmen ve milteci 6grencilerin psikolojik sorunlar
nedeniyle sosyal uyumda glicliikler yasadiklaridir. Zorunlu gég stirecinde kayip ve travma deneyimleyen
bu cocuklar, akran iliskileri kurmakta zorlanmakta ve bu durum okul uyumlarini olumsuz
etkilemektedir. Dil bariyerleri, akademik basarisizligin baslica nedenlerinden biri olarak 6ne ¢ikmakta;
dersleri anlayamayan 6grencilerin sinif ici katilimi ve akademik performansi diismektedir.

Bu calismanin ortaya koydugu en carpici bulgulardan biri, politika ve uygulama arasindaki agik
ucurumdur. Milteci ve go¢cmen 6grencilerin ihtiyaclarina 6zel olarak tasarlanmis bittincil ve kapsayici
politikalarin eksikligi, okul diizeyinde pargali uygulamalara yol agmaktadir (Aytag ve dig., 2023). Lojistik
gerekcelerle uygulamaya konulan sinif ayrimi gibi pratikler, sosyal dislanmayi pekistirmekte, kiltirel
etkilesimi engellemekte ve dil gelisimini geciktirmektedir. Buna karsilik, ailelerle siirdiiriilen siirekli
iletisim, kaltlrel duyarhhkla sekillendirilmis pedagojik yaklasimlar ve okul temelli psikososyal destek
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hizmetleri, uyum sirecini kolaylagtirmak ve akademik dayaniklihgl artirmak acgisindan etkili
mekanizmalar olarak éne ¢ikmaktadir.

Tartisma ve Sonug. UNESCO’nun (2019) raporuna gore, dustk gelirli gogmen ailelerin cocuklari, ulasim
masraflari nedeniyle siklikla okula devam edememektedir. Tiirkiye'deki arastirmalar da ulagimin,
milteci cocuklarin egitime erisiminde baslica engellerden biri oldugunu ortaya koymaktadir (Gencer,
2017). Egitime erisim, ev sahibi ilkenin egitim politikalariyla dogrudan iliskilidir. Uluslararasi hukuk
cercevesinde, 1989 tarihli Birlesmis Milletler Cocuk Haklari S6zlesmesi'nin 28. maddesi, her cocugun
ayrim gozetmeksizin egitim hakkina sahip oldugunu vurgulamaktadir (UNICEF, 2019). Ancak saha
arastirmalari, kapasite yetersizligi veya blirokratik engeller nedeniyle bazi okullarin miilteci 6grencileri
kabul etmedigini, dolayisiyla onlari sistem disina ittigini gdostermektedir (Alhaddad ve dig., 2023).
Tirkiye’de yapilan benzer gcalismalar da, bazi milteci ailelerin, kayit sireclerindeki idari ve yapisal
engeller nedeniyle ¢ocuklarini okula kaydettiremediklerini ortaya koymaktadir (Saklan ve Karakdtik,
2022).

Arastirma kapsaminda elde edilen bir diger énemli bulgu, miilteci 6grencilerin bulundugu
okullarda entegrasyonu destekleyen etkili politika ve uygulamalarin eksikligidir. Katihmcilarin bliytk
bolima, bu alanda sistematik ve islevsel bir yonlendirme mekanizmasinin bulunmadigini belirtmistir.
Yalnizca lg¢ katilimci, ailelerle stirdiiriilen iletisimin sireci bir 6lclide destekledigini ifade etmistir. Okula
uyum sirecinde farkindalik olusturma ve savunuculuk calismalarinin 6nemli rol oynadig
vurgulanmistir. Bu tir uygulamalarin, 6grencilerin yabancilagsma hissini azaltarak okula karsi olumlu
tutum gelistirmelerine, kiltlrel bag kurmalarina ve akademik basarilarini artirmalarina katki sagladigi
ifade edilmistir. Literatlirde de benzer sekilde, egitimsel entegrasyonu destekleyen etkili politikalarin
eksikliginin, multeci 6grencilerin akademik basarilarini ve sosyal uyumlarini olumsuz etkiledigi
belirtiimektedir (Dryden-Peterson, 2015). Egitimde firsat esitligini saglamak amaciyla kapsaml,
sirdirilebilir ve yapisal entegrasyon politikalarinin okullarda uygulanmasi gerekmektedir (Cerna ve
dig., 2021). Tiirkiye'deki arastirmalar da, multeci 6grencilerin egitim sistemine entegrasyonuna yonelik
yapilandirilmis politikalarin eksikligine dikkat gekmektedir (Yildiz, 2019).

Genel olarak, bu ¢alisma, gégmen ve miilteci ¢ocuklarin uzun vadeli egitimde firsat esitligi ve
toplumsal kapsayiciliginin saglanabilmesi i¢in ¢ok boyutlu, aile odakli bir egitim politikasi ¢ergevesine
acil ihtiyac oldugunu ortaya koymaktadir. Bu g¢erceve, ayrimciliga karsi uluslararasi hukuki normlarla
uyumlu sekilde; kapsayici dil egitimi, ekonomik destek ve kiltirel uyumu tesvik eden uygulamalari
bitlnlestirmelidir.
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Introduction

A migrant is defined by the Turkish Language Association (TDK) as an individual, family, or
community that leaves its country of origin to settle in another country; in other words, a muhacir.
More specifically, individuals who voluntarily leave their country of residence for economic reasons
and enter another country within the framework of laws and with the authorization of the relevant
authorities are referred to as migrants (Goodwin-Gill, 2004). The concept of a refugee is explained in
the Turkish Language Association dictionary as a siginmaci (asylum seeker). However, in contemporary
international practice, the terms refugee and asylum seeker are defined and used differently. The
United Nations defines a refugee as a person who, owing to a well-founded fear of being persecuted
for reasons of race, religion, nationality, membership of a particular social group, or political opinion,
has left their country of origin and is unable or unwilling to return to it due to such fear. Refugee status
constitutes a legal designation. A refugee is a person who is compelled to flee their country of origin
due to conflict, persecution, or war and to seek protection in another country. Such individuals possess
a well-founded fear of return to their homeland, and their status is recognized in accordance with the
1951 United Nations Convention Relating to the Status of Refugees and its 1967 Protocol (Keboa,
2018). Migration is a phenomenon that profoundly influences economic, political, and social dynamics
on a global scale. In particular, forced migration has become a vital process for individuals fleeing crisis-
stricken regions. Historically, Turkey has hosted various waves of migration and today remains a
significant destination and transit country for asylum seekers, refugees, and irregular migrants. The
civil war that began in Syria in 2011 has led millions of people to flee their homeland, making Turkey
one of the primary countries of refuge for Syrians. Additionally, migratory flows from countries such
as Afghanistan, Iraq, Azerbaijan, and Iran to Turkey continue. The main drivers of these migration
movements include war, terrorism, internal conflict, and economic instability (Aytag, 2021).

Sayfa | 451

To increase the participation of migrant and refugee children in educational processes, Turkey
has enacted a range of legal regulations. In this context, Temporary Education Centers were
established to provide Syrian children with access to education in their native language, and biometric
registration systems were introduced for Turkish language courses. Furthermore, with the enactment
of the Directive on Education and Instruction for Foreigners, the integration of refugee children into
public schools has been legally ensured. However, reports by the European Union indicate that Turkey
has not developed sufficient and sustainable policies to enhance the educational participation of
migrant children, and that the current education system does not fully meet their needs. The absence
of a specific and guiding framework for migrant children within the educational system and the lack of
adequate school infrastructure are among the most significant challenges in this process (Tanrikulu,
2018).

The experience of migration exerts profound academic, social, and psychological effects,
particularly on children. Refugee children in Turkey face numerous obstacles, including language
barriers, socio-economic disadvantages, health issues, and social exclusion. Even those who manage
to access educational opportunities are often unable to fully benefit from them due to various reasons.
Itis reported that nearly one million Syrian children in Turkey have experienced educational disruption,
which adversely affects their cognitive, emotional, and cultural development (Nizamoglu, 2022). The
primary challenges that migrant children encounter in accessing education include language
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differences, financial barriers, societal prejudices, and structural deficiencies within the education
system. In addition, social risks such as child labor, early marriage, and peer bullying also have a direct
impact on these students’ ability to participate in formal education.

The participation of migrant children in education is of critical importance not only for their
individual development but also for social cohesion, long-term societal stability, and cultural
integration. However, existing data suggest that the Turkish education system lacks adequate
structural mechanisms to support the integration process of these children (Nacar and Unsal, 2022;
Uysal, 2022). The United Nations Convention on the Rights of the Child affirms every child’s
entitlement to survival, development, protection, and active participation, highlighting the essential
role that access to education plays in promoting both personal and societal integration. However,
recent studies reveal that nearly 41% of Syrian children of school age residing in Turkey remain outside
the formal education system (Danis and Dikmen, 2022; Dogan and Avcioglu, 2022). This lack of access
places these children at heightened risk of educational deprivation, social marginalization, and
economic exploitation.

Turkey, as a host country, bears the responsibility of ensuring the right to education for every
child within its borders. As of 2020, there were 1,177,721 Syrian children of school age living in the
country. To support their inclusion in the Turkish education system, Temporary Education Centers
operated between 2015 and 2019. Despite these efforts, a 2017 report by UNICEF indicated that over
350,000 Syrian children still remained out of school. Persistent challenges—such as language
obstacles, insufficient educational infrastructure, and curricula that fall short in addressing the specific
needs of refugee students continue to obstruct their effective integration into the national education
framework (Cobanoglu, 2024; Eleman, 2024).

One of the most significant barriers encountered by refugee students in their educational
journeys is the difference in language and culture. Migrant families often express concern that their
children might forget their native language while learning Turkish, yet the current Turkish language
education provided is insufficient for their linguistic development. Additionally, many children are
forced to abandon their education and enter the labor force due to economic hardship. Another
obstacle to the integration of refugee children into educational processes is the political uncertainty
surrounding their legal and social status. Various academic studies reveal that, in addition to language
barriers, political and economic factors play a decisive role in the integration of refugee students into
the educational system (Akgiin, 2023; Dere and Ddélek, 2023; Sahin, 2020).

Migrant and refugee children face significant challenges in accessing education and integrating
into the educational system due to complex structural, socioeconomic, and cultural barriers.
Identifying these challenges through teachers' perspectives is crucial for evaluating the effectiveness
of current policies and practices. This study's problem lies in the persistent and multifaceted barriers
that migrant and refugee children face in accessing and integrating into the educational system, and
the insufficient understanding of these challenges from teachers’ perspectives, which hinders the
development of inclusive and effective educational policies.

The primary objective of this study is to identify the challenges faced by migrant and refugee
children in accessing and integrating into the educational system, based on teachers' perspectives, and
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to develop recommendations for overcoming these challenges. Inclusive education is an approach that
prioritizes the equal, fair, and meaningful participation of all students in the education system by taking
into account their individual differences, socioeconomic conditions, cultural backgrounds, and special
needs. This perspective extends beyond students with special educational needs to encompass a
holistic educational framework that includes migrants, refugees, asylum seekers, and all other
disadvantaged groups. Inclusive education aims to prevent exclusion from educational settings,
strengthen equality of opportunity in education, and recognize diversity as a valuable asset.

In this context, ensuring access to education and supporting the integration of migrant and
refugee children are considered core components of inclusive education. These children often face
multidimensional challenges such as language barriers, experiences of trauma, socioeconomic
deprivation, and difficulties related to cultural adaptation. Addressing these challenges through
inclusive policies and practices is of critical importance not only for their individual academic
achievement but also for fostering social cohesion and broader societal integration. The sub-objectives
of the study are as follows:

o To identify the problems encountered by migrant and refugee children in accessing education,

e To determine the difficulties faced in the integration of migrant and refugee children into the
education system,

o To highlight the programs and policies that promote access to and integration into education,

o To evaluate awareness and advocacy efforts related to educational access and integration.

Migration and refuge have become globally significant social phenomena, and the access and
integration of displaced children especially those affected by war and conflictinto education constitute
a critical issue for national education systems. Due to its geographical location and humanitarian
policies, Turkey hosts millions of refugees and migrants; however, ensuring their right to education
effectively encounters various structural and social obstacles. Language barriers, economic difficulties,
cultural differences, and political uncertainties are among the key factors that complicate the
educational participation of refugee and migrant children. In this context, analyzing teachers'
perspectives on the access to and integration into education of migrant and refugee children,
identifying existing problems, and developing solution-oriented policies are of great importance in
terms of educational equity and social cohesion. This study aims to fill a significant academic gap by
contributing to the development of educational policies that guarantee the right to education for
refugee children and support their social integration processes.

Method

In this section, the model to be used in the research, data collection tools and techniques, and
data analysis sections are included.

Research model

This study was conducted within the framework of the phenomenological design, which is one
of the qualitative research methods. The phenomenological approach aims to deeply explore
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individuals' experiences, perceptions, and the meanings they assign to a particular phenomenon
(Creswell, 2017; Merriam, 2013; Yildirim and Simsek, 2018). In phenomenological research, interviews
are among the most commonly used data collection methods (Creswell, 2013, 2017; Merriam, 2013;
Yildirim and Simsek, 2018). Accordingly, in-depth interviews were conducted with teachers as part of
this study. The phenomenological design was selected because the research problem requires an in-
depth understanding of teachers’ lived experiences, perceptions, and interpretations regarding the
education of migrant and refugee children. This approach is particularly suitable for exploring complex
and subjective phenomena that cannot be fully captured through quantitative methods. By employing
in-depth interviews, the phenomenological method enables a detailed examination of how teachers
experience challenges, assigh meaning to these experiences, and develop responses within their
educational contexts. Thus, the chosen research design contributes to the solution of the research
problem by providing rich, experience-based insights into the educational integration process of
migrant and refugee students.

Study group

The study group consists of teachers working during the 2024-2025 academic year in public
primary and secondary schools affiliated with the Directorate of National Education in the central
district of ten articipants were selected using the criterion sampling technique, which is one of the
purposive sampling methods (Creswell, 2013, 2017; Tashakkori and Teddlie, 2010; Tuffour, 2017;
Yildirim and Simsek, 2018). The main criterion for inclusion in the study group was that the participants
had to be practicing teachers. In addition, the following criteria were considered in order to ensure
heterogeneity within the sample:
eParticipants teaching at different educational levels (primary and secondary),
eExperience in educating students under temporary protection status,
eGender diversity,
eVariation in teaching branches,

*Voluntary participation in the study.

The demographic characteristics of the participants are presented in Table 1.

Table 1.
Demographic Characteristics of the Participants
Characteristic F

Gender
Female 6
Male 4
Age
30-39 3
40-49
50 and above 1
Seniority
11-15 years 3
16 years and above 7

Educational Background
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Bachelor’s degree 8

Master’s degree 2

Teaching Branch

Classroom Teacher 6

English Teacher 2

Turkish Language Teacher 2

Total 10

As shown in Table 1, the majority of the participating teachers are female, within the 40-49
age range, have more than 16 years of professional experience, hold a bachelor’s degree, and work as
classroom teachers. The qualitative data collected in the study were analyzed using the descriptive
analysis technique. This technique involves organizing and interpreting the data collected by the
researcher and presenting it in a descriptive manner (Degirmenci and Dogru, 2017).

Data collection tools and procedures

Given that this study employed a phenomenological research design, data were gathered
through interviews as the primary method of data collection (Cepni, 2010; Yildirim and Simsek, 2018).
The research utilized a semi-structured Teacher Interview Form, which was designed by two experts
in the field. An extensive review of the literature related to the research topic was carried out to
compile a comprehensive pool of candidate questions. Following evaluations by three academic
experts and two teachers, specific questions were selected, and the interview form was finalized in
draft form.

In the data collection stage, one-on-one interviews were held with ten teachers serving in
primary and secondary schools under the Ministry of National Education in Kirsehir. Participation was
entirely voluntary, and the teachers’ responses were recorded in note form. Each participant
responded to six open-ended questions. The interviews lasted between 15 and 30 minutes. For the
analysis, the collected responses were examined and systematically coded in accordance with the
research aims and predetermined questions. These codes were subsequently categorized into
overarching themes that reflected the study’s findings, and a content analysis was conducted
accordingly (Yildirnm and Simsek, 2018).

Validity and reliability

To increase the external validity of the study, the date, time, and location of the interviews,
along with the interview items, were clearly stated in the Teacher Interview Form. The research
questions consisted of six items prepared in alighment with the study's objectives. To enhance internal
validity, an extensive literature review was conducted, including theoretical frameworks and previous
studies on the subject. To test the validity of the data collection instrument, expert opinions were
sought from two experts in educational administration and policy, one qualitative research expert, and
two teachers. The data obtained from the interviews were analyzed using content analysis. The
findings derived from the interviews were found to be consistent with the existing literature. During
the content analysis process, Miles and Huberman’s (1994) inter-coder reliability formula was used to
determine the consistency between the codes and themes identified by the researchers and two
Cakir, E., and Aytac, T. (2026). Challenges faced by immigrant and refugee children in accessing and integrating
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independent experts. In this study, the inter-coder agreement rate was calculated as 0.95. Based on
the standard that a reliability coefficient above .80 indicates a reliable study, the research was
considered highly reliable (Miles and Huberman, 1994).

Data analysis

The content analysis method was employed to collect, categorize, and interpret the data based
on specific concepts and themes. The analysis process involved coding the data, categorizing the codes,
developing themes, and interpreting the findings. In order to extract themes from the codes, keywords
that represented the core opinions of the participants were identified and coded accordingly. Related
coded data were grouped under main themes and organized in line with the research questions. In this
study, teachers were coded as T1, T2, T3, ... (T for Teacher). The transcripts of the interviews with the
teachers resulted in a 9-page document, which was thoroughly reviewed twice. Following this, the
necessary coding, categorization, and thematization processes were completed.

Ethical approval

Ethical approval for the study was obtained from the Ethics Committee for Scientific Research
and Publications in Social and Human Sciences at Kirsehir Ahi Evran University, under the decision
dated February 26, 2025, numbered 2025/04/16.

Findings

In this section, the opinions of teachers are presented under thematic headings. The barriers
faced by migrant and refugee children in the education process have been examined in line with the
themes and codes identified within the scope of the research. The responses provided by teachers to
the question “What problems do migrant and refugee students face in the education process,
according to participants’ views?” are presented in Table 2. Based on the participants’ views, four main
themes were identified: physical distance to school, lack of access to the right to education, inability
to obtain supplementary resources, and language barriers (Table 2).

Table 2.
Barriers Faced by Migrant and Refugee Children
Number of
Theme Code .
Participants
Physical distance to school Financial constraints regarding transportation 2
Inaccess@llty of the right Schools’ reluctance to enroll students 2
to education
Language barrier Parents' inability to provide academic support 3
Lack of materials Inaccessibility of supplementary educational materials 3

Several structural and socio-economic barriers to accessing education have been identified for
migrant and refugee children. Financial difficulties related to transportation negatively impact
students’ school attendance (f=2). In addition, the reluctance of school administrations to enroll these
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students restricts their access to the right to education (f=2). The inability to obtain supplementary
learning materials (f=3) and the lack of parental support due to language difficulties (f=3) also
significantly hinder the learning process. A teacher statement supporting these findings is as follows:
“Since families do not speak Turkish, they cannot understand the announcements from the school or
help their children with their studies; as a result, the children are left completely on their own at home.”
(T3). These findings indicate that current education policies need to be restructured to become more
inclusive and supportive.

The themes and codes derived from the responses to the study's second research question
(What cultural differences and adaptation problems do migrant and refugee children face in schools,
according to teachers’ views?) are presented in Table 3.

Table 3.

Culture and the Educational Integration of Migrant and Refugee Children
Theme Code Number of Participants
Physical distance to school Difficulty in socializing with peers 3
Inaccessibility of the right Struggles in forming social relationships due to )
to education past losses
Academic failure Language barrier 4
Lack of motivation Feeling of rejection 1

The educational integration process of migrant and refugee children is shaped by various
challenges arising from cultural differences and adaptation problems. At the psychological level,
difficulties in bonding with peers (f=3) and the inability to form social relationships due to past traumas
and losses (f=2) negatively affect their adjustment to the school environment. The language barrier
(f=4), as a significant factor hindering academic success, limits students’ academic development and
in-class communication. Furthermore, the feeling of not being accepted leads to a lack of motivation
in some students (f=1). A supporting teacher statement is as follows:

“Sometimes they don't fully understand what we're saying in class, especially

those who don't know the language struggle a lot. They are also shy when it comes to

making friends and seem to always be slightly on the outside. Naturally, this reduces

their interest in the lessons.” (T6)

The findings show that psychological problems hinder migrant and refugee children from
socializing with peers and establishing relationships due to past traumatic experiences. Academic
underachievement is mainly driven by language barriers, which prevent students from succeeding in
their classes. Additionally, feelings of rejection lead to a lack of motivation, negatively affecting active
participation in the educational process. These results suggest that migrant and refugee children
require not only academic support but also emotional and social support mechanisms.

The themes and codes derived from the responses to the third research question (What
policies and practices support the educational integration of migrant and refugee children, according
to teachers’ views?) are presented in Table 4.
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Table 4.
Policies and Practices Supporting the Educational Integration of Migrant and Refugee Children

Theme Code Number of Participants
Continuous communication Maintaining interaction with parents 3
Not present Lack of effective policies and practices 7

The majority of participants (f=7) indicated that there are no effective policies and practices in
place to support the educational integration of migrant and refugee children. In contrast, some
participants (f=3) emphasized that maintaining regular communication with parents contributes
positively to the integration process. A teacher’s view supporting this finding is as follows:

“Frankly, we feel that there is no clear roadmap in this regard. We usually try to manage

things on our own, mainly by communicating directly with the parents, but it’s not

enough." (T4)

The findings of the study reveal that awareness and advocacy regarding educational rights
strengthen migrant and refugee children’s sense of belonging to the school, support their cultural
integration, and contribute positively to their academic achievement.

The themes and codes identified from responses to the fourth research question (What is the
level of awareness of educational rights among migrant and refugee children, according to
participants’ views?) are presented in Table 5.

Table 5.
Awareness of Educational Rights Among Migrant and Refugee Children
Theme Code Number of Participants
Not feeling like a stranger 4
School adaptation Developing a bond with the school and culture 3
Academic success 3

As shown in Figure 5, awareness and advocacy enhance students’ school adaptation by helping
them not feel alienated (f=4), fostering a fondness for school and encouraging cultural bonding (f=3),
and supporting improved academic performance (f=3). A teacher’s view supporting this finding is as
follows:

"When they feel more comfortable and accepted at school, their classroom participation

increases. As they begin to enjoy school, their peer relationships improve, and they

become more successful in their studies as well." (T8)

These findings indicate that increased awareness of educational rights among migrant and
refugee children facilitates their school adaptation, reinforces their sense of belonging, and positively
affects both their social relationships and academic achievement.

The themes and codes derived from responses to the fifth research question (What misguided
practices exist in the educational integration of migrant and refugee children?) are presented in Table
6.
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Table 6.

Misguided Practices in the Educational Integration of Migrant and Refugee Children

Theme Code Number of Participants
Grouping migrant Feeling excluded 3
children in a single Inability to develop language skills 3
classroom Inability to become familiar with Turkish culture 4

According to the data in Table 6, all participating teachers expressed that placing migrant and
refugee children in a separate classroom is a misguided practice. This approach leads to feelings of
exclusion (f=3), prevents the development of language skills (f=3), and hinders children from becoming
familiar with Turkish culture (f=4). A teacher’s view supporting this finding is as follows:

“When they are all placed in the same class, the children feel excluded and it becomes
more difficult for them to learn Turkish. Since they cannot socialize with other students,
it is not possible for them to get to know the culture here.” (T6)

The findings demonstrate that segregating migrant and refugee children into separate
classrooms negatively affects both their social and linguistic development and disrupts the process of
cultural integration. This practice has adverse effects on both linguistic and cultural integration,
highlighting the need for inclusive educational environments.

The themes and codes derived from responses to the final research question (How do teachers
evaluate the adequacy of policies in the education of migrant and refugee children?) are presented in
Table 7.

Table 7
Adequacy of Policies in the Education of Migrant and Refugee Children
Theme Code Nun?b.er of
Participants
Parents should also receive language education 5
Language education Supportive language learning materials should be 1
developed
Cultural education Programs should be organized to promote Turkish culture 2
Economic support Students should be provided with financial assistance 2

As shown in Table 7, the primary needs in the education of migrant and refugee children are
language instruction, cultural integration, and economic support. A majority of participants (f=5)
emphasized that not only students but also parents should receive language education. One
participant (f=1) highlighted the need for developing supporting resources for language education.
Additionally, suggestions included organizing programs to introduce Turkish culture (f=2) and
providing financial assistance to students (f=2). A teacher’s view supporting this finding is as follows:

“In my opinion, language education should be provided not only to children but also to

families. Since Turkish is not spoken at home, children cannot reinforce what they learn.

If financial support were also provided, school attendance would become more regular.”

(T9)
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These findings indicate that educational policies should be planned in a multifaceted manner
that encompasses not only the student but also the family, addressing linguistic, cultural, and
economic dimensions.

Sayfa | 460 Conclusion, Discussion and Recommendations

This study has revealed that the barriers faced by migrant and refugee children in accessing
education are multilayered, encompassing structural, socioeconomic, and cultural dimensions.
Physical distance, language barriers, lack of learning materials, and difficulties in school enroliment
negatively affect educational participation, while a lack of cultural adaptation and psychological
problems further complicate the integration process. The inadequacy of educational policies and the
presence of misguided practices inimplementation limit the social and academic development of these
children. On the other hand, the importance of ongoing communication with parents, cultural
awareness, and inclusive educational environments is supported by the findings. In conclusion, there
is a clear need for multidimensional, inclusive, and family-oriented education policies to better support
the educational experiences of migrant and refugee children.

One of the primary barriers to educational access is the physical distance from school and the
related transportation challenges. Especially due to financial hardship, many students are effectively
deprived of their right to education. Another critical issue in accessing education is that some schools
are reluctant to enroll refugee students for various reasons, which leads to their exclusion from the
education system. Furthermore, the lack of access to supplementary educational materials negatively
impacts students' academic achievement, while parents' limited language proficiency hinders their
ability to support their children’s learning. The combination of transportation problems with economic
disadvantages significantly restricts migrant and refugee children's participation in educational
processes.

According to a UNESCO (2019) report, children from low-income migrant families often cannot
attend school due to transportation costs. Research in Turkey also identifies transportation as one of
the key barriers to educational access for refugee children (Gencer, 2017). Access to education is
closely linked to the host country’s education policies. Within the framework of international law,
Article 28 of the 1989 United Nations Convention on the Rights of the Child emphasizes every child’s
right to education without discrimination (UNICEF, 2019). However, field research shows that due to
lack of capacity or bureaucratic obstacles, some schools do not admit refugee children, effectively
excluding them from the educational system (Alhaddad et al., 2023). Similar findings in Turkey highlight
that some refugee families cannot enroll their children in school due to administrative and structural
barriers (Saklan and Karakutilik, 2022).

Another significant finding of the study is that migrant and refugee students face difficulties in
social adaptation due to psychological problems. These children, who have experienced loss and
trauma during forced migration, struggle to form peer relationships, which negatively affects their
school adjustment. Language barriers are also a primary reason for academic failure; students’ inability
to comprehend lessons reduces their classroom participation and academic performance. Moreover,
feelings of rejection contribute to a lack of motivation and hinder active engagement in learning. These
Cakir, E., and Aytac, T. (2026). Challenges faced by immigrant and refugee children in accessing and integrating
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findings demonstrate that migrant and refugee children need not only academic but also social and
emotional support mechanisms.

Traumatic experiences such as war, separation, loss, and insecurity during forced migration
may lead to psychological problems including depression, anxiety, and post-traumatic stress disorder
(PTSD) (Fazel et al., 2012). A UNICEF (2017) report emphasizes the necessity of emotional support
services for full educational integration of refugee students (Dooley, 2017). Studies in Turkey also show
that refugee students, due to their traumatic backgrounds, have difficulties forming peer relationships
and often feel socially isolated in classrooms (Kara and Ozeng, 2021). According to the OECD (2018)
report on immigrant students, those with limited language proficiency face greater academic
challenges and tend to perform poorly. Research on Syrian refugee children in Turkey also confirms
that language barriers hinder full participation in education and negatively impact academic success
(Emin, 2019). These findings clearly point to the need for comprehensive support policies to ensure
the full and equal participation of migrant and refugee children in education.

The study also found a significant lack of effective policies and practices aimed at supporting
integration in schools with refugee students. The majority of participants reported an absence of
systematic and functional guidance in this area. Only three participants stated that ongoing
communication with parents helped support the process to some extent. It was emphasized that
awareness-raising and advocacy efforts play an important role in students’ school adaptation; such
practices help students avoid feeling alienated, develop a positive attitude toward school, establish
cultural connections, and improve their academic performance. Similar conclusions are found in the
literature, where the lack of effective policies supporting educational integration has been shown to
negatively affect both the academic and social adaptation of refugee students (Dryden-Peterson,
2015). To ensure educational equity, comprehensive, sustainable, and structured integration policies
are needed in schools (Cerna et al., 2021). Research in Turkey similarly emphasizes the lack of
structured policies for integrating refugee students into the education system (Yildiz, 2019).

Nevertheless, some teacher responses highlighted that continuous communication with
parents has a positive impact on integration. The literature also supports the idea that parental
involvement contributes to students’ academic and social adaptation. Epstein (2002) argues that
regular communication between school and home increases students’ academic achievement and
school attachment. Sudrez-Orozco et al. (2009) note that the active participation of refugee families in
education enables students to adapt more quickly to the educational environment and enhances their
academic motivation. However, Gabrielli and Impicciatore (2024) point out that refugee and migrant
parents often cannot fully engage in their children's education due to language barriers, socioeconomic
challenges, and unfamiliarity with the education system.

Creating awareness in educational settings and establishing advocacy mechanisms help
students feel more accepted at school. UNESCO (2019) emphasizes the need to increase the cultural
awareness of both teachers and students to prevent refugee children from feeling alienated in school
settings (Bridges and Walls, 2018). Moreover, social integration programs not only accelerate school
adaptation but also support students’ psychological well-being (de Wal Pastoor, 2015). In this context,
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increasing cultural integration programs and school-based guidance services can positively contribute
to the academic and social development of refugee students (Koehler and Schneider, 2019).

All participating teachers agreed that grouping migrant and refugee children into separate
classrooms leads to several problems. This practice increases feelings of marginalization, negatively
affects language development, and prevents cultural integration. In line with participant views, the
main needs of migrant and refugee students in the educational process are identified as language
instruction, cultural adaptation, and economic support.

Studies conducted in Turkey also show that educating refugee children in segregated
classrooms reinforces feelings of exclusion and negatively impacts their educational participation
(Celik et al., 2023). Language proficiency stands out as one of the most critical challenges for refugee
students. Language barriers directly affect lesson comprehension and academic success and restrict
classroom communication. One of the most effective ways for migrant students to learn the host
country’s language is through interaction with native-speaking peers (Song, 2010). However, educating
migrant children only within their own communities eliminates these natural interaction environments
and limits language development.

In terms of cultural integration, educating migrant and refugee students together with local
students supports their social adjustment and strengthens their sense of belonging to society (Evans
etal., 2018). Students in segregated classrooms, on the other hand, face greater challenges in adapting
to the social and cultural dynamics of the host society, which may negatively impact their long-term
integration and labor market participation (Damaschke, Deitrick and Wiseman, 2021). Among the
prominent needs of migrant and refugee children in education, language support not only enhances
academic success but also strengthens social relationships. Social programs that facilitate cultural
adaptation help these students integrate more quickly into the local community (Graham et al., 2016).
Furthermore, economic support plays a critical role in ensuring regular school attendance, especially
considering the financial difficulties faced by migrant families (Tamer, 2017).

In the study conducted by Keles (2025), it is revealed that there are both similarities and
significant differences in the inclusive education policies and practices for immigrants in Turkiye and
Canada. In this context, Canada is shown to be in a position that can serve as a model for Tirkiye due
to its long-standing implementation of inclusive education. While Canada employs systematic
admission procedures and a points-based system for immigrants, Tlirkiye has accelerated its inclusive
education policies particularly after 2010 through various legal regulations, and these policies are
expected to yield positive outcomes in the long term. The findings of this study indicate that the
Canadian example should be taken into consideration. One of the most compelling insights is the
evident gap between policy and practice. The absence of coherent, inclusive policies tailored to the
needs of refugee and migrant students results in fragmented responses at the school level (Aytac et
al., 2023). Practices such as classroom segregation, though often implemented with logistical rationale,
inadvertently reinforce social exclusion, inhibit cultural interaction, and delay language development.
In contrast, inclusive educational strategies such as sustained communication with families, culturally
sensitive pedagogy, and school-based psychosocial support serve as effective mechanisms for
facilitating adaptation and academic resilience. Overall, this study underscores the pressing need for a
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multidimensional, family-oriented educational policy framework. Such a framework should integrate
inclusive language instruction, economic assistance, and cultural adaptation support while aligning
with international legal norms guaranteeing the right to education without discrimination. Only
through sustained, systemic reform can the long-term educational equity and social inclusion of
migrant and refugee children be realized. Based on the results of this study, the following
recommendations are made:

Comprehensive language education programs should be developed for both migrant and refugee
children and their families.

Multicultural activities and guidance-based social programs that support cultural adaptation
should be integrated into the school environment.

Inclusive classroom practices should be adopted, and the segregation of students into separate
classrooms should be avoided.

School-based psychosocial support services should be provided to help children cope with
psychological trauma.

Local and national policy measures should be implemented to eliminate structural barriers such as
transportation, registration, and access to learning materials.

Strategies that strengthen school-family cooperation should be applied to increase parental
involvement in the educational process.
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