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Abstract: This study explores the perceptions and experiences of pre-service English language teachers regarding the integration of drama into
English Language Teaching (ELT). Framed within a qualitative research design grounded in the principles of Grounded Theory, the study employed
open-ended questionnaires and semi-structured focus group interviews with 32 participants enrolled in a Drama in ELT course at a foundation
university in Tiirkiye. Data were analyzed using open, axial, and selective coding techniques. Findings revealed three major thematic dimensions:
emotional transformation, professional competence, and personal engagement. Participants reported a significant shift from initial anxiety to
increased self-confidence and enjoyment, highlighting drama’s impact on emotional and interpersonal development. The course also enhanced
participants’” pedagogical knowledge, equipping them with creative teaching strategies, improved classroom management skills, and the ability to
implement learner-centered methods. Moreover, drama was perceived as a dynamic, motivating, and authentic instructional tool that fosters
communicative competence, creativity, and cultural awareness. Despite a few concerns regarding age appropriateness, the overall perception
emphasized drama’s adaptability and relevance across diverse teaching contexts. The study concludes that drama should be regarded as a
foundational method in teacher education programs, supporting the integration of emotional, cognitive, and linguistic dimensions in ELT.
Implications for curriculum design and teacher training are also discussed.
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Oz: Bu calisma, ingiliz Dili Egitimi baglaminda dramaya dayali etkinliklerin entegrasyonuna iliskin Ingilizce 3gretmen adaylarmmn algi ve
deneyimlerini incelemektedir. Nitel arastirma desenine ve Temellendirilmis Kuram yaklagimimna dayanan bu g¢alismada, Tirkiye’deki bir vakif
iiniversitesinde “Ingilizce Ogretiminde Drama” dersini alan 32 6gretmen adayiyla agik uglu anketler ve yari yapilandirilmis odak grup goriismeleri
yapilmistir. Veriler, agik, eksenel ve segici kodlama teknikleriyle analiz edilmistir. Bulgular {i¢ ana tematik boyutu ortaya koymustur: duygusal
doniisiim, mesleki yeterlik ve kisisel katilim. Katiimalar, baslangictaki kaygilarmin zamanla o6zgiivene ve keyifli bir 6grenme siirecine
dontstiigiinii belirtmis; bu durum, dramaya dayali 6gretimin duygusal ve kisileraras1 gelisim tizerindeki etkisini gostermistir. Ayrica dersin,
pedagojik bilgi birikimlerini gelistirdigi; yaratic1 6gretim stratejileri, sinif yonetimi becerileri ve 6grenci merkezli yontemlerin uygulanmasinda katk:
sagladigi vurgulanmistir. Drama, iletisimsel yeterlilik, yaraticilik ve kiiltiirel farkindalik kazandiran dinamik, motive edici ve 6zgiin bir 6gretim
araci olarak degerlendirilmistir. Yas gruplarina uygunlukla ilgili baz1 ¢ekinceler belirtilse de genel goriis, dramanin farkl 6gretim baglamlarinda
uyarlanabilir ve islevsel oldugu yoniindedir. Calisma, 6gretmen yetistirme programlarinda dramanin temel bir yontem olarak benimsenmesi
gerektigini dnermektedir. Bu dogrultuda, 6gretim programi tasarimi ve 6gretmen egitimi igin gesitli ¢tkarimlar sunulmustur.

Anahtar Kelimeler: Drama Temelli Dil Ogretimi, Ingilizce Ogretmen Adaylari, Ogretmen Egitimi ve Mesleki Gelisim
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1L.INTRODUCTION

Drama is a valuable method in English language teaching, promoting real-life communication, active
learning, and student motivation. It enhances learners’ confidence, creativity, and empathy, making
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language use more spontaneous, memorable, and meaningful through real-world engagement
(Desialova, 2009). Furthermore, drama in language education creates a dynamic and creative
environment that increases students’ motivation, confidence, and communication skills. It promotes
authentic language use, fluency, accurate pronunciation, and learner-centered, multisensory engagement.
Moreover, drama can be incorporated into literary texts, and the plays applied in the classroom can be
adapted into the teaching program through the use of literary materials. Integrating literary texts into
English Language Teaching (ELT) offers learners a meaningful context in which previously acquired
grammar, vocabulary, and expressions can be reinforced, while also facilitating the discovery of new
language elements. This contextualized exposure enhances reading comprehension and fosters critical
engagement with diverse perspectives. Engaging with literature also broadens students’ worldviews,
encouraging empathy, cultural awareness, and open-mindedness. When learners connect with texts on a
personal and emotional level, their motivation and interest in language learning increase, promoting both
cognitive growth and personal development. Ultimately, the integration of literature into ELT supports
the shift from teacher-led instruction to learner autonomy, empowering students to take ownership of
their learning journey. According to Hall (2005), incorporating literary texts into the language classroom
supports the psycholinguistic dimension of language learning by enhancing learners” focus on linguistic
form, discourse processing, vocabulary development, and reading proficiency.

Drama’s historical roots trace back to the early twentieth century (Bolton, 1993) and have since evolved
into an influential pedagogical strategy within teaching and learning environments (Wessels, 1987).
Johnson and O’Neill (1984, p. 42) characterize drama as a “unique tool,” and its significant role in
language education has been extensively emphasized by numerous scholars (Piaget, 1962; Vygotsky,
1978; Johnson & O’Neill, 1984; Courtney, 1990). Drama has become an established alternative
instructional methodology employed by educators and teacher trainers (Griggs, 2001). In recent years,
drama has increasingly been integrated into curricula across various subject areas, becoming particularly
prevalent in foreign language education (Fleming, 2018). Its adoption in language teaching has gained
substantial importance due to its diverse educational benefits. These benefits include the enhancement of
prospective teachers’ language competencies, the promotion of effective communicative practices, the
modeling of contextually appropriate behaviors and expressions, and the encouragement of critical
thinking and expansive responses during language acquisition processes (Liu, 2002). Drama in education
encompasses a wide range of terminologies, such as drama activities, creative drama, drama techniques,
educational drama, story drama, process drama, creative dramatics, children’s drama, and children’s theatre
(Heathcote, 1984; Bolton, 1986; Booth, 1991; O'Toole, 1992; O’Neill, 1995; Yasar, 2006; Iamsaard &
Kerdpol, 2015). Although there is no universally agreed-upon definition or terminology for drama (Yasar,
2006; Mages, 2008), the Council of Higher Education (YOK) in Tiirkiye officially recognizes and adopts
the term drama in education (YOK, 2018), which is also employed in the current study. As it is offered as an
elective course within the YOK-approved ELT curriculum, drama in education holds significant
pedagogical value and can be effectively utilized in teacher training programs. Therefore, its integration
into this study is considered both appropriate and aligned with institutional standards.

Drama provides pre-service teachers with the opportunity to become actively involved in the learning
process by placing learners at the center of teaching and learning. Contemporary approaches to English
language teaching increasingly emphasize the development of learners’” psycholinguistic and
communicative competencies. Many English as a Foreign Language (EFL) students experience anxiety
when required to speak in formal settings; however, this can be alleviated through supportive classroom
environments that gradually build their confidence. By fostering peer interaction and progressively
involving learners in larger group activities, educators can ease the transition into public speaking. As
noted by Astuti (2016), opportunities to present information, respond to questions, and engage in group
dialogues contribute significantly to developing learners’ communicative fluency and self-assurance.

Integrating drama texts— particularly those drawn from literature —into the language classroom fosters a
learner-centered approach that actively engages students in interpreting, responding, and interacting,
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rather than passively absorbing information (Fleming, 2006). According to Alexander and Murphy (1998),
drawing on the American Psychological Association’s learner-centered psychological principles,
meaningful learning is shaped by social dynamics, personal motivation, and reflective thinking.
Emotional states, beliefs, and individual goals play a key role in driving motivation, while effective
learners are those who can evaluate their cognitive processes and set attainable objectives. These
principles highlight the critical importance of both teacher—student and peer-to-peer interaction in
cultivating an active, creative, and reflective learning environment. Considering the recognized benefits
of drama in the foreign language learning process and its integration into the ELT curriculum—
particularly within recent educational regulations—it becomes essential to evaluate the existing drama
courses offered in ELT programs. Consequently, this study aims to explore pre-service ELT teachers’
perspectives and experiences regarding the utilization of drama in English language teaching.

1.1.The Purpose of the Study

The primary aim of this study is to explore the perspectives of EFL student teachers regarding the
integration of drama activities into English language teaching. Specifically, the research seeks to examine
how these future educators perceive the pedagogical value of drama-based methods and how their
experiences with drama in ELT contexts have influenced their attitudes, teaching approaches, and
professional development. By focusing on both their conceptual understanding and practical
engagement, the study aims to provide insights into the potential of drama as an effective and motivating
instructional tool in language education.

1.2. The Importance of the Study

The importance of this study lies in its exploration of EFL student teachers’ perspectives and experiences
regarding the integration of drama activities into ELT. Given the increasing emphasis on communicative
competence and learner-centered methodologies in language education, drama activities represent a
promising pedagogical approach that can enhance the linguistic, affective, and social dimensions of
language learning. By examining student teachers’ views and practical experiences, this research
provides valuable insights into the feasibility, effectiveness, and perceived challenges of employing
drama-based techniques in ELT contexts. Furthermore, the findings can inform teacher education
programs by highlighting areas for curriculum enhancement, thereby contributing to the professional
development of future language teachers and fostering innovative instructional strategies. Consequently,
the study holds significant potential to bridge the gap between theoretical knowledge and classroom
practice, ultimately enriching the quality of English language instruction.

2. METHOD
2.1. The Research Model

In this study, a qualitative research design based on the Grounded Theory methodology was adopted.
Grounded Theory involves generating a general and abstract theoretical understanding of a process by
closely examining participants” perspectives and experiences (Green et al., 2007). The primary objective of
employing Grounded Theory in this research was to construct a substantive theory directly from
qualitative data gathered in the field. In alignment with this methodological approach, the study utilized
content analysis to achieve an interpretative understanding of the meanings participants attributed to the
phenomenon under investigation. Specifically, the research examined EFL student teachers’ views and
experiences regarding a drama course offered in the English Language Teaching Department, as well as
their perceptions of the integration of drama into language teaching practices.
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The analysis commenced with open coding, a procedure that involved the initial segmentation and
labeling of data collected from open-ended questions and in-depth interviews. From this initial stage, a
preliminary set of codes emerged. Subsequently, axial coding was employed to reorganize and refine
these initial codes. This intermediate step facilitated the identification of relationships among codes,
leading to the categorization and development of central themes and subthemes. The analytic process
concluded with selective coding, during which the codes, subthemes, and overarching themes were
revisited for further refinement. Similar elements were merged, and coherent relationships were
established. Ultimately, the selective coding process yielded a structured set of categories and
subcategories that collectively articulate the theoretical insights derived from participants’ views and
experiences with drama activities in English language teaching.

In accordance with the literature and the aim of the study, the research questions are as follows:

1) What are the perspectives of pre-service ELT teachers on the integration of drama activities into
English language teaching?

2) What do pre-service ELT teachers think about their applications in Drama in ELT Course?
2.2. Participants of the Study

The sample of the study consisted of 32 second-year students who took the Drama in English Language
Teaching course as an elective. All of the students who took the course participated in the study. They
were enrolled in the English Language Teaching Department of a foundation university in Istanbul,
Tiirkiye. In the study, the first set of data, consisting of responses to open-ended questions, was collected
from all participants. Subsequently, the second set of data, obtained through semi-structured interview
questions, was collected from 10 volunteer students. The ages of the participants ranged between 19 and
25 years. Of the individuals participating in the study, 20 were female and 12 were male.

2.3. Data Collection Tools and Process

The data collection process was conducted in two distinct phases. The initial phase involved
administering open-ended questionnaires to all participating pre-service teachers following eight weeks
(approximately two months) of implementation within the semester. In the subsequent phase, ten pre-
service teachers were randomly selected from the initial participant group to engage in semi-structured
focus-group interviews. The focus-group methodology was intentionally chosen over individual
interviews due to its inherent advantage in fostering interactive dialogue among respondents, facilitating
richer data collection through participant interactions, especially when respondents shared similar
experiences and cooperative dynamics (Green et al., 2007).

Participants were encouraged to actively engage with one another, offering reflective comments based on
their collective experiences throughout the Drama in ELT course. In order to ensure comfort and reduce
anxiety related to language proficiency, interviews were conducted in participants’ native language,
enabling them to articulate their thoughts more naturally and thoroughly. The entire focus-group
interview was audio-recorded and subsequently transcribed verbatim.

Interview Questions
In this qualitative study, the open-ended questions are as below:

1) What were you thinking before the drama lessons and practices? What did you think and
feel after the drama lessons and practices? Can you express your feelings and thoughts?

2) Can you tell us about your feelings during the drama lessons?

3) What effect did the drama presentations you made in the lessons including drama
activities have on you?

4) What is your opinion about the integration of drama into English language teaching?
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5) When you start teaching, would you consider using drama in your lessons while teaching
English to your students? Explain it, please.

In this qualitative study, the semi-structured interview questions are as below:
1)  What is your opinion about using the Drama in English Language Teaching?

2) How do you assess the Drama in English Language Teaching course with regard to the
quality of its content design and the effectiveness of the materials utilized?

3) How would you assess the contribution of the Drama in English Language Teaching course
to your professional development? In what specific ways do you think it has enhanced
your skills, knowledge, or perspective as a future English language teacher? Please
elaborate.

2.4. Data Analysis

For the data analysis, the information collected from both the open-ended questionnaires and the focus-
group interviews underwent rigorous examination conducted collaboratively by the researcher. The
coding and categorization processes were additionally verified through consultation with an external
expert in the field to enhance reliability. The data analysis followed the systematic three-step coding
procedure characteristic of the Grounded Theory methodology, as outlined by Green (2007). Initially,
open coding was performed to segment and label the raw data, resulting in the preliminary emergence of
codes derived from participants’ responses. Subsequently, during the axial coding stage, these initial
codes were refined by identifying relationships and organizing them into cohesive categories, thereby
reducing the number of codes and clarifying thematic connections. This step facilitated the identification
and definition of the main themes and their corresponding subthemes. Finally, selective coding was
applied as the concluding analytical stage, which involved re-evaluating the previously identified codes,
subthemes, and main themes. Similar or overlapping elements were merged to establish clear and
coherent categories and subcategories. This process enabled the formulation of an explanatory theoretical
framework derived directly from the empirical data. Throughout the coding process, inter-coder
reliability was reinforced through cross-validation methods, ensuring the robustness and consistency of
the findings (Miles, 1994).

2.5. Ethics Committee Approval

In this study, all the rules specified in the ‘Directive on Scientific Research and Publication Ethics of
Higher Education Institutions” were followed. None of the actions specified under the second section of
the Directive, ‘Actions Contrary to Scientific Research and Publication Ethics’, have been carried out.
Ethical rules have been followed in all stages of the preparation of the conceptual framework of this
research, application of data collection tools, collection of data, analysis and interpretation of data. All
responsibility belongs to the author. In this study, all the rules specified to be followed within the scope
of ‘Higher Education Institutions Scientific Research and Publication Ethics Directive’ have been
followed. In order to conduct the study, the necessary ethical approval of the study was obtained from
Biruni University Scientific Research Ethics Committee with decision number 2024-BIAEK/06-23 at its
meeting dated 20.01.2025 in Istanbul, Tiirkiye.

Ethics Committee Approval
Name of the ethics committee: Biruni University Scientific Research Ethics Committee

Date of the ethics assessment decision: 20.01.2025
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Ethics assessment document number no: 2024-BIAEK/06-23

3. FINDINGS

The findings obtained from the content analysis of the qualitative data are presented according to the
identified themes, main categories, and subcategories for each open-ended question. These are followed
by interpretations and selected verbatim excerpts from students’ responses.

The themes, codes, and corresponding data analysis related to the first open-ended question are
presented below.

1. What were you thinking before the drama lessons and practices? What did you think and feel after the drama
lessons and practices? Can you express your feelings and thoughts?

Table 1.
Main Categories and Sub-categories

Initial Emotional States Anxiety, Stress, Nervousness, Fear of creativity
Evolving Emotional Relief, Comfort, Enjoyment, Fun
Responses

Confidence, Reduced fear of making mistakes, Self-

Personal Growth .
expression

Pedagogical Insight Awareness of the educational value of drama

The data reveal a significant emotional transition among participants, shifting from initial apprehension
to positive engagement. Pre-service teachers frequently reported feelings of anxiety and uncertainty prior
to the course, particularly concerning self-expression and performing in front of peers. However, as the
lessons progressed, participants described experiencing increased comfort and enthusiasm, recognizing
drama as both an enjoyable and educational tool. This emotional evolution fostered greater self-
confidence and a stronger willingness to participate actively in classroom activities, highlighting drama’s
positive influence on both affective and professional development.

Examples from students’ responses:

“Before the drama class, I was a bit worried because the idea of being in a creative process was difficult
for me. However, after the lessons started, these worries completely disappeared.”

“Expressing myself in front of the class and creating a drama with a few friends was challenging at first.
However, this changed during and after the class. Drama classes generally helped eliminate these
anxieties.”

The themes, codes, and corresponding data analysis related to the second open-ended question are
presented below.

2. Can you tell us about your feelings during the drama lessons?

Table 2.

Main Categories and Sub-categories

Emotional Engagement  Joy, Curiosity, Excitement, Inspiration

Creativity, Motivation, Self-Expression, Group syner
Creative Empowerment ty p p synergy

Professional Awareness Courage to apply drama, Insight into teaching practices

During the drama lessons, participants reported predominantly positive emotional states, characterized
by feelings of joy, creativity, and inspiration. The lessons were perceived as liberating experiences that
fostered a sense of freedom, motivation, and group cohesion. Importantly, the experiential nature of
drama enhanced learners’ engagement and contributed to their developing professional self-awareness.
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Several participants explicitly noted that the lessons encouraged them to integrate drama techniques into
their future teaching practices.

Examples from students’ responses:
“During drama classes, I feel creative and motivated. During group work, I get into an energetic mood.”

“I feel more creative during the drama lessons. These lessons gave me more courage to use drama with
my own students.”

The themes, codes, and corresponding data analysis related to the third open-ended question are
presented below.

3. What kind of effects did the drama presentations including activities you made in lessons have on you?

Table 3.
Main Categories and Sub-categories

Professional Skill Lesson planning, Creativity in teaching, Student
Development engagement
] . Self-confidence, Communication, Emotional expression
Affective Benefits ! ! ! P
. . Transfer of theory into practice, Awareness of classroom
Practical Application

methodology

The drama presentations were perceived as instrumental in bridging the gap between theory and
practice. Participants reported enhanced self-confidence and communication skills, along with a deeper
understanding of how to apply drama strategies in real classroom contexts. These experiences enabled
pre-service teachers to internalize and implement creative teaching methods, refine their lesson planning
abilities, and improve classroom interaction techniques. The micro-teaching components were
particularly impactful in illustrating how drama can transform traditional language lessons into dynamic
and participatory learning experiences.

Examples from students’ responses:

“Drama improves our teaching skills and also teaches us how to deliver engaging and effective lessons to
students.”

“The aim of the micro-teaching courses was to develop student teachers’ ability to plan and implement
lessons using creative methods.”

The themes, codes, and corresponding data analysis related to the fourth open-ended question are
presented below.

4) What is your opinion about the integration of drama into English language teaching?

Table 4.
Main Categories and Sub-categories

Speaking and listening skills, real-life language use, natural
language acquisition

Affective and Motivational Increased motivation, enjoyment, engagement, self-

Gains confidence

Linguistic Development
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Creative Pedagogy Creativity, interactivity, learning by doing
Understanding cultural elements through role-play and
context

Cultural Awareness

. ) Reinforcement through practice, applicability to real
Practical Integration . gnp bp y
classroom settings

Participants expressed overwhelmingly positive views regarding the integration of drama into English
language teaching, recognizing its multifaceted contributions to language learning. A dominant theme
was the enhancement of speaking and listening skills through authentic, real-life contexts. Students also
emphasized the motivational and confidence-building aspects of drama, noting that its interactive and
enjoyable nature increased their participation and willingness to communicate. Another prominent
theme was creativity and active learning, with participants appreciating drama as a method that moves
away from traditional, passive instructional approaches. Several respondents highlighted the cultural
dimension of drama, underscoring its potential to expose learners to diverse cultural norms and
expressions within contextualized scenarios. Finally, participants regarded drama as a practical and
applicable pedagogical tool that can be effectively implemented in classroom settings, particularly
through role-playing and dramatization of real-life dialogues.

Examples from students’ responses:

“Drama is a great tool for teaching English. It allows students to develop their language skills in a natural and
effective way. In particular, it strengthens speaking and listening skills, increases cultural awareness, and
encourages students’ participation in the lesson.”

“Integrating drama into English language teaching makes language learning more effective and enjoyable. Drama
allows students to use their language skills in real-life situations and in creative ways. Activities such as role-
playing help them understand the natural flow of language and increase their self-confidence.”

The themes, codes, and corresponding data analysis related to the fifth open-ended question are
presented below.

5)When you start teaching, would you consider using drama in your lessons while teaching English to your
students? Explain it, please.

Table 5.
Main Categories and Sub-categories

Intent to Implement Definite intention to use drama, Conditional intention
Increased classroom participation, Real-life language use, Self-

Perceived Benefits confidence, Fun

Pedagogical Creativity, Motivation, Communication skills, Cultural

Advantages awareness

Contextual Concerns about age-appropriateness (e.g., in high school

Considerations settings)

The majority of respondents expressed a strong intention to integrate drama into their future English
teaching practices, recognizing its effectiveness in promoting active learning and authentic language use.
Participants emphasized that drama fosters engagement, creativity, and self-confidence while creating a
dynamic and enjoyable learning environment. Many also associated drama with the development of
communication skills and the enhancement of cultural awareness, suggesting that they perceive its
educational value as extending beyond language instruction.

A few participants noted contextual considerations, particularly regarding the suitability of drama for
different age groups. Some expressed concerns that adolescents in high school might perceive drama

. T —-—‘v’_i
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activities as childish. Nevertheless, even these respondents acknowledged the potential of drama when
implemented thoughtfully and in an age-appropriate manner.

Examples from students’ responses:

“Yes, I definitely plan to use drama in the future because it offers students the opportunity to learn
language in a fun and creative way. I also think it helps improve communication skills and increase
cultural awareness.”

“As I said, it works well in primary and middle school, but in high school, adolescents might say, ‘What
is this? Am I a child?’ So, I am not sure there will be active participation.”

In the second part of the study, the sem-structured interview questions were asked to 10 volunteer
students in order to take additionally verified knowledge and have a deep understanding of the study.

The main theme and corresponding subthemes related to the first semi-structured interview question are
presented below.

1)What is your opinion about using Drama in English Language Teaching?
Main Theme: Perceived Pedagogical Value of Drama in ELT
e  Sub-theme 1: Active Learning and Interaction
e Sub-theme 2: Language Acquisition through Experience
e  Sub-theme 3: Emotional and Creative Engagement
e  Sub-theme 4: Motivation and Classroom Atmosphere

Participants expressed overwhelmingly positive perceptions of drama as a pedagogical strategy. The
dominant theme emphasized drama’s capacity to transform language learning into an active,
experiential, and emotionally engaging process. Responses indicated that drama reduces reliance on rote
memorization, fosters classroom interaction, and promotes long-term retention. In addition, participants
valued drama for its contribution to enhancing creativity, vocabulary development, and communicative
competence. Several respondents also noted its role in transforming classroom dynamics by increasing
student motivation and enjoyment.

Examples from students’ responses:

“Drama makes language learning more fun and interactive. Instead of memorizing words, students learn
the language by communicating and acting.”

“Drama is a very effective tool for developing speaking skills, expanding vocabulary, and increasing the
ability to express emotions.”

The main theme and corresponding subthemes related to the second semi-structured interview question
are presented below.

2) How do you assess the Drama in English Language Teaching course with regard to the quality of its content
design and the effectiveness of the materials utilized?

Main Theme: Evaluation of Course Design and Material Utility
e Sub-theme 1: Practical and Engaging Content
e  Sub-theme 2: Creativity and Adaptability of Materials

e Sub-theme 3: Group Work and Improvisation as Learning Strategies

~
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e Sub-theme 4: Suggestions for Enhancement (e.g., cultural enrichment)

Participants generally evaluated the course content and materials positively, describing them as practical,
inclusive, and conducive to experiential learning. A recurring theme was that the materials supported
students’ creativity and participation, particularly during group performances and improvisational
activities. The course design was also noted for its adaptability and suitability for learners at different
proficiency levels. However, some participants suggested incorporating more culturally diverse materials
to further enrich the learning context.

Examples from students’ responses:

“Doing the drama activities ourselves enabled us to learn practically and made the process more
effective. The materials were designed in a way that was both creative and appropriate for different
levels.”

“The course content was quite comprehensive and offered many practical applications. However, it
would have been useful to diversify the materials or to supplement them with cultural elements.”

The main theme and corresponding subthemes related to the third semi-structured interview question
are presented below.

3) How would you assess the contribution of the Drama in English Language Teaching course to your professional
development? In what specific ways do you think it has enhanced your skills, knowledge, or perspective as a future
English language teacher?

Main Theme: Professional Growth through Experiential Learning
e Sub-theme 1: Development of Creative Teaching Practices
e Sub-theme 2: Improved Communication and Classroom Management Skills
e  Sub-theme 3: Increased Self-Confidence and Public Speaking
e Sub-theme 4: Learning by Doing as an Educational Philosophy
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The course was perceived as a transformative experience contributing significantly to participants’
professional development. They emphasized that it equipped them with creative teaching tools,
enhanced their ability to engage students, and increased their self-confidence in classroom settings. The
hands-on nature of drama enabled participants to internalize the learning by doing principle, which they
found both applicable and beneficial for future teaching contexts. Some also noted that the use of
costumes and role-play reduced anxiety related to public speaking, thereby strengthening their teaching
presence and classroom performance.

Examples from students’ responses:

“The possibility of getting excited while lecturing and making mistakes during a presentation is reduced
thanks to drama, because it is much easier to dress up in a costume and play a role in front of 35-40
people than to simply talk in front of them.”

“This course made significant contributions to my professional development. By learning drama
techniques, I had the opportunity to develop more creative methods in classroom management and
language teaching.”

Across all three questions, participants consistently highlighted the transformative, creative, and
engaging nature of drama in English language teaching. The themes converged on the idea that drama
promotes holistic learning by integrating language acquisition, emotional intelligence, creativity, and
pedagogical skill-building. These findings reinforce the relevance of drama as a powerful and sustainable
educational strategy within the field of ELT.

4. DISCUSSION AND CONCLUSION

The findings of this study provide strong empirical support for the multifaceted benefits of drama in
English Language Teaching (ELT), reinforcing its role as a holistic pedagogical tool that fosters not only
linguistic competence but also emotional, interpersonal, and professional development among pre-
service teachers. Through a systematic content analysis incorporating open, axial, and selective coding
procedures, several interrelated thematic dimensions emerged.

Firstly, participants reported a significant shift from initial anxiety and performance-related
apprehension to feelings of enjoyment, motivation, and self-confidence. This emotional evolution
resonates with Purcell-Gates et al. (2002), who argue that sustained drama activities desensitize students
to performance anxiety by providing repeated opportunities to engage with language in authentic,
emotionally resonant contexts. Similarly, Ogeyik (2009) and Cebeci (2016) found that drama encourages
positive emotions in both learners and teachers by creating an engaging and psychologically safe learning
environment. These findings are echoed in the present study, where pre-service teachers indicated
increased confidence in teaching and public speaking through dramatized performance, thereby
confirming the emotional benefits of embodied pedagogy.

Secondly, the pre-service teacher participants consistently acknowledged the contribution of the course to
their professional development, particularly in enhancing classroom management, lesson planning, and
communicative teaching strategies. These findings align with those of Stinson and Freebody (2006), who
emphasize drama’s potential to promote teacher reflexivity and creative lesson design. Likewise, Gliryay
(2015) and Déniik (2018) report that drama enables language teachers to diversify instructional practices
and transition from textbook-centered approaches to more learner-centered and dynamic forms of
classroom interaction. The emphasis on drama as a core instructional strategy rather than a
supplementary enrichment activity also reflects Davies’s (1990) call for embedding drama within the
language syllabus, given its practicality, continuity, and linguistic accessibility.
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Thirdly, drama was perceived as a medium that fosters creativity, enhances self-expression, and
encourages collaborative learning. Participants’” reflections illustrate the constructivist and experiential
principles central to drama pedagogy (Bruner, 2009), emphasizing learning by doing and meaning-
making through interaction. These reflections parallel the findings of Demircioglu (2010), Koyliioglu
(2010), and Gill (2013), who argue that drama encourages deeper language processing, vocabulary
retention, and conceptual understanding by embedding language use in meaningful social interactions.
Furthermore, the authenticity of the learning context, highlighted by Tomlinson and Masuhara (2017),
was seen as critical to participants’ engagement, suggesting that real-life simulation in drama supports
both language fluency and communicative competence.

Fourthly, taken together, the results underscore drama’s transformative power in ELT —not only as a
linguistic tool but also as an emotionally and professionally enriching practice. Participants viewed
drama as instrumental in making language learning enjoyable, interactive, and student-centered. This
aligns with the findings of Tajareh and Oroji (2017) and Simsek (2016), which demonstrate that drama
supports vocabulary acquisition, reading comprehension, and learner motivation. Moreover, the
collaborative nature of drama corresponds with Kao and O'Neill (1998), who emphasize its role in
promoting peer interaction and intercultural communication—key competencies for modern language
classrooms. However, while the overall perception was overwhelmingly positive, some participants
highlighted the need for context-sensitive adaptations. As one participant noted, adolescent learners may
initially resist drama due to its perceived immaturity as a teaching method. This observation underscores
the importance of flexible implementation strategies that consider learner age, cultural context, and
classroom dynamics (Simsek, 2016; Doniik, 2018).

Consequently, this study affirms the pedagogical value of drama in English Language Teaching (ELT)
and its potential to equip future teachers with the emotional resilience, creative thinking, and
instructional agility required in contemporary language classrooms. Drama empowers teachers to move
beyond the role of passive knowledge transmitters and become active facilitators of meaningful
communication. It enhances learners’ affective engagement, intercultural sensitivity, and communicative
competence, offering a comprehensive framework for language learning grounded in interaction,
expression, and reflection. Therefore, teacher education programs should prioritize drama not as an
optional supplement but as a foundational methodology that integrates the emotional, cognitive, and
linguistic dimensions of learning.
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GENISLETILMIS OZET
1.GIRIS

Bu arastirmada, dramanin Ingilizce ogretiminde etkili bir pedagojik yontem olarak rolii
vurgulanmaktadir. Drama, 6grencilerin gercek yasamla baglantili iletisim kurmalarini, derse aktif katilim
gostermelerini ve Ogrenme siireclerinde yiiksek motivasyon sergilemelerini tesvik eden bir yontem
olarak tanimlanmaktadir. Desialova'min (2009) belirttigi {izere drama, Ogrencilerin 6zgiivenini,
yaraticiligini ve empati becerilerini gelistirirken dil kullanimini daha dogal, kalic1 ve anlamli hale getirir.
Dil 6gretiminde drama uygulamalar1 yalnizca biligsel degil, aynm1 zamanda duyussal ve sosyal boyutlar:
da igeren, ¢ok duyulu ve 6grenci merkezli bir 6grenme ortami yaratir.

Edebi metinlerin drama yoluyla dil Ogretimine entegre edilmesi, Ogrencilere anlamli ve
baglamsallastirilmis bir 6grenme deneyimi sunar; daha 6nce edinilmis dil bilgisi, sdzciik dagaraig: ve
ifadelerin pekistirilmesini saglarken ayn1 zamanda yeni dil unsurlarinin kesfini kolaylastirir. Bu siireg,
okudugunu anlama becerisini giiglendirmenin yanu sira elestirel diisiinme, kiiltiirel farkindalik ve empati
gelisimini de destekler. Ogrencilerin edebi metinlerle duygusal ve kisisel diizeyde bag kurmalari, dil
Ogrenimine yonelik motivasyonlarimi artirarak hem bilissel hem de bireysel gelisimlerine katki saglar.
Hall'un (2005) da vurguladig1 gibi, edebiyatin yabanct dil dgretimine dahil edilmesi, dgrenenlerin
psikolinguistik ~gelisimlerini; dil bicimlerine, soylem isleme siireclerine ve kelime dagarcigina
odaklanmalarin destekler.

Dramanin tarihsel kokenlerinin yirminci yiizyilin baglarina dayandig: (Bolton, 1993) ve zamanla 6gretme-
O0grenme ortamlarinda gliclii bir pedagojik stratejiye doniistiigii belirtilmistir (Wessels, 1987). Johnson ve
O'Neill (1984), dramanin “benzersiz bir ara¢” oldugunu vurgularken; Piaget (1962), Vygotsky (1978) ve
Courtney (1990) gibi kuramcilar da dramanin O0grenme siireclerindeki Onemine dikkat c¢ekmistir.
Gilintimiizde drama, yalnizca sanatsal bir ifade bigimi degil, aym1 zamanda Ogretmen egitimi
programlarinda etkin bir alternatif 6gretim yontemi olarak kabul edilmektedir (Griggs, 2001; Fleming,
2018). Drama, “yaratict drama”, “egitimde drama” ve “siire¢ dramasi” gibi farkli yaklasimlarla
kavramsallastirilmistir (Heathcote, 1984; O'Toole, 1992; Yasar, 2006). Tiirkiye’de Yiiksekogretim Kurulu
(YOK, 2018) tarafindan “egitimde drama” terimi resmi olarak benimsenmis ve Ingilizce dgretmenligi
lisans programlarinda se¢meli ders olarak yer almistir. Bu baglamda drama, Ogretmen yetistirme
programlarinda pedagojik acidan 6nemli bir yere sahiptir.

Drama, 0gretmen adaylarini 6grenme siirecinin merkezine yerlestirerek aktif katilimi, iletisimi ve ig
birligini destekler. Ingilizceyi yabanci dil olarak 6grenen dgrencilerin konusma kaygisini azaltmak ve
ozgiiven kazanmalarmi saglamak amaciyla drama, giivenli ve destekleyici bir simif atmosferi olusturur
(Astuti, 2016). Ogrencilerin grup galismalari ve sahneleme siiregleri yoluyla ifade 6zgiirliigii kazandiklari
bu yaklasim, iletisimsel yeterlik gelisimini de destekler.

Bu calisma, Ingiliz Dili Egitimi baglaminda drama temelli yontemlerin pedagojik degerini ve 6gretmen
adaylarinin bu yaklasima iliskin goriisleri ile deneyimlerini incelemeyi amaglamaktadir. Giiniimiizde
iletisimsel yeterlilik, 6grenen merkezli 6gretim ve duyussal gelisim gibi ¢ok boyutlu hedeflerin 6nem
kazanmasiyla birlikte drama, yabanci dil 6gretiminde yaratici, etkilesimli ve donfistiiriicii bir pedagojik
ara¢ olarak One g¢ikmistir. Drama, yalnizca dilsel becerilerin degil; aymi zamanda 6zgiiven, empati,
kiiltiirel farkindalik ve yaraticiligin gelisimini destekleyerek O0grenmeyi daha anlamli ve kalici hale
getirir.

Tiirkiye’de bir vakif iiniversitesinin Ingilizce 6gretmenligi programinda segmeli olarak sunulan “Ingilizce
Ogretiminde Drama” dersi temelinde yiiriitiilen bu arastirma, 6gretmen adaylarinin duygusal, pedagojik
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ve kisisel gelisim siireclerini degerlendirmektedir. Calisma, drama etkinliklerinin 6gretmen adaylarinin
profesyonel kimlik olusumu, pedagojik farkindalik ve siirdiiriilebilir 6gretim uygulamalar tizerindeki
etkilerini ortaya koyarak, kuramsal bilgi ile sinif i¢i uygulama arasinda koprii kurmay1 hedeflemektedir.
Boylece aragtirma, dramanin yabanci dil gretimindeki ¢ok yonlii katkilarini vurgulamakta ve Ingilizce
Ogretiminin niteligini artirmaya yonelik kuramsal ve uygulamali bir cerceve sunmaktadir.

2. METOD

Bu arastirmada, katiimcilarin deneyimlerinden ve algilarindan yola ¢ikarak kuramsal bir anlayis
gelistirmeyi amaglayan Gomiilii Teori/Temellendirilmis Kuram temelli nitel arastirma deseni
benimsenmistir (Green vd., 2007). Calismanin temel hedefi, ingilizce Ogretmenligi lisans programinda yer
alan Ingilizce Ogretiminde Drama dersine katilan 6gretmen adaylarindan elde edilen nitel verilerden
dogrudan tiiretilen bir alt kuram (substantive theory) ortaya koymaktir. Bu dogrultuda, katihmcilarin
drama temelli 6gretim uygulamalarina ve bu yontemin dil 6gretimine entegrasyonuna iliskin anlam
atiflarini ¢oziimleyebilmek amaciyla igerik analizi yontemi kullanilmistir.

Veri analizi siireci, Gomiilii Kuram'in {i¢ asamali kodlama yaklasimina dayandirilmistir: Acik kodlama
asamasinda, acitk uclu sorular ve derinlemesine goriismelerden elde edilen veriler ilk kez bdliimlere
ayrilmis ve etiketlenmistir. Eksen kodlama asamasinda, ortaya ¢ikan kodlar yeniden diizenlenmis,
aralarindaki iligkiler belirlenmis ve temalar ile alt temalar olusturulmustur. Segici kodlama asamasinda
ise kodlar ve temalar biitiinciil bicimde gozden gecirilmis, benzer unsurlar birlestirilmis ve elde edilen
tematik yap1 kuramsal bir biitiinliik iginde yeniden yapilandirilmistir.

Aragtirma, literatiir ve c¢alisma amaci dogrultusunda asagidaki iki temel arastirma sorusuna
dayandirilmigtir:

1) Ingilizce Ogretmenligi adaylarinin drama etkinliklerinin Ingilizce 6gretimine entegrasyonu
konusundaki goriisleri nelerdir?

2) Ingilizce dgretmenligi adaylari, Ingilizce 6gretiminde drama dersi kapsamindaki uygulamalara iligkin
ne diistinmektedir?

Katilimcilar, Istanbul’daki bir vakif {iniversitesinin Ingilizce Ogretmenligi boliimiinde 6grenim géren ve
Ingilizce Ogretiminde Drama dersini secmeli olarak alan 32 ikinci sinif $gretmen adaymdan olusmustur.
Tiim 6grenciler agik uglu sorulara yamt vermis; bunlardan 10 goniillii 6grenci ise yar1 yapilandirilmis
odak grup goriismelerine katilmistir. Katilimcilarin yaslar1 19 ile 25 arasinda degismekte olup, 20’si
kadin, 12’si erkektir.

Veri toplama siireci iki asamada yiiriitiilmiistiir. Ilk asamada, sekiz haftalik uygulama siirecinin sonunda
tiim katihmailara agik uglu anketler uygulanmustir. Tkinci asamada ise, ilk gruptan rastgele segilen 10
Ogretmen adayiyla odak grup goriismeleri yapilmistir. Bireysel goriismeler yerine odak grup yontemi
tercih edilmesinin amaci, katilimcilar arasinda etkilesim ve karsilikli yansitma (reflection) yoluyla daha
derin ve zengin veri elde etmektir. Katilimcilarin rahat hissetmeleri ve dil yeterligiyle ilgili kaygilarinin
azaltilmas1 amaciyla goriismeler ana dillerinde yapilmis, tiim oturumlar ses kaydina almarak sozctigii
sOzcligiine ¢oziimlenmistir.

Bu nitel arastirmada kullanilan agik uglu sorular asagida sunulmustur:

1) Drama dersleri ve uygulamalar:1 6ncesinde ne diistiniiyordunuz? Drama dersleri ve uygulamalar:
sonrasinda ne diislindiiniiz ve ne hissettiniz? Duygu ve diisiincelerinizi ifade edebilir misiniz?

2) Drama dersleri siiresince hissettiklerinizi bizimle paylasabilir misiniz?
3) Drama etkinliklerini iceren derslerde yaptiginiz drama sunumlarinin tizerinizde nasil bir etkisi oldu?

4) Dramayi Ingilizce 6gretimine entegre etme konusundaki goriisiiniiz nedir?
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5) Ogretmenlik meslegine bagladiginizda, Ingilizce dgretimi siirecinde drama yontemini kullanmay1
diistiniir miisiiniiz? Liitfen agiklayiniz.

Bu nitel arastirmada kullanilan yar1 yapilandirilmis goriisme sorulari ise asagida yer almaktadir:
1) ingilizce Ogretiminde Drama yonteminin kullanilmasina iliskin genel goriisiiniiz nedir?

2) Ingilizce Ogretiminde Drama dersini, icerik tasarimi ve kullanilan materyallerin etkililigi agisindan
nasil degerlendirirsiniz?

3) Ingilizce 6gretiminde drama dersinin mesleki gelisiminize katkisini nasil degerlendirirsiniz? Bu dersin
gelecekteki Ingilizce 6gretmenligi kimliginiz agisindan bilgi, beceri veya bakis aginiz iizerinde hangi
somut etkileri yarattigini diistintiyorsunuz? Liitfen ayrintili olarak agiklayinz.

Arastirmada kullanilan agik uglu ve yar1 yapilandirilmis sorular, 6gretmen adaylarinin drama dersleri
oncesindeki ve sonrasindaki diistincelerini, ders siirecindeki duygusal deneyimlerini, drama temelli
sunumlarin etkilerini ve gelecekteki 6gretim uygulamalarinda dramanin yerini nasil degerlendirdiklerini
anlamay1 hedeflemistir.

Sonug¢ olarak bu ydntemsel yapi, Ogretmen adaylarinin dramanin dil 6gretimindeki roliinii nasil
algiladiklarini, deneyimlediklerini ve mesleki gelisim siireglerinde nasil konumlandirdiklarini anlamaya
yonelik sistematik ve yorumlayic1 bir cerceve sunmaktadir. Arastirma, drama temelli pedagojinin
ogretmen kimligi gelisimi, yansitici diisiinme ve siirdiiriilebilir 6gretim uygulamalarina katkilarini ortaya
koymay1 amaglamaktadir.

3. BULGULAR, TARTISMA VE SONUCLAR

Analiz sonuglarina gore ii¢ ana tematik boyut belirlenmistir: (1) Duygusal Dontisiim, (2) Mesleki Yeterlik,
(3) Kisisel Katilim. Ilk olarak, katiimcilarin drama dersleri ncesinde kayg, 6zgiiven eksikligi ve sahne
korkusu gibi olumsuz duygular tasidiklari;, ancak dersler ilerledikge bu duygularin yerini keyif,
rahatlama ve 6zgiivene biraktig1 goriilmiistiir. Bu bulgu, Purcell-Gates vd. (2002) ve Ogeyik (2009) gibi
arastirmalarla Ortiismekte olup drama uygulamalarinin duyussal gelisime katkisini desteklemektedir.

Ikinci olarak, dgretmen adaylar1 ders siirecinde edindikleri deneyimlerin mesleki gelisimlerine nemli
katki sagladigini belirtmislerdir. Drama uygulamalari, katilimcilarin yaratici ders planlama becerilerini
gelistirmis, sinif yonetimi konusunda yeni stratejiler edinmelerini saglamis ve 6grenci merkezli 6gretimi
igsellestirmelerine olanak tanimistir. Bu durum, Stinson & Freebody (2006) ile Doniik (2018)in
calismalarinda vurgulanan dramanin 6gretmenlerin pedagojik esnekligini artirma roliiyle ortiismektedir.

Ugiincii olarak drama siirecinde yaratici ifade, grup etkilesimi ve empatik yaklagim gibi kisisel
kazanimlar 6n plana ¢ikmustir. Katilimcilar, drama sayesinde hem bireysel hem de kolektif 6grenme
deneyimlerini derinlestirdiklerini ifade etmislerdir. Bruner (1986) ve Vygotsky (1978)nin yapilandirmaci
O0grenme kuramlariyla uyumlu olarak, “yaparak yasayarak 6grenme” yaklasgiminin 6gretmen adaylarinin
Ogretim anlayislarini doniistiirdiigii gozlemlenmistir.

Drama dersinin igerigi ve materyallerine yonelik degerlendirmelerde, igeriklerin uygulamals, etkilesimli
ve Ogrencilerin seviyelerine uygun oldugu vurgulanmistir. Bununla birlikte bazi katilimailar,
materyallerin kiiltiirel ¢esitlilik acisindan zenginlestirilmesi gerektigini belirtmistir. Katilimcilar,
dramanin yaraticihgs, is birligini ve kendini ifade etme becerisini gliclendirdigini vurgulamiglardir.
Drama, etkilesim yoluyla anlam olusturmayi ve yaparak 6grenmeyi temel alan yapilandirmaci yaklasimi
desteklemekte; dili gergek yasam baglamlarinda kullanma olanagi sunmaktadir. Bu durum, drama
yonteminin esnekligini ve 6gretim baglamlarina kolayca uyarlanabilirligini gostermektedir.
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Sonug olarak, bu ¢alisma, drama yonteminin yalnizca dil 6gretimini destekleyen bir arag¢ degil; aym
zamanda Ogretmen adaylarmin duygusal, pedagojik ve kisisel gelisimlerini biitiinciil bigimde
destekleyen giiglii bir 6gretim stratejisi oldugunu ortaya koymustur. Calisma, dramanin déntistiiriicii bir
pedagojik ara¢ oldugunu gostermektedir. Drama, &gretimi hem bilissel hem de duyussal acidan
zenginlestirirken 6grenme siirecini daha anlamli, keyifli ve katilimci hale getirmektedir. Arastirma,
dramanin 6gretmen adaylarinin yaraticiligini, esnekligini ve duygusal farkindaligini artirarak onlar:
cagdas dil 6gretimi ortamlarina hazirladigini ortaya koymustur. Katilimcilarin biiyiik ¢cogunlugu, drama
yontemini gelecekteki 6gretim siireclerinde kullanmay1 planladiklarini ifade etmistir. Ancak yas grubu ve
okul diizeyine bagl olarak yontemin uygun bi¢imde uyarlanmas: gerektigine dair bir farkindalik da
olusmustur. Bu baglamda, 6gretmen yetistirme programlarimin drama yontemini temel Ogretim
yaklagimlarindan biri olarak gormesi ve bu dogrultuda kuramsal ile uygulamali igerikler sunmasi
Onerilmektedir. Calisma, drama temelli 6gretimin 6gretmen egitiminde yapilandirmaci, duyussal ve
iletisimsel boyutlariyla biitlinlestirilmis yenilik¢i bir yaklasim olarak degerlendirilmesi gerektigini
vurgulamaktadir. Bu nedenle, drama 6gretmen yetistirme programlarinda istege bagh bir etkinlik olarak
degil; 6grenmenin bilissel, duyussal ve dilsel boyutlarin biitiinlestiren temel bir 6gretim yontemi olarak
ele alinmalidur.
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