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Bu arastirma, ortaokul Ogrencilerinin okula uyumlarini cinsiyet, sinif diizeyi, ailenin
sosyoekonomik durumu, aile ortamu, kariyer ile ilgili ebeveyn destegi ve zorbaliga maruz
kalma agisindan incelemeyi amaglamistir. Aragtirma, nicel ve iligkisel tarama modeline
dayali olarak vyiiriitiilmiistiir. Calisma grubunu, 2023-2024 egitim-0gretim yilinda
Eskisehir'de 6grenim goren 5.-8. smif diizeyindeki 1.371 6grenci (673 kiz, 695 erkek)
olusturmaktadir. Veriler, Kisisel Bilgi Formu, Ortaokul Ogrencileri Igin Okula Uyum Olgegi
(SASMS), Kariyere Iligkin Ebeveyn Destegi Olcegi (PSCDS), Aile Ortami1 Olgegi (FES) ve
California Zorbaliga Maruz Kalma Olgegi (CBVS) kullanularak toplanmistir. Veri toplama
siireci, etik kurul onayr ve Milli Egitim Bakanligi izinleri dogrultusunda yiiz yiize
gergeklestirilmistir. Verilerin analizi SPSS 25 programi kullanilarak; ¢oklu regresyon,
korelasyon, tek yonlit ANOVA ve t-testleri ile yapilmistir. Bulgular, okula uyumun cinsiyet,
smif diizeyi, sosyoekonomik diizey ve zorbaliga maruz kalma degiskenlerine gore anlaml
farklilik gosterdigini ortaya koymustur. Smif diizeyi ve zorbaliga maruz kalma degiskenleri
orta diizeyde etki gosterirken, sosyoekonomik diizeyin istatistiksel olarak anlamli ancak
kiictik bir etki gosterdigi elde edilmistir. Regresyon analizleri, birlik-beraberlik, denetim alt
boyutlar1 ve kariyere iliskin ebeveyn desteginin okula uyumu anlaml sekilde yordadigini
gostermistir. Sonug olarak, ortaokul 6grencilerinin okula uyumu demografik ve psikososyal
faktorlere gore degismekte olup hem uygulayicilara hem de aragtirmacilara gesitli oneriler

sunulmustur.

1. Giris

Ergenlik dénemi, bireyin fiziksel, duygusal, sosyal ve
biligsel degisimlerin yogun sekilde yasandigi kritik bir
gelisim evresidir. Ergenlik, ¢ocukluk ile yetiskinlik
arasinda bir gecis donemi olup, bireylerin kimlik gelisimi,
sosyal iligkileri ve akademik basarilar1 agisindan kritik bir
rol oynamaktadir (Steinberg, 1999). Ozellikle ortaokul
yillar1 (10-14 yas), hem akademik hem de psikososyal
gelisimin hizlandig;, ilkokuldan ortaokula gegis ve ergenlik
degisimlerinin bir arada yasandig1 énemli bir evredir. Bu
doénemde  O6grencilerin  okula uyum siireglerinin
desteklenmesi, yalnizca akademik performanslarini degil,
ayn1 zamanda sosyal iligkileri ve psikolojik iyi oluslarini da
giiclendirmektedir (Eccles ve Roeser, 2011). Okula uyum
siireci yalnizca akademik deneyimlerle sinirli degildir;
ogrencilerin okul ortamindaki sosyal etkilesimleri de bu
siireci dogrudan etkilemektedir. Akran zorbaligy,
Ogrencilerin 6zgiivenini, akademik basarisimt ve okula
yonelik tutumlarim olumsuz yonde etkileyen yaygin bir
problemdir (Olweus, 1993; Juvonen ve Graham, 2014).
Zorbaliga maruz kalan 6grencilerde diisiik benlik saygisi,

sosyal izolasyon ve akademik basarisizlik sik¢a rapor
edilmistir (Atkinson ve Hornby, 2005). Nitekim Demiroz ve
Altinsu-Sonmez (2024), bu 6grencilerin okula gelmekten
korktuklarini ve yogun kaygi yasadiklarini belirtmistir.
Dolayisiyla, okul ortaminda zorbaliga maruz kalan
ogrencilerin okula uyum siiregleri olumsuz yonde
etkilenmektedir.

Cocugun ilk sosyal cevresi olan aile, onun akademik ve
sosyal gelisimini sekillendirir (Bronfenbrenner, 1992) ve
ogrencilerin okula uyum siirecinde belirleyici bir rol
iistlenir (Eccles ve Roeser, 2011). Bu baglamda, aile
ortaminin niteligi 6grencilerin okula yo6nelik tutumlarini,
akademik basarilarini ve sosyal becerilerini dogrudan
etkilemektedir. Destekleyici ve anlayish bir aile ortamu,
ogrencilerin okula karst olumlu tutum gelistirmelerine,
akademik basarilarina ve sosyal becerilerine katki
saglamakta (Wang ve Sheikh-Khalil, 2014) Ancak aile igi
catismalar, ilgisizlik, asirt baski ya da diisiik ebeveyn
destegi Ogrencilerin okula uyum siireglerini olumsuz
yonde etkileyebilmektedir (Baumrind, 1991; Grolnick ve
Slowiaczek, 1994; Murray vd. 1998; Gengtanirim Kurt,
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2022). Yapilan arastirmalara gore, ebeveynlerin egitim
aktif  katilim, ogrencilerin akademik
performansini artirirken, okul ile daha giiglii bir bag
kurmalarina da yardima olmaktadir (Epstein, 2018).  Aile
icindeki iletisim Kkalitesi, ebeveynlerin egitimle ilgili
tutumlar1 ve Ogrencinin egitimine olan ilgi, 6grencinin
okula uyumunda belirleyici faktorlerdir (Seginer, 2006).
Destekleyici ebeveyn-cocuk iligkisi, 6grencilerin akademik
oz-yeterlik algisini gelistirerek onlarin egitim siireclerine
daha olumlu bir bakis agisiyla yaklagmasim saglar
(Pomerantz vd., 2007). Fan ve Chen (2001) yaptig:
calismada ebeveynlerin cocuklarimin akademik siirecine
aktif katilimi, onlarin akademik motivasyonlarim artirir ve
okul basarilarini destekledigi sonucuna ulagmislardir.

slirecine

Ayrica, aile igi duygusal destek &grencilerin stresle basa
¢ikma becerilerini gelistirerek, okulda karsilasabilecekleri
zorluklarla daha etkili bir sekilde miicadele etmelerine
katki sunmaktadir (Lansford vd., 2014). Ogrencinin okula
uyum siirecinde ebeveynlerin yalnizca akademik destek
degil, ayn1 zamanda sosyal ve duygusal destek saglamalar1
da kritik 6neme sahiptir. Ozellikle ergenlik déneminde
verilen olumlu geri bildirim, giiven ortami ve anlayis,
ogrencilerin okulda daha basarili ve mutlu olmalarina katki
sunmaktadir (Kim ve Ryu, 2003; Mohanraj ve Latha, 2005;
Pianta, 1999; Wentzel, 1998).

Ebeveyn destegi, yalnizca ¢ocugun akademik basarisin
degil, aym1 zamanda kariyer gelisimini de dogrudan
etkileyen bir unsur olarak degerlendirilmektedir (Giines ve
Bacanli, 2020; Turner vd., 2003). Arastirmalar, ebeveynlerin
egitim siireclerine aktif katilimlarimin 6grencilerin okula
uyumlarini, akademik  basarilarni  ve  dgrenme
motivasyonlarim artirdigini gostermektedir (Fan ve Chen,
2001; Wang ve Sheikh-Khalil, 2014; Pomerantz vd., 2007).
Ebeveyn destegi, cocugun akademik basarisi ve kariyer
gelisimini dogrudan etkilerken, ayn1 zamanda 6grencilerin
okula yonelik tutumlarimi ve sosyal iligkilerini de
gliclendirmektedir (Gati ve Levin, 2014; Grolnick ve
Slowiaczek, 1994; Giines ve Bacanli, 2020; Turner vd., 2003).
Ogrenciler kariyer secimlerinde ebeveynlerinden rehberlik
beklemekte; yeterli destegin saglanmadig1 durumlarda ise
karar verme siireclerinde zorlanmakta ve bu durum okula
uyumlarini olumsuz etkileyebilmektedir (Bozgeyikli vd.,
2009; Simoes vd., 2016).

Nitekim saglanan duygusal ve akademik destek,
Ogrencilerin egitim motivasyonunu artirarak meslek
secimlerinde daha kararli olmalarina katki saglamakta;
okullarin kariyer gelisimini destekleyen programlari ve

rehberlik  hizmetleri ise ogrencilerin yeteneklerini
kesfetmelerine ve okula bagliliklarimi gii¢lendirmelerine
yardimci  olmaktadir. Bu baglamda, ebeveynlerin

egitimcilerle is birligi i¢cinde hareket etmeleri, 6grencilerin
hem akademik hem de mesleki gelisimlerini
desteklemektedir (Bryan vd., 2011; Dietrich ve Kracke,
2009; Hirschi vd., 2011; Lim, 2021; Orthner vd., 2013; Pigkin,
2020).

Ortaokul 6grencilerinin okula uyum siiregleri, bireysel ve
cevresel  bir¢ok etkilesimi
sekillenmektedir. Bu  faktorler arasinda
sosyoekonomik diizeyi onemli bir belirleyici olarak one
¢ikmaktadir. Alanyazinda, sosyoekonomik diizeyin okul
iklimi ve akademik basari ile iligkili oldugu belirtilmekte ve
bu iliskinin karmasik bir yapiya sahip oldugu
vurgulanmaktadir. Bazi arastirmacilar olumlu bir okul
atmosferinin, diisiik sosyoekonomik diizeyin olumsuz
etkilerini hafifleterek 6grencinin akademik basarisini
artirabilecegini ileri stirmektedir (Brand vd., 2003; Schagen
ve Hutchison, 2003). Ancak diisiik sosyoekonomik
diizeyin, akademik basarisizlik ve okuldan ayrilma riskini
artirdigt da ortaya konmustur (Dubow vd., 2009; Sirin,
2005;). Ayrica, bu 6grencilerin daha olumsuz bir okul iklimi
(Khoury-Kassabri vd.,
2004). Bununla birlikte, baz1 aragtirmalar olumlu bir okul
ortammin bu olumsuz etkileri zayiflatabilecegini
gostermektedir (Cheema ve Kitsantas, 2014). Ancak
sosyoekonomik diizey ile okul iklimi arasindaki iliskinin

faktoriin sonucunda

ailenin

deneyimledikleri belirlenmistir

her zaman sistematik olmadigina dair bulgular da
bulunmaktadir (Berkowitz vd., 2015).

Ogrencilerin okul yasaminda en fazla etkilesim kurduklar
alanlar degerlendirildiginde, smiflarin merkezi bir rol
oynadigi goriilmektedir. Bu nedenle, icinde
gerceklesen etkilesimlerin ve siireglerin, 6grencilerin okula
uyumlarini dogrudan etkileyebilecegi soylenebilir. Okula
uyumun her sinif seviyesinde ayr1 ayri ele alinmasi hem
akademik basariyr artirmak hem de 6grencilerin genel
iyilik halini desteklemek agisindan olduk¢a énemlidir. Bu
dogrultuda, siruf igindeki etkilesimlerin ve dinamik
yapilarin, Ogrencilerin 6grenme deneyimlerini olumlu
yonde gelistirecek bigimde diizenlenmesi gerekmektedir.
Holas ve Huston'un (2012) gerceklestirdigi boylamsal bir
calismada, 5. ve 6. siuf diizeyindeki 6grencilerle giiglii
iligkiler nitelikli ~ 6gretmenlerin  yOnettigi,
destekleyici ve sicak sinif ortamlarinda bulunan ergenlerin;
daha diisiik nitelikte egitim goren akranlarina kiyasla daha
yliksek smav basarilari, 6gretmen tarafindan algilanan
basar1 diizeyi, okula aidiyet hissi ve 6z yeterlilik algis
gelistirdikleri tespit edilmistir. Garcia ve Musitu (2001),
6grencilerin altina smiftan yedinci sinifa gegerken sosyal

sinif

kuran

benliklerinde &nemli bir diisiis yasadiklarini bulmustur.
Cole wvd. (2001), akademik benlik
kavramlariin azaldigin1 ancak sosyal benliklerinde bir
Molloy vd. (2011)
tarafindan yapilan calismada Ogrencilerin ortaokula
gecislerinin ardindan akademik benlik algisinda bir
gerileme yasandig1, buna karsin sosyal benlik algisinin bu
degisimden etkilenmedigi ortaya konulmustur. Elde edilen
bu sonuglar, benlik kavraminin akademik ve sosyal

Buna karsin,

degisim olmadigin1 belirtmistir.

yonlerinin  siuf  gegislerinden  farkli  diizeylerde
etkilendigine isaret etmektedir. Konuyla ilgili mevcut
calismalar  incelendiginde, ergenlik  doénemindeki

ogrencilerde smif diizeyi yiikseldike okula uyum
diizeylerinde de artis goriildiigii ifade edilmektedir (Bellici,
2015; Dag, 2018; Demirkalp-Kaya, 2021; Yoleri ve Tarus,
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2014). Bununla birlikte, bazi arastirmalar sif diizeyine
gore okula uyum puanlarinda anlamli bir farklilik
olmadigini da gostermektedir (Aydin, 2022; Makas, 2020).

Okula uyum; sosyoekonomik durum, siruf diizeyi gibi
gevresel, gibi biyolojik faktorlerden de
etkilenmektedir. Erken ergenlik déneminde 6grencilerin
okula uyum siiregleri, cinsiyet degiskenine bagli olarak
farklihk goOsterebilmektedir. Literatiirde, bu donemde
yasanan bedensel ve duygusal degisimlerin okul yagamina
yansimalarinin cinsiyet temelli olarak cesitlilik arz ettigi
belirtilmektedir (Belsky vd., 2007). Akos ve Galassi'nin
(2004) Amerika Birlesik Devletlerinde gerceklestirdigi
arastirmada, 6grencilerin yeni bir okula gegis siirecindeki

cinsiyet

psikososyal uyumlarmin cinsiyet ve irk gibi demografik
degiskenlere gore farklilik gosterdigi saptanmistir.
Ozellikle okul baghlig1 gibi gostergelerde cinsiyete dayali
anlamli farklar bulunmustur. Benzer sekilde, Serna ve
Martinez'in (2019) Ispanya’da yiiriittiigii calismada da kiz
ogrencilerin akademik basar1 ve okula uyum diizeylerinin
erkek ogrencilere kiyasla daha yiiksek oldugu ortaya
konmustur. Ancak literatiirde, cinsiyet degiskeninin okula
uyum {izerindeki etkisine iliskin farklilasan bulgular da
mevcuttur. Sarkar ve Banik’in (2017) Hindistan'da
gerceklestirdigi arastirmada Ogrencilerin sosyal ve
akademik uyumlar ile basarilari arasinda anlaml iligkiler
goriilmiis olsa da cinsiyet temelli bir farklilik
bulunmamustir. Yine Ensar ve Keskin’in (2014) Tiirkiye’de
yaptigt calismada da dgrencilerin sosyal-duygusal uyum
diizeylerinin cinsiyete gore anlamli bir sekilde degismedigi
belirlenmistir. Bu durum, cinsiyetin okula uyum
tizerindeki etkisinin kiiltiirel baglam, yas grubu ve
uyumun alt boyutlart gibi degiskenlere bagh olarak farkli
sonuglar dogurabilecegini gostermektedir. Bu nedenle,
okula uyum siireglerinin degerlendirilmesinde cinsiyet
faktoriiniin baglamsal ve ¢ok boyutlu bir yaklagimla ele
alinmasi gerektigi sdylenebilir.

Sonug olarak, ortaokul 6grencilerinin okula uyumlars;
akran zorbaligi, aile ortami ve ebeveyn destegi gibi ¢ok
boyutlu faktorler faktorlerden etkilenmektedir. Bu ¢alisma,
s6z konusu degiskenlerin birlikte ele alindigi simrh
sayidaki arastirmaya katki sunmayi hedeflemektedir.
Arastirmada, ortaokul 6grencilerinin okula uyumlarinin
cinsiyet, sinf diizeyi, sosyoekonomik diizeyleri, zorbaliga
maruz kalma, aile ortami ve Kkariyere iliskin ebeveyn
destegi
amaclanmaktadir. Bu dogrultuda arastirmada su alt
problemlere yanit aranacaktir:

degiskenleri agisindan incelenmesi

1. Ortaokul 6grencilerinde aile ortamu alt boyutlart (birlik-
beraberlik ve denetim) ile kariyere iliskin ebeveyn destegi,
okula uyumu anlamli olarak yordamaktadir mi1?

2. Ortaokul 6grencilerinin okula uyum puanlari, zorbaliga
maruz kalma agisindan anlamh fark gostermekte midir?

3. Ortaokul 6grencilerinin okula uyum puanlan ailenin
sosyoekonomik diizeyi acisindan anlamli fark gostermekte
midir?

4. Ortaokul Ogrencilerinin okula uyum puanlar siuf
diizeyi agisindan anlamli fark gostermekte midir?

5. Ortaokul 6grencilerinin okula uyum puanlarn cinsiyetleri
ag¢isindan anlaml fark gostermekte midir?

2. Yontem
2.1. Desen

Arastirma nicel yontemle tasarlanmis ve iligkisel tarama
Mliskisel
modeli, degiskenler arasindaki iliskiyi ve bu iligkinin

modeli kullanularak yiriitiilmiistir. tarama
derecesini belirlemeye yonelik bir arastirma desenidir
(Creswell, 2017). Bu arastirmada ise ortaokul 6grencilerinin
okula uyumlarn ile ailenin sosyoekonomik diizeyi, aile
ortami, kariyere iliskin ebeveyn destegi ve zorbaliga maruz

kalma degiskenleri arasindaki iliskiler incelenmis ve bu

degiskenlerin  okula  uyum  iizerindeki etkileri
degerlendirilmistir.

2.2. Caligma Grubu
Bu arastirmada veri toplama siireci, Eskisehir il

merkezinde bulunan ortaokullardan uygun o&rnekleme
yontemi ogrencilerle
gergeklestirilmistir. Calisma grubunu, 2023-2024 egitim-
ogretim yilinda Eskisehir'deki bes ayr1 ortaokulda 6grenim
goren 5., 6., 7. ve 8. smuf diizeyindeki Ogrenciler
olusturmaktadir. Arastirmaya katilan toplam 1371
Ogrencinin %49,1'i (n=673) kiz, %50,7’si (n=695) erkektir;
ayrica li¢ 6grenci cinsiyet bilgisini paylasmamustir. Siruf
diizeylerine gore dagilim incelendiginde, katihmalarin
%27,9"u (n=382) besinci sinif, %23,3'11 (n=319) altinct sinif,
%22,7’si (n=311) yedinci smif ve %26,2’si (n=359) sekizinci
sinif 6grencisidir. Cinsiyet ve sinif diizeyine ait okula uyum
ortalamalarimin degisimini gosteren Sekil 1'de yer
almaktadir. Katilimcilarin yas ortalamasi ise 11,77 olarak
Katilimcilara ait bilgiler Tablo 1'de

kullanilarak belirlenen

hesaplanmugtir.
verilmistir.
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Sinif
W5 sinif
W6 sinf
W7 sinif
W8 sinf
g
:
5
g
5
i
3
©
3
-
(=]
Kadin Erkek Belirtiimemis
cinsiyet
Sekil 1. Ogrencilerin okula uyum puan ortalamalarinin cinsiyet ve suuf diizeyine gore degisim
Tablo 1.
Katilimcilara iliskin demografik bilgiler
Faktor N Ogrenci Sayist Yiizde
Cinsiyet Kiz 673 % 49.1
Erkek 695 % 50.7
9 7 % .50
Yas 10 247 % 18
11 348 % 25.4
12 308 % 22.5
13 346 % 25.2
14 104 % 7.6
15 3 % .20
Smuf Diizeyi 5. Siuf 382 % 27.9
6. Smif 319 % 23.3
7. Smuf 319 % 23.3
8. Smif 359 % 2.2
2.3, Islem 2.4. Veri Toplama Araglar

Bu ¢alismada veri toplama siireci, proje kapsaminda
okullarda uygulama yapilabilmesi i¢in Kirsehir Ahi Evran
Universitesi Etik kurul ve Milli Egitim Bakanhigi'ndan
gerekli izinler alinmistir. Uygulama &ncesinde okullarin
idareleriyle iletisim  kurularak randevu
O0gretmenler odasinda Ogretmenlere arastirmamn amact

alinmus,

hakkinda bilgi verilmistir. Ardindan 6gretmenler esliginde
siniflara gidilerek 6grencilere arastirmanin amaci, 6nemi ve
etik hususlar agiklanmis, katihimcilarin goniillii katihmi
saglanmigtir. Veri toplama siireci dogrudan arastirmaci
tarafindan gergeklestirilmistir.

2.4.1. Kisisel bilgi formu

Katilimcilara ait gerekli cinsiyet, siruf diizeyi, algilanan
sosyoekonomik diizey gibi gesitli degiskenlerden bilgi
toplamak amaciyla olusturulmustur.

2.4.2. Ortaokul ogrencileri i¢in okula uyum Olgegi
(0Oiou0)

Gengtanirim-Kurt  vd. (2023) tarafindan  ortaokul
Ogrencilerinin okula uyumlarmi akademik, sosyal ve
davranigsal boyutlarda degerlendirmek amaciyla bir l¢me
aract gelistirilmistir. Besli Likert tipi olan bu odlgek, "1 =
hi¢bir zaman" ile "5 = kesinlikle katihlyorum" arasinda
derecelendirilen toplam 25 maddeden olusmaktadir.

Olgekten alinabilecek puanlar 25 ile 125 arasinda
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degismekte olup, elde edilen yiiksek puanlar 6grencilerin
okula uyum diizeylerinin de yiiksek oldugunu ifade
etmektedir. Olgek akademik boyut (akademik ilgi ve
akademik yetkinlik), davranis boyutu (dissallastirma ve
kurallara uyma) ve sosyal boyut (prososyal ve arkadaslik
iligkileri) olmak tizere alt boyutlar bulunmaktadir.

2.4.3. Aile ortanu dlgegi (AOO)

Moos tarafindan 90 madde halinde gelistirilmis olup 6lcegi
30 maddelik kisa formunu 1982 yilinda Fowler tarafindan
diizenlenmistir. Bu  c¢alismada, 0dlgegin 1ng1'1izce
versiyonunun Tiirkceye uyarlanmis hali kullanilmis olup,
gecerlik ve giivenirlik calismas1 Usluer (1989) tarafindan
yapilmistir. Toplamda 26 maddeden olusan bu él¢gme araci,
“1 = hi¢ katilmiyorum” ile “4 = tamamen katiliyorum”
araliginda derecelendirilen doért dereceli Likert tipi bir
yapiya sahiptir. Her bir alt boyut icin elde edilebilecek
puanlar 16 ile 64 arasinda degismektedir. Alt 6lceklerden
toplanan puanlar bireyin ailesinde algiladig1 “birliktelik”
ve “denetim” diizeyini yansitmaktadir. Birliktelik alt
boyutundan alinabilecek puanlar 16 ile 64 arasinda,
denetim alt 6lgeginden alinabilecek puanlar ise 10 ile 40
arasinda degismektedir.

2.4.4. Kariyere iligkin ebeveyn destegi 6lgegi (KIEDO)

Turner ve digerleri (2003) tarafindan ortaokul
ogrencilerinin egitsel ve kariyer gelisimlerinde ailelerinden
algilladiklar1 destegi Olgmek amaciyla gelistirilmis ve
Tiirkge’ye uyarlama calismalar1 Giines ve Bacanli (2020)
tarafindan gerceklestirilmistir. Toplam 27 maddeden
olusan ve 1 (kesinlikle katilmiyorum) ile 5 (kesinlikle
katiliyorum) olmak iizere begli likert olgegidir. Olgek
aragsal yardim, kariyere iliskin model olma, sozel
cesaretlendirme ve duygusal destek olmak {izere dort alt
boyuttan olusmaktadir. Olcekten alinabilecek en diisiik

puan 27, en yiiksek 135 puandir.

2.4.5. California zorbaliga kalma

(CZMKO)

maruz Olcegi
Felix ve digerleri (2011) tarafindan gelistirilmis olup
6lcegin Tiirkiye'ye uyarlamasi Atik ve Yerin-Giineri (2012)
Olcekte 12 madde
bulunmaktadir. Olgek besli Likert tipli olup uygulama

tarafindan  yapilmustir. toplam
sonucunda {i¢ ana kategori tespit edilir. Bunlar "Magdur
Olmayan", "Akran Magduru" ve "Zorba Magdur". Bu
ilk  yedi
gerceklestirilir ve bu maddelerde yer alan zorbalik ifadeleri

siiflandirma, maddeye dayal1 olarak

degerlendirilir.  "Benim  basima  geldi"

secenegini

isaretleyenler "Magdur Olmayan" kategorisine dahil edilir.

Zorbalik ifadelerinden en az biri igin "Bir ay icinde 2-3 kez
oldu", "Haftada 1 kez oldu" veya "Haftada birkag kez oldu"
segeneklerinden birini isaretleyenler ve 9. maddedeki gii¢
birini 59
isaretlemeyenler "Akran Magduru" olarak smiflandirilir.

dengesizligi  ifadelerinden = herhangi
Ancak, gii¢ dengesizligi ifadelerini isaretleyenler "Zorba
Magdur" kategorisine atanir. Bu simniflandirma, zorbalik
deneyimlerini ve gii¢ dengesizligini dikkate alarak,
katihmalarin magduriyet

diizeyini belirlemeyi

amaclamaktadir. Ayn1 zamanda zorba ve kurban
arasindaki gii¢c dengesini 6l¢mek igin 6lgekte ti¢ farkli soru

daha bulunmaktadair.
2.5. Veri Analizi

Aragtirmada, ortaokul Ogrencilerinin okula uyumlarinin
cesitli degiskenler agisindan anlaml farklihik gosterip
gostermedigini belirlemek amaciyla istatistiksel analizler
uygulanmistir. Okula uyumun, sosyoekonomik diizey ve
zorbaliga maruz kalma degiskenlerine gore farkhilig:
incelemek i¢in Tek Yonlii Varyans Analizi (ANOVA)
kullanilmigtir. Analiz siirecinde, ¢oklu karsilagtirmalar
nedeniyle Tip 1 hata riskini azaltmak i¢in Levene testi ile
varyanslarin  homojenligi ve Shapiro-Wilk testi ile
normallik varsayimi kontrol edilmigtir. Varsayimlarin
saglanmadigl durumlarda, degiskenler i¢in ayr1 analizler
uygulanarak sonuglar detaylandirilmistir. Arastirmada
kullarulan Olgeklere iliskin bu degerler Tablo 2'de
sunulmustur. Ayrica, elde edilen bulgularn yalnizca
istatistiksel olarak anlamli olup olmadigim degil, ayni
zamanda pratik énemini de degerlendirebilmek amaciyla
etki Etki buyuklagi,
degiskenler arasindaki iliskinin giiclinii ve sonuglarin
uygulamadaki anlamin1 ortaya koymak i¢in 6nemlidir. Bu
baglamda, = Cohen’in  (1992)  belirttigi  kriterler
dogrultusunda etki biiytikliikleri hesaplanmis ve
yorumlanmustir. Béylece, ¢alismanin bulgularinin yalnizca
ornekleme 0zgii degil, daha genis bir baglamda da
degerlendirilebilmesine imkan saglanmistir. Okula uyum
ile aile ortami (birlik-beraberlik ve denetim) ve kariyere
iliskin ebeveyn destegi arasindaki iligkileri belirlemek
amaciyla Pearson Korelasyon Analizi yapilmistir. fliskinin
derecesi Biiytikoztiirk (2015) tarafindan belirtilen kriterlere
gore degerlendirilmistir. Ayrica, bu degiskenlerin okula
uyumu yordama diizeyini belirlemek icin Coklu Regresyon
Analizi kullanilmistir. Orneklem biiyiikliigii, Tabachnick
ve Fidell (2013) tarafindan Onerilen formiile gore
degerlendirilmis ve vyeterli oldugu tespit edilmistir
(N=1371). Tiim analizler SPSS 25 paket programi ile
gerceklestirilmis  olup, tablolar  halinde
sunulmustur.

biiyiikliikleri  raporlanmuistir.

sonuglar
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Tablo 2.

Olgek puanlarmn ortalama, carpiklik, basiklik ve cronbach a degerleri

Degiskenler Carpiklik Basiklik Cronbach a
Okula Uyum Olgegi -.40 -.07 83
Aile Ortami Denetim Alt Boyutu .10 -.01 .63
Aile Ortamu Birlik-Beraberlik Alt Boyutu -.34 27 75
Kariyere iliskin Ebeveyn Destegi Olcegi -.58 a1 92

3. Bulgular

Bu kisimda ilk olarak o&grencilerin okula uyum
diizeylerinin kariyere iliskin ebeveyn destek puanlari ve
aile ortami alt boyut puanlar: ile iligkiyi belirlemek igin

Pearson Momentler Korelasyon Analizine yer verilmistir.

Ikinci olarak da okula uyumun bu degiskenler tarafindan
yordanmasina iliskin Coklu Regresyon Analizine yer
verilmistir. Daha sonra ise okula uyumu O6grencilerin
zorbalik durumlari,

sosyoekonomik durumlari, sinuf

diizeyleri ve cinsiyetlerine gore anlamlilig1 incelenmistir.

Tablo 3.

Ortaokul 63rencileri igin okula uyum 6lgegi’nin pearson momentler ¢arpimi korelasyon analizi sonuclart
Variables 1 2 3 4

1. Ortaokul Ogrendiler igin Okula Uyum Olgegi 1 38 33 19%*
2. Aile Ortami Olgegi Denetim Alt Boyutu 1 .59** 35%*
3. Aile Ortam Olgegi Birlik-Beraberlik Alt Boyutu 1 37

4. Kariyere lliskin Ebeveyn Destegi Olgegi

Tablo 3 incelendiginde, Okula Uyum Olgegi (OOIOUO)
puanlar ile Kariyere Miskin Ebeveyn Destegi Olgegi
puanlari arasinda pozitif, orta diizeyde ve anlaml1 bir iliski
oldugunu gostermektedir (r =.381, p <.01). Bu, 6grencilerin
okul uyumu arttikga ebeveynlerinden aldiklar1 Kariyer
desteginin de arttigini gostermektedir. Bu bulgu, ebeveyn
desteginin 6grencilerin egitim hayatlar1 {izerinde olumlu
bir etkisi olabilecegini isaret etmektedir. Ayrica, Okula
Uyum Olgegi puanlart ile Aile Ortamu Olgegi Birlik-
Beraberlik alt boyutu puanlari arasinda pozitif, orta
diizeyde ve anlaml: bir iliski bulunmaktadir (r = .333, p <
.01). Bu, aile i¢indeki sosyal iligkilerin giiclenmesinin okul
uyumunu artirabilecegini  gostermektedir.  Ailedeki
uyumun okul uyumu tizerinde olumlu bir etkisi oldugu
soylenebilir. Okula Uyum Olgegi puanlari ile Aile Ortam1
Olgegi Denetim alt boyutu puanlari arasinda pozitif yonde,
ancak diisiik diizeyde anlamli bir iliski bulunmustur (r =
.196, p <.01). Bu sonug, ailedeki denetimin artmasiyla okul

Tablo 4.

uyumunun da artabilecegi yoniindedir, ancak bu iligkinin
digerlerine gore daha zayif oldugu soylenebilir. Kariyere
Mliskin Ebeveyn Destek Olgegi ile Aile Ortami Olgegi Birlik-
Beraberlik alt boyutu puanlari arasinda pozitif, orta
diizeyde ve anlaml bir iligki bulunmustur (r=.592, p <.01),
bu da giiglii aile iligkilerinin kariyer hedeflerine y&nelik
motivasyonu artirabilecegini gostermektedir. Aile Ortami
Olgegi Denetim alt boyutu ile Kariyere iliskin Ebeveyn
Destek Olgegi puanlar arasinda pozitif, orta diizeyde ve
anlaml bir iliski bulunmustur (r = .351, p < .01), bu da
ailedeki kontroliin arttikca kariyer hedeflerine yonelik
motivasyonun da artabilecegini gostermektedir.
olarak, Birlik-Beraberlik alt boyutu ile Denetim alt boyutu
arasinda pozitif yonde ve orta diizeyde anlaml bir iligki
bulunmustur (r = .591, p < .01), aile i¢indeki denetim ile
birlik-beraberlik arasindaki etkilesimin okul uyumunu
etkileyebilecegini gostermektedir.

Son

Ortaokul d3rencilerinin kariyere iliskin ebeveyn destek dlgegi puans, aile ortam alt boyutlar: birlik-beraberlik ve denetim puanlarinin
okula uyum puanlary agsindan énemli bir yordayicist olup olmadigina iliskin bulgular

Degisken B Std. Hata B p df R F
Sabit 73.84 2.06 <.001

KIEDO 16 01 28 <001 3 16 88.64
Birlik- Beraberlik Alt Boyutu 26 .05 16 <.001

Denetim Alt Boyutu -.003 07 -.001 97

KIEDO=Kariyere iliskin Ebeveyn Destek Olcegi
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Tablo 4’e bakildiginda, “Kariyere iliskin Ebeveyn Destek
Olgegi” ile “Birlik-Beraberlik” ve “Denetim” alt
boyutlarinin, bagimli degisken olan “Okula Uyum
Puan1”nin toplamda %16,3’tinii agikladig1 goriilmektedir.
Bu oran Cohen (1992) kriterlerine gore orta diizey bir etkiye
isaret etmektedir. Elde edilen F degeri 88.649 olup, bu
yiiksek deger bagimsiz degiskenlerin birlikte
alindiginda, bagimli degisken tizerindeki etkilerinin giiglii
oldugunu ve kurulan modelin anlamh sekilde agiklama
giicline sahip oldugunu gostermektedir. Bununla birlikte,
bagimsiz degiskenlerin etkilerinin istatistiksel olarak
anlamli olup olmadigini degerlendirmek adma p
degerlerine de bakmak gerekmektedir. Tablo sonuglarina
gore, p degeri .00 olarak bulunmus ve bu durum, modele
dahil edilen degiskenlerin bagimli degisken {izerinde
bir etki yarattigini ortaya
koymaktadir. Ayrica, kariyere iligskin ebeveyn destegi ve

ele

anlamli  ve giivenilir
birlik-beraberlik puanlarinin anlaml bir etki gosterdigi (p
>.01), denetim puaninin ise anlamli bir fark olusturmadig1
(p <.01) sonucuna ulagilmistir. Bu bulgular dogrultusunda,
kariyere dair ebeveyn desteginin 6grencilerin okula uyum
diizeyleri iizerinde kayda deger bir etkisinin oldugu
soylenebilir. Ornegin, ebeveynlerin ¢ocuklarinin kariyer
planlarina dair yonlendirici ve destekleyici tutumlari,

ogrencilerin okula olan  baghliklarini  artirabilir.
Ebeveynlerin olumlu beklentileri ve bu dogrultuda
sergiledikleri  destekleyici yaklasimlar, Ogrencilerin
derslere karsi tutumlarim ve okula olan ilgilerini olumlu
yonde etkileyebilir. Buna ek olarak, 6grencilerin aileleriyle
kurduklar1 saglikli iligkilerin, okula uyum siireclerine
olumlu katki sundugu da belirlenmistir. Bu bulgu,
Ogrencilerin sosyal cevreleriyle ve 6zellikle arkadaslariyla
kurduklari iligkilerin yani sira, aileleriyle olan uyumlarinin
da okul yasantilarina olumlu yansidigini gostermektedir.
Sosyal destek unsurlari aile ici iletisim,
ogrencilerin okula uyum saglama siirecinde kritik bir rol
oynamaktadir. Bu destek mekanizmalarinin eksikligi ise,

ogrencilerde uyum sorunlarinin ortaya ¢ikmasina zemin

ve etkili

hazirlayabilir. Son bulgu olarak denetim alt boyutunun
okula uyumla istatistiksel olarak anlamli bir iligki
gostermedigi tespit edilmistir. Bu bulgu, 6grencilerin 6z
denetim ya da davramislarini diizenleme becerilerinin
dogrudan okula uyumlar {izerinde belirleyici bir etkisinin
Ancak bu durum,
faktorlerle
etkilesimleri ve dolayli etkileri agisindan daha ayrintili

olmadigimi  diistindiirmektedir.

denetimle ilgili Ozelliklerin diger olan

bi¢cimde incelenmelidir.

Tablo 5.
Ortaokul d3rencileri icin okula uyum olcegi puan ortalamalarimin zorbaliga maruz kalma degiskenine gore farklilasmasina iliskin
ANOVA sonuglari

Zorbalik Kategorileri M SS F sd 4 Anlaml Fark — np
Okula Uyum Magdur Olmayan 601 10549  10.78 22.78 2/1329 <001 A-C .03
Olgegi Puant Akran Magdur 10426  11.60 B-C

Zorba Magdur 438  100.84 1115

n=Toplam kisi say1s1, M= Aritmetik ortalama, SS= Standart sapma, p=<.01, n?p= Kismi eta kare, A=Magdur Olmayan, B=Akran Magdur, C=Zorba Magdur

Tablo 5 incelendiginde, 0Ogrencilerin okul
puanlarmnin zorbalik kategorilerine gore anlamh farklar
gosterdigi [Fr1ses) = 22.787, p <.01, n2 =.03] ve orta diizeyde
bir etkiye sahip oldugu ortaya cikmustir. Tukey testi,
magdur olmayan 6grenciler ile zorba magduru 6grenciler
arasinda anlamli bir fark bulmustur (M= 105.49 ile M=
100.84). Zorba magduru Ogrencilerin okula uyumlari,
magdur olmayan ve akran magduru 6grencilerden anlaml
derecede diisiiktiir. Akran magduru 6grenciler ile zorba
magduru 6grenciler arasinda da anlaml fark bulunmustur
(M =104.26 ile M=100.84). Bu bulgu, zorba magduru

uyumu

olmamin okul uyumu {izerinde olumsuz bir etkisi
oldugunu gostermektedir. Zorbalik, 6grencilerin okul
uyumunu olumsuz yonde etkileyebilir, bu nedenle okulda
zorbalikla miicadeleye yonelik 6nlemler alinmasi gerektigi
sonucuna varilabilir. Sonug olarak, zorbaliga maruz kalma
degiskenine gore ortaokul Ogrencilerinin okula uyum
diizeylerinde anlamh farklar oldugu ve zorba magduru
olan dgrencilerin okula uyumlarinin diger gruplara gore
daha diisiik oldugu sonucuna varilabilir. Bu durum,
zorbaligin &grencilerin okula uyumunu olumsuz yonde
etkileyebilecegini diisiindiirmektedir.

Tablo 6.
Ortaokul 63rencileri igin okula uyum 6lgegi puan ortalamalarimin ailenin sosyoekonomik diizeylerine gore farklilagmasina iliskin ANOVA sonuglar
Ailenin Sosyoekonomik Diizeyi N M SS F sd 4 Anlamli Fark n’p
Okula Uyum  Distik 44 99.51 11.60  5.89 2/1329 003 AC 009
Olgegi Puan Orta 931 103.40 11.11
Yiiksek 357 104.99 10.93

n=Toplam kisi sayis1, M= Aritmetik ortalama, SS= Standart sapma, p=<.01, n?p= Kismi eta kare, A=Diisiik, B=Orta, C=Yiiksek
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Tablo 6" da yapilan analiz sonucuna gore katilimalarin
Ortaokul Ogrencileri Icin Okula Uyum Olgegi puanlarinin
sosyoekonomik  durumlarmma  gore anlamli  fark
gostermektedir [F(2-1329) = 5,895, p<.01, n?p=0.009]. Bu
sonug, Ogrencilerin  Olgekten elde ettikleri puan
ortalamalarimn, algiladiklar1 sosyoekonomik diizeye gore
istatistiksel olarak anlamli bigimde degistigini ve kiigiik
diizeyde bir etkiye sahip oldugunu ortaya koymaktadir.
Farklihigin hangi gruplar arasinda oldugunu belirlemek
amaciyla yapilan coklu karsilastirma testlerinden biri olan
Tukey testi sonuglarina gore, sosyoekonomik diizeyini
diisitk olarak degerlendiren &grencilerin aritmetik

Tablo 7.

ortalamalart (M = 99,51), sosyoekonomik diizeyini yiiksek
olarak algilayan ogrencilerin ortalamalarina (M = 104,99)
kiyasla anlamli diizeyde daha diisiiktiir. Bu bulgular,
ogrencilerin uyum  diizeylerinin
sosyoekonomik statlisiine baghh olarak degisiklik
gosterdigini isaret etmektedir. Daha acgik bir ifadeyle,
sosyoekonomik  durumu diisitk olan  6grenciler,
sosyoekonomik diizeyi yiiksek olan akranlarina gore daha
diisitk okula uyum puanlar1 elde etmistir. Bu durum,
ekonomik ve sosyal kaynaklara erisimin, Ogrencilerin
egitim ortamma uyum saglamalar
olabilecegini gostermektedir.

okula ailelerinin

lizerinde etkili

Ortaokul 6grencileri icin okula uyum 6lgegi puan ortalamalarimin 6grencinin sumf diizeylerine gore farklilasmasina iliskin AN OVA sonuclart

Smif Diizeyi N M SS F sd p Anlaml Fark n’p
5.Smif 382 106.60 11.13 17.03 3/1367 <001  5-6,7,8. smif .03
Okula Uyum 6.Smaf 319 104.23 10.97 6-7,8. stnif
Olgegi Puan 7.Smif 311 102.77 11.95 7-8. smif
8.Simuf 359 105.96 10.31

n=Toplam Kkisi say1s1, M= Aritmetik ortalama, SS= Standart sapma, p=<.01, n?p= Kismi eta kare

Tablo 7'de yapilan analiz sonucuna gore katithmcilarin
Ortaokul Ogrencileri fcin Okula Uyum Glgegi puanlarinin
siif diizeylerine gore anlaml fark gostermektedir [F(3-
1367) = 17.039, p<.01, n?p=0.036]. Bagka bir ifadeyle,
ogrencilerin  siuf diizeyleri, okula uyum puan
ortalamalarinda anlamli farkliliklar ortaya ¢ikarmaktadir.
Bu farkin hangi sinif diizeyleri arasinda ortaya giktigini
belirlemek amaciyla gerceklestirilen coklu
karsilagtirmalarda "Tukey" testi Test
sonuglarina gore; 5. sinif dgrencilerinin ortalama puanlar

kullamilmistir.

(M=106.609), 6. smuf diizeyindeki 6grencilerin aritmetik
ortalamalar1 (M=104,237), 7. sinuf diizeyindeki 6grencilerin
aritmetik ortalamalar1 (M=102,770) ve 8. sinuf diizeyindeki
ogrencilerin aritmetik ortalamalarina (M=105,964) gore
anlamli diizeyde farklilik gostermektedir. Ayrica, 6. siruf
diizeyindeki 6grencilerin puan ortalamalar: da hem 7. siruf
hem de 8. smif Ogrencilerine kiyasla anlamli farklilik
gostermektedir. Son olarak, 7. siuf &grencilerinin
ortalamalart ile 8. sinif 6grencilerinin ortalamalar: arasinda
da anlamli bir fark oldugu goriilmiistiir. Elde edilen
bulgular, ozellikle 5. siuf Ogrencilerinin okula uyum
diizeylerinin diger sinif seviyelerine gore daha yiiksek
oldugunu, bu uyum diizeyinin 6. ve 7. siniflarda kademeli
olarak azaldigimi, ancak 8. smifa gelindiginde tekrar
yiikselme egilimine girdigini ortaya koymaktadir.

Tablo 8 incelendiginde, ortaokul Ogrencilerinin okula
uyum Olgeginin cinsiyet degiskenine gore anlamli1 diizeyde
fark olup olmadigr t testi ile analiz edilmigtir. Kiz
ogrencilerin Olcekten elde ettikleri puan ortalamalarn
(M=104,655), erkek 6grencilerin dlgekten elde ettikleri puan
ortalamalart (M=102,763) arasinda anlamli bir farkin
oldugu goriilmektedir (t (1366) = 3,112, p<.01). Analiz
sonucuna gore cinsiyetin okula uyum puanlar iizerinde

onemli bir etkiye sahip oldugunu gostermektedir, clinkii
kiz 6grencilerin erkek 6grencilere gore daha yiiksek okula
uyum puanlarina sahip oldugu istatistiksel olarak elde
edilmistir.

Tablo 8.

Ortaokul dgrencileri icin okula uyum 6lgegi puan ortalamalarinin
ogrencinin cinsiyetine gore farklilasmasina iligkin t-testi sonuglar:

Cinsiyet N M SS t sd p
Okula Kiz 673 104.65 10.67 3.11 1366 .002
Uyum Erkek 695 102.76 11.75
Olgegi
Puani

n=Toplam kisi sayis1, M= Aritmetik ortalama, SS= Standart sapma, p=< .01

4. Tartisma

Bu galisma bulgularina gore, okula uyum ile kariyere
iliskin ebeveyn destegi arasinda pozitif ve anlaml bir iliski
tespit edilmistir. Ebeveyn desteginin artmasi, 6grencilerin
okula uyum diizeylerini olumlu yonde etkileyebilmektedir
(Mo ve Singh, 2008; Lee vd., 2022; Young vd., 2019). Lee vd.
(2022) ebeveynlerin mesleki beklentilerinin, 6grencilerin
akademik basarilar1 ve smav kaygilart ile iligkisini
incelemis ve ebeveyn beklentilerinin erkek 6grencilerde
daha yiiksek oldugunu gostermistir. Cheung ve Wei-Dong
(2013) ise ebeveynleriyle daha fazla iletisim kuran
ergenlerin akademik uyumlariin zaman icinde arttigini
ortaya koymustur. Aile ortaminin okula uyum tizerindeki
etkisi incelendiginde, birlik-beraberlik ve denetim
boyutlarinin okula uyum ile pozitif ve anlamli bir iligki
gosterdigi belirlenmistir. Bu durum, aile icindeki sosyal
iligkilerin giiglenmesinin ogrencilerin okula uyumunu
destekledigini ortaya koymaktadir (Arabacioglu ve Baggeli
Kahraman, 2021; Charlot-Colomes vd., 2021; Demirtas-
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Zorbaz ve Ergene, 2019). Charlot-Colomes vd. (2021)
arastirmasi, annelerin ve 6gretmenlerin sagladig 6zerklik
desteginin Ogrencilerin akademik, sosyal ve duygusal
uyumlan ile iliskili oldugunu gostermistir. Chong vd.
(2006) arastirmast da aileleriyle olumlu bir iliski kuran
Ogrencilerin okul ortaminda da olumlu ve yapic iliskiler
gelistirdigini desteklemektedir.

Aragtirma sonucunda elde edilen bulgular
degerlendirildiginde, okula uyum puanlarinin zorbaliga
maruz kalma durumuna gore anlamli farklilik gosterdigi
belirlenmistir. Zorbaliga maruz kalan 6grencilerin okula
uyum puanlari, zorbaliga maruz kalmayan ve yalnizca
akran zorbaligina ugrayan Ogrencilere goére anlaml
diizeyde Bu bulguy,
ogrencilerin akademik ve sosyal uyumlar {izerinde

diisim gostermistir. zorbaligin

olumsuz bir etkisi oldugunu ortaya koymaktadir (Acosta,
2019; Silva, 2019).
ogrencilerin akademik basarilarinda diisiis, diisiik 6zsayg1

Ayrica, zorbaliga maruz kalan
ve yogun kayg1 belirtileri gosterebilecekleri belirtilmistir
(Demirel, 2024; Yun ve Juvonen, 2020).

elde
degerlendirildiginde, ortaokul 6grencilerinin okula uyum
diizeylerinin algilanan sosyoekonomik diizeye gore
anlamli farklilik gosterdigi bulunmustur. Sosyoekonomik
diizeyi diisiik algilayan 6grencilerin, daha yiiksek diizeyde
algilayan 6grencilere kiyasla diisiik uyum puanlarina sahip
oldugu belirlenmistir. Bu bulgu, literatiirde yer alan
caligmalarla tutarhidir (Cift¢i ve Cin, 2017; Reardon, 2011;
Uz Bas, 2003). Arastirmalar, sosyoekonomik diizeyin
egitim  stirecleri belirleyici
vurgulamaktadir. sikintilar,

¢ocuklarina sundugu egitim olanaklarimi simirlamakta ve
bu durum o6grencilerin akademik basarilarini ve okula
uyumlarin1 olumsuz etkilemektedir (Sirin, 2005). Ayrica,
diisitk sosyoekonomik diizeydeki ailelerin egitim
materyallerine, 6zel derslere veya destekleyici etkinliklere
erisiminin smirli olmasi, &grencilerin egitim siirecine
katihmini zorlastirmaktadir (Brand vd., 2003; Schagen ve
Hutchison, 2003). Sosyoekonomik diizeyin 6grencinin
psikososyal gelisimi iizerindeki etkileri de goz ardi
edilemez. Ekonomik giigliikler, aile iginde stres ve baskiya

Aragtirma sonucunda edilen bulgular

tizerindeki roliinii

Ekonomik ailelerin

yol acarak ebeveyn-gocuk iliskisini olumsuz etkileyebilir.
Bu durum, 6grencinin okulda yasadig: sosyal iligkileri ve
duygusal
zorlagtirabilir (McLoyd, 2020). Ayrica, sosyoekonomik

uyumunu da etkileyerek uyum siirecini
diizeyi diisiik ailelerin okul ile kurduklari iliskilerin sinirh
olmasi, Ogrencinin egitim siirecinde desteklenmesini
zorlagtirmaktadir (Kim vd., 2023).

Arastirma elde bulgular
degerlendirildiginde, ortaokul Ogrencilerinin Ortaokul
Ogrencileri Icin Okula Uyum Olgeginden aldiklari
puanlarin sinif diizeyine gore anlamli farklilik gosterdigi
goriilmektedir. Olgekten en yiiksek puanlari alan grup 5.
smif ogrencileri olurken, 6. ve 7. siiflarda bu puanlarin
azaldigy; buna karsin, 8. smifta uyum diizeyinin yeniden
ylikseldigi tespit edilmistir. Literatiirde de sinif diizeyinin

sonucunda edilen

artmasiyla birlikte ergenlerin okula uyum diizeylerinde
artis yasandigina dair bulgular yer almaktadir (Bellici,
2015; Dag, 2018; Demirkalp-Kaya, 2021; Yoleri ve Tanus,
2014). Bu calisma, Ogrencilerin sinif diizeylerine bagli
olarak okula uyum diizeylerinde degisiklik oldugunu
ortaya koymustur. Elde edilen sonuglara gore, 6grencilerin
okula uyumu baslangicta yiiksekken,
diizeylerinde azalma gostermekte ve son sinifta tekrar artis
egilimi gostermektedir. Bu durum cesitli
cercevesinde agiklanabilir. Omegin, 5. siuf grencilerinin
genellikle yeni bir okul ortamima uyum saglamaya
calistiklar1 ve bu siirecte daha hevesli ve istekli olduklari,
dolayisiyla uyum puanlarinin  yiiksek olabilecegi
diistiniilmektedir (Birch ve Ladd, 1996). Benner’in (2011)
calismasi da bu durumu desteklemektedir. Arastirma,

orta smuf

etkenler

ortaokuldan liseye gecis siirecinde 6grencilerin yasadig:
uyum zorluklariin akademik ve sosyal yasamlari
tizerindeki etkilerini incelemis ve gegis ddnemlerinde
verilen destegin énemine dikkat ¢ekmistir. Diger yandan,
6. ve 7. siniflarda gozlenen uyum diizeyindeki diisiis, bu
yas grubundaki ogrencilerin ergenlik siirecinin getirdigi
duygusal ve sosyal degisimlerin yam sira artan akademik
taleplerle basa ¢ikmakta zorlanmalariyla iliskilendirilebilir
(Dawes, 2017). 8. smif dgrencilerinin uyum diizeylerinde
goriilen artis ise, bu smif diizeyindeki 6grencilerin
ortaokulun sonuna yaklasmalari ve liseye gegis siireciyle
ilgili bilinglenmeye baslamalariyla agiklanabilir. Bu
dénemde 6grenciler hem motivasyonlarini artirmakta hem
de geleceklerine dair kararlar alma siirecine girdiklerinden
daha yapilandinlmis bir tutum sergileyebilmektedirler
(Reyyes vd., 1994). Elde edilen bulgular, 6grencilerin okula
uyum siirecinin hem bireysel hem de ¢evresel etkenlerden
yogun sekilde etkilendigini koymaktadir.
Dolayisiyla, egitimciler ve ebeveynler, 6grencilerin siruf
diizeyine gore degisen ihtiyaglarini dikkate alarak
destekleyici stratejiler gelistirmelidir. Ozellikle Tiirkiye’de
ortaokul 8. smif diizeyinde uygulanan Liselere Gegis
Sistemi (LGS), 6grencilerin motivasyonlarini ve dolayisiyla
okula uyumlarini etkileyen onemli bir faktér olarak
karsimiza gikmaktadir (Kegeci, 2022; Milli Egitim Bakanlig1
[MEB], 2024).

ortaya

Arastirmada elde edilen bulgular gercevesinde ortaokul
ogrencilerinin  okula uyum diizeylerinin cinsiyet
degiskenine gore de anlamli sekilde farklilastigini ortaya
koymustur. Elde edilen veriler, kiz 6grencilerin okula
uyum puanlarinin erkek 6grencilere kiyasla daha yiiksek
oldugunu gostermektedir. Literatiirde de cinsiyetin okula
uyum davranislariyla iliskili 6nemli bir degisken oldugu
vurgulanmaktadir (Brass vd., 2019; Martinez-Ferrer vd.,
2019; Lakhani vd., 2017; Sanwal ve Joshi, 2019; Uz Bas,
2003). Brass vd. (2019) kiz 6grencilerin okula hem duygusal
hem davranigsal olarak daha yiiksek baglilik gosterdigini
ve bunun akademik basariy1 artirdigim belirtmektedir. Uz
Bas (2003) ise kiz oOgrencilerin erkeklere kiyasla daha
yiiksek uyum diizeyine sahip
bildirmistir. Ayn1 sekilde, kiz 6grencilerin erkeklere gore

daha iyi uyum sagladigini ortaya koyan bir¢ok calisma

okula olduklarini
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bulunmaktadir (Boman ve Yates, 2001; Martinez-Ferrer vd.,
2019; Langenkamp, 2009; Paramanik vd., 2014; Sanwal ve
Joshi, 2019; Serna ve Martinez, 2019; Tomas vd., 2020).
Makas ve Diisiinceli (2021) tarafindan yapilan ¢alismada
ise erkek oOgrencilerin okula uyum diizeylerinin daha
yiiksek oldugu sonucuna ulasilmistir. Bulgular biitiinciil
bir sekilde degerlendirildiginde, bu c¢alismada ilgili
literatiir ile tutarli sonuglar elde edildigi sdylenebilir. Ayni
zamanda literatiirde bu ¢alisma bulgularnyla tutarh
olmayan cinsiyetler aras1 farkin olmadig1 sonucuna ulagan
caligmalarda mevcuttur (Ates, 2016; Canbulat, 2017; Ensar
ve Keskin, 2014; Oramah, 2014; Yoleri, 2014). Sonug olarak
bakildiginda kiz 6grencilerin erkek dgrencilere gére daha
fazla okula uyum sagladigi goriilmektedir. Bunun
nedenleri arasinda, biyolojik faktorler, sosyal beklentiler ve
roller, 6grenme stilleri, cinsiyet rolleri gibi faktdrler 6rnek
olarak gosterilebilir.

Bu arastirmanin bulgulari, ortaokul 6grencilerinin okula
uyum
sekillendigini gostermektedir. Elde edilen sonuglara gore,

stirecinin  ¢ok boyutlu faktdrler tarafindan
okula uyum diizeyleri cinsiyet degiskenine gore anlaml
farklihlk gostermekte; kiz Ogrenciler erkek Ogrencilere
kiyasla daha yiiksek uyum diizeylerine sahiptir. Siruf
diizeyi  agisindan  degerlendirildiginde, 5.  siuf
ogrencilerinin en yiiksek okula uyum diizeyine sahip
oldugu, bu diizeyin 6. ve 7. siniflarda azaldigi, ancak 8.
smifta  yeniden yiikseldigi goriilmiistiir.  Ayrica,
ogrencilerin sosyoekonomik diizey algilar1 da okula
uyumlarini etkilemekte; sosyoekonomik diizeyi diisiik
olarak algilayan Ogrenciler, daha diisiik okula uyum
puanlarina sahiptir. Zorbaliga maruz kalma durumunun
da anlamh bir etkisi oldugu, ozellikle zorba magduru
ogrencilerin, magdur olmayan ya da yalmzca akran
zorbaligina maruz kalan o6grencilere gore daha diisiik
uyum diizeyine sahip oldugu belirlenmistir. Ogrencilerin
okula uyumu ile aileden alinan kariyere iligkin ebeveyn
destegi, denetim ve birlik-beraberlik diizeyleri arasinda
pozitif ve anlaml iligkiler saptanmistir. Regresyon
analizleri ise, birlik-beraberlik, denetim ve kariyere iligkin
ebeveyn destegi degiskenlerinin okula uyumu anlaml
sekilde yordadigim ortaya koymustur. Bu bulgular, aile
ortamimin niteligi ve ebeveyn desteginin, 6grencilerin
okula uyum siireglerini dogrudan etkileyen Onemli
unsurlar oldugunu gostermektedir.

Bu arastirmada elde edilen bulgular dogrultusunda,
ogrencilerin okula uyum siireclerini desteklemek amaciyla
hem uygulayicilara hem de arastirmacilara yonelik cesitli
onerilerde bulunulabilir. Oncelikle, ogrencilerin zorbalik
deneyimlerinin okula uyumlarini olumsuz etkiledigi
dikkate alindiginda, okullarda zorbalikla miicadeleye
yonelik kapsamli 6nleme programlari gelistirilmeli ve
uygulanmalidir. Bu  kapsamda, okul psikolojik
danismanlari 6grencilerin sosyal-duygusal becerilerini
gelistirmeye yonelik empati, iletisim, is birligi ve problem
¢ozme temelli sosyal beceri egitimleri planlamalidir.
Ayrica, Ogrenci davramslarimi izlemeye ve zorbalik

magdurlarini erken donemde tanimlamaya yonelik gozlem
ve raporlama sistemleri olusturulmalidir. Arastirmada,
ebeveyn destegi ve aile ortamimin Ogrencilerin okula
uyumunu olumlu yonde etkiledigi belirlenmistir. Bu
dogrultuda, aile-okul is birligini gliclendirmeye yonelik
calismalar Okul psikolojik
danigsmanlari, 6zellikle diisiik sosyoekonomik diizeydeki
ailelerin ¢ocuklarin1 desteklemek amaciyla ev ziyaretleri
gerceklestirebilir, bu yonelik  bilgilendirici
seminerler diizenleyebilir ve gerekli yonlendirmeleri
saglayarak egitimde firsat esitligini destekleyebilir. Ayrica,
ogrencilerin kariyer gelisimine yonelik ebeveyn destegini
artirmak igin ailelere rehberlik hizmetleri sunulmali ve
ailelerin ¢ocuklarinin akademik ve mesleki hedeflerine

onem kazanmaktadir.

ailelere

nasil katki saglayabilecekleri konusunda bilinglendirme
calismalar1 yapilmalidir. Okul yoneticilerinin, 6grenci
uyumunu destekleyici programlarin planlanmasi ve
uygulanmast siireclerinde psikolojik danigsmanlarla is
birligi icinde hareket etmeleri biiyiik 6nem tasimaktadir.
Ozellikle zorbalig1 dnlemeye yonelik mentdrliik sistemleri

olusturularak, 6grencilerin hem egitsel hem de duygusal

yonden desteklenmeleri saglanabilir. Bu mentorliik
programlari, Ogrencilerin  okul ortamina  aidiyet
duygusunu artirmanin yanit sira, sosyal destek

sistemlerinin gii¢clendirilmesine de katk: saglayacaktir. Son
olarak, arastirmacilarin bu ¢alismada elde edilen bulgular:
derinlemesine inceleyebilmek adina farkl degiskenleri de
kapsayan nitel ve aragtirmalar  yiiriitmeleri
onerilmektedir. Ogrenci uyumu, sadece bireysel degil
cevresel ve yapisal etkenlerden de etkilendigi igin gelecekte
yapilacak calismalarin ¢ok boyutlu arastirma desenleriyle
desteklenmesi, alan yazina 6nemli katkilar sunacaktir.

nicel

Etik Bildirim: Bu arastirma, “Yiiksekogretim Kurumlari
Bilimsel Arastirma ve Yayin Etigi Yonergesi“nde belirtilen
tiim kurallara uyulmustur. Yonergenin ikinci béliimii olan
“Bilimsel Arastirma ve Yaymn Etigine Aykirni Eylemler”
baghign  altinda tamimlanan  herhangi bir ihlal
gergeklestirilmemistir. Bu ¢alisma, Kirsehir Ahi Evran
Universitesi Sosyal ve Begeri Bilimler Bilimsel Arastirma ve
Yayin Etik Kurulu'nun 17.08.2022 tarihli, E-789968926100-
00000465618 say1l1 karar1 dogrultusunda alinan Tiirkiye’de
Ortaokullarin Uyum Haritasi: Ortaokul Ogrencilerinin
Okula Uyumlariin C)grenci, Smif ve Okul Diizeyine Gore
Incelenmesi (TUBITAK 1001 Projesi- Proje No: 122K294)
iiretilmis  olup, proje
gerceklestirilmistir.

ilgili izni  kapsaminda
Yazar Notu: "Bu calisma, TUBITAK 1001 programi
kapsaminda yiiriitiilen 'Tiirkiye’de Ortaokullarin Uyum
Haritas:: Ortaokul Ogrencilerinin Okula Uyumlarinin
Ogrenci, Sinuf ve Okul Diizeyine Gore Incelenmesi' baslikli
projeden (Proje No: 122K294) elde edilen verilerin bir
kismiyla hazirlanmis olup, 2024 yilinda Kirsehir Ahi Evran
Universitesi Rehberlik ve Psikolojik Darsmanlik Anabilim
Dalinda yliksek
dayanmaktadir."

tamamlanan  bir lisans tezine
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Yazar Katkilart: Calisma iki yazarhidir.

Finansman: Bu calisma, TUBITAK tarafindan
desteklenmistir.

Cikar Catismast: Calismada cikar catigmast
olusturabilecek herhangi bir durum yoktur.

Veri Erisilebilirligi: Veriler arastirmacilar tarafindan gizli
tutulmaktadir. Arastirmacilarla iletisime gecilmelidir.
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This study investigated middle school students’ school adjustment in relation to gender,
grade level, family socioeconomic status, family environment, parental support for career
development, and exposure to bullying. A quantitative correlational survey design was
used. The sample comprised 1,371 students (673 girls, 695 boys) from grades 5-8 in Eskisehir
during the 2023-2024 academic year. Data were collected using the Personal Information
Form, the School Adjustment Scale for Middle School Students (SASMSSMS), the Parental
Support for Career Development Scale (PSCDS), the Family Environment Scale (FES), and
the California Bully Victim Scale (CBVS). The process was conducted face-to-face with ethics
committee approval and permission from the Ministry of National Education. Data analyses
were carried out in SPSS 25 using multiple regression, correlation, one-way ANOVA, and t-
tests. Findings indicated that school adjustment differed significantly by gender, grade level,
socioeconomic status, and bullying. Grade level and bullying showed moderate effects,
while socioeconomic status had a significant but small effect. Regression results further
identified cohesion, control, and parental support for career development as significant
predictors of school adjustment. In conclusion, middle school students’ school adjustment
varies according to demographic and psychosocial factors, offering various
recommendations for both practitioners and researchers.

1. Introduction

Adolescence is a critical developmental stage in which
Adolescence is a critical developmental stage in which
individuals experience intense physical, emotional, social,
and cognitive changes. It is a transitional period between
childhood and adulthood, playing a crucial role in identity
development, social relationships, and academic
achievement (Steinberg, 1999). Particularly, the middle
school years (ages 10-14) represent an important stage in
which both academic and psychosocial development
accelerate, and in which the transition from elementary to
middle school coincide with the changes of adolescence.
Supporting students” school adjustment during this period
not only strengthens their academic performance but also
enhances their social relationships and psychological well-
being (Eccles & Roeser, 2011). The process of school
adjustment extends beyond academic experiences;
students’ social interactions within the school environment

also directly influence this process. Peer bullying is a
widespread problem that negatively affects students” self-
confidence, academic success, and attitudes toward school
(Olweus, 1993; Juvonen & Graham, 2014). Victimized
students frequently report low self-esteem, social isolation,
and academic failure (Atkinson & Hornby, 2005). Indeed,
Demiréz and Altinsu-Sonmez (2024) noted that these
students often feel afraid of attending school and
experience high levels of anxiety. Therefore, school
adjustment processes are adversely affected for students
exposed to bullying in the school environment.

The family plays a decisive role in students’ school
adjustment (Eccles & Roeser, 2011) and, as the child’s first
social environment, shapes their academic and social
development (Bronfenbrenner, 1992). In this context, the
quality of the family environment directly influences
students’ attitudes toward school, academic achievement,
and social skills. A supportive and understanding family
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environment contributes to students’ positive attitudes
toward school, academic achievement, and social skills
(Wang & Sheikh-Khalil, 2014), whereas family conflict and
low parental support can negatively affect the adjustment
process (Murray et al., 1998; Gengtamurim Kurt, 2022).
Research indicates that parents” active involvement in the
educational process not only enhances students’” academic
performance but also helps them establish a stronger
connection with the school (Epstein, 2018). However,
family conflicts, neglect, or excessive pressure negatively
influence students’ school adjustment (Baumrind, 1991;
Grolnick & Slowiaczek, 1994). The
communication within the family, parents’ attitudes
toward education, and their interest in the child’s schooling
are determining factors in students’ adjustment to school
(Seginer, 2006). A supportive parent-child relationship
fosters students” academic self-efficacy, enabling them to
approach educational processes with a more positive
outlook (Pomerantz et al., 2007). Fan and Chen (2001) found
that parents’ active involvement in their children’s

quality  of

academic process increases their academic motivation and
supports their school success. Moreover, emotional support
within the family develops students’ coping skills with
stress, contributing to their ability to deal more effectively
with difficulties they may encounter at school (Lansford et
al., 2014). In the process of students’ school adjustment, it is
of critical importance that parents provide not only
academic support but also social and emotional support.
Especially during adolescence, positive feedback, a sense of
security, and understanding contribute to students’ success
and happiness at school (Kim & Ryu, 2003; Mohanraj &
Latha, 2005; Pianta, 1999; Wentzel, 1998). Parental support
is considered not only as a factor directly influencing the
child’s academic achievement but also as an element
affecting career development (Giines & Bacanli, 2020;
Turner et al., 2003). Research indicates that parents' active
involvement in educational processes enhances students'
school adjustment, academic achievement, and learning
motivation (Fan & Chen, 2001; Wang & Sheikh-Khalil, 2014;
Pomerantz et al., 2007). Parental support also strengthens
students’ attitudes toward school and their social
relationships (Gati ve Levin, 2014; Grolnick ve Slowiaczek,
1994; Giines ve Bacanli, 2020; Turner vd., 2003). Students
expect guidance from their parents in career choices; in
cases where sufficient support is not provided, they may
struggle with decision-making processes, which in turn
impairs their school adjustment (Bozgeyikli et al., 2009;
Simoes et al., 2016).

Parents’ involvement in academic and vocational
development processes enables children to make more
informed decisions regarding their future (Gati & Levin,
2014). Indeed, the emotional and academic support
provided enhances students’ educational motivation,
thereby contributing to more decisive career choices (Lim,
2021; Orthner et al, 2013; Dietrich & Kracke, 2009).
Furthermore, school programs and guidance services that

support career development help students discover their

talents and strengthen their school engagement (Piskin,
2020; Hirschi et al.,, 2011). In this context, cooperation
between parents and educators supports both the academic
and vocational development of students (Bryan et al., 2011).

The school adjustment processes of middle school students
are shaped by the interaction of various individual and
environmental factors. Among these factors, the family’s
status important
determinant. The literature highlights that socioeconomic
status is associated with school climate and academic
achievement, emphasizing the complexity of this
relationship. Some researchers argue that a positive school

socioeconomic emerges as an

atmosphere may mitigate the negative effects of low
socioeconomic status and improve students’ academic
success (Brand et al., 2003; Schagen & Hutchison, 2003).
However, it has also been shown that low socioeconomic
status increases the risk of academic failure and school
dropout (Dubow et al., 2009; Sirin, 2005). In addition, these
students are found to experience a more negative school
climate (Khoury-Kassabri et al., 2004). Nevertheless, some
studies indicate that a positive school environment can
buffer these negative effects (Cheema & Kitsantas, 2014).
On the other hand, there is evidence suggesting that the
relationship between socioeconomic status and school
climate is not always systematic (Berkowitz et al., 2015).
Considering the areas in which students interact most in
school life, classrooms play a central role. Therefore, it can
be stated that interactions and processes occurring within
the classroom directly
adjustment. Addressing school adjustment separately at
each grade level is highly important for both enhancing
academic achievement and supporting students’ overall
well-being. Accordingly, interactions
dynamics need to be structured in ways that positively

influence students’ school

classroom and
improve students’ learning experiences. In a longitudinal
study conducted by Holas and Huston (2012), it was found
that adolescents in supportive and warm classroom
environments managed by qualified teachers who had
established strong relationships with 5th- and 6th-grade
students were found to develop higher test performance,
teacher-perceived achievement, sense of school belonging,
and self-efficacy compared to their peers who received
lower-quality education. Garcia and Musitu (2001) found
that students underwent a significant decline in their social
self-concept during the transition from sixth to seventh
grade. In contrast, Cole et al. (2001) reported that students’
academic self-concepts decreased, but their social self-
concepts did not change. Similarly, Molloy et al. (2011)
revealed that following the transition to middle school,
students experienced a decline in academic self-concept,
while their social self-concept remained unaffected. These
findings indicate that the academic and social dimensions
of self-concept are differentially affected by grade-level
transitions. Reviewing prior studies on the subject, it has
been stated that as students progress in grade level during
adolescence, their school adjustment levels also tend to
increase (Bellici, 2015; Dag, 2018; Demirkalp-Kaya, 2021;

404



H. Senturk and D. Gengtarim Kurt

Ahi Evran University Journal of Kirsehir Education Faculty Volume 27, Issue 2, 2026

Yoleri & Tarig, 2014). However, some research has also
shown that school adjustment scores do not significantly
differ according to grade level (Aydin, 2022; Makas, 2020).

School adjustment is also influenced by environmental
factors such as socioeconomic status and grade level, as
well as biological factors such as gender. During early
adolescence, students” school adjustment processes may
vary depending on gender. The literature notes that the
reflections of physical and emotional changes experienced
during this period on school life differ based on gender
(Belsky et al., 2007). In a study conducted in the United
States, Akos and Galassi (2004) found that students’
psychosocial adjustment during the transition to a new
school varied according to demographic variables such as
gender and race. Significant gender-based differences were
found particularly in indicators such as school engagement.
Similarly, in a study conducted in Spain, Serna and
Martinez (2019) reported that female students had higher
levels of academic achievement and school adjustment
compared to male students. However, the literature also
contains differing findings regarding the effect of gender
on school adjustment. In a study conducted in India, Sarkar
and Banik (2017) found significant relationships between
students’” social and academic adjustment and their
achievement, but no gender-based differences were
identified. Likewise, in a study carried out in Turkey, Ensar
and Keskin (2014) determined that students’ socio-
emotional adjustment levels did not significantly differ by
gender. This suggests that the effect of gender on school
adjustment may vary depending on factors such as cultural
context, age group, and subdimensions of adjustment.
Therefore, it can be argued that in the evaluation of school
adjustment processes, the gender factor should be
addressed with a contextual and multidimensional
approach. In conclusion, the school adjustment of middle
school students is influenced by multidimensional factors
such as peer bullying, family environment, and parental
support. This study aims to contribute to the limited
number of studies in which these variables are examined
together. The purpose of the research is to investigate
middle school students’ school adjustment in terms of
gender, grade level, socioeconomic status, exposure to
bullying, family environment, and parental support
regarding career. In this context, the following sub-
problems will be addressed in the study:

Do the subdimensions of family environment (togetherness
and control) and parental support regarding career

significantly predict school adjustment in middle school
students?

Do middle school students’ school adjustment scores
significantly differ in terms of exposure to bullying?

Do middle school students’” school adjustment scores
significantly differ according to the family’s socioeconomic
status?

Do middle school students” school adjustment scores
significantly differ according to grade level?

Do middle school students’ school adjustment scores
significantly differ according to gender?

2. Method
Design

The study was designed using a quantitative method and
conducted through a correlational survey model. The
correlational survey model is a research design aimed at
determining the relationship between variables and the
degree of this relationship (Creswell, 2017). In this study,
the relationships between middle school students’ school
adjustment and the variables of family socioeconomic
status, family environment, parental support regarding
career, and exposure to bullying were examined, and the
effects of these variables on school adjustment were
evaluated.

Study Group

In this study, the data collection process was carried out
with students selected through the convenience sampling
method from middle schools located in the city center of
Eskisehir. The study group consisted of 5th, 6th, 7th, and
8th grade students enrolled in five different middle schools
in Eskisehir during the 2023-2024 academic year. A total of
1,371 students participated in the study, 49.1% of whom (n
= 673) were female and 50.7% (n = 695) were male; with
three students not disclosing their gender. Examination of
the grade-level distribution showed that 27.9% (n = 382)
were fifth graders, 23.3% (n=319) were sixth graders, 22.7%
(n = 311) were seventh graders, and 26.2% (n = 359) were
eighth graders. Figure 1 presents the changes in school
adjustment mean scores by gender and grade level. The
mean age of the participants was calculated as 11.77 years.
Information regarding the participants is provided in Table
1.
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Figure 1. Variation of students’ average school adjustment scores by gender and grade level
Table 1.
Demographic Characteristics of Participants
Factor N Number of Students Percentage
Gender Female 673 %49,1
Male 695 %50,7
Age 9 7 % 0,5
10 247 % 18
11 348 % 25,4
12 308 % 22,5
13 346 % 25,2
14 104 % 7,6
15 3 %0.2
Grade Level 5th Grade 382 %27,9
6th Grade 319 % 23,3
7th Grade 319 %23.3
8th Grade 359 %26,2
Procedure significance, and ethical considerations of the study to the

students, ensuring their voluntary participation. The data

In this study, the data collection process was carried out . .
Y P collection process was conducted directly by the researcher.

after obtaining the necessary approvals from the Ethics
Committee of Kirsehir Ahi Evran University and the Measures
Ministry of National Education to conduct the research in
schools. Prior to the implementation, appointments were
scheduled with school administrations, and teachers were
informed about the purpose of the study in the teachers’
lounge. Subsequently, accompanied by teachers, the
researcher visited the classrooms and explained the aim,

2.1.1. Personal information form:
It was designed to collect information on various
participant variables, such as gender, grade level, and
perceived socioeconomic status.
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2.1.2. School adjustment scale for middle school
students (SASMSS)

Developed by Gengtanirim-Kurt et al. (2023), this
instrument was designed to assess middle school students’
school adjustment across academic, social, and behavioral
dimensions. The scale consists of 25 items rated on a five-
point Likert scale, ranging from "1 = never" to "5 = strongly
agree." Scores obtainable from the scale range between 25
and 125, with higher scores indicating higher levels of
school adjustment. The scale includes subdimensions of
academic (academic interest and academic competence),
behavioral (externalization and rule compliance), and
social (prosocial behavior

and peer relationships)

adjustment.

2.1.3. Family environment scale (FES):

Developed by Moos with 90 items, the scale’s 30-item short
form was revised by Fowler in 1982. In this study, the
Turkish-adapted version of the English scale was used, and
its validity and reliability were established by Usluer
(1989). This instrument consists of 26 items and uses a four-
point Likert-type format, ranging from “1 = strongly
disagree” to “4 = strongly agree.” The scores obtainable for
each subdimension range from 16 to 64. The scores
collected from the subscales reflect the individual’'s
perceived levels of “togetherness” and “control” within the
family. Scores for the togetherness subdimension range
from 16 to 64, whereas scores for the control subdimension
range from 10 to 40.

2.1.4. Parental support for career scale (PSCS):
Developed by Turner et al. (2003) to measure the support
perceived by middle school students from their families in
educational and career development, the scale was adapted
into Turkish by Giines and Bacanli (2020). The scale consists
of 27 items rated on a five-point Likert scale ranging from 1
(strongly disagree) to 5 (strongly agree). It comprises four
subdimensions: instrumental assistance, career modeling,
verbal encouragement, and emotional support. The
minimum score obtainable from the scale is 27, while the
maximum score is 135.

2.1.5. California bullying victimization scale (CBVS):
Developed by Felix et al. (2011), the scale was adapted for
use in Turkey by Atik and Yerin-Giineri (2012). The scale
includes a total of 12 items and uses a five-point Likert
format. Based on the results, three main categories are
identified: “Non-Victim,” “Peer Victim,” and “Bully-
Victim.” This classification is based on the first seven items,

which assess experiences of bullying. Participants who
select the option “It happened to me” are categorized as
“Non-Victim.” Those who indicate any bullying item as
occurring “2-3 times a month,” “once a week,” or “several
times a week” but do not endorse any power imbalance
statements in item 9 are classified as
Participants who endorse the power imbalance statements
are categorized as “Bully-Victim.” This classification aims
to determine the level of victimization while considering
both bullying experiences and power imbalances.
Additionally, the scale includes three further items
designed to measure the power balance between the bully
and the victim.

“Peer Victim.”

Data Analysis

Statistical analyses were conducted to determine whether
middle school students’ school adjustment differed
significantly according to various variables. One-Way
Analysis of Variance (ANOVA) was used to examine
differences in school adjustment according to
socioeconomic status and exposure to bullying. During the
analysis, Levene’s test was conducted to assess the
homogeneity of variances, and the Shapiro-Wilk test was
used to verify normality assumptions, in order to reduce
Type I error risk due to multiple comparisons. When
assumptions were not met, separate analyses were
conducted for each variable, and the results were detailed.
The relevant values for the scales used in the study are
presented in Table 2. Moreover, effect sizes were reported
not only to determine statistical significance but also to
evaluate practical significance. Effect size is important for
revealing the strength of the relationship between variables
and the implications of the results in practice. In this
context, effect sizes were calculated and interpreted
according to the criteria suggested by Cohen (1992),
allowing the findings to be assessed in a broader context
beyond the sample. Pearson Correlation Analysis was
conducted to examine the relationships between school
adjustment and family environment (togetherness and
control) and parental support for career. The strength of the
relationships was evaluated according to the criteria
provided by Biiyiikoztiirk (2015). Additionally, Multiple
Regression Analysis was used to determine the predictive
power of these variables on school adjustment. The sample
size was assessed based on the formula recommended by
Tabachnick and Fidell (2013) and was found to be sufficient
(N=1,371). All analyses were conducted using SPSS 25, and
the results are presented in tables.

Table 2.
Descriptive Statistics and Reliability of the Scales
Variables Skewness Kurtosis Cronbach a
School Adjustment Scale for Middle School Students -40 -.07 .83
Family Environment — Control Subscale .10 -01 .63
Family Environment — Cohesion Subscale -34 27 75
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Career-Related Parental Support Scale

-.58 a1 .92

3. Results

In this section, the Pearson Product-Moment Correlation
Analysis was first conducted to examine the relationship
between students’ school adjustment levels and their scores
on parental career support and the subdimensions of the

family environment. Next, Multiple Regression Analysis
was performed to investigate the predictive power of these
variables on school adjustment. Subsequently, school
adjustment analyzed according to students’
experiences of bullying, socioeconomic status, grade levels,
and gender.

was

Table 3.

Pearson Product-Moment Correlation Analysis Results of the School Adjustment Scale for Middle School Students
Variables 1 2 3 4

1. School Adjustment Scale for Middle School Students 1 38** 33%* 19
2. Family Environment Scale — Control Subscale 1 .59** .35
5. Family Environment Scale — Cohesion Subscale 1 37
6. Parental Support for Career Scale 1

As seen in Table 3, there is a positive, moderate, and
significant relationship between the School Adjustment
Scale (SASMSS) scores and the Parental Support for Career
Scale (PSCS) scores (r = .381, p <.01). This indicates that as
students” school adjustment increases, the career-related
support they perceive from their parents also increases.
This finding suggests that parental support may have a
positive impact on students’ educational experiences.

Additionally, there is a positive, moderate, and significant
relationship between the SASMSS scores and the
Togetherness subdimension of the Family Environment
Scale (FES) (r=.333, p <.01), suggesting that stronger social
relationships within the family can enhance school
adjustment. A positive effect of family cohesion on school
adjustment can thus be inferred. A positive but low-level
significant relationship was also found between SASMSS
scores and the Control subdimension of the FES (r =.196, p
< .01). This indicates that higher parental control may be
associated with better school adjustment, although this
relationship appears weaker compared to others.

A positive, moderate, and significant relationship was
found between the PSCS and the Togetherness
subdimension of the FES (r = .592, p < .01), indicating that
strong family relationships may enhance motivation
toward career goals. Similarly, a positive, moderate, and
significant relationship was observed between the Control
subdimension of the FES and PSCS scores (r =.351, p <.01),
suggesting that higher parental control may also increase
career-related motivation. Finally, a positive, moderate,
and significant relationship was found between the
Togetherness and Control subdimensions of the FES (r =
591, p <.01), indicating that the interaction between family
cohesion and control may influence school adjustment.

As seen in Table 3, there is a positive, moderate, and
significant relationship between the School Adjustment
Scale (SASMSS) scores and the Parental Support for Career
Scale (PSCS) scores (r = .381, p <.01). This indicates that as
students’ school adjustment increases, the career-related
support they perceive from their parents also increases.
This finding suggests that parental support may have a
positive impact on students’ educational experiences.

Additionally, there is a positive, moderate, and significant
relationship between the SASMSS scores and the
Togetherness subdimension of the Family Environment
Scale (FES) (r=.333, p <.01), suggesting that stronger social
relationships within the family can enhance school
adjustment. A positive effect of family cohesion on school
adjustment can thus be inferred. A positive but low-level
significant relationship was also found between SASMSS
scores and the Control subdimension of the FES (r =.196, p
< .01). This indicates that higher parental control may be
associated with better school adjustment, although this
relationship appears weaker compared to others.

A positive, moderate, and significant relationship was
found between the PSCS and the Togetherness
subdimension of the FES (r = .592, p < .01), indicating that
strong family relationships may enhance motivation
toward career goals. Similarly, a positive, moderate, and
significant relationship was observed between the Control
subdimension of the FES and PSCS scores (r =.351, p <.01),
suggesting that higher parental control may also increase
career-related motivation. Finally, a positive, moderate,
and significant relationship was found between the
Togetherness and Control subdimensions of the FES (r =
591, p <.01), indicating that the interaction between family
cohesion and control may influence school adjustment.
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Table 4.

Findings on Whether Middle School Students’ Parental Support for Career Scale Scores and Family Environment Subscale
Scores (Cohesion and Control) Significantly Predict School Adjustment Scores

Variables B Std. Error |5 p df R2 F
Constant 73.84 2.06 <.001

PSCS .16 01 .28 <.001 3 .16 88.64
Family Togetherness Subscale .26 .05 .16 <.001

Control Subscale -.003 .07 -.001 97

Note. PSCS=Parental Support for Career Scale

Table 4 indicates that the Parental Support for Career Scale
and the FES subdimensions of Togetherness and Control
together explain 16.3% of the variance in the dependent
variable, School Adjustment Score. According to Cohen
(1992), this represents a moderate effect size. The obtained
F-value of 88.649 suggests that the independent variables
collectively have a strong effect on the dependent variable
and that the model has a significant explanatory power.
The p-values further indicate whether these effects are
statistically significant. According to the table, the p-value
was .00, confirming that the variables included in the model
have a significant and reliable effect on school adjustment.
More specifically, parental support
Togetherness scores had a significant effect (p < .01),
whereas the Control subdimension did not show a
significant effect (p > .01). These findings suggest that
parental support for career planning has a notable impact
on students’ school adjustment. For instance, parents’
guidance and supportive attitudes toward their children’s

career and

Table 5.

career plans may increase students” attachment to school.
Positive parental expectations and supportive behaviors
can positively influence students’ attitudes toward classes
and their healthy
relationships families

Furthermore,
their
contribute positively to school adjustment processes. This
finding indicates that, in addition to relationships with
peers, the quality of family interactions is observed in
students” school experiences. Social support and effective
family communication play an essential role in the process
of school adjustment, whereas their absence may lead to
difficulties in adjustment. The final finding revealed that
the Control subdimension did not have a statistically
significant relationship with school adjustment, suggesting
that students’ self-regulation or behavior management may
not directly determine school adjustment. However, the
interactions and indirect effects of control-related
characteristics should be investigated in greater detail.

interest in school.

between students and

ANOVA Results of Differences in Middle School Students’ School Adjustment Scale Scores by Exposure to Bullying

Bullying Categories M SD F sd P Significant  1?p
Difference
Non-Victim 601 10549 10.78 22.787 2/1329 .000 A-C 0.033
School Adjustment
Scale for Middle SchoolPeer-Victim 332 10426  11.60 B-C
Students Score Bully-Victim 438 100.84 1115

Note. n= Total number of participants, M =Mean, SD=Standard deviation, p=< .01, n?p= Partial eta squared, A= Non-Victim, B= Peer-Victim, C= Bully-

Victim

Table 5 shows that students’ school adjustment scores
differed significantly according to bullying categories
[F(2,1368) = 22.787, p < .01, 1?p=0.033], indicating a
moderate effect. Tukey’s test revealed a significant
difference between non-victimized students and bully-
victims (M = 105.49 vs. M = 100.84). School adjustment
scores of bully-victims were significantly lower than those
of non-victimized and peer-victimized students.
Furthermore, a significant difference was observed
between peer-victims and bully-victims (M =104.26 vs. M =
100.84). This finding suggests that being a victim of

Table 6.

bullying has a negative impact on school adjustment. Since
bullying can adversely affect students' adjustment to
school, it can be concluded that measures to combat
bullying should be implemented within the school
environment. Consequently, significant differences were
found in the school adjustment levels of middle school
students based on the variable of exposure to bullying, with
victimized students exhibiting lower levels of school
adjustment compared to other groups. This situation
suggests that bullying significantly impairs students'
overall school adjustment.
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ANOVA results of the variation of middle school students” School Adjustment Scale mean scores by family socioeconomic status

Socioeconomic Status of the Family N M SD F sd p  Significant n?%p
Difference
Low 44 99.51 11.60 589 2/1329 .003 A-C .009
School Adjustment Scale
for Middle School Students Medium 10340 1111
Score High 10499  10.93

Note. n="Total number of participants, M= Mean, SD= Standard deviation, p=<.01, n?p= Partial eta squared,,

Table 6 indicates that participants” SASMSS scores differed
significantly according to socioeconomic status [F(2,1329) =
5.895, p <.01, n?p=0.009]. This suggests that students’ mean
scores on the scale vary significantly depending on their
perceived socioeconomic level, with a small effect size.
According to Tukey’s multiple comparison test, students
who perceive their socioeconomic status as low (M =99.51)

Table 7.

had significantly lower school adjustment scores than those
who perceive their status as high (M = 104.99). These
findings suggest that students’ school adjustment varies
with family socioeconomic status, which indicates that
access to economic and social resources may influence
students” adaptation to the educational environment.

ANOVA results of differences in average scores on the School Adjustment Scale by thegrade levels of middle school students

Grade N M SD F sd ) Significant n’p
Level Difference
5th Grade 382 106.60 11.13 17.03 3/1367 <.001 5-6,7,8.grade .03
School Adjustment Scale  6th Grade 319 104.23 10.97 6-7,8. grade
for Middle School Students 7th Grade 311 102.77 11.95 7-8. grade
Score
8th Grade 359 105.96 10.31

Note. n= Total number of participants, M= Mean, SD= Standard deviation, p=< .01, n?p= Partial eta squared,

Table 7 shows that participants’” SASMSS scores differed
significantly according to grade level [F(3,1367) = 17.039, p
<.01, n?p=0.036]. In other words, students” grade levels are
associated with significant differences in school adjustment
scores. Tukey’s multiple comparison test was conducted to
identify which grade levels differed. Results indicated that
5th-grade students (M = 106.609) had higher scores than
6th-grade (M = 104.237), 7th-grade (M = 102.770), and 8th-
grade (M = 105.964) students. In addition, 6th-grade
students differed significantly from both 7th- and 8th-grade
students, and a significant difference was also observed
between 7th- and 8th-grade students. These findings
suggest that 5th-grade students exhibit higher school
adjustment than other grades, adjustment declines
gradually in 6th and 7th grades, and shows an upward
trend again in 8th grade.

As shown in Table 8, an independent-samples t-test was
conducted to examine whether school adjustment scores
differ by gender. Female students’ mean scores (M =
104.655) were significantly higher than those of male
students (M =102.763) [t(1366) = 3.112, p <.01]. The analysis
results indicate that gender has a significant impact on
school adjustment scores, as it was statistically determined

that female students achieved higher school adjustment
scores than their male counterparts.

Table 8

t-test results of differences in average scores on the School
Adjustment Scale by the gender of middle school students

Gender N M SD t sd p
School Female 673 104,65 10.677 3.112 1366 .002
Adjustment Male 695 102,76 11.757
Scale for
Middle School

Students Score

Note. n=Total number of participants, M= Mean, SD= Standard deviation,
p=<.01

4. Discussion

According to the findings of this study, a positive and
significant relationship was found between school
adjustment and parental career support. Increased parental
support can positively influence students’ school
adjustment levels (Mo & Singh, 2008; Lee et al., 2022; Young
et al.,, 2019). Lee et al. (2022) examined the relationship
between parental occupational expectations, students’
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academic achievement, and test anxiety; finding that
parental expectations were higher for male students.
Cheung and Wei-Dong (2013) demonstrated that
adolescents who communicated more with their parents
showed improvements in academic adjustment over time.

When the effect of the family environment on school
adjustment examined, the subdimensions of
togetherness and control were found to have positive and
significant relationships with school adjustment. This
suggests that stronger social interactions within the family
support students’ school adjustment (Arabacioglu &
Bagceli Kahraman, 2021; Charlot-Colomeés et al., 2021;
Demirtas-Zorbaz & Ergene, 2019). Charlot-Colomes et al.
(2021) indicated that autonomy support provided by
mothers and teachers is associated with students’
academic, social, and emotional adjustment. Similarly,
Chong et al. (2006) reported that students who establish
positive relationships with their families also develop

was

constructive and positive interactions within the school
environment.

The findings also revealed that school adjustment scores
differed significantly according to exposure to bullying.
Students exposed to bullying had significantly lower school
adjustment scores than students who were not exposed or
who experienced only peer bullying. This finding
highlights the negative impact of bullying on students’
academic and social adjustment (Acosta, 2019; Silva, 2019).
Additionally, exposed to bullying may
demonstrate lower academic performance, reduced self-
esteem, and higher levels of anxiety (Demirel, 2024; Yun &
Juvonen, 2020).

students

Furthermore, school adjustment levels varied significantly
according to perceived socioeconomic status. Students who
perceived their socioeconomic status as low had lower
adjustment scores compared to peers who perceived their
status as high. This finding aligns with previous research
(Ciftci & Cin, 2017; Reardon, 2011; Uz Bas, 2003). Studies
emphasize the determining role of socioeconomic status on
educational outcomes. Economic hardship limits the
educational opportunities provided by families, negatively
affecting students’ academic achievement and school
adjustment ($irin, 2005). Limited access to educational
materials, private lessons, or supportive activities in low
students’
engagement in the learning process (Brand et al., 2003;

socioeconomic families may also hinder
Schagen & Hutchison, 2003). Moreover, socioeconomic
status influences students’ psychosocial development.
Economic difficulties can generate stress and pressure
within families, thereby negatively affecting parent-child
interactions and, consequently,
relationships and emotional adjustment at school (McLoyd,
2020). Limited family-school interactions in low
socioeconomic households may also restrict the support
students receive in their educational process (Kim et al.,
2023).

students’  social

When the findings obtained from the research are
evaluated, it is observed that the scores obtained by middle
school students from the 'School Adjustment Scale for
Middle School Students' show a significant difference
according to their grade level. School adjustment scores
also differed significantly according to grade level. Fifth-
grade students had the highest adjustment scores, which
decreased in sixth and seventh grades but increased again
in eighth grade. Literature also reports that as grade level
increases, adolescents’ school adjustment may fluctuate
(Bellici, 2015; Dag, 2018; Demirkalp-Kaya, 2021; Yoleri &
Tanig, 2014). This study revealed that students' school
adjustment levels vary depending on their grade level.
According to the results, students' school adjustment is
initially high, shows a decline in middle grade levels, and
tends to increase again in the final grade. This situation can
be explained within the framework of various factors. For
instance, it is thought that 5th-grade students are generally
striving to adapt to a new school environment and are more
enthusiastic and willing during this process; thus, their
adjustment scores may be high (Birch & Ladd, 1996).
Benner (2011) supports this finding, emphasizing the
challenges students face during transitions from middle to
high school and the importance of support during these
periods. The decline observed in sixth and seventh grades
may be associated with the emotional and social changes of
adolescence and increasing academic demands (Dawes,
2017). The increase in adjustment in eighth grade may
reflect students’ growing awareness of the transition to
high school, motivating them to adopt more structured
attitudes and decisions about their future (Reyyes et al.,
1994). These findings suggest that school adjustment is
strongly influenced by both individual and contextual
factors. Therefore, educators and parents should develop
supportive strategies that address students’ grade-specific
needs. In Turkey, the High School Entrance System (LGS)
in the eighth grade plays an important role in students’
motivation and school adjustment (Kegeci, 2022; Ministry
of National Education [MEB], 2024).

The results also indicated significant gender differences in
school adjustment, with female students showing higher
scores than male students. Literature emphasizes gender as
an important variable affecting school adjustment
behaviors (Brass et al., 2019; Martinez-Ferrer et al., 2019;
Lakhani et al., 2017; Sanwal & Joshi, 2019; Uz Bas, 2003).
(2019)
demonstrate higher emotional and behavioral commitment
to school, which enhances academic performance. Uz Bas
(2003) also found that female students exhibited higher
school adjustment than males. Several other studies
confirm that girls generally exhibit higher levels of school
adaptation than boys (Boman & Yates, 2001; Martinez-
Ferrer et al., 2019; Langenkamp, 2009; Paramanik et al.,
2014; Sanwal & Joshi, 2019; Serna & Martinez, 2019; Tomas
etal.,, 2020). Conversely, the study conducted by Makas and
Diisiinceli (2021) concluded that male students exhibited
higher levels of school adjustment. When the findings are

Brass et al. reported that female students
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evaluated holistically, it can be stated that the results
obtained in this study are consistent with the relevant
literature. At the same time, there are studies in the
literature that report no gender differences, which are
inconsistent with the findings of the present study (Ates,
2016; Canbulat, 2017; Ensar & Keskin, 2014; Oramah, 2014;
Yoleri, 2014). Ultimately, it is observed that female students
adapt to school to a greater extent than male students. This
disparity may be attributed to factors such as biological
influences, social expectations and roles, learning styles,
and gender roles.The findings of this study indicate that the
school adjustment process of middle school students is
shaped by multidimensional factors. According to the
results, school adjustment levels show a significant
difference based on gender, with female students
exhibiting higher adjustment levels than male students.
When evaluated in terms of grade levels, it was observed
that 5th-grade students have the highest school adjustment
levels; this level decreases in the 6th and 7th grades but
rises again in the 8th grade. Furthermore, students'
perceptions of socioeconomic status also influence their
adjustment, as those who perceive their socioeconomic
status as low obtain lower school adjustment scores.
Exposure to bullying was also found to have a significant
effect, specifically showing that victimized students have
lower adjustment levels compared to non-victimized
students or those only exposed to peer bullying. Positive
and significant relationships were identified between
students' school adjustment and career-related parental
support, monitoring, and family cohesion. Regression
analyses revealed that cohesion, monitoring, and career-
related parental support are significant predictors of school
adjustment. These findings demonstrate that the quality of
the family environment and parental support are vital
elements directly affecting students' school adjustment
processes.

Based on the findings obtained in this study, several
recommendations can be made for both practitioners and
researchers to support students' school adjustment
processes. First, considering that students' experiences with
school
comprehensive prevention programs aimed at combating

bullying negatively affect their adjustment,
bullying should be developed and implemented in schools.
In this context, school counselors should plan social skills
training based on empathy, communication, cooperation,
and problem-solving to enhance students' social-emotional
skills. Furthermore, observation and reporting systems
should be established to monitor student behavior and
identify victims of bullying at an early stage.The research
that parental support and the family

positively  influence
adjustment. Accordingly, efforts to strengthen family-
school cooperation gain importance. School counselors
may conduct home visits specifically to support children
from backgrounds, = organize
informative seminars for these families, and promote
equality of opportunity in education by providing

determined

environment students' school

low-socioeconomic

necessary guidance. Additionally, to increase parental
support for students' career development, counseling
services should be offered to families, and awareness-
raising activities should be conducted on how they can
contribute to their children's academic and professional
goals. It is of great importance for school administrators to
act in cooperation with school counselors in the planning
and implementation of programs that support student
adjustment. Specifically, by establishing mentoring
systems to prevent bullying, students can be supported
both educationally and emotionally. These mentoring
programs will contribute to strengthening social support
systems as well as increasing students' sense of belonging
to the school environment. Finally, it is recommended that
researchers conduct qualitative and quantitative studies
covering different variables to examine the findings of this
study in depth. Since student adjustment is influenced by
environmental and structural factors as well as individual
ones, supporting future studies with multidimensional
research designs will provide significant contributions to
the literature.
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