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ABSTRACT

Students' ability to comprehend the texts they read and identify the main idea of
the text plays an important role in their cognitive development process. In today's
educational approach, the influence of technology is increasing, and Web 2.0
tools are among the elements that support students' comprehension and main
idea identification skills in this process. In this study, the effect of Web 2.0 tools
on the comprehension and main idea identification skills of 5th grade middle
school students was examined within the framework of an experimental research
model. In the study, a pre-test-post-test control group design was used to
examine the effect of the independent variable on a total of 52 students (26
experimental, 26 control) attending a middle school in the central district of
Kiitahya. During the research process, specific texts from a Turkish language
textbook approved by the Council of Education in 2020 were used as a basis.
During the six-week application process, students in the experimental group
participated in activities supported by various Web 2.0 tools, while students in
the control group received education using methods specified in the curriculum.
The ‘Reading Comprehension and Main Idea Identification Scale” developed by
Pilten (2007) was used as the data collection tool. The results of the study revealed
that Web 2.0 applications had a positive effect on students' reading
comprehension and main idea identification skills.
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The Effect of Web 2.0 Applications on Students' Reading Comprehension and Main Idea Teaching

Introduction

Understanding texts is not limited to knowing the meanings of words. This process requires various
cognitive skills, such as understanding the structure of the text, the ability to draw conclusions from
the content, and understanding the main message the author wants to convey (Williams, 2018). One
of the fundamental elements of the text comprehension process is the ability to grasp what the author
is trying to convey. This skill refers to the reader's ability to identify the main idea of the text. The
main idea provides a framework that summarises the general content of the text without going into
detail. The details in the text serve as supporting ideas that reinforce the message the author wants
to convey (Uysal & Ozmutlu, 2022). An effective reader is expected to understand why these details
are included, connect the parts of the text, and arrive at the main idea. However, the process of
identifying the main idea also depends on individual differences. The reader's language proficiency,
prior knowledge, and critical thinking skills directly affect their ability to identify the main idea
correctly and quickly (Snow, 2002). In particular, it has been observed that as the level of education
increases, individuals are better able to distinguish between the main and supporting ideas in texts
(Pressley & Afflerbach, 1995).

Being able to accurately identify what is being conveyed in a text and understand the message that
the author intends to convey to the reader requires advanced reading and comprehension skills. A
skilled reader is expected to understand why the text was written, its main idea or the central ideas
of the text, and to discover its essence (Kusdemir & Katranci, 2016). Understanding the main idea of
the text enables the reader to understand the ideas and events in the text, identify the text as a whole,
establish connections between different texts, and summarise the text (Kathleen, 2015). In this
process, students are expected to be able to separate the important from the complex structure given
in the text, organise it based on the gains they have made during their education process, and relate
it to their lives (Ates et al., 2016). The main idea is one of the most important elements, and it contains
the basic message the text wants to convey and enables the reader to make sense of the text. In other
words, the main idea is the heart of the text. In order for the reader to process information more
effectively, remember it when necessary, and express their thoughts more easily, they must be able
to correctly identify the main idea and supporting ideas (Kirnik, 2017).

The ability to identify the main idea is a rather difficult skill that goes beyond understanding the
text and requires synthesising the main ideas and thoughts from the text to draw a conclusion
(Cetinkaya et al., 2013). This is because the main idea does not have a predetermined place in the
text where it should be found or where the reader is expected to find it. (Akyol, 2006). The main
ideas of texts can be presented to the reader in different places within the text, either explicitly or
implicitly, depending on the type, length, and level of detail of the text (Pilten, 2007). In order to
identify the main idea that is present in the text, either explicitly or implicitly, the reader must first
understand the text very well and, if the main idea is presented implicitly, extract this message from
between the lines of the text, a process that requires many cognitive skills (Uysal & Pala, 2022). In
understanding and identifying the main idea to be conveyed to the reader, the relationship between
the main idea and the subject, the text and the genre, the identification of details specific to the text,
and the methods and techniques to be used throughout the process are among the most important
steps in the process (Pilten, 2007). Since this process also involves certain difficulties, it is important
that the reader carries out the process correctly. The level of readiness, previous experiences, and
the complexity of cognitive processes affect the healthy execution of this process. Understanding the
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supporting ideas that shape the main idea is also one of the factors that help identify the main idea.

When examining the limited number of studies focusing on the ability to identify the main idea
(Cetinkaya et al., 2013; Dogan, 2015; Ilter, 2018; Kusdemir & Katranci, 2016; Ozkara, 2016; Pilten,
2007; Uysal & Pala, 2022), it is known that students, teacher candidates, and teachers experience
various problems in identifying the topic of the text and determining the main idea and the
supporting ideas that reinforce this idea. This skill requires a level of analysis that goes beyond
simply reading the first or last sentence of the text, bringing together all the details presented by the
author to form a common idea, which is more advanced than simply remembering details. In order
to perform such an analysis, the reader must carefully focus on how the main idea is formed
(Kathleen, 2015). Given the difficulties and complexity of identifying the main idea (Stevens et al.,
2020), a systematic teaching process is needed for students to acquire this skill. The support of
teachers and textbooks is important for students to develop this skill starting from the first stage of
primary education. However, the use of developing technology in classroom applications facilitates
reading comprehension and identifying the main idea for students. According to Tomitch (2000),
students do not sufficiently learn strategies for identifying the main idea and supporting ideas in
schools. According to Kaya (2021), students lack sufficient guidance in the process of identifying the
main idea. Since they have not received systematic training on the concepts of main idea, supporting
idea, and topic, they confuse these concepts and have difficulty identifying them in the text (Kirnik,
2017). However, studies show that practical work increases students' experience and makes this
process more effective, and that teaching based on strategies has a positive effect on the
identification of main ideas, supporting ideas, and topics (Boudah, 2014; Ilter, 2018; Jitendra,
Hoppes, & Xin, 2000; Kirnik, 2017; Klingner et al., 1998; Kusdemir & Giines, 2014; Ozdemir &
Kiroglu, 2017; Pilten, 2007; Stevens, 2020). In this context, various studies also emphasise the
importance of activities based on cognitive and metacognitive strategies in the teaching process for
the development of text comprehension skills (Duke & Pearson, 2002; Pressley, 2006; Snow, 2002).

The ability to identify the main idea and comprehend what one has read is a fundamental skill in
the processes of accessing information and constructing meaning. These skills not only enhance
individual learning experiences but can also be made more effective through the use of new tools
and resources offered by technology. Traditional education models approach the process of
identifying the main idea with a teacher-centred approach and do not provide sufficient
opportunities for students to explore individually. However, students' active participation in the
process of making sense through interaction with the text, asking questions, and discussing can
develop their main idea identification skills more effectively. In addition to the content of the texts
provided to students for the development of reading and comprehension skills, the teaching
techniques used are also of great importance. Research supports that teaching methods based on the
constructivist approach are particularly effective in developing students' ability to identify the main
idea in texts during the process of instilling reading habits (Duke & Pearson, 2002). In addition,
teaching techniques that encourage active student participation can make the reading process more
efficient. In this context, taking advantage of the opportunities offered by technology in educational
environments provides an important advantage in terms of developing the ability to identify the
main idea. In this regard, educational environments supported by digital and interactive learning
tools have the potential to strengthen students' comprehension skills (Duke & Pearson, 2002; Guthrie
& Wigtield, 2000). Technological developments make learning more accessible and efficient through
interactive platforms and digital tools in education, helping students develop their reading and
comprehension skills. Thus, this digital transformation in education enriches the reading and
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comprehension processes while offering students more learning opportunities.

The rapid development of technology is leading to significant changes in education systems, as it is
in many areas of social life. In particular, the spread of computer technology and the diversification
of digital tools are making educational processes more interactive and accessible. In addition to
traditional teaching methods, the integration of technological applications into educational
environments is transforming the learning process into a more effective and student-centred
structure (Sakalli et al., 2008). The acceleration of access to information enables students to
personalise their learning processes while also allowing teachers to make lesson content more
dynamic and engaging. However, the use of technology in education is not only considered an
innovation but also a critical element in terms of adapting to the requirements of the age. The
integration of technological tools into learning environments enables students to work with
materials that cater to different learning styles while also supporting collaborative learning
experiences (Yalin, 2017). In particular, Web 2.0 technologies and artificial intelligence-supported
learning systems offer students a more interactive educational experience and a structure that adapts
to individual learning speeds (Redecker, 2017). Therefore, the use of technology in education should
be considered as a comprehensive transformation process that includes not only the presentation of
course content but also the acquisition of skills such as problem solving, critical thinking, and digital
literacy. In this regard, closely following technological developments is of great importance in
shaping education systems in line with the requirements of the age (Redecker, 2017).

The use of technology in education not only supports teaching processes but also transforms the
ways in which individuals access information and their learning experiences. Thanks to
technological tools, students can personalise and interact with their learning processes, thereby
developing their higher-level cognitive skills as well as their academic achievements. In this context,
education and technology stand out as one of the most fundamental tools for understanding and
managing one's environment. Education brings out the individual's inner potential, making them
more creative and powerful, while technology enables these insights to be used more efficiently. For
this reason, the role of technology in education is becoming increasingly important, and the concept
of “educational technology’ has been frequently used since the 1960s (Aygiin, 2009). Innovations in
this field continue to improve the education system.

Innovations in the use of technology in education are also transforming learning environments. The
digitalisation process is going beyond traditional classroom-based education and enabling the
emergence of new models that support personalised learning experiences. In this context, the
concept of educational technology, which initially referred only to technological tools used in
education, has expanded to include computer-based education and virtual learning environments
(Simsek et al., 2008). The use of technology in education has also brought about the integration of
artificial intelligence-supported web applications with the spread of the concept of virtual education.
Artificial intelligence-based applications and digital reading platforms guide students in developing
their reading strategies by offering them personalised learning experiences. In this context, the use
of technology in education is considered not only an innovative approach but also an important
requirement in terms of supporting students' reading comprehension skills (Chen, 2021; Park &Kim,
2020). Furthermore, it is emphasised that these applications are important in terms of offering
flexible working hours, taking education outside the classroom, and positively influencing student
motivation (Al-Azawei et al., 2017; Chen, 2021; Lu & Liu, 2022; Park & Kim, 2020).

The development of technology in education also contributes to making teaching processes more
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interactive. In particular, artificial intelligence-based applications and digital learning platforms
increase student motivation and make learning processes more flexible and accessible. This
transformation has popularised the use of digital tools in education and accelerated the integration
of technology into teaching processes. As an important reflection of this transformation in the
Turkish education system, computer-based applications began to spread with the FATIH Project,
which was implemented in 2012, and the variety of Web 2.0 tools used in education has increased
significantly. Video and image editing tools, animation creation applications, and social media
platforms are among the main Web 2.0 tools used in education. However, these tools, which initially
placed users in a passive consumer role, have gradually become user-centred and started to offer
more interactive learning experiences by increasing student participation (Horzum, 2010). Today,
applications such as Kahoot, Plickers, and Socrative, which can be used both inside and outside the
classroom and provide instant feedback, serve as examples of the effective use of Web 2.0 tools in
education.

Web 2.0 applications are digital tools that have emerged as a result of technology integration in
education and provide interactive contributions to students' individual learning processes. The
widespread use of Web 2.0 tools in education has made individual learning processes more
interactive by supporting a student-centred approach to learning. Compared to traditional teaching
methods, these digital tools encourage active student participation and enable them to analyse
learning materials in greater depth. These tools allow students to analyse texts more effectively and
organise their thoughts in visual and digital formats. Educational methods supported by Web 2.0
technologies enrich the comprehension process by supporting learning through more sensory
channels (Horzum, 2010). Through digital platforms such as Kahoot, Socrative, and Canva, students
can analyse reading materials in greater detail and develop their critical thinking skills by
establishing intertextual relationships. The opportunities offered by Web 2.0 tools provide students
with the chance to manage their individual learning processes and develop self-regulation skills. In
particular, digital storytelling, blogging, and collaborative writing applications develop students'
written expression skills while also encouraging peer learning (Richardson, 2018). For example,
platforms such as Padlet and Edmodo help students share their thoughts and improve their texts by
receiving feedback. In addition, Web 2.0 tools teach students to take more responsibility for their
learning processes, while also providing teachers with the opportunity to track learning progress
and make instant assessments. Video-based applications such as Flipgrid contribute to the
development of students' oral presentation skills, while mind mapping tools such as MindMeister
and Coggle support conceptual thinking and help students establish connections between texts
(Jonassen, 2012). These tools, which increase students' academic achievement and motivation, also
encourage them to think creatively, thereby contributing to their acquisition of 21st-century skills.
With the increasing use of technology in education, the effective use of Web 2.0 applications within
a pedagogical framework has become an important element in supporting student-centred learning.

With the advancement of technology, changes in education have made it possible to move away
from traditional methods and transition to new methods and applications that develop students'
ability to understand what they read and identify main ideas. Web 2.0 applications, which go
beyond traditional methods and enable students to use technology effectively, have now become an
integral part of education in many areas, and their impact on students' ability to understand what
they read and identify main ideas is a topic that requires further research. Web 2.0 tools that support
students' cognitive skills offer them the opportunity for active participation through their interactive
structures, unlike traditional learning processes. Web 2.0 technologies such as digital storytelling
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applications, online brainstorming tools, and discussion platforms enable students to analyse the
texts they read more deeply and evaluate the process of identifying main ideas from a multifaceted
perspective. In this regard, the educational use of Web 2.0 tools not only improves students' text
comprehension skills but also offers important opportunities for strengthening their critical thinking
skills (Greenhow et al., 2009; Redecker, 2017). This study primarily seeks to answer the question, ‘Do
Web 2.0 applications have an effect on students' reading comprehension skills and main idea
instruction?” Within this framework, the following questions were addressed in line with the
identified sub-problems:

¢ Whatis the effect of Web 2.0 applications on students' reading comprehension skills and the
main idea identification process in narrative texts?

*  What is the effect of Web 2.0 applications on students' reading comprehension skills and the
main idea identification process in informative texts?

Method

Research Design

In this study, a pre-test-post-test control group quasi-experimental design was used among
quantitative research methods. According to this design, participants are randomly assigned by the
researcher to two or more intervention conditions, and a pre-test is administered separately to both
groups. After these measurements, the intervention conditions are applied to the experimental
group, and then a post-test is administered to both groups. This design is also quite robust in terms
of internal validity due to the random assignment (Christensen et al., 2015). The research design is
presented in Figure 1.

Figure 1

Pre-Test-Post-Test Control Group Design
Pre-Test Intervention Final Test

Control Group P X
Participant Impertial Appointment)
Experimental Group X X X
Christensen et al., 2015

Study Group

The study group consists of a total of 52 fifth-grade students who are continuing their education at
an imam hatip secondary school in the centre of Kiitahya during the 2023-2024 academic year. These
students have been divided into two different groups in line with the objectives of the study: 26
participants are in the experimental group, and 26 participants are in the control group. While
students in the experimental group were taught using a teaching process that included Web 2.0
applications, students in the control group continued to be taught using traditional methods. Care
was taken to ensure a homogeneous distribution when dividing the students into groups. The
convenience sampling method was preferred when forming the study group. In this sampling
method, the researcher selects a sample that is close by and easily accessible, thereby speeding up
the study (Dawson & Trappv, 2001). The fact that one of the researchers was also the course
instructor for the study group influenced the selection of this method.
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Data Collection Tool

In the study, the ‘Reading Comprehension and Main Idea Identification Scale’ developed by Pilten
(2007) was used. Pilten's (2007) work in developing the scale can be summarised as follows: A total
of four texts, one narrative and one informative, were selected for the pre-test and post-test
applications. Questions related to ‘text-based, text-external, main idea identification, and topic
identification” were prepared for these texts, and the application time for each text was set at 40
minutes. During the development of the scale, contributions were received from a Turkish language
teacher, an assessment and evaluation expert, and the scale's developer, Pilten. To support the
academic validity of the scale, the opinions of two faculty members working in the Department of
Classroom Teaching and Turkish Language Teaching at Gazi University were sought. In addition,
scoring reliability, one of the methods for determining the reliability of scales, was taken into
account. Rating reliability is an approach aimed at determining whether consistency is maintained
between evaluations or between different raters (Turgut, 1997). Within this framework, the scale
was administered to 67 students in March 2006; the data obtained were evaluated by a Turkish
language teacher, a classroom teacher, and the researcher.

The correlation coefficients of the scores given as a result of the evaluations were calculated. These
coefficients were .92 for the first part of the pre-test and .97.5 for the second part. For the post-test,
the coefficients were .95.5 for the first part and .96.5 for the second part. It is stated that the
correlation coefficient calculated for a scale to be considered reliable must be at least .70 (Turgut,
1997). In this regard, the values obtained as a result of the reliability analysis of the scale developed
by Pilten (2007) indicate that the scale is reliable.

A total of ten texts were selected by the researcher to be used in the pre-test and post-test throughout
the application. The researcher made the selection in a way that ensured the suitability of the texts
in line with the structure and measurement objectives of the scale developed by Pilten (2007).
Adaptations were made based on the item structure and target behaviours in the scale. These texts
were approved by the Board of Education and selected from the 5th Grade Turkish Textbook
published by Anittepe Yaymncilik. This choice was made to ensure that the texts were suitable for
the students and the application process. The pre-test and post-test applications consist of two texts
each. The first section of the tests includes a narrative text and related test questions, while the
second section includes an informative text and questions related to it. Certain criteria were taken
into account to ensure the equivalence of the texts used in the pre-test and post-test applications of
the Reading Comprehension and Main Idea Identification Scale. In this context, care was taken to
ensure that the texts in the pre-test and post-test were of similar difficulty levels, that the number of
words was balanced, and that the texts were equivalent in terms of content. The basic characteristics
of the texts used in the pre-test and post-test are presented in the table below.
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Table 1
Characteristics of Texts Used in Pre-Test and Post-Test
Pre-Test Texts Final Test Texts
Text-1 Text -2 Text -1 Text - 2
Text Length 360 Words 294 Words 368 Words 299 Words
Anittepe Anittepe

Anittepe Publishing Anittepe Publishing

Source of the Publishing E?th Publishing 5.th 5th Grade Turkish 5th Grade Turkish
Text Grade Turkish Grade Turkish Textbook Textbook
Textbook Textbook
Text Type Narrative Text Informative Text Narrative Tex Informative Text
Open-Ended Open-Ended Open-Ended Open-Ended
Question Questions Questions Questions Questions
Types A.Identification of =~ A.Identification of  A.Identification of A. Identification of
ideas and topics ideas and topics ideas and topics ideas and topics
Apl?elizgon One Lesson Hour ~ One Lesson Hour One Lesson Hour One Lesson Hour

The names of the texts used in the pre-test and post-test are as follows: pre-test texts: text-1 “The Memory of a
Glass of Milk,” text-2 “Social Media Affects Our Psychology”; post-test texts: text-1 “Who Knows the Value of
Kindness?,” text-2 “Respect for Elders.”

Experimental Process and Application Process

All applications made during the research process were carried out with 5th grade students
attending a secondary school in the centre of Kiitahya. The applications, which were carried out
with a total of 52 students, were conducted with 26 experimental group students and 26 control
group students. Before starting the application, both students and parents were informed about the
process. Since the process was to be carried out as an extracurricular activity, deficiencies in students'
access to digital tools were identified, and efforts were made to address these needs. A pre-test was
conducted in the first week before the application. In the pre-test application, the students were
given the necessary warnings and reminded that the test would not be graded. The application was
carried out in separate lesson hours for narrative and informative texts, and the duration was set at
one lesson hour. After the pre-test, the control group continued with the education and training
process, and no further application was made. The experimental group was given six weeks of Web
2.0 applications to work on reading comprehension and finding main ideas. The work plan was
shared with the students before the activity. The texts used in the pre-test and post-test were selected
by the researcher from the Anittepe Yayincilik 5th Grade Turkish Textbook used in the previous
academic year. Texts were selected in accordance with the item structure and objectives of the
measurement tool developed by Pilten (2007). In order to ensure equivalence between the pre-test
and post-test texts, the number of words and text types were kept the same. During the process, the
application text was shared with the experimental group students on a specific day of the week, and
then the application links were activated at the specified times. In the lesson after the application,
the texts were analysed with the students, the work was evaluated, and consultations were held on
the main ideas of the texts. Some of the poster works were displayed on school and classroom
bulletin boards. As indicated in the eighth week's schedule, the final test was administered to both
the experimental and control groups. At the end of the application process, final tests were
administered to both groups using both narrative and informative texts, and the results for these
two text types were evaluated separately.
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The tasks and procedures performed to make the experiment process more understandable are listed

in the table below.

Table 2

Applications Made During the Experiment

Group Before Application Applications Post-Application
Pre-test Final test
Experimental Reading Reading and main idea Reading

Comprehension and
Main Idea Identification
Scale
Control Reading
Comprehension and
Main Idea Identification
Scale

identification activities
conducted using Web
2.0 tools
Reading activities
conducted in
accordance with the
MEB curriculum

Comprehension and
Main Idea Identification
Scale
Reading
Comprehension and
Main Idea Identification
Scale

The texts and Web 2.0 tools applied to the experimental group during the application period are

shown in the table below, along with their dates.

Table 3

Texts Applied to the Experimental Group and Dates

Features of Applied Texts

Number of Text Type Web 2.0 Tool Application Week
Words
Anadolu’da 356 Word Essay Quizizz Web 2.0 6-10 May
Konukseverlik
Cocuk 464 Word Story Kahoot Web2.0 13-17 May
Bahcesindeki
Bekci
Hosca Kalin, 541 Word Interview Google Form 20-24 May
Giile Giile Web2.0
Ozgiirliik 260 Word Fable Quiz Flight Web 2.0 27-31 May
Spor ve 161 Word Article Canva Web 2.0 3-7 June
Bedenimiz
[lk Ders 383 Word Story Quizizz Web 2.0 June

Table 3 details the characteristics and dates of use of the texts applied to the experimental group. In

the study, activities supported by Web 2.0 tools were carried out to develop students' reading

comprehension and main idea identification skills. Each week, a different text type was studied, and

the Web 2.0 tools used in this process were selected according to the type and content of the texts.

The selected tools provided students with an interactive learning experience and contributed to the
development of their digital literacy skills. The Web 2.0 tools and their functions are as follows:

* Quizizz; used to create interactive quizzes and game-based learning activities. Students

assessed their comprehension levels by answering questions related to the texts they read.

e Kahoot!; provided a fun and competitive learning environment to reinforce students'

knowledge of the text.

* Google Form; used to have students answer open-ended and multiple-choice questions after

reading activities. The aim was to encourage students to think more deeply about the text
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and provide feedback.
*  Quiz Flight; used to measure comprehension levels and help students reinforce concepts.

¢ Canva; posters and presentations were created to encourage visual learning. Students
visualised and shared the main ideas of the texts.

The data obtained at the end of the process were analysed to evaluate the effect of Web 2.0 tools on
students' reading comprehension skills. Prior to the research, ethical committee approval was
obtained in accordance with the letter dated 06.05.2024 and numbered 289348 from the Scientific
Research and Publication Ethics Committee of Kiitahya Dumlupinar University.

Data Analysis

The data obtained after the application were analysed using SPSS software, and the normality of the
data distribution was tested. Cohen's d was used to calculate the effect size of the significant
difference in the independent t-test results. Cohen (1988) developed a model to facilitate the
interpretation of effect size values, attempting to classify the significance levels of effect size values.
According to this model, effect size is evaluated as small (0.2), medium (0.5), and large (0.8). This
information is shown in Table 4.

Table 4

Descriptive Characteristics of Texts Applied to the Experimental and Control Groups

Group Text Type Skewness Kurtosis
Experimental Narrative text Pre-test -,750 ,820
Group
Control Group Narrative text Pre-test -,756 1,138
Experimental Informative text Pre-test -,650 1.323
Group
Control Group Informative text Pre-test -,639 ,463
Experimental Narrative text Final test -379 -571
Group
Control Group Narrative text Final test -,947 ,957
Experimental Informative text Final test ,830 ,249
Group
Control Group Informative text Final test -,427 -1,256

Table 4 shows the skewness and kurtosis coefficients of the pre-test and post-test results for all
groups. According to Tabachnick and Fidell (2015), these coefficients should be between -1.5 and
+1.5 to indicate that the data is normally distributed. The values obtained by dividing the skewness
and kurtosis coefficients by their standard errors were also found to fall within this range. This
finding indicates that the data meet the assumption of normal distribution. Therefore, the
independent samples t-test, one of the parametric tests, was chosen to determine the difference
between the two groups.

Findings

The t-test results for the pre-test and post-test scores of the students in the experimental and control
groups in terms of their reading comprehension and main idea identification skills are presented in
Table 5.
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Table 5

Experimental and Control Group Pre-Test - Post-Test T-Test Results

t Test
t sd p

Score Groups n X ss

Reading Comprehension Experiment  Pre-test 26 157,5000 17,50714

Main I 074 2 41
and Main Idea Control Pre-test 26 1578846 1727270 6 9
Identification Scale

Reading Comprehension Experiment  Final test 26 176,1538 10,51738
and Main Idea 3,985 18 ,001

e . Control Final test 26 161,7308 11,65696
Identification Scale

According to the table, when the results of the Reading Comprehension and Main Idea Identification
Scale are examined, it is seen that the pre-test score average of the experimental group is 157.5000,
the standard deviation is 17.50714, and the sample size is 26. For the control group, the pre-test score
average was 157.272, the standard deviation was 17.27270, and the sample size was 26. According
to the t-test analysis, no significant difference was found between the pre-test scores of the
experimental and control groups (t = -0.74, p = 0.941). This result indicates that there was no
statistically significant difference between the two groups prior to the application.

When the final test data were examined in terms of the Reading Comprehension and Main Idea
Identification Scale results, it was determined that the experimental group's final test score average
was 176.1538, the standard deviation was 10.51738, and the sample size was 26. The control group's
final test score average was 161.7308, with a standard deviation of 11.65696 and a sample size of 26.
According to the t-test analysis, a statistically significant difference was found between the final test
scores of the experimental and control groups (t =3.985, p =0.001). This result indicates a significant
improvement in favour of the experimental group after the application.

The results of the analysis conducted to compare the achievement scores of the students in the
experimental group are presented in Table 6.

Table 6
Experimental Group Pre-Test - Post-Test T-Test Results
- t Test
Score Groups n X ss
t sd p
Reading Experiment Pre-test 26 157,5 17,50714
Comprebensmn and ' ' 6,991 13 001
Main Idea Experiment Final test 26 176,15 10,51738

Identification Scale

The results of the Reading Comprehension and Main Idea Identification Scale for participants in the
experimental group were compared in terms of pre-test and post-test scores. When examining the
table, it can be seen that the average pre-test score for participants in the experimental group was
157.5. The average post-test score was calculated as 176.15. This shows that the experimental group
students demonstrated significant improvement in their reading comprehension and main idea
identification skills over time.

The t-test analysis resulted in a t-value of -6.991 and a p-value of 0.001. These statistical values
indicate that the difference between the pre-test and post-test scores is significant. The effect size of
this significant difference is moderate (Cohen's d=0.38). Based on the data, it can be said that the
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experimental group participants' reading comprehension and main idea identification skills
improved significantly during the process. This improvement suggests that the Web 2.0 tool-
supported activities carried out during the application process were effective.

The results of the analysis conducted to compare the control group's achievement scores are
presented in Table 7.

Table 7
Control Group Pre-Test — Post-Test T-Test Results
— t Test
Score Groups n X ss : d .
Reading Comprehension Control Pre-test 26 157,8846 17,27270
and Main Idea -1,975 9 ,059

e L Control Final test 26 161,7308 11,65639
Identification Scale

When the pre-test and post-test results of the control group were examined, the changes in the
participants' reading comprehension and main idea identification skills were evaluated. According
to the data obtained, the pre-test score of the control group was calculated as 157.88, and the post-
test score was calculated as 161.65.

The t-test analysis revealed a t-value of -1.975 and a p-value of 0.059. These values indicate that there
is no significant difference between the control group's pre-test and post-test scores. It appears that
the reading activities implemented within the framework of the MEB curriculum did not cause a
noticeable change in the participants. However, a partial increase in the final test scores was
observed for some participants in the control group. Additionally, analyses based on informative
texts were conducted within the scope of the study to compare the development of the groups'
reading comprehension and main idea identification skills, and the detailed results are presented in
Table 8.

Table 8

Experimental and Control Groups in Informative Texts Pre-Test - Post-Test T-Test Results
t Test
t sd p

Score Groups n X ss

Reading Comprehension Experiment Pre-test 26 75,3846 9,0468
d Main Id 2 2 1
anc viam feea Control  Pre-test 26 751923 10998  "°° > 95
Identification Scale
Reading Comprehension Experiment Finaltest 26 83,8462 7,785

and Main Idea Control  Fimaltest 26 77,3077 533 20 10,004
Identification Scale

The data in the table contains the results of the t-test analysis conducted to evaluate the pre-test and
post-test results applied to the experimental and control groups. The pre-test score of the
experimental group was calculated as 75.38 on average, with a standard deviation of 9.05. The pre-
test score of the control group was determined as 75.19 on average, with a standard deviation of
10.99. The analysis revealed that there was no statistically significant difference between the groups
in terms of pre-test scores (t=0.062, p =0.951). This finding indicates that the two groups had similar
reading and comprehension skills before the experiment began.

When the final test results were examined, the experimental group's average score was calculated
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as 83.84 with a standard deviation of 7.78. The control group's final test score was determined to be
77.30 with a standard deviation of 5.33. According to the results of the t-test, a statistically significant
difference was found between the final test scores of the experimental and control groups (t =3.215,
p = 0.004). These findings reveal that the experimental group showed greater improvement in
reading strategies and main idea identification skills.

One of the main reasons for this difference is that the experimental group used Web 2.0 applications
in the information acquisition process. These applications, which were carried out through
informative texts, strengthened the students' reading comprehension skills and contributed
positively to the main idea identification process. The effect size of this contribution is moderate
(Cohen's d=0.63).

Although some development was observed in the control group, this progress was found to be
statistically insignificant.

In conclusion, the analyses conducted demonstrate that Web 2.0-supported applications are effective
in developing students' reading comprehension and main idea identification skills. In particular, it
can be said that the use of digital learning tools as a supportive element in the reading process plays
an important role in increasing student success.

Table 9
Experimental and Control Groups in Narrative Texts Pre-Test - Post-Test T-Test Results
- t Test
Score Groups N X ss
t sd p
Reading Comprehension Experiment Pre-test 26 82,1154 12,041
and Main Idea -,174 25 ,863

Identification Scale Control Pre-test 26 82,6923 10,318

Reading Comprehension Experiment  Finaltest 26 92,3077 6,516
and Main Idea 2,961 92 ,007

Identification Scale Control Final test 26 84,4231 8,980

When the data in the table is evaluated, it is seen that the pre-test score average of the experimental
group is 82.1154, the standard deviation is 12.041, and the sample size is 26. In the control group, the
pre-test score average is 82.6923, the standard deviation is 10.318, and the sample size is 26.
According to the t-test analysis, there is no statistically significant difference between the pre-test
scores of the groups (t =-0.174, p = 0.863).

When the post-test data were examined, it was observed that the mean post-test score of the
experimental group was 92.3077, the standard deviation was 6.516, and the sample size was again
26. In the control group, the mean post-test score was 84.4231, the standard deviation was 8.980, and
the sample size was 26. The t-test revealed a statistically significant difference between the groups
in terms of final test scores (t =2.961, p = 0.007).

The fact that the pre-test scores of the experimental and control groups did not show a statistically
significant difference in this study indicates that both groups were at a similar level in terms of
reading comprehension skills at the beginning. However, the final test evaluation conducted after
the Web 2.0-based activities implemented in the experimental group revealed that the students in
the experimental group showed significant improvement in their reading comprehension and main
idea identification skills compared to the control group. These findings support the notion that Web
2.0 tools play an effective role in developing these skills in students. The effect size of the study is
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moderate (Cohen's d=0.58).

Table 10

Results of the Pre-Test and Post-Test T-Test for the Experimental Group in Narrative Texts
t Test
t sd p

Score Groups n X ss

Reading Comprehension = Experiment Pre-test 26 82,1154  12,01441

and Main Idea . . -5,390 25 ,001
e L. Experiment Final test 26 92,3077 6,51625
Identification Scale

According to the analysis conducted on narrative texts, the mean pre-test score of the experimental
group was determined to be 82.12 with a standard deviation of 12.01. The mean post-test score of
the group was 92.31 with a standard deviation of 6.52. According to the t-test analysis, a significant
difference was found between the pre-test and post-test scores of the experimental group in
narrative texts (t = -5.390, p = 0.001). These findings show that the application had a significant
increase in students' scores on narrative texts. This result demonstrates that Web 2.0 tools have a
positive contribution to the development of students' reading comprehension and main idea
identification skills in the context of narrative texts.

Table 11
Results of the Pre-Test and Post-Test T-Test for the Experimental Group in Informative Texts
S G 5 t Test
core roups n SS
p t sd p
Reading Experiment Pre-test 26 75,3846 9,04689
Comprehension and
-5,500 25 ,001
Main Idea Experiment Final test 26 83,8462  7,78559

Identification Scale

In the evaluation of the informative texts, it was determined that the pre-test score average of the
experimental group was 75.38, and the standard deviation was 9.05. The post-test score average of
the same group was 83.85, and the standard deviation of this value was recorded as 7.79. According
to the t-test analysis conducted on the experimental group, a statistically significant change was
determined between the students' pre-test and post-test scores related to informative texts (t =-5.500,
p = 0.001). The analysis results show that there was a significant increase in the students'
performance in informative texts due to the application. This finding reveals that Web 2.0 tools are
an effective method for developing students' reading comprehension and main idea identification
skills in the context of informative texts.

Discussion, Conclusions, and Recommendations

This study aims to determine the effect of applications developed using Web 2.0 application tools
on the reading comprehension and main idea teaching of 5th grade middle school students. In this
section, the findings obtained within the scope of the study's objective are analysed, and the results
are presented.

As aresult, it was determined that the students in the experimental group scored higher on the final
test than the students in the control group. This finding shows that Web 2.0 applications have a
positive contribution to the development of reading comprehension and main idea identification
skills. In his study, Sahin (2022) examined the effect of Web 2.0 tools such as Powtoon and Kahoot
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on vocabulary teaching and reading skills. The findings of the study revealed that these tools made
the learning process more interactive and motivating. The research concluded that animation-based
presentations supported by the Powtoon application enabled students to remember new words
more easily, while visual and auditory elements increased their attention levels and positively
affected their reading comprehension performance. On the other hand, it was found that Kahoot's
gamification-based structure creates a competitive and fun learning environment among students,
enabling them to repeat words more willingly. Overall, the study shows that Web 2.0 tools are not
only technical support materials in language teaching but also tools that deepen learning in cognitive
and affective dimensions. The research findings have provided important contributions to teaching
practices by revealing that such digital tools can be effectively used, particularly in vocabulary
teaching and the development of reading comprehension skills. Similarly, Balc1 and Ergiin (2025),
although focusing on writing skills, have demonstrated that Web 2.0 tools are a supportive element
in language learning processes in general. These studies are important in that they show that Web
2.0 tools can also be effective in reading comprehension processes.

When the literature was reviewed, similar studies using tools in the field of reading skills were
identified. Positive results were obtained in studies conducted on digital stories, one of the examples
of Web 2.0 tools used in the course. Kandemir and Bay (2023) concluded that reading activities based
on digital stories had a positive impact on students' reading comprehension skills. The findings of
Sentiirk Leylek (2018) in their studies with third-grade primary school students also support this
study. In this study, the researcher compared the effects of prepared digital stories and digital stories
produced by students themselves on reading skills. The findings show that students' active
participation in the story creation process leads to more significant improvement in their reading
skills. These results are consistent with the findings of studies investigating the effect of Web 2.0
applications on students' comprehension of what they read. However, contrary to the research
results, a review of the literature reveals the existence of studies that have found no significant effect
of digital stories on comprehension skills. In a study conducted by Duran and Topbasoglu (2015), it
was found that digital stories did not make a significant difference compared to printed texts.
However, it should be noted that these results may be influenced by factors such as the learning
environment, the duration of the application, and the variety of digital tools used. Indeed, in this
study, the combined use of different Web 2.0 tools, the provision of an interactive learning
environment, and the encouragement of student participation were decisive in the development of
reading comprehension skills.

Karadag and Garip (2021) conducted their study using Learningapss, a Web 2.0 tool, for
reinforcement activities in Turkish language education with a group of fifteen middle school
students. The study lasted six weeks, and activities related to the learning outcome “draw
conclusions from what they read” were carried out using the aforementioned Web 2.0 tool.
Following the application, interviews with the students revealed that they appreciated the
reinforcement activities and shared their positive opinions regarding their effectiveness.

When reviewing the literature, studies examining the impact of Web 2.0 tools on other basic skills
were also found. Cigerci (2015) conducted research on the use of digital stories in developing
listening skills. In this study, the effect of digital stories and activities based on these stories on
listening comprehension skills in Turkish lessons was examined, and elementary school students
were selected as the study group. The results showed that the students in the experimental group
had significantly improved their listening comprehension skills and that this difference between the
control and experimental groups was statistically significant. In Gezer's 2020 study with second-
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grade elementary school students, he investigated the effect of digital materials on students'
listening comprehension levels and concluded that there were significant differences between the
control and experimental groups at the end of the process. Baki and Feyzioglu (2017) applied Web
2.0 tools to improve writing skills and found that the experimental group of students who continued
their education with digital stories had a significant difference in their attitudes toward writing skills
compared to the control group of students who received education with the current education
program. Yilmaz, Yasar Saglk, & Kadan (2021) investigated the effect of concept cartoons on
students' speaking skills. They concluded that the speaking skills of students in the experimental
group, where concept cartoons were used in the teaching process, were significantly higher than

7]

those of students in the control group in terms of “content,” “presentation,” and “language and
expression.” This finding supports the notion that concept cartoons are an effective tool for
developing students' speaking skills. Considering all the studies mentioned, it can be said that Web
2.0 tools are effective in developing the four language skills of reading, writing, listening, and
speaking, increasing academic achievement, expanding vocabulary, and supporting affective and
cognitive skills in the language learning process. The results of the study support this conclusion.
Yasar Saglik and Yildiz (2023) have stated that vocabulary instruction enriched with Web 2.0 tools
has a positive impact on vocabulary knowledge, fluent reading skills, and reading comprehension.
This situation shows that Web 2.0 tools not only develop individual language skills but also

contribute to the language learning process in a holistic way.

When the literature is examined, it has been determined that Web 2.0 applications positively affect
not only academic achievement but also affective characteristics such as attitude and interest. In the
studies of Mete and Batibay (2019), the effect of Kahoot, one of the Web 2.0 tools, on students'
motivation towards Turkish lessons was investigated. The research lasted twenty weeks, and at the
end of the process, it was observed that the experimental group, which continued their education
with Kahoot-supported lessons, had increased motivation toward Turkish lessons compared to the
control group. Similarly, a study conducted by Akgay and Sahin (2012) concluded that the Web
adventure teaching method increased students’ academic achievement in Turkish lessons and
positively affected their attitudes toward the lesson. Such studies show that Web 2.0 tools not only
support cognitive gains but also contribute to students' emotional development. The findings of the
studies are consistent with the results obtained in this study. When the literature is examined, it is
noteworthy that Web 2.0 tools are mostly used in digital story reading and writing processes.
However, some studies have examined the effects of a single Web 2.0 tool. In fact, in this study,
several Web 2.0 tools were used together and applied for the first time in main idea education. In
this respect, it can be said that this study contributes to the literature.

Various scientific studies have been conducted on the use of Web 2.0 tools in different disciplines in
education. These studies have examined the impact of Web 2.0-supported applications in areas such
as science, technology, social studies, and citizenship education, and have investigated their effects
on student achievement and attitudes toward the course. Studies in the field reveal that the
integration of Web 2.0 tools into teaching processes has a positive effect on students' learning
experiences. In particular, studies conducted in the context of science and technology education
indicate that Web 2.0-supported applications increase students' interest in the course and make
learning more interactive. Studies conducted by Akbaba and Ertas Kili¢ (2021) and Ozdem Kose,
Bayram, and Benzer (2021) have found that the use of Web 2.0 tools positively affects students'
attitudes toward science courses. This situation shows that the structure of Web 2.0 tools, which
encourages student participation, plays an important role in science education. Web 2.0 tools are
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seen to be effective not only in the field of science but also in different disciplines such as social
sciences and values education. In a study conducted by Ugel and Karagozoglu (2023), the effect of
the creative drama method supported by Web 2.0 tools on attitudes toward human rights and
citizenship education courses was examined. The research findings revealed that this method
increased students' academic achievement and contributed to the development of positive attitudes
toward the course. Similarly, a study by Turan and Yilmaz (2022) addressed the proficiency of social
studies and science teachers in using Web 2.0 tools and emphasized the need to improve teachers'
technological literacy in order to integrate these tools more effectively into the teaching process. A
systematic review of academic studies on the use of Web 2.0 tools in educational settings shows that
these tools are most commonly used in language education, science, and teacher education (Demir
& Sahin, 2021). These findings reveal that Web 2.0 tools can be used effectively not only in specific
courses but also in different disciplines and teaching methods. These tools encourage students to
actively participate in the learning process and also make learning more permanent, enjoyable, and
interactive. Overall, it is evident that Web 2.0 tools are increasingly being used in education and
contribute to the creation of student-centered learning environments across different disciplines.
This situation indicates that technology-supported learning models should be adopted more widely
in the future and integrated into teaching processes in a more systematic manner.

In conclusion, this study has revealed that Web 2.0 tools have a positive effect on middle school
students' reading comprehension and main idea identification skills. When the final test results of
both groups were analyzed, the significant improvement observed in the final test results of the
experimental group students shows that these digital tools have a supportive and developmental
function in the learning process. In line with findings in the literature indicating that the integration
of digital technologies into education has positive effects on academic achievement and students'
affective characteristics, this study also points to the pedagogical potential of Web 2.0 tools.
However, a more detailed examination of the effects of the methods used on different types of
learning will shed light on future studies. In future research, working with a broader sample group
from different socio-cultural backgrounds could increase the generalizability of the findings.
Additionally, long-term follow-up studies could be conducted to evaluate the lasting effects of Web
2.0 tools. Studies examining the impact of Web 2.0 applications at different educational levels and
in different course contents could deepen the knowledge base in this area. In particular, there is a
limited number of studies investigating the impact of Web 2.0 tools at the high school and adult
education levels. In future research, the effects of these tools on different age groups can be
compared, and their contribution to learning motivation and academic achievement can be
evaluated through long-term studies. Teachers' attitudes and competencies toward these
technologies may also be a focus of future research.

Based on the findings of this study, the following recommendations can be made for the more
widespread and effective use of Web 2.0 tools in education:

Recommendations for the Teaching Process

1. Web 2.0 tools should be systematically incorporated into teaching programs. Particularly in
Turkish language courses, emphasis should be placed on the use of digital materials in order
to develop students' higher-order cognitive skills, such as reading comprehension and
identifying main ideas. In this context, content and teaching strategies should be made
compatible with Web 2.0 tools.
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Efforts should be made to improve teachers' digital literacy. Practical in-service training
should be organized for teachers to enable them to use Web 2.0 tools effectively. In these
training sessions, teachers should be taught not only the technical aspects of the tools but
also their pedagogical integration.

Recommendations for Researchers

1.

There is a need for studies examining the effects on different age groups and learning levels.
This study was conducted only at the 5th grade level of middle school. In future studies, the
effects of Web 2.0 tools on different levels, such as high school and adult education, can be
examined comparatively.

The impact of Web 2.0 tools on the four language skills should be addressed with a holistic
approach. Research should be expanded to include different aspects, such as the contribution
of digital storytelling processes to writing skills and the contribution of interactive listening
materials to listening comprehension skills, rather than being limited to reading skills alone.

Follow-up studies examining the long-term effects of Web 2.0 tools should be conducted.
This will enable the extent to which language skills acquired through digital tools are
retained over time to be determined, and the teaching process to be structured accordingly.

Qualitative studies based on student opinions should be increased. Focus group discussions,
student diaries, and similar qualitative data collection techniques can be used to thoroughly
examine students' attitudes toward Web 2.0 tools, their motivation levels, and their
experiences with the learning process.
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Ogrencilerin okuduklari metinleri anlamlandirmalari ve metnin ana fikrini
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aract olarak Pilten (2007) tarafindan gelistirilen "Okudugunu Anlama ve Ana
Fikir Belirleme Olgegi" kullanilmistir. Calismanin sonucunda, Web 2.0
uygulamalarmin 6grencilerin okudugunu anlama ve ana fikri belirleme
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Web 2.0 Uygulamalarmin Ogrencilerin Okudugunu Anlama ve Ana Fikir Ogretimine Etkisi

Giris

Metinleri anlamak, yalmizca kelimelerin anlamlarini bilmekle smirli degildir. Bu siireq; metnin
yapisini kavrama, igerikten ¢ikarimlar yapabilme becerisi ve yazarin vermek istedigi temel mesajt
anlama gibi cesitli biligsel yetkinlikleri gerektirir (Williams, 2018). Metin anlama siirecinin temel
unsurlarindan biri, yazarin asil anlatmak istedigini kavrayabilmektir. Bu beceri, okurun metindeki
ana fikri belirleme yetisini ifade eder. Ana fikir, metnin genel igerigini 6zetleyen ancak ayrintilara
girmeyen bir gerceve sunar. Metinde yer alan detaylar ise, yazarin vermek istedigi mesajt
giiclendirmek icin sundugu destekleyici diisiinceler olarak islev gérmektedir (Uysal ve Ozmutlu,
2022). Etkili bir okuyucunun, bu detaylarin neden eklendigini anlayarak metindeki parcalar
birlestirmesi ve ana fikre ulasmas: beklenir. Bununla birlikte, ana fikri belirleme siireci bireysel
farkliliklara da baghdir. Okuyucunun dil yeterliligi, 6nceki bilgi birikimi ve elegtirel diistinme
becerisi, ana fikri dogru ve hizli bir sekilde tespit etme yetenegini dogrudan etkilemektedir (Snow,
2002). Ozellikle egitim seviyesinin artmasiyla birlikte bireylerin metinlerdeki ana ve yardima
fikirleri daha iyi ayirt edebildigi goriilmektedir (Pressley ve Afflerbach, 1995).

Bir metindeki anlatilmak istenenleri dogru bir bicimde tespit edebilmek ve yazarin okura vermeyi
hedefledigi iletiyi anlayabilmek, ileri diizeyde okuma ve kavrama yeteneklerine sahip olmay1
zorunlu kilmaktadir. Nitelikli bir okurdan okudugu metnin nigin yazildigmni, ana fikrini veya
metnin merkezindeki fikirleri anlamasi ve bu 6zii kesfetmesi beklenmektedir (Kusdemir ve
Katranci, 2016). Metnin ana diistincesini anlamak; okurun metindeki diisiinceleri ve olaylar:
anlamasini, metnin biitliniinii tanimlayabilmesini, farkli metinler arasinda iligski kurabilmesini ve
metni Ozetleyebilmesini saglamaktadir (Kathleen, 2015). Bu siirecte 6grenciden metinde verilen
karmagik yapmin igerisinden onemli olani ayirabilmesi, gecirdigi egitim siirecinde edindigi
kazanimlardan yola ¢ikarak diizenleme ve yasamiyla iliskilendirebilmesi beklenmektedir (Ates ve
digerleri, 2016). Ana fikir, metnin vermek istedigi temel mesaji iceren ve okuyucunun metni
anlamlandirmasimni saglayan en énemli unsurlardan biridir. Bagka bir deyisle, ana fikir metnin kalbi
niteligindedir. Okuyucunun, bilgiyi daha etkili islemesi, gerektiginde hatirlayabilmesi ve
diistincelerini daha kolay ifade edebilmesi icin ana fikir ile yardima fikirleri dogru sekilde
belirleyebilmesi gerekmektedir (Kirnik, 2017)

Ana fikri bulma becerisi metni anlamlandirmanin 6tesine gegerek okunan metinden belli bash fikir
ve diislinceleri sentezleyerek bir c¢ikarimda bulunmay: gerektiren oldukca gii¢ bir beceridir
(Cetinkaya ve digerleri, 2013). Ciinkii ana diislincenin metin biinyesinde bulunmasi gereken ya da
okuyucunun bulmasini umdugu daha 6nceden belirlenmis bir yeri yoktur. (Akyol, 2006). Metinlerin
ana fikirleri; metnin tiirtine, uzunluguna, detayciligina gore metnin farkli yerlerinde okuyucuya
gizli ya da agik olarak sunulabilir (Pilten, 2007). Metin igerisinde agik ya da gizli olarak bulunan ana
fikri tespit edebilmek igin 6ncelikle okuyucunun metni ¢ok iyi anlamasi, ana fikir eger gizli bir
sekilde verilmisse bu mesaji metnin satir aralarindan ¢ikarmasi gereklidir ki bu siireg bir¢ok bilissel
beceriyi beraberinde getirmektedir (Uysal ve Pala, 2022). Okuyucuya verilmek istenen ana fikrin
anlasilmasi ve belirtilmesinde; ana fikir-konu ve metin-tiir iliskisi, metne ait detaylarin belirlenmesi
ve siire¢ boyunca kullanilacak yontem ve teknikler siirecin en Onemli adimlar1 arasinda
bulunmaktadir (Pilten, 2007). Bahsedilen bu siire¢ bazi zorluklari da beraberinde getirdigi igin
siirecin okuyucu tarafindan dogru bir sekilde vyiiriitiilebilmesi Onem arz etmektedir.
Hazirbulunusluk diizeyi, dnceki deneyimler, biligsel stireglerin karmasiklig1 bu stirecin saglikli bir
sekilde ytritiilebilmesini etkilemektedir. Ana fikrin etrafinda sekillenen yardima fikirleri
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kavrayabilmek de ana fikri bulmaya yardimci olan etmelerden biridir.

Ana fikir bulma becerisini konu edinen sinirli sayidaki ¢alismalar incelendiginde (Cetinkaya ve
digerleri, 2013; Dogan, 2015; [lter, 2018; Kusdemir ve Katranci, 2016; Ozkara, 2016; Pilten, 2007; Uysal
ve Pala, 2022) metnin konusunu tespit edebilme ve ana diisiince ile bu diisiinceyi destekleyen
yardimcr diistinceleri Dbelirleyebilme konusunda 6grencilerin, 6gretmen adaylarmin ve
ogretmenlerin gesitli sorunlar yasadigi bilinmektedir. Bu beceri, metindeki sadece ilk veya son
ciimleyi okumaktan 6teye gecerek yazarin sundugu tiim detaylar1 bir araya getirip ortak bir fikir
olusturmak, basitce detaylar1 hatirlamaktan daha ileri bir analiz diizeyi gerektirmektedir. Soz
konusu diizeyde bir ¢oziimleme yapabilmek igin okuyucunun, ana fikrin nasil sekillendigine
dikkatle odaklanmasi gerekmektedir (Kathleen, 2015). Ana fikri belirlemenin zorluklar1 ve
karmagiklig1 g6z oniine alindiginda (Stevens ve digerleri, 2020), 6grencilerin bu beceriyi edinmeleri
igin sistemli bir 6gretim siirecine ihtiyag duyulmaktadir. Ogrencilerin bu beceriyi ilkdgretimin ilk
basamagindan baslayarak gelistirebilmeleri icin Ogretmenlerin ve ders kitaplarmin destegi
onemlidir. Bununla birlikte gelisen teknolojinin smif i¢i uygulamalarda kullanilmasi, okudugunu
anlama ve ana fikir bulma konusunda 6grencilere kolaylik saglamaktadir. Tomitch’ye (2000) gore,
ogrenciler okullarda ana fikir ve yardima fikirleri belirlemeye yonelik stratejileri yeterince
ogrenememektedir. Kaya'ya (2021) gore ise, Ogrenciler ana fikri belirleme siirecinde yeterli
rehberlikten yoksundur. Ana fikir, yardima fikir ve konu kavramlar: {izerine sistemli bir egitim
almadiklarindan, bu kavramlari birbirine karistirmakta ve metin iginde belirlemekte
zorlanmaktadirlar (Kirnik, 2017). Bununla birlikte, yapilan arastirmalar uygulamali galismalarin
ogrencilerin deneyimlerini artirarak bu siireci daha etkili hale getirdigini ve 6gretimin stratejilere
dayandirilmasmin ana fikir, yardima fikir ve konunun belirlenmesini olumlu yonde etkiledigini
gostermektedir (Boudah, 2014; Ilter, 2018; Jitendra, Hoppes ve Xin, 2000; Kirnik, 2017; Klingner ve
digerleri, 1998; Kusdemir ve Gilines, 2014; Ozdemir ve Kiroglu, 2017; Pilten, 2007; Stevens, 2020). Bu
baglamda, yapilan cesitli ¢alismalar da metin anlama becerilerinin gelistirilmesi igin 0gretim
stirecinde biligsel ve iistbiligsel stratejilere dayal etkinliklerin 6nemini vurgulamaktadir (Duke ve
Pearson, 2002; Pressley, 2006; Snow, 2002).

Ana fikir bulma ve okudugunu anlama becerileri, 6grencilerin bilgiye erisim ve anlam olusturma
stireclerinde temel yetkinliklerdir. Bu beceriler, yalmzca bireysel O6grenme deneyimlerini
gliclendirmekle kalmaz ayni zamanda teknolojinin sundugu yeni araglar ve kaynaklarla da daha
etkili hale gelebilir. Geleneksel egitim modelleri, ana fikri belirleme siirecini agirlikli olarak
ogretmen merkezli bir yaklagimla ele almakta ve 6grencilerin bireysel kesif yapmasina yeterli firsat
tanimamaktadir. Oysa Ogrencilerin metinle etkilesim kurarak, soru sorma ve tartisma yoluyla
anlamlandirma stirecine aktif olarak katilmalari, ana fikri belirleme becerilerini daha etkili bir
sekilde gelistirebilir. Okuma ve anlama becerilerinin gelistirilmesi i¢in Ogrencilere sunulan
metinlerin igerigi kadar, kullanilan 6gretim teknikleri de biiyiik 6nem tagimaktadir. Okuma
aliskanli$i kazandirma siireclerinde Ozellikle yapilandirmac yaklasima dayali oOgretim
yontemlerinin, 6grencilerin metinlerdeki ana fikri belirleme becerilerini gelistirdigi arastirmalarla
desteklenmektedir (Duke ve Pearson, 2002). Bunun yani sira, 6grencilerin aktif katihimini saglayan
ogretim teknikleriyle okuma siiregleri daha verimli hale getirilebilmektedir. Bu baglamda, egitim
ortamlarinda teknolojinin sundugu olanaklardan faydalanmak, ana fikir belirleme becerilerini
gelistirme agisindan 6nemli bir avantaj sunmaktadir. Bu dogrultuda, dijital ve interaktif 6grenme
araclariyla desteklenen egitim ortamlari, 6grencilerin okudugunu anlama becerilerini giiclendirme
potansiyeline sahiptir (Duke ve Pearson, 2002; Guthrie ve Wigfield, 2000). Teknolojik gelismeler,
egitimde interaktif platformlar ve dijital araglarla 6grenmeyi daha erisilebilir ve verimli kilmakta,
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Ogrencilerin okuma ve anlama becerilerini gelistirmelerine yardimci olmaktadir. Boylece egitimdeki
bu dijital doniisiim, 6grencilere daha fazla 6grenme firsati sunarken okuma ve anlamlandirma
stireclerini de zenginlestirmektedir.

Teknolojinin hizli gelisimi, toplumsal yasamin bircok alaninda oldugu gibi egitim sistemlerinde de
onemli degisimlere yol agmaktadir. Ozellikle bilgisayar teknolojilerinin yayginlagmast ve dijital
araglarin gesitlenmesi, egitim siireclerinin daha etkilesimli ve erisilebilir hale gelmesini
saglamaktadir. Geleneksel Ogretim yontemlerine ek olarak, teknolojik uygulamalarin egitim
ortamlarmma entegrasyonu, Ogrenme siirecini daha etkili ve Ogrenci merkezli bir yapiya
dontistiirmektedir (Sakalli ve digerleri, 2008). Bilgiye erisimin hizlanmasi, 6grencilerin 6grenme
stireclerini kisisellestirmesine olanak tanirken 6gretmenlerin de ders igeriklerini daha dinamik ve
ilgi cekici hale getirmesine imkan taniyabilmektedir. Bununla birlikte, egitimde teknolojinin
kullanimi sadece bir yenilik degil, ayn1 zamanda ¢agin gerekliliklerine uyum saglamak acisindan da
kritik bir unsur olarak degerlendirilmektedir. Teknolojik araglarin 6grenme ortamlarina
entegrasyonu, 6grencilerin farkli 6grenme stillerine hitap eden materyallerle calismasini saglarken
ayni zamanda is birligine dayali grenme deneyimlerini de desteklemektedir (Yalin, 2017). Ozellikle
Web 2.0 teknolojileri ve yapay zeka destekli 6grenme sistemleri, 6grencilere daha etkilesimli bir
egitim deneyimi sunarak bireysel 6grenme hizlarina uyum saglayan bir yapr sunmaktadir
(Redecker, 2017). Dolayisiyla, egitimde teknolojinin kullanimi sadece ders igeriginin sunulmasini
degil, problem ¢6zme, elestirel diisiinme ve dijital okuryazarlik gibi becerilerin kazandirilmasimi da
iceren kapsamli bir doniistim siireci olarak ele alinmalidir. Bu dogrultuda, teknolojik gelismelerin
yakindan takip edilmesi, egitim sistemlerinin ¢agin gereksinimlerine uygun olarak sekillendirilmesi
agisindan biiytik bir nem tagimaktadir (Redecker, 2017).

Egitimde teknolojinin kullanimi, yalmizca 6gretim siireclerini desteklemekle kalmayip, aym
zamanda bireylerin bilgiye erisim bigimlerini ve 0grenme deneyimlerini de doniistiirmektedir.
Teknolojik araglar sayesinde 6grenciler, 6grenme siireglerini daha kisisellestirilmis ve etkilesimli bir
héle getirebilmekte, boylece akademik basarilarinin yam sira iist diizey bilissel becerilerini de
gelistirebilmektedir. Bu baglamda egitim ve teknoloji, insanin ¢evresini anlamak ve yonetmek icin
en temel araglardan biri olarak one ¢ikmaktadir. Egitim, bireyin igsel potansiyelini ortaya ¢ikararak
onu daha yaratici ve giiglii kilarken; teknoloji, bu bilgilerin daha verimli bir sekilde kullanilmasina
olanak tanimaktadir. Bu nedenle, egitimde teknolojinin rolii giin gectikce daha da Onem
kazanmaktadir ve Ozellikle "egitim teknolojisi" kavrami, 1960’11 yillardan itibaren siklikla
kullanilmaya baglanmistir (Aygiin, 2009). Bu alanda yapilan yenilikler, egitim sistemini stirekli
olarak gelistirmeye devam etmektedir.

Egitimde teknolojinin kullanimma yonelik yenilikler ayni zamanda 0grenme ortamlarini da
doniistiirmektedir. Dijitallesme siireci, geleneksel smif temelli egitimin Otesine gecerek
bireysellestirilmis O6grenme deneyimlerini destekleyen yeni modellerin ortaya c¢ikmasimi
saglamaktadir. Bu dogrultuda, egitim teknolojisi kavrami, baslangicta yalnizca egitimde kullanilan
teknolojik araglari ifade ederken, giintimiizde bilgisayar tabanl egitim ve sanal 6grenme ortamlarini
da kapsayacak sekilde genislemistir (Simsek ve digerleri, 2008). Egitimde teknolojinin kullanima,
sanal egitim kavraminin yayginlasmasiyla birlikte yapay zeka destekli web uygulamalarinin
entegrasyonunu da beraberinde getirmistir. Yapay zeka tabanli uygulamalar ve dijital okuma
platformlari, Ogrencilere bireysellestirilmis 6grenme deneyimleri sunarak okuma stratejilerini
gelistirmelerine rehberlik etmektedir. Bu baglamda, egitimde teknolojinin kullanimi yalnizca
yenilik¢i bir yaklagim degil, ayni zamanda 6grencilerin okudugunu anlama becerilerini destekleme
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acisindan onemli bir gereklilik olarak degerlendirilmektedir (Chen, 2021; Park ve Kim, 2020). Ayrica,
bu uygulamalarin esnek ¢alisma saatleri sunabilmesi, egitimi sinif disina tasiyabilmesi ve 6zellikle
ogrenci motivasyonunu olumlu yonde etkilemesi bakimindan da énemli oldugu vurgulanmaktadir
(Al-Azawei ve digerleri, 2017; Chen, 2021; Lu ve Liu, 2022; Park ve Kim, 2020).

Egitimde teknolojinin gelisimi, 6gretim siireglerinin daha etkilesimli hale gelmesine de katkida
bulunmaktadir. Ozellikle yapay zeka tabanli uygulamalar ve dijital §grenme platformlari, §grenci
motivasyonunu artirarak 6grenme siireclerini daha esnek ve erisilebilir kilmaktadir. Bu doniistim,
egitimde dijital araglarin kullanimimi yayginlastirmis ve teknolojinin Ogretim siireclerine
entegrasyonunu hizlandirmigtir. Tiirk egitim sisteminde de bu doniistimiin 6nemli bir yansimasi
olarak, 2012 yilinda uygulamaya konulan FATIH Projesi ile bilgisayar tabanli uygulamalar
yayginlasmaya baslamis ve egitimde kullanulan Web 2.0 araglarmin gesitliligi 6nemli Olgiide
artmigtir. Video ve resim diizenleme araglari, animasyon olusturma uygulamalar: ve sosyal medya
platformlari, egitimde kullanilan baslica Web 2.0 araglar1 arasinda yer almaktadir. Bununla birlikte,
baslangicta kullanicilarin pasif olarak tiiketici konumunda oldugu bu araglar, zamanla kullanici
merkezli hale gelmis ve 6grenci katilimini artirarak daha etkilesimli 6grenme deneyimleri sunmaya
baslamistir (Horzum, 2010). Glintimiizde Kahoot, Plickers ve Socrative gibi hem smif iginde hem de
smif disinda kullanilabilen ve anlik doniit saglayan uygulamalar, egitimde Web 2.0 araglarinin etkili
kullanimina 6rnek olarak gosterilebilir.

Web 2.0 uygulamalari, egitimde teknoloji entegrasyonunun bir sonucu olarak ortaya g¢ikan ve
ogrencilerin bireysel 6grenme stireclerine etkilesimli katkilar saglayan dijital araglardir Web 2.0
araglarinin egitimde yayginlasmasi, 6grenci merkezli 6grenme anlayisin1 destekleyerek bireysel
ogrenme siireglerini daha etkilesimli hale getirmistir. Geleneksel 6gretim yontemlerine kiyasla, bu
dijital araglar Ogrencilerin aktif katiimini tesvik etmekte ve Ogrenme materyallerini daha
derinlemesine analiz etmelerine olanak tanimaktadir. Bu araclar, 6grencilerin metinleri daha etkili
analiz etmelerine, diistincelerini gorsel ve dijital formatta diizenlemelerine olanak tanir. Web 2.0
teknolojileri ile desteklenen egitim yontemleri, 6grenmeyi daha ¢ok duyusal kanal araciligiyla
destekleyerek, kavrama siirecini zenginlestirmektedir (Horzum, 2010). Kahoot, Socrative, Canva
gibi dijital platformlar araciligiyla 6grenciler; okuma materyallerini daha detayl analiz edebilir ve
metinler arasi iligkiler kurarak elestirel diistinme becerilerini gelistirebilirler. Web 2.0 araglarinin
sundugu bu olanaklar, 6grencilere bireysel 0grenme siireglerini yonetme ve 6z diizenleme
becerilerini gelistirme firsat1 sunmaktadir. Ozellikle dijital hikaye anlatimi, blog yazma ve is birlikgi
yazma uygulamalari, 6grencilerin yazili ifade becerilerini gelistirirken, ayni zamanda akran
ogrenmesini de tesvik etmektedir (Richardson, 2018). Ornegin, Padlet ve Edmodo gibi platformlar,
ogrencilerin diisiincelerini paylagsmalarna ve geri bildirim alarak metinlerini gelistirmelerine
yardimc1 olmaktadir. Bunun yani sira, Web 2.0 araglar1 6grencilere 6grenme siireclerinde daha fazla
sorumluluk almay1 Ogretirken Ogretmenler igcin de 6grenme ilerlemesini takip etme ve anhk
degerlendirme yapma imkani sunmaktadir. Flipgrid gibi video tabanli uygulamalar, 6grencilerin
s0zlii anlatim becerilerini gelistirmelerine katki saglarken, MindMeister ve Coggle gibi zihin haritas:
araclari, kavramsal diistinmeyi destekleyerek metinler arasi baglantilar kurmalarma yardimci
olmaktadir (Jonassen, 2012). Ogrencilerin akademik basarilarin1 ve motivasyonlarmi artiran bu
araclar, ayn1 zamanda onlar1 yaratic1 diistinmeye tesvik ederek 21. yiizyil becerileri kazanmalarina
da katkida bulunmaktadir. Egitimde teknoloji kullaniminin artmasiyla birlikte, Web 2.0
uygulamalarmin pedagojik yaklasimlar cercevesinde etkili bir sekilde kullanilmasi, 6grenci
merkezli 6grenme anlayisini destekleyen 6nemli bir unsur haline gelmistir.

Gelisen teknolojiyle beraber egitimde yasanan degisimler, 6grencilerin okuduklarini anlama ve ana
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fikir bulma becerilerini gelistirme konusunda klasik yontemlerden siyrilip yeni yontem ve
uygulamalara gegcislerini miimkiin kilmaktadir. Klasik yontemlerin disma ¢ikan ve dgrencilerin
teknolojiyi etkin bir sekilde kullanabilecekleri uygulamalardan biri olan Web 2.0 uygulamalar: pek
cok konuda artik egitimin igine girmistir ve 6grencilerin okuduklarini anlama ve ana fikir bulma
becerileri {izerindeki etkisi de arastirmaya ihtiya¢ olan bir konu olarak karsimiza ¢ikmaktadir.
Ogrencilerin biligsel becerilerini destekleyen Web 2.0 araglari, etkilesimli yapilar1 sayesinde
geleneksel 0grenme siireglerinden farkli olarak 6grencilere aktif katilim imkani sunmaktadir. Dijital
hikaye anlatim1 uygulamalari, ¢evrimigi beyin firtinasi araglar: ve tartisma platformlar: gibi Web 2.0
teknolojileri, 6grencilerin okuduklar1 metinleri daha derinlemesine analiz etmelerine ve ana fikir
belirleme siireglerini ¢ok yonlii bir bakis agisiyla degerlendirmelerine olanak tanimaktadir. Bu
dogrultuda, Web 2.0 araglarmin egitsel kullanimi, yalnizca Ogrencilerin metinleri anlama
becerilerini gelistirmekle kalmayip, ayni zamanda elestirel diisiinme yetilerini giliglendirme
agisindan da onemli firsatlar sunmaktadir (Greenhow ve digerleri, 2009; Redecker, 2017). Bu
aragtirmada temel olarak, "Web 2.0 uygulamalarinin 6grencilerin okudugunu anlama becerisi ve
ana fikir Ogretimi {izerindeki etkisi var midir?" sorusuna yanit aranmaktadir. Bu gercevede,
belirlenen alt problemler dogrultusunda asagidaki sorular ele alinmigtir:

¢  Web 2.0 uygulamalarmin hikaye edici metinlerde 6grencilerin okudugunu anlama becerisi
ve ana fikir belirleme siirecine etkisi nedir?

¢  Web 2.0 uygulamalarinin bilgilendirici metinlerde 6grencilerin okudugunu anlama becerisi
ve ana fikir belirleme siirecine etkisi nedir?

Yontem

Arastirmanin Deseni

Bu aragtirmada nicel arastirma yontemlerinden on test-son test kontrol gruplu yar1 deneysel desen
kullanilmistir. Bu desene gore arastirmaci tarafindan katilimcilar, iki veya daha fazla miidahale
kosuluna yansiz olarak atanir ve her iki gruba da ayr1 ayr1 6n test uygulanir. Bu dlgtimler sonunda
deney grubuna miidahale kosullar1 uygulanir ve ardindan iki gruba da son test uygulanir. Bu desen
ayni zamanda yapilan yansiz atama sayesinde i¢ gegerlik yoniinden oldukga giigliidiir (Christensen
ve digerleri, 2015). Arastirma deseni, $ekil 1'de verilmistir:

Sekil 1
On Test- Son Test Kontrol Gruplu Desen

On Test Miidahale Son Test
Kontrol Grubu X x
Katilima (Yansiz Atama)
Deney Grubu X x x

Christensen ve digerleri, 2015
Calisma Grubu

Arastirmanin ¢alisma grubunu, 2023-2024 egitim-0gretim yilinda Kiitahya il merkezinde yer alan
bir imam hatip ortaokulunda egitim Ogretime devam eden toplam 52 besinci smif 6grencisi
olusturmaktadir. Bu 6grenciler arastirmanin amaglar1 dogrultusunda iki farkli gruba ayrilmistir: 26
katilimc1 deney grubunda, 26 katilimci ise kontrol grubunda bulunmaktadir. Deney grubundaki
ogrencilere Web 2.0 uygulamalarmi iceren bir 6gretim siireci uygulanirken, kontrol grubundaki
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ogrenciler ise geleneksel yontemlerle egitim almaya devam etmistir. Ogrencilerin gruplara ayrilmast
siirecinde homojen bir dagilim saglanmasina dikkat edilmistir. Arastirmanin ¢alisma grubunu
olustururken kolay ulagilabilir 6rneklem yontemi tercih edilmistir. Bu 6rnekleme y&nteminde
arastirmaci, yakiinda ve kolay erisebilecegi bir 6rneklem seger ve ¢alismaya hiz kazandirmis olur
(Dawson ve Trappv, 2001). Arastirmacilardan birinin ayni zamanda ¢alisma grubunun ders
yliriitiiclisii olmas1 bu yontemin seciminde etkili olmustur.

Veri Toplama Araci

Aragtirmada, Pilten (2007) tarafindan gelistirilen “Okudugunu Anlama ve Ana Fikir Bulma Olgegi”
kullamilmigtir. Olgegin olusturulma siirecinde Pilten’in (2007) yaptig1 calismalar su sekilde
dzetlenmistir: On test ve son test uygulamalari iin biri hikaye edici, digeri bilgilendirici olmak iizere
toplam dort metin segilmistir. Bu metinlere yonelik olarak “metin i¢i, metin disi, ana fikir belirleme
ve konu belirleme” sorular1 hazirlanmis ve her bir metnin uygulanma stiresi 40 dakika olarak
belirlenmistir. Olgegin gelistirilme asamasinda bir Tiirkce dgretmeni, bir Slgme ve degerlendirme
uzmani ve Olgegin gelistiricisi Pilten’in katkilar1 alinmustir. élgegin akademik gecerliligini
desteklemek amaciyla, Gazi Universitesi Smmif Ogretmenligi ve Tiirkge Ogretmenligi Anabilim
Dallarinda gorev yapan iki Ogretim iiyesinin goriislerine basvurulmustur. Ayrica, Olgeklerin
giivenirligini belirleme yontemlerinden biri olan puanlama giivenirligi dikkate alinmigtir. Puanlama
guvenirligi, bir degerlendirmeden digerine veya farkli puanlayicilar arasinda tutarliligin saglanip
saglanmadiini belirlemeye yonelik bir yaklagimdir (Turgut, 1997). Bu cercevede, dlgek 2006 yili
Mart aymda 67 6grenciye uygulanmusg; elde edilen veriler, bir Tiirk¢e 6gretmeni, bir sinif 6gretmeni
ve arastirmaci tarafindan degerlendirilmistir.

Yapilan degerlendirmeler sonucunda verilen puanlarin korelasyon katsayilar1 hesaplanmistir. Bu
katsayilar 6n testin birinci boliimii igin .92, ikinci boliimi igin .97,5 ¢tkmustir. Son testin birinci
boliimii i¢in .95,5, ikinci boliimii igin .96,5 olarak ¢ikmustir. Bir Olgegin giivenilir olarak kabul
edilebilmesi i¢in hesaplanan korelasyon katsayisinin en az .70 olmasi gerektigi belirtilmektedir
(Turgut, 1997). Bu dogrultuda, Pilten (2007) tarafindan gelistirilen Olgegin giivenilirlik analizi
sonucunda elde edilen degerler, 6lgegin giivenilir oldugunu gostermektedir.

Uygulama boyunca 6n test ve son testte uygulanacak metinlerle birlikte toplam on metin arastirmaci
tarafindan secilmistir. Arastirmaci, Pilten (2007) tarafindan gelistirilen s6z konusu 6lgekteki yapi ve
Ol¢me amaglar1 dogrultusunda, metinlerin uygunlugunu saglayacak sekilde se¢im yapmuistir.
Olgekte yer alan madde yapisi ve hedef davranislar temel alinarak uyarlamalar gergeklestirilmistir.
Bu metinler Talim Terbiye Kurulunca onaylanarak ders kitab1 se¢ilmis Anittepe Yayincilik 5. Smif
Tiirkge Ders Kitabi'ndan alinmistir. Metinlerin 6grencilere ve uygulama siirecine uygun olmasi
amaciyla bu tercih yapilmistir. On test ve son test uygulamalar ikiser metinden olusmaktadir.
Testlerin ilk boliimiinde hikaye edici bir metin ve ilgili test sorular1 yer alirken, ikinci boliimiinde
bilgilendirici bir metin ve buna yo6nelik sorular bulunmaktadir. Okudugunu Anlama ve Ana Fikir
Bulma Olgegi'nin 6n test ve son test uygulamalarinda kullanilan metinlerin denkligini saglamak
amactyla belirli olgiitler dikkate alinmistir. Bu kapsamda, 6n test ve son testte yer alan metinlerin
birbirine benzer zorluk seviyesinde olmasi, kelime sayilarinin dengelenmesi ve igerik agisindan
esdeger nitelikte metinlerin secilmesi gibi faktorlere 6zen gosterilmistir. On test ve son testte
kullanilan metinlerin temel 6zellikleri asagidaki tabloda sunulmaktadir.
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Tablo 1
On Test ve Son Testte Kullanilan Metinlerin Ozellikleri
On Test Metinleri Son Test Metinleri
Metin-1 Metin-2 Metin-1 2.Metin
Metin 360 Kelime 294 Kelime 368 Kelime 299 Kelime
Uzunlugu
Metnin Anittepe Anittepe Yaymncilik  Anittepe Yayincilik Anittepe Yayincilik
Alindig: Yayincilik 5.5mif  5.5muf Tiirkge Ders 5.S51nif Tiirkge Ders 5.S1nif Tiirkge Ders
Kaynak Tiirkge Ders Kitab1 Kitab1 Kitab1 Kitab1
Hikaye Edici
Metin Tiirii ! li\i/i,e eﬁn 'd " Bilgilendirici Metin  Hikaye Edici Metin  Bilgilendirici Metin
Acgik Uclu Sorular ~ Agik Uglu Sorular Acik Uglu Sorular Acik Uglu Sorular
Soru Tirleri A Fikri ve Konu A Fikri ve Konu A Fikri ve Konu A Fikri ve Konu
Tespiti Tespiti Tespiti Tespiti
U};iliasrina Bir Ders Saati Bir Ders Saati Bir Ders Saati Bir Ders Saati

On test ve son teste kullanilan metinlerin isimleri on test metinleri metin-1 “Bir Bardak Siitiin Hatr1”,metin-2
“Sosyal Medya Psikolojimizi Etkiliyor”,son test metinleri metin-1 “Iyiligin Degerini Bilen Kim?”,metin-2
“Biiytiiklere Sayg1” dir.

Deneysel islem ve Uygulama Siireci

Aragtirma siirecinde yapilan tiim uygulamalar Kiitahya il merkezinde bulunan bir ortaokulda
egitim almakta olan 5. smif Ogrencileriyle gerceklestirilmistir. Toplam 52 6grenci ile yiiriitiilen
uygulamalar; 26 deney grubu, 26 kontrol grubu Ogrencisi ile yiriitiilmistiir. Uygulamaya
baslamadan 6nce hem 6grenciler hem de veliler siire¢ hakkinda bilgilendirilmistir. 56z konusu stireg
okul dig1 bir faaliyet olarak yiiriitiilecegi igin 6grencilerin dijital araglara ulasimu ile ilgili eksikler
tespit edilmis ve ihtiyaclarin giderilmesi igin ¢alismalar yapilmistir. Uygulama 6ncesinde birinci
hafta -6n test yapilmistir. On test uygulamasinda 6grencilere gerekli uyarilar yapilmis ve testin not
ile degerlendirilmeyecegi konusunda hatirlatmalar yapilmistir. Uygulama hikaye edici ve
bilgilendirici metinler i¢in ayr1 ders saatlerinde yapilmis ve stire bir ders saati olarak belirlenmistir.
On test sonrasinda kontrol grubu ile egitim-6gretim siirecine devam edilmis, farkli bir uygulama
yapilmamustir. Deney grubuna alt1 hafta siiren Web 2.0 uygulamalari iizerinden okudugunu anlama
ve ana fikir bulma c¢alismalar1 yapilmistir. Calisma plani etkinlik Oncesinde Ogrencilerle
paylasilmistir. Calisilan metinleri ile 6n test ve son test metinleri arastirmaci tarafindan daha onceki
egitim ogretim yilinda kullanilan Anittepe Yayincilik 5. Smif Tiirkge Ders Kitabi'ndan segilmistir.
Pilten (2007)'in gelistirmis oldugu Ol¢gme aracinin madde yapisi ve hedefine uygun metinler
segilmistir. On test ve son test metinlerinde denkligi saglamak igin kelime sayilar1 ve metin tiirleri
ayni tutulmaya calisilmistir. Siireg igerisinde deney grubu Ogrencileri ile haftanin belli bir giinii
uygulama metni paylasilmis, sonrasinda uygulama linkleri belirtilen saatlerde aktif hale
getirilmistir. Uygulama sonrasindaki derste, metinler Ogrencilerle tahlil edilmis, c¢alismalar
degerlendirilmis ve metinlerin ana fikirleri konusunda istisarelerde bulunulmustur. Bazi
metinlerdeki afis ¢alismalar1 okul ve simif panolarinda sergilenmistir. Sekizinci hafta takvimde
belirtildigi {izere hem deney hem de kontrol grubuna son test uygulanmistir. Uygulama siirecinin
sonunda her iki gruba da hem hikaye edici metinler hem de bilgilendirici metinler {izerinden son
testler uygulanmis ve bu iki metin tiirii ile ilgili sonuglar ayr1 ayr1 degerlendirilmistir.

Deney siirecinin daha anlasilir olmasi igin yapilan is ve islemler asagidaki tabloda belirtilmistir.
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Tablo 2
Deney Siirecinde Yapilan Uygulamalar
Grup Uygulama Oncesi Uygulamalar Uygulama Sonrasi
On Test Son Test
Deney Okudugunu Anlama ve Web 2.0 araglar1 Okudugunu Anlama ve
Ana Fikir Bulma Olgegi kullanilarak Ana Fikir Bulma Olgegi

gerceklestirilen okuma
ve ana fikir belirleme
etkinlikleri
Kontrol Okudugunu Anlama ve MEB’in 6gretim Okudugunu Anlama ve
Ana Fikir Bulma Olgegi programina uygun Ana Fikir Bulma Olgegi
sekilde yiiriitiilen
okuma etkinlikleri

Uygulama siiresince deney grubuna uygulanan metinler ve Web 2.0 araglar: tarihleriyle birlikte
asagidaki tabloda gosterilmistir.

Tablo 3

Deney Grubuna Uygulanan Metinler ve Tarihleri
Uygulanan Metinlerin Ozellikleri

Kelime Say1s1 Metin Tiri Web 2.0 Arac Uygulama Haftas:
Anadolu’da 356 Kelime Deneme Quizizz Web 2.0 6-10 May1s
Konukseverlik
Cocuk
Bahcesindeki 464 Kelime Hikaye Kahoot Web2.0 13-17 May1s
Bekci
Hosca Kalin, ) .. . Google Form
41 Kel 1 -24
Giile Giile 5 elime Soylesi Web2.0 20-24 May1s
Ozgiirliik 260 Kelime Fabl Quiz Flight Web 2.0 27-31 Mayzis
Spor.ve. 161 Kelime Makale Canva Web 2.0 3-7 Haziran
Bedenimiz
[Ik Ders 383 Kelime Hikaye Quizizz Web 2.0 10-14 Haziran

Tablo 3'te deney grubuna uygulanan metinlerin 6zellikleri ve kullanim tarihleri detaylandirilmistir.
Calismada, ogrencilerin 6grencilerin okudugunu anlama ve ana fikir tespit etme becerilerini
gelistirmeye yonelik olarak Web 2.0 araglar1 ile desteklenen etkinlikler gerceklestirilmistir. Her hafta
farkli bir metin tiirii tizerinde galisilmis ve bu stiregte kullanilan Web 2.0 araglar1 metinlerin tiirtine
ve igerigine uygun olarak belirlenmistir. Secilen araglar, 6grencilerin etkilesimli bir dgrenme
deneyimi yasamasini saglamis ve dijital okuryazarlik becerilerini gelistirmeye katkida
bulunmusgtur. Kullanilan Web 2.0 araglar1 ve islevleri su sekildedir:

® Quizizz; etkilesimli smavlar ve oyun tabanli Ogrenme etkinlikleri olusturmak icin
kullamlmigtir. Ogrenciler, okuduklar1 metinlerle ilgili sorulari cevaplayarak anlama
diizeylerini degerlendirmislerdir.

¢ Kahoot!; eglenceli ve rekabetci bir 6grenme ortami sunarak oOgrencilerin metinle ilgili
bilgilerini pekistirmeleri saglanmstir.

¢ Google Form; 6grencilerin okuma etkinlikleri sonras1 agik uglu ve ¢oktan se¢meli sorulara
yanit vermesi ig¢in kullanilmistir. Ogrencilerin metin hakkinda daha derinlemesine
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diistinmeleri ve geri bildirim saglamalar: amaglanmistir.

* Quiz Flight; anlama diizeylerini 6l¢mek ve Ogrencilerin kavramlari pekistirmelerine
yardime1 olmak igin kullanilmaistir.

e Canva; gorsel destekli Ogrenmeyi tesvik etmek amaciyla afis ve sunum ¢aligsmalar:
olusturulmustur. Ogrenciler, metinlerin ana fikirlerini gorsellestirerek paylasmislardir.

Siire¢ sonunda elde edilen veriler, 6grencilerin okudugunu anlama becerileri agisndan Web 2.0
araclarmin etkisini degerlendirmek amaciyla analiz edilmistir. Arastirma oncesinde Kiitahya
Dumlupmar Universitesi Sosyal ve Beseri Bilimler Bilimsel Arastirma ve Yaym Etigi Kurulu
tarafindan 06.05.2024 tarih ve 289348 sayil1 yazis1 geregince etik kurul onay1 alinmigtir.

Verilerin Analizi

Uygulama sonrasinda ulasilan veriler SPSS programinda analiz edilmis ve verilerin normal
dagilimda olup olmadig1 smanmistir. Bagimsiz t-testi sonuglarinda anlamh farkliligin etki
biiyiikliigiinii hesaplamak icin Cohen’d kullanilmistir. Cohen (1988) etki biiyiikliigii degerlerini
yorumlamada kolaylik saglama amaciyla gelistirdigi modelde etki biiyiikliigi degerlerinin
anlamlilik derecelerini smiflamaya ¢alismistir. Buna gore etki biiytikltigii kiigiik (0.2), orta (0.5) ve
biiyiik (0.8) olarak degerlendirilir. Bu bilgiler tablo 4’te gosterilmistir.

Tablo 4
Deney ve Kontrol Grubuna Uygulanan Metinlerin Betimsel Ozellikleri
Grup Metin Tiirii Skewness Kurtosis

Deney Grubu Hikaye edici metin On Test -,750 ,820
Kontrol Grubu Hikaye Edici metin On Test -, 756 1,138
Deney Grubu Bilgilendirici metin On Test -,650 1.323
Kontrol Grubu Bilgilendirici metin On Test -,639 ,463
Deney Grubu Hikaye edici metin Son Test -,379 -,571
Kontrol Grubu Hikaye Edici metin Son Test -,947 ,957
Deney Grubu Bilgilendirici metin Son Test ,830 ,249
Kontrol Grubu Bilgilendirici metin Son Test -,427 -1,256

Tablo 4'te tiim gruplara ait Oon test ve son test sonuglarinin carpiklik (Skewness) ve basiklik
(Kurtosis) katsayilar1 verilmistir. Tabachnick ve Fidell’e (2015) gore, bu katsayilarin -1,5 ile +1,5
araliginda bulunmasi, verilerin normal dagilim sergiledigini gostermektedir. Carpiklik ve basiklik
katsayilarinin standart hatalarina oranlanmasi sonucunda elde edilen degerlerin de bu aralikta
oldugu tespit edilmistir. Bu bulgu, verilerin normal dagiim varsayimimi karsiladigini
gostermektedir. Bu nedenle, iki grup arasindaki farklilig: belirlemek igin parametrik testlerden biri
olan bagimsiz 6rneklemler t-testi tercih edilmistir.

Bulgular

Deney ve kontrol grubunda bulunan 6grencilerin okudugunu anlama ve ana fikri dogru tespit etme
becerilerinden aldiklar1 6n test ve son test puanlarina ait t testi sonuglari Tablo 5'te sunulmustur.
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Tablo 5
Deney ve Kontrol Grubu On Test - Son Test T Testi Sonuclart
— t Testi
Puan Gruplar n X ss =
t sd p
Okudugunu Anlama ve Deney Ontest 26 157,5000 17,50714 0.74 2% 941
Ana Fikir Bulma Olgegi Kontrol Ontest 26 157,8846 17,27270 ’ ’
Okudugunu Anlama ve Deney Sontest 26 176,1538 10,51738 3985 18 001
Ana Fikir Bulma Olgegi Kontrol Sontest 26 161,7308 11,65696 ! !

Tabloya gore, Okudugunu Anlama ve Ana Fikir Belirleme Olgegi sonuglari incelendiginde, deney
grubunun 6n test puan ortalamasmin 157,5000 oldugu, standart sapmasinin 17,50714 ve drneklem
biiytikliigiintin 26 oldugu goriilmektedir. Kontrol grubunun ise 6n test puan ortalamas: 157,272,
standart sapmas1 17,27270 ve orneklem biiyiikliigii 26 olarak hesaplanmistir. Yapilan t-testi
analizine gore, deney ve kontrol gruplarmin 6n test puanlar: arasinda anlaml bir farklilik olmadig:
tespit edilmistir (t = -0,74, p = 0.941). Bu sonug, uygulama oncesinde iki grup arasinda istatistiksel
olarak anlamli bir fark bulunmadigini1 gostermektedir.

Okudugunu Anlama ve Ana Fikir Belirleme Olgegi sonuglar1 agisindan son test verileri
incelendiginde, deney grubunun son test puan ortalamasinin 176,1538, standart sapmasinin
10,51738 ve orneklem biiytikliigliniin 26 oldugu belirlenmistir. Kontrol grubunun son test puan
ortalamasi ise 161,7308, standart sapmasi 11,65696 ve drneklem biiytiikliigii 26 olarak hesaplanmustir.
Gergeklestirilen t-testi analizine gore, deney ve kontrol gruplarinin son test puanlari arasinda
istatistiksel olarak anlamli bir farklihik oldugu bulunmustur (t = 3,985, p = 0.001). Bu sonug,
uygulama sonrasinda deney grubunun lehine anlamli bir gelisim oldugunu gostermektedir.

Deney grubundaki 6grencilerin basar1 puanlarini karsilastirmak igin yapilan analizin sonuglari
Tablo 6’da sunulmustur.

Tablo 6
Deney Grubu On Test- Son Test T Testi Sonuclart
- t Testi
Puan Gruplar n X ss
t sd p
Okudugunu Anlama ve Deney On test 26 157,5 17,50714 6.991 13 001
Ana Fikir Bulma Olgegi Deney Son test 26 17615 1051738 ’

Deney grubundaki katilimcilarin Okudugunu Anlama ve Ana Fikir Belirleme Olgegi sonuglari, 6n
test ve son test puanlari agisindan karsilastirilmistir. Tablo incelendiginde, deney grubundaki
katilimcilarin 6n test puan ortalamasinin 157,5 oldugu goriilmektedir. Son test puan ortalamasi ise
176,15 olarak hesaplanmustir. Bu durum, deney grubu 6grencilerinin okudugunu anlama ve ana fikir
belirleme becerilerinde zaman iginde kayda deger bir gelisim gosterdiklerini ortaya koymaktadir.

Yapilan t-testi analizi sonucunda hesaplanan t degeri -6,991, p degeri ise 0,001 olarak bulunmustur.
Elde edilen bu istatistiksel degerler, 6n test ve son test puanlar: arasindaki farkin anlaml oldugunu
gostermektedir. Goriilen bu anlamli farkliligin etki biiytikliigii orta diizeydedir (Cohen's d=0.38).
Veriler dogrultusunda, deney grubu katilimcilarinin okudugunu anlama ve ana fikir belirleme
becerilerinin siireg icerisinde énemli 6l¢iide gelistigi sdylenebilir. Bu ilerleme, uygulama siirecinde
gerceklestirilen Web 2.0 araglar1 destekli calismalarin etkili oldugunu diistindiirmektedir.
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Kontrol grubunun basar1 puanlarini karsilastirmak icin yapilan analizin sonuglar1 Tablo 7’de

sunulmustur.
Tablo 7
Kontrol Grubu On Test — Son Test T Testi Sonuclart
_ t Testi
Puan Gruplar n X ss o~
t sd p
Okudugunu Anlama ve Kontrol On test 26 157,8846 17,27270 1975 9 059
Ana Fikir Bulma Olgegi Kontrol Son test 26 161,7308 11,65639 ! !

Kontrol grubunun 6n test ve son test sonuglar: incelendiginde, katilimcilarin okudugunu anlama ve
ana fikir belirleme becerilerindeki degisim degerlendirilmistir. Elde edilen verilere gore, kontrol
grubunun 6n test puani 157,88, son test puani ise 161,65 olarak hesaplanmustir.

T-testi analizi sonucunda t degeri -1,975, p degeri ise 0,059 olarak bulunmustur. Bu degerler, kontrol
grubunun 06n test ve son test puanlar1 arasinda anlamli bir fark olmadigini1 gostermektedir. MEB
miifredatt gercevesinde uygulanan okuma etkinliklerinin, katiimcilar tizerinde belirgin bir
degisime yol agmadig goriilmektedir. Ancak, kontrol grubundaki bazi katihmcilar igin son test
puanlarinda kismi bir artis oldugu gozlemlenmistir. Ayrica, ¢alisma kapsaminda bilgilendirici
metinler temelinde gerceklestirilen analizler, gruplarm okudugunu anlama ve ana fikir belirleme
becerilerindeki gelisimi karsilastirmak amaciyla yapilmis olup, detayli sonuglar Tablo 8'de

sunulmustur.
Tablo 8
Bilgilendirici Metinlerde Deney ve Kontrol Gruplart On Test - Son Test T Testi Sonuglari
- t Testi
Puan Gruplar n X ss
t sd p
Okudugunu Anlafna ve Deney On test 26 75,3846 9,0468 062 25 951
Ana Fikir Bulma Olgegi Kontrol Ontest 26 75,1923 10,998 ! !
Okudugunu Anlafna ve Deney Sontest 26 83,8462 7,785 3215 10 004
Ana Fikir Bulma Olgegi Kontrol Sontest 26 77,3077 5,334 ! ’

Tablodaki veriler, deney ve kontrol gruplarina uygulanan 6n test ve son test sonuglarin
degerlendirmek amaciyla yapilan t-testi analizi sonuglarini igermektedir. Deney grubunun on test
puani ortalama 75,38, standart sapma degeri ise 9,05 olarak hesaplanmistir. Kontrol grubunun 6n
test puani ise ortalama 75,19, standart sapmasi 10,99 olarak belirlenmistir. Yapilan analiz sonucunda,
on test puanlar1 agisindan gruplar arasinda istatistiksel olarak anlamli bir farklihik olmadig:
goriilmektedir (t = 0,062, p = 0,951). Bu bulgu, deney siireci baslamadan 6nce iki grubun okuma ve
anlama becerilerinin benzer oldugunu ortaya koymaktadar.

Son test sonuglari incelendiginde, deney grubunun ortalama puani 83,84 ve standart sapmasi 7,78
olarak hesaplanmistir. Kontrol grubunun son test puarm ise 77,30, standart sapmasi ise 5,33 olarak
belirlenmistir. Yapilan t-testi sonuglarma gore, deney ve kontrol gruplarinin son test puanlar
arasinda istatistiksel olarak anlamli bir fark oldugu tespit edilmistir (t= 3,215, p =0,004). Bu bulgular,
deney grubunun okuma stratejileri ve ana fikir belirleme becerilerinde daha fazla gelisme
gosterdigini ortaya koymaktadir.

Bu farkin temel nedenlerinden biri, deney grubunun bilgi edinme siirecinde Web 2.0
uygulamalarindan faydalanmasidir. Bilgilendirici metinler araciligiyla yapilan bu uygulamalar,
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Ogrencilerin okudugunu anlama becerilerini giiclendirmis ve ana fikir belirleme siire¢lerine olumlu
katki saglamistir. S6z konusu katkinin etki biiytikliigii orta diizeydedir (Cohen's d=0.63).

Kontrol grubunda da belirli bir gelisim gozlemlenmis olmasina ragmen, bu ilerlemenin istatistiksel
olarak anlamli olmadig1 belirlenmistir.

Sonug olarak, yapilan analizler Web 2.0 destekli uygulamalarin, 6grencilerin okudugunu anlama ve
ana fikir belirleme becerilerini gelistirmede etkili oldugunu gdstermektedir. Ozellikle dijital
ogrenme araglarinin, okuma stireglerini destekleyici bir unsur olarak kullanilmasmin, 6grenci
basarisini artirmada 6nemli bir rol oynadig1 sdylenebilir.

Tablo 9
Hikdye Edici Metinlerde Deney ve Kontrol Gruplart On Test - Son Test T Testi Sonuglar:
- t Testi
Puan Gruplar N X ss
t sd p
Okudugunu Anlama ve Deney Ontest 26 82,1154 12,041
18 nave ~ 174 25 863
Ana Fikir Bulma Olgegi Kontrol Ontest 26 82,6923 10,318
Okudugunu Anlama ve Deney Sontest 26 92,3077 6,516 » 961 90 007
Ana Fikir Bulma @lgegi Kontrol Sontest 26 84,4231 8,980 ! !

Tablodaki veriler degerlendirildiginde, deney grubunun 6n test puan ortalamasinin 82,1154 oldugu,
standart sapmasmin 12,041 ve oOrneklem biiyiikliigiintin 26 oldugu goriilmektedir. Kontrol
grubunda ise 0n test puan ortalamasi 82,6923, standart sapmasi 10,318 ve Orneklem biiytikliigi
26'dir. Yapilan t-testi analizine gore, gruplarin 6n test puanlar1 arasinda istatistiksel olarak anlaml
bir farklilik olmadig: belirlenmistir (t =-0,174, p = 0.863).

Son test verileri incelendiginde, deney grubunun son test puan ortalamasi 92,3077, standart sapmast
6,516 ve orneklem biiyiikliigliniin yine 26 oldugu goriilmektedir. Kontrol grubunda ise son test
puani ortalama degeri 84,4231, standart sapmasi 8,980 ve 6rneklem biiytikliigii 26'd1r. Yapilan t-testi
sonucunda, gruplar arasindaki son test puanlar1 agisindan istatistiksel olarak anlaml bir farklilik
oldugu saptanmuistir (t=2,961, p = 0.007).

Bu calismada deney ve kontrol gruplarinin 6n test puanlarinin istatistiksel olarak anlamli bir fark
gostermemesi, her iki grubun da baslangi¢ asamasinda okudugunu anlama becerileri agisindan
benzer seviyede oldugunu ortaya koymaktadir. Ancak, deney grubunda uygulanan Web 2.0 tabanh
etkinliklerin ardindan gerceklestirilen son test degerlendirmesi, deney grubundaki grencilerin
okudugunu anlama ve ana fikri belirleme becerilerinde kontrol grubuna kiyasla kayda deger bir
ilerleme gosterdigini ortaya ¢ikarmistir. Elde edilen bu bulgular, Web 2.0 araglarinin 6grencilerin bu
becerilerini gelistirmede etkili bir rol oynadigini desteklemektedir. Calismanin etki biiytikliigii orta
diizeydedir (Cohen's d=0.58).

Tablo 10
Hikdye Edici Metinlerde Deney Grubu On Test- Son Test T Testi Sonuclar:
— t Testi
Puan Gruplar n X ss
t sd p
Okudugunu Anlama ve Deney On test 26 82,1154 12,01441 5 390 o5 001
Ana Fikir Bulma Olgegi Deney Son test 26 92,3077  6,51625 ’ ’

Hikaye edici metinler tizerine yapilan incelemeye gore, deney grubunun 6n test puaninin ortalamasi
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82,12 ve standart sapmasi 12,01 olarak belirlenmistir. S6z konusu grubun son test puaninin
ortalamasi ise 92,31 olup standart sapmasi 6,52 olarak kaydedilmistir. Uygulanan t testi analizine
gore, deney grubunun hikaye edici metinlerdeki 6n test ve son test puanlari arasinda anlamli bir
farklilik oldugu sonucuna ulasilmigtir (t = -5,390, p = 0,001). Elde edilen bu bulgular, uygulamanin
etkisiyle ogrencilerin hikaye edici metinlere yonelik puanlarinda anlamh bir artis yasandigini
gostermektedir. Bu sonug, Web 2.0 araglarmin, hikaye edici metinler baglaminda, 6grencilerin
okuma-anlama ve ana fikir tespit etme becerilerinin gelisimine olumlu katk:i sagladigini ortaya

koymaktadir.
Tablo 11
Bilgilendirici Metinlerde Deney Grubu On Test- Son Test T Testi Sonuglar:
- t Testi
Puan Gruplar n X ss
t sd p
Okudugunu Anlama ve Deney On test 26 75,3846  9,04689 5500 o5 001
Ana Fikir Bulma Olgegi Deney Son test 26 83,8462  7,78559 ! !

Bilgilendirici metinler iizerinde yapilan degerlendirmede, deney grubunun on test puan
ortalamasinin 75,38 ve standart sapmasimin 9,05 oldugu belirlenmistir. Ayni grubun son test puan
ortalamasi 83,85 olup, bu degerin standart sapmasi 7,79 olarak kaydedilmistir. Deney grubunda
yapilan t-testi analizine gore, 6grencilerin bilgilendirici metinlerle ilgili 6n test ve son test puanlari
arasinda istatistiksel agcidan anlamli bir degisim oldugu belirlenmistir. (t = -5,500, p = 0,001). Analiz
sonuglari, uygulamanin etkisiyle 6grencilerin bilgilendirici metinler konusundaki performansinda
anlamli bir artis oldugunu gostermektedir. Bu bulgu, Web 2.0 araglarinin bilgilendirici metinler
baglaminda 6grencilerin okudugunu anlama ve ana fikir belirleme becerilerini gelistirme agisindan
etkili bir yontem oldugunu ortaya koymaktadir.

Tartisma, Sonug ve Oneriler

Bu arastirmada Web 2.0 uygulama araglar1 kullanilarak yapilan uygulamalarin ortaokul 5. simif
ogrencilerinin okuduklarin1 anlama ve ana fikir 6gretimine etkisini belirlemek amaglanmistir. Bu
boliimde arastirmanin amaci gergevesinde elde edilen bulgular analiz edilerek ulasilan sonuglar
sunulmustur.

Sonug olarak, deney grubundaki 6grencilerin son testte kontrol grubundaki 6grencilere kiyasla daha
yiiksek puan aldig1 belirlenmistir. Bu bulgu, Web 2.0 uygulamalarinin okudugunu anlama ve ana
fikri belirleme becerilerinin gelisiminde olumlu bir katki sundugunu gostermektedir. Sahin (2022)
calismasinda, Powtoon ve Kahoot gibi Web 2.0 araglarmin kelime 6gretimi ve okuma becerileri
iizerindeki etkisini incelemistir. Calismada elde edilen bulgular, bu araglarin 6grenme siirecini daha
etkilesimli ve motive edici hale getirdigini ortaya koymustur. Arastirma sonucunda, Powtoon
uygulamasiyla desteklenen animasyon tabanli sunumlarin 6grencilerin yeni kelimeleri daha kolay
hatirlamalarini sagladigi, ayn1 zamanda gorsel-isitsel 6gelerin dikkat diizeyini artirarak okuma
anlama performansini olumlu yénde etkiledigi belirlenmistir. Ote yandan, Kahoot'un oyunlagtirma
temelli yapisinin, Ogrenciler arasinda rekabet ve eglenceli 6grenme ortami olusturarak kelime
tekrarlarimni daha istekli bi¢cimde gergeklestirmelerine imkan tanidig1 saptanmistir. Genel olarak
calisma, Web 2.0 araglarinin dil 6gretiminde sadece teknik destekleyici materyaller degil, ayni
zamanda bilissel ve duyussal boyutta da 6grenmeyi derinlestiren araglar oldugunu gostermektedir.
Arastirma bulgulari, 6zellikle kelime 6gretimi ve okudugunu anlama becerilerinin gelistirilmesinde
bu tiir dijital araglarin etkili bigcimde kullanilabilecegini ortaya koyarak ogretim uygulamalar:
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acgisindan Onemli katkilar sunmustur. Benzer sekilde, Balc1 ve Ergilin (2025), yazma becerilerine
odaklansa da, Web 2.0 araglarmin genel olarak dil 6grenme siireclerini destekleyici bir unsur
oldugunu ortaya koymustur. Bu ¢alismalar, Web 2.0 araglarinin okuma anlama siireclerinde de etkili
olabilecegini gostermesi agisindan 6nemlidir.

Alan yazin tarandiginda okuma becerisi alaninda s6z konusun araglarin kullanildigi benzer
calismalarin varlig: tespit edilmistir. Ders igerisinde kullanilan Web 2.0 araglarinin 6rneklerinden
biri olan dijital hikayelerle ilgili yapilan ¢alismalarda olumlu sonuglar elde edilmistir. Kandemir ve
Bay (2023)'in c¢alismalarinda dijital hikdyeler temel alinarak hazirlanan okuma etkinliklerinin
ogrencilerin okudugunu anlama becerisi tizerinde olumlu katkilar1 oldugu sonucuna ulagilmisgtir.
Sentiirk Leylek” in (2018) ilkokul 3. sif 6grencileriyle yiiriittiikleri ¢alismalarinda da elde ettigi
bulgular s6z konusu-calismay1 destekler niteliktedir. Aragtirmaci bu calismasinda, hazirlanan djjital
hikayelerin yan1 sira 6grencilerin kendi iirettikleri dijital hikayelerin okuma becerileri iizerindeki
etkisini karsilastirmali olarak incelemistir. Elde edilen bulgular, 6grencilerin aktif olarak hikaye
olusturma siirecinde yer almalarinin, okuma becerilerinde daha belirgin bir gelisime yol actigin
gostermistir. Bu sonuglar Web 2.0 uygulamalarinin 6grencilerin okuduklarini anlamaya olan etkisini
arastiran ¢calismanin sonuglariyla ortiismektedir. Bununla birlikte arastirma sonuglarinin aksine alan
yazin incelendiginde djjital hikayelerinin okudugunu anlama becerisine anlamli bir etkisinin
olmadigini tespit eden ¢alismalarin varligindan da s6z edilmektedir. Duran ve Topbasoglu (2015)
tarafindan yiiriitiilen arastirmada, dijital hikayelerin basili metinlere kiyasla anlamli bir fark
yaratmadig1 tespit edilmistir. Ancak, bu sonuglarin 6grenme ortami, uygulama siiresi ve kullanilan
dijital araclarin cesitliligi gibi faktorlerden etkilenebilecegi goz 6niinde bulundurulmalidir. Nitekim
bu calismada, farkli Web 2.0 araglarmin bir arada kullanilmasi, etkilesimli 6grenme ortaminin
saglanmas1 ve oOgrenci katiiminin tesvik edilmesi okuma-anlama becerilerinin gelisiminde
belirleyici olmustur.

Web 2.0 araglarindan Learningapss’t Tiirkce egitiminde pekistirme caligmalarinda kullanan
Karadag ve Garip (2021) ¢aligsmalarini on bes 6grenciden olusan ortaokul grubuyla ytiriitmiislerdir.

7

S6z konusu calisma alti hafta siirmiis ve “Okuduklarindan c¢ikarimda bulunur.” kazanimi
kapsamindaki etkinlikler bahsi gecen Web 2.0 araciyla gergeklestirilmistir. Uygulama sonrasi
ogrencileri yapilan goriismeler sonucunda 6grenciler yapilan pekistirme ¢alismalarini be§enmis ve

olumlu etkisi olduguna dair goriislerini paylasmislardir.

Alan yazin incelendiginde Web 2.0 araglarinin diger temel becerilere etkisini inceleyen ¢alismalarin
varligina da rastlanilmistir. Cigerci (2015) dijital hikayelerin dinleme becerilerinin gelistirilmesinde
kullanilmas: alaninda ¢aligmistir. Bu calismada, Tiirkge derslerinde dijital hikayeler ve bu hikayelere
dayal1 etkinliklerin dinledigini anlama becerileri tizerindeki etkisini incelenmis ve ¢alisma grubu
olarak ilkokul 6grencileri secilmistir. Sonugclar, deney grubunda yer alan 6grencilerin dinledigini
anlama becerilerinde 6nemli 6l¢lide gelisme oldugunu ve kontrol ile deney gruplar: arasindaki bu
farkin istatistiksel acidan anlamli oldugunu gostermistir. Gezer'in 2020 yilinda ilkokul 2. sinif
ogrencileriyle yiriittiigli calismasinda dijital materyallerin 6grencilerin dinledigini anlama
diizelerine etkisini arastirmis ve siirecin sonunda kontrol ve deney gruplari arasinda anlaml
farkliliklarn  bulundugu sonucuna ulasmistir. Web 2.0 araglarmm1 yazma becerisinin
gelistirilmesinde uygulan Baki ve Feyzioglu (2017) calismalarinda dijital Oykiilerle yapilan
uygulamalarla egitime devam eden deney grubu 6grencilerin mevcut egitim programiyla egitim
goren kontrol gurubu Ogrencilere gore yazma becerisine yonelik tutumlarinda anlamli bir fark
oldugunu tespit etmislerdir. Yilmaz, Yasar Saghk, Kadan (2021) kavram karikatiirlerinin
ogrencilerin konugsma becerisine etkisini aragtirmiglardir. Ogretim suirecinde kavram karikatiirleri
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kullanilan deney grubundaki dgrencilerin konusma becerilerinin, "igerik" , "sunum" ve "dil ve
anlatim" boyutlarinda kontrol grubundaki 6grencilere gore anlamli dlgiide daha yiiksek oldugu
sonucuna ulasilmistir. Belirtilen bulgu, kavram karikatiirlerinin 6grencilerin konusma becerilerini
gelistirmede etkili bir ara¢ oldugunu desteklemektedir. Bahsi gecen tiim ¢alismalar géz oniinde
bulundurularak Web 2.0 araglarinin, bireylerin okuma, yazma, dinleme ve konusma becerilerinden
olusan dort dil becerisini gelistirmede etkili oldugu, akademik basariy1 artirdigi ve kelime
dagarcigini genislettigi, ayrica dil 6grenme siirecindeki duyussal ve biligsel becerileri destekledigi
sOylenebilir. Yapilan c¢alismanin sonuglarina bakildiginda bunu destekler nitelikte oldugu
goriilmektedir. Yasar Saglik ve Yildiz (2023), Web 2.0 araglariyla zenginlestirilen sozciik 6gretiminin
sozciik bilgisi, akict okuma becerileri ve okudugunu anlamaya olumlu katki sagladigmi
belirtmislerdir. Bu durum, Web 2.0 araglarinin yalnizca bireysel dil becerilerini gelistirmekle
kalmayip, ayn1 zamanda dil 6grenme stirecine biitiinciil bir katki sundugunu gostermektedir

Alan yazin incelendiginde Web 2.0 uygulamalarmin yalnizca akademik basariyr degil, aym
zamanda tutum, ilgi gibi duyussal 6zellikleri de olumlu yonde etkiledigi tespit edilmistir. Mete ve
Batibay (2019)'1n ¢alismalarinda ise Web 2.0 araglarindan biri olan Kahootun 6grencilerin Tiirkge
dersine yonelik motivasyonlarina etkisini arastirilmistir. Arastirma yirmi hafta stirmiis ve siireg
sonunda Kahoot destekli islenen derslerle egitim 6gretime devam eden deney grubunun kontrol
grubuna gore Tiirkce dersine yonelik motivasyonlarinin arttigl gézlemlenmistir. Benzer sekilde,
Akcay ve $Sahin (2012) tarafindan yiiriitiilen bir ¢alismada, Web maceras1 0gretim yonteminin
ogrencilerin Tiirkce dersindeki akademik basarilarini artirdig1 ve derse yonelik tutumlarini olumlu
yonde etkiledigi sonucuna ulasilmistir. Bu tiir arastirmalar, Web 2.0 araglarinin yalnizca biligsel
kazanimlar1 desteklemekle kalmayip, ayn1 zamanda 6grencilerin duyussal gelisimlerine de katk:
sundugunu gostermektedir. Yapilan arastirmalarin bulgulari, bu ¢alismada elde edilen sonuglarla
paralellik gostermektedir. Alan yazin incelendiginde, Web 2.0 araglarmin ¢ogunlukla dijital hikaye
okuma ve yazma siireglerinde kullanildi1g1 dikkat cekmektedir. Bununla birlikte bazi arastirmalarda
yalnizca tek bir Web 2.0 aracinin etkisinin incelendigi calismalara da rastlanmaktadir. Nitekim s6z
konusu bu arastirmada pek ¢cok Web 2.0 araci birlikte kullanilmis ve bu araglar ana fikir egitiminde
ilk defa uygulanmistir. Bu agidan da alan yazina katki sagladig1 soylenebilir.

Egitimde Web 2.0 araglarmnin farkl disiplinlerde kullanimina yonelik gesitli bilimsel arastirmalar
gerceklestirilmistir. Bu arastirmalar, fen bilimleri, teknoloji, sosyal bilgiler ve vatandashk egitimi
gibi alanlarda Web 2.0 destekli uygulamalarin etkisini ele almis ve 6grenci basarisi ile derse yonelik
tutum tizerindeki etkilerini incelemistir. Alan yazinda yapilan ¢alismalar, Web 2.0 araglarinin
Ogretim stireclerine entegrasyonunun Ogrencilerin 6grenme deneyimlerini olumlu yonde
etkiledigini ortaya koymaktadir. Ozellikle fen ve teknoloji egitimi baglaminda gerceklestirilen
aragtirmalar, Web 2.0 araglariyla desteklenen uygulamalarin 6grencilerin derse olan ilgisini
artirdigina ve 6grenmeyi daha etkilesimli hale getirdigine isaret etmektedir. Akbaba ve Ertas Kilig
(2021) ile Ozdem Kose, Bayram ve Benzer (2021) tarafindan yapilan calismalarda, Web 2.0
araglarinin kullaniminin 6grencilerin fen bilimleri dersine yonelik tutumlarmni olumlu yonde
etkiledigi tespit edilmistir. Bu durum, Web 2.0 araglarmin 6grenci katilimin tesvik eden yapisinin
fen egitiminde onemli bir rol oynadigmi gostermektedir. Web 2.0 araglarinin sadece fen bilimleri
alaninda degil, sosyal bilimler ve deger egitimi gibi farkli disiplinlerde de etkili oldugu
goriilmektedir. Ugel ve Karagdzoglu (2023) tarafindan yapilan bir aragstirmada, Web 2.0 araglariyla
desteklenen yaratic1 drama yOnteminin insan haklar1 ve yurttashk egitimi dersine yonelik tutumlar
tizerindeki etkisi incelenmistir. Arastirma bulgulari, bu yontemin 6grencilerin akademik bagarisini
artirdigini ve derse karsi olumlu tutum gelistirmelerine katki sagladigini ortaya koymustur. Benzer
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sekilde, Turan ve Yilmaz (2022) tarafindan yapilan bir ¢alisma, sosyal bilgiler ve fen bilimleri
ogretmenlerinin Web 2.0 araglarini kullanim yeterliliklerini ele almis ve bu araglarin 6gretim
stireclerine entegrasyonunun daha etkili olmasi igin 6gretmenlerin teknoloji okuryazarliklarmin
artirilmasi gerektigini vurgulamistir. Egitim-6gretim ortamlarinda Web 2.0 araglarinin kullanimina
yonelik yapilan akademik calismalarin sistematik incelemesi, bu araglarin en yaygin olarak dil
egitimi, fen bilimleri ve 6gretmen egitimi alanlarinda kullanildigin gostermektedir (Demir ve Sahin,
2021). Bu bulgular, Web 2.0 araglariin yalnizca belirli derslerde degil, farkli disiplinlerde ve 6gretim
yontemlerinde de etkili bir sekilde kullanilabilecegini ortaya koymaktadir. Ogrencilerin grenme
siirecine aktif katilimini tesvik eden bu araglar ayn1 zamanda 6grenmeyi daha kalici, eglenceli ve
etkilesimli hale getirmektedir. Genel olarak degerlendirildiginde, Web 2.0 araclarimin egitimde
giderek daha yaygimn bir sekilde kullanildig1 ve farkli disiplinlerde 6grenci merkezli 6grenme
ortamlarinin olusturulmasina katki sagladig goriilmektedir. Bu durum, teknoloji destekli 6grenme
modellerinin gelecekte daha fazla benimsenmesi gerektigini ve 6gretim siireclerine daha sistematik
bir sekilde entegre edilmesi gerektigini gostermektedir.

Sonug olarak, s6z konusu bu arastirma Web 2.0 araglarinin ortaokul 6grencilerinin okudugunu
anlama ve ana fikir belirleme becerileri tizerinde olumlu bir etkisi oldugunu ortaya koymustur. Her
iki gurubun son test sonuglar1 analiz edildiginde deney grubundaki Ogrencilerin son test
sonuglarinda gozlemlenen anlaml ilerleme, bu dijital araglarin 6grenme siirecini destekleyici ve
gelistirici bir igslev gordiiguinii gostermektedir. Alan yazinda, dijital teknolojilerin egitime
entegrasyonunun akademik basar1 ve ogrencilerin duyussal 6zellikleri iizerinde olumlu etkiler
yarattifina dair bulgularla paralel sekilde, bu calisma da Web 2.0 araglarinin pedagojik
potansiyeline isaret etmektedir. Bununla birlikte, kullanilan yontemlerin farkli 6grenme tiirlerine
etkisinin daha detayli incelenmesi gelecekteki calismalara isik tutacaktir. Gelecekte yapilacak
arastirmalarda, farkli sosyo-kiiltiirel arka planlardan gelen daha genis bir 6rneklem grubuyla
calisilmasi, elde edilecek bulgularin genellenebilirligini artirabilir. Ayrica, uzun vadeli takip
calismalar1 yapilarak Web 2.0 araglarinin kahiar etkileri degerlendirilebilir. Farkli egitim
diizeylerinde ve ders igeriklerinde Web 2.0 uygulamalarmin etkisini inceleyen c¢alismalarin
yiiriitiilmesi, bu alandaki bilgi birikimini derinlestirebilir. Ozellikle lise ve yetiskin egitimi
seviyelerinde Web 2.0 araglarmin etkisini arastiran ¢alismalarin sinirh oldugu goriilmektedir.
Gelecek arastirmalarda, bu araglarin farkli yas gruplar iizerindeki etkileri karsilastirilabilir ve
o0grenme motivasyonu ile akademik basariya katkis1 uzun vadeli ¢alismalarla degerlendirilebilir.
Ogretmenlerin bu teknolojilere yonelik tutum ve yeterlilikleri de ilerleyen arastirmalarin odak
noktalarimdan biri olabilir.

Bu calismanin bulgular1 dogrultusunda, Web 2.0 araglarinin egitimde daha yaygm ve etkin
kullanimi i¢in asagidaki oneriler sunulabilir:

Ogretim Siirecine Yonelik Oneriler

1. Web 2.0 araglarinin &gretim programlarinda sistemli sekilde yer almasi saglanmalidir.
Ozellikle Tiirkge derslerinde, 6grencilerin okudugunu anlama ve ana fikri belirleme gibi tist
diizey biligssel becerilerini gelistirmek amaciyla dijital materyal kullanimina agirlik
verilmelidir. Bu kapsamda, icerik ve 6gretim stratejileri Web 2.0 araglar1 ile uyumlu hale
getirilmelidir.

2. C)gretmenlerin dijital yeterliliklerinin artirilmasina yonelik ¢alismalar yapilmalidir. Web 2.0
araglarinin etkili bir bi¢cimde kullanilabilmesi i¢in 6gretmenlere yonelik uygulamali hizmet
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ici egitimler diizenlenmelidir. Bu egitimlerde, 6gretmenlere araglarin teknik yonleriyle
birlikte pedagojik entegrasyonu da 6gretilmelidir.

Arastirmacilara Yonelik Oneriler

1. Farkli yas ve 6grenme diizeylerinde etkilerin incelendigi calismalara ihtiya¢ vardir. Bu
calisma yalnizca ortaokul 5. sif diizeyinde gergeklestirilmistir. Gelecekte yapilacak
aragtirmalarda, Web 2.0 araclarinin lise ve yetiskin egitimi gibi farkli kademelerdeki etkileri
karsilagtirmali olarak incelenebilir.

2. Web 2.0 araglarinin dort dil becerisine etkisi biitlinciil bir yaklasimla ele alinmalidir. Sadece
okuma becerisiyle siirl kalmadan, dijital hikaye olusturma siireglerinin yazma becerisine,
interaktif dinleme materyallerinin ise dinledigini anlama becerisine katkis1 gibi farkl
yonleriyle aragtirmalar genisletilmelidir.

3. Web 2.0 araglarmin uzun vadeli etkilerini inceleyen takip calismalar1 yapilmahdir. Bu
sayede, dijital araglarla edinilen dil becerilerinin zaman iginde ne olglide kalict oldugu
belirlenebilir ve 6gretim stireci buna gore yapilandirilabilir.

4. Ogrenci goriislerine dayali nitel caligmalar artirilmalidir. Ogrencilerin Web 2.0 araglarma
yonelik tutumlari, motivasyon diizeyleri ve O0grenme siireglerine iliskin deneyimlerini
derinlemesine incelemek amaciyla odak grup goriismeleri, 6grenci giinliikleri ve benzeri
nitel veri toplama tekniklerinden yararlanilabilir.

Etik Kurul Onay1: Bu calisma igin etik kurul onay1 Kiitahya Dumlupinar Universitesi Sosyal ve Begerd Bilimler
Bilimsel Arastirma ve Yayin Etigi Kurulu'nun 2024/05 sayist ile 27.05.2024 tarihinde alinmistir.

Arastirmacilarin Katki Orani: Arastirmada birinci yazar %50 ikinci yazar ise %50 oraninda katkida
bulunmustur. Arastirmanin uygulama kismi birinci yazara ait olup diger kisimlar ikinci yazar tarafindan
olusturulmustur.

Catisma Beyani: Yazarlar arasindan herhangi bir ¢ikar ¢catismasi yoktur.

References

Akbaba, K., & Kilig, H. E. (2022). Web 2.0 uygulamalarinin 6grencilerin fene ve teknoloji kullanimina
yonelik tutumlarina etkisi [The impact of web 2.0 applications on students' attitudes toward
science and technology use]. Erzincan Universitesi Eitim Fakiiltesi Dergisi, 24(1), 130-139.

Akcay, A., & Sahin, A. (2012). Webquest (web macerasi) 6grenme yonteminin Tiirk¢e dersindeki
akademik basar1 ve tutuma etkisi [The effect of the Webquest (web adventure) learning method
on academic achievement and attitude in Turkish language classes]. Egitim Bilimleri Arastirmalar:
Dergisi, 2(2), 33-45.

Akyol, H. (2006). Tiirkge 6gretim yontemleri [Methods of teaching Turkish]. Kok Yayincilik.

Ates, S., Gliray, E., Dogmeci, Y., & Giirsoy, F. F. (2016). Webquest (Web maceras1) 6grenme
yonteminin Tiirkce dersindeki akademik basar1 ve tutuma etkisi [Comparison of teachers' and
students' questions in terms of the mental processes they require]. Okuma Yazma Egitimi
Aragtirmalari, 4(1), 1-13.

1372



Fatma Dudu Engin ¢ Banu Ozdemir

Aygtin, H. A. (2009). Yeni ilkogretim programinin uygulanmasiyla egitim teknolojileri kullanimina iliskin
dgretmen goriisleri (Istanbul ili Umraniye ilcesi 6rnegi) [Teachers’ views on the use of educational
technologies with the implementation of the new primary education program (The case of Umraniye
district, Istanbul)] [Unpublished master's thesis]. Sakarya University.

Balcy, E., & Ergiin, B. (2025). Web 2.0 araglarinin ilkokul 6grencilerinin yaratici yazma becerilerine
etkisi [The impact of Web 2.0 tools on elementary school students' creative writing skills].
RumeliDE Dil ve Edebiyat Arastirmalar: Dergisi, (26), 450-465.

Baki, Y., & Feyzioglu, N. (2017). Djjital 6ykiilerin 6. simif 6grencilerinin yazmaya yonelik tutumlarma
etkisi [The effect of digital stories on sixth-grade students' attitudes toward writing]. Mustafa
Kemal Universitesi Sosyal Bilimler Enstitiisii Dergisi, 14(40), 31-58.

Boudah, D.]J. (2014). The main idea strategy: A strategy to improve reading comprehension through
inferential thinking. Intervention in School and Clinic, 49(3), 148-155.

Chen, L. (2021). Technology-enhanced reading instruction: A pathway to deeper comprehension.
International Journal of Instructional Technology and Learning, 9(2), 45-59.

Chng, W. C., & Ku, Y. M. (2014). The effects of notetaking skills instruction on elementary students’
reading. Journal of Educational Research, 108(4), 278-291.

Christensen, L. B., Johnson, R. B., & Turner, L. A. (2015). Arastirma yontemleri desen ve analiz [Research
methods design and analysis]. An1 Yaymncilik.

Cigerci, F. M. (2015). Ilkokul dérdiincii sumf Tiirkce dersinde dinleme becerilerinin gelistirilmesinde dijital
hikdyelerin kullamilmas: [The use of digital stories in developing listening skills in fourth grade Turkish
language classes] [Unpublished doctoral dissertation]. Anadolu University.

Cetinkaya, C., Ates, S., & Yildirim, K. (2013). Anlam kurmanin zor ve dnemli bir becerisi: Ana fikri
bulma [Difficult and crucial skill in making meaning: Finding main idea]. Journal of Theory &
Practice in Education, 9(3), 188-210.

Dawson, B., & Trapp, R. G. (2001). Basic and clinical biostatistics (3rd ed.). Lange Medical
Books/McGraw-Hill Medical Publishing.

Dogan, B. (2015). Okuma ve gorsel okumanin bir metnin ana diistincesini bulma ile metni analiz
etme {izerine etkilerinin belirlenmesi [Determining the effects of reading and visual reading on
finding the main idea of a text and analyzing the text]. Erzincan Universitesi Sosyal Bilimler
Enstitiisii Dergisi, 9(2), 67-84.

Duke, N. K., & Pearson, P. D. (2002). Effective practices for developing reading comprehension.
Journal of Education, 189(1-2), 107-122.

Duran, E.,, & Topbasoglu, N. (2015). Dijital-etkilesimli Oykiileyici metinler ve anlama [Digital
interactive narrative texts and comprehension]. Journal of Turkish Studies.

Greenhow, C., Robelia, B., & Hughes, J. E. (2009). Learning, teaching, and scholarship in a digital
age: Web 2.0 and classroom research: What path should we take now? Educational Researcher,
38(4), 246-259. https://doi.org/10.3102/0013189X09336671

Gezer, B. (2020). Dijital materyallerin ilkokul ikinci sinif 6grencilerinin dinledigini anlama diizeylerine etkisi
[The effect of digital materials on the listening comprehension levels of second-grade elementary school
students] [Unpublished master's thesis]. Aksaray University.

Guthrie, J. T., Wigtfield, A., & VonSecker, C. (2000). Effects of integrated instruction on motivation
and strategy use in reading. Journal of educational psychology, 92(2), 331.

Horzum, M. B. (2010). Ogretmenlerin Web 2.0 araglarindan haberdarligi, kullanim sikliklar1 ve
amaglarmin gesitli degiskenler agisindan incelenmesi [Teachers' awareness of Web 2.0 tools,

1373


https://doi.org/10.3102/0013189X09336671

Web 2.0 Uygulamalarmin Ogrencilerin Okudugunu Anlama ve Ana Fikir Ogretimine Etkisi

frequency of use, and purposes examined in terms of various variables]. Uluslararas: Insan
Bilimleri Dergisi, 7(1), 603-634.

fiter, 1. (2018). Zayif okuyucularin okudugunu anlama becerilerinin gelistirilmesinde ana fikir
belirleme becerisinin 0gretimi [Teaching the skill of identifying main ideas to improve the
reading comprehension skills of weak readers]. Ankara Universitesi Egitim Bilimleri Fakiiltesi Ozel
Egitim Dergisi, 19(2), 303-334.

Jitendra, A. K., Hoppes, M. K., & Xin, Y. P. (2000). Enhancing main idea comprehension for students
with learning problems. The Journal of Special Education, 34(3), 127-139.

Jonassen, D. H. (2012). Learning to solve problems: A handbook for designing problem-solving learning
environments. Routledge.

Kandemir, M., & Bay, Y. (2023). Dijital hikaye kullanimimnn ilkokul 4. smif 6grencilerinin
okudugunu anlama becerilerine etkisi [The effect of digital storytelling on the reading
comprehension skills of fourth-grade elementary school students]. Anadolu Journal of Educational
Sciences International, 13(2), 339-358. https://doi.org/10.18039/ajesi.1279028

Kanik Uysal, P., & Bayrak Ozmutlu, E. (2022). Tiirkge egitiminde ana fikir dgretimine iligkin bir
inceleme [A review of the teaching of main ideas in Turkish education]. Bayburt Egitim Fakiiltesi
Dergisi, 17(36), 1336-1367.

Karadag, B. F., & Garip, S. (2021). Tiirkce 6gretiminde web 2.0 uygulamasi olarak LearningApps'in
kullanimi1 [The use of LearningApps as a web 2.0 application in Turkish language teaching].
Cocuk Edebiyat ve Dil Egitimi Dergisi, 4(1), 21-40. https://doi.org/10.47935/ceded.897374

Kathleen, M. L. (2015). Determining the main idea: Instructional strategies that work. Kappa Delta Pi
Record, 51(3), 138-142.

Kaya, K. (2021). Anlama egitiminde konu ana fikir ozetleme 0gretiminin program ders kitabr ve 6gretmen
goriisleri degerlendirilmesi [Evaluation of the teaching of summarizing main ideas in comprehension
education based on the program textbook and teacher opinions] [Unpublished master's thesis]. Gazi
University.

Kirnik, D. (2017). Orgiitleme stratejilerinin ana fikir ve yardimc fikir bulmaya etkisi [The effect of
organizational strategies on finding main ideas and supporting ideas] [Unpublished doctoral
dissertation]. Inénii University.

Klingner, J. K., Vaughn, S., & Schumm, J. S. (1998). Collaborative strategic reading during social
studies in heterogeneous fourth-grade classrooms. The Elementary School Journal, 99(1), 3-22.

Kose, O. O, Bayram, H., & Benzer, E. (2021). Web 2.0 destekli argiimantasyon uygulamalarmin
ortaokul 6grencilerinin kuvvet ve enerji konusundaki basarilarina, tartismaci tutumlarina ve
teknoloji tutumlarina etkisi [The effect of Web 2.0-supported argumentation applications on
middle school students' achievement in force and energy, argumentative attitudes, and
technology attitudes]. Erciyes Journal of Education, 5(2), 179-207.

Kusdemir, Y., & Giines, F. (2014). Dogrudan 6gretim modelinin okudugunu anlama becerilerine
etkisi [The effect of the direct instruction model on reading comprehension skills]. Mehmet Akif
Ersoy Universitesi Egitim Fakiiltesi Dergisi, 32(1), 86-113.

Kusdemir, Y., & Katranci, M. (2016). Okumada kaygi ve anlama: Ana fikri bulamiyorum 6gretim!
[Anxiety and comprehension in reading: I can't find the main idea, teacher!]. Egitim ve Bilim,
41(183), 251-266. https://doi.org/10.15390/EB.2016.4951

Mete, F., & Batibay, E. F. (2019). Web 2.0 uygulamalarinin Tiirkce egitiminde motivasyona etkisi:
Kahoot 6rnegi. [The effect of Web 2.0 applications on motivation in Turkish language education:

1374


https://doi.org/10.18039/ajesi.1279028
https://doi.org/10.47935/ceded.897374
https://doi.org/10.15390/EB.2016.4951

Fatma Dudu Engin ¢ Banu Ozdemir

The  example of Kahoot]. Ana  Dili  Egitimi  Dergisi,  7(4),  1029-1047.
https://doi.org/10.16916/aded.616756

Ozdemir, Y., & Kiroglu, K. (2017). Okumadan 6nce, okuma esnasinda, okumadan sonra diisiin
stratejisinin okudugunu anlama becerisine etkisi [The effect of the think-while-reading strategy
on reading comprehension skills before, during, and after reading]. International Periodical for the
Languages, Literature and History of Turkish or Turkic, 12(17), 313-336.

Ozkara, Y. (2016). Hikaye haritalarmin hikaye edici metinlerde grencilerin ana fikir bulma
becerileri tizerine etkisi [The effect of story maps on students' ability to identify main ideas in
narrative texts]. Selcuk Universitesi Tiirkiyat Arastirmalar: Dergisi, 0(33), 175-187.

Park, Y., & Kim, H. (2020). The impact of digital tools on reading comprehension in EFL classrooms.
Journal of Educational Technology Development, 18(3), 112-128.

Pilten, G. (2007). Ana fikir bulma stratejisi 6§retiminin ana fikir bulma ve okudugunu anlamaya etkisi [The
effect of teaching main idea identification strategies on main idea identification and reading
comprehension] [Unpublished doctoral dissertation]. Gazi University.

Pressley, M., & Afflerbach, P. (1995). Verbal protocols of reading: The nature of constructively responsive
reading. Routledge.

Redecker, C. (2017). European framework for the digital competence of educators: DigCompEdu.
Publications Office of the European Union. https://doi.org/10.2760/159770

Richardson, W. (2018). Blogs, wikis, podcasts, and other powerful web tools for classrooms (4th ed.).
Corwin Press.

Sakalli, M., Bakay, G., & Hiissein, G. (2008). Yeni egitim teknolojilerine iliskin 6gretmen goriisleri
[Teachers' opinions on new educational technologies]. In Proceedings of the 8th International
Educational Technology Conference, {ETC) (pp. 710-714). Eskisehir.

Snow, C. (2002). Reading for understanding: Toward an R&D program in reading comprehension. Rand
Corporation.

Stevens, E. A., Vaughn, S., House, L., & Stillman-Spisak, S. (2020). The effects of a paraphrasing and
text structure intervention on the main idea generation and reading comprehension of students
with reading disabilities in grades 4 and 5. Scientific Studies of Reading, 24(5), 365-379.

Sahin, L. (2022). Web 2.0 araglarinin ortaokul besinci simif 6grencilerinin kelime bilgisi ve derse yonelik
tutumlarina etkisi [ The effect of Web 2.0 tools on fifth-grade middle school students’ vocabulary knowledge
and attitudes toward the subject] [Unpublished master's thesis]. Kirsehir Ahi Evran University.

Sentiirk Leylek, B. (2018). [lkokul iiciincii stmif 63rencilerinin okuma becerilerinin gelisiminde ve okumaya
yonelik tutumlarinda dijital hikayelerin etkisi [The effect of digital stories on the development of reading
skills and attitudes toward reading among third-grade elementary school students] [Unpublished
master's thesis]. Uludag University.

Simsek, A., Ozdamar, N, Becit, G., Kiliger, K., Akbulut, Y., & Yildirim, Y. (2008). Tiirkiye’deki egitim
teknolojisi arastirmalarinda giincel egilimler [Current trends in educational technology research
in Turkey]. Selcuk Universitesi Sosyal Bilimler Enstitiisii Dergisi, (19), 439-458.

Tabachnick, B., & Fidell, L. S. (2015). Cok degiskenli istatistiklerin kullanimi [The use of multivariate
statistics]. (6th ed.) Pearson Longman.

Tomitch, L. M. (2000). Teaching main ideas. Are we really teaching? Linguagem & Ensino, 3(1), 45-53.

Turgut, M. F. (1997). Egitimde Ol¢me ve degerlendirme metotlar: [Measurement and evaluation methods in
education]. Saydam Matbaacilik.

1375


https://doi.org/10.16916/aded.616756
https://doi.org/10.2760/159770

Web 2.0 Uygulamalarmin Ogrencilerin Okudugunu Anlama ve Ana Fikir Ogretimine Etkisi

Uysal, P. K., & Pala, S. G. (2022). Ana fikri bulma: Ogretmen ve dgrenciler neler yapiyor? Neden
zorlaniyor? [Finding the main idea: What are the teacher and students doing? Why are they
struggling?]. Okuma Yazma Egitimi Arastirmalar:, 10(1), 44-66.

Ucel, Z., & Karagdzoglu, N. (2022). Insan haklari, yurttaglik ve demokrasi dersinde Web 2.0 araglar
ile desteklenen yaratict drama yonteminin akademik basari ve tutuma etkisi [The effect of
creative drama methods supported by Web 2.0 tools on academic achievement and attitude in
human rights, citizenship, and democracy courses]. Gazi Universitesi Gazi E gitim Fakiiltesi Dergisi,
44(1), 659-701.

Yalin, H. 1. (2017). Ogretim teknolojileri ve materyal tasarimi [Instructional technologies and material
design]. (21th ed.) An1 Yaymncilik.
Yalcin, A., & Aytas, G. (2005). Cocuk edebiyati [Children’s literature]. Ak¢ag Yayinlari.

Yilmaz, M., Saglik, Z. Y., & Kadan, O. F. (2021). Kavram karikatiirleriyle yapilan 6gretimin ilkokul
3. smif 6grencilerinin konusma becerilerine etkisi [The effect of teaching with concept cartoons
on the speaking skills of third-grade elementary school students]. Egitim ve Bilim, 46(207), 127-
147. https://doi.org/10.15390/EB.2021.9259

Williams, J. P. (2018). Text structure instruction: The research is moving forward. Reading and
Writing, 31(9), 1923-1935. https://doi.org/10.1007/s11145-018-9909-7

1376


https://doi.org/10.15390/EB.2021.9259
https://doi.org/10.1007/s11145-018-9909-7

