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Research Article

In our study, we aimed to examine the sexual development and self-perceptions of
typically developing children (TDC) and children with mild intellectual disabilities (MID)
in the context of mothers' perspectives on sexual identity development. In this study,
which was designed according to the survey model, 92 TDC and 81 MID children and
their mothers were included in the study group, selected by purposive sampling
method. While the mothers completed the Personal Information Form and the Parent
Attitude Scale, the researchers applied the Demoulin Self-Perception Scale for Children
and the Selguk Sexual Development Scale. The findings showed that the self-perception
and sexual development levels of MID children were significantly different from TDC and
there was a positive relationship between sexual development and self-perception. In
addition, it was found that mothers' attitudes towards sexual identity development did
not show a significant trend. However, gender behavior, sexual identity, and attitudes
together accounted for approximately 59% of the variance in children's self-perception.
The findings were discussed in the context of the existing literature, emphasizing the
need to support children's development regardless of special needs (SN) conditions.
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Arastirma Makalesi

Calismamizda, annelerin cinsel kimlik gelisimine iliskin bakis agilari baglaminda, tipik
gelisim gosteren (TGG) cocuklar ile hafif zihinsel yetersizligi olan (HZYO) gcocuklarin cinsel
gelisimlerini ve benlik algilarini incelenmesi amaglanmistir. Tarama modeline goére
tasarlanan bu ¢alismada, amagli 6rnekleme yontemiyle segilen 92 TG gocuk ve 81 HZYO
gocuk ile anneleri galisma grubuna dahil edilmistir. Anneler, Kisisel Bilgi Formu ve
Ebeveyn Tutum Olgegini doldururken, arastirmacilar tarafindan ¢ocuklara Demoulin
Cocuklar igin Benlik Algisi Olgegi ve Selguk Cinsel Gelisim Olgegi uygulanmistir. Bulgular,
HZYO c¢ocuklarin benlik algisi ve cinsel gelisim diizeylerinin TGG ¢ocuklardan anlamli
derecede farkli oldugunu ve cinsel gelisim ile benlik algisi arasinda pozitif bir iliski
bulundugunu goéstermektedir. Ayrica, annelerin cinsel kimlik gelisimine yonelik
tutumlarinin belirgin bir egilim gostermedigi bulunmustur. Bununla birlikte cinsiyet
davranisl, cinsel kimlik ve tutumlar birlikte gocuklarin benlik algisinin yaklasik %59’ unu
aciklamaktadir. Bulgular, cocuklarin gelisimlerinin 6zel gereksinim (OG) durumu
gozetilmeksizin  desteklenmesi gerekliligine wvurgu vyapilarak, mevcut literatir
baglaminda tartisiimistir.
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Introduction

Sexual awareness, which begins to develop in the preschool period, should be accepted as something
natural and healthy, like interest in other matters, and supported appropriately (Jiang, 2024; Nisa, 2024).
The main problem is not curiosity itself, but rather the unhealthy ways in which this curiosity is satisfied.
Children with special needs (SN) undergo similar sexual development processes as their typically
developing (TD) peers from birth, although there may be some differences depending on the type of
special needs they have. These processes may occur earlier, later, or at different times compared to their
peers (Cakmak & Cakmak, 2011; Tamas et al., 2019). Especially, children with mild intellectual disabilities
(MID) are considered to be a group with similar psychological, social, and emotional needs as their
typically developing peers; however, they exhibit more limited adaptive behaviors than their peers in
terms of social skills and developmental functions (Aykir & Ciftci Tekinarslan, 2012; Sucuoglu & Demir,
2018). Therefore, like their typically developing peers, children with intellectual disabilities also require
guidance and support from their families during their sexual development processes. In fact, children with
special needs may show greater dependence on their parents during the process of forming their gender
identities. This situation can be explained by the fact that children with intellectual disabilities (ID) may
have difficulty accessing accurate information on sexual matters and cannot always obtain this
information from their peers or written sources. Despite observing the behaviors of individuals in society,
it can be difficult to accurately model and apply these behaviors (Cakmak & Cakmak, 2011; Pownall et al.,
2012). The lack of information and support regarding the sexual development of individuals with ID is
greatly influenced by the attitudes and behaviors of their environment, particularly family members. The
attitudes of those around them play a decisive role in shaping the information that individuals with ID can
access about sexual development (Correa et al., 2022). Cuskelly and Gilmore (2007) emphasize that these
attitudes are closely related to the general public's view of sexual development. Studies have shown that
these attitudes have significant effects on individuals' sexual decision-making processes and self-
perceptions (Charitou et al., 2021; Chrastina & Vecerova, 2020). Furthermore, beliefs that there is no need
to discuss sexuality-related issues due to the continued dependence of children on their mothers, and
parents' feelings of inadequacy in providing sexual education to their children due to the belief that it may
encourage them, lead to lifelong problems of lack of information and trust (Pryde & Jahoda, 2018; Tamas
et al., 2019).

Parents believe that sexual education should be provided by professionals, despite having positive
views on sexual reproduction in adulthood for individuals with ID (Monteiro et al., 2023). Alongside this,
it is seen that parents do not provide sexual education to their children with ID (Gurol et al., 2014; Oti-
Boadi et al., 2024) and that they start talking about issues related to sexual development at a later age
(Pownall et al., 2011; Pownall et al., 2012). Studies show that sexual development is a sensitive issue for
parents of children with ID. Parents' concerns that their children may be more vulnerable when it comes
to sexuality, combined with their belief that their children are not interested in sexuality, do not have
sexual feelings, and are unable to make independent decisions on this matter, may lead them to adopt an
attitude that prevents them from providing their children with sexual education (Girol et al., 2014;
Lesseliers & Van Hove, 2002; Michielsen & Brockschmidt, 2021). Parents' lack of knowledge, perceptions
about the necessity of sexual education, and time constraints are also among these challenges (Kamaludin
etal., 2022). However, despite an increasing number of studies, it is noteworthy that educators and health
professionals have very little knowledge about normal sexual development (Balter et al., 2016). Therefore,
while sexual education is beneficial for children's sexual development and overall well-being, it is clear
that there are various challenges in its implementation. Moreover, for the healthy progression of the
sexual development process, children must be informed about healthy personality formation, sexual
identity, thoughts, emotions, and relationships. Additionally, this process also involves the formation of
healthy attitudes, beliefs, and values (Breuner et al., 2016).

Sexual development and education are multifaceted, encompassing self-awareness, body image,
interpersonal social skills, personal care and hygiene, developing healthy relationships, risk prevention,
and the legal dimensions of sexual behavior (Murphy & Elias, 2006; Sinclair et al., 2015). Therefore, social-
emotional development, which is directly related to sexual development, also includes elements such as
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love and compassion, a sense of trust, self-respect, and valuing others (Alcalde & Montgomery, 2018). In
this context, the concerns and approaches of parents of both children with ID and TDC can directly
influence not only their children's healthy sexual identity formation but also their self-perception
development process. As in all other developmental stages, it is known that during early childhood,
especially around the age of three, children begin to ask questions about physical differences related to
gender, and girls and boys begin to express different concerns in this regard. The critical point here is the
attitude adults adopt and the answers they provide when responding to these questions (Ashcraft &
Murray, 2017; San Bayhan & Artan, 2012). Therefore, while preschool-aged children begin to develop
both biological and social gender awareness, their self-perception is shaped by how these awarenesses
are received and guided by their social environment and, in particular, by their closest caregiver, such as
their mother. However, a literature review reveals that findings related to sexual development are
primarily discussed in relation to older age groups within the ID population (isler et al., 2009; Jahoda &
Pownall, 2014). Although research includes sexual education programs targeting parents of TDC (Eliklgk,
2011; Kok & Akylz, 2011), these programs are limited in their scope. Although research includes sexual
education programs targeting parents of TDC (Elikliglik, 2011; Kok & Akyiz, 2015; Yildiz & Cavkaytar,
2017), the existing literature shows that research on sexual development and education has largely
focused on parents' attitudes and opinions (Pryde & Jahoda, 2018; Tamas et al., 2019; Tugut & Gélbasi,
2019).

Supporting sexual development plays a critical role in ensuring that both TD and ID children progress
healthily in social and cognitive areas. The literature shows that children develop attitudes toward their
sexual identity by modeling the reactions and behaviors of their caregivers. However, studies on ID
children have focused more on sexual development during adolescence and after, while research on TDC
has often examined only the views and attitudes of mothers. This process has been reported in a limited
number of studies based on information obtained from the children themselves. This situation highlights
the need to examine the sexual development of ID and TDC and their mothers' knowledge and attitudes
on this subject together, especially in the preschool period. This study aims to fill this important gap in
the field by comparing the sexual development characteristics of both TD and MID preschool children and
their mothers' attitudes. Accordingly, the aim of the study is to examine the self-perceptions and sexual
development of TDC aged four-six and MID children in the pre-adolescent period with receptive language
ages ranging from four-six, and to determine their mothers' attitudes toward sexual identity
development. Additionally, this study aims to determine the predictability of children's self-perception
through the variables of sexual development and mothers' attitudes toward sexual identity development.
Based on the main objective of this study, the following sub-objectives were addressed:

e Do children's sexual development levels and self-perception show a significant difference
according to their status of having SN?

e |s there a significant relationship between children's sexual development and self-perception
levels?

e Do mothers’ attitudes towards sexual identity development differ according to having a child
with TD or MID?

e Do the variables of children's sexual identity, gender-related behaviors and mothers' attitudes
towards their children's sexual identity development significantly predict children's self-
perception?

Method

Research Model

In this study, multiple quantitative research models were used depending on the research questions.
The causative comparison model was considered in order to examine children's sexual development and
self-perception according to whether they had SN, and to examine mothers' attitudes toward sexual
identity development according to whether they had children with SN. Causative comparison is seen as a
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research design that aims to determine the causes of an existing or naturally occurring situation or event,
the variables that affect these causes, or the results of a specific effect (BlylUkoztirk et al., 2024).
However, a correlational survey model was adopted to examine the relationship between self-perception
and sexual development in TDC and children with MID and to test the predictive variables of self-
perception. Since it is a research model that aims to determine the existence or degree of change between
variables, the correlational survey model was preferred in this study (Karasar, 2020).

Study Group

The study group consisted of 81 mothers and their children with TDC attending kindergartens and
preschools in various districts of Mersin and 81 mothers and their children with MID receiving education
in rehabilitation centers. Participants were determined by criterion sampling method, which is one of the
purposeful non-randomized sampling methods. The criteria for participation in the study were as follows:
children with TD were continuing their education in the four, five or six age group, children with ID were
determined to have receptive language age scores in the four-six age range and they were continuing
their education in rehabilitation centers. The reason for choosing the age range of children with ID as four-
ten years is that this age groupis still in the pre-adolescence period and in terms of language development,
they can only reflect the language characteristics of children with TD in the four-six age group. For this
reason, the Peabody Receptive Language Test was administered to determine the receptive language ages
of children with MID and only children at the language development level of four-six years were included
in the study. The age ranges of children with TD were 48-54 months (n: 23), 55-61 months (n: 19), 62-68
months (n: 12) and 69-72 months (n: 38). As for children with MID, 10 were between 48-54 months, 16
were between 55-61 months, 15 were between 62-68 months, 19 were between 69-72 months, 11 were
between 73-84 months and 10 were 85 months and over. In addition, 52% of the children with TD who
participated in the study were girls and 48% were boys; 42% of the children with MID were girls and 58%
were boys.

Data Collection Tools

In this study, children's sexual development was measured using the Selguk Sexual Development Scale
(Alptekin & Tepeli, 2019), and their self-perception was measured using the Demoulin Self-Concept Scale
for Children (Kuru Turasli, 2006). The Peabody Picture Vocabulary Test (Oner, 2006) was used to
determine the receptive language levels of the children. Children with receptive language ages of
approximately four, five and six were included in the study. The Personal Information Form was used to
collect demographic information about the participants, and the Parent Attitude Scale (Eser & Celikoz,
2009) was used to assess mothers' attitudes toward their children's sexual identity development.

Selcuk Sexual Development Scale: It was developed by Alptekin and Tepeli (2019) to assess the sexual
development of TD three-six-year-old children and four-six-year-old children with different types of
disabilities. There are sexual identity scales with eight picture items and a two-factor structure and
gender-related behavior sub-scales with seven picture items and a one-factor structure. The family form
of the subscales consists of eight items and has a two-factor structure with two factors (Alptekin & Tepeli,
2019). In this study, the child versions of the subscales related to sexual identity and gender- related
behaviors were prepared and administered separately for boys and girls. Each item in gender-related
behavior consists of short stories of two or three sentences and these stories are presented to children
through the experiences of someone else. In order for children to identify with the characters more easily,
different characters were preferred for boys and girls. In both subscales, the answers given by the children
were evaluated as correct (1) and incorrect (0). The KR-20 reliability coefficient was calculated as .61 for
the sexual identity subscale and .66 for the gender-related behavior subscale. Accordingly, it can be said
that the scales are reliable (Alptekin & Tepeli, 2019). In this study, the reliability analysis of the scale was
included; Cronbach's alpha reliability coefficients for gender-related behavior and sexual identity were
found to be .64 and .69, respectively.

Demoulin Self-Concept Developmental Scale: It is a measurement tool that provides a systematic and
comparative analysis of children's self-perception and diagnoses. It was developed by Dr. Donald
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DeMoulin between 1995 and 1998 and adapted by Kuru Turasl (2006). Although there were 30 items in
the original, one item that was not found to be statistically significant was excluded, and as a result, this
29-item scale has two sub-dimensions, namely ‘self-efficacy (14 items)’ and ‘self-esteem (15 items)’, and
a general self-perception score can be obtained from the scale. In order to determine the validity and
reliability of the scale for children aged 3-6 years, Zembat et al. (2016) studied 810 children. Although the
overall Cronbach's alpha was .81, it was found to be .68 for the two sub-dimensions. The findings show
that the scale is reliable over time and is a valid measurement tool for children aged 36-72 months
(Zembat et al., 2016). In the reliability analysis conducted in our study, Cronbach's alpha reliability
coefficient was found to be .78, .85 and .89 for self-efficacy, self-esteem and general self-perception,
respectively. The rating sheet includes statements about the child's activities related to himself/herself,
his/her teacher, friends, family and the institution, and each statement is completed with “......”. The child
is asked to color the expression that he/she thinks represents his/her happy, unhappy or neither happy
nor unhappy feelings about the situation mentioned in the expression. The evaluation is made by giving
three points for happy expression, two points for “expressionless” and one point for “unhappy”. According
to the painted facial expressions, a score between 14-42 is obtained from each subscale, and these scores
reflect the child's self-perception as low, medium or high level.

Personal Information Form: A total of nine questions were included in this form, including questions
about age, number of children, employment status, and marriage, as well as questions about the age,
gender, and disability, if any, of the children eligible to participate in the study. This form was completed
by the mothers.

Parent Attitude Scale: This scale developed by Eser and Celik6z (2009) aims to evaluate the attitudes
of parents of preschool children towards sexual identity development. It has a single-item structure and
consists of 26 items. A five-point Likert-type response is made. Parents rate their attitudes towards the
items by choosing one of the statements ranging from “Strongly Disagree” to “Strongly Agree”. There are
reverse coded items in the scale. As the scale scores increase, positive attitudes are evaluated, and as they
decrease, neutral or negative attitudes are evaluated with slightly lower scores. In Eser and Celikoz's
(2009) study, the variance explanation rate of the scale was found to be 40.24% and the Cronbach Alpha
reliability coefficient was found to be .90. In this study, Cronbach's Alpha reliability coefficient was found
to be .67.

Data Collection and Analysis Process

Firstly, during the research process, ethics committee approval was obtained from Marmara
University, Institute of Educational Sciences Research and Publication Ethics Committee with the date of
22/04/2021 and number 20802, and data collection permissions were obtained from Mersin Provincial
National Education Directorate. In the 2021-2022 academic year, institutions in Mersin were contacted,
the purpose of the study was explained to the administrators and a list of students eligible to participate
in the study was requested. The families of the students were contacted, and the necessary permissions
were obtained from the families with the Parental Consent Form. Volunteer mothers and children were
given appointments at the institution for the administration of the measurement tools. While the families
of TDC filled out forms at the institution during their appointments, the researcher administered the
measurement tools to the children in an appropriate environment. Prior to the data collection process for
children with MID, cooperation was established with the authorities of special education and
rehabilitation centres, and interviews were conducted with psychologists working at the institution. As a
result of these meetings, children with MID who could be assessed using scales in line with the
assessments and diagnostic reports of the Guidance and Research Center's were identified, and their
mothers were contacted. The Peabody Receptive Language Test was administered to the children of
mothers who voluntarily agreed to participate. The results of this test were discussed with the institution's
psychologists in terms of the suitability of the measurement tools for their developmental levels, taking
into account the diagnostic reports. The children whose eligibility was determined were given second
appointments on the basis of voluntary participation and each measurement tool was administered to
MID children by the researcher, and their mothers were invited to the institution to answer the scales.
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During the data collection process, the environment was kept safe and quiet to prevent alienation of the
children, distractions were eliminated, the language used was simplified and care was taken to make each
child feel comfortable. However, it was observed that there were MID children who could not continue
the interview due to the time-consuming nature of the scales, in which case the interviews were
terminated, and the children's data were not considered valid.

The data were analysed using the SPSS software package. The normality assumption of the data was
checked using skewness-kurtosis coefficients, Kolmogorov-Smirnov and Shapiro-Wilk tests, and graphs.
Skewness coefficients generally ranged from -0.84 to -0.17, indicating a mild left-skewed distribution with
a slight leftward tilt but not excessively so; kurtosis coefficients ranged from -1.03 to -0.25, indicating
mildly peaked or normal distributions, meaning the tails were not excessively sharp or flat. It was observed
that the Kolmogorov-Smirnov and Shapiro-Wilk normality tests yielded p< 0.05 results due to their
sensitivity to sample size. Considering that these tests may have yielded significant results due to the
effect of sample size, it is known that they are overly sensitive (Ghasemi & Zahediasl, 2012), and in such
cases, skewness-kurtosis and graphical methods may be prioritized in the literature (Field, 2018; Ghasemi
& Zahediasl, 2012). However, it was also noted that parametric tests are robust against mild normality
violations (Lumley et al., 2002) and that similar results can be obtained with alternative non-parametric
tests. Therefore, when examining the skewness and kurtosis values of the data, it was considered that
these values should be between +1.5 and -1.5, and the normality of the data was observed in histogram
and Q-Q graph analyses (Field, 2018; Buyukoéztiirk, 2024; Kul, 2014; Tabachnick & Fidell, 2013), the
assumption of normal distribution was accepted as valid, and the assumption of suitability for parametric
tests was made.

The independent samples t-test, one of the parametric analyses, was used to examine the
differentiation between the TD group and the MID group in terms of sexual development and self-
perception scores, as well as the differentiation between mothers' attitudes toward having a children with
TD and a children with MID. Pearson correlation analysis was applied to examine the relationship between
sexual development and self-perception variables. Finally, the effect of sexual identity, gender-related
behavior, and mothers' attitudes on children's self-perception was examined using regression analysis.

Findings

In this section, the results of the data analyses conducted to answer the research questions are
presented; firstly, the findings showing the differences in children's sexual development scores are
presented.

Table 1
Findings on the Comparison of Sexual Development Levels
_ { Test
Sub-Scales Groups n X ss SEx
Sd t p

Sexual TD 92 7.61 .738 .077 "
Identity MID 81 5.03 1.61 .179 108.9 13.2.000
Gender- D 92 6.09 1.10 114
Related 137.4 10.2 .000*
Behavior MID 81 3.90 1.63 181

TD= Typically Developing, MID = Mild Intellectual Disabilities, *p<.05

Table 1 shows that there was a significant difference between sexual development; sexual identity
and gender-related behavior subscale scores of the participating children (p=.000; p< 0.05); the scores of
MID children were significantly lower than those of TDC.
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Table 2
Findings of the Comparison of Self-Perception Scores
Sub- _ t Test
scales Groups n X ss SEx Sd . o
2 ™ 2 ) 4, 42
Efflf S 353 09 > 171 126  .000*
Icacy MID 81 27.5 3.92 436
Self- ™ 92 38.7 4.45 464
171 129  .000*
Esteem MID 81 28.4 5.91 591
™ 2 74. 7. 7
Seneral ° 0 >3 8 171 15.1  .000*
core MID 81 56.0 8.10 .900

TD= Typically Developing, MID = Mild Intellectual Disabilities, *p<.05

Table 2 shows that there is a significant difference between the self- perception scores of TDC and the
total scores and all subscale scores of MID children (p=.000; p< 0.05). When the average scores of the
participating children were examined, it was determined that the scores of MID children were statistically
significantly lower than those of TDC.

Table 3
Analysis of the Relationship between Sexual Development and Self-Perception Scores
Sub-Scales 1 2 Self-Efficacy Self-Esteem Gener:al Self-
Perception Score

. 1 .542 .638 .629 .684

(Sf)x”al Identity . .000* .000* .000* 2000*
Df 173 173 173 173 173

Gender-Related R .542 1 .582 .615 .649
Behavior (2) P .000* . .000* .000* .000*

*p<.05

Table 3 shows that the participants' sexual identity scores and gender-related behavior scores were
moderately and positively correlated with self-efficacy (r =.638; p = .000< .05), self-esteem (r =.629; p =
0.000 < 0.05), and total self-perception scores (r = .684; p = 0.000 < 0.05). However, there were no
significant correlations between gender-related behaviors and self-efficacy (r = .582; p = .000< .05), self-
esteem (r =.615; p = .000< .05), and total self-concept scores (r = .649; p = .000< .05).

Table 4
Analysis to Determine the Differences in Mothers' Attitudes Towards Sexual Identity Development
_ { Testi
Groups n X Ss SEx
Sd t p
Mothers with TD 92 85.7 13.7 1.43
Child 171 -1.07 297
g}ci’lt(;‘ers with MID 81 83.8 9.20 1.02

TD= Typically Developing, MID = Mild Intellectual Disabilities

Table 4 shows that the average score of mothers of TDC was 85.7, while that of mothers of ZYO
children was 83.8. It was found that mothers of children in both groups did not show any positive or
negative tendencies regarding their attitudes toward their children's sexual identity development.
Additionally, the attitude scores of the participating mothers were examined according to whether their
children were MID or TD, and no significant difference was found. However, the attitudes of mothers with
TDC were seen to be closer to positive compared to the other group.
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Table 5
Regression Results Related to the Prediction of Self-Perception Scores
Variable B Standard B T p Binary Partial
Errorg r r
Fixed 1.50 .158 - 9.49  .000* - -
Sexual Identity .108 .013 467 8.02  .000* .683 .525
Gender-Related Behavior .097 .014 416 7.08 .000* .648 478
Parent Attitude Scale -.130 .045 -.144  -2.90 .004* -.047 -.218
R=.772 F(3,159) =82.96 R2= .596 p= .000 *p<05

The regression analysis in Table 5 examined the effect of sexual identity, gender-related behavior and
mother's attitude on self-perception. A positive and moderate relationship was found between sexual
identity and self-perception (r = .683, p<.05), but this relationship weakened when other variables were
controlled (r = .525, p<.05). Similarly, a positive and moderate relationship was found between gender-
related behaviors and self-perception (r = .648, p<.05), but this value decreased when other factors were
controlled (r = .478, p<.05). While a low and negative relationship (r = -.047, p<.05) was initially observed
between the mother's attitude towards the child's sexual identity development and self-perception, this
relationship turned negative and increased when other variables were controlled (r =.218, p<.05). When
these three variables were considered together, it was determined that they predicted self-perception at
a high level (R =.772; R? = .596; p< .05). In other words, 59% of the total variance was explained by these
variables. When the standardized regression coefficients were examined, it was seen that the strongest
predictor of self-perception was the mother's attitude, followed by sexual identity and gender-related
behaviors. t-test results showed that these three variables had a significant effect on self-perception.

Discussion & Conclusion

In this section, the results obtained from the study and the discussion based on the current literature
are presented. According to the findings of this study, there was a significant difference between the
scores of MID children and TDC in terms of their sexual development levels; the scores of MID children
were found to be significantly lower than those of TDC. Other studies in the field also indicate that MID
children have lower levels of sexual development than their TD peers (Alptekin, 2018; Jahoda & Pownall,
2014; Onci et al., 2019). This situation supports the assumption that cognitive and social factors can
influence sexual development. Cacciatore et al. (2019) emphasize the importance of children's ability to
understand social rules and information cognitively, in addition to body exploration, in their sexual
development. For example, learning social norms such as understanding the boundaries and privacy of
others and respecting oneself and others is possible through cognitive development. Considering
children's knowledge base, which develops with age, it can be said that basic anatomical knowledge and
gender differences are better understood in the preschool period, while more abstract and complex topics
(e.g., pregnancy) are learned in later periods (Cacciatore et al., 2019). Despite children's need to learn as
a natural part of their development, it is striking that comprehensive and accurate sexual education is
insufficient for both TD and MID children (Barr et al., 2014). In this regard, it can be said that MID children
and adolescents who are educable need more information about the biological, social, and psychological
aspects of sexual development. Taking developmental characteristics into account when providing
children with accurate information about sexual development, providing individualized education tailored
to the type of disability when educating children with intellectual disabilities, and ensuring that children
acquire social norms and accurate information are considered important.

In this study, significant differences were found between MID and TDC in all subdimensions and total
self- perception scores, and these differences were found to be to the detriment of MID children. While
various studies emphasize that TGG preschool children have high self- perception (Bayhan & Oz, 2018;
Tuzcuoglu et al., 2019), children with disabilities have been found to have lower levels of self- perception
than their peers (Douma et al., 2022; Narimania & Mousazadeh, 2010). This finding can be explained by
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the fact that TDC play a greater role in the processes of perceiving and evaluating attitudes toward
themselves compared to MID children. However, it has also been observed that children with SN
experience negative effects on their self-perception when they compare themselves to their peers based
on their cognitive awareness level or when they experience exclusion and communication difficulties
during social interactions (Maiano et al., 2019). Therefore, it can be argued that TDC have a higher self-
perception because they are better able to evaluate social interaction opportunities and engage in
positive peer relationships compared to ID children. In ID children, low self-esteem can be explained by
factors such as limited social participation, negative peer experiences, and the absence of sufficient social
approval mechanisms to support self-esteem. These results highlight the role of social processes and
cognitive development in self-esteem, as outlined in Harter's (2015) model of self-development. Low self-
esteem is considered an important risk factor in terms of psychological well-being and social relationships.
Therefore, it is important that educational and support programs not only focus on the academic skills of
ID children but also support their self-confidence and positive self-perception (Maiano et al., 2019).

Another finding of this study is that there is a moderate, positive, and significant relationship between
sexual identity and gender-based behaviors and total self- perception scores and other subdimensions. In
the study by Aydogdu et al. (2021), a positive relationship was found between sexual identity and self-
efficacy and self-esteem, but no relationship was observed between gender-based behaviors and self-
perception. Esmail et al. (2010) state that SN individuals are often perceived as people without sexual
orientation and that, as a result, misinformation they receive from their environment can have negative
effects on their gender-related self-perception. In this context, researchers draw attention to the
relationship between sexual development and self-perception. Favara (2013), in his studies on
adolescents, emphasizes that individuals with low self-perception exhibit more risky sexual behavior. For
this reason, in addition to the biological and physical aspects of healthy sexual development, the
emotional aspects of personality that develop through socialization and mutual interaction, i.e., the
cultural aspects, should also be taken into consideration. According to Freud's psychosexual development
theory, the healthy formation of sexual identity is of critical importance, especially during the phallic stage
(3-6) and genital stages (12-18 years), and the superego, which is considered the moral dimension of a
dynamic personality, develops and is reinforced as a result of the interaction of traditional values
transmitted to the child by the family and society (Ozdemir et al., 2012). These factors reveal that the
relationship between sexual development and self-perception may vary depending on contextual factors.
In addition, Bem's gender schema theory can also be considered in explaining the relationship between
self-perception and sexual development. According to this theory, individuals construct gender-related
schemas (i.e., cognitive and behavioral patterns) through environmental interactions before reaching a
clear judgment about sexual identity. As children encounter behaviors appropriate to their gender, these
schemas strengthen and are used in decision-making processes and to guide behavior (Starr & Zurbriggen,
2017). Therefore, gender schemas provide an important cognitive framework for understanding
individuals' processes of adapting to social gender roles in the interpretation of self- perception
development, which has been found to be related to sexual development. In this process, it can be said
that children understand gender-specific social expectations, adapt to social roles, and develop
predictable behavioral patterns in their social interactions.

The findings of this study show that mothers' attitudes toward their children's sexual identity
development do not differ significantly based on whether their children have SN. It was found that
mothers in both groups did not exhibit any significant positive or negative attitudes. The literature
indicates that mothers of TDC adopt a more positive attitude toward their children's sexual identity
development, whereas parents of children with SN want to be their children's first guides in sexual
development but are reluctant to provide them with information on this subject and are concerned that
information about sexuality will influence their children in this direction (Eser & Celik6z, 2009; Frank &
Sandman, 2019; Pryde & Jahoda, 2018; Tamas et al., 2019). In parallel with this, many studies in the
literature have shown that parents do not provide sexual education to their ID children for various reasons
(Gurol et al., 2014; Oti-Boadi et al., 2024). It is thought that mothers' indecisive attitudes toward their
children's sexual identity development may stem from their lack of sufficient knowledge on the subject
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and their difficulty in distinguishing between right and wrong. Research has shown that parents avoid
talking to their children because they believe they are not sufficiently educated about the sexual
development of TDC (Shin et al., 2019). In addition, parents of MID children need to be intensely involved
in their children's other areas of development, so it is anticipated that they may be inadequate in teaching
information and skills related to sexuality. However, this study shows that the attitudes of mothers of
children with SN toward their children's sexual identity development are not negative, suggesting that
increased awareness in society about the sexual development of individuals with SN and educational
seminars and informational meetings on this topic may be considered a neutralizing factor in parental
attitudes (Ministry of Family and Social Policies, 2015). On the other hand, parents play an important role
in their children's sexual education and should be the first educators in this area (Ganji et al., 2017). As
Zhang and Yuan (2023) also point out, parents' knowledge, attitudes, and practices regarding sexual
development can have a strong influence on the formation of sound sexual development values in their
children. Therefore, identifying the underlying reasons for mothers' neutral attitudes (lack of knowledge,
social taboos, etc.) and developing comprehensive support programs for families in this regard are
essential for the healthy management of parents' and children's sexual development processes.

Lastly, this study evaluated how children's self-perception is affected by their sexual identity, gender-
related behaviors, and their mothers' attitudes toward sexual identity development, and found a
significant relationship between these variables. When these three variables were considered together,
they were found to explain approximately 59% of the total variance in self-perception scores. In addition,
a weak and negative relationship was observed between the mother's attitude toward her child's sexual
identity development and children's self-perception, but when the effects of the other two variables were
taken into account, this relationship became stronger and more pronounced. This finding is supported by
the research of Aydogdu et al. (2021), which reveals a significant relationship between the subdimensions
of self-perception and sexual identity. The same study also determined that the variables of self-efficacy
and self-esteem explain 19.2% of sexual identity. In the literature, there are studies that reveal that
parents' personal and parenting characteristics, as well as the child's individual characteristics, have direct
and interactive effects on the development of gender roles and self- perception (Brown et al., 2009; Marks
et al., 2009). Based on the findings, it can be said that the mother's indecisive attitude toward her child's
sexual identity development has a negative effect on the child's self-perception. In the development of
self-perception, the information the child acquires from environmental stimuli plays a key role. In
particular, the quality of mother-child interaction plays a decisive role in shaping the child's self-
perception. As noted by Trawick-Smith (2013) and Stimer and Sendag (2009), a positive self-perception
shaped by secure attachment between mother and child directly affects the child's sexual identity
development. Healthy interactions between mother and child strengthen the child's self-perception and
lay the groundwork for the formation of healthy models related to gender roles (Trawick-Smith, 2013).
However, according to social learning theory (Bussey & Bandura, 1999), children acquire information
about gender roles from their environment from birth and learn by imitating the behaviors modelled by
adults. In this context, the relationship the child establishes with the mother plays a major role in shaping
their self-perception and the development of their gender-related behaviors. Especially during early
childhood, improving the quality of the mother-child relationship and supporting gender roles through
healthy modelling methods should be considered as contributing to the positive development of
children's self-perception. Informative seminars should be held for families, especially primary caregivers,
to raise their awareness of the impact of their children's sexual identity development and self-perception.
In addition, the dissemination of sexual education programs and the provision of age-appropriate
information in both home and school environments are of great importance.

When evaluating the results obtained, the limitations of the study should be taken into account. First,
our study included volunteer mothers and their children in Mersin province who met the criteria-based
sampling criteria. This may limit the generalizability of the findings to the general population. Second, the
research findings were obtained using quantitative measurement tools within the scope of the study and
are limited to the information obtained from these scales. Despite these limitations, the study also has
strengths. First, by collecting data from both mothers and children, the study aimed to provide a multi-
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perspective view of the subject. In parallel, the original contribution of the study was the direct evaluation
of data obtained from children on sexual development and self-perception and from mothers on
attitudes. Finally, the validity and reliability findings ensured valid comparisons between groups by using
scales that had previously been evaluated in groups including TD and MID children. In addition, the
researchers assessed the language development levels of MID children using a receptive language
development test before applying the scales to them. This was an important factor in ensuring
comparability with TD peers.

Results

The research findings show that children with TD have higher levels of sexual development and self-
perception than children with MID, and that children's levels of sexual development are moderately
positively correlated with their self-perception. These results are consistent with research in the field and
are supported by previous studies. These findings are considered important in that they indicate the need
to examine the relationship between sexual development and self-perception, particularly in children
with SN. Furthermore, this study emphasizes that self-perception may also be negatively affected in
children with low sexual development, revealing that supporting sexual development is not only a
biological necessity but also an important area of intervention for strengthening social-emotional
development. Therefore, it contributes to the field by suggesting that supporting the sexual development
of children with SN can strengthen their self-perception and support healthy social-emotional
development. In this regard, it emphasizes the need to develop more focused and comprehensive
educational programs related to the sexual development processes of children with MID and provides a
guiding framework for practitioners. The fact that mothers' attitudes toward their children's sexual
identity development are neither positive nor negative in general, and that these attitudes do not differ
between mothers of children with MID and mothers of TDC, suggests that mothers do not have sufficient
knowledge, awareness, or guidance on the subject. These results emphasize the necessity of family
education and counselling on child development, regardless of whether parents have children with SN or
TD and are considered to contribute to the field in this regard. Finally, by revealing that children's self-
perceptions are influenced by social and cultural factors such as sexual identity, gender-related behavior,
and mothers' attitudes toward sexual identity, the results are seen to support theoretical approaches that
emphasize the child's environment in the development of self-perception. The findings reveal that self-
perception is a multidimensional phenomenon, and the model's high explanatory power regarding self-
perception fills an important gap in the literature, where studies addressing these variables together are
limited.

Recommendations

In this section, some recommendations for future research and implementation are presented, taking
into account the research findings. First, in order to broaden the scope of the study, it is recommended
that children and parents from different age groups be included in the study group. This will enable the
dynamics of sexual development and self-perception to be addressed from a developmental perspective.
However, this study only included children with MID. In future research, it is recommended that the types
of disabilities be diversified and children with different diagnoses be compared, as this is expected to
make a significant contribution to the field. In this study, the attitudes of mothers, who are considered
primary caregivers, were prioritized; in future studies, it is recommended that the views of other family
members be examined as well, as this may provide guidance in terms of providing a holistic perspective
on the subject. Finally, supporting the findings obtained with quantitative data collection tools with
different qualitative methods will increase the validity and depth of the findings. In terms of
implementation, it is recommended that individualized education programs for children with ID be
developed with goals that include social-emotional skills and support sexual development. This is because
this study found that children with ID have lower levels of sexual development and self-perception
compared to TDC. Supporting these areas of development in the school environment, informing families,
and increasing social awareness are also of great importance in terms of positively developing neutral
maternal attitudes. Additionally, considering the relationship between sexual development and self-
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perception levels, it is recommended that sexual education programs be designed with a holistic approach
that includes social-emotional skills and ethical values, rather than being limited to biological changes.
Furthermore, it is considered important that educational materials for TDC and children with SN be
prepared in a way that is appropriate for the children's language development levels, using simple
expressions and visual aids.
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Turkge Suriimii

Girig

Okul 6ncesi donemde gelismeye baslayan cinsellik bilincinin, diger konulara duyulan ilgiler gibi dogal
ve saglikh oldugu kabul edilerek, uygun sekilde desteklenmesi gerekmektedir (Jiang, 2024; Nisa, 2024).
Asil problem, merak edilen konunun kendisinden ziyade, bu merakin sagliksiz yollarla giderilmesidir. Ozel
gereksinimli (OG) gocuklar 6zel gereksinimin tiiriine gére bazi farkhliklar gdsterse de dogumdan itibaren
tipik gelisim gosteren (TGG) akranlariyla benzer cinsel gelisim siireglerinden ge¢mekte, bu sireg
akranlarina kiyasla daha erken, daha ge¢ veya farkli donemlerde ortaya gikabilmektedir (Cakmak &
Cakmak, 2011; Tamas vd., 2019). Ozellikle hafif zihinsel yetersizligi olan (HZYO) ¢ocuklar, tipik gelisim
gosteren akranlariyla benzer psikolojik, sosyal ve duygusal gereksinimlere sahip bir grup olarak
degerlendirilmektedir ancak, sosyal beceriler ve gelisimsel islevler agisindan akranlarina kiyasla daha sinirli
uyum davranislari sergilemektedirler (Aykir & Ciftci Tekinarslan, 2012; Sucuoglu & Demir, 2018). Bu
nedenle, TGG akranlari gibi ZYO c¢ocuklar da cinsel gelisim sireglerinde ailelerinin rehberligine ve
destegine gereksinim duymakta hatta ZYO c¢ocuklar, cinsiyet kimliklerini olusturma sirecinde
ebeveynlerine daha fazla bagllik gosterebilmektedir. Bu durum, ZYO gocuklarin cinsel konularla ilgili dogru
bilgilere erismekte glicliik cekebilmesi ve bu bilgileri akranlarindan veya yazili kaynaklardan edinmelerinin
her zaman mimkin olmamasiyla agiklanabilir. Toplumdaki bireylerin davranislarini gdzlemlemelerine
ragmen, bu davranislarin dogru sekilde model alinip uygulanmasinda gtigliikler yasanabilir (Cakmak &
Cakmak, 2011; Pownall vd., 2012). ZYO bireylerin cinsel gelisimine iliskin bilgi ve destek eksikligi, aile
Uyeleri de basta olmak lizere biyilk o6lclide ¢evrenin tutum ve davranislarindan da etkilenmektedir.
Cevrenin tutumlari, ZYO bireylerin cinsel gelisim konusunda ulasabildikleri bilgileri sekillendirmede
belirleyici bir rol oynamaktadir (Correa vd., 2022). Cuskelly ve Gilmore (2007), bu tutumlarin genel
toplumun cinsel gelisime bakisiyla da yakindan iliskili oldugunu vurgulamaktadir. Bireylerin cinsel karar
alma suregleri ile kendilik algilari Gzerinde bu tutumlarin 6nemli etkileri oldugu arastirmalarca ortaya
konmaktadir (Charitou vd., 2021; Chrastina & Vecefovd, 2020). Ayrica, ZYO c¢ocuklarin annelerine
bagimhliklarinin devam etmesi nedeniyle cinsellikle ilgili konularin konusulmasina gerek olmadigi
yonindeki inanislar ve ebeveynlerin, gocuklarina cinsel egitim vermenin onlari 6zendirebilecegi
disuncesiyle bu konuda kendilerini yetersiz hissetmeleri, bilgi eksikligi ve gliven sorunlarinin yasam boyu
devam etmesine yol agmaktadir (Pryde & Jahoda, 2018; Tamas vd., 2019).

Ebeveynler, ZYO bireylerin yetiskinlikte cinsel ireme konusunda olumlu gorisler tasimasinin yaninda,
cinsel egitimin profesyoneller tarafindan verilmesi gerektigini diisinmektedirler (Monteiro vd., 2023).
Buna paralel olarak, ebeveynlerin ZYO ¢ocuklarina cinsel egitim vermediklerini (Gurol vd., 2014; Oti-Boadi
vd., 2024) ve cinsel gelisimle ilgili konulari daha ge¢ konusmaya basladiklarini ifade ettikleri gérilmektedir
(Pownall vd., 2011; Pownall vd., 2012). Arastirmalar, cinsel gelisimin ZYO cocuklarin ebeveynleri agisindan
hassas bir konu oldugunu ortaya koymaktadir. Ebeveynlerin, c¢ocuklarinin cinsel konularda daha
savunmasiz olabilecegi yoniindeki endiseleri; onlarin cinsellige ilgi duymadiklari, cinsel duygulara sahip
olmadiklari ve bu konuda bagimsiz karar veremedikleri yoniindeki inanclariyla birlestiginde, cocuklarina
cinsel egitim vermelerini engelleyici bir tutum sergilemelerine neden olabilmektedir (Girol vd., 2014;
Lesseliers & Van Hove, 2002; Michielsen & Brockschmidt, 2021). Ebeveynlerin bilgi eksikligi, cinsel egitimin
gerekliligine dair algilari ve zaman kisitlamalari da bu engeller arasinda yerini almaktadir (Kamaludin vd.,
2022). Giderek artan sayida arastirmaya ragmen egitim, saglik uzmanlari ile ebeveynlerin normal cinsel
gelisim hakkinda ¢ok az sey bildikleri de goze carpmaktadir (Balter vd., 2016). Dolayisiyla, cocuklarin cinsel
gelisimi ve genel refahi icin faydali olsa da uygulamada cinsel egitimle ilgili ¢esitli engellerin bulundugu
gorilmektedir. Oysaki, cinsel gelisim sirecinin saglikh ilerlemesi igin ¢ocuklarin; saghkh kisilik olusumu,
cinsel kimlik, distnceler, duygular ve iliskiler konusunda bilgi sahibi olmalari gerekmektedir. Ayni
zamanda, bu sireg bireylerin saglkli tutum, inang ve degerler olusturmasini da kapsamaktadir (Breuner
vd., 2016).
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Cinsel gelisim ve egitim; 6z farkindalik, beden algisi, kisiler arasi sosyal beceriler, kisisel bakim ve hijyen,
saghkh iliskiler gelistirme, risklerin 6nlenmesi ve cinsel davranislarin hukuki boyutlarini da kapsayan ¢ok
yonlu bir yapidadir (Murphy & Elias, 2006; Sinclair vd., 2015). Dolayisiyla cinsel gelisimle dogrudan iliskili
oldugu gorilen sosyal-duygusal gelisim; sevgi ve sefkat, giiven duygusu, 6z saygl ve baskalarina deger
verme gibi unsurlari da icermektedir (Alcalde & Montgomery, 2018). Bu baglamda hem ZYO hem TGG
¢ocugu olan ebeveynlerin endiseleri ve bu konudaki yaklasimlari, ¢ocuklarinin saglikli bir cinsel kimlik
olusturmasinin yaninda kendilik algisi gelistirme siirecini de dogrudan etkileyebilmektedir. Diger tim
gelisim alanlarinda oldugu gibi, erken ¢ocukluk dénemi, 6zellikle g yas civarinda, cocuklarin cinsiyetleriyle
ilgili fiziksel farkliliklar hakkinda sorular sormaya bagladiklari ve kiz/erkek gocuklarin bu konuda farkl
kaygilar ifade etmeye basladiklari bilinmektedir. Bu sorularin kritik noktasi ise yetiskinlerin sorulari
yanitlarken takindiklari tutum ve verdikleri yanitlardir (Ashcraft & Murray, 2017; San Bayhan & Artan,
2012). Dolayisiyla okul 6ncesi donemdeki ¢ocuklar hem biyolojik hem de toplumsal cinsiyet farkindahg
gelistirmeye baslarken, benlik algilari, bu farkindaliklarin sosyal gevre ve 6zellikle anne gibi en yakin bakim
veren tarafindan nasil karsilandigi ve yonlendirildigi ile sekillenmektedir. Ancak alan yazini incelendiginde,
cinsel gelisimle ilgili bulgularin 6zellikle ZYO grupta daha bliylk yas gruplarn Gzerinden tartisildig1 goze
carpmaktadir (isler vd., 2009; Jahoda & Pownall, 2014). Bununla birlikte, arastirmalarda TGG gocuga sahip
ebeveynlere yonelik cinsel egitim programlarina yer verilmesine karsin (Elikliguk, 2011; K6k & Akylz, 2015;
Yildiz & Cavkaytar, 2017), mevcut alan yazininda cinsel gelisim ve egitimle iliskili arastirmalarin biylk
Olcude ebeveyn tutum ve gorisleri Gzerinde yogunlastigl gorilmastir (Pryde & Jahoda, 2018; Tamas vd.,
2019, Tugut & Golbasi, 2019).

Cinsel gelisimin desteklenmesi hem TGG hem de ZYO ¢ocuklarin sosyal ve bilissel alanlarda saghkli bir
sekilde ilerlemesi icin kritik bir role sahiptir. Literatiirde, ¢ocuklarin, bakim verenlerinin tepkilerini ve
davraniglarini model alarak cinsel kimligine iliskin tutumlar gelistirdigi gosterilmektedir. Fakat ZYO
cocuklarigin yapilan ¢calismalarda cinsel gelisim daha ¢ok ergenlik ve sonrasina odaklanmis; TGG ¢ocuklarla
yapilan arastirmalarda ise siklikla yalnizca annelerin goris ve tutumlari incelenmistir. Bu siireg, cocuklarin
kendilerinden elde edilen bilgilere dayanan sinirli sayida ¢alismada rapor edilmistir. Bu durum, ozellikle
okul 6ncesi donemde ZYO ve TGG ¢ocuklarin cinsel gelisimlerinin ve annelerin bu konudaki tutumlarinin
birlikte ele alinmasi geregini ortaya koymaktadir. Bu ¢alisma, okul éncesi TGG ve HZYO ¢ocuklarin cinsel
gelisim ozelliklerini ve annelerinin tutumlarini karsilastirarak bu alandaki 6nemli boslugu doldurmayi
amaclamaktadir. Buna bagl olarak arastirmanin amaci; dort-alti yas arasindaki TGG c¢ocuklar ile puberte
oncesi donemde olan ve alici dil yasi dort-alti yas arasinda degisen HZYO cocuklarin benlik ve cinsel
gelisimlerini incelemek, ayrica annelerinin cinsel kimlik gelisimine yonelik tutumlarini belirlemektir. Ayni
zamanda bu arastirmada, cocuklarin benlik algisinin; cinsel gelisimi ve annelerin cinsel kimlik gelisimine
yonelik tutumlari degiskenleri araciligiyla yordanabilirliginin belirlenmesi hedeflenmektedir. Bu
arastirmanin temel amacina dayanarak asagidaki alt amaglar ele alinmistir:

e Cocuklarin cinsel gelisim diizeyleri ile benlik algisi OG olma durumlarina gére anlamh bir farklilik
gostermekte midir?

e Cocuklarin cinsel gelisimleri ile benlik algisi diizeyleri arasinda anlamli bir iliski bulunmakta midir?

e Cinsel kimlik gelisimine yonelik anne tutumlari, TGG ya da HZYO ¢ocuga sahip olma durumuna
gore farklilasmakta midir?

e Cocuklarin cinsel kimligi, cinsiyetle ilgili davranislari ve annelerinin cinsel kimlik gelisimine yonelik
tutumlari, cocuklarin benlik algisini anlamli bicimde yordamakta midir?

Yontem
Arastirma Modeli

Bu arastirmada, arastirma sorularina bagh olarak birden fazla nicel arastirma modeli kullaniimistir.
Cocuklarin cinsel gelisim ve benlik algilarinin OG olup olmama durumlarina gére incelenmesi ve annelerin
OG ¢ocuga sahip olma durumlarina gére cinsel kimlik gelisime y&nelik tutumlarinin incelenmesi amaciyla
nedensel karsilastirma modeli dikkate alinmistir. Nedensel karsilastirma, var olan ya da dogal olarak ortaya
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¢tkan bir durum ya da olayin nedenleri ile bu nedenleri etkileyen degiskenleri ya da belirli bir etkinin
sonuglarini belirlemeyi amaglayan arastirma desenleri olarak gorilmektedir (Buylkoztirk vd., 2024).
Bununla birlikte, TGG ve HZYO ¢ocuklarin benlik algisi ve cinsel gelisimi arasindaki iliskinin incelenmesi ve
benlik algisinin yordayici degiskenlerinin test edilmesi amaciyla iliskisel tarama modeli benimsenmistir.
Degiskenler arasindaki iliskileri, birlikte degisimin var olma durumu veya derecesinin belirlenmesini
amaglayan bir arastirma modeli oldugu icin bu ¢alismada iliskisel tarama modeli tercih edilmistir (Karasar,
2020).

Calisma Grubu

Calisma grubunu, Mersin’in gesitli ilcelerinde anaokullari, anasiniflarina devam eden TGG ¢ocugu olan
anneler ve onlarin ¢ocuklari ile rehabilitasyon merkezlerinde egitim alan HZYO ¢ocuklari olan 81 anne ve
¢ocuklari olusturmaktadir. Katilimcilar, segkisiz olmayan amagh 6rnekleme yontemlerinden biri olan 6lgiit
ornekleme yontemi ile belirlenmistir. Calismaya katilim 6lgiitleri ise; TGG gocuklarin dort, bes veya alti yas
grubunda egitimine devam ediyor olmasi, HZYO gocuklarin, alici dil yasi puanlarinin dért-alti yas araliginda
tespit edilmesi ve egitimlerine rehabilitasyon merkezlerinde devam ediyor olmalari seklinde
belirlenmistir. HZYO g¢ocuklarin yas araliginin dért-on olarak segilmesinin nedeni, bu yas grubunun heniiz
ergenlik 6ncesi donemde bulunmasi ve dil gelisimi agisindan ancak dort-alti yas grubundaki TGG ¢ocuklarin
dil ozelliklerini yansitabilmeleridir. Bu nedenle, HZYO ¢ocuklarin alici dil yaslarini belirlemek amaciyla
Peabody Alici Dil Testi uygulanmis ve yalnizca dort-alti yas dil gelisim diizeyinde olan gocuklar arastirmaya
dahil edilmistir. TGG ¢ocuklarin yas araliklarinin, 48-54 ay (n: 23), 55-61 ay (n: 19), 62-68 ay (n: 12) ve 69-
72 ay araliginda (n: 38) oldugu belirlenmistir. HZYO gocuklar ise 10'u 48-54 ay arasinda, 16'sI 55-61 ay
arasinda, 15'i 62-68 ay arasinda, 19'u 69-72 ay arasinda, 11'i 73-84 ay arasinda ve 10'u 85 ay ve lzerinde
olarak belirlenmistir. Ayrica ¢alismaya katilan TGG ¢ocuklarin %52, si kiz, %48’i erkek; HZYO cocuklarin ise
%42’si kiz, %58'i erkektir.

Kullanilan Veri Toplama Araglari

Bu arastirmada, cocuklarin cinsel gelisimleri; Selcuk Cinsel Gelisim Olgegi (Alptekin & Tepeli, 2019) ile,
benlik algilar;; Demoulin Cocuklar igin Benlik Algisi Olgcegi (Kuru Turash, 2006) ile 6lgiilmistiir. HZYO
cocuklarin alici dil diizeylerini belirlemek amaciyla Peabody Resim-Kelime Testi (Oner, 2006) kullaniimistir.
Alici dil yaslari yaklasik dort, bes ve alti olan ¢ocuklar ¢alismaya dahil edilmistir. Katiimcilarin demografik
bilgilerini toplamak amaciyla Kisisel Bilgi Formu, annelerin ¢ocuklarinin cinsel kimlik gelisimine iliskin
tutumlarini degerlendirmek icin ise Ana-Baba Tutum Olcegi (Eser & Celikéz, 2009) uygulanmistir.

Selcuk Cinsel Gelisim Olgegi: Alptekin ve Tepeli (2019) tarafindan, TGG {i¢c-alti yas hem de farkli
turlerde yetersizligi olan ve dort-alti yas grubu ¢ocuklarin cinsel gelisimlerinin degerlendiriimesi amaciyla
gelistirilmistir. Sekiz resimli maddeli, iki faktorlii yapisi olan cinsel kimlik ve yedi resimli maddeli, tek
faktorli yapida olan cinsiyete iliskin davranis alt 6lgekleri bulunmaktadir. Alt 6lceklerin aile formu ise sekiz
maddeden olusmakta ve iki faktorla iki faktorli yapidadir. Bu calismada, cinsel kimlik ve cinsiyete yonelik
davraniglara iliskin alt 6lceklerin ¢ocuk versiyonlari, kiz ve erkek cocuklar icin ayri ayri hazirlanarak
uygulanmistir. Cinsiyete yonelik davranis alt 6lceginde her madde, iki ya da tg¢ cimlelik kisa hikdyelerden
olusmakta ve bu hikayeler bir baskasinin yasantisi lzerinden cocuklara sunulmaktadir. Cocuklarin
karakterlerle daha kolay 6zdesim kurabilmeleri amaciyla, kiz ve erkek ¢ocuklar icin farkl karakterler tercih
edilmistir. Her iki alt 6lcekte de ¢cocuklarin verdigi yanitlar, dogru (1), yanlis (0) olarak degerlendirilmistir.
Cinsel kimlik alt 6lgegi icin KR-20 glvenirlik katsayisi .61; cinsiyete iliskin davranis alt 6lcegi icin ise .66
olarak hesaplanmistir. Bu dogrultuda o6lgeklerin glivenilir oldugu sdéylenebilir. Bu arastirmada, olcegin
glvenirlik analizine yer verilmis; cinsiyete iliskin davranis ve cinsel kimlik icin sirasiyla Cronbach Alfa
glvenirlik katsayilari .64 ve .69 olarak saptanmistir.

Demoulin Cocuklar icin Benlik Algisi Olgegi: Cocuklarin kisisel benlik kavrami ve tanilarinin sistematik
ve karsilastirmali analizini saglayan bir 6lciim aracidir. Dr. Donald DeMoulin tarafindan 1995-1998 vyillari
arasinda gelistirilmis ve Kuru Turasli (2006) tarafindan uyarlanmistir. Orjinalinde 30 madde olmakla
birlikte, istatistiksel olarak anlamli bulunmayan bir madde kapsam disi birakilmis ve sonucta 29 maddelik
bu o6lgekte “6z yeterlik (14 madde)” ve “6z saygi (15 madde)” olmak Gzere iki alt boyut bulunmakta ve
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dlcekten genel bir benlik algisi puani alinabilmektedir. Olgegin 3-6 yas arasindaki cocuklar icin gecerlik ve
guvenirligini belirlemek amaciyla Zembat ve digerleri (2016) 810 gocukla ¢alismistir. Genel Cronbach Alfa
.81 olmakla beraber iki alt boyut icin .68 olarak tespit edilmistir. Bulgular, 6lgegin zaman iginde giivenilir
oldugunu ve 36-72 aylik gocuklar igin gegerli bir 6lgme araci oldugunu géstermektedir (Zembat vd., 2016).
Calismamizda yapilan glivenirlik analizinde Cronbach Alfa giivenirlik katsayisi 6z yeterlik, 6z saygi ve genel
benlik algisi icin sirasiyla; .78, .85 ve .89 olarak bulunmustur. Derecelendirme kagidi, cocugun kendisi,
O0gretmeni, arkadaslari, ailesi ve kurumuyla ilgili faaliyetlerine iliskin ifadeler igerir ve her ifade “......" ile
tamamlanir. Cocuktan ifadede belirtilen durumlailgili mutlu, mutsuz ya da ne mutlu ne mutsuz duygularini
temsil ettigini disiindigl ifadeyi boyamasi istenir. Mutlu ifade igin Ug, “ifadesiz” igin iki ve “mutsuz” igin
bir puan verilerek degerlendirme yapilir. Boyal yiiz ifadelerine gore her alt 6lgekten 14-42 arasinda puan
alinmakta, bu puanlar gocugun benlik algisini diislik, orta veya yiiksek diizeyde olarak yansitmaktadir.

Kisisel Bilgi Formu: Annelere yonelik yas, cocuk sayisi, ¢alisma durumu, evlilige iliskin sorularla birlikte
arastirmaya katilmaya uygun cocuklarinin yasi, cinsiyeti ve varsa yetersizligine iliskin sorulari iceren
toplamda dokuz soru bu formda yer almaktadir. Bu form, anneler tarafindan doldurulmustur.

Ana Baba Tutum Olgegi: Eser ve Celikdz (2009) tarafindan gelistirilen bu dlgek, okul éncesi cocuklarin
ebeveynlerinin cinsel kimlik gelisimine yonelik tutumlarini degerlendirmeyi amaglamaktadir. Tek 6geli bir
yaplya sahiptir ve 26 maddeden olusmaktadir. Besli Likert tipi cevaplandirma yapilmaktadir. Ebeveynler;
maddelere iliskin tutumlarini, “Hi¢ Katilmiyorum”dan “Tamamen Katiliyorum”a uzanan ifadelerinden
birisini secerek derecelendirmektedir. Olcekte ters kodlanan maddeler yer almaktadir. Olgek puanlari
arttik¢a olumlu, azaldik¢a notr veya biraz daha diisiik puanlarla olumsuz tutumlar degerlendirilir. Eser ve
Celikoz'un (2009) arastirmasinda, olgegin varyansi agiklama orani %40.24 ve Cronbach Alfa gilivenirlik
katsayisi .90 olarak bulunmustur. Bu arastirmada ise Cronbach Alfa giivenirlik katsayisi .67 olarak tespit
edilmistir.

Veri Toplama Siireci ve Analizi

ilk olarak arastirma siirecinde Marmara Universitesi, Egitim Bilimleri Enstitlisi Arastirma ve Yayin Etik
Kurulu tarafindan 22/04/2021 tarih ve 20802 sayl ile etik kurul onayi, Mersin il Milli Egitim
Mudurligi’nden veri toplama izinleri temin edilmistir. 2021-2022 egitim 6gretim yilinda, Mersin’de
bulunan kurumlarla iletisime gecilmis, idarecilere arastirmanin amaci aciklanarak arastirmaya katilmaya
uygun 6grenci listesinin hazirlanmasi istenmistir. Ogrencilerin aileleriyle iletisime gecilmis, ailelerden de
gerekli izinler Veli Onam Formu ile alinmistir. Gonllli annelere ve cocuklara 6lgme araglarinin
uygulanmasi icin kurumda randevular verilmistir. TGG ¢ocuklarin aileleri randevu zamanlarinda kurumda
formlar doldurduklari esnada, arastirmaci, ¢ocuklara élgme araglarini uygun bir ortamda uygulamistir.
HZYO cocuklara iliskin verilerin toplanmasi siireci 6ncesinde ise 6zel egitim ve rehabilitasyon merkezleri
yetkilileriyle is birligi saglanmis, kurumda gorev yapan psikologlarla goriismeler gerceklestirilmistir.
Goriasmeler sonucunda, Rehberlik ve Arastirma Merkezi degerlendirmeleri ve tani belgeleri
dogrultusunda arastirmaci ile olgeklerin uygulanabilecegi HZYO cocuklar belirlenmis ve anneleri ile
iletisime gecilmistir. Gonulli katilimi kabul eden annelerin ¢ocuklarina Peabody Alici Dil Testi
uygulanmistir. Bu testin sonuclari, tani raporlari dikkate alinarak 6lgme araclarinin gelisim dizeylerine
uygunlugu kurum psikologlari ile tartisiimistir. Uygunlugu belirlenen ¢ocuklara, gondlli katiim da esas
alinarak ikinci randevular verilmis, annelerin kuruma davet edilerek 6lcekleri yanitladigi esnada, HZYO
cocuklara her bir 6lgme araci arastirmaci tarafindan uygulanmistir. Veri toplama siirecinde, ¢ocuklarin
yabancilasmasini onlemek icin ortam givenli ve sessiz tutulmus, dikkat dagitici unsurlar ortadan
kaldirilmis, kullanilan dil basitlestirilmis ve her ¢ocugun kendini rahat hissetmesi icin gerekli 6zen
gosterilmistir. Fakat olgeklerin uzun zaman alan yapisindan kaynakh gériismeye devam edemeyen HZYO
cocuklar oldugu goérilmis, bu durumda goérismeler sonlandirilarak cocuklarin verileri gecerli
sayllmamistir.

Veriler SPSS paket programi kullanilarak analiz edilmistir. Verilerin normallik varsayimi carpiklik-
basiklik degerleri, Kolmogorov-Smirnov, Shapiro-Wilk testleri ve grafiklerle kontrol edilmistir. Carpikhk
degerleri genelde -0.84 ile -0.17 arasinda olmakla birlikte negatif yonlu hafif sola carpik oldugu,
dagihmlarin biraz sola egilimli ama asiri olmadigi; basiklik degerlerinin ise -1.03 ile -0.25 arasinda olmakla
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birlikte hafif basik veya normal oldugu, yani kuyruklarin asiri sivri veya ¢ok basik olmadigi saptanmistir.
Normallik testlerinden Kolmogorov-Smirnov ve Shapiro-Wilk'in, érneklem buylkligine duyarliigindan
kaynakh p< 0.05 sonuglar verdigi gozlenmistir. Bu testlerin, érneklem blyukliginin etkisiyle anlamli
¢tkmis olabilecegi gbz 6niinde bulundurularak, asiri duyarl oldugu bilinmektedir (Ghasemi & Zahediasl,
2012) ve bu gibi durumlarda literatiirde carpiklik-basiklik ve grafiksel yontemlere dncelik verilebilecegi
(Field, 2018; Ghasemi & Zahediasl, 2012) gorilmektedir. Bununla birlikte, parametrik testlerin hafif
normallik ihlallerine karsi robust oldugu (Lumley vd., 2002) ve alternatif parametrik olmayan testlerle
benzer sonuglarin elde edilmesi de dikkate alinmistir. Dolayisiyla verilerin garpiklik ve basiklik degerleri
incelendiginde bu degerlerin +1,5 ile -1,5 arasinda olmasi géz 6niinde bulundurulmus, histogram ve Q-Q
grafik analizlerinde de verilerin normal dagilima uygunlugu gozlemlenerek (Field, 2018; Bliyukoztiirk,
2024; Kul, 2014; Tabachnick & Fidell, 2013), normal dagihim varsayiminin gecerli oldugu kabul edilmis,
parametrik testler icin uygunluk varsayilmistir.

Cinsel gelisim ve benlik algisi puanlarinin TGG ve HZYO grup arasinda farklilasma durumunun ve
annelerin tutumlarinin, TGG ve HZYO g¢ocuga sahip olma durumuna gore farklilasma durumunun
incelenmesinde parametrik analizlerden biri olan bagimsiz gruplar igin t-testi kullaniimistir. Pearson
korelasyon analizi cinsel gelisim ve benlik algisi degiskenleri arasindaki iliskiyi incelemek i¢in uygulanmistir.
Son olarak cinsel kimlik, cinsiyetle ilgili davranis ve annelerin tutumlarinin, ¢ocuklarin benlik algisi
Uzerindeki etkisi ise regresyon analiziyle incelenmistir.

Bulgular

Bu bolimde, arastirma sorularini yanitlamak amaciyla yapilan veri analizlerinin sonuglarina yer
verilmis; 6ncelikle cocuklarin cinsel gelisim puanlarindaki farkliliklari gésteren bulgular sunulmustur.

Tablo 1
Cinsel Gelisim Diizeylerinin Karsilastirilmasina Yénelik Bulgular
Alt _ { Testi
Blcekler Gruplar n X ss Shy sd " P
i TGG 92 7.61 .738 .077
Cinsel 108.9  13.2  .000*
Kimlik HZYO 81 5.03 1.61 179
;insiyete TGG 92 6.09 1.10 114
Iliskin 137.4 10.2 .000*
Davranis HZYO 81 3.90 1.63 181

TGG= Tipik Gelisim Gosteren, HZYO = Hafif Zihinsel Yetersizligi Olan, *p<.05

Tablo 1’de, katilimci gocuklarin cinsel gelisime iliskin cinsel kimlik ve cinsiyete iliskin alt 6l¢cek puanlari
arasinda anlamli fark bulunmus; HZYO ¢ocuklarin puanlarinin, TGG ¢ocuklara kiyasla belirgin bicimde daha
dusik oldugu gorulmastir.

Tablo 2
Benlik Algisi Puanlarinin Karsilastinlmasina Yénelik Bulgular
" t Testi
Alt Olgekler Gruplar n X ss Shy >
Sd t p
.. TGG 92 35.3 4.09 425
Oz-Yeterlik 171 12.6 .000*
HZYO 81 27.5 3.92 436
.. TGG 92 38.7 4.45 464
Oz-Saygi 171 12.9 .000*
HZYO 81 28.4 5.91 .591
Toblam TGG 92 74.0 7.53 .785 171 151 000*
P HZYO 81 56.0 8.10 .900 ' '

TGG= Tipik Gelisim Gosteren, HZYO = Hafif Zihinsel Yetersizligi Olan, *p<.05
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Tablo 2'de, TGG ¢ocuklarin benlik algisi puanlari ile HZYO gocuklarin tim alt boyutlar ve toplam
puanlari arasinda anlaml bir farklilik oldugu gorilmektedir (p= .000; p< 0.05). Katimci g¢ocuklarin
ortalama puanlari incelendiginde; HZYO gocuklarin puanlarinin, TGG gocuklara gore istatistiksel olarak
anlamli bigimde daha dusiik oldugu belirlenmistir.

Tablo 3
Cinsel Gelisim ile Benlik Algisi Arasindaki iliskiye Ait Analiz Sonuglari
Boyutlar 1 2 Oz-yeterlik Oz-saygi Toplam benlik algis
- r 1 542 638 629 684
(Cl';‘se' Kimlik =2 . 1000 .000 .000 .000
df 173 173 173 173 173
- 542 1 582 615 649
Cinsiyete lliskin 000 . 000 000 000
Davranis (2)
df 173 173 173 173 173

*p<.05

Tablo 3’te, katiimci gocuklarin hem cinsel kimlik puanlari ile 6z yeterlik (r = .638; p = .000< .05), 6z
saygl (r=.629; p = .000< .05) ve toplam benlik algisi (r = .684; p = .000< .05) arasinda orta diizeyde, pozitif
ve anlamli iliskiler oldugu goériilmektedir. Bununla birlikte cinsiyete iliskin davranislar ile 6z yeterlik (r =
,582; p =,000< ,05), 6z saygi (r =,615; p =,000<,05), benlik algisi toplam puanlari (r =,649; p =,000< ,05)
arasinda benzer sekilde orta diizeyde, pozitif ve anlaml bir iliski oldugu saptanmistir.

Tablo 4
Cinsel Kimlik Gelisimine Yénelik Tutumlarin Anneler Arasindaki Farkliliklarina Yénelik Analiz Bulgulari
— t Testi
Gruplar N ss Shx
P X * sd t p
TGG ¢ocugu olan 92 85,7 13,7 1,43 171 107 297
HZYO cocugu olan 81 83,8 9,20 1,02 ! !

TGG= Tipik Gelisim Gosteren, HZYO = Hafif Zihinsel Yetersizligi Olan

Tablo 4’te, TGG gocuklarin annelerinin puan ortalamalarinin 85,7; ZYO ¢ocuklarin annelerinin puan
ortalamalarinin ise 83.8 oldugu gorilmistir. Her iki grupta ¢cocugu olan annelerin, ¢ocuklarinin cinsel
kimlik gelisimiyle ilgili tutumlarinin ne olumlu ne olumsuz yonde bir egilim géstermedigi saptanmistir.
Ayrica, katilimcr annelerin tutum puanlari cocuklarinin HZYO ya da TGG olmasina goére incelenmis, anlamh
bir fark bulunmamistir. Ancak TGG ¢ocuga sahip annelerin tutumlari, diger gruba goére olumluya daha

yakin gorilmustar.

Tablo 5
Benlik Algisi Puanlarinin Yordanmasina iliskin Regresyon Sonuglari
Degisken B St:;l:i;ft B T p ikili r Klim'
Sabit 1.50 .158 - 9.49  .000* - -
Cinsel Kimlik .108 .013 467 8.02  .000* .683 .525
Cinsiyete iliskin Davranis .097 .014 416 7.08 .000* .648 478
Ana Baba Tutum Olcegi -.130 .045 -.144 -290 .004* -.047 -.218
R=.772  Fge0) = 82.96 R2=.596 p=.000  *p<.05

Tablo 5'teki regresyon analizi cinsel kimlik, toplumsal cinsiyetle ilgili davranis ve annenin tutumunun
benlik algisi Gizerindeki etkisini incelemistir. Cinsel kimlik ve benlik algisi arasinda pozitif ve orta diizeyde
bir iliski bulunmus (r = ,683, p<.05), ancak diger degiskenler kontrol edildiginde bu iliski zayiflamistir (r =
.525, p<.05). Benzer sekilde, cinsiyetle ilgili davranislar ve benlik algisi arasinda da pozitif ve orta diizeyde
biriliski saptanmis (r = .648), fakat diger faktorler kontrol edildiginde bu deger dismstir (r = .478, p<.05).
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Annenin ¢ocugun cinsel kimlik gelisimine yonelik tutumu ile benlik algisi arasinda baslangi¢ta disik ve
negatif iliski (r = -.047, p<.05) gozlenirken, diger degiskenler kontrol altina alindiginda bu iliski negatife
doénerek artmistir (r = 218, p<.05). Bu (¢ degisken birlikte ele alindiginda, benlik algisini yliksek dizeyde
yordadiklari belirlenmistir (R = .772; R? = .596; p< .05). Baska bir deyisle, toplam varyansin %59'u bu
degiskenler tarafindan agiklanmaktadir. Standardize edilmis regresyon katsayilari incelendiginde, benlik
algisinin en giigll yordayicisinin annenin tutumu oldugu, bunu cinsel kimlik ve cinsiyetle ilgili davraniglarin
izledigi gorulmastir. T-testi sonuglari bu Ug¢ degiskenin benlik algisi Gzerinde anlamli bir etkiye sahip
oldugunu gostermistir.

Tartigsma ve Sonug

Arastirmadan elde edilen sonuglara ve mevcut literatiir dogrultusunda tartisilmasina bu bélimde yer
verilmistir. Bu arastirmanin bulgularina gére, HZYO gocuklar ile TGG gocuklarin cinsel gelisim diizeylerine
iliskin puanlari arasinda anlamli bir fark oldugu; HZYO g¢ocuklarin puanlarinin TGG gocuklarin puanlarindan
anlamli derecede diisik oldugu bulunmustur. Alan yazinindaki diger arastirmalarda da HZYO ¢ocuklarin
TGG akranlarina gore cinsel gelisim diizeyleri daha dusik bulunmaktadir (Alptekin, 2018; Jahoda &
Pownall, 2014; Oncii, vd., 2019). Bu durum, bilissel ve sosyal faktorlerin cinsel gelisim lizerinde etkisinin
olabilecegi varsayimini giiclendirmektedir. Cacciatore ve digerleri (2019), ¢ocuklarin cinsel gelisiminde
beden kesfinin yaninda, zihinsel olarak sosyal kurallari ve bilgileri anlamalarinin da 6nemini
vurgulamaktadir. Ornegin, baskalarinin sinirlarini, mahremiyeti anlama, kendine ve baskalarina saygi
duyma gibi sosyal normlari 6grenmek, bilissel gelisimle mimkiin olabilmektedir. Cocuklarin yasla birlikte
gelisen bilgi dagarciklar g6z oniinde bulunduruldugunda, okul éncesi donemde temel anatomik bilgileri
ve cinsiyet farkhliklar daha iyi anlasilirken, daha soyut kalan ve karmasik olarak ifade edilebilen konularin
(6rnegin, hamilelik) ilerleyen dénemlerde 6grenildigi séylenebilir (Cacciatore vd., 2019). Gelisimin dogal
bir pargasi olarak ¢ocuklarin 6grenme ihtiyacina ragmen, kapsamli ve dogru bir cinsel egitimin TGG
¢ocuklarin yani sira HZYO ¢ocuklar icin de yetersiz oldugu gbze c¢arpmaktadir (Barr vd., 2014). Bu
dogrultuda, egitilebilir diizeyde olan HZYO cgocuk ve ergenlerin, cinsel gelisimin biyolojik, sosyal ve
psikolojik yonleriyle ilgili daha fazla bilgiye ihtiyaci oldugu séylenebilir. Cocuklara cinsel gelisimle ilgili
dogru bilgi verilmesinde gelisim o6zelliklerinin dikkate alinmasi, HZYO ¢ocuklara egitim verilirken de
yetersizligin tlrine uygun bireysellestirilmis egitimin verilmesi, cocuklarin sosyal normlari ve dogru bilgiyi
edinmesi agisindan énemli gorilmektedir.

Bu arastirmada, HZYO ve TGG c¢ocuklarin tim alt boyutlar ve toplam benlik algisi puanlarinda anlamli
farklar bulunmus, bu farkin HZYO c¢ocuklar aleyhine oldugu saptanmistir. Cesitli arastirmalarda TGG okul
dncesi cocuklarinin benlik algilarinin yiiksek oldugu vurgulanmaktayken (Bayhan & Oz, 2018; Tuzcuoglu
vd., 2019), akranlarina gore yetersizligi olan ¢ocuklarin benlik algisi duzeylerinin daha disik oldugu
bulunmustur (Douma vd., 2022; Narimania & Mousazadeh, 2010). Bu bulgu, TGG ¢ocuklarin, kendilerine
yonelik olan tutumlari algilama ve degerlendirme siireglerinde HZYO cocuklara gore daha fazla rol
almalariyla agiklanabilir. Bununla birlikte OG olan cocuklar, bilissel farkindalik diizeyine bagli olarak
akranlariyla kendilerini karsilastirdiklarinda veya sosyal etkilesimleri sirasinda dislanma ve iletisim
zorluklari yasadiginda benlik algilarinin olumsuz etkilendigi de gorilmektedir (Maiano vd., 2019).
Dolayisiyla, TGG g¢ocuklarin daha yiiksek benlik algisina sahip olmasinda sosyal etkilesim firsatlarini ZYO
cocuklara gore daha iyi degerlendirebilmelerinin ve olumlu akran iliskilerinde bulunmalarinin roliinden
bahsedilebilir. ZYO ¢ocuklarda ise kisitli sosyal katiim ve olumsuz akran deneyimleri ile benlik algisini
destekleyecek yeterli sosyal onay mekanizmalarinin bulunmamasi gibi unsurlarla diisik benlik algisi
aciklanabilir. Bu sonuglar, Harter’in (2015) benlik gelisimi modelinde ortaya koydugu gibi, kendilik algisi
Gzerinde sosyal slreclerin ve bilissel gelisimin rolline dikkat cekmektedir. Dusik benlik algisi, psikolojik iyi
olus ve sosyal iliskiler agisindan énemli bir risk faktori olarak kabul edilmektedir. Dolayisiyla egitimde ve
destek programlarinda mutlaka, ZYO c¢ocuklarin akademik becerilerinin yaninda, 6zglvenlerinin ve
kendilerine iliskin olumlu algilarinin da desteklenmesi 6nemli gériilmektedir (Maiano vd., 2019).

Bu arastirmanin bir diger bulgusuna gore, cinsel kimlik ve cinsiyete dayali davranislari ile benlik algisi
toplam puanlari ve diger alt boyutlar arasinda orta diizeyde, pozitif ve anlamli bir iliski bulunmustur.
Aydogdu ve digerlerinin (2021) calismasinda ise cinsel kimlik ile 6z yeterlik ve 6z saygl arasinda pozitif bir
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iliski tespit edilmis ancak cinsiyete iliskin davranislar ile benlik algisi arasinda herhangi bir iliski
gdzlemlenmemistir. Esmail ve digerleri (2010), OG bireylerin siklikla cinsel yénelimi olmayan kisiler olarak
goruldiguni ve bunun sonucunda gevreden aldiklari yanhs bilgilerin, cinsiyetle ilgili benlik algilar Gzerinde
olumsuz etkiler olusturabilecegini belirtmektedir. Bu baglamda, arastirmacilar cinsel gelisim ile benlik
algisi arasindaki iliskiye dikkat cekmektedir. Favara (2013) ise yaptigi ¢alismalarda, disiik benlik algisina
sahip bireylerin daha fazla riskli cinsel davranislar sergiledigini vurgulamaktadir. Bu sebeple saglkl cinsel
gelisimin biyolojik, fiziksel yoni kadar sosyallesme, karsilikli etkilesim ile gelisen kisiligin duygusal bolim
yani kilturel taraflari da goz oniinde bulundurulmahdir. Freud’un psikoseksiel gelisim kuramina gore,
cinsel kimligin saghkh olusumu, 6zellikle fallik donemde (lg-alt1) ve genital dénemlerde (12-18 yas) kritik
oneme sahip olmakta, dinamik bir kisiligin ahlaki boyutu olarak kabul edilen siperego, aile ve toplum
tarafindan ¢ocuga aktarilan geleneksel degerlerin etkilesimi neticesinde gelismekte ve pekistiriimektedir
(Ozdemir vd., 2012). Bu faktérler, cinsel gelisimle benlik algisi arasindaki iliskinin baglamsal faktérlere gére
degiskenlik gosterebilecegini ortaya koymaktadir. Bunun yaninda, benlik algisinin cinsel gelisimle iligkisinin
actklanmasinda Bem’in cinsiyet sema teorisi de gdz onlinde bulundurulabilir. Bu teoriye gore, bireyler
cinsel kimlige dair net bir yargiya ulasmadan 6nce, cevresel etkilesimlerle cinsiyete iliskin semalari (yani
dasiinsel ve davranissal kaliplari) yapilandirmaktadir. Cocuklar, kendi cinsiyetlerine uygun davranislarla
karsilastikca bu semalari giliclenmektedir ve bunlarn karar verme sireclerinde, davranislarini
yonlendirmede kullanmaktadir (Starr & Zurbriggen, 2017). Dolayisiyla cinsel gelisimle iliskili oldugu tespit
edilen benlik algisi gelisiminin anlamlandiriimasinda cinsiyet semalari, bireylerin toplumsal cinsiyet
rollerine uyum saglama siireglerini anlamada 6nemli bir bilissel cerceve sunmaktadir. Bu siiregte, cocugun
cinsiyetine 6zgl sosyal beklentileri anladigi, toplumsal rollere uyum sagladigi ve sosyal etkilesimlerinde
ongrebilir davranis kaliplari gelistirdigi soylenebilir.

Bu arastirmanin bulgulari, annelerin cinsel kimlik gelisimine ydnelik tutumlarinin, ¢ocuklarinin OG olma
durumuna gore anlamli bir fark yaratmadigini géstermis, her iki grup anne de ne olumlu ne de olumsuz
yonde belirgin bir tutum sergilemedigi tespit edilmistir. Literatiirde, TGG ¢ocuga sahip annelerin cinsel
kimlik gelisimi konusunda daha olumlu bir tutum benimsedigi, buna karsin OG ¢ocuklari olan ebeveynlerin
cocuklarinin cinsel gelisiminde ilk rehberleri olmayi istedikleri, ancak onlara bu konuda bilgi vermekten
cekindikleri ve cinsellikle ilgili verilen bilgilerin ¢ocuklarini bu yonde yonlendirecegi konusunda kaygi
tasidiklari ortaya konmaktadir (Eser & Celik6z, 2009; Frank & Sandman, 2019; Pryde & Jahoda, 2018;
Tamas vd., 2019). Buna paralel olarak, alan yazininda yer alan pek ¢ok arastirmada, cesitli nedenlerle
ebeveynlerin ZYO gocuklarina cinsel egitim vermediklerini ifade ettikleri de gorulmustur (Gurol vd., 2014;
Oti-Boadi vd., 2024). Annelerin, cocuklarinin cinsel kimlik gelisimine yo6nelik kararsiz tutum
sergilemesinde, konuyla ilgili yeterli bilgiye sahip olmamalari ve dogruyu/yanhsi ayirt etmekte
zorlanmalarindan kaynaklanabilecegi distintilmektedir. Ebeveynlerin, TGG ¢ocuklarinin cinsel gelisimi
hakkinda egitim vermekte yeterli olmadigini disiinmesi sebebiyle ¢ocuklariyla konusma yapmaktan
cekindikleri arastirmalarca ortaya konmustur (Shin vd., 2019). Fakat bu calismada OG c¢ocugu olan
annelerin, cocuklarinin cinsel kimlik gelisime iliskin tutumlarinin olumsuz yénde olmamasi, toplumda OG
bireylerin cinsel gelisimine yonelik artan farkindalik ve bu konuda diizenlenen egitim seminerleri ile
bilgilendirme toplantilarinin ebeveyn tutumlarini notrlestirici bir faktér olarak degerlendirilebilecegini
gostermektedir (Aile ve Sosyal Politikalar Bakanligi, 2015). Ote yandan ebeveynler, cocuklarinin cinsel
egitiminde 6nemli bir role sahiptir ve cocuklarinin cinsel egitiminde birinci basamak egitimciler olarak yer
almalidirlar (Ganji vd., 2017). Zhang ve Yuan’in (2023) da degindigi Uzere, ebeveynlerin cinsel gelisime
iliskin bilgi, tutum ve uygulamalarinin, cocuklarinda saglam bir cinsel gelisim degerleri olusumunda gigli
etkilere sahip olacagi soylenebilir. Dolayisiyla, annelerin tespit edilen nétr tutumlarinin altinda yatan
nedenlerin (bilgi eksikligi, toplumsal tabular vb.) tespit edilmesi ve bu konuda ailelere yonelik kapsamli
destek programlarinin gelistirilmesi, ebeveyn ve cocuklarin cinsel gelisim suireglerinin saglikh yonetilmesi
icin bir gereklilik olarak karsimiza ¢ikmaktadir.

Son olarak bu arastirmada, cocuklarin benlik algisinin cinsel kimlik, cinsiyete dayali davranislar ve
annenin cinsel kimlik gelisimine yonelik tutumlarindan nasil etkilendigi degerlendirilmis ve bu degiskenler
arasinda anlamli bir iliski bulunmustur. Bu lg degiskenin birlikte ele alindiginda, benlik algisi puanlarindaki
toplam varyansin yaklasik %59'unun agiklandigl saptanmistir. Ayrica, annenin ¢ocugunun cinsel kimlik
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gelisimine yonelik tutumu ile cocuklarin benlik algisi arasinda zayif ve negatif bir iliski g6zlemlenmis ancak
diger iki degiskenin etkisi dikkate alindiginda bu iliskinin daha giicli ve belirgin hale geldigi anlasiimistir.
Aydogdu ve digerlerinin (2021) arastirmasinda bu bulgu desteklenmekte ve benlik algisinin alt boyutlari
ile cinsel kimlik arasinda anlamli bir iliski oldugu ortaya konmaktadir. Ayni ¢alismada 6z yeterlik ile 6z saygi
degiskenlerinin cinsel kimligin %19,2’sini agikladigl da belirlenmistir. Alan yazininda, ebeveynlerin kisisel
ve ebeveynlik ozelliklerinin yani sira gocugun bireysel 6zelliklerinin, cinsel rol ve benlik kavrami gelisimi
Uzerinde dogrudan ve etkilesimli etkiler yarattigini ortaya koyan arastirmalar mevcuttur (Brown vd., 2009;
Marks vd., 2009). Elde edilen bulgular dogrultusunda, annenin, cocugunun cinsel kimlik gelisimine yonelik
kararsiz tutumunun, gocugun benlik algisi lizerinde olumsuz bir etkisi oldugu sdylenebilir. Benlik algisinin
gelisim siirecinde, gocugun gevresel uyaranlardan edindigi bilgiler kilit bir rol oynamaktadir. Ozellikle
anne-¢ocuk etkilesiminin niteligi, ¢ocugun kendilik kavraminin sekillenmesinde belirleyici bir rol
Ustlenmektedir. Trawick-Smith (2013) ve Simer ve Sendag'in (2009) belirttigi lizere, anne-¢ocuk arasinda
guvenli baglanma ile sekillenen olumlu benlik algisi, cocugun cinsel kimlik gelisimini de dogrudan
etkilemektedir. Anne-gocuk arasindaki saghkli etkilesimler, cocugun kendilik algisini gliglendirerek cinsiyet
rollerine iliskin saglikli modeller olusturmasina zemin hazirlamaktadir (Trawick-Smith, 2013). Bununla
birlikte, sosyal 6grenme kuramina gére (Bussey & Bandura, 1999), cocuklar dogumdan itibaren cinsiyet
rolleriyle ilgili bilgileri gevrelerinden edinir ve yetiskinlerin modelledigi davranislari taklit ederek
ogrenirler. Bu baglamda, ¢ocugun anne ile kurdugu iliski, onun benlik algisini sekillendirmede ve cinsel
kimligine iliskin davranislarinin gelismesinde biiyiik bir rol Ustlenmektedir. Ozellikle erken ¢ocukluk
doéneminde, anne-gocuk iliskisinin kalitesinin arttirilmasi ve cinsiyet rollerinin saglikli model alma yollariyla
desteklenmesi, ¢ocuklarin benlik algilarinin olumlu yonde gelismesine katki saglayacagl g6z onilinde
bulundurulmali ve basta birincil bakim veren ebeveynlerin cocuklarinin cinsel kimlik gelisimine ve gocugun
benlik algisina iliskin etkisine yonelik farkindaliklarini arttirmak amaciyla, ailelere yonelik bilgilendirici
seminerler hem TGG hem HZYO ¢ocuklarin ebeveynleriigin slrdirilmelidir. Bununla birlikte cinsel egitim
programlarinin yayginlastirilmasi ile cocuklarin gelisim diizeyine ve yasina uygun bilgilerin hem ev hem
okul ortamlarinda sunulmasi biiyik bir 6nem tasimaktadir.

Elde edilen sonuglar degerlendirilirken, calismanin sinirhliklarinin géz 6niinde bulundurulmasi
gerekmektedir. Birincisi, ¢alismamiza Mersin ilinde, Ol¢lite dayali 6rnekleme yontemindeki 6lgitleri
karsiladig tespit edilen gonilli annelerle ¢cocuklari dahil edilmistir. Bu durum, bulgularin evren geneline
genellenebilirligini kisitlayabilir. ikincisi, arastirma bulgulari, calisma kapsaminda kullanilan nicel dlgme
araglari ile elde edilmis, bu 6lgeklerden alinan bilgilerle sinirhdir. Bu sinirliliklarla birlikte ¢alismanin giicli
yonleri de bulunmaktadir. Oncelikle hem annelerden hem cocuklardan veri toplanarak ele alinan konuya
iliskin coklu bakis acisi saglanmasi hedeflenmistir. Buna paralel olarak ¢ocuklardan elde edilen cinsel
gelisim ve benlik algilari ile annelerden elde edilen tutuma iliskin veriler dogrudan degerlendirilerek,
¢alismanin 6zgiin katkisini olusmustur. Son olarak TGG ve HZYO gocuklari kapsayan gruplarda daha d6nce
gecerlik ve guvenirlik bulgularinin degerlendirildigi ©6lgeklerin  kullanilmis olmasi, gruplararasi
karsilastirmalarin gecerli bir sekilde yapilabilmesine olanak tanimistir. Ayrica arastirmacilar tarafindan
HZYO c¢ocuklara olcekler uygulanmadan dnce, bu ¢ocuklarin dil gelisim dizeylerinin alici dil gelisim testi
uygulanarak tespit edilmesi, TGG akranlariyla karsilastirilabilirligin saglanmasi agisindan 6nemli bir
unsurdur.

Sonug

Arastirma bulgulari, TGG ¢ocuklarin cinsel gelisim ve benlik algisi dizeylerinin HZYO cocuklara kiyasla
daha yiksek oldugunu ve cocuklarin cinsel gelisim diizeylerinin benlik algilari ile orta diizeyde pozitif
yonde iliskili oldugunu gostermektedir. Elde edilen bu bulgular, cinsel gelisim ile benlik algisi iliskisinin
dzellikle OG gcocuklar acisindan incelenmesi gerektigini gdstermesi agisindan dnemli gériilmektedir. Ayrica
bu calisma, cinsel gelisimi distk olan ¢ocuklarda benlik algisinin da olumsuz yonde etkilenebilecegini
vurgulamakta, cinsel gelisimin desteklenmesinin, yalnizca biyolojik bir gereklilik degil, ayni zamanda
sosyal-duygusal gelisimi glclendirmeye yonelik 6nemli bir midahale alani oldugunu da ortaya
koymaktadir. Dolayisiyla, OG cocuklarin cinsel gelisimlerinin desteklenmesi ile benlik algilarin
glclendirilebilecegi ve saglikli sosyal-duygusal gelisimi destekleyecegi yoniinde alana katki sunmaktadir.
Bu dogrultuda, HZYO cocuklarin cinsel gelisim sireclerine iliskin daha odakli ve butincil egitim
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programlarinin gelistirilmesi gerektigine vurgu yapilarak, uygulamacilara yol gosterici bir cerceve
sunulmaktadir. Annelerin, ¢ocuklarinin cinsel kimlik gelisimine iliskin tutumlarinin genel anlamda ne
olumlu ne olumsuz yonde olmasi ve bu tutumlarin HZYO ya da TGG ¢ocugu olan anneler arasinda bir
farkhhk gostermemesi, annelerin konuya dair yeterince bilgi, farkindalik ya da yoénlendirme sahibi
olmadigini diisiindiirmektedir. Bu sonuglar, OG ya da TGG ¢ocugu olan ebeveyn fark etmeksizin, cocuk
gelisimi konusunda aile egitimi ve danismanhginin gerekliligini vurgulamakta, alana bu yoéniyle katki
sagladigi dusunulmektedir. Son olarak, gocuklarin benlik algilarinin; cinsel kimlik, cinsiyete iliskin davranig
ve annelerin cinsel kimlige iliskin tutumlari gibi sosyal ve kiltiirel faktérlerden etkilendigi ortaya koyarak,
sonuglarin, benlik algisi gelisiminde ¢cocugun gevresini 6n plana gikaran kuramsal yaklasimlar destekler
nitelikte oldugu gorilmistir. Elde edilen bulgularin, benlik algisinin gok boyutlu bir olgu oldugunu ortaya
koymasi ve kurulan modelin benlik algisi tizerindeki yuksek agiklayicilik glici, literatiirde bu degiskenlerin
birlikte ele alindigi galisma sayisinin sinirli olmasi yonuyle dnemli bir boslugu doldurmaktadir.

Oneriler

Bu kissmda, arastirma bulgularn dikkate alinarak, gelecekteki arastirmalara ve uygulamalara yonelik
bazi ©6neriler sunulmaktadir. Oncelikle, galismanin kapsamini genisletmek amaciyla, farkl yas
gruplarindaki cocuklar ve ebeveynlerin ¢alisma grubuna dahil edilmesi 6nerilmektedir. Bu sayede, cinsel
gelisim ve benlik algisina iliskin dinamiklerin, gelisimsel bakis agisiyla ele alinmasi miimkin olacaktir.
Bununla birlikte, bu calismada yalnizca HZYO c¢ocuklara yer verilmistir. ilerleyen arastirmalarda, alana
onemli katkilar saglayacagl disunildiginden, yetersizlik tirlerinin gesitlendirilmesi ile farkli tani
gruplarindaki cocuklarin karsilastiriimasi 6nerilmektedir. Bu arastirmada birincil bakim veren olarak kabul
edilen annelerin tutumlari 6n planda tutulmustur; ilerleyen arastirmalarda aileyi olusturan diger bireylerin
de goruslerinin incelenmesi 6nerilmekte, ele alinan konuya iliskin bitlincul bir bakis agisinin saglanmasi
acisindan yol gosterici olabilecegi diistinilmektedir. Son olarak, nicel veri toplama araglari ile elde edilmis
bulgularin farkh nitel yontemlerle desteklenmesi, bulgularin gecerligini ve derinligini artiracaktir.
Uygulamaya yonelik olarak, ZYO ¢ocuklarin bireysellestirilmis egitim programlarinin hazirlanmasinda,
sosyal-duygusal becerileri de kapsayan ve cinsel gelisimi destekleyici hedeflerin belirlenmesi
onerilmektedir. Clinkl bu arastirmada, ZYO ¢ocuklarin TGG ¢ocuklara kiyasla cinsel gelisim diizeyleri ve
benlik algilarinin daha dusik dizeyde oldugu belirlenmistir. Bu gelisim alanlarinin okul ortaminda
desteklenmesi, ailelerin bilgilendirilmesi ve toplumsal farkindaligin artirilmasi, nétr diizeyde kalan anne
tutumlarinin olumlu yonde gelistirilmesi agisindan da biyik bir 6nem tasimaktadir. Ek olarak, cinsel
gelisim ve benlik algisi diizeylerinin iliskili olmasi géz 6niinde bulundurularak, hazirlanacak cinsel egitim
programlarinin yalnizca biyolojik degisimlerle sinirli kalmamasi, sosyal-duygusal beceriler ve etik degerler
ile bitiincil bir bakis agisiyla tasarlanmasi énerilmektedir. Ayrica, TGG ve OG cocuklara yénelik egitim
materyallerinin, cocuklarin dil gelisim diizeylerine uygun, basit ifadeler ve gorsel destekler icerecek sekilde
hazirlanmasi da 6nemli bir unsur olarak degerlendirilmektedir.

Yazar Katki Orani
Arastirma tasarimi, veri toplama, veri analizi ve makalenin yazimi yazar tarafindan gercgeklestirilmistir.
Etik Beyan
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uyulmus ve yonergenin ikinci bélimuinde yer alan “Bilimsel Arastirma ve Yayin Etigine Aykiri Eylemlerden”
hicbiri gerceklestirilmemistir.
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