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Abstract: The rapid transformations of the 21st century require education systems to evolve beyond knowledge
transmission, emphasizing critical thinking, problem-solving, and social responsibility. In Turkey, the Social
Studies Curriculum was redesigned in 2024 under the Turkish Century Education Model [TYMM] to align with
global competitiveness while safeguarding ethical values and cultural identity. This qualitative study examines
teachers’ perceptions of the updated curriculum through a phenomenological approach, interviewing 12 Social
Studies teachers across Turkey during the 2024-2025 academic year. Data collected via semi-structured interviews
revealed that educators broadly approve of the curriculum’s student-centered methodology, condensed content,
and strengthened values education. However, significant implementation challenges emerged, including overly
dense activity schedules, inadequate class durations, gaps in technological infrastructure, and insufficient teacher
preparation for the new framework. The findings suggest that while the TYMM’s theoretical foundations are
sound, its practical execution requires systemic improvements: enhanced logistical support for teachers, upgraded
school resources (particularly digital tools), and ongoing professional development programs tailored to the
curriculum’s demands. Addressing these issues is vital to ensure the program’s efficacy and sustainability. The
study underscores that curriculum reform must be accompanied by tangible investments in teacher capacity and
institutional infrastructure to achieve its intended outcomes.
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Sosyal Bilgiler Ogretmenlerinin 2024 Sosyal Bilgiler Ogretim Programina Iliskin
Goriisleri

Oz: 21. ylizyildaki hizli degisimler, egitim sistemlerinin yalnizca bilgi aktarimina odaklanmakla kalmayip
bireyleri elestirel diislinme ve problem ¢dzme gibi becerilerle donatmasini zorunlu kilmaktadir. Egitim, kiiresel
rekabet edebilirligi artirirken etik degerler ve kiiltiirel kimligi korumay1 hedefleyen stratejik bir alan olarak 6nem
kazanmis, bu nedenle egitim politikalarinin ve 6gretim programlarinin yeniden yapilandirilmasi kritik hale
gelmistir. Bu baglamda, Tiirkiye’de Sosyal Bilgiler Dersi Ogretim Programi, 2024 yilinda Tiirkiye Yiizyili Maarif
Modeli (TYMM) ¢ergevesinde yeniden diizenlenmistir. Bu arastirma, sosyal bilgiler 6gretmenlerinin 2024 Sosyal
Bilgiler Ogretim Programi hakkindaki goriislerini incelemeyi amaglamaktadir. Arastirma, 2024-2025 egitim-
ogretim yilinda Tirkiye’nin gesitli illerinde gérev yapan 12 sosyal bilgiler dgretmeni ile olgubilim deseni
kullanilarak gerceklestirilmistir. Veri toplama siirecinde yar1 yapilandirilmis goriisme formu araciligryla
ogretmenlerin deneyimlerine dair ayrintili bilgiler elde edilmistir. Elde edilen sonuglara gére, TYMM kapsaminda
yenilenen Sosyal Bilgiler Ogretim Programi, dgrenci merkezli yaklasimi, sadelestirilmis igerigi ve degerler
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egitimine verdigi onemle 6gretmenler tarafindan genel olarak degerlendirilmistir. Ancak programin uygulanmasi
strasinda etkinliklerin yogunlugu, ders siirelerinin yetersizligi, teknolojik altyap1 eksiklikleri ve 6gretmenlerin
mesleki gelisim ihtiyaglart gibi pratik zorluklar, programin etkili bir sekilde uygulanmasini engellemektedir. Bu
bulgular, programin teorik olarak saglam bir temele sahip olmasina ragmen, uygulama asamasinda dgretmenlere
daha fazla destek saglanmasi ve okullarin altyapilarinin giiclendirilmesi gerektigini ortaya koymaktadir.

Anahtar Kelimeler: Tiirkiye Yiizyili Maarif Modeli, Sosyal Bilgiler, Ogretim Programi, Egitim Sistemleri

Introduction

The rapidly changing social, economic, and technological conditions of the 21st century have
necessitated that education systems move beyond merely transmitting information to equipping
individuals with skills such as critical thinking, problem-solving, and social responsibility (Dolmaz &
IThan, 2020). Education is now regarded as a strategic field aiming to enhance individuals' global
competitiveness while fostering their multifaceted development through the preservation of ethical
values and cultural identities. Accordingly, the restructuring of education policies and curricula has
become critically important for adapting to the requirements of the age. As with social studies education-
a crucial subject for enabling individuals to participate in society as active citizens-periodic change and
renewal are inevitable. In line with these needs, the Social Studies Curriculum in Turkey was revised in
2024 within the framework of the TYMM (Turkish Century Education Model).

The primary function of social studies education can be defined as a discipline centered on the
mission of cultivating "good citizens" within historical continuity. In this context, the discipline
integrates the theoretical foundations and methodological tools of the social and humanities, focusing
on enabling individuals to adapt to changing societal conditions and acquire the critical thinking and
problem-solving skills necessary to assume an active citizenship role (Oztiirk & Deveci, 2020; Dolmaz
& Metin, 2024). It is observed that the curricula implemented since the founding of the Republic have
shaped this citizen profile according to the period's needs (Yal¢in & Akhan, 2019), and pedagogical
debates on how to structure the program content have remained relevant throughout this process
(Cigdem, 2010). When considering students preparing for societal life at the primary and middle school
levels, the role of social studies education in cultivating active and responsible individuals, as required
by a democratic society, comes to the forefront. Since the proclamation of the Republic, social studies
curricula in Turkey have been periodically renewed and updated to respond to changing social and
educational needs. In this context, starting with the 1924 and 1926 Primary School Curricula, followed
sequentially by the 1936 and 1948 programs, the 1962 Primary School Curriculum Draft, the 1968
Primary School Curriculum, the 1990 and 1998 Social Studies Curricula, the 2004-2005 curriculum
initiatives, and the 2018 Social Studies Curriculum stand out as significant milestones in this process
(Catak, 2015). Most recently, the 2024 Social Studies Curriculum has emerged as the most current
program within this continuum.

The 2024 Social Studies Curriculum has been designed within the framework of the Turkish
Century Education Model with an approach aimed at developing individuals' critical thinking, problem-
solving, and social responsibility skills. Based on the interdisciplinary approach of the social sciences,
the program seeks to equip students with knowledge and skills in fields such as history, geography,
economics, and sociology. Furthermore, it offers a structure that aims to enable individuals to gain a
global perspective while preserving their cultural identities through the blending of national and
universal values (MEB, 2024). In this context, the holistic approach of the Turkish Century Education
Model shapes the fundamental principles and objectives guiding the Social Studies Curriculum.
Education is a multifaceted process that carries the accumulation of the past into the future and expands
humanity's horizons. The Turkish Century Education Model is defined as a comprehensive framework
comprising components such as the curriculum's core approach, student profile, the Virtue-Value-
Action Framework, and the skills framework. It targets not only national and moral values but also
competencies that will contribute to the country’s economic development and global competitive
strength (MEB, 2024).
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A systematic evaluation of curricula from various perspectives provides a valuable source of data
that contributes to curriculum development processes (Onlen, Tatan & Ibret, 2020). In this context, a
comprehensive examination of the Social Studies Curriculum renewed in 2024 within the framework of
the Turkish Century Education Model is of great importance for understanding the program’s practical
dynamics, pedagogical approaches, and its impact on teacher perceptions. Evaluating the program in
these aspects is expected to provide data that will guide the development of educational policies and the
improvement of instructional practices (Yildirnm & Caligkan, 2024). Given that the renewed 2024 Social
Studies Curriculum has only recently begun to be implemented, it is particularly essential to consider
the views of social studies teachers regarding the program. Teachers’ feedback on the implementation
process holds critical importance for assessing the current situation, examining the changes made, and
identifying shortcomings. Such an evaluation can provide concrete recommendations for the
development of educational policies and for making curricula more effective.

A review of the literature indicates that no study has yet comprehensively evaluated the 2024
Social Studies Curriculum based on teacher opinions while also incorporating teachers’ experiences
with the 2018 Social Studies Curriculum as a reference point for interpreting the new program. The
present study aims to address this gap by focusing primarily on the implementation dynamics, teacher
perceptions, and challenges of the 2024 program, while treating teachers' experiences with previous
curricula as a background and reference framework that helps them make sense of the new program.
Indeed, a review of the literature indicates that studies concerning the social studies curriculum largely
focus on its general framework, including works by Cigdem and Kaymake1 (2023), Tonga and Erdogan
(2023), Copur and Seyhan (2022), Yildirim and Cetin (2022), Yildirim and Caligkan (2022), Turan and
Avci (2018), and Ciftci and Akga (2005). When examining research focusing on teacher opinions,
studies conducted by Kogoglu and Aydin (2017), Dogan (2016), Caliskan (2014), Saglam (2014), Balc1
and Yelken (2013), Akpinar and Aydemir (2012), Kili¢ Sahin (2010), Ding and Dogan (2010), Ersoy
(2009), Altundz (2008), Yazar (2008), Doganay and Sar1 (2008), Yapici and Demirdelen (2007), Erkose
(2007), Ece (2007), Kirtay (2007), and Coskun (2007) stand out. Evaluations of the 2005 curriculum
were conducted by Demir (2006) and Dogan (2006), while studies examining all social studies curricula
together were carried out by Korkmaz and Uygur (2021) and Koyuncu (2015). Research comparing the
2005, 2017, and 2018 curricula includes studies by Kalayci and Baysal (2020), Can (2019), Coban and
Aksit (2018), and Tay (2017). Notable analyses focusing on the 2018 program include those by Esemen
(2020), Kalayc1 and Baysal (2020), Ocak and Kocaman (2018), and Oztiirk and Kafadar (2018). Among
studies based on student opinions, Akdag (2009) stands out.

Initial evaluation studies on various aspects of the 2024 Social Studies Curriculum (Onger &
Duman, 2024; Yildinnm & Caligkan, 2024) have begun to offer valuable contributions to the literature.
However, no research has been found that comprehensively examines this program based on teacher
opinions and reveals how teachers’ naturally accumulated past program experiences (2005 and 2018)
provide context for this evaluation. This gap constitutes the fundamental starting point of the study. The
primary focus of the research is on the internal dynamics, applicability, and perceived
strengths/weaknesses of the 2024 program itself, while teachers' past experiences are treated as a
perspective that enriches this analysis.

Objective

This study aims to examine the 2024 Turkish Century Education Model (TYMM) Social Studies
Curriculum based on teacher opinions. In line with this objective, the following research questions were
addressed:

1.What is the perceived level of clarity of the curriculum according to teachers?
2.What are the strengths and weaknesses of the curriculum?

3.What are the key differences and similarities between the renewed curriculum and the 2018
curriculum? How is this reflected in instructional processes?
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4.What are teachers’ views regarding the curriculum's learning outcomes (conceptual skills,
domain-specific skills, socio-emotional learning skills, and the virtue-value-action framework)? How is
the applicability of these outcomes assessed?

5.How does the integration of the renewed curriculum with textbooks affect teaching processes?
How do teachers evaluate the contribution of this integration to the curriculum's overall goals?

Method
Research Design

This study aims to conduct an in-depth examination of teacher opinions regarding the renewed
Social Studies Curriculum within the framework of the Turkish Century Education Model. The research
is structured using a basic qualitative research design. Basic qualitative research is one of the most
frequently employed designs in qualitative inquiry, used to deepen the understanding of a situation,
process, or phenomenon, to meaningfully present participants' perspectives as a coherent whole, and to
describe and interpret data directly based on participants' views (Merriam & Tisdell, 2016).

Study Group

The study group consists of 12 social studies teachers working in public schools across various
provinces in Turkey during the 2024-2025 academic year. Participants were selected through purposive
sampling, specifically using the convenience sampling method within this framework. In line with the
study's objective, two main criteria were considered in participant selection. First, it was required that
participants have at least five years of professional experience, aiming to reach teachers who have
implemented both the 2018 and 2024 social studies curricula and can thus testify to the evolution of the
programs. The second criterion was that participants had been involved in the in-service training
processes for the 2024 program either as trainees or as trainers. In this context, 10 of the 12 teachers
participated in in-service training as trainees, while 2 had experience as trainers. All participants were
included in the study on a voluntary basis. The number of participants in the study group was determined
based on reaching data saturation/repetition cycles. Demographic information regarding the participants
is presented in Table 1.

Table 1. Demographic Charracteristics of the Study Group

Pseudonym Gender Age Education Level City Experience
EOI Male 32 Bachelor's Degree Ankara 5-10 Years
EO2 Male 43 Bachelor's Degree Erzurum 20-25 Years
EO3 Male 36 Bachelor's Degree Usak 10-15 Years
EO4 Male 42 Bachelor's Degree Trabzon 20-25 Years
EOS Male 44 Bachelor's Degree Giresun 20-25 Years
KO1 Female 43 Master's Degree Giresun 15-20 Years
KO2 Female 29 Master's Degree Samsun 0-5 Years
KO3 Female 34 Master's Degree Istanbul 10-15 Years
KO4 Female 34 Master's Degree Kars 10-15 Years
KOS5 Female 51 Master's Degree Istanbul 30-35 Years
KO6 Female 33 Bachelor's Degree Kastamonu 5-10 Years
KO7 Female 38 Bachelor's Degree Ordu 10-15 Years

Upon examining Table 1, it is observed that this study included 12 social studies teachers working
in public middle schools across different geographical regions of Turkey, representing Usak (Aegean
Region), Trabzon and Giresun (Black Sea Region), Samsun (Central Black Sea), Istanbul (Marmara
Region), Kars (Eastern Anatolia Region), and Kastamonu and Ordu (Black Sea Region). The selection
of participants aimed to evaluate the applicability of the curriculum in different regions, compare urban
and rural experiences, and gather opinions from teachers with diverse professional backgrounds. Among
the participants, 5 are male and 7 are female; 5 hold a master's degree, while 7 have a bachelor's degree.
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The teachers' professional experience ranges from 2 to 30 years, and their ages range from 24 to 55,
with an average age of 38. This diversity has enabled a holistic representation of how the program is
perceived across different contexts.

Data Collection Tools

A semi-structured interview form was used for data collection in line with the sub-questions
determined by the researchers within the scope of the study. The semi-structured interview aims to
gather data that will reveal similarities and differences in participants' perspectives. The interview form
consists of two main sections and a total of 10 questions. The first section includes closed-ended
questions to determine participants' demographic characteristics, while the second section contains
open-ended questions aimed at obtaining more in-depth and detailed opinions from participants on the
subject.

To ensure the content validity of the interview form, opinions were obtained from three faculty
members working in the field of social studies education. Based on expert feedback, the initial number
of 14 questions was reduced to 10 to obtain a more focused and purpose-aligned dataset, and the wording
of the questions was clarified. This process enhanced the alignment of the interview form with the
research objectives, thereby contributing to the content validity of the data collection tool. The final set
of questions was presented to participants as follows:

1) To what extent do you feel you understand the Turkish Century Education Model Social Studies
Curriculum?

2) In your opinion, what are the most prominent strengths of the curriculum? Could you explain
how these aspects contribute to teaching processes?

3) What are the main difficulties you have encountered during the implementation of the
curriculum, and which aspects of the program require improvement?

4) How do you evaluate the adequacy of in-service training and support mechanisms related to the
curriculum?

5) What are your views on the appropriateness of the curriculum's learning outcomes (conceptual
skills, domain-specific skills, physical skills) to the student level and their applicability?

6) How do you find the applicability of the program's components, such as social-emotional
learning skills, the virtue-value-action framework, and literacy skills?

7) How do you assess your own competency regarding the program's assessment and evaluation
approach? What kind of support do you need in this regard?

8) When comparing the renewed Social Studies Curriculum with the 2018 Social Studies
Curriculum, what differences and similarities do you observe? Please explain.

9) How do you evaluate the reflection of the curriculum in the textbooks and the alignment of the
books with the curriculum?

10) What are your views on the effects of the simplification efforts in the curriculum (e.g., the
number of learning outcomes, content density, etc.) on the teaching-learning processes?

Data Collection Process

The data collection process was carried out during the second semester of the 2024-2025
academic year with social studies teachers working in public schools across various provinces of Turkey.
In this process, data were collected using a semi-structured interview form developed by the researchers.
The interviews were conducted face-to-face and individually, in a suitable environment determined at
the participants' own schools. This approach aimed to provide an atmosphere where participants felt
comfortable and secure. Each interview lasted between 35 and 60 minutes on average, and all interviews
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were digitally recorded using an audio recording device. The obtained audio recordings were later
transcribed into written text and prepared for the data analysis phase. Throughout the data collection
process, principles of confidentiality and voluntary participation were adhered to in order to ensure that
participants felt safe in sharing their data.

Table 2. Interview Schedule and Participant Information

Pseudonym Province Interview Setting Interview Date Interview Duration
EOI Giresun Teachers' Lounge 04.04.2025 52 Minutes
EO?2 Giresun Teachers' Lounge 04.04.2025 48 Minutes
EO3 Ordu Empty Classroom 07.04.2025 60 Minutes
EO4 Giresun Teachers' Lounge 05.04.2025 38 Minutes
EO5 Ankara Home 14.04.2025 40 Minutes
KO1 Usak Home 07.04.2025 42 Minutes
KO2 Kars Home 15.04.2025 65 Minutes
KO3 Giresun Teachers' Lounge 05.04.2025 35 Minutes
KO4 Istanbul Home 21.04.2025 38 Minutes
KO5 Trabzon Library 22.04.2025 50 Minutes
KO6 Samsun Teachers' Lounge 28.04.2025 45 Minutes
KO7 Giresun Teachers' Lounge 11.04.2025 40 Minutes
Data Analysis

The content analysis method, which enables the systematic categorization and interpretation of
qualitative data, was used to analyze the data (Sonmez & Alacapinar, 2013). The analysis process was
systematically planned and carried out to organize the data into a meaningful structure. In this context,
first, the transcript texts created from audio recordings were carefully read several times to gain a general
familiarity with the dataset. Subsequently, the texts were examined line by line, and raw data codes
reflecting significant expressions, concepts, and thought patterns in the teachers' views were generated.
The coding and thematic analysis processes were conducted using the qualitative data analysis software
MAXQDA, which supported the data organization and theme development processes. In the next stage,
codes with common characteristics were grouped based on similarities within the software, forming
meaningful themes in light of the research questions. To ensure the internal consistency of the themes
and maintain conceptual integrity, continuous comparisons were made between the codes and themes.
To enhance the reliability of the study, support was obtained from a field expert; the expert's independent
coding was compared with the researcher's coding, and any differences were discussed and resolved
through consensus. Finally, within the framework of the constructed thematic structure, the findings
were interpreted, and the reporting process was completed by selecting striking quotations that directly
reflect the teachers' views. In the findings section, participant statements were included using coding
such as M1, M2 for male teachers and F1, F2 for female teachers to ensure confidentiality.

Credibility

To ensure the credibility of the study, qualitative research strategies were systematically
employed. The content of the interview form was developed based on expert opinions from three faculty
members specializing in social studies education, thereby supporting its construct validity. During the
data collection process, a standardized approach was adopted by using the same semi-structured
interview form with all participants. A member-checking strategy was implemented to verify the
accuracy of the raw data and to ensure that the researcher's interpretations accurately reflected the
participants' views. In this regard, the analyzed texts and key findings were shared with a portion of the
participants on a voluntary basis, and their confirmations were obtained. During the analysis phase, in
addition to systematically reporting the content analysis, a field expert was consulted to enhance the
objectivity and reliability of the coding. The independent codings of the researcher and the expert were
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compared to achieve consistency. This holistic approach guaranteed that the findings are grounded in a
valid and reliable foundation.

Findings

This section presents qualitative findings reflecting the experiences and evaluations of social
studies teachers regarding the Turkish Century Education Model Social Studies Curriculum. Based on
content analysis, teacher opinions were structured under nine main thematic categories. These themes,
addressed in order, are as follows: (1) Level of Understanding the Program, (2) Strengths of the Program,
(3) Implementation Challenges and Areas for Development of the Program, (4) Adequacy of In-Service
Training and Support Mechanisms, (5) Applicability of the Program Based on Learning Outcomes, (6)
Inter-Curriculum Components and Applicability, (7) Teacher Competency in Assessment and
Evaluation Processes, (8) Comparative Analysis of the 2018 and 2024 Curricula, (9) Integration of the
Program with Textbooks, and (10) Effects of Simplification Practices on the Process. Each theme is
explained with supporting codes derived during the analysis process and representative participant
quotations; visualized summaries of the thematic structures are presented in diagrams between Figures
1 and 10.

Social Studies Teachers' Level of Understanding of the Turkish Century Education Model
Social Studies Curriculum

The findings emerging from the analysis of teachers' views regarding their level of understanding
of the Turkish Century Education Model Social Studies Curriculum are presented in Figure 1.

Teachers' Level of Understanding
of the 2024 TYMM Curriculum

] @1

Teacher Competencies for Examining - Content and Innovations of the New
the Curriculum (12) Education Model (2)

Implementation Experiences of the
New Education Model (6)

(cl
Feeling Inadequate (7) caa
@] Compatibility with the
Requirements of the Age

Understanding and caa (1)

Feeling Adequate (5) (@] (] aa Balance Between
Process of Adaptation Difficulties in the  Professional Development Tradition and Innovation
and Familiarization (4)  Implementation Process and Training Support (1) m

Q)]

Figure 1. Thematic Distribution of Social Studies Teachers' Views on Their Level of
Understanding the Curriculum

The teachers’ views regarding their level of understanding of the Turkish Century Education
Model Social Studies Curriculum were analyzed (Figure 1). The analysis revealed that the teachers’
opinions were concentrated around three main codes: “feeling inadequate,” “understanding and feeling
adequate,” and “process of adaptation and familiarization.” This indicates notable differences in
teachers’ perceptions and readiness concerning the program. On this subject, teachers expressed their
views regarding the theme of “teacher competencies related to program implementation.” For instance,
KOL1 stated: “Although I have received training on the Turkish Century Education Model, I do not think
1 fully understand this program. I still struggle significantly in implementing the program, in conducting
lessons, and especially in the assessment part.” Similarly, EO4 noted: “However, during the
implementation process, while teaching students at school, I sometimes thought that I did not fully grasp
the new education model.”
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Teachers also expressed a considerable number of opinions under the code “understanding and
feeling adequate.” On this subject, teacher EO2 stated: “I generally think I understand it. The new
education model seminar training provided at the beginning of the academic year, the documents
published by the Ministry of National Education, and the new education model largely enabled my
comprehension.” Similarly, EO1 expressed: “I have not faced any issues in understanding the new
education model. [ believe I understand it to a great extent.” Regarding the sub-code “process of
adaptation and familiarization,” teacher EO2 noted: “However, I believe we will become more
comfortable with the implementation over time,” and EO5 added: “With every curriculum change, we
experience a mix of excitement and stress. As the curriculum implementation begins, all difficulties
gradually diminish during the process-much like ‘a caravan organizes itself on the road.”” KO3, on the
other hand, supported the sub-code “difficulties in the implementation process” with the statement:
“Although I understand the theoretical part of the program, I struggle with managing activities in the
classroom and applying assessment and evaluation criteria.” In conclusion, teachers' level of
understanding of the Turkish Century Education Model Social Studies Curriculum is shaped by various
factors such as perceptual gaps, uncertainties, and the process of adapting to the new model. This
highlights the importance of developing strategies for a more effective educational process in the future.

Teachers' Views on the Strengths of the Turkish Century Education Model Social Studies
Curriculum

The findings resulting from the analysis of teachers' views regarding the strengths of the Turkish
Century Education Model Social Studies Curriculum are presented in Figure 2.

IWhat Are the Strengths of the Curriculum?

@ Support with Visuals (1)
Student-Centered Approach (7) -
Reduction of Teacher Workload (1)
Value and Virtue Orientation (5) -
- Becerileri Desteklemesi (1)
aa Activity Diversity and Application (3) m
Priority of National and
Moral Values (2) G Spreading Values Throughout the
Process (1)
aa Contribution to Student Development -
Prevention of Cultural 3)

Erosion (1) Breaking Prejudices(1)

Simplification and Usability (1)

Figure 2. Teachers' Views on the Strengths of the Turkish Century Education Model Social Studies
Curriculum

The findings presented in Figure 2 illustrate the thematic distribution of teachers' views regarding
the strengths of the Turkish Century Education Model Social Studies Curriculum. As a result of the
analysis, teacher opinions were clustered around ten main codes, primarily including “student-centered
approach,” “simplification and usability,” and “activity diversity and application.” These codes reflect
the theoretical and pedagogical advantages of the program as perceived by teachers. Teachers expressed
that the student-centered approach is a strong aspect of the program, with KO1 stating, “The more
intensive and active participation of our students in the lesson are the strengths I have observed,” EO4
noting, “In the old 2018 curriculum, we often couldn't find time for activities with students while
teaching, as I was struggling to cover the lesson outcomes. In the new education model, students being
active and learning through this method is truly a strength of this model,” and KO5 adding, “The
program’s structure, which directs students toward research and inquiry, makes learning more lasting.
1 particularly observe that students' idea-generation skills improve during group work.”



Metin et al. / Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 2026 14(1) 97-147 105

EO1, for instance, highlighted the program's aspect of simplification, stating, "We generally feel
that the new curriculum has been simplified. This simplification is, in my opinion, one of the strongest
aspects of the new education model." Teachers also emphasized the importance of implementing
activities in lessons. EO5 noted, "The abundance of activities provided has been a positive strength from
the students' perspective. Today's students prefer to engage with lessons actively through numerous
activities, making this approach well-suited,” while KO7 added, "Its strengths can be evaluated as the
high volume of activity content, which prevents students from getting bored during class." Contributing
to the theme of "simplification and usability," EO3 explained, "The reduction in the number of learning
outcomes allows us to delve deeper into topics. This both lightens teachers' workload and enables
Students to grasp subjects better." Overall, teachers identified the student-centered approach-which
fosters active student participation-the program's simplified and more usable structure, and the increased
student interest driven by activity diversity as the most significant strengths of the curriculum. These
findings indicate that the new program is perceived by teachers as more implementable and is considered
more engaging from the students' perspective.

Teachers' Views on the Main Challenges Faced During Program Implementation and
Aspects Requiring Development

The results of the analysis of teachers' views regarding the implementation challenges and aspects
of the program that require development are presented in Figure 3.

Key Challenges Encountered During Curriculum|
Implementation

Inadequacies (8) - Inappropriateness to Student Level (1)
(G| Excessive Number of Activities and -
Inadequacy of Teacher Failure to Complete Them (6) Inability to Meet Student Needs (1)
Trainings (1)
& -
N R Lack of Teacher Guidebooks (1)
Inadequacy of Teaching Excessive Number of Lesson Topics (2)
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Figure 3. Teachers' Views on the Weaknesses of the Turkish Century Education Model Social
Studies Curriculum

Figure 3 presents teachers' views regarding the challenges encountered during program
implementation and the aspects requiring development. The analysis structured these opinions under ten
fundamental codes. Teachers most frequently highlighted codes such as "inadequacies,” "excessive
number of activities and failure to complete them,” "insufficiency of class time," "inadequate
technological support,” "excessive number of lesson topics," and "neglect of disadvantaged students"
These codes indicate core alignment problems between the program's theoretical design and real
classroom conditions. Concerning the theme of "excessive number of activities and failure to complete
them," teachers articulated their perspectives with KO7 stating, "The most critical issue I can evaluate
as a weakness is the excessive volume of activity content,”" and KOS5 adding, "The high number of
activities in the textbooks prepared according to the new curriculum and the insufficient time allocated
in the ministry's framework program for conducting these activities impede the timely achievement of
learning outcomes..." Furthermore, on the theme of "insufficiency of class time," identified as a

weakness of the new curriculum, KO1 emphasized, "First of all, I experience time pressure in my
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classes. I absolutely cannot cover the intended instructional outcomes within the class duration specified
in the program.”

EO4 also addressed the lack of technological support as a weakness of the new curriculum,
stating, “Especially in classrooms without adequate technological support, teaching and learning
become more difficult. We conduct lessons based on students’ active learning, and there are sections
where technology use is substantial. If students lack sufficient technological resources at home or
school, they may face disadvantages. This is a weak aspect.” KO1 further reinforced the sub-code of
“insufficiency of class time” by noting, “Within a 35-minute class period, we try both to explain the
topic and carry out activities. This time is insufficient, especially for topics requiring experiments and
observations.” Similarly, EO2 emphasized the “lack of technological support” sub-code, explaining,
“Irregularities in smart boards and internet infrastructure frequently disrupt the flow of lessons. Under
these conditions, it is impossible to achieve the program’s learning outcomes that emphasize digital
skills.” These findings reveal the practical problems encountered during program implementation and
the difficulties teachers face in this process. In particular, the intensity of activities, insufficient class
time, and deficiencies in technological infrastructure stand out as significant weaknesses hindering the
effective implementation of the program.

Teachers' Views on the Adequacy of In-Service Training and Support Mechanisms for
Social Studies Teachers

The findings resulting from the analysis of teachers' views regarding the evaluation of in-service
training and support mechanisms for social studies teachers are presented in Figure 4.
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Figure 4. Teachers' Views on the Adequacy of Training and Support Mechanisms for Social
Studies Teachers

Figure 4 presents teachers' views on the adequacy of in-service training and support mechanisms.
Teachers' evaluations on this matter are grouped under seven main codes. Opinions are most distinctly
focused on the codes “adequacy of training” with sub-distinctions of (“'finding it inadequate” and
“finding it adequate”), “duration and content issues of the training,” and “lack of conceptual and
practical support.” This distribution reveals significant differences in teachers' perceptions regarding
their professional development needs and existing support processes. Teachers expressed concerns
about problems stemming from insufficient training. KO4 stated, “It is definitely not adequate-you can’t
Jjust say ‘we did it, and that’s it.” Even those who received the training didn't understand what was being
asked of them, so how can they help us?” Similarly, EO3 noted, “In my opinion, it is not sufficient. The
reason is that there should have been more comprehensive and better-equipped training and
explanation.” Conversely, some teachers considered the training and support they received to be
adequate. KO7 remarked, “The training was sufficient. The teacher who provided the training also
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offered all kinds of support afterward and answered our questions.” EQ5 added, “We attended the
trainings and watched the informational videos. I don’t think there was any shortcoming in the training
and support we received.”

EOL1 also raised the issue of time constraints in the training, stating, “All teachers received
training for the new education model. I think this training was very rushed.” Regarding the theme of
“lack of practical support,” KO1 noted, “...it only provides preliminary knowledge about the concepts
related to the program but does not assist in its implementation.” KO7 highlighted the “inadequacy of
workshop activities, ” explaining, “The workshops in the provided training were insufficient. We did not
have the opportunity to experience the new assessment and evaluation techniques envisaged by the
program in a practical manner.” EOS, on the other hand, pointed to the theme of “provision of
additional support training,” remarking, “There is no follow-up or additional support mechanism after
the training. We lack a consultancy system to solve the problems we encounter during implementation.
This gap could be addressed through additional training.” While some teachers considered the training
and support to be adequate,” another group expressed that the training was rushed, conceptual and
practical support fell short, and they generally found it insufficient. This situation reveals that teachers
require more comprehensive, practice-oriented, and time-sufficient training and support mechanisms to
fully adapt to the new program.

Teachers' Views on the Appropriateness and Applicability of the Program's Learning
Outcomes to Student Level

The findings resulting from the analysis of teachers' views regarding the appropriateness and
applicability of the program's learning outcomes to student level are presented in Figure 5.
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Figure 5. Teachers' Views on the Applicability of the Social Studies Curriculum within the
Learning Outcomes Framework

Figure 5 presents teachers’ perspectives on the applicability of the curriculum within the learning
outcomes framework, with these perspectives organized under four primary codes. Teacher evaluations
are most densely clustered around the codes “applicability of learning outcomes” encompassing the
acquisition of domain-specific and conceptual skills along with content simplification and “applicability
of the curriculum,” which includes perceptions of its effectiveness, a theory-practice mismatch, and its
partial applicability. This pattern reveals that teachers make a distinction between comprehending the
program's objectives and their ability to realize these objectives under current conditions. In relation to
the sub-code “perceiving the program as effective, ” which falls under the broader theme of applicability
and general evaluation, teachers such as EO4 remarked, “I see that all these learning outcomes have
been robustly addressed and updated in the new education model. I consider it a good curriculum for
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preparing future generations for life. I do not perceive any problems regarding its applicability,” and
KO7 expressed an opinion under the sub-code "applicability of the curriculum" within the theme of
"applicability of the program," stating: “I believe all the concepts mentioned are fully applicable.” KOI,
regarding the sub-code "theory-practice mismatch, " stated: "In the training we received, it was indicated
that the program's outcomes were reduced. This led us to believe that the instructional outcomes we
would deliver would be easier, but when we started teaching, we saw that the content framework is quite
extensive, which caused us difficulty.”

KOS5 expressed a view concerning the sub-code “development of conceptual skills” under the
theme of “applicability of learning outcomes”, stating: “Regarding conceptual skills, it was expected
that students would arrive at the concepts themselves, but the fact that not every student can
independently reach these concepts has been overlooked. This has resulted in students being insufficient
in learning conceptual skills.” KO1, addressing the sub-code “acquisition of domain skills”, noted:
“Due to students' low readiness levels and our inability to provide foundational concepts beforehand,
while trying to explain topics through activities, the activities conclude without students understanding
anything, and domain skills are not fully acquired.” While teachers generally view the program’s
applicability within the learning outcomes framework positively, they have also reported practical
challenges stemming from factors such as the breadth of content, difficulties in imparting conceptual
skills, and students' low readiness levels. These findings indicate that for the program to be implemented
effectively, both the content and student readiness levels require more careful planning.

Teachers' Views on the Applicability of the Social Studies Curriculum within the
Framework of Inter-Curriculum Components

The findings resulting from the analysis of teachers' views regarding the applicability of the Social
Studies Curriculum within the framework of inter-curriculum components are presented in Figure 6.
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Figure 6. Teachers' Views on the Applicability of the Social Studies Curriculum within the
Framework of Inter-Curriculum Components

Figure 6 presents teachers’ views on the applicability of the Social Studies Curriculum within the
framework of inter-curriculum components, with these opinions structured under four principal codes.
The perspectives are predominantly centered on the codes “inter-curriculum components” which
includes the comparison of old and new components, systematic integration, and positive perception-
and the “virtue-value-action framework, ” encompassing its favorable and appropriate reception as well
as its impact on students. This emphasis underscores teachers' robust awareness of the program's internal
consistency and its essential elements, such as values education. Regarding the comparison between
former and current program components, teachers expressed their insights, with EOS noting, “I believe
the inter-curriculum components have been well placed; we were already incorporating them into our
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lessons in past practices,” and KOS5 adding, “Given that inter-curriculum components were already
part of our instruction in previous implementations, it can be said that these elements are now integrated
in a more planned and systematic way in the existing program.” Moreover, in relation to the sub-code
“systematic integration of components” under the theme of inter-curriculum components, KOS5 further
explained, “This reflects an approach free from arbitrariness, enabling components to be incorporated
into the instructional process more effectively.”

EO4 expressed a positive view regarding the balanced integration of components, stating, I find
the balanced distribution of components within the lesson content extremely positive. Particularly, the
coherent integration of social-emotional learning skills with the virtue-value-action framework
strengthens the program's sense of integrity.” This comment supports the sub-code of “components
being perceived positively.” On the theme of the “virtue-value-action framework,” the same teacher
added, “I can say that I found the virtue-value-action framework especially favorable. While similar
concepts existed in the previous curriculum, I believe presenting them in this manner is more
appropriate,” aligning with the sub-code “being perceived as clear and positive.” Furthermore, EO5
remarked on the enhancement of competencies, noting, “Literacy skills are generally consistent, but
they have been strengthened with some new additions,” which relates to the sub-code “strengthening of
literacy skills.” Overall, teachers regarded the systematic integration of cross-curricular components,
the suitability of the virtue-value-action framework, and the reinforcement of literacy skills as strengths
of the program. Nevertheless, when comparing previous and current components, they highlighted
implementation difficulties, underscoring the need for greater support and refinement to ensure effective
execution.

Teachers' Views on Teacher Competency in Assessment and Evaluation Processes

The findings resulting from the analysis of teachers' views regarding teacher competency in
assessment and evaluation processes are presented in Figure 7.
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Figure 7. Teachers' Views on Teacher Competency in Assessment and Evaluation Processes

Figure 7 presents teachers' views on teacher competency in assessment and evaluation processes.
These opinions are structured under five main codes. Teachers' assessments are most concentrated on
the codes "assessment literacy" (teachers’ competency in assessment and evaluation), "assessment and
evaluation practices" (time constraints, large class sizes), and "effects of the new assessment and
evaluation system" (widespread use of standardized exams, reduction in teacher autonomy). This finding
reveals that teachers face difficulties in the evaluation process not only due to a lack of technical
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knowledge but also because of practical barriers to implementation and constraints imposed by
centralized policies, with KO6 noting, “Actually, assessment and evaluation is the simplest part of the
job, but now, because students interpret events, there are different perspectives. This situation has
honestly made me question my scoring somewhat,” KO1 stating, “I consider myself inadequate in
assessment and evaluation,” and KOS5 adding, “I must express that I do not see myself as competent in
measurement and evaluation”

KOS5 highlighted the issue of time constraints in assessment processes, stating, “We implement
practices such as having students prepare portfolios, fill out self-assessment and group evaluation
forms. However, ensuring that these processes are correctly understood by students and that the forms
are fully completed and stored requires significant time and effort.” KO3 emphasized the sub-code
“large class sizes,” noting, “Especially process-oriented assessment tasks require students' continuous
active participation in the evaluation process, which creates considerable difficulty in crowded
classrooms.” Regarding the sub-code “widespread use of standardized exams,” KO1 remarked, “With
the expansion of common exams, the importance of in-class performance assessments diminishes.
Instead of tracking students' individual development processes, we are forced to focus on standardized
test results.” EO3 contributed to the sub-code “reduction of teacher autonomy,” explaining, “Centrally
determined assessment criteria significantly restrict our ability to evaluate based on classroom
observations. We are compelled to assess students based solely on test results without the opportunity
to know them personally.” Teachers are questioning their own competency in assessment and evaluation
processes due to challenges such as time constraints, crowded classrooms, and difficulties with new
practices like scenario-based exams. These findings reveal that teachers require more training and
support mechanisms in assessment and evaluation, and that practical problems encountered in
implementation need to be addressed.

Teachers' Views on the Similarities and Differences Between the 2018 and 2024 Social
Studies Curricula

The findings obtained from the analysis of teachers' views regarding the similarities and
differences between the 2018 and 2024 Social Studies Curricula are presented in Figure 8.
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Figure 8. Teachers' Views on the Similarities and Differences Between the 2018 and 2024 Social
Studies Curricula

Figure 8 presents teachers' perspectives on the similarities and differences between the 2018 and
2024 Social Studies curricula, with these views structured under two main codes. When describing the
"similarities" code, teachers most frequently emphasized components such as "literacies" and "values
education.” Under the "differences” code, opinions focused on elements including "abundance of

"

activities," "learning objectives and outcomes," "simplification,” "expansion of the content framework,"
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and "the prominence of values education” This distribution indicates that teachers evaluate the
curriculum change within a framework of both continuity (values, literacies) and transformation
(simplification, increased activities). Teachers noted similarities between the programs in terms of
literacy. KOS5 stated, “...literacy skills exist in both programs, so I can express this as a similar aspect,”
and EOS added, “At the same time, most literacies, skills, and values have remained the same.”
Regarding the sub-code of "values education," EO4 remarked, “‘Values education and our values existed
in the previous curriculum and still do now—only the framework has changed, ” while also commenting
on the sub-code of "simplification” by noting, “As for differences, it is evident that the topics have
generally been simplified.”

EO1 expressed a view regarding the sub-code prominence of values under the theme of program
differences, stating, “In the new curriculum, values and student emotions have been given more
importance, and this has been strongly reflected in the social studies course. While these concepts also
existed in the 2018 curriculum, they have been emphasized more in the new syllabus.” Concerning the
sub-code "the prominence of values education” in relation to program differences, EO5 noted, “The old
term was 'learning objectives’', the new term is 'learning outcomes' and their number is fewer compared
to the old 2018 curriculum,” and EO4 added, “...the concept of 'learning outcome' has replaced
'learning objective.' In fact, it seems only the name has changed.” EO1 also pointed out the increased
focus on activities in the new program, remarking, “However, in the new education model, the student
engages in more activities compared to the old 2018 curriculum.” On the sub-code "simplification,"
EO3 stated, “The number of topics has been noticeably reduced,” and EO4 similarly commented, “As
for differences, it appears that the topics have generally been simplified.”

When evaluating the similarities between the 2018 and 2024 Social Studies curricula, teachers
highlighted several common elements. KOS5 emphasized the continuity in values education, stating,
"Values education is a fundamental component in both programs. Although we observe a more
systematic approach in the new program, the same human values continue to be addressed at its core"
EOS5 pointed to the shared focus on literacies, noting, "It is encouraging that essential skills such as
media literacy and digital literacy are preserved in both curricula. The continued relevance of these
skills constitutes a common strength of the programs.” Regarding the persistence of skills, KO6
observed, "I note that fundamental skills such as critical thinking, problem-solving, and communication
form the backbone of both programs. This continuity is important for the consistency of the curricula.”
Finally, EO4 commented on the commonality of a student-centered approach, explaining, "Both
programs are based on a student-centered philosophy. Active learning and the constructivist approach
stand out as the most evident common ground between the curricula.”

Social studies teachers emphasized the similarities between the 2018 and 2024 Social Studies
curricula particularly in terms of literacies and values education, while evaluating the differences based
on elements such as the increase in activities, the transformation of learning objectives into learning
outcomes, the simplification of topics, and the greater prominence given to values. These findings
indicate that the new program adopts a student-centered and value-oriented approach, but also highlight
that practical challenges-such as the intensity of activities and the breadth of the content framework-
must be taken into consideration during the implementation process.

Teachers' Views on the Evaluation of the Integration of the Renewed Social Studies
Curriculum into Textbooks

The findings resulting from the analysis of teachers' views regarding the evaluation of the
integration of the renewed Social Studies Curriculum into textbooks are presented in Figure 9.
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Figure 9. Teachers' Views on the Integration of the Renewed Social Studies Curriculum into
Textbooks

Figure 9 presents teachers' views on the evaluation of the integration of the renewed Social Studies
Curriculum into textbooks. These opinions are structured under three main codes. Teachers' assessments
are primarily focused on the codes "aspects recommended for improvement" (textbooks not being
suitable for student level, lack of teacher guidebooks, insufficient content, lack of digital integration,
being hastily prepared) and 'strengths" (rich activity content, textbook found appropriate,
activity-based approach). Additionally, views were expressed under the code "innovative approaches”
This finding indicates that although the books contain activities aligned with the curriculum, they are
considered contentious by teachers due to fundamental problems related to accessibility, usability, and
a lack of supporting materials. In expressing a positive evaluation of the textbook integration, teacher
KOS5 remarked within the sub-code "rich activity content”: "I generally think the textbooks are better
than in previous years. The abundance of activities and assessment tasks has made a positive
contribution to the books" and EO3 noted for the same sub-code, "The textbooks are enriched with
numerous activities appropriate to the education model" Regarding the appropriateness of the
textbooks, KO7 remarked, "In this sense, I believe the textbooks have achieved integration,” and EO5
added, "There is no problematic situation in the content of the textbooks" Concerning the sub-code
"activity-based approach,” KO1 also shared a positive view, stating, "The activity-based approach in
the textbooks promotes students' active participation in the lesson. The abundance of visual and hands-
on activities has been quite effective in concretizing abstract topics".

KOS5 expressed a view under the sub-code “textbooks being perceived,” stating, “Especially the
inclusion of activities that are not suitable for students' levels and the near impossibility of completing
these activities within the limited time create difficulties in the implementation process.” Regarding the
negative aspect of the lack of teacher guidebooks, EO5 remarked, “While teaching topics from the
books, we have been left without a guidebook. The lack of a teacher guidebook is a weak point. At least
for the first year of curriculum implementation, guidebooks could have been provided to teachers for
all subjects. This would have made our work easier. I teach lessons using PDF books. I hope this issue
is resolved next year.” EO4 also commented on the same issue, noting, “Guidebooks should have been
given to teachers as well. A guidebook would benefit the teacher in implementing the new curriculum
and make their job easier” On the sub-code “being hastily prepared,” EO4 added, “Since the new
program emerged very quickly, I think the textbooks were prepared just as hastily and amateurishly”
Concerning the sub-code “excessive density of activities,” EO3 explained, “The number of activities in
the books is so high that we can only complete half of them within one class hour. This intensity creates
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time pressure for both students and teachers” While teachers generally found the integration of the
renewed Social Studies Curriculum into textbooks positive in terms of rich activity content and an
activity-based approach, they also pointed out that difficulties arise in practice due to factors such as
textbooks not being suitable for student level, lack of teacher guidebooks, insufficient digital integration,
and the books being hastily prepared.

Teachers' Views on the Effects of Simplification in the Curriculum on Teaching-Learning
Processes

The findings resulting from the analysis of teachers' views regarding the effects of simplification
in the curriculum on teaching-learning processes are presented in Figure 10.
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Figure 10. Teachers' Views on the Simplification of the Social Studies Curriculum

Figure 10 illustrates teachers' perspectives on the impact of curriculum simplification on
instructional processes, with these views organized under three primary codes. Under the code "positive
effects of simplification, " teachers frequently pointed to the decrease in the number of topics and learning
objectives, referencing aspects such as the reduction in learning outcomes, fewer topics, and the
improved feasibility of covering the material. In contrast, within the code "superficiality of
simplification,” critiques emerged regarding the density of activities and a perceived loss of content
depth, including issues like an excessive number of activities and a sense that the simplification is more
apparent than substantive. Views were also expressed under the code "challenges encountered in
implementation," highlighting difficulties such as inadequate class time and teacher confusion. This
pattern indicates that teachers perceive the simplification effort as a dual-edged change: it alleviates
workload but also risks making content more superficial and introduces new practical hurdles.
Regarding the sub-code "reduction in learning outcomes," teachers offered specific observations: KO2
noted, “Within the Turkish Century Education Model, the social studies curriculum learning outcomes
have been reduced—Grade 4 from 33 to 17, Grade 5 from 33 to 19, Grade 6 from 34 to 18, and Grade
7 from 31 to 17—representing about a 30% simplification at each grade level.” KO6 added, “The
number of learning outcomes is smaller, but the content has been qualitatively enriched,” while KO3
remarked, “The applicability of learning outcomes can vary depending on student profile, parent
profile, and school conditions.” KO7 further stated, “The number of units and outcomes has been nearly
halved.” Additionally, KO6 explicitly affirmed the adequacy of the simplification, commenting, I am
quite satisfied with the simplification.
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Teachers EO2 and KO6 highlighted the issue of insufficient class time, with EO2 stating, “...even
though it is a simplified curriculum, it still creates difficulties in covering the topics,” and KO6 adding,
“...at least 40 minutes are needed. But unfortunately, there is still no flexibility for topics of high moral
value; our class hours are not enough, they are not enough” EO1 expressed that the simplification has
remained superficial, remarking, “The first term is nearly over, and I am behind in some classes. In this
case, 1 see that simplification has not been fully realized. In conclusion, I can say simplification exists
in appearance but not in practice” Regarding the sub-code “excessive number of activities,” KO7 noted,
“However, this reduction seems to be offset by the increase in activities. The difficulty of this is
experienced by teachers in the field” While teachers viewed the simplification of the renewed Social
Studies Curriculum positively, particularly in terms of the reduction in learning outcomes and topics,
they also pointed out practical challenges due to factors such as insufficient class time, an excessive
number of activities, and the simplification not being fully realized in practice. These findings indicate
that although simplification represents a positive step in theory, it requires further refinement and
flexibility in the implementation process.

Discussion

The research contributes to the literature in three main ways. First, it examines the new curriculum
based on teacher opinions and through a direct comparative analysis with the previous 2018 program.
Second, because the participants engaged in the in-service trainings in dual roles-as both implementers
and recipients-they were able to provide a multifaceted perspective on the process. Third, and most
importantly, the study critically documents the persistent mismatch between theoretical design and
practical implementation conditions by revealing that issues such as insufficient class time, activity
density, and deficiencies in technological infrastructure remain unresolved despite curricular changes.
This situation underscores the need for more comprehensive and ongoing training support to facilitate
teacher adaptation. Studies by Ding and Dogan (2010) and Celikkaya and Kiiriimlioglu (2018)
emphasize that inadequacies in such trainings contribute to difficulties in the adjustment process. In
conclusion, for the new social studies curriculum to be effectively implemented, informative training
sessions for teachers should be conducted, and problems encountered during application should be
promptly addressed. Revising the program based on teachers' feedback and establishing regular
feedback mechanisms would accelerate teachers' adaptation process.

Sources such as Tas and Kiroglu (2017), Sar1 and Tertemiz (2017), and Bas (2017) have
emphasized the importance of employing contemporary learning models. Ayka (2007) also revealed
similarities between previous programs and the new education model in terms of student-centeredness.
Celikkaya and Kiiriimliioglu (2018) noted the necessity of simplifying the 2017 Social Studies
Curriculum. Therefore, it is recommended that the number and duration of activities be balanced in
planning. For the theoretically strong qualities of the Social Studies Curriculum-such as its student-
centered pedagogical approach, streamlined content structure, and diversified activity design-to be
effectively reflected in classroom practices, it appears essential to strengthen practical guidance
mechanisms for teachers and to reconcile the mismatches between the pedagogical goals envisioned by
the program and current implementation conditions.

Tas and Kiroglu (2017) highlighted these challenges faced by teachers, drawing attention to the
mismatch between the program's theoretical foundations and practical problems. Similarly, Akarsu,
Yilmazer and Gegit (2020) and Doganay and Sar1 (2008) have pointed out that one of the most
fundamental problems of educational curricula is insufficient time and duration, and they stated that this
directly and negatively affects the effectiveness of the teaching process. The core paradox that emerges
here is that while the program promotes “rich activity diversity” as a strength, it simultaneously
identifies “activity intensity” and “insufficient class time” as its most prominent weaknesses. This
situation indicates that the program contains an internal inconsistency and highlights a significant
alignment problem between the goal of student-centered, activity-based learning and current classroom
conditions. These findings reveal that despite curricular changes, fundamental issues such as class time,
activity density, and infrastructure persist, suggesting that these problems have deep-rooted structural
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causes. Although curricula have undergone various changes over time, similar challenges continue to
appear in new reforms. Indeed, evaluations of both the 2005 and 2018 curricula emphasized time
constraints, showing that the issue has persisted over the years.

The literature highlights that time constraints and curriculum overload negatively affect students'
learning processes (Kabapimar & Ataman, 2010; Ding & Dogan, 2010). Kabapinar and Ataman (2010)
note that insufficient class time is a frequent criticism among teachers. Din¢ and Dogan (2010) argue
that the dense content in social studies leads to time-related challenges and advocate for increasing
instructional hours as a solution. Teachers encounter issues such as insufficient class time, misalignment
with student levels, and curriculum overload in implementing the new program (Celikkaya &
Kiiriimliioglu, 2018). Ding and Dogan (2010) emphasize that problems like topic density and concepts
being too advanced for students complicate the teaching process. While Doganay and Sar1 (2008) stress
the importance of providing technological support for the successful implementation of educational
programs, Ayka (2007) underscores the need to organize learning environments to address the needs of
disadvantaged students. In this context, simplifying the curriculum, increasing instructional hours, and
restructuring it to meet the needs of disadvantaged students are of critical importance.

Fullan (2007) emphasizes that educational reforms are directly related to teachers' professional
development, while Guskey (2002) notes that professional development programs should go beyond
theoretical knowledge and also enhance practical skills. Ding and Dogan (2010) point out that the issues
of introduction and in-service training experienced in previous programs continue in the new program
as well. Celikkaya and Kiiriimliioglu (2018) state that hands-on training helps teachers overcome
problems, and Ayka (2007) underscores the importance of long-term seminars on instructional
strategies. Darling-Hammond and Richardson (2009) assert that teachers' professional development
processes should be long-term and continuously supported. Therefore, the success of the new program
depends not only on improving its theoretical design but also on resolving these persistent structural
problems and providing teachers with continuous, practice-focused support.

Research on teachers’ professional development presents similar findings. Yildiz (2018),
Eryildiz, Tarman, and Ergiir (2012), Ersoy and Kaya (2009), Bulut and Arslan (2010), and Doganay and
Sar1 (2008) offer various recommendations to support professional growth. These suggestions include
planning in-service training over adequate and structured periods, providing teaching materials,
simplifying assessment processes, enhancing library and internet facilities, and reviewing the learning
outcomes in the curriculum. For the Turkish Century Education Model Social Studies Curriculum to be
implemented effectively, training and support mechanisms need to be comprehensive, practice-based,
and designed in line with teacher feedback. Doganay and Sar1 (2008) emphasize that in-service training
should be long-term and grounded in authentic teaching-learning approaches to facilitate teachers’
adaptation to the program. These findings align with Celikkaya's (2011) emphasis on the importance of
parental contribution to skill development and Ding and Dogan's (2010) view that curricula should be
designed with consideration for students' readiness levels. Consequently, enhancing the effectiveness of
the new program critically depends on developing mechanisms to strengthen parent engagement and
implementing measures to raise students' readiness levels.

This situation indicates that although the program is theoretically well designed, its practical
applicability remains limited. Kabapinar and Ataman (2010) note that topic intensity creates pressure
on teachers, while Oztiirk and Kafadar (2018) point out that skill education is not clearly correlated. It
is important to clarify which competency relates to which skill. Yasar (2005) argues that curricula should
present knowledge, skills, and attitudes in a way that is appropriate and understandable for each grade
level. This indicates that designing the program to match student levels is critical for the effectiveness
of learning processes. For the Social Studies Curriculum to be used more effectively, solutions to
teachers' practical problems must be developed, students' readiness levels must be taken into account,
and the program should be revised based on teacher experiences. Oztiirk and Kafadar (2018) note that
values education is integrated as a core component of the program. Core values (justice, friendship, love,
etc.) play a significant role in solving problems encountered in daily life. The New Education Model
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has further developed this approach in a more systematic way through the “virtue-value-action”
framework.

This situation indicates that teachers require more training and support mechanisms, and that
practical problems must be resolved. Acat and Uzunkol (2010), Gémleksiz and Bulut (2006), Yapict
and Demirdelen (2007), Kabapinar (2010), and Tag and Kiroglu (2017) note that this process is time-
consuming. Oztiirk and Kafadar (2018) emphasize that assessment and evaluation must be aligned with
other components of the curriculum. Moreover, the 2018 social studies curriculum adopted a process-
oriented approach, and it appears that this approach continues in the new education model (Uygun &
Akgiil, 2024). The findings of this research demonstrate that the practical difficulties teachers face in
assessment and evaluation-time constraints, crowded classrooms, and adaptation to new methods-
concretize Guskey's (2002) emphasis on the need for professional development. Consequently, it seems
essential to design professional development programs that directly support teachers' classroom
practices and alleviate their workload.

Ding and Dogan (2010) also noted that large class sizes and limited instructional hours hinder the
effective implementation of assessment activities, which aligns with the findings of the present study.
Darling-Hammond and Richardson (2009) emphasized that more resources and support are needed to
carry out effective assessment and evaluation processes in crowded classrooms. The adaptation
problems teachers face with new assessment methods in this study support the need for practical training
highlighted by Celikkaya and Kiirtimliioglu (2018). Similarly, participants’ feelings of inadequacy in
assessment practices are consistent with Yildiz’s (2018) findings that teachers lack sufficient knowledge
in this area and experience difficulties. The research underscores the necessity of educating and
informing teachers in this area. Kalayci and Baysal (2020) state that curricula play a critical role in
equipping students with life skills, revealing that these programs are not limited to academic content
alone but also contribute to students' social and ethical development. Consequently, comprehensive
training and support mechanisms must be provided to enhance teacher competency in assessment and
evaluation processes. Practical training on time management, effective assessment methods in crowded
classrooms, and the use of new assessment tools will be important steps. Furthermore, teachers' opinions
and experiences should be taken into consideration.

The 2018 and 2024 Social Studies curricula exhibit similarities in fundamental areas such as
literacy skills, values education, and student-centeredness. Uygun and Akgiil (2024) noted that the new
Education Model shares these elements with the 2018 program. However, the 2024 program
demonstrates an innovative direction with its student-centered and value-oriented approach. Tas and
Kiroglu (2017) also highlighted that the 2017 program focused on similar foundations, emphasizing the
continuity of these elements. While both programs maintain the core objectives of social studies
education, the 2024 program stands out with its innovative approaches. Yasar (2005) stressed that
curricula should support students' knowledge, skills, and emotional growth. Uygun and Akgiil (2024)
support this observation, while Kabapinar and Ataman (2010) and Tas and Kiroglu (2017) note that an
excessive number of activities creates pressure on teachers and negatively affects the instructional
process. Ding and Dogan (2010) have pointed out that implementation difficulties can reduce the
program's effectiveness. Consequently, for the program to be implemented successfully, the number of
activities needs to be balanced, class durations should be reviewed, and greater support should be
provided to teachers. Revisions made in line with teacher feedback will enhance the success of
implementation.

Celikkaya (2011) states that textbooks not aligning with student levels negatively affects learning
processes, while Doganay and Sar1 (2008) emphasize the importance of teacher guidebooks.
Additionally, Alp (2021) notes that digital integration enriches learning processes. Yildiz (2018), Ayka
(2007), and Tag (2007) revealed that similar problems existed in previous programs. For the program to
be successfully implemented, textbooks should be adapted to student levels, teacher guidebooks should
be provided, digital integration should be strengthened, and revisions should be made based on teacher
feedback. Celikkaya and Kiiriimliioglu (2018), Ozlek (2019), and Sen (2019) noted that the
simplification approach was already present in the 2018 program and emphasized its continuation in the



Metin et al. / Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 2026 14(1) 97-147 117

new program. Yasar (2005) supported the importance of simplification, stating that curricula should be
clear and understandable for students. Kabapinar (2010) demonstrated that topic density creates pressure
on teachers and negatively affects the instructional process. Uygun and Akgiil (2024) and Cakmak and
Yigen (2023) pointed out that under the guise of simplification, important topics have been omitted,
leading in practice to a renewed concentration of content. Ding and Dogan (2010) emphasized that
implementation challenges reduce the program’s effectiveness. In this study, concrete implementation
difficulties highlighted by teachers-such as insufficient class time, activity density, and content
imbalance-stand out as key factors that diminish the program’s effectiveness, as Ding and Dogan (2010)
emphasized. Consequently, for the program to be successfully implemented, class time needs to be
increased, activities should be planned more balanced, and simplification must be tangibly effective in
practice. Revising the program in light of teacher feedback will enhance implementation success.

Conclusion

This study evaluates the 2024 Social Studies Curriculum within the framework of the Turkish
Century Education Model based on the perspectives of 12 social studies teachers who have experience
implementing the 2018 curriculum and who actively participated in the in-service training for the 2024
program. Among the participants, 2 served as trainers and 10 as participant teachers in these training
sessions. The findings indicate that teachers generally perceive the new curriculum positively in terms
of its student-centered approach, simplified content, and values education. However, challenges such as
activity intensity, insufficient class time, and deficiencies in technological infrastructure are hindering
its implementation. While some teachers reported understanding the program through the training they
received, others expressed difficulties due to complexity and uncertainties.

The strengths of the Social Studies Curriculum prepared within the framework of the Turkish
Century Education Model become evident through teacher opinions. Participants highlight the program's
student-centered pedagogical approach, its systematically simplified content organization, and its rich
variety of activities as significant advantages. Particularly, the student-centered approach has been
observed to positively support instructional effectiveness by increasing students' active participation
levels in lessons and their intrinsic motivation toward learning processes. The simplified nature of the
program contributes to teachers' ability to plan lessons more easily and deliver content more effectively.
Furthermore, activity diversity stands out as a key factor in enhancing students' interest in the subject.
However, practical issues such as an excessive number of activities and insufficient class time have also
been reported.

The weaknesses of the Social Studies Curriculum within the Turkish Century Education Model
reveal significant practical problems, as indicated by teacher feedback. Teachers have raised issues such
as excessive activities, insufficient class time, lack of technological support, content overload, and
neglect of disadvantaged students. This demonstrates that, although the program is theoretically
well-designed, its implementation phase faces serious shortcomings. While activity density is presented
as a positive element supporting student-centered learning, the limited class time makes achieving this
goal difficult and creates an internal inconsistency within the program. This situation hinders teachers'
ability to complete learning outcomes within the intended timeframe and contradicts the program's aim
of simplification. In summary, teacher opinions converge around three systematic axes in evaluating the
program: theoretical strengths, chronic implementation barriers, and the need for consistent teacher
support.

Teachers' perceptions regarding the training and support processes for the Turkish Century
Education Model Social Studies Curriculum vary. While some teachers consider the training they
received to be adequate, others state that the processes were rushed, the duration was insufficient, and
conceptual and practical support fell short. This situation indicates that teachers need more
comprehensive and practice-oriented training to adapt to the new program. Training received from
different educators leads to inconsistencies in content and presentation quality, highlighting the need for
standardization of these training sessions. Teachers' views on the applicability of the Social Studies
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Curriculum reveal both its strengths and limitations. While teachers acknowledge that the updated
learning outcomes are intended to prepare future generations for life, they also point out that factors
such as the breadth of content, difficulties in imparting conceptual skills, and students' low readiness
levels constrain the program's applicability. In particular, the expectation that students should reach
concepts on their own poses a challenge for learners with lower readiness, thereby reducing learning
efficiency. In this study, teachers reported inadequate parent involvement and deficiencies in students'
readiness levels as significant obstacles to program implementation.

Teachers report that due to content density and insufficient class time, they are unable to complete
learning outcomes in a timely manner. Although teachers state that the program’s student-centered and
activity-based structure develops critical skills, more support and a reduction in content density are
needed for effective implementation. Teachers expressed opinions on topics such as the comparison
between old and new programs, the systematic integration of components, and the appropriateness of
the virtue-value-action framework. The findings indicate that the current program has a systematic
structure and is generally evaluated positively by teachers. In particular, it was emphasized that the
virtue-value-action framework is presented in a more comprehensive manner. While teachers positively
evaluate the theoretical framework of the program, they have also pointed out encountering certain
difficulties during the implementation process. It has been emphasized that more supportive elements
need to be developed for the program to be effectively brought to life. Increasing in-service training that
supports professional development and providing guidance materials are important. Additionally,
challenges are faced in integrating literacy skills, which indicates that teachers require further support.
Overall, although teachers believe the program has a positive structure, they also stress that support must
be increased and the program improved to overcome the challenges encountered in practice. These
findings highlight the importance of taking teacher opinions into account in the applicability of curricula.

Teachers' views reveal significant challenges and needs within assessment and evaluation
processes. In particular, factors such as time constraints, crowded classrooms, and new practices like
scenario-based exams have led teachers to question their own competencies. Teachers report that due to
time limitations, they cannot fully assess student performance, which complicates process-oriented
evaluation efforts and increases workload. Crowded classrooms make it difficult for teachers to monitor
students’ individual progress and conduct fair assessments. Teachers have indicated that implementing
process-oriented assessment tasks in such settings is practically impossible. New practices such as
scenario-based exams have caused teachers to struggle with grading and have made fair evaluation
challenging due to differing perspectives. This has led teachers to question their own competencies.

Teachers have positively viewed the 2024 Social Studies program's greater emphasis on student
emotions and values education, stating that it supports students' social and emotional development.
Yasar (2005) stressed that curricula should support students' knowledge, skills, and emotional growth.
Although the rich variety of activities offered by the program in line with this goal is considered a
theoretical advantage, teachers have reported practical difficulties due to the excessive number of
activities and the breadth of the content framework. Although teachers view the transformation of
learning objectives into outcomes and the simplification of topics positively, they also express that this
simplification is not sufficiently felt in practice. Teachers generally view the integration of the renewed
Social Studies Curriculum into textbooks positively but have also highlighted some significant issues.
The rich activity content and activity-based approach of the textbooks increase student interest in the
lessons. However, participants pointed out that factors such as textbooks not being suitable for student
level, lack of teacher guidebooks, insufficient digital integration, and the rushed preparation of materials
create challenges in practice. Teachers' views on the simplification of the renewed Social Studies
Curriculum reveal both positive and negative aspects. Teachers have found the reduction in learning
outcomes and topics positive in terms of making the program more manageable and student-focused.
However, teachers have reported encountering issues such as insufficient class time, excessive activities,
and simplification not being fully felt in practice.
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Recommendations

To enhance the effectiveness of the 2024 Social Studies Curriculum within the Turkish Century
Education Model and to mitigate challenges encountered during its implementation, the following
thematic recommendations are proposed based on the research findings:

1. Teacher Training and Professional Development

e [n-service training related to the program should be restructured to be practice-oriented and
continuous, moving beyond theoretical knowledge.

e Training programs should be organized to equip teachers with practical skills, particularly in the
areas of assessment and evaluation methods, activity-based instruction, and classroom time
management.

2. Program Content and Implementation Process

e To strengthen the alignment between the program’s theoretical design and its practical
applicability, content density should be reviewed, and class durations replanned.

e A balance should be struck between the number of activities and class time, ensuring that
teachers can cover the curriculum and allocate sufficient time to student needs.

e The program should be made flexible and inclusive by considering students’ readiness levels
and the needs of disadvantaged groups.

3. Material and Guidance Support

e Teachers should be provided with detailed guidebooks and sample application materials that
guide the effective implementation of the program.

o The suitability of textbooks to student levels should be enhanced, and supplementary resources
that support digital integration should be developed.

4. Enhancement of Technological and Physical Infrastructure

e Schools' technological infrastructure should be strengthened, and teachers' access to digital
resources should be facilitated.

o Additional resource and support mechanisms should be implemented to mitigate the effects of
physical constraints such as overcrowded classrooms.

o These recommendations are expected to build a solid bridge between the program's theoretical
goals and school conditions, thereby enhancing the quality of teaching-learning processes.
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TURKCE SURUM

Giris

21. yiizyilda hizla degisen sosyal, ekonomik ve teknolojik kosullar, egitim sistemlerinin yalnizca
bilgi aktarmakla yetinmeyip bireylerin elestirel diigiinme, problem ¢d6zme ve toplumsal sorumluluk gibi
becerilerle donatilmasini zorunlu hale getirmistir (Dolmaz & Ilhan, 2020). Egitim, artik bireylerin
kiiresel 6lgekte rekabet edebilirliklerini artirmay1 ve ayn1 zamanda etik degerler ile kiiltiirel kimliklerini
koruyarak ¢ok yonlii bir gelisim sergilemelerini hedefleyen stratejik bir alan olarak ele alinmaktadir. Bu
dogrultuda, egitim politikalar1 ve Ogretim programlarimin yeniden yapilandirilmasi, ¢agin
gerekliliklerine uyum saglama acisindan kritik bir 6nem tasimaktadir. Bireylerin toplum iginde etkin
vatandaglar olarak yer alabilmeleri i¢in 6nemli bir ders olan sosyal bilgiler egitiminde oldugu gibi,
zaman zaman degisim ve yenilenmeler kagmilmaz olmaktadir. Tirkiye’de Sosyal Bilgiler Dersi
Ogretim Programi, bu ihtiyaglar dogrultusunda 2024 yilinda TYMM ( Tiirkiye Yiizyili Maarif Modeli)
cergevesinde yeniden diizenlenmistir.

Sosyal bilgiler egitiminin temel islevi, tarihsel siireklilik icerisinde "iyi vatandas" yetistirme
misyonunu merkeze alan bir disiplin olarak tanimlanabilir. Bu baglamda disiplin, sosyal ve beseri
bilimlerin kuramsal alt yapisi ile yontemsel araglarini biitiinlestirerek, bireylerin degisen toplumsal
kosullara uyum saglamalarina ve etkin vatandaslik rolii {istlenebilmeleri i¢in gerekli elestirel diisiinme
ve problem ¢dzme becerileri kazanmalarma odaklanmaktadir (Oztiirk & Deveci, 2020; Dolmaz &
Metin, 2024). Cumbhuriyet'in kurulusundan itibaren uygulanan 6gretim programlariin, dénemsel
ihtiyaglar dogrultusunda s6z konusu vatandag profilini sekillendirdigi (Yalgin & Akhan, 2019) ve bu
slirecte program igeriginin nasil yapilandirilacagina iliskin pedagojik tartigmalarin giincelligini
korudugu goriilmektedir (Cigdem, 2010). ilkokul ve ortaokul kademelerinde toplumsal yasama
hazirlanan 6grenciler s6z konusu oldugunda ise sosyal bilgiler dersinin, demokratik toplumun
gerektirdigi etkin ve sorumlu bireyleri yetistirme iglevi 6n plana ¢ikmaktadir. Cumhuriyetin ilanindan
itibaren Tiirkiye’de sosyal bilgiler 6gretim programlari, degisen toplumsal ve egitimsel ihtiyaglara yanit
verebilmek adina belirli donemlerde yenilenmis ve giincellenmistir. Bu kapsamda, 1924 ve 1926 Ilkokul
Programlarindan baglayarak sirastyla 1936, 1948, 1962 Ilkokul Program Taslagi, 1968 Ilkokul
Programi, 1990 ve 1998 Sosyal Bilgiler Programlari, 2004-2005 donemi program g¢alismalar1 ve 2018
Sosyal Bilgiler Programi, bu siirecteki 6nemli agamalar olarak 6ne ¢ikmaktadir (Catak, 2015). En son
olarak, 2024 Sosyal Bilgiler Programi, bu siireklilik i¢inde en giincel program olarak 6ne ¢ikmaktadir.

2024 Sosyal Bilgiler Dersi Ogretim Programi, Tiirkiye Yiizyilh Maarif Modeli gergevesinde,
bireylerin elestirel diislinme, problem ¢ozme ve toplumsal sorumluluk becerilerini gelistirmeyi
hedefleyen bir anlayisla tasarlanmistir. Program, sosyal bilimlerin disiplinler aras1 yaklagimini temel
alarak, ogrencilerin tarih, cografya, ekonomi, sosyoloji gibi alanlarda bilgi ve beceriler kazanmasini
amaclamaktadir. Bunun yani sira, program milli ve evrensel degerlerin harmanlanmasiyla, bireylerin
kiiltiirel kimliklerini koruyarak kiiresel bir perspektif kazanmalarmi saglamay1 hedefleyen bir yap1
sunmaktadir (MEB, 2024). Bu baglamda, Tiirkiye Yiizyil1 Maarif Modeli'nin biitiinciil yaklagimi, Sosyal
Bilgiler Dersi Ogretim Programi'na yon veren temel ilkeleri ve hedefleri sekillendirmektedir. Egitim,
gecmisin birikimlerini gelecege tasiyan ve insanligin ufkunu genisleten, bir¢ok bileseni barindiran bir
stirectir. Tirkiye Yiizyili Maarif Modeli ise, milli ve manevi degerlerin yaninda iilkenin ekonomik
kalkinmasina ve kiiresel rekabet giiciine katki saglayacak becerileri hedefleyen; &gretim ongibi
unsurlardan olusan biitiinciil bir model olarak tanimlanmaktadir (MEB, 2024).

Ogretim programlarmin farkli agilardan sistematik degerlendirilmesi, program gelistirme
siireclerine katki saglayan onemli bir veri kaynagi olusturmaktadir (Onlen, Tatan & Ibret, 2020). Bu
baglamda, 2024 yilinda Tiirkiye Yiizyili Maarif Modeli kapsaminda yenilenen Sosyal Bilgiler Ogretim
Programi'nin kapsamli bir sekilde incelenmesi; programin uygulama dinamiklerinin, pedagojik
yaklagimlarinin ve O&gretmen algilan {izerindeki etkisinin anlagilmasi agisindan biiylikk 6nem
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tagimaktadir. Programin bu yonleriyle degerlendirilmesinin, egitim politikalarinin gelistirilmesine ve
Ogretim uygulamalarinin iyilestirilmesine rehberlik edecek veriler saglayacagi diistiniilmektedir
(Yildirrm & Caligkan, 2024). 2024 yilinda yenilenen Sosyal Bilgiler Ogretim Programi, heniiz yeni
uygulanmaya baglanmis olmasi nedeniyle, sosyal bilgiler 6gretmenlerinin program hakkindaki
goriislerini dikkate almay1 6zellikle gerekli kilmaktadir. Ogretmenlerin programin uygulama siirecine
iligkin geri bildirimleri, mevcut durumu degerlendirme, yapilan degisiklikleri inceleme ve eksiklikleri
tespit etme agisindan kritik bir 6neme sahiptir. Bu tiir bir degerlendirme, egitim politikalarimin
geligtirilmesine ve Ogretim programlarinin daha etkili hale getirilmesine yonelik somut Oneriler
sunabilir.

Alanyazin incelendiginde, 2024 Sosyal Bilgiler Ogretim Programi'nin gretmen goriisleri
dogrultusunda kapsamli bir sekilde degerlendirildigi ve 6gretmenlerin mesleki birikimlerinin dogal bir
uzantisi olarak onceki program deneyimlerini (2018) de bu degerlendirme siirecine dahil ettikleri bir
aragtirmaya rastlanmamistir. Mevcut ¢alisma, bu boslugu doldurmay1 hedefleyerek, agirlikli olarak 2024
programimin uygulama dinamiklerine, 6gretmen algilarina ve karsilasilan zorluklara odaklanmakta;
Ogretmenlerin gegmis programlara iliskin deneyimlerini ise yeni programi anlamlandirmalarina
yardimc1 olan bir arka plan ve referans cercevesi olarak ele almaktadir. Nitekim alanyazin
incelendiginde, sosyal bilgiler programlarimin daha ¢ok genel gergevesine yonelik ¢aligmalar arasinda
Ciydem ve Kaymakei (2023), Tonga ve Erdogan (2023), Copur ve Seyhan (2022), Yildinim ve Cetin
(2022), Yildirim ve Caligkan (2022), Turan ve Avci (2018) ile Ciftgi ve Akca (2005) yer almaktadir.
Ogretmen goriislerine odaklanan arastirmalar incelendiginde; Kogoglu ve Aydin (2017), Dogan (2016),
Caligkan (2014), Saglam (2014), Balct ve Yelken (2013), Akpinar ve Aydemir (2012), Kilig¢ Sahin
(2010), Ding ve Dogan (2010), Ersoy (2009), Altunoz (2008), Yazar (2008), Doganay ve Sar1 (2008),
Yapict ve Demirdelen (2007), Erkose (2007), Ece (2007), Kirtay (2007) ve Coskun (2007) tarafindan
gerceklestirilen ¢aligsmalar 6ne ¢ikmaktadir. 2005 6gretim programina yonelik degerlendirmeler Demir
(2006) ve Dogan (2006) tarafindan yapilirken, tiim sosyal bilgiler 6gretim programlarini bir arada ele
alan caligmalar Korkmaz ve Uygur (2021) ile Koyuncu (2015) tarafindan gerceklestirilmistir. 2005,
2017 ve 2018 6gretim programlarimin karsilastirildig: aragtirmalar arasinda Kalayci ve Baysal (2020),
Can (2019), Coban ve Aksit (2018) ve Tay (2017) bulunmaktadir. 2018 programina yonelik analizlerde
ise Esemen (2020), Kalayc1 ve Baysal (2020), Ocak ve Kocaman (2018) ile Oztiirk ve Kafadar (2018)
one ¢ikmaktadir. Ogrenci goriislerine dayali ¢alismalar arasinda ise Akdag (2009) dikkat cekmektedir.

2024 Sosyal Bilgiler Ogretim Programi'nin gesitli yonleri iizerine yapilan ilk degerlendirme
calismalar1 (Onger ve Duman, 2024; Yildirim ve Caliskan, 2024) alanyazina degerli katkilar sunmaya
baglamistir. Ancak, bu programin 6gretmen goriisleri dogrultusunda kapsaml bir sekilde incelendigi ve
ogretmenlerin dogal olarak sahip olduklar1 ge¢mis program deneyimlerinin (2005 ve 2018), bu
degerlendirmeye nasil bir baglam sagladigini ortaya koyan bir aragtirmaya rastlanmamustir. Bu eksiklik,
caligmanin temel ¢ikis noktasini olusturmustur. Arastirmanin asil odagi, 2024 programinin kendi
icindeki dinamikleri, uygulanabilirligi ve algilanan giiclii/zayif yonleridir; Ogretmenlerin gecmis
deneyimleri ise bu analizi zenginlestiren bir perspektif olarak ele alinmaktadir.

Amag

Bu arastirmada 2024 Tirkiye Yiizyili Maarif Modeli (TYMM) Sosyal Bilgiler Ogretim
Programi’nin, 6gretmen goriisleri temel alinarak incelenmesi amaglanmistir. Bu temel dogrultuda,
aragtirmada asagidaki sorulara yanit aranmistir:

1. Ogretmenlere gore, programin anlagilirlik diizeyi nedir?
2. Programin giiclii ve zayif yonleri nelerdir?

3. Yenilenen program ile 2018 programi arasindaki temel farkliliklar ve benzerlikler nelerdir? Bu
durum 6gretim siireclerine nasil yansimaktadir?

4. Programin 6grenme c¢iktilaria (kavramsal beceriler, alan becerileri, sosyal-duygusal 6grenme
becerileri ve erdem-deger-eylem c¢ercevesi) iligkin O0gretmen goriisleri nelerdir? Bu ¢iktilarin
uygulanabilirligi nasil degerlendirilmektedir?
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5. Yenilenen programin ders kitaplariyla entegrasyonu, dgretim siireglerini nasil etkilemektedir?
Bu entegrasyonun programin genel hedeflerine katkisi Ogretmenler tarafindan nasil
degerlendirilmektedir?

Yontem
Arastirma Deseni

Bu c¢aligma, Tiirkiye Yiizyilh Maarif Modeli kapsaminda yenilenen Sosyal Bilgiler Ogretim
Programi'na iligskin dgretmen goriislerini derinlemesine incelemeyi amaglamaktadir. Arastirma, temel
nitel arastirma deseni ile kurgulanmistir. Temel nitel arastirma, nitel yaklagimin en sik kullanilan
desenlerinden biri olup, bir durum, siire¢ veya olguya iligkin anlamay1 derinlestirmek, katilimcilarin
perspektiflerini anlamli bir biitiin halinde ortaya koymak ve verileri dogrudan katilimeilarin goriislerine
dayal1 olarak betimlemek ve yorumlamak amactyla kullanilir (Merriam & Tisdell, 2016).

Calisma Grubu

Aragtirmanin ¢aligma grubu, 2024-2025 egitim-6gretim yilinda Tiirkiye'nin ¢esitli illerindeki
devlet okullarinda gorev yapan 12 sosyal bilgiler 6gretmeninden olusmaktadir. Katilimcilar, amagh
ornekleme kapsaminda kolay ulasilabilir durum 6rneklemesine gore belirlenmistir. Calismanin amaci
dogrultusunda katilime1 segiminde iki temel 6lgiit gdzetilmistir. 11k olarak, katilimeilarin en az bes yillik
mesleki deneyime sahip olmasi sarti aranmig; bu sayede 2018 ve 2024 sosyal bilgiler 6gretim
programlarindan ikisini uygulama deneyimi olan, dolayisiyla programlarin evrimine taniklik edebilecek
ogretmenlere ulasilmasi hedeflenmistir. Ikinci dlgiit ise katilimcilarm 2024 programimnin hizmet igi
egitim siireglerine katilime1 veya formatdr 6gretmen olarak déhil olmalaridir. Bu baglamda, ¢alismaya
katilan 12 6gretmenin 10'u hizmet i¢i egitimlere katilimei, 2'si ise formator olarak deneyim sahibi
olmustur. Tiim katilimcilar goniilliiliik esasina gore arastirmaya dahil edilmistir. Calisma grubunun
sayist ise veri doygunluguna/tekrarlanma dongiisiine bakilarak karar verilmigtir. Katilimcilarin
demografik bilgilerine iligkin veriler ise Tablo 1’de yer almaktadir."

Tablo 1. Calisma Grubuna Ait Demografik Ozellikleri

Rumuz Cinsiyet Yas Egitim Durumu Sehir Mesleki Kidem
EO1 Erkek 32 Lisans Ankara 5-10 Yil
EO2 Erkek 43 Lisans Erzurum 20-25 Y1l
EO3 Erkek 36 Lisans Usak 10-15 Y1l
EO4 Erkek 42 Lisans Trabzon 20-25 Y1l
EO5 Erkek 44 Lisans Giresun 20-25 Y1l
KO1 Kadm 43 Yiiksek Lisans Giresun 15-20 Y1l
KO2 Kadm 29 Yiiksek Lisans Samsun 0-5 Y1l
KO3 Kadm 34 Yiiksek Lisans Istanbul 10-15 Y1l
KO4 Kadm 34 Yiiksek Lisans Kars 10-15 Y1l
KO5 Kadm 51 Yiiksek Lisans Istanbul 30-35 Y1l
KO6 Kadm 33 Lisans Kastamonu 5-10 Y1l
KO7 Kadm 38 Lisans Ordu 10-15 Yil

Tablo 1 incelendiginde, bu ¢aligmaya, Tiirkiye'nin farkli cografi bolgelerini temsilen Usak (Ege),
Trabzon ve Giresun (Karadeniz), Samsun (Orta Karadeniz), Istanbul (Marmara), Kars (Dogu Anadolu),
Kastamonu ve Ordu (Karadeniz) illerindeki devlet ortaokullarinda gdérev yapan 12 sosyal bilgiler
ogretmeni katilmistir. Katilimeilarin seg¢iminde, programin farkli bolgelerdeki uygulanabilirligini
degerlendirme, kentsel ve kirsal kesim deneyimlerini karsilastirma ve farkli mesleki gecmislere sahip
Ogretmenlerin goriislerini alma amaglanmistir. Katilmeilarin 5'i erkek, 7'si kadin olup, 5'1 yiiksek lisans,
7'si lisans mezunudur. Mesleki deneyimleri 2 ile 30 y1l arasinda degisen 6gretmenlerin yas araligi 24 ile
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55 olup, yas ortalamasi 38'dir. Bu ¢esitlilik, programin farkli baglamlardaki algilanigini biitiinciil bir
sekilde ortaya koymay1 miimkiin kilmustir.

Veri Toplama Araclan

Aragtirma kapsaminda, arastirmacilar tarafindan belirlenen alt sorulara yonelik veri toplama
siirecinde yar1 yapilandirilmig goriisme formu kullanilmistir. Yari yapilandirilmig goriisme,
katilimcilarin  diistincelerindeki benzerlik ve farkliliklari ortaya c¢ikaracak veriler toplamay1
amaglamaktadir. Goriigme formu, iki ana boliimden ve toplamda 10 sorudan olugmaktadir. Birinci
boliimde, katilimcilarin demografik 6zelliklerini belirlemek igin kapali uclu sorular yer alirken, ikinci
boliimde, katilimcilarin konuya dair daha derinlemesine ve ayrintili goriislerini elde etmek amaciyla
acik uclu sorular sorulmustur.

Gorligsme formunun kapsam gegerligini saglamak amactyla sosyal bilgiler egitimi alaninda ¢alisan
li¢ 6gretim {iyesinden goriis alinmistir. Uzman goriisleri dogrultusunda, baslangicta 14 olan soru sayist
aragtirmanin amacina daha uygun ve odaklanmis bir veri seti elde etmek amaciyla ona indirilmis ve soru
ifadeleri netlestirilmigtir. Bu siire¢, goriisme formunun arastirma amaglariyla uyumunu giiclendirerek
veri toplama aracinin kapsam gegerligine katki saglamigtir. Nihai hali verilen sorular katilimcilara
asagidaki sekilde sunulmustur.

1. Tiirkiye Yiizyilli Maarif Modeli Sosyal Bilgiler Ogretim Programi'ni ne &lgiide anladigmizi
degerlendirir misiniz?

2. Programin sizce en belirgin giiglii yonleri nelerdir? Bu yonlerin 6gretim siireglerine katkilarini
aciklar misiniz?

3. Programin uygulanmasi sirasinda karsilagtiginiz temel zorluklar ve programin gelistirilmesi
gereken yonleri nelerdir?

4. Programa yonelik hizmetigi egitim ve destek mekanizmalarini yeterlilik acisindan nasil
degerlendiriyorsunuz?

5. Programin 6grenme ¢iktilariin (kavramsal beceriler, alan becerileri, fiziksel beceriler) 6grenci
seviyesine uygunlugu ve uygulanabilirligi hakkindaki goriisleriniz nelerdir?

6. Programin sosyal-duygusal 6grenme becerileri, erdem-deger-eylem gercevesi ve okuryazarlik
becerileri gibi bilesenlerinin uygulanabilirligini nasil buluyorsunuz?

7. Programm  dlgme-degerlendirme  yaklagimina iligkin  kendi  yeterliliginizi  nasil
degerlendiriyorsunuz? Bu konuda hangi desteklere ihtiya¢ duyuyorsunuz?

8. Yenilenen Sosyal Bilgiler Ogretim programini 2018 Yili Sosyal Bilgiler Ogretim Programu ile
karsilastirdiginizda ne gibi farkliliklar ve benzerlikler oldugunu diisiiyorsunuz? Aciklayiniz.

9. Programm ders kitaplarina yansimasmi ve Kkitaplarin programla uyumunu nasil
degerlendiriyorsunuz?

10.Programda yapilan sadelestirme caligmalarinin (6grenme ¢iktilarinin sayisi, icerik yogunlugu
vb.) egitim-0gretim siireglerine etkileri hakkindaki goriisleriniz nelerdir?

Veri Toplama Siireci

Veri toplama siireci, 2024-2025 egitim-6gretim yilinin ikinci déneminde, Tirkiye'nin gesitli
illerindeki devlet okullarinda goérev yapan sosyal bilgiler 6gretmenleriyle gerceklestirilmistir. Bu
stirecte, arastirmacilar tarafindan gelistirilen yarnt yapilandirilmis goriisme formu kullanilarak veri
toplanmistir. Goriismeler, katilimcilarla yiiz yiize ve birebir olarak, kendi okullarinda belirlenen uygun
bir ortamda gergeklestirilmistir. Bu yaklagim, katilimcilarin kendilerini rahat ve giivende hissettikleri
bir atmosfer saglamay1 amaglamistir. Her bir gériisme ortalama 35-60 dakika sitirmiis ve tiim goriismeler
ses kayit cihazi ile dijital olarak kayit altina alinmistir. Elde edilen ses kayitlari, sonrasinda yazili metne
doniistiiriilmiis ve veri analizi agsamasi i¢in hazir hale getirilmistir. Veri toplama siirecinde, katilimeilarin
verilerini glivenle paylagmalarim saglamak i¢in gizlilik ve goniilliiliik ilkelerine uygun sekilde hareket
edilmistir.
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Tablo 2. Goriisme Takvimi ve Katilimci Bilgileri

Rumuz il Gériisme Ortami Goriisme Tarihi Gériisme Siiresi
EO1 Giresun Ogretmenler Odas1 04.04.2025 52 Dakika
EO2 Giresun Ogretmenler Odasi 04.04.2025 48 Dakika
EO3 Ordu Bos Siuf 07.04.2025 60 Dakika
EO4 Giresun Ogretmenler Odas1 05.04.2025 38 Dakika
EOS Ankara Ev 14.04.2025 40 Dakika
KO1 Usak Ev 07.04.2025 42 Dakika
K02 Kars Ev 15.04.2025 65 Dakika
KO3 Giresun Ogretmenler Odast 05.04.2025 35 Dakika
KO4 Istanbul Ev 21.04.2025 38 Dakika
KOS5 Trabzon Kiitiiphane 22.04.2025 50 Dakika
KO6 Samsun Ogretmenler Odast 28.04.2025 45 Dakika
KO7 Giresun Ogretmenler Odast 11.04.2025 40 Dakika

Veri Analizi

Verilerin analizinde, nitel verilerin sistematik bir sekilde kategorilere ayrilarak yorumlanmasini
saglayan igerik analizi yontemi kullanilmistir (Sonmez & Alacapinar, 2013). Analiz siireci, verilerin
anlamli bir yapiya kavusturulmasi amaciyla sistematik olarak planlanmig ve yiiriitiilmiistiir. Bu
kapsamda ilk olarak, ses kayitlarindan olusturulan transkript metinleri birkag¢ kez dikkatle okunarak veri
setine genel bir hakimiyet saglanmistir. Ardindan, metinler satir satir incelenmis ve Ogretmen
goriislerindeki Onemli ifadeler, kavramlar ve diisiince kaliplarmi yansitan ham veri kodlarn
olusturulmustur. Kodlama ve tematik analiz siiregleri, nitel veri analiz yazilimlarindan MAXQDA
kullanilarak yiiriitiilmiis ve bu sayede veri organizasyonu ile tema gelistirme siiregleri desteklenmistir.
Bir sonraki agamada, ortak ozellikler tasiyan kodlar benzerliklerine gore yazilim i¢inde gruplandirilarak
aragtirma sorulari 1s18inda anlamli temalar olusturulmustur. Temalarin i¢ tutarliligini saglamak ve
kavramsal biitiinliigli korumak amaciyla kodlar ile temalar arasinda siirekli karsilastirmalar yapilmistir.
Arastirmanin giivenilirligini artirmak i¢in ise bir alan uzmanidan destek alinmis; uzmanin bagimsiz
kodlamalar1 ile aragtirmacinin kodlamalar1 karsilastirilmis ve ortaya g¢ikan farkliliklar tartisilarak
uzlagsma saglanmigtir. Son olarak, olusturulan tematik yapi g¢er¢evesinde bulgular yorumlanmis ve
Ogretmen goriislerini dogrudan yansitan ¢arpict alintilar segilerek raporlagtirma siireci tamamlanmaisgtir.
Bulgular boliimiinde katilimei ifadelerine yer verilirken, gizliligi saglamak amaciyla erkek 6gretmenler
icin EO1,EO2, kadin 6gretmenler i¢in icin KO1, KO2 seklinde kodlama kullanilmustir.

inandiricilik

Aragtirmanin inandiriciligini saglamak amaciyla nitel arastirma stratejilerinden sistematik olarak
yararlanilmigtir. Goriisme formunun igerigi, sosyal bilgiler egitimi alaninda g¢alisan {i¢ Ogretim
iiyesinden alinan uzman goriisleri dogrultusunda gelistirilmis ve yap1 gecerliligi desteklenmistir. Veri
toplama siirecinde tiim katilimcilarla ayni yar yapilandirilmis goriisme formu kullanilarak standart bir
yaklasim benimsenmistir. Elde edilen ham verilerin dogrulugunu ve arastirmaci yorumlarmin
katilimcilarin gorislerini yansittigindan emin olmak igin katilimer teyidi stratejisi uygulanmistir. Bu
kapsamda, analiz edilen metinler ve temel bulgular, goniilliiliikk esasina dayali olarak katilimeilarin bir
boliimiine iletilmis ve onaylar1 alinmigtir. Analiz agamasinda ise ig¢erik analizinin sistematik bir sekilde
raporlanmasinin yani sira, kodlamalarin nesnelligini ve giivenirligini artirmak i¢in bir alan uzmanindan
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yararlanilmis; arastirmaci ve uzmanin bagimsiz kodlamalari karsilastirilarak tutarlilik saglanmistir. Bu
biitiinciil yaklagim, bulgularin gegerli ve giivenilir bir temele dayanmasini garanti saglamistir.

Bulgular

Bu béliimde, Tiirkiye Yiizyili Maarif Modeli Sosyal Bilgiler Ogretim Programi’na iliskin sosyal
bilgiler 6gretmenlerinin deneyim ve degerlendirmelerini yansitan nitel bulgular sunulmaktadir. Igerik
analizi sonucunda 6gretmen goriisleri, dokuz ana tematik kategori altinda yapilandirilmistir. Sirasiyla
ele alman bu temalar sunlardir: (1) Programi Anlama Diizeyi, (2) Programim Giiglii Yonleri, (3)
Programm Uygulama Zorluklari ve Gelistirme Alanlari, (4) Hizmet Igi Egitim ve Destek
Mekanizmalarinin  Yeterliligi, (5) Ogrenme Ciktilar1 Ekseninde Programimn Uygulanabilirligi, (6)
Programlar Aras1 Bilesenler ve Uygulanabilirlik, (7) Olgme ve Degerlendirme Siireclerinde Ogretmen
Yeterliligi, (8) 2018 ve 2024 Ogretim Programlarinin Karsilastirmali Analizi, (9) Programin Ders
Kitaplarina Entegrasyonu ve (10) Sadelestirme Uygulamasinin Siirece Etkileri.

Her bir tema, analiz siirecinde tiiretilen kodlar ve temsili katilime1 alintilar ile desteklenerek
aciklanmig; tematik yapilarin gorsellestirilmis ozetleri ise Sekil 1 ile Sekil 10 arasinda yer alan
diyagramlarda gosterilmistir.

Sosyal Bilgiler Ogretmenlerinin Tiirkiye Yiizyith Maarif Modeli Sosyal Bilgiler Ogretim
Programim Anlama Diizeyi

Sosyal bilgiler 6gretmenlerinin Tiirkiye Yiizyili Maarif Modeli sosyal bilgiler 6gretim programini
anlama diizeyine iligkin 6gretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil 1°de
gosterilmistir.

Ogretmenlerin 2024 TYMM
Ogretim Programim Anlama

Diizeyi

@] a

Programin Incelenmesine Yonelik - Yeni Maarif !\{Iode!in Icerigi ve
Ogretmen Yeterlilikleri (12) Yenilikleri (2)

Yeni Maarif Modelin Uygulama
Deneyimleri (6)

]
Kendini Yetersiz Hissetme @
@ Gadin Gerekleriyle Uyum
c )
Anlama ve Yeterli (]
Hissetme (5) c a a Gelenek ve Yenilik
Uyum ve Aligma Streci (4)  Uygulama Stirecindeki Mesleki Geligim ve Egjtim Arasinda Denge (1)
Zorluklar (1) Destedi (1)

Sekil 1. Sosyal Bilgiler Ogretmenlerinin Programi Anlama Diizeyine Iliskin Gériislerinin Tematik
Dagilimi

Ogretmenlerin Tiirkiye Yiizyilh Maarif Modeli Sosyal Bilgiler Ogretim Programi’ni anlama
diizeylerine iligkin goriigleri analiz edilmistir (Sekil 1). Analiz sonucunda, 6gretmen goriislerinin
“kendini yetersiz hissetme”, “anlama ve yeterli hissetme” ile “uyum ve alisma stireci” olmak lizere ii¢
temel kod etrafinda yogunlastigi gortilmistiir. Bu durum, O6gretmenlerin programa iliskin algi ve
hazirbulunusluklarinda  belirgin  farkliliklar  oldugunu gostermektedir. Bu konu hakkinda
ogretmenlerden KO1 “Tiirkiye yiizyili maarif modeli egitimi almis olmama ragmen bu programi tam
olarak anlamig oldugunu diisiinmiiyorum. Halen programin uygulanmasinda ders islenisinde ve ozellikle
de degerlendirme kisminda ¢ok zorlaniyorum” ve EO4 “Fakat uygulama siirecinde okul 6grenciler ile
ders islerken yeni maarif modeli tam olarak anlamadigimi zaman zaman diigiindiim” ifadeleriyle
“programin uygulanmasina iliskin ogretmen yeterlilikleri” temasi hakkindaki goriislerini dile
getirmislerdir.



Metin et al. / Anemon Mus Alparslan Universitesi Sosyal Bilimler Dergisi, 2026 14(1) 97-147 127

Ogretmenler yine “anlama ve yeterli hissetme” kodu altinda oldukca fazla goriis bildirmislerdir.
Bu konuda 6gretmenlerden EO2 “Genel olarak anladigimi diisiiniiyorum. Sene basinda verilen yeni
maarif modeli seminer egitimi, Milli Egitim Bakanlhgimin yaymladigi dokiimanlar, yeni maarif modeli
cogunlukla anlamami sagladi” ve EO1 “Yeni maarif modeli anlama noktasinda herhangi bir sorun
yasamadim. Biiyiik ¢ogunlukla anladigim diigtiniiyorum” seklinde goriislerini beyan etmislerdir.
Ogretmenlerden EOQ2 “Ama zaman icerisinde uygulamada daha rahat olacagimizi diisiiniiyorum” ve EO5
“Her miifredat degisikliginde yeni bir heyecan ya da stres yaswyoruz. Miifredati uygulamaya
baslandigindan tiim sikintilar uygulama devam ederken ortadan kalkmaya basliyor. Tipki kervan yolda
diiziiliir gibi” ifadesiyle “uyum ve alisma siireci” alt koduna iliskin gériislerini beyan etmislerdir. KO3
ise, “Programin teorik kismini anlasam da sinif icinde etkinlikleri yonetmekte ve ol¢gme-degerlendirme
kriterlerini uygulamakta giicliik ¢ekiyorum” ifadesiyle “uygulamada siirecindeki zorluklar” alt kodunu
desteklemistir. Sonug olarak, dgretmenlerin Tiirkiye Yiizyilh Maarif Modeli Sosyal Bilgiler Ogretim
programini anlama diizeyleri, algisal eksiklikler, belirsizlikler ve yeni modele uyum saglama siireci gibi
cesitli etmenlerle sekillenmektedir. Bu durum, gelecekte daha etkili bir egitim siireci igin gelistirilecek
stratejilerin 6nemini ortaya koymaktadir.

Tiirkiye Yiizymh Maarif Modeli Sosyal Bilgiler Ogretim Programimin Giiclii Yénlerine
iliskin Ogretmen Goriisleri

Tiirkiye Yiizyil: Maarif Modeli Sosyal Bilgiler Ogretim Programmin Giiglii Yénlerine iliskin
Ogretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil 2’de gosterilmistir.

|Pr0gramm Giiclii Yonleri Nelerdirl

Gorsellerle Desteklenmesi (1)

Ogretmen Yiikiiniin Azalmasi (1)

Becerileri Desteklemesi (1)

]

Ogrenci Merkezli Yaklagim (7)

Deger ve Erdem Odaklilik (5)

] Etkinlik Gesitliligi ve Uygulama (3)
Milli ve Manevi Degerlerin l

Onceligi (2) Degerleri Siirece Yaymasi (1)
a Ogrenci Gelisimine Katki (3) -
Kiltirel Yozlagmay "
Bnleme (1) . On Yargilari Kiran (1)
Sadelestirme ve Kullanilabilirlik (1)

Sekil 2. Tiirkiye yiizyili maarif modeli sosyal bilgiler 6gretim programnin giiglii yonlerine iligkin
ogretmen goriigleri

Sekil 2'de sunulan bulgular, Tiirkiye Yiizyili Maarif Modeli Sosyal Bilgiler Ogretim Programinin
giiclii yonlerine iligkin 6gretmen goriislerinin tematik dagilimimi gdstermektedir. Analiz sonucunda,
Ogretmen gorlsleri “6grenci merkezli yaklasim”, “sadelestirme ve kullanilabilirlik” ile “etkinlik
cesitliligi ve uygulama” basta olmak {izere on temel kod etrafinda kiimelenmistir. Bu kodlar, programin
ogretmenler tarafindan algilanan teorik ve pedagojik avantajlarmi yansitmaktadir. Ogretmenlerden KO1
““Ogrencilerimizin derse daha yogun bir sekilde katmasi égrencilerin daha etkin bir sekilde katihm
yapmalar giiclii olarak buldugum yonlerinden>, EO4 *“Ciinkii eski 2018 égretim programinda ders
islerken ogrencilerle etkinlik igin her zaman vakit bulamiyorduk. Ders kazammlarmn yetistirebilmek icin
ugrasiyordum. Yeni maarif modelde ogrencilerin de aktif olmasi ve bu ogrenme yontemiyle ogrenmesi
gercekten bu modelin giicli bir diyebilirim’’ ve KOS5 ‘‘Programin &grencileri arastirmaya ve
sorgulamaya yonlendiren yapisi, 6grenmeyi daha kalict hale getiriyor. Ozellikle grup ¢alismalarinda
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ogrencilerin fikir iiretme becerilerinin gelistigini gozlemliyorum’ ifadesiyle 0grenci merkezli
yaklagimin programin giiclii bir yonii oldugunu dile getirmislerdir.

EOL1 ise ‘“Genel olarak yeni dgretim programi sadelestirilmis bunu hissediyoruz. Bu sadelestirme
yeni maarif modelin bence en giiclii yonlerinden biridir’’ ifadesiyle yeni Ogretim programinin
sadelestirme yoniinii dile getirmislerdir. Ogretmenlerden EOQ5 *‘Etkinliklerin bolca verilmesi de
ogrenciler agisindan olumlu bir giiclii yonii olmugstur. Giiniimiiz 6grencileri artik dersleri bol etkinliklerle
aktif olarak islemeyi seviyor. Bu durumda isabetli olmustur’> ve KO7 *“Giiclii yonleri; etkinlik
iceriklerinin ¢ok fazla olmasi, ogrencilerin ders esnasinda sikilmasii  engellemesi olarak
degerlendirilebilir’ ifadeleriyle derslerde etkinlikleri uygulamanin énemini ifade etmislerdir. EO3 ise
“Kazamm sayisindaki azalma sayesinde konulari derinlemesine isleyebiliyoruz. Bu durum hem
ogretmenlerin is yiikiinii hafifletiyor hem de ogrencilerin konulari daha iyi kavramasini saglyor’
diyerek ‘‘sadelestirme ve kullamlabilirlik’> temasma katkida bulunmustur. Yine oOgretmenler,
ogrencilerin derse aktif katilimini saglayan 6grenci merkezli yaklagimi, programin sadelestirilmis ve
daha kullanilabilir olmasini, ayrica etkinlik ¢esitliligi sayesinde 6grencilerin derslere daha fazla ilgi
gostermesini programin en Onemli giiclii yonleri olarak degerlendirmislerdir. Bu bulgular, yeni
programin Ogretmenler tarafindan uygulanabilir ve 6grenciler acisindan daha ¢ekici bulundugunu
gostermektedir.

Programmn Uygulanmas1 Sirasinda Karsilastiimz Temel Zorluklar ve Programin
Gelistirilmesi Gereken Yénlerine iliskin Ogretmen Gériisleri

Programin uygulama zorluklar1 ve gelistirilmesi gereken yonlerine iligkin 6gretmen goriislerinin
analiz sonuclar1 Sekil 3’te sunulmustur.

Progranmun Uygulanmasi Sirasinda Karsilasilan Temel
Zorluklar

Yetersizlikler (8) Ogrenci Seviyesine Uygun Olmama (1)
o5 inin Thtiyacl. K I
Oretmen Egitimlerinin grencinin |yaq(:r|n| arsilayamama
Yetersizligi (1)
aa /
(| / gretmen Kilavuz Kitap Eksikligi (1)
Ders Konularinin Fazla Olmasi (2) /
Ders Materyallerinin /
Yetersiziigi (1) y 4
« aa
Teknolojik Destek Dezavantajli Ogrencilerin
Yetersizligi (3) (G| OGnemsenmemesi (2)
Ders Stwediin Yetendzig o |

3 L
@ Kalabalik Sinif Ortamu (1) Dijital Igerik Sorunlari (1)

Sekil 3. Tiirkiye Yiizyili Maarif Modeli Sosyal Bilgiler Ogretim Programinin zayif yonlerine
iligkin ogretmen goritisleri

Sekil 3, programin uygulanmasi sirasinda karsilasilan zorluklar ve gelistirilmesi gereken yonlere
iligkin 0gretmen goriislerini gostermektedir. Analiz sonucunda, bu goriisler on temel kod altinda

o«

yapilandirilmistir. Ogretmenler, en sik olarak “yetersizlikler”, “etkinliklerin fazlahig: ve yetismemesi”,
“ders stiresinin yetersizligi”, ‘“teknolojik destek eksikligi”, ‘“ders konularimin fazla olmasi” ve
“dezavantajli ogrencilerin onemsenmemesi” kodlarimi vurgulamiglardir. Bu kodlar, programin teorik
tasarimu ile gercek sinif kosullar1 arasindaki temel uyum sorunlarini isaret etmektedir. Ogretmenlerden
KO7 ““Zayif yonleri olarak degerlendirebilecegim en onemli husus, etkinlik iceriklerinin ¢ok fazla olmast’
ve KOS5 ““Yeni 6gretim programina gére hazirlanan ders kitaplarindaki etkinlik sayilarimn fazla sayida
olmast ve bakanhigin hazirlamis oldugu ¢erceve programda verilen siirenin etkinliklerin yapilmast

konusunda yetersiz olmasi 6grenme ¢iktilarimin zamaninda verilmesine engel olmakta...”” ifadeleriyle
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““etkinliklerin fazlahgi ve yetismemesi>’ temasinda goriislerini belirtmislerdir. Ogretmenlerden KO1 ise
““Oncelikle derslerimde zaman sikintis1 yasiyorum vermek istedigimiz ogretim ¢ikti sinif programdaki
stiresini kesinlikle yetigtiremiyorum’’ ifadesiyle yeni 6gretim programinin zayif yonlerinden biri olan
““ders stiresinin yetersizligi’’ temasina vurgu yapmistir.

Ogretmenlerden EO4 ise *“Ozellikle yeteri teknoloji destegi saglanmayan simflarda egitim ve
ogretimin zorlasmaktadir. Ogrencilerin derste aktif 6grenme ile 6grenme temelinde ders isliyor ve bunu
yaparken de teknoloji kullamimin fazla oldugu boliimler var. Eger 6grencinin evinde ya da okulunda yeteri
kadar teknolojik destegi yoksa olumsuzluk yasayabilir. bu durum zayif bir yoniidiir’’ ifadeleriyle yeni
ogretim programmin teknolojik destek eksikligini yoniinii dile getirmistir. KO1, “*35 dakikalik ders
stiresinde hem konuyu anlatip hem de etkinlik yaptirmaya ¢alisiyoruz. Bu siire ozellikle deney ve gozlem
gerektiren konular icin kesinlikle yetersiz kaliyor’’ ifadesiyle ‘ders siiresinin yetersizligi’’ alt kodunu
desteklemistir. EO2 ise “‘Akilli tahta ve internet altyapisindaki diizensizlikler, ders akisim sik sik
kesintiye ugratiyor. Programin dijital beceri vurgusu yapan kazanimlarim bu kosullarda
gercgeklestirmemiz miimkiin olmuyor’ diyerek ‘teknolojik destek eksikligi’’ alt koduna vurgu yapmustir.
Bu bulgular, programin uygulanmasinda karsilasilan pratik sorunlari ve Ogretmenlerin bu siiregte
yasadiklar1 zorluklar1 ortaya koymaktadir. Ozellikle etkinliklerin yogunlugu, ders siiresinin yetersizligi
ve teknolojik altyap1 eksiklikleri, programin etkili bir sekilde uygulanmasini engelleyen énemli zayif
yonler olarak 6ne ¢ikmaktadir.

Sosyal Bilgiler Ogretmenlerine Yénelik Hizmeti¢i Egitim ve Destek Mekanizmalarinin
Yeterliligine iliskin Goriisleri

Sosyal bilgiler 0Ogretmenlerine yonelik hizmetici egitim ve destek mekanizmalarinin
degerlendirilmesine iligkin 6gretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil
4’te gosterilmistir.

Programa Yonelik Egitim ve Destek Mekanizmalarimn
Yeterliligi

Egitimin Yeterliligi (12) - ‘

Egitimin Siire ve Icerik Sorunlari (4) “

Yeni Programin Benimsenmesi (1)

Egitimin Uygulama Alanindaki Yansimasi
m
= (Gl | aa
Kismen Yeterli Bulma (5) Uygulama Destegji Eksikligi (3) A |
&
Yetersiz Bulma (6) @
Yeterli Bulma (1)

Ek Destek Egitim Verilmesi (1)

Atélye Calismalaninin Yetersizligi (2)

Sekil 4. Sosyal bilgiler 6gretmenlerine yénelik egitim ve destek mekanizmalarinin yeterliligine
iligkin ogretmen goriisleri

Sekil 4, 6gretmenlere yonelik hizmet i¢i egitim ve destek mekanizmalarinin yeterliligine iliskin
goriisleri gostermektedir. Ogretmenlerin bu konudaki degerlendirmeleri, yedi temel kod altinda
toplanmistir. Goriisler, en belirgin sekilde “egitimin yeterliligi” altinda (“yetersiz bulma” ve “yeterli
bulma” ayrimlariyla), “egitimin siire ve icerik sorunlart” ve “kavramsal ve uygulama destegi eksikligi”
kodlarima odaklanmaktadir. Bu dagilim, 6gretmenlerin mesleki gelisim ihtiyaclar1 ve mevcut destek
siireclerine yonelik algilarinda énemli farkliliklar oldugunu gostermektedir. Ogretmenlerden KO4
““Kesinlikle yeterli degil kervan yolda dizilir misali yaptik oldu ile olmuyor. Egitime alinan kisiler bile ne
oldugunu ne istendigini anlamamus ki bize yardimci olsunlar” ve EO3 *‘Bence yeterli degil. Bunun nedeni
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daha kapsamli ve daha donanimh bir egitim ve anlatim olmaliydy’’ ifadeleriyle yetersiz egitim kaynakl
sorunlar1 dile getirmislerdir. KO7 *“Egitim yeterli olmustur. Egitimi veren ogretmen arkadas, egitim
sonrasinda da her tiirlii destegi saglamis ve sorularimizi yamtlamistr”> ve EO5 *“Egitimleri aldik ve
bilgilendirme videolarimi izledik. Aldigumiz egitimler ve destekler igin bir eksiklik oldugunu
diisiinmiiyorum’’ ifadeleriyle aldiklarm egitim ve destegin yeterli olduguna dair gorislerini beyan
etmislerdir.

Ogretmenlerden ise EO1 “‘Yeni maarif model icin egitimi tiim égretmenler aldi. Bu egitim ¢ok
aceleye getirildigini diisiiniiyorum’’ ifadesiyle aldiklar1 egitimin siire sorununu dile getirmistir. KO1
““...programla ilgili sadece kavramlarin on bilgilerin ogrenilmesini sagliyor programn uygulamasinda
yardimer olmuyor’’ ifadesiyle ‘uygulama destegi eksikligi’’ temasinda goriisiinii beyan etmistir. KO7,
“Verilen egitimlerde atélye calismalart yetersiz kaldr. Programin 6ngordiigii yeni 6l¢me-degerlendirme
tekniklerini uygulamali olarak deneyimleme firsatimiz olmadi’’ ifadesiyle ‘‘atélye calismalarimin
yetersizligi> temasmm dile getirmistir. EO5 ise ‘‘Egitim sonrasi takip ve ek destek mekanizmalar
bulunmuyor. Uygulama swrasinda karsilastigimiz sorunlart ¢ozebilecegimiz bir danismanlik sistemi
eksik. Bu eksiklik verilebilecek bir egitim ile ¢oziilebilir’’ diyerek ek destek egitim verilmesi’’ temasina
isaret etmistir. Ogretmenlerin bir kism1 egitim ve destegin yeterli oldugunu belirtirken, diger bir kism1
egitimin aceleye getirildigini, kavramsal ve uygulamaya doniik destegin eksik kaldigini ve genel olarak
yetersiz bulduklarmi ifade etmistir. Bu durum, 6gretmenlerin yeni programa tam anlamiyla uyum
saglayabilmeleri i¢in daha kapsamli, uygulama odakli ve siire agisindan yeterli egitim ve destek
mekanizmalarina ihtiya¢ duyduklarini ortaya koymaktadir.

Programin Ogrenme Ciktilarimin Ogrenci Seviyesine Uygunlugu Ve Uygulanabilirligi
Iliskin Ogretmen Goriisleri

Programin 6grenme ciktilarinin 6grenci seviyesine uygunlugu ve uygulanabilirligi iliskin
Ogretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil 5°te gosterilmistir.

Progranmun Ogrenme Ciktilariin
Uygunluk ve Uygulanabilirligi

Ogrenme Ciktilarinin Uygulanabilirligi Pro: Teknik Fiziksel E lleri
gramin Teknik ve Fiziksel Engelleri (1)
e a0 a al
Al B leri PR, - .
K:Z';nde,fﬁ;:;n(; Programin Uygulanabilirligi (9) Ogretmen ve Ogrenci Dinamikleri (2)
(G|
Eski Aliskanhklann Etkisi
Kavramsal Becerilerin M
Gelistirilmesi (3)
(Cl
. Ogrenci Hazirbulunuslugu
Icerik Sadelestirme ve &)
Odaklanma () @] [cm}
Zaman Yonetimi ve (ca| aa Klsmegrygulza)nabilir
i . ma
Esneklik () ¢grenci Hazirbulunusluk Teorik Pratik ¢
Diizeyinin Artinimasi (1) aa Uyumsuzlugu (3)

Programi Etkili Bulma (4)

Sekil 5. Ogrenme c¢iktisi cercevesi baglaminda sosyal bilgiler égretim  programinin
uygulanabilirligine iligkin 6gretmen goriisleri

Sekil 5, 6grenme ¢iktilar1 gergevesinde programin uygulanabilirligine iligkin 6gretmen goriislerini
gostermektedir. Bu goriisler dort temel kod altinda yapilandirilmistir. Ogretmenlerin degerlendirmeleri,
en yogun olarak “dgrenme ¢iktilarvmin  uygulanabilirligi” (alan ve kavramsal becerilerin
kazandirimasi, igerik sadelestirme) ve “programin uygulanabilirligi” (etkili bulma, teorik-pratik
uyumsuziugu, kismen uygulanabilir olma) kodlan etrafinda sekillenmistir. Bu bulgu, 6gretmenlerin
programin hedeflerini anlamakla, bu hedefleri mevcut kosullarda gerceklestirebilmek arasinda bir ayrim
yaptigim ortaya koymaktadir. Ogretmenlerden EO4 “‘Tiim bu dgrenme ¢iktilart yeni maarif modelde
giiclii bir sekilde ele alinmis ve giincellenmig goriiyorum. Gelecek kusaklari hayata hazirlamak igin iyi bir
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miifredat oldugunu diisliiyorum. Uygulanabilirligi  a¢isindan herhangi bir sikinti  olmadigint
diistiniiyorum> ve KO7 “‘Biitiin bu bahsedilen kavramlarin tamaminin uygulanabilir oldugunu
diigtintiyorum’’ ifadeleriyle ‘‘programin uygulanabiliriligi’® temasinin “‘programi etkili bulma’ alt
koduna iliskin gériislerini beyan etmislerdir. Ogretmenlerden KO1 ise ‘‘teorik-pratik uyumsuzlugu’ alt
koduna iliskin “‘Aldigimiz egitimlerde programin kazammlarmin azaltildigi belirtilmistiv. Bu da bizim
verecegimiz Ogretim ¢iktilarvmin daha da kolaylastigim  diigiindiirmiistii ama dersleri islemeye
basladigimizda igerik ¢er¢evesinin olduk¢a genis oldugunu gordiik bu da zorlanmamiza neden oldu’
ifadesiyle goriigiinii beyan etmistir.

Ogretmenlerden KOS5 *‘Kavramsal beceriler noktasinda égrencilerin kavrama kendi ulasmas:
istenmig, her 6grencinin kavramlara kendisinin ulasamayacagi gz ardi edilmistir. Bu durum 6grencilerde
kavramsal becerilerin 6grenilmesi konusunda yetersiz olmalarina neden olmustur’’ ifadesiyle ‘‘6grenme
ciktilarinin uygulanabiliriligi’’ temasinin ‘‘kavramsal becerilerin gelistirilmesi’” alt koduna dair
goriisiinii belirtmistir. KO1 ise “*Ogrencilerin hazirbulunusluk diizeyi diigiik oldugu ve temel kavramlar:
onceden veremedigimiz icin etkinliklerle konuyu anlatmaya ¢alisirken, ogrenciler hicbir sey anlamadan
etkinlikler bitiyor ve alan becerileri tam olarak kazandwilamiyor’” ifadesiyle ‘‘alan becerilerinin
kazandirilmasr alt koduna ait goriisiinii ifade etmistir. Ogretmenler, 6grenme ¢iktis1 cercevesi
kapsaminda programin uygulanabilirligini genel olarak olumlu bulsa da, icerik genisligi, kavramsal
becerilerin kazandirilmasindaki zorluklar ve 6grencilerin hazirbulunusluk diizeylerinin disiikliigi gibi
nedenlerle uygulamada sorunlar yasadiklarini belirtmistir. Bu bulgular, programin etkili bir sekilde
uygulanabilmesi i¢in igerik ve 6grenci hazirbulunusluk diizeylerinin daha iyi planlanmas1 gerektigini
gostermektedir.

Programlar Arasi Bilesenler Kapsaminda Sosyal Bilgiler Ogretim Programinin
Uygulanabilirligine iliskin Ogretmen Gériisleri

Programlar aras1 bilesenler kapsaminda sosyal bilgiler 6gretim programinin uygulanabilirligine
iligkin 6gretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil 6’da gosterilmistir.

Programlar Arasi Bilesenler
Kapsaminda Uygul bilirlik

e (Gl
Eski ve Yeni Bilesenlerin Programlar Arasi Bilegenler (12) - Dsiplinler Arasi Isbirligi (1)
Karsilastinlmasi (4) . Okuryazarlik Becerileri (3)
Erdem-Deger-Eylem Cercevesi (5)
aa
() 2018 Ogretim Programi
Bilesenlerin Sistemaitk Ile Karsilastirma (1)
Entegrasyonu (3)
aa
(G Okuryazarlik Becerilerinin
Bilesenlerin Olumiu Glclendirilmesi (2)
Bulunmasi (2)
Milli M i Degerleri
= . - illi ve Manevi Degerlerin
Ogrenci Seviyesine
Uygunlugu (2) @ (] aa Aktarimi (1)
Bilesenlerin On Plana  Ogrenci Uzerindeki Etkisi Anlasilir ve Olumlu Bulma
Alinmasi (1) @ @

Sekil 6. Programlar arasi bilesenler kapsaminda sosyal bilgiler o6gretim programinin
uygulanabilirligine iligkin 6gretmen goriisleri

Sekil 6, programlar arasi1 bilesenler kapsaminda sosyal bilgiler 6gretim programinin
uygulanabilirligine iliskin dgretmen goriislerini gostermektedir. Ogretmen goriisleri dort temel kod
altinda yapilandirilmistir. Bu goriigler, agirhikli olarak “programliar arasi bilesenler” (eski ve yeni
bilesenlerin karsilagtiriimasi, sistematik entegrasyon, olumlu bulunma) ve “erdem-deger-eylem
cercevesi” (olumlu ve uygun bulunma, ogrenci iizerindeki etki) kodlarina odaklanmigtir. Bu odak,
ogretmenlerin programin i¢ tutarlilifina ve degerler egitimi gibi temel bilesenlerine iliskin algilarinin
giiclii oldugunu gostermektedir. Ogretmenlerden EOQ5 *‘Programlar aras: bilesenlerin iyi bir sekilde
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yerlestirildigini diisiintiyorum zaten eski uygulamalarda da derslerimizin icerisinde bunlara yer
veriyorduk’ ve KOS5 *‘Programlar aras: bilesenlerin, énceki uygulamalarda da derslerimizde yer aldigi
g0z ontinde bulunduruldugunda, bu unsurlarim mevcut programda daha planl ve sistematik bir sekilde
entegre edildigi soylenebilir’’ ifadeleriyle eski ve yeni program bilesenlerinin karsilagtirilmasina dair
goriislerini beyan etmislerdir. Yine 6gretmenlerden KOS5 ‘Bu durum, keyfivetten uzak bir yaklasim
sergilenerek bilegenlerin 6gretim siirecine daha etkili bir bigimde dahil edilmesini saglamaktadr”’
“programlar arasi bilesenler’” temasinin ‘‘bilesenlerin sistematik entegrasyonu’ alt koduna ait
gOrilislinii ifade etmisgtir.

EO4 ise ‘‘Bilesenlerin ders iceriklerine dengeli dagilimimi son derece olumlu buluyorum.
Ozellikle sosyal-duygusal 6grenme becerileri ile erdem-deger-eylem cercevesinin birbiriyle uyumlu
sekilde islenmesi, programun biitiinliik hissini giiclendiriyor’’ diyerek ‘‘bilesenlerin olumlu bulunmast™
alt koduna katkida bulunmustur. Yine dgretmenlerden EO4 ‘erdem-deger-eylem cercevesi’> temasmin
“anlagilir ve olumlu bulma’ alt koduna ait goriisiinii *‘Ozellikle erdem, deger, eylem cercevesini ben
olumlu buldum diyebilirim. Bir onceki 6gretim programin da da bu gibi kavramlar bulunmakta idi ama
bu sekilde verilmesi daha uygun oldugunu diigiiniiyorum’’ ifadesiyle dile getirmistir. EO5 *‘Okuryazarlik
becerileri de genelde ayni ama bazi yeni eklemeler yapularak giiclendirilmis’ ifadesiyle ‘‘okuryazariik
becerilerinin giiclendirilmesi>> alt koduna ait goriisiinii belirtmistir. Ogretmenler, programlar arasi
bilesenlerin sistematik entegrasyonunu, erdem-deger-eylem cergevesinin uygunlugunu ve okuryazarlik
becerilerinin gii¢lendirilmesini programin olumlu yonleri olarak degerlendirmistir. Ancak, eski ve yeni
bilesenlerin karsilastirilmasinda uygulama zorluklarina dikkat ¢ekilmis, programin etkili bir sekilde
uygulanabilmesi i¢in daha fazla destek ve iyilestirme gerektigi vurgulanmistir.

Olcme ve Degerlendirme Siireclerinde Ogretmen Yeterliligine iliskin Ogretmen Gériisleri

Olgme ve degerlendirme siireglerinde 6gretmen yeterliligine iliskin 6gretmen goriislerinin analiz
edilmesi sonucu ortaya ¢ikan bulgular Sekil 7°de gosterilmistir.

Olcme ve Degerlendirme Siireclerinde Ogretmen|
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Sekil 7. Ol¢me ve degerlendirme siireclerinde égretmen yeterliligine iliskin 6gretmen goriisleri

Sekil 7, 6lgme ve degerlendirme siireclerinde 6gretmen yeterliligine iliskin 6gretmen goriislerini
gostermektedir. Bu goriisler bes temel kod altinda yapilandirilmistir. Ogretmenlerin degerlendirmeleri,
en ¢cok “6lgme ve degerlendirme yeterliligi” (Ogretmenlerin kendi yeterliligi), “6l¢me ve degerlendirme
uygulamalart” (zaman yetersizligi, kalabalik siniflar) ve “yeni dl¢me degerlendirme sisteminin etkileri”
(ortak sinavlarin yayginlastirilmasi, 6gretmen 6zerkliginin azalmasi) kodlar tizerinde yogunlagmustir.
Bu bulgu, 6gretmenlerin sadece teknik bilgi eksikligi degil, ayn1 zamanda uygulamaya ydnelik pratik
engeller ve merkezi politikalarin getirdigi kisitlamalar nedeniyle de degerlendirme siirecinde
zorlandiklarini ortaya koymaktadir. KO6 *“Ashnda élgme-degerlendirme isin en basit yam, ama simdi
ogrenci olaylart yorumladigi i¢in farkl bakis agilari var. Bu durum beni de puanlama konusunda agikgast
biraz sorgulattr’’, KO1 “*Ol¢me degerlendirme konusunda kendimi yetersiz buluyorum’” ve KOS “*Ol¢me
ve degerlendirme konusunda kendimi yeterli gérmedigimi ifade etmeliyim’ gorisleri ile “‘Ol¢me ve
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degerlendirme yeterliligi’’ temasmin ‘‘6gretmenlerin kendi yeterliligi” alt koduna dair goriislerini
beyan etmislerdir.

Ogretmenlerden KOS5 6lgme ve degerlendirme siireglerindeki zaman yetersizligine vurgu yapmak
icin *‘Ogrencilerimize dosyalar hazirlatmak, oz degerlendirme ve grup degerlendirme formlarim
doldurmalarvm saglamak gibi uygulamalart hayata gegiriyoruz. Ancak, bu siireglerin hem dgrenciler
tarafindan dogru bir sekilde anlasiimasi hem de formlarin eksiksiz doldurulup saklanmasi ciddi bir zaman
ve emek gerektiriyor’” goriisiinii dile getirmistir. Ogretmenlerden KO3 ise ‘‘Ozellikle siire¢
degerlendirmesi odakli ¢calismalar, 6grencilerin siirekli olarak degerlendirme siirecine aktif katilimin
gerektiriyor ve bu durum kalabalik sumiflarda oldukga zorluk yaratiyor’ ifadesiyle “‘kalabalik siniflar”
alt koduna vurgu yapmistir. Ogretmenlerden KO1, “*Ortak sinavlarin yayginlasmasiyla birlikte, sinif ici
performans degerlendirmelerinin onemi azaliyor. Ogrencilerin bireysel gelisim siireclerini takip etmek
yerine, standart sinav sonuglarina odaklanmak zorunda kaliyoruz’ ifadesiyle ‘‘ortak sinaviarin
yayginlastirilmast’® alt kodunu desteklemistir. EO3 ise ‘‘Merkezi olarak belirlenen degerlendirme
kriterleri, ogretmenlerin sunif i¢i gézlemlerine dayali degerlendirme yapmamizi 6nemli élgiide kisitlyor.
Osrencileri tamma firsatimiz olmadan sadece test sonuglarina gore degerlendirme yapmak zorunda
birakilyyoruz’’  diyerek ‘‘6gretmen oOzerkliginin  azalmasi’® alt koduna katkida bulunmustur.
Ogretmenler, 6lgme ve degerlendirme siireclerinde zaman yetersizligi, kalabalik simiflar ve 6zellikle
senaryo temelli smavlar gibi yeni uygulamalarda yasanan zorluklar nedeniyle kendi yeterliliklerini
sorgulamaktadir. Bu bulgular, 6gretmenlerin 6lgme ve degerlendirme konusunda daha fazla egitim ve
destek mekanizmasina ihtiya¢ duydugunu ve uygulamada karsilasilan pratik sorunlarin ¢oziilmesi
gerektigini ortaya koymaktadir.

. 2018 ve 2024 Sosyal Bilgiler Ogretim Programlarimin Benzerlik ve Farkliiklarina iliskin
Ogretmen Goriisleri

2018 ve 2024 sosyal bilgiler 6gretim programlarinin benzerlik ve farkliliklarina iliskin 6gretmen
goriiglerinin analiz edilmesi sonucu elde edilen bulgular Sekil 8’de gosterilmistir.

2018 ve 2024 Sosyal Bilgiler
Programlarmn Karsilastirmasi
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Sekil 8. 2018 ve 2024 sosyal bilgiler 6gretim programlarinmin benzerlik ve farkliliklarina iliskin
ogretmen goriigleri

Sekil 8, 2018 ve 2024 sosyal bilgiler 6gretim programlarinin benzerlik ve farkliliklarma iliskin
ogretmen goriislerini gdstermektedir. Bu goriisler iki temel kod altinda yapilandirilmistir. Ogretmenler,
“benzerlikler” kodunu tamimlarken en c¢ok “okuryazariiklar’ve “degerler egitimi” &gelerini
vurgulamiglardir. “Farkliliklar” kodunda ise goriisler, "etkinliklerin fazla olmasi", “kazanimlar ve
ogrenme ¢iktilar1”, “sadelestirme”, “igerik ¢ergevesinin genislemesi” ve “degerlerin 6n planda olmasi”
gibi 6gelere odaklanmistir. Bu dagilim, 6gretmenlerin program degisikligini hem siireklilik (degerler,
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okuryazarliklar) hem de donilisiim (sadelestirme, etkinlik artigi) ¢ergevesinden degerlendirdigini
gostermektedir. Ogretmenlerden KOS5 ““.....okuryazarlik becerileri her iki programda da var bu noktada
benzer yonleri olarak ifade edebilirim>> ve EOQS5 “Aym zamanda okuryazarhklarin, becerilerin ve
degerlerin ¢ogu aym kalmisty”’ ifadeleriyle programlarin okuryazarlik yoniinden benzerliklerini dile
getirmislerdir. EO4 “‘Degerler egitimi ve degerlerimiz énceki 6gretim programinda da vardi simdi var
ama ¢ercevesi degismis sadece’” ifadesiyle ‘‘degerler egitimi’’ alt koduna, *‘Farkliliklar, konular genel
olarak sadelestirildigi goriiliiyor’’ ifadesiyle de ‘‘sadelestirme’’ alt koduna ait goriisiinii beyan etmistir.

Ogretmenlerden EO1 programlarin farkliliklar1 temasina iliskin *‘Yeni 6gretim programinda
degerler ve ogrenci duygulart daha fazla oénemsenmis bu durum sosyal bilgiler dersine de fazlaca
yansinustir. 2018 6gretim programinda da var olan bu kavramlar yeni miifredatta daha fazla
onemsemistir’’ ifadesiyle ‘‘degerlerin egitiminin on planda olmasi’’ alt koduna ait goriigiinii beyan
etmistir. EO5 ““Eski adi kazamm, yeni adi 6grenme ¢iktisi sayist daha az eski 2018 miifredatina gore’ ve
EO4 *....kazanmim yerine o6grenme ciktisi kavrami geldi. Aslinda sadece ismi degismis gibi olmus”
ifadeleriyle program farkliliklarina iliskin “‘kazanimlar ve 6grenme ¢iktilar:’ alt kodunda goriislerini
belirtmislerdir. Ogretmenlerden EO1 ise *‘Fakat yeni maarif modelinde 6grencinin eski 2018 égretim
programina gére daha fazla etkinlik yapmaktadir’” ifadesi ile yeni programda etkinliklerin daha fazla
oldugunu belirtmistir. EO3 *‘Konu sayilart belirgin sekilde azaltilmig> ifadesi ile ‘‘sadelestirme’” alt
kodunda goriislerini beyan etmistir. EO4 de ‘Farkhiliklar; konular genel olarak sadelestirildigi
goriiliiyor’’ ifadesiyle de “‘sadelestirme’’ alt koduna ait goriigiinii belirtmistir.

Ogretmenler, 2018 ve 2024 Sosyal Bilgiler dgretim programlar arasindaki benzerlikleri ait
goriislerini  degerlendirken, KOS5, ‘‘Degerler egitimi her iki programda da temel unsur olarak yer
alyor. Yeni programda daha sistematik bir yaklagim gorsek de, oziinde ayni insani degerler islenmeye
devam ediyor’’ ifadesiyle ‘‘degerler egitimi’’ benzerligini vurgularken; EOS5, *‘Medya okuryazarhg ve
dijital okuryazarlik gibi temel becerilerin her iki programda da korunmasi sevindirici. Bu becerilerin
giincelligini yitirmemesi programlarin ortak gii¢lii yoniinii olusturuyor’’ sozleriyle ‘‘okuryazarhiklar’
ortakligina isaret etmistir. KOG, “‘Elestirel diigiinme, problem ¢ézme ve iletisim becerileri gibi temel
becerilerin her iki programin da omurgasim olusturdugunu gézlemliyorum. Bu siireklilik ogretim
programlarinn tutarliligi agisindan énemli’’ ifadesiyle ‘‘beceriler’” siirekliligini ortaya koyarken; EO4
ise “‘Her iki program da ogrenciyi merkeze alan bir felsefeye sahip. Aktif ogrenme ve yapilandirmact
yaklagim, programlar arasindaki en belirgin ortak payda olarak éne ¢ikiyor’ diyerek ‘‘6grenci
merkezli olmasi’’ alt koduna ait goriisiinii belirtmistir.

Sosyal bilgiler 6gretmenleri, 2018 ve 2024 sosyal bilgiler 6gretim programlarinin benzerliklerini
ozellikle okuryazarlik ve degerler egitimi agisindan vurgularken, farkliliklar ise etkinliklerin artmasi,
kazanimlarin 6grenme ¢iktilarina doniismesi, konularin sadelestirilmesi ve degerlerin daha fazla 6n
plana cikarilmasi gibi unsurlar ilizerinden degerlendirmistir. Bu bulgular, yeni programin &grenci
merkezli ve deger odakli bir yaklasim benimsedigini, ancak uygulama siirecinde etkinliklerin yogunlugu
ve icerik gergevesinin genisligi gibi pratik zorluklarin da dikkate alinmasi gerektigini gostermektedir.

Yenilenen Sosyal Bilgiler Ogretim Programmmin Ders Kitaplarina Entegrasyonun
Degerlendirilmesine Iliskin Ogretmen Goriisleri

Yenilenen sosyal bilgiler Ogretim programmin ders kitaplarina entegrasyonun
degerlendirilmesine iligkin 6gretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil
9’da gosterilmistir.
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Sekil 9. Yenilenen sosyal bilgiler 6gretim programinin ders kitaplarina entegrasyonuna iliskin
ogretmen goriigleri

Sekil 9, yenilenen sosyal bilgiler 6gretim programinin ders kitaplarina entegrasyonunun
degerlendirilmesine iligkin 6gretmen goriislerini gostermektedir. Bu goriisler ii¢ temel kod altinda
yapilandirilmistir. Ogretmenlerin degerlendirmeleri, agirhikli olarak “gelistirilmesi onerilen yanlari”
(kitaplarin ogrenci seviyesine uygun olmamasi, ogretmen kilavuz kitap eksikligi, icerik yetersizligi,
dijital entegrasyon eksikligi, acele hazirlanmis olma) ve “gii¢lii yanlart” (zengin etkinlik icerigi, kitabin
uygun bulunmasi, etkinlik temelli yaklasim) kodlarma odaklanmigtir. Ayrica “yenilik¢i yaklagimlar”
kodunda da goriis bildirilmistir. Bu bulgu, kitaplarin programla uyumlu etkinlikler igermesine ragmen,
erigilebilirlik, kullanilabilirlik ve destek materyali eksikligi gibi temel sorunlar nedeniyle dgretmenler
tarafindan tartismali bulundugunu gostermektedir. Ogretmenlerden KOS5 ders kitaplarina entegrasyonun
degerlendirilmesine iligkin olumlu goriisiinii beyan ederken *‘zengin etkinlik icerigi’’ alt kodunda ‘Ders
kitaplarimin genel olarak onceki yillara gore daha iyi oldugunu diisiiniiyorum. Etkinliklerin ve
degerlendirme ¢alismalarinin bol olmasi, kitaplara olumlu bir katki saglamis® ifadesini, EO3 ise ayn1 alt
kod i¢in “‘Ders kitaplart maarif modele uygun ve bol etkinlikler konularak zenginlestirilmistir’’ ifadesini
belirtmistir. Ogretmenlerden KO7 *“Ders kitaplar: bu anlamda entegrasyonu bence saglamistir”> ve EO5
““Ders kitaplarinin iceriginde sikintuli bir durum bulunmamaktadir’’ ifadeleriyle ders kitaplarinin uygun
bulundugu olumlu gériisiinii beyan etmislerdir. KO1°de, "Ders kitaplarindaki etkinlik temelli yaklasim,
ogrencilerin derse aktif katilimimi saglyor. Gorsel ve uygulamali etkinliklerin fazlaligi, soyut konularin
somutlastiriimasinda olduk¢a etkili olmug" ifadesiyle ‘‘etkinlik temelli yaklasim’’ alt kodunda bu olumlu
gOriislinii belirtmistir.

Ogretmenlerden KOS5 *“Ozellikle 6grencilerin seviyesine uygun olmayan etkinliklerin yer almasi ve
bu etkinliklerin sinwrll siire icinde tamamlanmasinmin neredeyse imkdnsiz olmasi, uygulama stirecinde
zorluk yaratiyor’’ ifadesiyle ‘‘kitaplarin ogrenci seviyesine uygun olmamas:’’ alt kodunda goriisiinii
beyan etmistir. EO5 ise 6gretmen kilavuz kitap eksikliginin olumsuz yéniinii *‘Kitaplardaki konuyu
islerken elimizde kitap olmamasi olmusuz olmustur. Ogretmen kilavuz kitabi eksikligi zayif bir yondiir. En
azindan miifredatin uygulandig ilk yil icin tiim derslerinde 6gretmenlere kilavuz kitap verilebilirdi. Bu
isimizi kolaylastirirdi. Dersleri pdf kitap ile isliyorum. Umarim bu sorun oniimiiz yil ¢oziiliir’” ifadesiyle
belirtmistir. EO4 de *‘Ogretmenlere de kilavuz kitap verilmesi gerekiyordu. Kilavuz kitap yeni miifredat:
uygulamada 6gretmene fayda saglar isini kolaylastirirdy’’ ifadesiyle ayn1 konuda goriisiinii belirtmistir.
Yine dgretmenlerden EO4 ““Yeni program ¢ok hizli bir sekilde ortaya ¢iktigi icin ders kitaplarini da o
derece de hizli ve acemice hazirlandigim diistiniiyorum’ ifadesiyle “‘acele hazirlanmis olmasi’™ alt
kodunda gériisiinii ifade etmistir. EO3 ise, *‘Kitaplardaki etkinlik sayisi o kadar fazla ki, bir ders saati
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icinde bunlarin ancak yarisimi tamamlayabiliyoruz. Bu yogunluk, hem ogrencilerde hem de ogretmenlerde
zaman baskist yaratiyor’’ ifadesiyle ‘‘etkinliklerin agirt yogunlugu’ alt kodunda goriisiinii belirtmistir.
Ogretmenler, yenilenen Sosyal Bilgiler Ogretim Programi’nin ders kitaplarina entegrasyonunu genel
olarak zengin etkinlik igerigi ve etkinlik temelli yaklagim agisindan olumlu bulurken, 6grenci seviyesine
uygun olmamasi, 6gretmen kilavuz kitap eksikligi, dijital entegrasyon yetersizligi ve kitaplarin acele
hazirlanmig olmas1 gibi unsurlar nedeniyle uygulamada zorluklar yasandigini belirtmistir.

. Programda Yapilan Sadelestirmenin Egitim-Ogretim Siireclerine Etkileri Hakkindaki
Ogretmen Goriisleri

Programda yapilan sadelestirmenin egitim-6gretim siireglerine etkileri hakkindaki
Ogretmen goriislerinin analiz edilmesi sonucu ortaya ¢ikan bulgular Sekil 10°da gosterilmistir.
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Q]
Sekil 10. Sosyal bilgiler 6gretim programinin sadelestirilmesine iligkin ogretmen goriisleri

Sekil 10, programda yapilan sadelestirmenin egitim-0gretim siireclerine etkilerine iliskin
ogretmen goriislerini gostermektedir. Bu goriisler iic temel kod altinda yapilandirilmistir. Ogretmenler,
“sadelestirmenin olumlu etkileri” kodunda genellikle konu ve kazanim sayisindaki azalmaya isaret
ederken (ogrenme ¢iktilarimin azalmasi, konularin azalmasi, yetisebilme), “sadelestirmenin yiizeysel
kalmasi1” kodunda ise etkinlik yogunlugu ve igerik derinligi kayb1 gibi elestirileri dile getirmislerdir
(etkinliklerin fazla olmasi, sadelestirmenin goriiniirde olmast). Ayrica “uygulamada karsilasilan
zorluklar” (ders siiresi yetersizligi, ogretmenin kafa karisikligr) kodunda da goriis bildirilmistir. Bu
bulgu, sadelestirme ¢abasinin dgretmenler tarafindan hem is yiikiinii hafifleten bir gelisme hem de
icerigi ylizeysellestiren ve uygulamada yeni sorunlar doguran bir degisiklik olarak algilandiginm ortaya
koymaktadir. Ogretmenlerden KO2 *Tiirkiye Yiizyili Maarif Modeli kapsaminda sosyal bilgiler 6gretim
programinda 4. Sinif 6grenme ¢ikti sayilart 33'ten 17'e, 5. Stif ogrenme ¢ikti sayilari 33'ten 19'a, 6. Sinif
ogrenme ¢ikti sayilart 34'ten 18'e, 7. Smif ogrenme ¢ikti sayilart 31'den 17'e diistiriilmiistiir. Her sinif
seviyesinde %30 oraminda bir sadelesmeye gidilmistir’’>, KO6 **Ogrenme ¢iktilar: sayisi daha az fakat
profili ve okul sartlarina gore degisebilir’> ve KO7 *“Unite ve kazamm sayilari neredeyse yari yariya
azaltlmigtir’’ ifadeleriyle “‘Ogremme ¢iktilarimin azalmasi’ alt koduna iligkin goriiglerini ifade
etmislerdir. KOG ise *‘Ben sadelestirmeden gayet memnunum’” ifadesiyle yapilan sadelestirmenin yeterli
oldugunu beyan etmistir.

Ogretmenlerden EO2 “...bu durumun sadelesmis miifredat oldugu halde, konular: yetistirme
stkintist yaratmasidir® ve KO6 ““...en az 40 dakika gerekir. Ama maalesef hala manevi degeri yiiksek
konular icin bir esneklik yok, ders saatimiz yetmiyor, yetmiyor’’ ifadeleriyle ders siiresinin yetersizligini
belirtmislerdir. EOQ1 ise ‘“Illk donem bitmek iizere ve suan bazi simflarda gerideyim. Bu durumda
sadelestirmenin tam olarak olmadigimi gériiyorum. Sonug olarak sadelestirme goriiniirde var ama
uygulama da yok diyebilirim’® ifadesiyle sadelestirmenin goriinlirde kaldigim1i beyan etmistir.
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Ogretmenlerden KO7 “‘Fakat bu azalma etkinliklerin fazlahgi ile geri gelmis gibi bir goriintii
olusmaktadir. Bunun zorlugunu ise sahadaki 6gretmen yasamaktadir’’ ifadesiyle ‘‘etkinliklerin fazla
olmasi”’ alt koduna vurgu yapmustir. Ogretmenler, yenilenen sosyal bilgiler dgretim programinin
sadelestirilmesini 6zellikle 6grenme ¢iktilarinin ve konularin azaltilmasi agisindan olumlu bulurken,
ders siiresinin yetersizligi, etkinliklerin fazlaligt ve sadelestirmenin uygulamada tam olarak
hissedilmemesi gibi nedenlerle pratikte zorluklar yasandigini belirtmistir. Bu bulgular, sadelestirmenin
teoride olumlu bir adim olmakla birlikte, uygulama siirecinde daha fazla iyilestirme ve esneklik
gerektirdigini ortaya koymaktadir.

Tartisma

Arastirma, alanyazina {i¢ temel katki saglamaktadir. Birincisi, yeni programin 6gretmen goriisleri
temelinde ve 2018 programiyla dogrudan karsilastirmali olarak incelenmesidir. ikincisi, katilimeilarm
hizmet i¢i egitimlere hem uygulayici hem de alic1 rolleriyle dahil olmasi nedeniyle siirece ¢ok yonlii bir
perspektiften bakabilmesidir. Ugiinciisii ise, program degisikliklerine ragmen ders siiresinin yetersizligi,
etkinlik yogunlugu ve teknolojik altyap1 eksiklikleri gibi sorunlarin kaliciligini ortaya koyarak, teorik
tasarim ile pratik uygulama kosullar1 arasindaki kritik uyumsuzlugu elestirel bir perspektifle
belgelemesidir. Ogretmenlerin yeni programa uyum saglamalari igin daha kapsamli ve siirekli egitim
destegine ihtiya¢ duydugu anlasilmaktadir. Ding ve Dogan (2010) ile Celikkaya ve Kiirtimlioglu (2018),
egitimlerin yetersizliginin uyum siirecindeki zorluklara neden oldugunu vurgulamaktadir. Bu baglamda,
yeni sosyal bilgiler 6gretim programinin etkili bir sekilde uygulanabilmesi igin 6gretmenlere yonelik
bilgilendirici egitimler yapilmali, uygulama siirecindeki sorunlar ¢6ziilmeli ve 0gretmen goriisleri
dogrultusunda diizenli geri bildirim mekanizmalar1 kurulmalidir. Cagdas 6grenme modellerinin
kullanilmasinin 6nemi Tag ve Kiroglu (2017), Sar1 ve Tertemiz (2017) ile Bas (2017) tarafindan
vurgulanirken, Ayka (2007) onceki programlarla yeni maarif modelinin 6grenci merkezliligi
konusundaki benzerliklerini ortaya koymustur. Programin sadelestirilmis olmasi, 6gretmenlerin dersleri
daha kolay planlamalarina ve ders igeriklerini daha etkili islemelerine katki saglamaktadir. Celikkaya
ve Kiiriimliioglu (2018), 2017 Sosyal Bilgiler Ogretim Programi'nin sadelestirilmesi gerekliligini
belirtmistir. Bu nedenle, etkinlik sayis1 ve siiresinin dengeli bir sekilde planlanmasi 6nerilmektedir.

Sosyal Bilgiler Ogretim Programi'nin 8grenci merkezli pedagojik yaklasimi, yalmlastirilmis
icerik yapist ve cesitlendirilmis etkinlik tasarimi gibi kuramsal acidan giiclii niteliklerinin sinif igi
uygulamalara yansiyabilmesi, 6gretmenlere yonelik uygulamaya doniik rehberlik mekanizmalarinin
giiclendirilmesine ve programin 6ngordiigii pedagojik hedeflerle mevcut uygulama kosullar arasindaki
uyumsuzluklarin giderilmesine bagh goriinmektedir. Nitekim program teorik olarak iyi tasarlanmig
olmasina ragmen uygulama asamasinda ciddi eksikliklerle karsilasildigi anlagilmaktadir. Tas ve Kiroglu
(2017), 6gretmenlerin yasadigi bu zorluklar1 vurgulayarak programin teorik temelleri ile uygulamadaki
sorunlar arasindaki uyumsuzluga dikkat ¢ekmistir. Benzer sekilde Akarsu, Yilmazer ve Gegit (2020) ile
Doganay ve Sar1 (2008), egitim programlarinin en temel sorunlarindan birinin zaman ve siire yetersizligi
oldugunu belirtmis, bu durumun 6gretim siirecinin etkililigini dogrudan olumsuz etkiledigini ifade
etmistir. Burada ortaya ¢ikan temel paradoks, programim "zengin etkinlik ¢esitliligi"ni bir gliglii yon
olarak 6ne ¢ikarirken, ayn1 zamanda "etkinlik yogunlugu" ve "ders siiresi yetersizligi"ni en belirgin zayif
yonler olarak tanimlamasidir. Bu durum, programin kendi iginde bir tutarsizlik barindirdigini ve 6grenci
merkezli, etkinlik temelli bir 6grenme hedefi ile mevcut sinif kosullar1 arasinda ciddi bir uyum sorunu
oldugunu gostermektedir. Arastirma bulgulari, program degisikliklerine ragmen ders siiresi, etkinlik
yogunlugu ve altyap1 gibi temel sorunlarin siireklilik gdsterdigini, dolayisiyla bu sikintilarin koklii
yapisal nedenleri oldugunu ortaya koymaktadir. Zaman i¢inde 6gretim programlar cesitli degisikliklere
ugramis olsa da, yapilan yeniliklerde benzer sorunlarin siirdiigii goriilmektedir. Nitekim hem 2005 hem
de 2018 programlarina yonelik degerlendirmelerde zaman yetersizligi vurgusu yapilmis, bu da sorunun
yillar i¢inde devam ettigini gostermektedir.
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Literatiirde, zaman yetersizligi ve miifredat yogunlugunun Ogrencilerin 6grenme siirecleri
iizerinde olumsuz etkileri vurgulanmaktadir (Kabapinar & Ataman, 2010; Din¢ & Dogan, 2010).
Kabapinar ve Ataman (2010), ders siiresinin yetersizligini 6gretmenlerin sik¢a elestirdigi bir konu olarak
belirtmektedir. Ding ve Dogan (2010), sosyal bilgiler dersindeki icerik yogunlugunun zaman sorununa
yol agtigini ve bunun ¢dziimii igin ders saatlerinin artirilmasi gerektigini savunmaktadir. Ogretmenler,
yeni programin uygulanmasinda ders saati yetersizligi, programin §grenci seviyesine uygun olmamasi
ve miifredat yogunlugu ile karsilasmaktadir (Celikkaya & Kiiriimliioglu, 2018). Din¢ ve Dogan (2010),
konu yogunlugu ve kavramlarin Ogrenciler icin agir gelmesi gibi sorunlarm Ogretim siirecini
zorlastirdigini ifade etmektedir. Doganay ve Sar1 (2008), egitim programlarinin basarili uygulanmasi
icin teknolojik destegin saglanmasini onemserken, Ayka (2007) dezavantajli 6grencilerin ihtiyaclarina
yonelik egitim ortamlarinin diizenlenmesi gerektigini vurgulamaktadir. Bu baglamda, miifredatin
sadelestirilmesi ve ders saatlerinin artirilmasi, Ozellikle dezavantajli Ogrencilerin ihtiyaclarim
karsilayacak sekilde yeniden yapilandiriimasi biiyiik 6nem tasimaktadir.

Fullan (2007), egitim reformlarinin 6gretmenlerin mesleki gelisimiyle dogrudan iligkili oldugunu
vurgularken, Guskey (2002) mesleki gelisim programlarmin teorik bilgilerin 6tesine gecerek pratik
becerileri de gelistirmesi gerektigini belirtmektedir. Ding ve Dogan (2010), onceki programlarda
yasanan tanittim ve hizmet i¢i egitim sorunlarinin yeni programda da devam ettigini ifade etmektedir.
Celikkaya ve Kiiriimliioglu (2018), uygulamali egitimlerin 6gretmenlerin sorunlar1 agmalarina yardimci
oldugunu belirtirken, Ayka (2007) 6gretim stratejileri konusunda uzun siireli seminerlerin dnemini
vurgulamaktadir. Darling-Hammond ve Richardson (2009) ise Ogretmenlerin mesleki gelisim
stireclerinin uzun vadeli ve siirekli desteklenmesi gerektigini ifade etmektedir. Bu nedenle, yeni
programin basarisi, yalnizca teorik tasarimin iyilestirilmesine degil, aynm1 zamanda bu kalic1 yapisal
sorunlarin ¢6ziilmesine ve 6gretmenlerin siirekli, uygulama odakli desteklenmesine baglidir.

Ogretmenlerin mesleki gelisimine yonelik arastirmalar, benzer bulgular ortaya koymaktadir.
Yildiz (2018), Eryildiz, Tarman ve Ergiir (2012), Ersoy ve Kaya (2009), Bulut ve Arslan (2010) ile
Doganay ve Sar1 (2008), mesleki gelisimi destekleyecek cesitli oneriler sunmaktadir. Bu oneriler
arasinda hizmet i¢i egitimlerin planli ve yeterli slireye yayilmasi, 6gretim materyallerinin saglanmasi,
degerlendirme siireglerinin sadelestirilmesi, kiitiiphane ve internet olanaklarmin artirilmasi ve 6gretim
programindaki kazanimlarin gézden gecirilmesi 6ne ¢ikmaktadir. Tiirkiye Yiizyili Maarif Modeli’nin
Sosyal Bilgiler Ogretim Programinin etkili uygulanabilmesi igin egitim ve destek mekanizmalarmin
kapsamli, uygulama temelli ve 6gretmen goriislerine dayali olarak planlanmasi gerekmektedir. Doganay
ve Sar1 (2008), hizmet i¢i egitimlerin uzun siireli ve otantik 6grenme-6gretme yaklagimlarina dayal
olmasinin &gretmenlerin  programa uyumunu kolaylastiracagimi vurgulamaktadir. Bu bulgular,
Celikkaya'nin (2011) beceri kazandirmada velilerin siirece katkisinin 6nemine yonelik vurgusunu ve
Ding ve Dogan'n (2010) programlarin 6grencilerin hazirbulunusluk diizeyleri dikkate alinarak
tasarlanmas1 gerektigi yoniindeki goriislerini destekler niteliktedir. Dolayisiyla, yeni programin
etkililiginin artirilabilmesi i¢in veli katilimim giliglendirecek mekanizmalarm gelistirilmesi ve
ogrencilerin hazirbulunusluk diizeylerini artirmaya yonelik tedbirlerin alinmasi kritik Onem
tagimaktadir. Kabapinar ve Ataman (2010), konu yogunlugunun 6gretmenler iizerinde baski yarattigini
belirtirken, Oztiirk ve Kafadar (2018) beceri egitiminin net bir sekilde iliskilendirilmedigini ifade
etmektedir. Her bir yetkinligin hangi beceri ile iligkili oldugunun agikliga kavusturulmas: énemlidir.
Yasar (2005) ise 6gretim programlarinin bilgi, beceri ve tutumlarin her sinif diizeyine uygun ve anlagilir
bir sekilde sunulmasi gerektigini savunmaktadir. Bu, programin 0&grenci seviyesine uygun
tasarlanmasinin 6grenme siireclerinin etkililigi agisindan kritik oldugunu gostermektedir. Sosyal bilgiler
Ogretim programinin daha etkili kullanimi i¢in, 6gretmenlerin pratik sorunlarina ¢ézlimler iiretilmeli,
ogrencilerin hazirbulunusluk diizeyleri dikkate alinmal1 ve program 6gretmen deneyimlerine gore revize
edilmelidir.

Oztiirk ve Kafadar (2018), degerler egitimini programin temel bileseni olarak entegre edildigini
belirtmektedir. Kok degerler (adalet, dostluk, sevgi vb.) giinliik yasamda karsilagilan problemlerin
¢ozlimiinde 6nemli bir rol oynamaktadir. Yeni Maarif Modeli, bu yaklasimi "erdem-deger-eylem"
cergevesi ile daha sistematik bir sekilde gelistirmistir. Acat ve Uzunkol (2010), Gomleksiz ve Bulut
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(2006), Yapict ve Demirdelen (2007), Kabapinar (2010) ile Tas ve Kiroglu (2017) bu siirecin zaman
alic1 oldugunu belirtmektedir. Oztiirk ve Kafadar (2018) ise dlgme ve degerlendirmenin gretim
programimin diger bilesenleriyle uyumlu olmasi gerektigini vurgulamaktadir. Ayrica, 2018 sosyal
bilgiler 6gretim programi siire¢ odakli bir yaklagim benimsemis olup, bu yaklasimin yeni maarif
modeliyle de siirdiigii goriilmektedir (Uygun ve Akgiil, 2024). Bu arastirmanin bulgulari, 6gretmenlerin
olgme ve degerlendirmede yasadig pratik zorluklarin (zaman kisiti, kalabalik siniflar, yeni yontemlere
uyum) Guskeymnin (2002) mesleki gelisim ihtiyact vurgusunu somutlastirdigini gostermektedir.
Dolayisiyla, 6gretmenlerin smif i¢i uygulamalarini dogrudan destekleyecek ve is yiikiinii hafifletecek
mesleki gelisim programlarinin tasarlanmasi elzem goriinmektedir.

Ding ve Dogan (2010), kalabalik smif mevcutlar1 ve kisith ders saatlerinin, 6lgme ve
degerlendirme etkinliklerini etkili bir sekilde uygulamay1 zorlagtirdigini ifade etmistir. Bu durum,
caligmamizda elde edilen bulgularla oOrtiismektedir. Darling-Hammond ve Richardson (2009) ise
kalabalik siniflarda etkili bir 6lgme ve degerlendirme siireci yiiriitmek i¢in daha fazla kaynak ve destek
saglanmas1 gerektigini belirtmigtir. Calismamizda oOgretmenlerin yeni o6lgme ve degerlendirme
yontemlerinde yasadigi uyum sorunlari, Celikkaya ve Kiiriimlioglu'nun (2018) vurguladig tizere
uygulamali egitim ihtiyacim1 destekler niteliktedir. Benzer sekilde, katilimcilarin degerlendirme
uygulamalarinda kendilerini yetersiz hissetmeleri, Yildiz'in (2018) 6gretmenlerin bu alanda yeterli
bilgiye sahip olmadig1 ve zorluk ¢ektigi yoniindeki bulgulariyla paralellik gostermektedir.

Aragtirma, 0gretmenlerin bu alanda egitilmelerinin ve bilgilendirilmelerinin gerekliligini ortaya
koymaktadir. Kalayci ve Baysal (2020), o6gretim programlarmin Ogrencilere yasam becerileri
kazandirmada kritik bir rol oynadigim belirterek, bu programlarin yalnizca akademik igerikle smirlt
kalmadigini, aym1 zamanda 6grencilerin sosyal ve etik gelisimlerine de katkida bulundugunu ortaya
koymaktadir. Sonug olarak, 6l¢gme ve degerlendirme siireglerinde 6gretmen yeterliliginin artirilmasi i¢in
kapsamli egitim ve destek mekanizmalarinin saglanmasi gerekmektedir. Zaman ydnetimi, kalabalik
smiflarda etkili degerlendirme yontemleri ve yeni dlgme araglarinin kullanimi konularinda uygulamali
egitimler verilmesi dnemli adimlar olacaktir. Ayrica, 6gretmenlerin goriigleri ve deneyimleri dikkate
alinmalidir. 2018 ve 2024 sosyal bilgiler 6gretim programlari, okuryazarlik becerileri, degerler egitimi
ve dgrenci merkezlilik gibi temel alanlarda benzerlikler gostermektedir. Uygun ve Akgiil (2024), yeni
Maarif modelinin bu unsurlart 2018 programiyla paylastigimi belirtmistir. Ancak, 2024 programu,
ogrenci merkezli ve deger odakli yaklagimiyla yenilik¢i bir yon ortaya koymaktadir. Tas ve Kiroglu
(2017) ise 2017 programinin da benzer temellere odaklandigini ifade ederek, bu unsurlarin siirekliligini
vurgulamistir. Her iki program, sosyal bilgiler egitiminin temel hedeflerini devam ettirirken, 2024
programi yenilik¢i yaklasimlariyla 6ne ¢ikmaktadir. Yasar (2005), programlarin &grencilerin bilgi,
beceri ve duygusal gelisimlerini desteklemesi gerektigini vurgulamistir.

Uygun ve Akgiil (2024), bu durumu desteklerken; Kabapinar ve Ataman (2010) ile Tas ve
Kiroglu (2017), fazla etkinligin 6gretmenler iizerinde bask1 olusturdugunu ve 6gretim siirecini olumsuz
etkiledigini belirtmistir. Ding ve Dogan (2010), uygulama zorluklarinin programm etkililigini
azaltabilecegine dikkat ¢ekmistir. Sonug olarak, programin basarili bir sekilde uygulanabilmesi igin
etkinlik sayisinin dengelenmesi, ders siirelerinin gézden gegirilmesi ve 6gretmenlere daha fazla destek
saglanmasi gerekmektedir. Ogretmen goriisleri dogrultusunda yapilacak revizyonlar, uygulama
basarisin1 artiracaktir. Celikkaya (2011), kitaplarin 6grenci seviyesine uygun olmamasinin 6grenme
stireclerini olumsuz etkiledigini belirtirken, Doganay ve Sar1 (2008), 6gretmen kilavuz kitaplarinin
onemini vurgulamstir. Ayrica, Alp (2021), dijital entegrasyonun 6grenme siireglerini zenginlestirdigini
ifade etmigstir. Yildiz (2018), Ayka (2007) ve Tas (2007), eski programlarda da benzer sorunlarin
yasandigini ortaya koymustur. Programin basarili bir sekilde uygulanabilmesi igin kitaplarin 6grenci
seviyesine uygun hale getirilmesi, 6gretmen kilavuz kitaplarmin saglanmasi, dijital entegrasyonun
giiclendirilmesi ve 6gretmen goriislerinin dikkate alinarak revizyonlar yapilmasi gerekmektedir.

Celikkaya ve Kiiriimliioglu (2018), Ozlek (2019) ve Sen (2019), sadelestirme yaklasimimin 2018
programinda da mevcut oldugunu belirtmis, bu durumun yeni programda da devam ettigini
vurgulamistir. Yasar (2005), programlarin dgrenciler icin agik ve anlasilir olmasi gerektigini ifade
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ederek, sadelestirmenin Onemini desteklemistir. Ancak, Ogretmenler ders siiresinin yetersizligi,
etkinliklerin fazlalig1 ve sadelestirmenin uygulamada tam olarak hissedilmemesi gibi sorunlarla
karsilagtiklarint belirtmistir. Kabapinar (2010), konu yogunlugunun o&gretmenler {izerinde baski
olusturdugunu ve 6gretim siirecini olumsuz etkiledigini ortaya koymustur. Uygun ve Akgiil (2024) ile
Cakmak ve Yigen (2023), sadelestirme ad1 altinda 6nemli konularin ¢ikarildigini ve bu durumun pratikte
programin yeniden yogunlagsmasina neden oldugunu belirtmistir. Ding ve Dogan (2010), uygulama
zorluklarimin programm etkililigini azalttigini vurgulamistir. Bu ¢aligmada 6gretmenlerin isaret ettigi
ders stiresi yetersizligi, etkinlik yogunlugu ve icerik dengesizligi gibi somut uygulama zorluklari, Ding
ve Dogan'm (2010) vurguladigi iizere, programin etkililigini azaltan temel faktorler olarak oOne
¢ikmaktadir. Sonug olarak, programin basarili bir sekilde uygulanabilmesi i¢in ders siiresinin artirilmast,
etkinliklerin daha dengeli planlanmasi ve sadelestirmenin uygulamada etkili bir sekilde hissedilmesi
gerekmektedir. Ogretmen goriislerinin dikkate alinarak programin revize edilmesi, uygulama basarisini
artiracaktir.

Sonug¢

Bu caligma, Tiirkiye Yiizyih Maarif Modeli kapsamindaki 2024 Sosyal Bilgiler Ogretim
Programi'ni, 2018 programimi uygulama deneyimine sahip ve hizmet i¢i egitim siireclerine aktif olarak
katilmis 12 sosyal bilgiler dgretmeninin goriisleri tlizerinden degerlendirmistir. Katilimcilarin 2'si
formator, 10'u ise katilimci Ogretmen roliiyle bu egitimlere katilmistir. Elde edilen bulgular,
Ogretmenlerin yeni programi 6grenci merkezli yaklasim, sadelestirilmis icerik ve degerler egitimi
acisindan olumlu bulduklarin1 gostermektedir. Katilimcilar, programim &grenci merkezli pedagojik
yaklagimini, sistematik sekilde sadelestirilmis igerik diizenlemesini ve zengin etkinlik gesitliligini
onemli avantajlar olarak degerlendirmistir. Ozellikle 6grenci merkezli yaklasimin, égrencilerin derse
etkin katilim diizeylerini ve 6grenme siireglerine yonelik i¢sel motivasyonlarini artirarak 6gretim
etkililigini olumlu yonde destekledigi goriilmiistiir. Bununla birlikte, programin uygulanmasinda
etkinlik yogunlugu, ders siiresinin yetersizligi ve teknolojik altyapi eksiklikleri gibi sorunlar énemli
zorluklar olugturmaktadir. Ayrica, 6gretmenlerin bir kismi aldiklar1 egitimi yeterli bulurken, digerleri
karmagiklik ve belirsizlikler nedeniyle zorluklar yasadiklarini ifade etmistir.

Etkinlik ¢esitliligi, 6grencilerin derse olan ilgisini artiran 6nemli bir unsur olarak 6ne ¢ikarken,
etkinlik fazlalif1 ve ders siirelerinin yetersizligi gibi pratik sorunlar da dgretmenler tarafindan dile
getirilmistir. Ogretmenler, etkinliklerin fazlalig1, ders siiresinin yetersizligi, teknolojik destek eksikligi,
konu yogunlugu ve dezavantajli 6grencilerin dikkate alinmamasi gibi sorunlar1 programin zayif yonleri
olarak belirtmistir. Her ne kadar etkinlik yogunlugu 6grenci merkezli 6grenmeyi destekleyen olumlu bir
unsur olarak sunulsa da, ders siiresinin smirlt olusu bu hedefin uygulanmasini giiclestirmekte ve
programin kendi i¢inde bir tutarsizlik yaratmaktadir. Bu durum, 6gretmenlerin 6grenme giktilarini
Ongoriilen siirede tamamlamasini zorlagtirmakta ve programin sadelestirme amacina ters diismektedir.
Ogretmen goriisleri, programin degerlendirilmesini ii¢ sistematik eksen etrafinda toplamaktadir: teorik
giiclii yonler, kronik uygulama engelleri ve tutarli bir 6gretmen destegi ihtiyaci.

Programa yonelik egitim ve destek siireclerinde 6gretmen algilarinda farkliliklar bulunmaktadir.
Bazi 6gretmenler aldiklar1 egitimi yeterli bulurken, digerleri siireglerin aceleye getirildigini, siirenin
yetersiz oldugunu ve uygulamaya yonelik desteklerin eksik kaldigimi ifade etmistir. Farkli
egitimcilerden alman egitimler, icerik ve sunum kalitesinde tutarsizliklara yol agmakta, bu da
egitimlerin standartlagtirilmasi ihtiyacin1 ortaya koymaktadir. Sosyal bilgiler 6gretim programinin
uygulanabilirligine iliskin O6gretmen goriisleri, programim giicli yanlarinin yam sira Onemli
stmirhiliklarini da ortaya koymaktadir. Ogretmenler, giincellenmis 6grenme giktilarini gelecek kusaklari
hayata hazirlamaya yonelik bulmakla birlikte, igerik genisligi, kavramsal becerilerin
kazandirilmasindaki zorluklar ve Ogrencilerin diigiik hazirbulunusluk diizeyleri gibi etkenlerin
programin uygulanabilirligini smirladigini belirtmistir. Ozellikle, &grencilerin kavramlara kendi
baglarina ulagmalarinin beklenmesi, diisiik hazirbulunusluk diizeyindeki Ogrenciler igin siireci
zorlagtirmakta ve Ogrenme verimliligini azaltmaktadir. Ayrica, veli katilmimin yetersizligi ve
ogrencilerin hazirbulunugluk diizeylerindeki eksiklikler, programin uygulanmasinda énemli zorluklar
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olarak rapor edilmistir.Ogretmenler, icerik yogunlugu ve ders siirelerinin yetersizligi nedeniyle grenme
¢iktilarin1 zamaninda tamamlayamadiklarimi ifade etmektedir. Ogretmenler, programin grenci merkezli
ve etkinlik temelli yapisinin kritik becerilerini gelistirdigini belirtse de, etkili uygulanabilmesi i¢in daha
fazla destek ve icerik yogunlugunun azaltilmasi gerekmektedir.

Ogretmenler, eski ve yeni programlarin karsilastirilmasi, bilesenlerin sistematik entegrasyonu ve
erdem-deger-eylem c¢ergevesinin uygunlugu gibi konularda goriis bildirmistir. Bulgular, mevcut
programin sistematik bir yapiya sahip oldugunu ve ogretmenlerce genel olarak olumlu
degerlendirildigini, o6zellikle erdem-deger-eylem c¢ergevesinin daha kapsamli sunuldugunu
gostermektedir. Ogretmenler, programin teorik cercevesini olumlu degerlendirmekle birlikte, uygulama
stirecinde ¢esitli zorluklar yasandigini belirtmistir. Programin etkili bir sekilde hayata gegirilebilmesi
icin hizmet i¢i egitimlerin artirilmasi, rehber materyallerin saglanmas1 ve okuryazarlik becerilerinin
entegrasyonu konusunda 6gretmenlere daha fazla destek saglanmasi gerektigi vurgulanmistir. Genel
olarak, 6gretmenler programin olumlu bir yapiya sahip oldugunu diisiinmekle birlikte, uygulamada
karsilagilan zorluklarin asilmasi i¢in desteklerin artirilmasi ve programin iyilestirilmesi gerektigine
dikkat ¢cekmektedir.

Olgme ve degerlendirme siirelerinde énemli zorluklar yasandig: tespit edilmistir. Zaman
yetersizligi, kalabalik siniflar ve senaryo temelli sinavlar gibi yeni uygulamalar nedeniyle 6gretmenler
kendi yeterliliklerini sorgulamaktadir. Ogretmenler, zaman yetersizliginden 6tiirii 6grencilerin
performanslarini tam olarak degerlendiremediklerini, bunun siire¢ odakli degerlendirme galigmalarini
zorlastirdigini ve is yiikiinii artirdigini ifade etmistir. Kalabalik smiflar, gretmenlerin 6grencilerin
bireysel gelisimlerini takip etmelerini ve adil bir degerlendirme yapmalarimi zorlastirmakta; siire¢
degerlendirmesi odakli caligmalarin kalabalik siniflarda uygulanmasi pratikte imkansiz goriinmektedir.
Senaryo temelli sinavlar gibi yeni uygulamalar ise 6gretmenlerin puanlama siirecinde zorlanmalarina ve
farkli bakis acgilar1 nedeniyle adil degerlendirme yapamamalarina yol agmaktadir.

Ogretmenler, 2024 sosyal bilgiler programimin égrenci duygularma ve degerler egitimine verdigi
onemi olumlu bulmus, bunun 6grencilerin sosyal ve duygusal gelisimini destekledigini belirtmistir.
Ancak, programin sundugu zengin etkinlik ¢esitliligi kuramsal bir avantaj olarak degerlendirilse de,
ogretmenler etkinlik sayisinin fazlaligi ve igerik gergevesinin genisligi nedeniyle uygulamada zorluklar
yasadiklarini ifade etmistir. Ayrica, kazanimlarin 6grenme c¢iktilarina doniistliriilmesi ve konularin
sadelestirilmesi olumlu karsilanmakla birlikte, uygulamada bu sadelestirmenin yeterince hissedilmedigi
dile getirilmistir. Ders kitaplarina iliskin olarak, 6gretmenler programin kitaplara entegrasyonunu genel
olarak olumlu bulmakla birlikte, kitaplarin zengin etkinlik icerigi ve etkinlik temelli yaklagiminin
ogrencilerin derse ilgisini artirdigini belirtmistir. Bununla birlikte, kitaplarin 6grenci seviyesine uygun
olmamasi, 6gretmen kilavuz kitabi eksikligi, dijital entegrasyon yetersizligi ve acele hazirlanmis olmasi
gibi faktorlerin uygulamada zorluklara neden oldugu ifade edilmistir. Programin sadelestirilmesine
iligkin olarak, 6gretmenler 6grenme ¢iktilarinin ve konularin azaltilmasini, programin daha yonetilebilir
ve 0grenci odakli hale gelmesi agisindan olumlu bulmustur.

Oneriler

Tiirkiye Yiizyih Maarif Modeli kapsaminda 2024 Sosyal Bilgiler Ogretim Programi'nin
etkililigini artirmak ve uygulama siirecindeki zorluklar1 azaltmak amaciyla, aragtirma bulgularn
dogrultusunda asagidaki tematik 6neriler sunulmaktadir:

1. Ogretmen Egitimi ve Mesleki Gelisim

e Programa ydnelik hizmet i¢i egitimlerin, teorik bilgiden ziyade uygulama odakli ve siireklilik
arz eden bir yapiya kavusturulmasi.
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o Ozellikle 6lgme-degerlendirme yéntemleri, etkinlik temelli gretim ve simf i¢i zaman y&netimi
konularinda 6gretmenlere pratik beceri kazandiracak egitim programlarinin diizenlenmesi.

2. Program Icerigi ve Uygulama Siireci

e Programin teorik tasarimi ile pratik uygulanabilirligi arasindaki uyumun gii¢lendirilmesi i¢in
icerik yogunlugunun gbézden gegirilmesi ve ders siirelerinin yeniden planlanmasi.

o Etkinlik sayis1 ile ders siiresi arasinda denge kurularak, 6gretmenlerin miifredati yetistirebilmesi
ve Ogrenci ihtiyaglarina yeterli zaman ayirabilmesinin saglanmasi.

e Programin, 6grencilerin hazirbulunusluk diizeyleri ve dezavantajli gruplarin ihtiyaglar1 dikkate
alinarak esnek ve kapsayici bir yapiya kavusturulmasi.

3. Materyal ve Rehberlik Destegi

e Ogretmenlere, programm etkili bir sekilde uygulanmasina rehberlik edecek detayli kilavuz
kitaplar ve 6rnek uygulama materyalleri saglanmasi.

e Ders kitaplarinin 6grenci seviyesine uygunlugunun artirilmast ve dijital entegrasyonun
desteklendigi yardimci kaynaklarin gelistirilmesi.

4. Teknolojik ve Fiziksel Altyapimin lyilestirilmesi

e Okullarn teknolojik altyapisinin giiclendirilmesi ve 6gretmenlerin dijital kaynaklara erisiminin
kolaylastiriimasi.

e Kalabalik siiflar gibi fiziki kisitlamalarin etkisini azaltmaya yonelik ek kaynak ve destek
mekanizmalarinin hayata gegirilmesi.

o Bu onerilerin, programin teorik hedefleri ile okul kosullar1 arasinda saglam bir koprii kurarak
egitim-6gretim silireglerinin kalitesini artirmasi ongoriilmektedir.

Beyan ve Aciklamalar

1. Arastirmacilarin katki orami beyani: Bu ¢alisma ii¢ yazarli olup, aragtirmanin tiim asamalar1
(tasarim, veri toplama, analiz, yazim ve diizenleme) yazarlar tarafindan esit derecede ytiriitiilmiistiir.

2. Cikar catismasi: Yazar olarak, bu arastirmanin hazirlanmasi siirecinde kisisel, ticari veya
kurumsal anlamda herhangi bir ¢ikar ¢atigmasi bulunmamaktadir.

3. Etik Raporu: Aragtirma, Giresun Universitesi Sosyal Bilimler, Fen ve Miihendislik Bilimleri
Aragtirmalart Etik Kurulu tarafindan 05.03.2025 tarihli ve 03/101 sayili kararla etik onay almustir.
Katilimcilardan yazili bilgilendirilmis onam alinmis; veriler anonimlestirilerek gizlilik ilkelerine uygun
sekilde korunmustur.

4. Arastirmanin Modeli: Bu calisma, temel nitel arastirma deseni ile kurgulanmistir. Tiirkiye
Yiizyili Maarif Modeli (TYMM) kapsaminda yenilenen Sosyal Bilgiler 6gretim programinin 6gretmen
deneyimlerini ve goriislerini derinlemesine incelemek amaciyla, 12 sosyal bilgiler 6gretmeniyle yari
yapilandirilmig goriismeler gerceklestirilmistir. Veri analizinde icerik analizi yontemi kullanilmigtir.
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