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Abstract 
 
This study aims to examine the relationships among emotion regulation skills, parenting attitudes, and 
psychological resilience in children aged 36 to 72 months during the preschool period. The research was 
conducted with 245 children attending various preschool institutions in Ankara, using a correlational 
research design, and the data were analyzed through hierarchical regression analysis. The findings 
revealed statistically significant relationships between children's psychological resilience and both their 
parents' attitudes and their emotion regulation skills. In particular, democratic parenting attitudes and 
positive emotion regulation skills were positively associated with psychological resilience. On the other 
hand, authoritarian and overprotective parenting attitudes, as well as negative emotion regulation, were 
found to be negatively associated with psychological resilience. Moreover, children’s emotion regulation 
skills were found to significantly predict various subdimensions of psychological resilience. For example, 
emotion regulation accounted for 20.4% of the variance in self-control, 15.3% in task orientation, 24.5% 
in emotional stability, 7.9% in assertiveness, 11.5% in communication, and 8.3% in enjoyment of 
exploration. These findings indicate that parenting styles and children's ability to regulate emotions play 
a decisive role in supporting psychological resilience during early childhood. 
 
Keywords: Early childhood, emotion regulation, parental attitudes, psychological resilience, so-
cial emotional development. 
 
 
Öz 
 
Bu araştırma, 36-72 aylık okul öncesi dönemdeki çocukların duygu düzenleme becerileri, ebeveyn 
tutumları ve psikolojik sağlamlıkları arasındaki ilişkileri ortaya koymayı amaçlamaktadır. Ankara’da 
bulunan çeşitli okul öncesi eğitim kurumlarında öğrenim gören toplam 245 çocuk ile yürütülen 
çalışmada korelasyonel araştırma deseni kullanılmış ve elde edilen veriler hiyerarşik regresyon analizi 
yöntemiyle değerlendirilmiştir. Araştırma bulguları, çocukların psikolojik sağlamlık düzeyleri ile 
ebeveynlerinin benimsediği tutumlar ve çocukların duygu düzenleme becerileri arasında istatistiksel 
olarak anlamlı ilişkiler bulunduğunu ortaya koymuştur. Özellikle demokratik ebeveyn tutumları ile 
çocukların olumlu duygu düzenleme becerileri, psikolojik sağlamlıkla pozitif yönde ilişkilidir. Buna 
karşılık, otoriter ve aşırı koruyucu ebeveyn tutumları ile olumsuz duygu düzenleme becerileri psikolojik 
sağlamlıkla negatif yönde ilişki göstermiştir. Ayrıca, çocukların duygu düzenleme becerilerinin 
psikolojik sağlamlığın bazı alt boyutlarını anlamlı düzeyde yordadığı belirlenmiştir. Örneğin, çocukların 
özkontrol düzeyindeki değişimin %20.4’ü, görev yönelimi düzeyindeki değişimin %15.3’ü, duygusal 
istikrar düzeyindeki değişimin %24.5’i, atılganlık düzeyindeki değişimin %7.9’u, iletişim kurma 
düzeyindeki değişimin %11.5’i ve keşfetmeye yönelik ilgideki değişimin %8.3’ü duygu düzenleme 
becerileriyle açıklanabilmektedir. Bu bulgular, erken çocukluk döneminde ebeveyn tutumlarının ve 
duygu düzenleme becerilerinin çocukların psikolojik dayanıklılığı üzerinde belirleyici bir rol oynadığını 
göstermektedir. 
 
Anahtar Kelimeler: Duygu düzenleme, ebeveyn tutumları, okul öncesi dönem, psikolojik 
sağlamlık, sosyal duygusal gelişim. 
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Introduction  
 
In contemporary society, rapid changes and uncer-
tainties at the social, economic, and environmental 
levels have resulted in individuals facing a wide 
range of challenges and adversities. For instance, 
natural disasters such as earthquakes and floods, 
economic fluctuations, global pandemics, and 
wars can all have unexpected and profound effects 
on people’s lives. While some individuals are able 
to cope with these difficult life events more effec-
tively, others may struggle and consequently expe-
rience behavioral, psychological, or adjustment 
problems. In this context, psychological resilience, 
which is commonly defined as the capacity to 
adapt and maintain psychological well-being in 
the face of stress, trauma, or adversity, emerges as 
a crucial concept. According to the literature, psy-
chological resilience not only enables individuals 
to recover from negative experiences but also helps 
them to maintain their overall functioning and 
mental health despite adverse circumstances 
(American Psychological Association, 2022; Mas-
ten, 2018). 

Within the fields of social, behavioral, and bio-
logical sciences, psychological resilience has been 
conceptualized in multiple ways, including as a 
personal trait, a dynamic process, or an outcome, 
and it is examined across various contexts. From a 
developmental perspective, resilience refers to the 
capacity to achieve healthy development despite 
exposure to risks and difficulties at different stages 
of life (Masten, 2014; Werner & Smith, 1992). So-
cially, it is associated with the ability to adapt to 
adverse circumstances through supportive rela-
tionships and access to community resources (Van 
Breda, 2018). In terms of behavior, resilience is re-
flected in the capacity to demonstrate flexible and 
adaptive responses to stressful or traumatic situa-
tions (Luthar et al., 2000), whereas from a biologi-
cal standpoint, it involves the physiological and 
neurological mechanisms that enable adaptation to 
challenging life events. Despite these varying defi-
nitions, the core of psychological resilience lies in 
the ability to successfully adjust to difficulties and 
threats that may compromise the functioning, via-
bility, or development of an individual or system. 
Although there is a common misconception that 
resilience is an innate quality or the result of a so-

called “resilience gene,” research has shown that it 
is shaped by a complex interplay of supportive re-
lationships, environmental factors, and individual 
characteristics (Gizir, 2007; Kalisch et al., 2019; Lu-
thar et al., 2000; Masten, 2014). 

Bronfenbrenner’s ecological systems theory of-
fers a comprehensive framework for understand-
ing the development of psychological resilience. 
According to this theory, resilience cannot be ex-
plained solely by individual attributes; rather, it is 
influenced by multiple layers of environmental 
systems, ranging from immediate settings such as 
family, peer groups, and school, to broader social 
and cultural contexts. The interactions among 
these systems play a significant role in shaping re-
silience (Bronfenbrenner, 1979). Therefore, the ca-
pacity for psychological resilience is strengthened 
not only by personal characteristics but also by the 
presence of positive environmental factors 
(Garmezy, 1991). 

The early childhood period is particularly criti-
cal for the development of psychological resilience, 
as experiences during this stage have a lasting im-
pact on children’s ability to cope with future chal-
lenges (Fritz et al., 2018; Masten, 2018; Werner & 
Smith, 1992). In this regard, the family environ-
ment and parental attitudes, which are part of the 
child’s immediate microsystem, play a fundamen-
tal role in shaping social and emotional develop-
ment (Masten & Motti-Stefanidi, 2020; Morris et al., 
2007; Walsh, 2015). Warmth, support, and positive 
attitudes from parents have been shown to en-
hance children’s capacity to regulate their emo-
tions and manage stress, whereas negative or un-
supportive parenting can hinder this development 
(Eisenberg et al., 2010; Thompson, 1994; Zimmer-
Gembeck et al., 2022). Furthermore, a positive fam-
ily climate is essential for the development of emo-
tion regulation skills and the strengthening of psy-
chological resilience in children (Morris et al., 
2007). Taken together, both environmental factors 
such as family context and parental attitudes, and 
individual factors such as emotion regulation 
skills, are critical in fostering psychological resili-
ence during early childhood. In particular, the 
ways in which parents interact with their children 
and the strategies children use to manage their 
emotions are among the primary determinants of 
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resilience (Kalisch et al., 2019; Liman, 2024a; Mas-
ten & Motti-Stefanidi, 2020; Wu et al., 2013; Zim-
mer-Gembeck et al., 2022). 
 
Parental Attitudes 
 
Parental attitudes play a fundamental role in shap-
ing children’s emotional and social development, 
especially during early childhood. Research based 
on Baumrind’s (1971) classification of parental 
styles has consistently shown that children raised 
in authoritative family environments tend to de-
velop stronger emotion regulation skills and 
demonstrate better social adjustment (Pinquart & 
Gerke, 2019). In contrast, children who grow up 
with authoritarian parental styles often face diffi-
culties in managing their emotions, may suppress 
negative feelings, and are more likely to encounter 
problems in their social relationships (Wang et al., 
2020). Permissive parental styles, which is charac-
terized by excessive tolerance and a lack of guid-
ance, can also hinder the development of emotion 
regulation skills and negatively affect children’s 
social competence (Zheng, 2025). Moreover, recent 
studies on overprotective parental styles, some-
times referred to as a new generation parental 
style, have indicated that such approaches can un-
dermine children’s self-efficacy and psychological 
resilience, much like other negative parental atti-
tudes (Reed et al., 2016; Yılmaz & Büyükcebeci, 
2019). Research conducted in Turkey has also 
demonstrated that authoritarian, overprotective, 
and permissive parental styles are associated with 
negative developmental outcomes, whereas au-
thoritative and accepting attitudes have positive 
effects on children’s well-being (Liman, 2024b; 
Sümer et al., 2010; Yurt & Özyürek, 2023). There-
fore, when parents provide a secure and support-
ive environment, children are more likely to re-
store emotional balance and develop the psycho-
logical resilience needed to cope with life’s long-
term challenges (Hudson & Pulla, 2013). 
 
Emotion Regulation Skills 
 
Emotion regulation skills are another key factor 
closely related to psychological resilience. The abil-
ity to monitor and evaluate negative emotions and 

thoughts, and to replace them with more positive 
responses, is essential for healthy development 
(Gross, 1998). Emotion regulation, as described in 
the literature, plays a regulatory role in the rela-
tionship between stressful life events and positive 
emotional responses, and is considered critical for 
the emergence of psychological resilience (Troy & 
Mauss, 2011). The foundations of these skills are 
established in the early years of life, and the family 
environment, along with parental attitudes, is par-
ticularly influential in this process (Morris et al., 
2007; Thompson, 1994). Children who possess ef-
fective emotion regulation skills are more likely to 
accept that conflicts in relationships can be re-
paired, to demonstrate flexibility, and to cope more 
successfully with life’s challenges (Hudson & 
Pulla, 2013). 

Theoretical models suggest that skills such as 
attentional control and cognitive reappraisal ena-
ble individuals to respond more adaptively to dif-
ficulties and to demonstrate higher levels of resili-
ence (Kay, 2016; Kay & Merlo, 2020; Troy & Mauss, 
2011).  Gross and John (2003) found that cognitive 
reappraisal has been associated with positive affect 
and well-being, while suppression is linked to neg-
ative affect and lower life satisfaction. The impact 
of emotion regulation skills on psychological resil-
ience is especially evident in research conducted 
with preschool children. For example, Chen et al. 
(2021) and Gülay Ogelman and Önder (2021) 
found a positive relationship between psychologi-
cal resilience and emotion regulation. Children 
with higher levels of psychological resilience also 
tend to have more advanced emotion regulation 
skills (Bayındır et al., 2018). Furthermore, these 
skills positively influence various aspects of resili-
ence, including social competence, empathy, self-
control, and the ability to cope with stress (Kaya-
balı & Özbey, 2024; Mayr & Ulich, 2009). 

Given that psychological resilience is a multidi-
mensional construct shaped by the interaction of 
various factors, it is important to consider both in-
dividual and environmental influences when ex-
amining its development in early childhood. Inves-
tigating emotion regulation and parental attitudes 
together provides a more comprehensive under-
standing of how resilience develops. By exploring 
the unique and combined effects of these factors, 
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this study aims to offer a holistic perspective on 
psychological resilience in preschool children. In 
the light of the literature and the theoretical frame-
work outlined above, this study aims to examine 
the relationships among emotion regulation skills, 
parental attitudes, and psychological resilience in 
preschool children. Specifically, the following re-
search questions are addressed: 

1. Is there a significant relationship between 
children’s emotion regulation skills, paren-
tal attitudes, and psychological resilience? 

2. Do parental attitudes significantly predict 
children’s levels of psychological resili-
ence? 

3. After controlling for parental attitudes, do 
children’s emotion regulation skills signif-
icantly predict their levels of psychological 
resilience? 

 
Method 

 
This study employed a correlational research de-
sign to collect, analyze, and interpret the data. Cor-
relational studies are designed to examine the rela-
tionships between two or more variables without 
any intervention or manipulation by the re-
searcher. This approach is particularly suitable for 
exploring the complex interplay among psycho-
logical constructs in natural settings (Fraenkel et al, 
2012). 
 
Sample 
 
The sample for this study consisted of a total of 245 
children attending preschool institutions in the 
central districts of Ankara, Turkey. Participants 
were recruited from preschools located in the dis-
tricts of Etimesgut (n = 62), Pursaklar (n = 75), Sin-
can (n = 65), and Yenimahalle (n = 43). Convenience 
sampling was employed, with voluntary participa-
tion and ease of access serving as the primary cri-
teria for inclusion (Creswell, 2012). Data from the 
245 children who participated in the study were 
recorded after obtaining informed consent from 
both their teachers and families at the relevant pre-
schools. Participants who provided incomplete or 
invalid data were excluded from the sample. These 
procedures ensured the accuracy of the sample 

size. Demographic information, including gender, 
age, number of siblings, birth order, and parental 
education levels, was collected from the children’s 
parents, while data on emotion regulation and psy-
chological resilience were obtained from the chil-
dren’s teachers. Table 1 presents detailed demo-
graphic characteristics of the sample. 
 
Table 1.Sample Demographics 
Number of Siblings n % Birth Order n % 
Only child 53 21,64 Only child 53 19,27 
Two siblings 132 53,88 First-born 68 24,73 
Three or more siblings 60 24,48 Middle child 55 20 
Total   Last-born 99 36 
 245 100 Total 245 100 
Gender  n   % Child’s Age n % 
Female 106 43,28 36–48 months 26 10,61 
Male 139 56,72 48–60 months 66 26,94 
Total   60–72 months 153 62,45 
 245 100 Total 245 100 
Mother’s Educational 
Level 

 
 n 

 
  % 

Father’s Educational 
Level 

 
n 

 
% 

Did not complete pri-
mary school 

5 2,04 Did not complete  
primary school 

4 1,63 

Primary school 20 8,16 Primary school 10 4,08 
Middle school 29 11,84 Middle school 28 11,43 
High school 60 24,49 High school 72 29,39 
Bachelor’s degree 109 44,49 Bachelor’s degree 97 39,59 
Graduate degree 22 8,98 Graduate degree 34 13,88 
Total 245 100 Total 245 100 

 
Table 1 presents the detailed demographic char-

acteristics of the children and their parents who 
participated in the study. Of the participants, 
43.3% were female and 56.7% were male. Regard-
ing the age distribution of the children, 10.6% were 
between 36–48 months, 26.9% were between 48–60 
months, and 62.4% were between 60–72 months. In 
terms of the number of siblings, 21.6% of the chil-
dren were only children, 53.9% had two siblings, 
and 24.5% had three or more siblings. With respect 
to birth order, 19.3% of the children were only chil-
dren, 24.7% were first-born, 20% were middle chil-
dren, and 36% were last-born among those with 
two or more siblings. Regarding mothers’ educa-
tional level, 2.04% did not complete primary 
school, 8.2% completed primary school, 11.8% 
completed middle school, 24.4% completed high 
school, 44.4% held a bachelor’s degree, and 9% 
held a graduate degree. For fathers’ educational 
level, 1.6% did not complete primary school, 4.1% 
completed primary school, 11.4% completed mid-
dle school, 29.4% completed high school, 39.6% 
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held a bachelor’s degree, and 13.9% held a gradu-
ate degree. These demographic data indicate that 
the study sample was diverse in terms of gender, 
age, number of siblings, birth order, and parental 
educational levels. 
 
Data Collection Tools 
 
A demographic information form, The Emotion 
Regulation Checklist, the Parent Attitude Scale, 
and the Social Emotional Well Being and Resilience 
Scale were used to collect data in this study. The 
demographic information form, developed by the 
researchers, included questions regarding the 
child’s age, gender, number of siblings, birth order, 
and the educational background of the parents. 
 
The Emotion Regulation Checklist (ERC): The 
Emotion Regulation Checklist (ERC) originally de-
veloped by Shields and Cicchetti (1997) and 
adapted to Turkish culture by Batum and 
Yağmurlu (2007), was used to assess children’s 
ability to regulate and express their emotions ac-
cording to environmental conditions. This scale 
consists of 24 items and includes two subscales: 
“Emotion Regulation” and “Lability-Negativity.” 
The Lability-Negativity subscale comprised items 
assessing deficits in flexibility, mood instability, 
and difficulties with anger regulation, whereas the 
Emotion Regulation subscale included items re-
flecting adaptive regulation, such as situationally 
appropriate expression of both positive and nega-
tive emotions and the capacity for empathy. The 
internal consistency coefficients for these subscales 
were reported as 0.73 and 0.75, respectively. The 
scale is structured as a four-point Likert-type in-
strument (1 = Never/Rarely, 2 = Sometimes, 3 = Of-
ten, 4 = Almost Always) and can be completed by 
both teachers and parents. In this study, the 
teacher form was used, and the data were collected 
from the teachers of the participating children. 
 
Parents Attitude Scale (PAS): Parents Attitude 
Scale (PAS) developed by Karabulut Demir and 
Şendil (2008), was used to evaluate parental atti-
tudes. This scale consists of four subscales: author-
itative attitude (17 items), authoritarian attitude 
(11 items), overprotective attitude (9 items), and 

permissive attitude (9 items). The scale includes 46 
items rated on a five-point Likert scale, ranging 
from “always” to “never.” Higher scores on each 
subscale indicate a greater endorsement of the cor-
responding parental attitude. The internal con-
sistency coefficients for the subscales were re-
ported as .83 for authoritative, .76 for authoritar-
ian, .75 for overprotective, and .74 for permissive 
attitudes. 
 
Social Emotional Well Being and Resilience Scale 
(PERIK): PERIK developed by Mayr and Ulich 
(2009) and adapted to Turkish by Özbey (2019), 
was used to assess psychological resilience in early 
childhood. This 36-item, four-point Likert-type 
scale includes six subscales: Making contact/ social 
performance, self-control/thoughtfulness, self-as-
sertiveness, emotional stability/ coping with stress, 
task orientation, and pleasure in exploring. Self-
control involves regulating one’s actions, delaying 
gratification, following rules, and showing empa-
thy. Self-control involves regulating one’s actions, 
delaying gratification, following rules, and show-
ing empathy. Social performance refers to initiat-
ing positive peer interactions, joining group activ-
ities, and communicating effectively. Task orienta-
tion is characterized by independently planning, 
persisting with, and accurately completing tasks. 
Self-assertiveness is the ability to confidently ex-
press needs and opinions while advocating for 
oneself. Pleasure in exploring reflects curiosity, op-
timism, and a positive approach to new experi-
ences. Emotional stability entails managing emo-
tional responses and remaining receptive to sup-
port under stress. The scale has demonstrated high 
reliability and validity for use with children aged 
36–72 months in Turkish culture. The data were 
collected from the children’s teachers, who com-
pleted the scale based on their observations in the 
classroom setting. 
 
Procedure 
 
The data for this study were collected using a de-
mographic information form, the Social Emotional 
Well-Being and Psychological Resilience Scale for 
Preschool Children (PERIK), the Emotion Regula-
tion Scale, and the Parental Attitude Scale. Prior to 
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the research, necessary permissions for the use of 
the scales were obtained from the scale developers. 
Additionally, ethical approval was granted by the 
Scientific Research and Publication Ethics Com-
mittee of Hacettepe University (dated 26.07.2022, 
document number E-35853172-900-00002329637).  

Before data collection, official permission to 
conduct research in preschools was obtained from 
the Ankara Provincial Directorate of National Ed-
ucation. The study was carried out in public pre-
school institutions located in the central districts of 
Ankara. Initially, administrators and teachers at 
preschools were informed about the study, and 
teachers who volunteered to participate were 
asked to distribute informed consent forms to the 
families of children in their classrooms. Families 
who agreed to participate provided written con-
sent and completed the demographic information 
form and the Parental Attitude Scale. For the chil-
dren of these volunteer parents, teachers com-
pleted the Social Emotional Well-Being and Psy-
chological Resilience Scale for Preschool Children 
and the Emotion Regulation Checklist. Thus, data 
were collected through both families and teachers, 
with informed consent obtained from all partici-
pants. Prior to the research, necessary permissions 
for the use of these scales were obtained from the 
copyright holders. The names of the participants 
were kept confidential and coded as C1, C2, C3, 
and so forth. 
 
Data Analysis 
 
The data were analyzed using the SPSS 25 statisti-
cal software package. Descriptive statistics, Pear-
son correlation coefficients, and hierarchical re-
gression analyses were conducted to examine the 
relationships among the variables and to test the 
research hypotheses. Before proceeding with the 
analyses, the data were screened for normality, lin-
earity, outliers, multicollinearity, and homoscedas-
ticity, following the procedures outlined by 
Tabachnick and Fidell (2019) and Pallant (2020). 
The adequacy of the sample size was evaluated us-
ing the formula N > 50 + 8m, where m is the num-
ber of independent variables, and the sample of 
245 participants was deemed sufficient (Tabach-
nick & Fidell, 2019). 

Normality was assessed by examining skew-
ness and kurtosis coefficients, and values between 
-1.5 and +1.5 were considered to indicate a normal 
distribution (Tabachnick & Fidell, 2019). Linearity 
was checked using scatterplots, which showed that 
the relationships among the variables were linear. 
Multicollinearity was evaluated by examining var-
iance inflation factor (VIF) and tolerance values, 
which were found to be within acceptable limits 
(VIF < 2.2, tolerance > 0.46; VIF < 10, tolerance > 0.1; 
Tabachnick & Fidell, 2019; Pallant, 2020). The nor-
mality of residuals was checked using the Kolmo-
gorov-Smirnov test (p > .05), histograms, and Q-Q 
plots, all of which confirmed that the residuals 
were normally distributed. Homoscedasticity was 
assessed by examining scatterplots of standard-
ized residuals versus standardized predicted val-
ues, which showed that the points were randomly 
and symmetrically distributed along the horizon-
tal axis, with no discernible pattern, funnel, or 
curve (Tabachnick & Fidell, 2019). Outliers and in-
fluential cases were checked using Cook’s dis-
tance, and all values were below 1, indicating that 
there were no problematic outliers or influential 
observations. 

As a result, all assumptions for regression anal-
ysis were met, supporting the validity of the re-
gression models. Accordingly, hierarchical regres-
sion analyses were conducted to determine 
whether emotion regulation skills and parental at-
titudes significantly predicted psychological resili-
ence and its sub-dimensions. All analyses were 
performed in accordance with the relevant statisti-
cal guidelines to ensure the validity and reliability 
of the findings (Pallant, 2020; Tabachnick & Fidell, 
2019). 
 
Findings 
 
The means, standard deviations, and intercorrela-
tions among the study variables are presented in 
Table 2. The results showed that authoritative pa-
rental attitudes were positively associated with 
children’s task orientation, whereas authoritarian 
and overprotective parental attitudes were nega-
tively related to self-control, self-assertiveness, 
emotional stability, and task orientation. 
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Higher levels of emotion regulation skills were 
linked to greater scores across all subdimensions of 
psychological resilience. In contrast, elevated labil-
ity/negativity in emotion regulation was associ-
ated with lower scores in both emotion regulation 
and psychological resilience subdimensions.  

 

Furthermore, strong positive correlations were 
observed among the subdimensions of psycholog-
ical resilience, indicating that these dimensions are 
closely interrelated and tend to increase together. 

Hierarchical regression analyses were con-
ducted to examine the unique contributions of pa-
rental attitudes and emotion regulation skills to 
children’s social performance subdimension of 
psychological resilience. In the first step, parental 
attitudes (authoritative, authoritarian, overprotec-
tive, and permissive) were entered and did not ac-
count for a significant proportion of the variance in 
social performance (R² = .002, F(4, 240) = 0.13, p = 

.970). In the second step, emotion regulation di-
mensions (lability/negativity and emotion regula-
tion) were added, resulting in a significant increase 
in explained variance (ΔR² = .115, F(2, 238) = 15.54, 
p < .001).  

 
 

 
In the final model, emotion regulation emerged 

as a significant predictor (β = .346, p < .001), 
whereas parental attitudes and lability/negativity 
were not significant predictors. The detailed re-
sults are presented in Table 4. 

In the first step, parental attitudes (authorita-
tive, authoritarian, overprotective, and permis-
sive) were entered and accounted for a significant, 
but modest, proportion of the variance in self-con-
trol (R² = .056, F(4, 240) = 3.55, p = .008). In this 
model, parental attitudes explained 5.6% of the to-
tal variance. 

Table 2. Pearson correlation coefficients among study variables 
Variables  1 2 3 4 5 6 7 8 9 10 11 12 13 
Authoritativea 1                         
Authoritariana -,226** 1                       
Overprotectivea ,151* ,135* 1                     
Permissivea -0,107 ,273** ,165** 1                   
Lability/Negativityb 0,021 ,248** ,142* 0,042 1                 
Emotion Regulationb 0,016 -0,095 -0,107 -,131* -,289** 1               
Social Performancec -0,001 -0,030 -0,038 -0,025 -0,095 ,342** 1             
Self-controlc 0,073 -,227** 0,010 -0,011 -,459** ,278** ,291** 1           
Self-assertivenessc 0,016 0,067 -0,078 -0,074 0,065 ,257** ,420** 0,086 1         
Emotional Stabilityc -0,082 -0,125 -,144* -0,083 -,408** ,435** ,324** ,288** ,211** 1       
Task Orientationc ,132* -,271** -0,062 -0,117 -,352** ,351** ,286** ,452** ,199** ,318** 1     
Pleasure in Exploringc 0,064 -,212** -0,085 -0,118 -,166** ,313** ,432** ,282** ,421** ,250** ,426** 1   
M 74,67 18,97 33,05  19,83  25,35 24,03 22,77  25,62 23,59 21,82   22,29 24,08  62,34  
SD 7,22 4,49 6,55 4,64 7,78 4,44 5,16 4,84 5,34 4,47 5 4,97 9,05  
a Parental Attitude Subdimensions, b Emotion Regulation Skills Subdimensions, c Psychological Resilience Subdimensions; * p<,05, ** p<,01  

Table 3. Change statistics for the prediction of psychological resilience subdimensions 

        Change Statistics 

Variable Model R R² AR² TSH ΔR²  ΔF df1 df2 p 

Social Performance 1 .047 .002 -.014 5.21 .002 0.13 4 240 .970 

 2 .343 .117 .095 4.92 .115 15.54 2 238 <.001 

Self-control 1 .237 .056 .040 4.74 .056 3,55 4 240 .008 

 2 .510 .260 .242 4.22 .204 32,89 2 238 <.001 

Self-assertiveness 1 .146 .021 .005 5.34 .021 1.30 4 240 .269 

 2 .316 .100 .077 5.14 0.079 10.403 2 238 <.001 

Emotional Stability 1 .205 .042 .026 4.41 .042 2.621 4 240 .036 

 2 .535 .287 .269 3.82 .245 40.824 2 238 <.001 

Task Orientation 1 .286 .082 .066 4.83 .082 5.340 4 240 <.001 

 2 .484 .234 .215 4.43 .153 23.710 2 238 <.001 

Pleasure in Exploring 1 .227 .052 .036 4.88 .052 3.274 4 240 .012 

 2 .367 .135 .113 4.68 .083 11.406 2 238 <.001 
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Table 4. Regression results for the social performance subdimension of psychological resilience 
Dependent Variable Model Predictor Variable B SE β t p 
Social Performance 1 (Constant) 24.52 4.36 — 5.63 <.001 

Authoritative -0.002 0.05 -0.002 -0.03 .972 
Authoritarian -0.025 0.08 -0.022 -0.32 .749 
Overprotective -0.025 0.05 -0.032 -0.48 .633 
Permissive -0.015 0.08 -0.014 -0.20 .840 

2 (Constant) 12.97 4.71 — 2.75 .006 
Authoritative -0.003 0.05 -0.004 -0.07 0.944 
Authoritarian -0.005 0.08 -0.005 -0.07 0.944 
Overprotective -0.003 0.05 -0,004 -0.06 0.953 
Permissive 0.024 0.07 0.022 0.34 0.735 
Lability/Negativity 0.004 0.04 0.006 0.09 0.929 
Emotion Regulation 0.402 0.07 0.346 5.38 0.000 

Table 5. Regression results for the self-control subdimension of psychological resilience 
Dependent Variable Model Predictor Variable B SE β t p 

Self-control 1 (Constant) 27.785 3.98 - 6.99 .000 
Authoritative .013 .044 .019 .29 .773 
Authoritarian .,260 .072 -.241 -3.59 .000 
Overprotective .023 .048 .031 .47 .638 
Permissive .054 .069 .052 .78 .435 

2 (Constant) 24.859 4.04 - 6.16 .000 
Authoritative .028 .039 .041 .70 .481 
Authoritarian .,140 .066 -.130 -2.12 .035 
Overprotective .063 .043 .086 1.47 .143 
Permissive .055 .062 .053 .89 .370 
Lability/Negativity -.245 .038 -.394 -6.52 .000 
Emotion Regulation .182 .064 .167 2.85 .005 

Table 6. Regression results for the self-assertiveness subdimension of psychological resilience 
Dependent Variable Model Predictor Variable B SE β t p 
Social Performance 1 (Constant) 22.832 4.47  5.112 .000 

Authoritative .034 .050 .046 .681 .496 
Authoritarian .133 .081 .112 1.633 .104 
Overprotective -.070 .054 -.086 -1.302 .194 
Permissive -.098 .077 -.085 -1.271 .205 

2 (Constant) 11.941 4.92  2.427 .016 
Authoritative .027 .048 .036 .557 .578 
Authoritarian .109 .081 .092 1.352 .178 
Overprotective -.062 .052 -.077 -1.190 .235 
Permissive -.058 .075 -.050 -.771 .441 
Lability/Negativity .095 .046 .138 2.077 .039 
Emotion Regulation .349 .078 .290 4.475 .000 

Table 7. Regression Results for the Emotional Stability Subdimension of Psychological Resilience 
Dependent Variable Model Predictor Variable B SE β t p 
Emotional Stability 1 (Constant) 31.824 3.69  8.617 .000 

Authoritative -.060 .041 -.098 -1.475 .141 
Authoritarian -.120 .067 -.121 -1.789 .075 
Overprotective -.072 .045 -.106 -1.612 .108 
Permissive -.041 .064 -.042 -.639 .523 

2 (Constant) 23.556 3.66  6.435 .000 
Authoritative -.051 .036 -.082 -1.430 .154 
Authoritarian -.027 .060 -.027 -.443 .658 
Overprotective -.032 .039 -.047 -.814 .416 
Permissive -.018 .056 -.019 -.331 .741 
Lability/Negativity -.168 .034 -.293 -4.941 .000 
Emotion Regulation 
Regulation 

.344 .058 .342 5.920 .000 
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In the second step, emotion regulation dimen-
sions (lability/negativity and emotion regulation) 
were added, resulting in a significant increase in  
explained variance (ΔR² = .204, F(2, 238) = 32.89, p 
< .001), with the final model accounting for approx-
imately 26% of the total variance (R = .510, R² = 
.260). 

In the final model, authoritarian parental atti-
tude (β = –.130, p = .035), lability/negativity (β = –
.394, p < .001), and emotion regulation (β = .167, p 
= .005) emerged as significant predictors of self-
control. The detailed results are presented in Table 
5. 

In the first step, parental attitudes (authorita-
tive, authoritarian, overprotective, and permis-
sive) were entered and did not account for a signif-
icant proportion of the variance in self-assertive-
ness (R² = .021, F(4, 240) = 1.30, p = .269).  

 

 
In this model, parental attitudes explained only 

2.1% of the total variance. In the second step, emo-
tion regulation dimensions (lability/negativity and 
emotion regulation) were added, resulting in a sig-
nificant increase in explained variance (ΔR² = .079, 
F(2, 238) = 10.40, p < .001), with the final model ac-
counting for approximately 10% of the total vari-
ance (R = .316, R² = .100). In the final model, labil-
ity/negativity (β = .138, p = .039) and emotion reg-
ulation (β = .290, p < .001) emerged as significant 
predictors of self-assertiveness. The detailed re-
sults are presented in Table 6. 

In the first step, parental attitudes (authorita-
tive, authoritarian, overprotective, and permis-
sive) were entered and accounted for a significant, 
but modest, proportion of the variance in emo-
tional stability (R² = .042, F(4, 240) = 2.62, p = .036), 

explaining 4.2% of the total variance. In the second 
step, emotion regulation dimensions (lability/neg-
ativity and emotion regulation) were added, re-
sulting in a significant increase in explained vari-
ance (ΔR² = .245, F(2, 238) = 40.82, p < .001), with the 
final model accounting for approximately 28.7% of 
the total variance (R = .535, R² = .287). In the final 
model, lability/negativity (β = –.293, p < .001) and 
emotion regulation (β = .342, p < .001) emerged as 
significant predictors of emotional stability. The 
detailed results are presented in Table 7. 

In the first step, parental attitudes (authorita-
tive, authoritarian, overprotective, and permis-
sive) were entered and accounted for a significant, 
but modest, proportion of the variance in task ori-
entation (R² = .082, F(4, 240) = 5.34, p < .001), ex-
plaining 8.2% of the total variance. 

 
 

 
In the second step, emotion regulation dimen-

sions (lability/negativity and emotion regulation) 
were added, resulting in a significant increase in 
explained variance (ΔR² = .153, F(2, 238) = 23.71, p 
< .001), with the final model accounting for approx-
imately 23.4% of the total variance (R = .484, R² = 
.234). In the final model, authoritarian parental at-
titude (β = –.162, p = .010), lability/negativity (β = –
.238, p < .001), and emotion regulation (β = .264, p 
< .001) emerged as significant predictors of task ori-
entation. The detailed results are presented in Ta-
ble 8. 
 
 
 
 
 

Table 8. Regression Results for the Task Orientation Subdimension of Psychological Resilience 
Dependent Variable Model Predictor Variable B SE β t p 

Task Orientation 1 (Constant) 24.908 4.047  6.154 .000 
Authoritative .055 .045 .080 1.229 .220 
Authoritarian -.265 .074 -.238 -3.590 .000 
Overprotective -.027 .049 -.036 -.553 .581 
Permissive -.041 .070 -.038 -.583 .560 

2 (Constant) 17.820 4.245  4.198 .000 
Authoritative .064 .041 .092 1.549 .123 
Authoritarian -.180 .070 -.162 -2.587 .010 
Overprotective .009 .045 .011 .191 .849 
Permissive -.022 .065 -.020 -.339 .735 
Lability/Negativity -.153 .040 -.238 -3.868 .000 
Emotion Regulation .298 .067 .264 4.418 .000 
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In the first step, parental attitudes (authorita-

tive, authoritarian, overprotective, and permis-
sive) were entered and accounted for a significant, 
but modest, proportion of the variance in pleasure 
in exploring (R² = .052, F(4, 240) = 3.27, p = .012), 
explaining 5.2% of the total variance. In the second 
step, emotion regulation dimensions (lability/neg-
ativity and emotion regulation) were added, re-
sulting in a significant increase in explained vari-
ance (ΔR² = .083, F(2, 238) = 11.41, p < .001), with the 
final model accounting for approximately 13.5% of 
the total variance (R = .367, R² = .135). In the final 
model, authoritarian parental attitude (β = –.157, p 
= .019) and emotion regulation (β = .278, p < .001) 
emerged as significant predictors of pleasure in ex-
ploring. The detailed results are presented in Table 
9. 
 
Discussion, Conclusion, and Recommendations 
 
The primary aim of this study was to examine the 
relationships among emotion regulation skills, pa-
rental attitudes, and psychological resilience levels 
in early childhood. The findings indicate that the 
sub-dimensions of psychological resilience are as-
sociated with parental attitudes and emotion regu-
lation skills at varying levels. Regarding the first 
research question, the results clearly demonstrated 
significant relationships among children’s emotion 
regulation skills, parental attitudes, and psycho-
logical resilience. Specifically, authoritative paren-
tal attitudes and positive emotion regulation skills 
were positively associated with psychological re-
silience, whereas authoritarian and overprotective 
attitudes, as well as negative emotion regulation 
skills, were negatively associated with psychologi-
cal resilience.  

 
Furthermore, authoritarian and overprotective at-
titudes were positively related to negative emotion 
regulation skills, while permissive attitudes were 
negatively related to positive emotion regulation 
skills. 

The findings related to the second research 
question, which examined whether parental atti-
tudes significantly predict children’s psychological 
resilience, revealed that the predictive power of 
parental attitudes on the sub-dimensions of psy-
chological resilience was generally low. This sug-
gests that the direct effect of parental attitudes on 
psychological resilience is limited. However, 
whether parental attitudes have an indirect effect 
on psychological resilience through another varia-
ble (such as a mediator or moderator) can be inves-
tigated. Regarding the third research question, 
which investigated whether children’s emotion 
regulation skills significantly predict psychologi-
cal resilience after controlling for parental atti-
tudes, the results showed that emotion regulation 
skills significantly predicted the sub-dimensions of 
psychological resilience and substantially in-
creased the explained variance. Specifically, when 
parental attitudes were controlled for, emotion 
regulation skills accounted for 20.4% of the vari-
ance in self-control, 15.3% in task orientation, 
24.5% in emotional stability, 7.9% in assertiveness, 
11.5% in communication, and 8.3% in enjoyment of 
exploration. These findings indicate that the di-
mension of emotion regulation associated with 
positive emotion regulation skills was a significant 
and positive predictor across all sub-dimensions, 
while the variability dimension associated with 
negative emotion regulation skills emerged as a 
significant negative predictor for self-control, emo-
tional stability, task orientation, and assertiveness. 

Table 9. Regression Results for the Pleasure in Exploring Subdimension of Psychological Resilience 
Dependent Variable Model Predictor Variable B SE β t p 
Pleasure in Explor-

ing 
1 (Constant) 29.260 4.086  7.161 .000 

Authoritative .017 .045 .024 .370 .712 
Authoritarian -.203 .074 -.183 -2.721 .007 
Overprotective -.042 .050 -.055 -.841 .401 
Permissive -.061 .071 -.057 -.855 .393 

2 (Constant) 20.596 4.483  4.594 .000 
Authoritative .017 .044 .025 .401 .689 
Authoritarian -.174 .074 -.157 -2.361 .019 
Overprotective -.021 .048 -.027 -.433 .665 
Permissive -.032 .068 -.030 -.466 .642 
Lability/Negativity -.027 .042 -.042 -.638 .524 
Emotion Regulation .311 .071 .278 4.377 .000 
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This highlights the critical role of emotion regula-
tion skills in the development of psychological re-
silience. These results are discussed in comparison 
with findings from both national and international 
literature. 
 
The Relationship Between Parental Attitudes and 
Psychological Resilience 
 
The correlation analyses of the study showed that 
authoritative parental attitudes were positively as-
sociated with the task orientation sub-dimension 
of children’s psychological resilience. This finding 
is consistent with the results of the longitudinal 
study by Rungsattatharm et al. (2025), which ex-
amined the effects of parenting and found that pos-
itive parental attitudes in children aged 4–6 were 
associated with higher psychological resilience 
and better self-regulation skills at age 9. The results 
also align with previous studies indicating that au-
thoritative parental attitudes support children’s 
abilities in responsibility-taking, goal-setting, and 
task completion (Baumrind, 1991; Steinberg, 2001). 
In contrast, authoritarian and overprotective pa-
rental attitudes were found to be associated with 
decreases in sub-dimensions such as self-control, 
assertiveness, emotional stability, and task orienta-
tion. These results are in line with previous re-
search suggesting that authoritarian and overpro-
tective attitudes negatively affect children’s inde-
pendence and emotion regulation skills (Barber & 
Harmon, 2002; Morris et al., 20017, Tekin & Kayılı, 
2023). 

The regression analyses further revealed that 
authoritarian parental attitudes had negative ef-
fects on the sub-dimensions of children’s psycho-
logical resilience. Specifically, the negative associ-
ation of authoritarian attitudes with self-control, 
assertiveness, emotional stability, and task orienta-
tion suggests that this parenting approach may 
weaken children’s ability to act independently, 
regulate their emotions, and express themselves in 
social settings. The findings are largely consistent 
with current research in the literature, which indi-
cates that while authoritative parental styles sup-
ports children’s psychological resilience, authori-
tarian and permissive attitudes have adverse ef-

fects (Catalano et al., 2024; Sümer et al., 2010). Au-
thoritarian parents often expect absolute obedi-
ence, impose strict rules, and may not be suffi-
ciently responsive to their children’s emotional 
needs. This can hinder the development of essen-
tial life skills such as decision-making, problem-
solving, and coping with stress. Indeed, the litera-
ture emphasizes that authoritarian parental styles 
is associated with negative outcomes such as low 
self-esteem, high anxiety, and social withdrawal in 
children (Baumrind, 1991; Zheng, 2025). Moreover, 
authoritarian attitudes may increase children’s 
fear of making mistakes, leading them to avoid tak-
ing risks and struggle with developing innovative 
thinking. In this context, the finding that authori-
tarian parental attitudes negatively affect the sub-
dimensions of psychological resilience under-
scores the importance of authoritative and sup-
portive parental styles approaches in the social and 
emotional development of preschool children. 

Additionally, the results showed that the ex-
planatory power of parental attitudes on the sub-
dimensions of psychological resilience was gener-
ally low. For example, parental attitudes were not 
significant predictors of the communication and 
assertiveness sub-dimensions. This suggests that 
the direct impact of parental attitudes on psycho-
logical resilience may be limited and that other fac-
tors can play important roles in its development. 
While international literature frequently highlights 
the influence of parental attitudes on children’s 
psychological resilience, it also notes that this ef-
fect is not solely determinative. For instance, Mas-
ten and Reed (2002) describe psychological resili-
ence as a multidimensional construct, emphasizing 
the importance of individual characteristics, peer 
relationships, school, and community support sys-
tems in addition to the family environment. Simi-
larly, Werner and Smith (2001) found that alt-
hough parental attitudes affect children’s resili-
ence, the diversity of protective factors limits this 
effect. In light of these findings, the low explana-
tory power of parental attitudes on the sub-dimen-
sions of psychological resilience in this study is 
consistent with literature. Psychological resilience 
is not shaped solely by parental attitudes; rather, it 
results from the interaction of numerous factors, 
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including individual characteristics, social envi-
ronment, school, and community support systems. 
Therefore, it is expected that the direct effect of pa-
rental attitudes on psychological resilience is lim-
ited. The findings of this study highlight the neces-
sity of multidimensional and holistic approaches 
in fostering psychological resilience. 
 
The Relationship Between Emotion Regulation 
Skills and Psychological Resilience 
One of the most striking findings of the hierar-
chical regression analysis was that emotion regula-
tion skills significantly predicted the sub-dimen-
sions of psychological resilience. Even after con-
trolling for parental attitudes, the explanatory 
power of emotion regulation skills on psychologi-
cal resilience remained high. In particular, children 
with higher emotion regulation skills were found 
to perform better across all sub-dimensions of psy-
chological resilience (communication, self-control, 
task orientation, assertiveness, emotional stability, 
and enjoyment of exploration). This finding is con-
sistent with previous studies emphasizing the fun-
damental role of emotion regulation skills in psy-
chological resilience (Bayındır et al., 2018; Eisen-
berg et al., 2010; Gross & John, 2003; Liman, 2024a). 
Research in the field supports this result. For ex-
ample, a study by Chen et al. (2021) involving 300 
children aged 3–6 in China found that children’s 
emotional abilities (understanding and regulating 
emotions) had a significant and positive effect on 
psychological resilience. The study reported that 
children who could better understand and regulate 
their emotions were more flexible and adaptive in 
coping with stressful and challenging situations, 
thus exhibiting higher psychological resilience. 
Similarly, a study by Zhang et al. (2021) with “left-
behind children” in rural China demonstrated a 
significant relationship between emotion regula-
tion skills and psychological resilience. In this 
study involving 620 preschool children, those with 
higher emotion regulation skills also had higher 
psychological resilience, and being separated from 
family weakened this relationship. The researchers 
emphasized that supporting emotion regulation 
skills is a protective factor for psychological resili-
ence, especially in at-risk children. Eisenberg et al. 
(2010) also noted that children who use positive 

emotion regulation strategies experience fewer 
psychological problems and exhibit higher levels 
of psychological resilience in the face of adverse 
life events. National studies have yielded similar 
results. For example, Ogelman and Önder (2019), 
in a study with 77 children aged 5–6, reported that 
psychological resilience predicted emotion regula-
tion skills, and as psychological resilience in-
creased, the levels of variables related to emotion 
regulation also increased, while decreases in resil-
ience were associated with lower levels of these 
variables. In summary, the results of this study 
highlight the importance of developing emotion 
regulation skills to enhance children’s psychologi-
cal resilience. 
 
Limitations 
 
Despite its strengths, this study has several limita-
tions. The data were collected cross-sectionally at a 
single point in time, indicating a need for longitu-
dinal research to examine the effects of the same 
variables over time. Additionally, the scales used 
in the study relied on parent and teacher reports. 
Finally, the study was limited to the variables of 
parental attitudes, emotion regulation skills, and 
psychological resilience. These limitations should 
be considered when interpreting the findings. 
 
Conclusion and Recommendations 
 
In conclusion, this study clearly demonstrates the 
importance of emotion regulation skills in the de-
velopment of psychological resilience. While pa-
rental attitudes have a limited effect on psycholog-
ical resilience, emotion regulation skills emerge as 
one of its key determinants. However, the results 
also draw attention to the negative impact of au-
thoritarian parental attitudes on psychological re-
silience. Based on the findings and limitations of 
this study, it is recommended that emotion regula-
tion and authoritative parental styles skills training 
programs for parents of preschool children be ex-
panded. Future research should employ longitudi-
nal designs to better elucidate causal relationships 
among variables. In addition to parent and teacher 
reports, direct observations of children and inter-
views with children should be included in the data 
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collection process to strengthen the findings. Con-
ducting studies with larger and more diverse sam-
ples from different socioeconomic backgrounds, 
regions, and cultures will enhance the generaliza-
bility of the results. Furthermore, including addi-
tional variables such as child temperament, family 
communication, social support, and cultural fac-
tors in future research will allow for a more com-
prehensive examination of the effects on psycho-
logical resilience and emotion regulation. It is also 
important for parents to adopt authoritative atti-
tudes and provide environments that support their 
children’s emotional development. Future studies 
should develop more comprehensive models by 
examining other individual and environmental 
factors that may influence psychological resilience, 
which will contribute to a better understanding of 
the concept. 
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