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COVID-19'UN GOLGESINDE GORUNMEZ COCUKLUKLAR:
MEVSIMLIK TARIM GOCUNE KATILAN COCUKLARIN EGITIM
ERISIMI VE RILE YASAMLARI

0z

Covid-19 pandemisi, ozellikle kirilgan gruplardaki ¢ocuklarin egitime erisi-
minde ciddi kesintilere yol agmistir. Bu ¢alisma, mevsimlik tarim go¢iine katilan
¢ocuklarin pandemi 6ncesinde ve pandemi siirecinde egitime erisim deneyimleri-
ni ve aile yasantilarinda meydana gelen degisimleri ¢ocuklar ve annelerin perspek-
tifinden incelemeyi amaglamaktadir. Arastirmada nitel arastirma desenlerinden
durum ¢alismasi kullanilmis, uygun 6rnekleme ile Sanlurfa ilinde yasayan, her
yil mevsimlik tarim gogiine katilan 50 ¢ocuk ve 50 anne ile yar1 yapilandirilmis
goriismeler gerceklestirilmistir. Veriler icerik analizi yontemiyle analiz edilmistir.
Analiz sonucunda {i¢ ana tema ortaya ¢ikmustir. Bunlar; 1. Covid 6ncesi ve Covid
doneminde egitime erisim, 2. Pandemi siirecinde aile yagantilari ve iligki dinamik-
leri, 3. Gelecege yonelik beklenti ve kaygilar olarak belirlenmistir. Bulgular, pande-
mi 6ncesinde okula devam eden bir¢ok ¢ocugun uzaktan egitim siirecine katilim
saglayamadigini ortaya koymaktadir. Dijital ugurum, ekipman eksikligi, is yiiki ve
cevresel etkenler egitime erisimde temel engeller olarak belirlenmistir. Aile ici ilis-
kilerde ise maddi sorunlar, is yiikiinde artis ve ebeveyn-¢ocuk arasinda gatigmalar
yasandig1 goriilmiistiir. Cocuklarin ve annelerin gelecege yonelik beklenti ve kay-
gilar1 arasinda egitime devam etme istegi, 6grenme kayiplari, meslek sahibi olma
arzusu ve erken yasta evlilik korkusu 6ne ¢ikmistir. Caligma, pandemi kosullarinda
mevsimlik tarim gociine katilan ¢ocuklarin egitimde goriinmez kaldigini ve yapi-
sal esitsizliklerin derinlestigini gostermektedir. Bu dogrultuda, kriz donemlerinde
dezavantajli ¢ocuklar i¢in kapsayic1 ve esnek egitim politikalarinin gelistirilmesi
gerektigi vurgulanmaktadir.

Anahtar Sozciikler: Mevsimlik Tarim Gogii, Covid-19, Egitime Erisim, Cocuk
Isciligi, Kapsayic1 Egitim.
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INVISIBLE CHILDHOODS IN THE SHADOW OF COVID-19:
EDUCATIONAL ACCESS AND FAMILY LIVES OF CHILDREN INVOLVED
IN SEASONAL AGRICULTURAL MIGRATION

ABSTRACT

Covid-19 has caused severe disruptions in children's access to education, es-
pecially among vulnerable groups. This study aims to examine the experiences of
children participating in seasonal agricultural migration in accessing education
before and during the Covid-19 pandemic, as well as the changes in their family
life from the perspectives of both children and their mothers. This study used the
case study method from qualitative research designs and conducted semi-stru-
ctured interviews with 50 children and 50 mothers living in Sanlurfa province
who participate in seasonal agricultural migration every year, using appropriate
sampling. The data were analyzed using a content analysis approach. Three main
themes emerged from the analysis. These were: 1. Access to education before and
during Covid-19, 2. Family life and relationship dynamics during the pandemic, 3.
Expectations and concerns for the future. The findings revealed that many children
who attended school before Covid-19 were unable to participate in the distance
learning process. The digital divide, lack of equipment, workload, and environ-
mental factors were identified as the primary barriers to accessing to education. In
terms of family relationships, financial problems, increased workload, and conf-
licts between parents and children were observed. Among the expectations and
concerns of children and mothers for the future, the desire to continue education,
learning losses, the desire to have a profession, and the fear of early marriage stood
out. This study revealed that children participating in seasonal agricultural migra-
tion became increasingly invisible in education under Covid-19 conditions and
that structural inequalities deepened. The findings underscore the need to develop
inclusive and flexible education policies for disadvantaged children during times
of crisis.

Keywords: Seasonal Agricultural Migration, Covid-19, Access to Education,
Child Labor, Inclusive Education.

e 2 %
GIRIS

Covid-19 pandemisi, kiiresel egitim sisteminde esi benzeri gortilmemis bir ke-
sinti yaratarak diinya genelinde 1,5 milyar 6grencinin okullarin kapanmasindan
etkilenmesine neden olmustur (UNESCO, 2020). Arastirmalar Covid-19 pande-
misinin var olan egitim esitsizliklerini belirgin bicimde derinlestirdigini ortaya
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koymaktadir. Okullarin kapanmasiyla bir¢ok tilke uzaktan egitim uygulamalarina
yonelse de dijital ugurum nedeniyle milyonlarca ¢ocuk uzaktan egitime eriseme-
mistir. UNICEF’in analizine gore, diinya genelinde okullarin kapanmasi nedeniy-
le en az 463 milyon ¢ocuk uzaktan egitim imkéanina hi¢ erisememistir. Bu veri,
okul cagindaki her {i¢ ¢ocuktan birinin pandemi déneminde herhangi bir egitim
alamadig1 anlamina gelmektedir. Uzaktan egitime erisimde altyap: eksiklikleri ve
sosyoekonomik faktorler biiytik rol oynamistir. UNESCO verileri, kiiresel 6l¢ek-
te 6grencilerin %50’sinin (826 milyon &grenci) evinde bilgisayar bulunmadigini,
%43’tiniin (706 milyon) ise evde internet baglantisina sahip olmadigini goster-
mektedir (UNESCO, 2020). Bu erisim eksiklikleri, zaten kirilgan durumda olan
yoksul ve kirsal kesim ¢ocuklarini orantisiz gekilde etkilemistir. Uzaktan egitime
erisemeyen Ogrencilerin %72’si en yoksul hane halklarindan gelmektedir ve ¢ev-
rim i¢i egitime erisemeyen ¢ocuklarin dortte tigii kirsal bolgelerde yagamaktadur.
Diger bir deyisle, dijital teknolojilere erisimin kisitli oldugu kirsal yoksul kesimler
pandemi déneminde egitimden en fazla mahrum kalan gruplar olmustur. En kii-
¢tk yastaki cocuklar da risk altindadir; 6rnegin okul dncesi ¢agdaki ¢ocuklarin
yaklasik %70’i uzaktan egitimle hi¢ ulasgamamigtir (ILO & UNICEEF, 2021). Pan-
deminin getirdigi ekonomik sikintilar nedeniyle bir kisim ¢ocugun aile biitgesine
katki sunmak amaciyla tarimsal tiretime daha yogun bicimde dahil oldugu belir-
lenmistir. Uluslararast Calisma Orgiitii (ILO) ve UNICEE okul kapanmalar1 ve
gelir kayiplar1 sonucunda ¢ocuk is¢iliginin artabilecegi konusunda 2020 yilinda
uyarida bulunmustur (FAO & ILO, 2021). Nitekim 2020 itibariyla diinya genelinde
¢ocuk ig¢i sayis1 160 milyona ylikselmis ve 5-11 yas grubunda calisan ¢ocukla-
rin sayisinda belirgin artig gozlemlenmistir. Cocuk isciliginin en yaygin oldugu
sektor tarim olup, cocuk iscilerin %70’i (112 milyon ¢ocuk) tarim alanlarinda ¢a-
ligmaktadir. Pandemi doneminde okula gidemeyen ¢ocuklarin daha uzun saatler
tarlada calistig1 veya calismaya basladigi, boylece egitimden tamamen koptugu bil-
dirilmistir (JLO & UNICEEF, 2021). Okullarin kapanmasi ve uzaktan egitime ani
gecis, tiim Ogrencileri etkilemekle birlikte 6zellikle risk altindaki ¢ocuk gruplari
tizerinde daha derin etkiler yaratmistir (Onan vd., 2023). Tiirkiyede de mevsim-
lik tarim go¢tine katilan ¢ocuklarin pandemi 6ncesi donemde de egitimsel agidan
risk altinda oldugu bilinmektedir (Kalkinma Atélyesi, 2013; Uyan Semerci & Er-
dogan, 2017). Alan yazini incelendiginde mevsimlik tarim go¢iiniin en ¢ok da en
kirilgan grupta yer alan ¢ocuklar tizerinde olumsuz etkileri oldugu gorilmektedir.
Mevsimlik tarim go¢iine katilan ¢ocuklar, temel yagam ihtiyaglarina erisimde ciddi
zorluklar yasayarak egitimden uzaklagmakta, saglik hizmetlerine erisimde sikin-
t1 cekmekte ve sosyoekonomik faktorlerin olumsuz etkileriyle karsilasmaktadur.
Bu durum, ¢ocuklarin sagligini, gelisimini ve sosyokiiltiirel uyumlarini derinden
etkileyerek psikososyal sorunlara yol agmaktadir. Ayrica, yetersiz mevzuat uygu-
lamalari, denetim eksikligi ve toplumdaki farkindalik yetersizligi, bu dezavantajli
yagam kosullarini daha da agirlagtirmaktadir (Agyar ve Malik, 2022; Cevlik, vd.,
2022; Marandi ve Patel, 2022; Sengupta ve Guchhait, 2022; Uyan Semerci & Erdo-
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gan, 2017). Mevsimlik tarim gog¢iine katilan ¢ocuklar mart-nisan aylarinda okul-
dan ayrilmakta ve ancak Kasim-Aralik aylarinda okullarina donebilmektedir. Bu
durum mevsimlik tarim go¢iine katilan ¢ocuklarda ortalama 5 aylik bir okul kay-
bina neden olmaktadir (T.C. Bagbakanlik, 2017). Gezici mevsimlik tarim go¢iine
katilan ¢ocuklarla yapilan aragtirmalar, bu ¢ocuklarin uzun stireli egitim kayiplari
yagadiklarini ve akademik basarilarinin olumsuz etkilendigini ortaya koymaktadir
(Uyan Semerci & Erdogan, 2017). Okul 6ncesi donemden itibaren egitimden uzak
kalan ¢ocuklarin, ilkokul ve ortaokul stirecinde de devamsizlik oranlarinin yiiksek
oldugu goriilmektedir. Egitimde stirekliligin saglanamamasi, ¢ocuklarin akademik
becerilerini gelistirmelerini zorlastirmakta ve egitim basamaklarini tamamlamala-
rin1 engellemektedir (Kalkinma Atélyesi, 2013). Tiirkiyede gezici mevsimlik tarim
gocline katilarak egitimden onemli bir siire ayr1 kalan ¢cocuklarla yapilan ¢alisma-
lar ¢ocuklarin en ¢ok, okul terki, akademik basarisizlik, okula ait hissedememe,
akran zorbaligina maruz kalma gibi sorunlarla karsilagtigini gostermektedir (Kaya
ve Ozgiilnar, 2015; Beyazova, 2019; Tabcu, 2015).

Mevsimlik tarim gogiine katilan ¢ocuklar gibi ¢oklu dezavantaja sahip ve pan-
demi 6ncesinde de egitime erisimde zorluklar yasayan gruplardaki pek ¢ok ¢ocuk,
hem g¢evrim ici (online) egitime hem de yiiz yiize egitime diizenli erisim sagla-
yabilmekte giiglitk cekmistir. Pandemi siirecinde mevsimlik tarim gogiine katilan
ailelerin kapanma ve karantina durumlarina ragmen go¢ yolunda olduklar: ve goce
katildiklar: bilinmektedir (Bayraktar & Cetinkaya, 2020). Bu ¢aligma, pandemi sii-
recinde mevsimlik tarim go¢iine katilan ¢ocuklarin egitime erisimindeki yapisal
esitsizlikleri analiz etmek amaciyla, egitim hakkinin dort boyutunu (elde edilebi-
lirlik, erisilebilirlik, kabul edilebilirlik, uyarlanabilirlik) temel alan 4A ¢ercevesini
(Tomasevski, 2001; UNESCO, 2020) kuramsal bir referans noktas1 olarak benim-
semektedir. Bu yaklasim; egitimin yalnizca fiziksel varligini degil, ayn1 zamanda
ekonomik, kiiltiirel ve sosyal engellerin ortadan kaldirilmasini da kapsar. Bununla
birlikte, sosyal dislanma kurami (Sen, 2000; Silver, 1994) ve Bronfenbrenner’in
(1979) ekolojik sistem yaklasimi, ¢ocuklarin egitimden dislanma siireglerini gok
diizeyli bir bakis acisiyla ele alma olanagi sunmaktadir. Kapsayici egitim literatiirii
ise (Ainscow, Booth, & Dyson, 2006; UNESCO, 2020), bu ¢alismada ¢ocuklarin
yeniden egitim sistemine dahil edilmesi siire¢lerinin analizinde tamamlayici bir
kuramsal ¢ergeve olarak kullanilmaktadir. Bu baglamda bu aragtirmanin amaci,
mevsimlik tarim go¢iine katilan ¢ocuklarin pandemi 6ncesinde ve pandemi siire-
cinde egitime erisim deneyimlerini ve aile yasantilarinda meydana gelen degisim-
leri ¢ocuklar ve annelerin perspektifinden incelemektir.
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Arastirma sorulart:

1. Mevsimlik tarim gogiine katilan ¢ocuklarin covid 6ncesi ve esnasinda egi-
time erisimleri nasildir?

2. Mevsimlik tarim gogiine katilan ¢ocuklarin covid siirecinde ev ortami ve
aile iliskilerindeki degisim nasildir?

3. Mevsimlik tarim go¢iine katilan ¢ocuklarin ve annelerinin gelecege iliskin
beklenti ve kaygilar1 nelerdir?

YONTEM

Arastirma Modeli

Bu arastirmada nitel arastirma desenlerinden ¢oklu durum ¢aligmas: yontemi
kullanilmistir. Durum ¢aligmast, belirli bir olgunun kendi baglami icinde ¢ok yon-
li ve derinlemesine incelenmesini amaglayan bir nitel aragtirma yontemidir (Yin,
2018). Bu ¢aligmada, mevsimlik tarim gogii siirecine katilan ailelerin ¢ocuklarinin
Covid-19 déneminde egitime erigim siireclerini hem ¢ocuklarin hem de annelerin
bakis agilarini dikkate alarak derinlemesine inceleyebilmek amaciyla ¢oklu durum
caligmasi deseni tercih edilmistir. Bu yaklagim, her bir ailenin 6zgiin kosullarini
dikkate alarak durumlar arasinda kargilagtirmali ve baglamsal bir bakis acisinin
gelistirilmesine olanak saglamaktadir.

Calisma Grubu

Aragtirmanin ¢alisma grubunu, $Sanlurfa ilinde yasayan, en az bir ¢cocugu egiti-
me devam eden ve her yil mevsimlik tarim go¢iine katilan aileler olusturmaktadur.
Katilimcilar, uygun ornekleme yontemiyle belirlenmistir. Uygun 6rnekleme, be-
lirli 6zelliklere sahip, aragtirma amacina uygun ve kolaylikla erisilebilen bireylerin
secilmesine olanak tanir (Patton, 2002). Bu dogrultuda, arastirmaya katilim i¢in
agagidaki kriterler belirlenmistir:

o Cocugun Sanlwrfa ilinde yasiyor olmast,

o  Halihazirda bir okula devam ediyor olmast,

o Ailenin her yil mevsimlik tarim gé¢iine katiliyor olmasi,

o Anne ve ¢ocugun aragtirmaya goniilli olarak katilim saglamasi.
Aragtirmaya Sanlurfa sehrinde yasayan, mevsimlik tarim gogiine katilan ve

egitime devam eden 7-18 yas arasi 50 ¢ocuk ve 50 anne katilmigtir. Katilimcilara
iliskin bilgiler Tablo 1'de sunulmustur.
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Tablo 1. Katilimcilara iliskin bilgiler

Katilima1 Yas Smif Cinsiyet Katilima1 Yas Cocuk  Okula Kayith (gg;{ﬁf
Cocuk Anne Sayis1  Cocuk Sayis1 Saysi
C1 9 4 Kiz Al 34 4 2 1
C2 11 6 Erkek A2 28 4 3 1
C3 14 9 Kiz A3 31 3 2 1
C4 13 8 Erkek A4 46 5 3 Yok
Cs 8 2 Erkek A5 25 4 2 3
C6 15 11 Kz A6 43 7 7 Yok
Cc7 17 12 Kz A7 39 5 3 Yok
Cc8 8 3 Erkek A8 38 5 4 1
(0] 15 10 Kz A9 40 7 5 2
C10 14 9 Kiz Al0 45 4 3 Yok
Cl11 11 5 Kiz All 38 5 4 1
C12 16 11 Kz Al2 36 6 4 1
C13 16 10 Kz Al3 40 5 4 Yok
Cl4 16 10 Kz Al4 43 2 2 Yok
C15 16 10 Erkek Al5 33 4 3 1
Cl16 16 10 Kz Al6 48 7 4 Yok
C17 17 11 Kz Al7 45 6 2 Yok
C18 13 8 Kiz Al8 38 6 2 2
C19 17 12 Kz Al9 49 4 3 Yok
C20 8 3 Kiz A20 37 4 3 1
C21 17 12 Kz A21 40 5 3 1
C22 9 2 Kiz A22 32 4 3 1
C23 17 10 Kz A23 46 6 1 Yok
C24 18 12 Kz A24 45 4 2 Yok
C25 7 1 Erkek A25 29 3 1 2
C26 11 7 Kiz A26 34 5 3 2
C27 11 6  Erkek A27 38 4 1 Yok
C28 18 12 Erkek A28 45 6 2 2
C29 9 4 Erkek A29 36 3 2 1
€30 8 2 Kiz A30 30 6 5 1
C31 13 8 Kiz A31 35 4 4 Yok
C32 16 10 Kz A32 35 4 3 1
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C33 13 8 Kuz A33 46 7 5 Yok
C34 11 6 Erkek A34 31 4 2 2
C35 13 9 Kuz A35 38 5 5 Yok
C36 9 3 Kuz A36 30 4 3 1
G37 13 8 Kuz A37 40 7 2 1
C38 15 10 Kuz A38 38 5 3 2
C39 17 12 Erkek A39 40 3 3 Yok
G40 16 11 Kuz A40 34 5 4 1
C41 4 9 Ku A4l 36 4 4 Yok
C42 11 6 Kuz A42 38 6 3 2
C43 8 2 Erkek A43 25 3 1 2
Ca4 12 7 Kuz A44 40 7 4 1
C45 16 10 Kuz A45 40 5 5 Yok
C46 12 7 Kuz Ad6 45 5 2 Yok
C47 10 5 Kuz A47 34 4 3 1
C48 9 5  Kuz A48 30 4 3 1
C49 12 7  Erkek A49 40 3 2 Yok
G50 12 6 Kuz A50 37 5 3 2

Aragtirmaya toplam 50 ¢ocuk ve 50 anne katilmistir. Cocuk katilimcilarin yas-
lar1 7 ile 18 arasinda degismektedir. Cocuklarin yas dagilimlari incelendiginde, 7
yaginda 1, 8 yasinda 5, 9 yasinda 5, 10 yaginda 1, 11 yasinda 6, 12 yaginda 4, 13
yaginda 6, 14 yasinda 3, 15 yasinda 3, 16 yasinda 8, 17 yasinda 6 ve 18 yasinda 2
¢ocuk bulundugu goriilmektedir. Cocuklarin yas ortalamasi 12,9 olarak hesaplan-
mustir. Egitim diizeylerine gore incelendiginde, katilimcr ¢ocuklarin 10’u ilkokul
(1-4. sinif), 17’si ortaokul (5-8. sinif) ve 23t lise (9-12. sinif) 6grencisidir. Cinsiyet
dagilimi ise 37 kiz ve 13 erkek ¢ocuktan olusmaktadir. Aragtirmaya katilan anne-
lerin yas ortalamasi 37,6dir. Annelerin her birinin ortalama olarak 3 okul ¢aginda
¢ocugu bulundugu belirlenmistir.

Veri Toplama Araglari

Veriler, arastirmacilar tarafindan gelistirilen yar1 yapilandirilmis goriisme
formlar1 araciligiyla toplanmistir. Gortisme formlari hem ¢ocuklar hem de anneler
i¢in ayr1 ayr1 hazirlanmistir. Bu siirete, mevsimlik tarim gogiine katilan aileler ve
¢ocuklarla ¢aligma deneyimine sahip arastirmacilar sorular1 hazirlamig; ardindan
alaninda uzman iig akademisyenden uzman goriisii alinmistir. Uzmanlardan gelen
doniitler dogrultusunda gortisme formlari gozden gegirilerek gerekli diizenlemeler
yapilmigtir.
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Gortisme formlarinin uygulanabilirligini ve anlasilabilirligini test etmek ama-
cryla 5 ¢ocuk ve 5 anneyle pilot uygulama gerceklestirilmis, pilot uygulama sonu-
cunda elde edilen geri bildirimler dogrultusunda formlara son sekli verilmistir.

Son hali verilen gortisme formlary, ii¢ ana tema etrafinda yapilandirilmigtir:
1. Covid-19 Oncesi ve Covid-19 Déneminde Egitime Erigim
2. Pandemi Siirecinde Aile Yasantilar1 ve iliski Dinamikleri

3. Gelecege Yonelik Beklentiler ve Kaygilar

Goriigme Siireci

Gortismeler, katilimcilarin aydinlatilmis onami alinarak ve ailelerin ¢alisma
kosullarina uygun zamanlarda yiiz yiize gerceklestirilmistir. Gortigmeler, mevsim-
lik tarim go¢ii siirecinde ailelerin findik hasad: i¢in Ordu iline geldikleri dénem-
de yapilmistir. Bu dénem hem ¢ocuklarin hem de annelerin gegici yasam kosulla-
rinda bulunduklary; egitim, barinma ve sosyal destek mekanizmalarina erisimin
sinirli oldugu bir zaman dilimini kapsamaktadir.

Aragtirmacilar, saha kosullarini dikkate alarak gortismelerin yiiratilebilecegi
uygun alanlar belirlemistir. Goriigmeler kamp alanindaki ¢adirlarda, gtivenli ve
mahremiyetin saglandigi ortamlarda gergeklestirilmistir. Her goriigme, katilimci-
nin rizasiyla ses kaydina alinmis ve sonrasinda kayitlar desifre edilmistir. Cocuk-
larla yapilan gortismeler ortalama 20 dakika, annelerle yapilan gortismeler ise or-
talama 30 dakika stirmiistiir. Pandemi kosullarinin getirdigi kisitlamalar nedeniyle
gortismeler sirasinda sosyal mesafe ve hijyen kurallarina 6zen gosterilmistir.

Verilerin Analizi

Aragtirmada elde edilen nitel veriler, mevsimlik tarim go¢iine katilan ¢ocukla-
rin ve annelerinin pandemi stirecindeki egitime erisim durumlar ve ev-aile yasan-
tilarini derinlemesine anlamak amaciyla icerik analizi ve betimsel analiz yontemiy-
le ¢6ztimlenmistir. Bu kapsamda 6ncelikle goriismelerden elde edilen ses kayitlar:
aragtirmacilar tarafindan yaziya aktarilmis, ardindan metinler tekrarli sekilde oku-
narak anlam birimleri belirlenmistir. Veriler, Miles ve Huberman'in (1994) 6ner-
digi asamalar dogrultusunda (Verilerin Kodlanmasi, Kategorilerin ve Temalarin
Olusturulmasi, Verilerin Yorumlanmasi) sistematik bigimde kodlanmis, benzer
ifadeler bir araya getirilerek kategoriler olusturulmus ve bu kategorilerden arastir-
ma sorulariyla iligkili temalar tiiretilmistir. Kodlama siireci, veriye dayali bir yakla-
simla yuratilmils; cocuk ve anne ifadeleri ayri ayr1 analiz edildikten sonra birlikte
yorumlanmistir. Her tema, katilimcilarin 6zgiin ifadelerinden dogrudan alintilarla
desteklenerek bulgularin sahiciligi korunmugstur. Analiz siirecinde aragtirmacilar,
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elde edilen verilerin giivenilirligini saglamak amaciyla katilimci dogrulamas: ve
uzman goriigu stratejilerine basvurmustur. Katilimer dogrulamas: kapsaminda,
bazi bulgular 6zetlenerek katilimcilarla paylasilmis ve yorumlarin kendi dene-
yimlerini dogru yansitip yansitmadigi konusunda geri bildirim almmigstir. Uzman
goriisi siirecinde ise nitel arastirma deneyimine sahip iki akademisyen analiz aga-
malarini bagimsiz bigimde incelemis, kodlama ve tema olusturma siirecinde go-
rig birligi saglanmistir. Bu stiregte ¢ocuk ve annelerden elde edilen verilerin bir
arada degerlendirilmesi, temalarin ¢ok boyutlu bicimde ortaya konmasina olanak
tanimig; bulgular, pandemi doneminde mevsimlik tarim gociine katilan ailelerin
egitim ve aile yasamina dair deneyimlerinin hem bireysel hem de yapisal diizeyde
anlagilmasina katki saglamistir.

Gecerlik, Givenirlik ve Etik

Aragtirmada gegerlilik ve gilivenirligi saglamak amaciyla gesitli stratejiler kul-
lanilmistir. Oncelikle, verilerin derinlemesine ve ¢ok boyutlu toplanabilmesi igin
yar1 yapilandirilmis gortisme formu uzman goriisleri dogrultusunda gelistirilmis
ve pilot goriismelerle test edilmistir. Goriisme sorulari, ¢ocuklarin yas diizeyleri
ve ailelerin sosyokiiltiirel 6zellikleri dikkate alinarak sadelestirilmis ve acik uglu
bicimde yapilandirilmistir. Katilimcilarin anonimligini saglamak amaciyla arastir-
ma bulgularinda yer alan dogrudan alintilarda, ¢ocuklar (C) ve anneler (A) i¢in
alfabetik siraya gore kodlamalar yapilmistir. Ornegin, C1 birinci ¢ocugu, A3 ise
i¢lincli anneyi temsil etmektedir. Bu kodlama stratejisi, katilimcilarin kimlikle-
rinin gizlenmesini saglarken (Patton, 2002) ayni zamanda hangi ifadenin hangi
katilimci grubuna ait oldugunu ve anne ile ¢cocuk arasindaki yanitlarin birlikte de-
gerlendirilmesine imkan saglamaktadir.

Veri toplama siirecinde elde edilen ses kayitlari, arastirmacilar tarafindan keli-
mesi kelimesine yazili metne dontistiiriilmiis; verilerin analizinde ise igerik analizi
yontemi kullanilmigtir. Kodlama siireci iki arastirmaci tarafindan bagimsiz sekilde
gerceklestirilmis, kodlar karsilastirilarak temalar tizerinde uzlag1 saglanmistir. Bu
¢ift-kodlayici yaklasimi, nitel aragtirmalarda onerilen yorumlayici giivenirligin ar-
tirllmasina yonelik bir strateji olarak kullanilmaktadir (Tisdell et al., 2025). Ayrica,
verilerin farkli kaynaklardan (anneler ve ¢ocuklar) toplanmig olmasi, gesitli veri
toplama yontemleri yoluyla i¢ gegerliligi (Patton, 2002) desteklemistir. Arastirma-
cinin sahaya dair on bilgisi ve ¢aligmanin yuritaldiga yerlesim alanlarina haki-
miyeti, katilimcilarla giiven iliskisi kurulmasini kolaylastirmig; bu durum, verile-
rin derinligini ve agikligini artirarak ¢alismanin giivenilirligine katki saglamigstir
(Creswell & Poth, 2018).
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BULGULAR

Covid Oncesi ve Covid D6neminde Egitime Erisim

Aragtirmanin birinci sorusu mevsimlik tarim go¢iine katilan ¢ocuklarin covid
oncesi ve esnasinda egitime erisimlerinin nasil olduguna yéneliktir. Cocuklarin
kendi egitime katilim durumlar1 hakkindaki ifadelerini annelerinin ifadeleri de
desteklemistir. Anneler ve ¢ocuklarin ifadeleri arasinda farklilik bulunmamuistir.
Bu soruya iligskin bulgular Covid dncesi katilim durumlar1 ve Covid esnasinda ka-
tilim durumlar olarak sunulmugtur. Mevsimlik tarim go¢iine katilan ¢ocuklarin
covid Oncesi egitime erisimlerine iliskin bulgular Tablo 2'de sunulmustur.

Tablo 2. Mevsimlik tarim gogiine katilan ¢ocuklarin Covid oncesi egitime devam
durumlar

Covid oncesi okula

Katil k1
devam durumu atilimc1 Cocuklar

C1, C10, C12, C14, C15, C17, C18, C19, C2, C20, (21, C24, C25, C26, (29,
Evet (43) C3,C30, C31, C32, C33, C34, C35, C36, C37, 38, C39, C4, C40, C41, C42,
C43, C44, C45, C46, C47, (48, (49, C5, C50, C6, C7, C8, C9
Hayir (4) C11, C16, C22, C28

Ara Sira (3) C13, C23, 27

Tabloda arastirmaya katilan ¢ocuklarin biiyiik cogunlugunun covid 6ncesinde
okula devam ettigi goriilmektedir. Okula devam etmeyen ve ara sira devam eden
toplam 7 ¢ocugun 5%, 9-17 yas araligindaki 5 kiz ve 11 ve 18 yaslarindaki iki erkek
¢ocugu oldugu goriilmektedir.

Mevsimlik tarim go¢iine katilan ¢ocuklarin covid esnasinda egitime erisimleri-
ne iliskin bulgular Tablo 3de sunulmustur.
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Tablo 3. Mevsimlik tarim gogiine katilan ¢ocuklarin Covid siirecinde egitime de-
vam durumlar

Covid oncesi okula
devam durumu

Arasira (9) Cl1, C13, G2, G20, G27, G31, G38, C45, C50
Genellikle (9) C10, G28, G29, C3, G30, C33, G36, C43, C44, C49, C5, C8, C9

Higbir zaman (28) Cl1, C12, 14, G15, 16, C17, 18, C19, G21, G22, C23, 24, C25, G26,
G32, G34, G35, G37, G39, C4, C40, C41, C42, C46, C47, C48, C6, C7

Katilimc1 Cocuklar

Covid oncesinde egitime katilan 43 ¢cocuktan 12’sinin (C28 hari¢ tamaminin)
Covid stirecinde uzaktan egitime genellikle katildig1 goriilmektedir. Tabloda koyu
renkle isaretlenmis 25 6grencinin daha 6nce devam ettigi hilde uzaktan egitime
gecilmesiyle egitimden tiimiiyle koptugu belirlenmistir. Cocuklarin egitime kati-
limda yagadig1 sorunlar ve katilamama nedenleri tabloda yer almaktadir. Katilimc1
¢ocuklarla yapilan goriismeler sonucunda gocuklarin uzaktan egitim siirecinde ya-
sadig1 zorluklara iligkin asagidaki temalar (Tablo 4) ortaya ¢ikmistir.

Tablo 4. Uzaktan egitim stirecinde ¢ocuklarin yasadiklar: zorluklar

Kategoriler Katilimc1

Telefondan baglanma ile ilgili problemler/aramalarla
dersin boliinmesi (5)

G1, G2, C37, G38, C43

Ekrandan kaynaklanan sorunlar- verim alamama-

dersi takip edememe (4) 630,639, G44, G6

G10, 11, C14, C15, C16, G2, G21, 22,

Ekipmana erigim/ baglant1 sorunlar1 (19) 23, C24, C27, C28, €29, C34, C4, C49,
G5, G50, C8

Is yiikii nedeniyle katilamama (8) C11, C13, C14, C21, C22, C26, C36, C47

Ortamdan kaynaklanan sorunlar (3) C3, C31, C50

Dersleri anlayamama/ akademik problemler (6) €20, C25, C33, C45, C6, C9

Tabloda koyu renkle isaretlenmis olan 6grenciler covid esnasinda egitime hi¢
katilmamigtir. Katilamama nedenleri baglanti sorunu basta olmak tizere is yiikiin-
de artis olmasi ve ekipmana erisim sorunlar: gibi problemlerdir. Bazi katilimcilar
birden fazla sorun bildirirken uzaktan egitime hig erismedigi icin sorun bildirmeyen
katilimcilar da mevcuttur. Tabloda 68rencilerin uzaktan egitime katildiklari siirece
baglant: kopmalari, satin aldiklari internet paketinin yeterli olmamas: gibi sorun-
lar siklikla yasadigy goriilmektedir.
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Aragtirma bulgularina gore, katilimcilarin telefondan baglanma, ekran sorun-
lar1, ekipman erisimi, is yiikii, ortam sorunlari ve akademik zorluklar gibi tema-
larda deneyimleri oldugu gorilmistiir. Katilimcilar, bu temalar altinda 6zellikle
telefondan baglanmanin dersleri bélmesi, ekran sorunlarinin verim almay: ve ders
takibini zorlastirmasi, ekipmana erisim ve baglanti sorunlarinin derslere katilimi
etkilemesi, yogun is yiikiiniin katilamamaya neden olmasi, ortam faktorlerinin
ders deneyimini bozmasi ve ders igerigini anlama ile ilgili akademik zorluklarin
yagandigini belirtmislerdir. Katilimei ¢ocuklarin covid esnasinda egitime erisimde
yasadig1 zorluklara iligkin ifadelerinden alintilar agagida sunulmustur.

“Telefondan takip etmeye ¢alistyordum. Babam ise gidiyordu diye pek giremiyor-
dum.” (C50)

“Kardesimle kavga ediyorduk derse girmemi engelliyordu. Misafirler geliyordu,
derse katilamiyordum.” (C50)

Bu noktada hem ¢ocuk hem anne perspektifini bir arada gosteren somut bir
vaka Ornegi sunmak miimkiindiir. Katilime bir ¢ocuk, C11, 11 yaginda ve 5. s1-
nifa giden bir kiz ¢ocugudur. Annesi (A11), 38 yasinda, bes cocuk annesidir ve
bunlardan dordii okula kayithidir. Covid 6ncesinde C11 okula hi¢ diizenli devam
etmemistir; pandemi siirecinde ise uzaktan egitime hi¢ katilmadigini belirtmistir.
C10’in ifadelerine gore bunun temel nedeni, mevsimlik tarim go¢ii nedeniyle ya-
sadiklar1 yerde internet ve sebeke erisiminin olmamasidir:

“Uzaktan egitim basladigi ilk zamanlarda calismaya gittik. Gittigimiz yerde sebe-
ke sorunu vard: ve internetimiz de yoktu.” (C11)

C11, ayn1 zamanda “is yiikii nedeniyle katilamama” temasinda da yer almig-
tir; bu da tarla islerine katilimin egitime erisimin 6niine gectigini gostermektedir.
Annesinin ifadeleri, bu durumu destekler niteliktedir. A11, pandemi doneminde
maddi sikintilar yasadiklarini ve bu nedenle ¢ocuklarini okutmada zorlandigini
belirtmistir:

“Cocugumu okutmak istiyorum ama maddi durumum olmazsa okutamam diye
korkuyorum.” (A11)

A1l ayrica, ¢ocugunun gelecegiyle ilgili en biiyiik beklentisini “okuyup mes-
lek sahibi olmas1” seklinde ifade etmistir. Ancak, egitime erisim eksikligi bu istegi
tehdit eden temel unsur olarak goriinmekte ve covid zamaninda bu ailede yaganan
temel sorunlar maddi problemler olarak ifade edilmistir. Dolayisiyla, C11-A11 iki-
lisi, egitime erisim yoksunlugunun yalnizca teknolojik degil, ayni zamanda yapisal
ve ekonomik kosullarla i¢ ice gectigini gosteren tipik bir 6rnektir. Anne-gocuk
ifadeleri birlikte ele alindiginda, egitime erisim kisithiliginin temelinde yapisal yok-
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sunluklar ve ekonomik kirilganliklarin yer aldig1 goriilmektedir. Bu vaka 6rnegi,
¢ocuk ve anne perspektifini somut bir gekilde bir arada sunmakta olup, sonraki
tablolar ve anne-c¢ocuk ifadeleri ile desteklenerek covid siirecinde egitime erigim ve
aile i¢i dinamiklerin biitiinselligini gostermektedir. Cocuklarin ifadelerinden farkli
olarak annelerle yapilan gortismelerde ¢ocuklarin uzaktan egitimde asagidaki so-
runlar yagadig ifade edilmistir.

Tablo 5. Annelerin goziinden uzaktan egitim siirecinde ¢ocuklarin yasadiklar:
zorluklar

Kategoriler Katilima

Dersleri 6nemsememe (1) A6

Ortamdan kaynaklanan sorunlar (4) Al6, A30, A41, A9
Eaetllrlsifrrliar;n(:?;()iesler arasinda) gakismasi nedeniyle A35, A38, Ad
Saglik sorunlar1 nedeniyle takip edememe (1) Al6

Ekrandan kaynaklanan sorunlar- verim alamama-ders-

leri takip edememe- dersi anlamama (8) A25, A27, A3, A30, Ad, A47, A0, A7

Aragtirmanin bulgularina gére, katilimcilar gocuklarinin dersleri 6nemseme,
ortam sorunlari, ders saatlerinin ¢akigmasi, saglik sorunlari, ekran problemleri
ve ders igerigi anlamama gibi temalarda deneyimleri oldugu goériilmektedir. Kati-
limcilar, bu temalar ¢ergevesinde o6zellikle dersleri takip etmeyi engelleyen ortam
sorunlar1 ve ekran sorunlar1 sebebiyle verim alamama ve ders igerigini anlamama
konularini vurgulamislardir. Arastirmaya 50 anne katilmasina karsin 17 adet prob-
lem belirtilmesinin nedeni diger égrencilerin egitime erisme deneyimi olmadig1
i¢in herhangi bir zorluk kategorisi bildirilmemis olmasidir. Katilime1 gocuklarin
annelerinin gocuklarinin covid esnasinda egitime erisimde yasadig1 zorluklara ilis-
kin ifadelerinden alintilar asagida sunulmustur.

“Hi¢ katilmadilar, tuslu telefon var esimle yani ¢ocuklar derslerden mahrum kal-
dilar” (A18)

“Ders saatleri ¢akistyordu, kavga ¢ikiyordu.” (A35)
“T'Viden egitimin verimli olmamasi. TV’ye bakmuyorlards, dinlemiyorlardi” (A3)

Cocuklarin covid esnasinda egitime erisimleri baglaminda katilimcilarla ya-
pilan goriismelerde 6gretmenlerin aile/cocuk ile iletisim kurma durumu da go-
rigiilmistiir. Cocuklarin 6gretmenin kendileriyle iletisime ge¢me durumlar: hak-
kindaki ifadelerini annelerinin ifadeleri de desteklemistir. Anneler ve ¢ocuklarin
ifadeleri arasinda farklilik bulunmamugtir. Ogretmenlerin aile/cocuk ile iletisim
kurma durumuna iligskin bulgular tabloda sunulmustur.
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Tablo 6. Ogretmenlerin aile ve cocuklarla iletisim kurma durumu

Ogretmenle iletisim
Kurma Durumu

- Cl1, Cl1, C13, C15, C16, C17, C22, C23, C26, C35, C38, C4, C42, C45
ve C46 C47 C6, C7, C8, C9,

C10, C12, C14, G18, C19, G2, G20, G21, G24, G25, G27, C28, G29, G3,
Hayir G30, C31, G32, G33, C34, G36, G37, C39, G40, G41, C43, C44, C48, 49,
G5, G50

Katilimcilar

Tabloda goriildiigli tizere 30 6grenci 6gretmeni ile iletisim kurma firsati bul-
mugken, 20 6grencinin covid siirecinde 6gretmeniyle herhangi bir iletisimi olma-
mustir. Arastirma bulgulari, pandemi 6ncesinde okula diizenli devam eden pek
¢ok ¢cocugun, uzaktan egitime gecisle birlikte egitimden tamamen koptugunu gos-
termektedir. Dijital altyapinin yetersizligi, ekipman ve internet erisimi eksikligi,
yogun is ylikii ve uygun 6grenme ortamlarinin bulunmamasi, egitime katilimin
ontindeki temel engeller olarak belirlenmistir. Bu bulgular, katilimci ¢ocuklarin ve
annelerinin ifadeleriyle de ortiismektedir.

Pandemi Siirecinde Rile Yasantilari ve iliski Dinamikleri

Aragtirmanin ikinci sorusu mevsimlik tarim go¢iine katilan ¢ocuklarin aile i¢i
dinamiklerinin nasil degistigine yoneliktir. Katilimei ¢ocuklarla yapilan goriisme-
ler sonucunda gocuklarin covid siirecinde ev iliskilerinde meydana gelen degisime
iliskin ifadelerinden asagidaki kategoriler (Tablo 7) ortaya ¢ikmustir.

Tablo 7. Cocuklarin goziinden aile i¢i dinamiklerin degisimi

Kategoriler Katilimcilar

Cl1, C10, C11, C12, C13, G2, G20, C22, C23, G25, C29, C30,
C32, G34, G38, C4, C41, C43, C46, C49, C8, C9

Maddi sorunlar (12) Gl14, G16, G17, G18, G27, G28, G3, G31, G37, G39, G44, G48

Evde sikilmak (1) C15

iliskilerde degisim olmadi (22)

iligkilerde degisiklik-kopukluk (2) ~ G19, C39

Anne-baba ile anlagmazlik (4) G21, €28, ¢35, C40, G45, C5
Kardeslerle anlasmazlik (8) G24, G26, (28, C42, G45, C47, €50, C7
Is yiikiinde arti (5) (31, 33, C36, (45, C6

Aragtirma bulgularina gore, katilimcilarin birgogu iliskilerinde degisiklik ol-
madigini ifade etmekle birlikte maddi sorunlar, anne-baba ve kardeslerle anlas-
mazlik, is yiikiinde artis gibi temalarda deneyimleri oldugu gériilmiistiir. Katilimci
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¢ocuklarin covid stirecinde ev iliskilerinde meydana gelen degisimlere iligkin ifa-
delerinden alintilar agagida sunulmustur.

“Canli derslere katilamiyordum diye annemle kavga ediyorduk.” (C21)
“Koydeyken fazladan is yiikii oldu, ekonomik sorunlar oldu.” (C31)

“Nenemize yaklasamadik viriisten dolayi. Babam ise gidemedi. Ekonomik sikin-
tilar oldu.” (C39)

Katilimcr annelerle yapilan goriismeler sonucunda annelerin covid siirecinde
aile i¢i dinamiklerde meydana gelen degisime iliskin ifadelerinden asagidaki kate-

goriler (Tablo 8) ortaya ¢ikmugtir.

Tablo 8. Annelerin goziinden aile i¢i dinamiklerin degisimi

Kategoriler Katilimcilar

Al3, Al4, Al16, A2, A26, A3, A31, A33, A39, A4, A4l, A42,

iligkilerde degisim olmadi (19) IO

Al, A10, All1, A12, A17, A19, A20, A21, A22, A24, A25,

Maddi sorunlar (21) A27, A29, A34, A35, A37, A38, A45, A46, A5, A9
Esle anlasmazlik (8) A18, A21, A23, A24, A25, A34, A7, A8
Cocuklarla anlasmazlik (8) A15, A28, A30, A32, A36, A40, A7, A8

Is yiikiinde artis (1) A27

Katilime1 annelerin ifadelerine gore, COVID-19 siirecinde aile ici iligkilerde
cesitli degisimler yasanmigtir. Annelerin bir kismu iliskilerde anlamli bir degisim
olmadigini belirtmis olsa da ¢ogunluk maddi sikintilarla birlikte es ve cocuklarla
olan iligkilerde gerginliklerin arttigini ifade etmistir. En yaygin tema maddi sorun-
lar olurken, bunu esle ve ¢ocuklarla yasanan anlagmazliklar takip etmistir. Az say1-
da katilimcr ise ev igindeki is yiikiiniin arttigini dile getirmistir. Katilimci annelerin
covid siirecinde ev iligkilerinde meydana gelen degisimlere iliskin ifadelerinden
alintilar agagida sunulmustur.

“Ekonomik sikintilardan dolay: esimle kavga ediyorduk.” (A25)

“Cocuklarla kavgalar oldu derslerine bakmuyorlards, cocuklar siirekli disar ¢ik-
may1 heves ediyorlardi” (A30)

“Esimle kavga ediyorduk siirekli evdeydi ¢calismiyordu, para yoktu.” (A34)

Bu ifadeler, pandemi siirecinde aile i¢i dinamiklerde artan stres ve ¢atismanin
somut yansimalarini gostermektedir.
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Gelecege Yonelik Beklenti ve Kaygilar

Aragtirmanin ti¢lincii sorusu mevsimlik tarim gogiine katilan ¢ocuklarin ve
annelerinin gelecege iliskin beklenti ve kaygilarinin neler olduguna yoneliktir. Ka-
tilimer ¢ocuklarla yapilan goriismeler sonucunda ¢ocuklarin gelecekle ilgili kaygt
ve beklentilerine iliskin asagidaki kategoriler (Tablo 9) ortaya ¢ikmigtir. Bu soruya
C22 harig tim ¢ocuklar yanit vermistir.

Tablo 9. Cocuklarin gelecege yonelik kaygi ve beklentileri

Kategoriler Katilimcilar
Arkadas ve 6gretmeninden ayr1 kalma korkusu/6zlemi C1,C29

Cl0, C11, C13, C18, C20, C23, G26,
Okula devam etme istegi/edememe korkusu €29, C30, C31, €32, C34, ¢35, C38 (4,

C41, C44, G48, C5, C50, G6, C7, C8

C13, G26, G27, G38, G42, G43, C46,
C47,C5,C8

Erken evlendirilme korkusu C10

C12, C14, C15, C16, C19, G2, C29,
C36, C39, C45, C49

C12, G13, G16, C17, C18, G25, G39,
C40, C41, C42, C45, C9

Viriisiin bitmesi/ eski yagamina dénme istegi

Sinav kaygisi

Ogretmenden destek/ilgi beklentisi

Akademik altyapisinin olmamasi/
Yeterli/nitelikli egitim alamama ve kendini gelistirememe  C15, C24, C28, C3, ¢33, C36, C37
korkusu

Dershaneye gitme istegi C17, C24, C45

Aileden ilgi/kazanilan béliime, segilen meslege sayg1
duyulmasi beklentisi

C19, G31, C40

Okuldan maddi destek beklentisi C2, 21, C25,C9

Tablo 9 incelendiginde katilimci ¢ocuklarin arkadag ve 6gretmenlerinden ayr1
kalma endisesi, okula devam istegi ya da bunun engellenmesi, eski yasamlarina
donme arzusu, erken evlilik korkusu, sinav kaygisi, 6gretmenlerden destek ve ilgi
beklentisi, egitim eksikligi ve kendini gelistirememe korkusu, dershaneye gitme
istegi, aile destegi ve secilen meslege saygi duyulmas: beklentisi ve maddi destek
talebi gibi gelecege iliskin kayg: ve beklentileri ortaya ¢ikmustir. Katilimer ¢ocuk-
larin gelecege iliskin beklenti ve kaygilarina iliskin ifadelerinden alintilar asagida
sunulmustur.

“Okul hayatim devam eder mi diye korkularim ¢ok, ablalarim erken yasta evlendi
aynt durumu yasamaktan korkuyorum.” (C10
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“Temelimin olmamast ve yeterli egitim alamama kaygisi ¢cok. Ailemden beni der-
shaneye gondermelerini istiyorum.” (C24)

“Ailemden beklentilerim, ¢ok tizerime gelmemeleri, meslek seciminde benim dedi-
gim meslege saygi duymalarini istiyorum. Ogretmenlerimden beklentilerimde dersle-
re katilimda anlamadigimiz zamanlarda ani ¢ikislarin olmamas: daha tatl dille bize
moral vermelerini istiyorum.” (C40)

Bu bulgular, egitim hakki ¢ercevesindeki kabul edilebilirlik ve uyarlanabilirlik
ilkelerinin ne denli kritik oldugunu bir kez daha ortaya koymaktadir. Egitim sis-
teminin kriz dénemlerinde ¢ocuklarin ihtiyaglarina duyarli, motive edici ve umut
verici bir yap1 sunamamasy; gocuklarin gelecek algisini olumsuz etkilemis, egitimle
kurduklar: bag: zayiflatmistir. Katilimer annelerle yapilan goriigmeler sonucunda
annelerin ¢ocuklarinin gelecegiyle ilgili kayg: ve beklentilerine iliskin asagidaki
kategoriler (Tablo 10) ortaya ¢ikmistir. Bu soruya A13 kodlu katilimei hari¢ tim
katilimcilar yanit vermistir.

Tablo 10. Annelerin ¢ocuklarimin gelecegine yonelik kayg: ve beklentileri

Kategoriler Katilimcilar
Cocugunun 6grenme kayiplari/egitimin niteliksiz ve Al, Al15, A19, A2, A24, A29, A3, A38,
verimsiz olmasina duyulan endise A39, A4l, A45, A47, A49

Al6, A2, A25, A27, A32, A35, A36,

Okullarin agilmasina duyulan istek A37. A38, A39, Ad7, AS. A6, A8, A9

A10, Al1, Al12, Al4, A15, A17, A18,
A20, A21, A22, A23, A26, A28, A29,

Cocugunu okutma/meslek sahibi kilma istegi A30, A31, A32, A33, A34, A35, A37,
A4, A40, A42, A43, A44, A45, A46,
A48, A5, A7, A8

Cocugunu maddi problemler nedeniyle okutamama

Al1, A20, A22, A23, A26
korkusu

Bu tablo, katilimci annelerin ¢ocuklarin 6grenme kayiplari ve egitimin nitelik-
sizligi konusundaki endiselerini, okullarin tekrar agilmasina olan istegi, annelerin
¢ocuklarini egiterek meslek sahibi yapma istegini ve maddi problemler nedeniyle
¢ocuklarini okutamama korkusu tasiyan annelerin oldugunu gostermektedir. Ka-
tilimc1 annelerden 13’ cocugunun gelecegiyle ilgili akademik kaygilara sahiptir.
Bu kaygilar; cocugunun niteliksiz/verimsiz egitim aldigini diigiinmek ve Covidde
ortaya ¢ikan 6grenme kayiplarinin telafi edilemeyeceginden endise duymak olarak
bulunmugtur. Katilimer annelerin ¢ocuklarinin gelecegine iliskin beklenti ve kay-
gilarina iliskin ifadelerinden alintilar asagida sunulmustur.
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“Cocuklarimin okula devam etmelerini istiyorum, derslerden geri kaldiklar1 icin
smavlardan kotii almalarindan korkuyorum.” (A15)

“Okumasin istiyorum, ben okumadim ¢ocuklarim okusun istiyorum. Maddi du-
rumum olmazsa okutamam diye korkuyorum. Kizimin hemgire olmasini istiyorum.”
(A20)

“Kaliteli egitim almamalarindan korkuyorum.” (A24)

TARTISMA

Bu aragtirmada, mevsimlik tarim gog¢iine katilan ¢ocuklarin COVID-19 pan-
demisi dncesinde ve siire¢ boyunca egitime erisimleri ile aile yasantilarinda mey-
dana gelen degisimler, cocuklar ve annelerin perspektifinden incelenmistir. Bul-
gular, pandemi siirecinde bu ¢ocuklarin biiyiik bir bélimiiniin uzaktan egitime
erisim saglayamadigini ve egitimden tamamen kopma riski ile kars: karsiya kaldi-
g1n1 gostermektedir. Aragtirmaya katilan ¢ocuklarin énemli bir kisminin pandemi
oncesinde okula diizenli devam ettigi, ancak uzaktan egitime gegisle birlikte bu
devamliligin stirdiiriilemedigi belirlenmistir. Egitime katilimin kesintiye ugrama-
sinda dijital altyap: eksiklikleri, ekipman ve internet erisimi yetersizlikleri, aile ici
is yiikiiniin artmasi, ¢aligmaya zorlanma ve uygun 6grenme ortamlarinin bulun-
mamast temel etkenler olarak 6ne ¢ikmistir. Giincel aragtirmalarda da belirtildigi
gibi pandemiyle birlikte uzaktan egitime gegis siireci, mevcut sosyoekonomik esit-
sizliklerin yaninda djjital ug¢urumu daha da derinlestirmis, 6zellikle diisiik sosyo-
ekonomik gruplardaki ¢ocuklarin egitimden kopmasma yol a¢gmustir (Liu, Liu &
Ma, 2023). Benzer sekilde go¢men ¢ocuklarla yapilan aragtirmalar Covid 19 do-
neminde dijital altyap: eksikligi, uygun ekipman ve internet erisimine ulagamama
gibi teknik nedenlerin yani sira, aile igindeki artan is yiikii, maddi sikintilar ve
duygusal kaygilarin bu ¢ocuklarin hem akademik hem de psikososyal gelisimleri
tizerinde olumsuz etkiler yarattigini gostermistir (Popyk & Pustutka, 2022).

Dijjital ugurum, pandeminin getirdigi acil uzaktan egitim ihtiyaglarina cevap
verecek altyap1 ve kaynaklarin yetersiz kalmasiyla dezavantajli kirillgan gruplarin
egitim siireclerinden tamamen kopma riskinin artmasina neden olmustur (Azu-
buike et al., 2021). Bu ¢aligmada ortaya konan bulgular, mevsimlik tarim gogiine
katilan ¢ocuklarin pandemi siirecinde egitime erisim agisindan ciddi yapisal engel-
lerle kars1 kargiya kaldigini gostermektedir. Kirsal alanda yagsayan gogmen ailelerin
¢ocuklari, uzaktan egitime hem donanimsal hem de sosyal erisim agisindan egit
olmayan bi¢imde katilabilmistir. Bu durum, bu ¢ocuklarin konumsal kirilganligi-
n1 derinlegtirmistir (Quandt vd., 2021). Bu arastirmanin sonuglar1 Gu'nun (2021)
caligmasinda Cinde kirsal ve diisiik gelirli ailelerin dijital egitime erisimde ciddi
sorunlar yasadigini gosteren bulgularla értiismektedir. Ote yandan, miifredatin
ve uzaktan egitim materyallerinin ¢ocuklarin yagam kogullarina ve 6grenme ihti-
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yaglarina uygun olmamasi, uyarlanabilirlik ilkesinin de yeterince saglanamadigini
ortaya koymaktadir. Jeegera ve Blaabacka (2020) da yaptiklari calismada gé¢men ai-
lelerin kiitiphane kaynaklarina erisiminin yerli ailelere kiyasla daha zor oldugunu
goemen ailelerin kiitiiphanelerden dijital ve fiziki ¢ocuk kitabi ¢ikarma oranlarinin
daha disiik oldugunu belirlemistir. Bu durum, ¢ocuklarin sadece teknik bir erigim
sorunu yasamadigini, ayni zamanda egitim iceriklerinin kendi baglamlarina uyum
saglayamamasi nedeniyle de dislandiklarini diisiindiirmektedir. Cheshmehzangi,
Zou, Su ve Tang (2023) de ¢alisma sonuglariyla benzer olarak yasanan dijital ugu-
rumun temelinin yalnizca teknik eksiklikler degil ayni zamanda sosyoekonomik,
kiltiirel ve yapisal esitsizliklere dayandigini gostermektedir.

Caligmada bilgisayar, internet ve akilli cihaz eksikligi cocuklarin egitime ka-
tilimint dogrudan sinirlamistir. Tomasevskinin (2001) dort boyutlu egitim hakk:
cercevesine gore degerlendirildiginde, 6zellikle erisilebilirlik ve elde edilebilirlik
ilkelerinin gerceklestirilemedigi gortlmektedir. Arastirmaya katilan ¢ocuklarin
onemli bir kismimnin uzaktan egitim siirecine dahil olamamasinda, hane halkinin
dijital cihazlara ve internet erisimine sahip olmamasi temel belirleyici olmustur. Bu
bulgu, UNICEFin (2020) pandemi doneminde diinya genelinde en az 463 milyon
¢ocugun uzaktan egitime hic¢ erisemedigini gosteren verileriyle de paralellik tagi-
maktadir. Yapilan ¢aligmalar ayni zamanda pandemi déneminde yasanan dijital
esitsizliklerin ¢ok boyutlu bir yapiya sahip oldugunu gostermistir. Bu ¢alismada
temel dijital altyap1 ve erisim olanaklarindan yoksun gruplarin pandemi siirecinde
tamamen goriinmez hale geldigi belirlenmistir. Pandemi sonrasi egitimde dijital
araglarin kaliciligina dair tartigmalar siirerken, bir¢ok 6grenci hala giivenli ve esit
erisim imkanlarindan yoksundur. Ozellikle mevsimlik gs¢men ¢ocuklar gibi ¢oklu
dezavantaj yasayan gruplar icin bu doniisiim yeni dislanma bigimlerini de berabe-
rinde getirmektedir (Swargiary & Roy, 2023).

Aragtirma sonucunda, pandeminin yalnizca egitim siireglerini degil, ayn1 za-
manda aile dinamiklerini de etkiledigi gériilmiistiir. Katilimci gocuklar ve anneler,
ozellikle maddi sorunlar, is yiikiinde artis ve aile ici iliskilerde gatigmalar gibi et-
kileri siklikla dile getirmistir. Bu durum, pandeminin ¢ocuklarin iyi olma halleri
ve ev i¢i yasam kosullar: iizerindeki ¢ok boyutlu olumsuz etkilerini gozler 6niine
sermektedir. Alanyazindaki aragtirmalar 6zellikle ebeveyn desteginden yoksun ol-
manin ¢ocuklarin pandeminden daha olumsuz etkilenmelerine sebep oldugunu
(Panchal vd..,2021; Racine vd., 2021), aile igi iletisim ve ebeveyn desteginin ise
gocuklarin iyi oluslarin1 destekleyerek pandemiye iliskin kayg: diizeylerini azalt-
tigin1 ortaya koymaktadir (Repo vd., 2023). Arastirma bulgulari, mevsimlik tarim
gogiine katilan gocuklarin pandemi siirecinde sadece egitimden degil, ayn1 zaman-
da sosyal destekten de yoksun kaldiklarini gostermektedir. Cocuklarin egitime
erisimindeki kopusun yalnizca dijital altyap: eksikliginden kaynaklanmadig1, ayni
zamanda pandemiyle birlikte aile i¢inde artan is yiikii, maddi yoksunluk ve ebe-
veyn-gocuk iliskilerindeki gerilimin de bu siireci derinlestirdigi gortilmiistiir. Aile
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i¢i catismalar, kardesler arasi anlasmazliklar ve ¢cocuklarin ev i¢i sorumluluklarinin
artmasi, 6grenme ortamlarinin niteligini olumsuz etkilemistir. Bu aragtirmada ifa-
de edilen kiz ¢ocuklarinin ev i¢i sorumluluklar nedeniyle uzaktan egitime diizenli
katilim saglayamamasi problemi Cin ve Hindistanda yiriitiilen ¢alismalarda da
(Gogoi vd., 2025; Liu, 2021) gozlemlenmistir.

Bulgular, Bronfenbrenner’in (1979) ekolojik sistem kurami cercevesinde de-
gerlendirildiginde, ¢ocugun icinde bulundugu mikrosistem (aile cevresi) ile egi-
tim siiregleri arasindaki etkilesimin ne kadar belirleyici oldugunu gostermektedir.
Ozellikle ekonomik belirsizlik, gelir kaybi ve igsizlik gibi stres faktérleri gocuklarin
6grenmeye odaklanmasini ve akademik siirece katilimini olumsuz etkilemistir. Bu
durum, UNESCO’nun (2020) pandeminin ¢ocuklar iizerindeki ¢ok boyutlu etki-
lerini vurguladig: raporlarla da 6rtiismektedir. Cocuklar tarafindan dile getirilen
baslica kaygilar; egitime devam edememe, sinav basarisizligi, erken yasta evlilik ve
ogretmen desteginden mahrum kalma gibi alanlarda yogunlagirken; anneler ise
¢ocuklarini maddi nedenlerle okutamama ve onlarin meslek sahibi olamama ihti-
mali konusunda ciddi endiseler ifade etmistir. Bu bulgular, Tomasevskinin (2001)
egitim hakkinin dért boyutundan 6zellikle kabul edilebilirlik ve uyarlanabilirlik
ilkeleriyle yakindan iligkilidir.

Kapsayici egitimin yalnizca fiziksel erisimi saglamakla sinirli olmadigi, ¢ocuk-
larin egitime anlaml ve etkin katilimini destekleyecek pedagojik yaklasimlarin
gerekliligi agiktir (Ainscow, Booth, & Dyson, 2006). Egitime dair beklentilerin
diistikliigi, egitimin doniistiiriicli potansiyelini azaltmakta ve toplumsal esitsizlik-
lerin kugaklar arasi aktarimini giiclendirmektedir. Bu siiregte 6gretmenlerin du-
rumu da ayrica dikkat ¢ekicidir. Ozellikle mevsimlik is¢ilerin ¢ocuklariyla alisan
6gretmenler hem mesleki hem de kisisel diizeyde ciddi stres faktorleriyle kars: kar-
stya kalmis; bu baglamda 6gretmenlerin desteklenmesine yonelik gereksinim lite-
ratiirde siklikla vurgulanmistir (Rosado, Torres-Aponte, & Wang, 2024). Bu bag-
lamda ¢aliygmada mevsimlik tarim go¢iine katilan ¢ocuklarin pandemi doneminde
“gorinmez” kaldigini, egitim hakkina erisimdeki yapisal esitsizliklerin derinles-
tigini ve sosyal dislanma siireclerinin keskinlestigi goriilmektedir. Kriz dénemle-
rinde bu ¢ocuklarin korunmasina yonelik hak temelli ve ¢ok katmanl politika ve
uygulamalara ivedilikle ihtiya¢ duyulmaktadur.

SONUC

Arastirma bulgulari, pandemi 6ncesinde mevsimlik tarim gogiine katilan ¢o-
cuklarin okula diizenli bir bicimde devam etmeseler de hasat donemi diginda kalan
zamanlarda egitimle baglarini siirdiirditklerini gostermektedir. Ancak COVID-19
pandemisiyle birlikte uygulamaya konan uzaktan egitim modeline katilimin biiyiik
ol¢tide miimkiin olmamasi, bu ¢ocuklarin egitimle olan zayif baglarini tamamen
koparmustir. Dijital erisim eksiklikleri, ekipman yetersizlikleri, yogun is yiikii ve
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uygun Ogrenme ortamlarinin bulunmamas: gibi nedenlerle ¢ocuklarin 6nemli
bir bolimii uzaktan egitime hi¢ katilamamistir. Bu kopus, halihazirda okul terki
riski yitksek olan bu kirilgan grubun pandemi sonrasinda okula geri donememe
olasihigini ciddi bigimde artirmig ve okul terk oranlarinin yiikselmesine zemin
hazirlamigtir. Dolayisiyla, pandemi yalnizca gecici bir egitim kesintisi yaratmakla
kalmamuis, bu ¢ocuklar i¢in egitime erisim acisindan yapisal bir kirilma noktast
olusturmustur.

Arastirma bulgulari, pandemi kogullarinin yalnizca egitime katilimi degil, ayni
zamanda aile ici iliskileri ve gocuklarin psikososyal iyi olusunu da olumsuz etki-
ledigini gostermektedir. Cocuklarin ve annelerin gelecege dair kaygilari, 6grenme
kayiplarinin giderilememesi, egitime devam edememe, erken yasta evlilik ve mad-
di yetersizlikler etrafinda sekillenmistir. Bu sonuglar, kriz dénemlerinde egitime
erisim agisindan zaten dezavantajli konumda olan mevsimlik tarim gogiine katilan
¢ocuklarin goriinmezliginin derinlestigini gostermektedir. Bu nedenle, bu grupla-
ra yonelik esnek, kapsayict ve hak temelli egitim politikalarinin gelistirilmesi ge-
rekliligi bir kez daha ortaya ¢ikmigstur.

ONERILER

Bu aragtirmada ortaya konan bulgular dogrultusunda, mevsimlik tarim gogiine
katilan ¢ocuklarin egitime erisimini desteklemek ve pandemi gibi kriz dénemlerin-
de ortaya ¢ikan yapisal esitsizlikleri azaltmak i¢in agagidaki oneriler gelistirilmistir:

o Buarastirmanin bulgulari ¢ocuklarin gog siirecinde egitimden koptugunu
gostermistir. Bu sebeple mevsimlik tarim go¢ii alanlarinda gezici okullar,
telafi egitim programlar1 ve mobil 6grenme tiniteleri gibi esnek egitim mo-
delleri, esnek sinav takvimleri ve psikososyal destek programlari olustu-
rulmahdir.

o Arastirmada c¢ocuklarin egitime erisimde baglanti ve ekip-
man yetersizligi yasadigi tespit edilmistir Bu nedenle kirsal bol-
gelerde uzaktan egitimi destekleyecek fiziksel altyapinin (inter-
net erisimi, cihaz saglanmasi) gii¢glendirilmesi saglanmalidir.

o Bulgular ¢ocuklarin uzaktan egitimi anlamakta giicliik ¢ektigi ve egitime
devamda motivasyon eksikligi yasadiklarini gostermektedir. Bu neden-
le bu grupta yer alan ¢ocuklar icin hazirlanan egitim icerikleri, kiilttirel
olarak duyarly, dil bariyerlerini gozeten ve ¢ocugun ihtiyaclarina uygun
bicimde tasarlanmalidir.

o Arastirmanin bulgulari mevsimlik tarim go¢tine katilan ¢ocuklarin ve ai-
lelerin bilhassa covid siirecinde 6gretmenler ile iletisim kurmakta giigliitk
cektigini gostermektedir. Bu dogrultuda okul-aile-6gretmen iletisimini ar-
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tirmaya yonelik mekanizmalar gliclendirilmelidir. Bunun i¢in mevsimlik
tarim iscilerinin ¢ocuklar gibi kirilgan gruplarla ¢aligan 6gretmenlere y6-
nelik olarak hem psikososyal destek programlari hem de baglama duyarl
mesleki gelisim atolyeleri tasarlanmali ve uygulanmalidir. Bu destek ya-
pilarinin, 6gretmenlerin duygusal dayanikliliklarini artiracagi, ¢ocuklar-
la kurduklari iliskileri gii¢lendirecegi ve egitimde stirekliligin saglanma-
sina dolayli katki sunacag ongoriilmektedir. Ayrica bu tir programlarin
okul-temelli degil, yerel toplumla is birligi i¢cinde yiiritiilmesi, baglamsal
anlamda kapsayicilig1 artiracaktir.

o Arastirmanin bulgular: Covid siirecinde ailelerin ev i¢i catigmalar yasadik-
larini ve egitim siirecinde ¢ocuklarina destek olmakta giicliik ¢ektiklerini
gostermektedir. Bu baglamda ailelere yonelik bilgilendirme ve farkindalik
caligmalari ile gocuklarin egitim siireglerine sunacaklar: desteklerle ilgili
ailelere rehberlik yapilmalidir.

o Cocuklarin egitim hakkinin korunmas i¢in ulusal egitim stratejilerinde
afet ve kriz yonetimi planlarinin yer almasi saglanmalidir.

o Egitim finansmaninda kirilgan gruplara 6ncelik verilmesi, kaynaklarin
adil dagilimi agisindan gozetilmelidir.

TESEKKUR VE ACIKLAMALAR

Caligmamiza katki saglayan tiim aile ¢ocuklara tesekkiir ederiz.

CIKAR CATISMASI

Makalenin yazarlari arasinda, ¢alisma kapsaminda herhangi bir kisisel ve finan-
sal ¢ikar ¢atigmasi bulunmamaktadir.

YAZAR KATKISI

Calisma Dizayni: TKA(%50), DSA(%50)
Veri Toplama: TKA(%100)

Veri Analizi: SNE(%100)

Makalenin Hazirlanmasi: TKA(%40), DSA(%30), SNE(%30)
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INVISIBLE CHILDHOODS IN THE SHADOW OF COVID-19:
EDUCATIONAL ACCESS AND FAMILY LIVES OF CHILDREN INVOLVED
IN SEASONAL AGRICULTURAL MIGRATION

ABSTRACT

Covid-19 has caused severe disruptions in children's access to education, es-
pecially among vulnerable groups. This study aims to examine the experiences of
children participating in seasonal agricultural migration in accessing education
before and during the Covid-19 pandemic, as well as the changes in their family
life from the perspectives of both children and their mothers. This study used the
case study method from qualitative research designs and conducted semi-stru-
ctured interviews with 50 children and 50 mothers living in Sanlurfa province
who participate in seasonal agricultural migration every year, using appropriate
sampling. The data were analyzed using a content analysis approach. Three main
themes emerged from the analysis. These were: 1. Access to education before and
during Covid-19, 2. Family life and relationship dynamics during the pandemic, 3.
Expectations and concerns for the future. The findings revealed that many children
who attended school before Covid-19 were unable to participate in the distance
learning process. The digital divide, lack of equipment, workload, and environ-
mental factors were identified as the primary barriers to accessing to education. In
terms of family relationships, financial problems, increased workload, and conf-
licts between parents and children were observed. Among the expectations and
concerns of children and mothers for the future, the desire to continue education,
learning losses, the desire to have a profession, and the fear of early marriage stood
out. This study revealed that children participating in seasonal agricultural migra-
tion became increasingly invisible in education under Covid-19 conditions and
that structural inequalities deepened. The findings underscore the need to develop
inclusive and flexible education policies for disadvantaged children during times
of crisis.

Keywords: Seasonal Agricultural Migration, Covid-19, Access to Education,
Child Labor, inclusive Education.
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COVID-19'UN GOLGESINDE GORUNMEZ COCUKLUKLAR:
MEVSIMLIK TARIM GOCUNE KATILAN COCUKLARIN EGITIM
ERISIMI VE RILE YASAMLARI

0z

Covid-19 pandemisi, ozellikle kirilgan gruplardaki gocuklarin egitime erisi-
minde ciddi kesintilere yol agmistir. Bu ¢alisma, mevsimlik tarim go¢iine katilan
¢ocuklarin pandemi 6ncesinde ve pandemi siirecinde egitime erisim deneyimleri-
ni ve aile yasantilarinda meydana gelen degisimleri ¢ocuklar ve annelerin perspek-
tifinden incelemeyi amaglamaktadir. Arastirmada nitel arastirma desenlerinden
durum ¢alismasi kullanilmis, uygun 6rnekleme ile $anlurfa ilinde yasayan, her
yil mevsimlik tarim gogiine katilan 50 ¢ocuk ve 50 anne ile yar1 yapilandirilmis
goriismeler gerceklestirilmistir. Veriler igerik analizi yontemiyle analiz edilmistir.
Analiz sonucunda {i¢ ana tema ortaya ¢ikmustir. Bunlar; 1. Covid 6ncesi ve Covid
doneminde egitime erisim, 2. Pandemi siirecinde aile yasantilari ve iligki dinamik-
leri, 3. Gelecege yonelik beklenti ve kaygilar olarak belirlenmistir. Bulgular, pande-
mi 6ncesinde okula devam eden bir¢ok ¢ocugun uzaktan egitim siirecine katilim
saglayamadigini ortaya koymaktadir. Dijital ugurum, ekipman eksikligi, is yiiki ve
cevresel etkenler egitime erisimde temel engeller olarak belirlenmistir. Aile ici ilis-
kilerde ise maddi sorunlar, is yiikiinde artis ve ebeveyn-gocuk arasinda gatigmalar
yasandig goriilmiistiir. Cocuklarin ve annelerin gelecege yonelik beklenti ve kay-
gilar1 arasinda egitime devam etme istegi, 6grenme kayiplari, meslek sahibi olma
arzusu ve erken yasta evlilik korkusu 6ne ¢ikmistir. Caligma, pandemi kosullarinda
mevsimlik tarim go¢iine katilan ¢ocuklarin egitimde goriinmez kaldigini ve yapi-
sal esitsizliklerin derinlestigini gostermektedir. Bu dogrultuda, kriz donemlerinde
dezavantajli ¢ocuklar i¢in kapsayic1 ve esnek egitim politikalarinin gelistirilmesi
gerektigi vurgulanmaktadir.

Anahtar Sozciikler: Mevsimlik Tarim Gogii, Covid-19, Egitime Erisim, Cocuk
Isciligi, Kapsayic1 Egitim.

ek

INTRODUCTION

COVID-19 caused an unprecedented disruption in the global education sys-
tem, affecting 1.5 billion students worldwide due to school closures (UNESCO,
2020). Research shows that COVID-19 has significantly deepened existing edu-
cational inequalities. Although many countries turned to distance learning when
schools closed, millions of children were unable to access distance learning due
to the digital divide. According to UNICEF’s analysis, at least 463 million chil-
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dren worldwide had no access to distance learning due to school closures. These
data indicate that one in three school-age children received no education during
the COVID-19 pandemic. Infrastructure deficiencies and socioeconomic factors
have played a significant role in access to distance learning. UNESCO data indicate
that globally, 50% of students (826 million) do not have a computer at home, and
43% (706 million) do not have an internet connection at home (UNESCO, 2020).
These access gaps disproportionately affected children from poor and rural areas,
who were already in a vulnerable position. Seventy-two percent of students unable
to access distance learning came from the poorest households, and three-quar-
ters of children unable to access online education lived in rural areas. In other
words, poor rural communities with limited access to digital technologies have
been the groups most severely deprived of education during the COVID-19 pan-
demic. The youngest children are also at risk; for example, approximately 70% of
preschool-aged children have had no access to distance learning (ILO & UNICEF,
2021). Due to the economic hardships brought about by COVID-19, it has been
determined that some children have become more intensively involved in agricul-
tural production to contribute to their family budget. The International Labour
Organization (ILO) and UNICEF warned in 2020 that child labor could increase
as a result of school closures and income losses (FAO & ILO, 2021). Indeed, by
2020, the number of child workers worldwide had risen to 160 million, with a
marked increase in the number of children aged 5-11 working. Agriculture is the
sector where child labor is most prevalent, with 70% of child workers (112 mil-
lion children) working in agricultural fields. It has been reported that during the
COVID-19 pandemic, children who could not attend school worked longer hours
in the fields or started working, thus becoming completely disconnected from ed-
ucation (ILO & UNICEF, 2021). The closure of schools and the sudden transition
to distance learning affected all students, but had a particularly profound impact
on vulnerable groups of children (Onan et al., 2023). Children participating in
seasonal agricultural migration in Tiirkiye were already at risk educationally before
COVID-19 (Kalkinma Atolyesi, 2013; Uyan Semerci & Erdogan, 2017). A review
of the literature reveals that seasonal agricultural migration has the most negative
effects on children, who are the most vulnerable group. Children participating in
seasonal agricultural migration face significant challenges in accessing essential
necessities, which can lead to educational setbacks, difficulties in accessing health-
care, and exposure to the negative effects of socioeconomic factors. This situation
profoundly affects children’s health, development, and socio-cultural adaptation,
leading to psychosocial problems. Furthermore, inadequate legislation, lack of
oversight, and insufficient awareness in society further exacerbate these disadvan-
taged living conditions (Agyar and Malik, 2022; Cevlik et al., 2022; Marandi and
Patel, 2022; Sengupta & Guchhait, 2022; Uyan Semerci & Erdogan, 2017). Children
participating in seasonal agricultural migration leave school in March or April and
can only return to school in November or December. This situation causes an av-
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erage of 5 months of school loss for children participating in seasonal agricultural
migration (Turkey Prime Ministry, 2017). Studies conducted with children par-
ticipating in itinerant seasonal agricultural migration reveal that these children
experience long-term educational losses and that their academic achievement is
negatively affected (Uyan Semerci & Erdogan, 2017). Children who are deprived
of education from the pre-school period onwards are also seen to have high rates
of absenteeism in primary and secondary school. The lack of continuity in edu-
cation makes it difficult for children to develop their academic skills and hinders
their ability to complete their education (Development Workshop, 2013). Studies
conducted with children in Tirkiye showed that students who have been sepa-
rated from education for a significant period of time due to seasonal agricultur-
al migration face problems such as dropping out of school, academic failure, not
feeling a sense of belonging to school, and being exposed to peer bullying (Kaya &
Ozgiilnar, 2015; Beyazova, 2019; Tabcu, 2015).

Many children in groups with multiple disadvantages, such as those partici-
pating in seasonal agricultural migration, who had difficulties accessing educa-
tion even before the pandemic, have struggled to access both online and face-to-
face education regularly. Families participating in seasonal agricultural migration
during the pandemic were on the move and participated in migration despite lock-
down and quarantine conditions (Bayraktar & Cetinkaya, 2020). This study adopts
the 4A framework (Tomasevski, 2001; UNESCO, 2020) as a theoretical reference
point. This approach encompasses not only the physical presence of education
but also the removal of economic, cultural, and social barriers. However, social
exclusion theory (Sen, 2000; Silver, 1994) and Bronfenbrenner’s (1979) ecological
systems approach offer the opportunity to address the processes of children’s ex-
clusion from education from a multi-level perspective. The inclusive education lit-
erature (Ainscow, Booth, & Dyson, 2006; UNESCO, 2020) is used in this study as a
complementary theoretical framework for analyzing the processes of reintegrating
children into the education system. In this context, this study aims to examine the
experiences of children participating in seasonal agricultural migration in access-
ing education before and during COVID-19 and the changes that occurred in their
family lives from the perspectives of both the children and their mothers.

Research questions:
1. How did children participating in seasonal agricultural migration access

education before and during COVID-19?

2. How did the home environment and family relationships of children par-
ticipating in seasonal agricultural migration change during COVID-19?

3. What are the expectations and concerns about the future of children and
mothers participating in seasonal agricultural migration?
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METHOD

Research Model

This study employed the multiple case study method from qualitative research
designs. A case study is a qualitative research method that aims to examine a spe-
cific phenomenon in a multifaceted and in-depth manner within its own context
(Yin, 2018). In this study, the multiple case study design was chosen to enable an
in-depth examination of the educational access processes of children from fami-
lies participating in seasonal agricultural migration during the COVID-19 period,
taking into account the perspectives of both the children and their mothers. This
approach allows for the development of a comparative and contextual perspective
across cases, taking into account the unique circumstances of each family.

Study group

The study group consisted of families living in Sanlurfa who had at least one
child continuing their education and who participated in seasonal agricultural mi-
gration each year. Participants were selected using purposive sampling. Purposive
sampling allows for the selection of individuals who possess specific characteris-
tics, are suitable for the research purpose, and are easily accessible (Patton, 2002).
Accordingly, the following criteria were established for participation in this study:

o The child must reside in Sanlurfa province,

o The child is currently attending school,

o The family participates in seasonal agricultural migration each year,

o  The mother and child voluntarily agree to participate in this research.
Fifty children aged 7-18 and 50 mothers living in Sanliurfa, who were partic-

ipating in seasonal agricultural migration, and continuing their education, par-
ticipated in this study. Information about the participants is presented in Table 1.
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Table 1. Information about the participants

Partici- Parti- Number N(;llinil]()iirezf Number of
pating  Age Grade Gender cipant  Age of Enrolled in Children
Child Mother Children School Aged 0-6
CI 9 4 Girls Al 34 4 2 1
C2 11 6 Male A2 28 4 3 1
C3 14 9 Girl A3 31 3 2 1
C4 13 8 Male A4 46 5 3 None
C5 8 2 Male A5 25 4 2 3
cé6 15 11 Girl A6 43 7 7 None
c7 17 12 Girl A7 39 5 3 None
C8 8 3 Male A8 38 5 4 1
Co 15 10 Girl A9 40 7 5 2
C10 14 9 Girl Al0 45 4 3 None
Cl1 11 5 Girl All 38 5 4 1
Ci2 16 11 Girl Al2 36 6 4 1
CI3 16 10 Girl Al3 40 5 4 None
Ci4 16 10 Girl Al4 43 2 2 None
Ci5 16 10 Male Al5 33 4 3 1
Ci6 16 10 Girl Al6 48 7 4 None
C17 17 11 Girl Al7 45 6 2 None
Ci8 13 8 Girl Al8 38 6 2 2
C19 17 12 Girl Al9 49 4 3 None
C20 8 3 Girl A20 37 4 3 1
C21 17 12 Girl A21 40 5 3 1
c22 9 2 Girl A22 32 4 3 1
C23 17 10 Girl A23 46 6 1 None
C24 18 12 Girl A24 45 4 2 None
C25 7 1 Male A25 29 3 1 2
C26 11 7 Girl A26 34 5 3 2
Cc27 11 6 Male A27 38 4 1 None
C28 18 12 Male A28 45 6 2 2
C29 9 4 Male A29 36 3 2 1
C30 8 2 Girl A30 30 6 5 1
C31 13 8 Girl A31 35 4 4 None
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C32 16 10 Girl A32 35 4 3 1
C33 13 8 Girl A33 46 7 5 None
C34 11 6 Male A34 31 4 2 2
C35 13 9 Girl A35 38 5 5 None
C36 9 3 Girl A36 30 4 3 1
C37 13 8 Girl A37 40 7 2 1
C38 15 10 Girl A38 38 5 3 2
C39 17 12 Male A39 40 3 3 None
C40 16 11 Girl A40 34 5 4 1
C41 14 9 Girl A4l 36 4 4 None
C42 11 6 Girl A42 38 6 3 2
C43 8 2 Male A43 25 3 1 2
C44 12 7 Girl A44 40 7 4 1
C45 16 10 Girl A45 40 5 5 None
C46 12 7 Girl A46 45 5 2 None
C47 10 5 Girl A47 34 4 3 1
C48 9 5 Girl A48 30 4 3 1
C49 12 7 Male A49 40 3 2 None
C50 12 6 Girl A50 37 5 3 2

A total of 50 children and 50 mothers participated in the study. The study in-
cluded children aged between 7 and 18 years (M = 12.9). Participants were dis-
tributed across late childhood and adolescence, with the largest groups clustered
between ages 11 and 17.In terms of educational level, 10 children were attending
primary school (Grades 1-4), 17 were enrolled in middle school (Grades 5-8), and
23 were high school students (Grades 9-12), indicating that the majority of partici-
pants were in secondary education. The gender distribution consists of 37 girls and
13 boys. The average age of the mothers participating in the study is 37.6. It was
determined that each mother has an average of 3 school-age children.

Data Collection Tools

Data were collected using semi-structured interview forms developed by the
researchers. Separate interview forms were prepared for both children and moth-
ers. Researchers with experience working with families and children involved in
seasonal agricultural migration prepared the questions; then, expert opinions were
obtained from three academics in the field. The interview forms were reviewed,
and necessary adjustments were made based on the feedback from the experts.
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A pilot study was conducted with 5 children and 5 mothers to test the applica-
bility and comprehensibility of the interview forms; the forms were finalized based
on the feedback obtained from the pilot study.

The final interview forms were structured around three main themes:
1. Access to Education Before and during COVID-19
2. Family Life and Relationship Dynamics during COVID-19

3. Expectations and Concerns for the Future

Interview Process

Interviews were conducted face-to-face with the participants’ informed con-
sent, and at times, convenient for the families’ working conditions. Interviews were
conducted during the seasonal agricultural migration period when families came
to Ordu province for the hazelnut harvest. This period covers a time frame during
which both children and mothers were living in temporary conditions with limited
access to education, housing, and social support mechanisms.

The researchers identified suitable locations for conducting the interviews, tak-
ing into account the field conditions. The interviews were conducted in tents at
the campsite, in safe environments that ensured privacy. Each interview was audio
recorded with the participant’s consent and subsequently transcribed. Interviews
with children lasted an average of 20 minutes, while interviews with mothers lasted
an average of 30 minutes. Due to the restrictions imposed by COVID-19, social
distancing and hygiene rules were strictly observed during the interviews.

Data Analysis

The qualitative data obtained in this study were analyzed using content analysis
and descriptive analysis methods to gain an in-depth understanding of the educa-
tional access and home-family life of children and mothers participating in season-
al agricultural migration during COVID-19. In this respect, the audio recordings
obtained from the interviews were first transcribed by the researchers, and then
the texts were read repeatedly to identify units of meaning. The data were system-
atically coded according to the stages proposed by Miles and Huberman (1994)
(Coding the Data, Creating Categories and Themes, Interpreting the Data). Cat-
egories were created by bringing together similar statements, and themes related
to the research questions were derived from these categories. The coding process
was conducted using a data-driven approach; children’s and mothers” statements
were analyzed separately and then interpreted together. Each theme was support-
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ed by direct quotations from the participants’ original statements to preserve the
authenticity of the findings. During the analysis process, the researchers used par-
ticipant validation and expert opinion strategies to ensure the reliability of the data
obtained. As part of participant validation, some findings were summarized and
shared with participants, and feedback was obtained on whether the interpreta-
tions accurately reflected their experiences. In the expert opinion process, two ac-
ademics with qualitative research experience independently reviewed the analysis
stages, and consensus was reached on the coding and theme formation process. In
this process, the joint evaluation of data obtained from children and mothers al-
lowed themes to be presented in a multidimensional way; the findings contributed
to understanding the experiences of families participating in seasonal agricultural
migration during COVID-19 in terms of education and family life at both the in-
dividual and structural levels.

Validity, Reliability, and Ethics

Various strategies were used to ensure validity and reliability in the research.
First, a semi-structured interview form was developed based on expert opinions
and tested through pilot interviews to enable in-depth and multidimensional data
collection. The interview questions were simplified and structured as open-ended
questions, taking into account the age levels of the children and the socio-cultural
characteristics of the families. To ensure participant anonymity, direct quotations
in the research findings were coded alphabetically for children (C) and mothers
(M). For example, C1 represents the first child, and M3 represents the third moth-
er. This coding strategy ensures the anonymity of participants (Patton, 2002) while
also allowing for the evaluation of which statement belongs to which participant
group and the joint assessment of responses between mothers and children.

The audio recordings obtained during the data collection process were tran-
scribed word for word by the researchers; content analysis was used in the analysis
of the data. The coding process was carried out independently by two researchers,
and the codes were compared to reach agreement on the themes. This double-cod-
er approach is used as a strategy to increase interpretive reliability, which is recom-
mended in qualitative research (Tisdell et al., 2025). Furthermore, the fact that the
data were collected from different sources (mothers and children) supported inter-
nal validity (Patton, 2002) through various data collection methods. The research-
er’s prior knowledge of the field and familiarity with the residential areas where the
study was conducted facilitated the establishment of a relationship of trust with the
participants; this contributed to the reliability of the study by increasing the depth
and clarity of the data (Creswell & Poth, 2018).
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FINDINGS

Access to Education Before and During the COVID-19 Period

The first question of this study concerns how children participating in seaso-
nal agricultural migration accessed education before and during COVID-19. The
children’s statements about their own participation in education were supported
by their mothers’ statements. There was no difference between the statements of
the mothers and the children. The findings related to this question are presented as
participation status before COVID-19 and participation status during COVID-19.
Findings regarding the access to education of children participating in seasonal
agricultural migration before COVID-19 are presented in Table 2.

Table 2. Pre-COVID educational attendance status of children participating in
seasonal agricultural migration

Pre-COVID school

Participati hil
attendance status articipating Children

Cl1, C10, C12, C14, C15, C17, C18, C19, C2, C20, C21, C24, C25, C26, C29,
Yes (43) C3, C30, C31, C32, C33, C34, C35, C36, C37, C38, C39, C4, C40, C41, C42,
C43, C44, C45, C46, C47, C48, C49, C5, C50, C6, C7, C8, C9

No (4) Cl11, Cl16, C22, C28

Occasionally (3) C13,C23,C27

The table shows that the vast majority of children participating in the study at-
tended school before COVID-19. Of the total of seven children who did not attend
school or attended occasionally, five were girls aged 9-17 and two were boys aged
11 and 18.

Findings regarding the access to education of children participating in seasonal
agricultural migration during COVID-19 are presented in Table 3.
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Table 3. Educational attendance status of children participating in seasonal agri-
cultural migration during the COVID-19

School attendance status

before COVID-19 Participating Children
Occasionally (9) C1, C13, C2, C20, C27, C31, C38, C45, C50
Usually (9) C10, C28, C29, C3, C30, C33, C36, C43, C44, C49, C5, C8, C9

Cl1, C12, C14, C15, C16, C17, C18, C19, C21, C22, C23, C24, C25,
Never (28) C26, C32, C34, C35, C37, C39, C4, G40, C41, C42, C46, C47, C48,
G6, C7

Of the 43 children who participated in education before COVID-19, 12 (all
except C28) generally participated in distance education during the COVID-19
process. The table shows that 25 students, marked in bold, dropped out of educa-
tion entirely when distance learning was introduced, even though they had previ-
ously been attending school. The table lists the problems children experienced in
participating in education and the reasons for their non-participation. Interviews
with participating children revealed the following themes (Table 4) regarding the
difficulties children experienced during the distance learning process.

Table 4. Difficulties experienced by children during the distance learning process

Categories Participant

Problems with phone connections/interruptions during  C1, C2, C37, C38, C43
lessons (5)

Issues arising from the screen - inability to get results -

inability to follow the lesson (4) C30, €39, C44, Co

Equipment access/connection issues (19) C10, C11, C14, C15, C16, C2, C21, C22,
C23, C24, C27, C28, C29, C34, C4, C49,
C5, C50,C8

Unable to attend due to workload (8) Cl11, C13, C14, C21, C22, C26, C36, C47

Environment-related issues (3) C3,C31, C50

Difficulty understanding lessons/academic problems (6) ~C20, C25, C33, C45, C6, C9

Students marked in bold in the table did not participate in education at all
during COVID, and the reasons for not being able to participate include problems
such as connection issues, increased workload, and equipment access problems.
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While some participants reported multiple problems, there are also participants
who did not report any problems because they did not access distance education at all.
The table shows that students frequently experienced problems such as connection
drops and insufficient internet packages while participating in distance education.

According to the research findings, participants experienced issues such as
connecting via phone, screen problems, equipment access, workload, environ-
mental problems, and academic difficulties. Participants stated that, under these
themes, connecting via phone disrupted lessons, screen problems made it difficult
to be productive and follow lessons, equipment access and connection problems
affected participation in lessons, heavy workloads prevented participation, envi-
ronmental factors disrupted the lesson experience, and academic difficulties were
experienced in understanding lesson content. Below are excerpts from the partici-
pants’ statements regarding the difficulties they experienced in accessing education
during COVID.

“I was trying to follow along on my phone. I couldn’t really join because my dad
was going to work.” (C50)

“My brother and I were fighting, which prevented me from joining the class. Guests
were coming over, so I couldn’t participate in the class.” (C50)

At this point, it is possible to present a concrete case study that shows both the
child’s and the mother’s perspectives. One participating child, C11, is an 11-year-
old girl in the 5th grade. Her mother (M11) is 38 years old and has five children,
four of whom are enrolled in school. Before COVID-19, C11 never attended school
regularly; during COVID-19, she stated that she did not participate in distance
learning at all. According to C11, the main reason for this was the lack of internet
and network access where they lived due to seasonal agricultural migration:

“When distance learning first started, we went to work. There were network issues
where we went and we didn’t have internet either” (C11)

C11 also mentioned “unable to participate due to workload,” which shows that
participating in field work took precedence over accessing education. His moth-
er’s statements support this situation. A11 stated that they experienced financial
difficulties during COVID-19and therefore had difficulty educating their children:

“I want to educate my child, but I'm afraid I won't be able to if my financial situ-
ation doesn’t allow it” I'm afraid” (A11)

A1l also expressed her greatest expectation for her child’s future as “getting
an education and having a profession” However, lack of access to education ap-
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pears to be the fundamental factor threatening this desire, and the main problems
experienced by this family during the COVID period were described as financial
problems. Therefore, the pair of C11-A11 is a typical example showing that lack of
access to education is intertwined not only with technological but also with struc-
tural and economic conditions. When the mother-child statements are considered
together, it is seen that structural deficiencies and economic fragility underlie the
limited access to education. This case study concretely presents both the child and
mother perspectives, supported by subsequent tables and mother-child statements,
demonstrating the integrity of access to education and intra-family dynamics dur-
ing COVID-19. Unlike the children’s statements, interviews with mothers indicat-
ed that children experienced the following problems in distance learning.

Table 5. Challenges children faced during the remote education process from the
mothers’ perspective

Categories Participant
Not taking lessons seriously (1) A6
Problems arising from the environment (4) Al16, A30, A41, A9

Inability to attend due to overlapping classes (among

siblings) (3) A35,A38, A4

Inability to attend due to health issues (1) Al6

Issues arising from the screen - inability to get results -

inability to follow classes - inability to understand the A25, A27, A3, A30, A4, A47, A50, A7

class (8)

According to the findings of the study, participants reported experiences relat-
ed to their children’s lack of interest in lessons, environmental issues, conflicting
lesson times, health issues, screen problems, and inability to understand lesson
content. Participants emphasized, within these themes, the inability to benefit
from lessons and understand lesson content, particularly due to environmental
issues and screen problems that hindered following lessons. Although 50 moth-
ers participated in the study, only 17 problems were reported because the other
students did not have any experience accessing education and therefore did not
report any difficulties. Below are excerpts from the statements of the mothers of
the participating children regarding the difficulties their children experienced in
accessing education during COVID.

“They didn’t participate at all; my husband and I have a push-button phone, so
the children were deprived of lessons.” (A18)
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“The class times overlapped, and fights broke out.” (A35)

“Education via TV was not effective. They weren’t watching TV, they weren’t lis-
tening” (A3)

In the interviews with participants regarding children’s access to education
during COVID-19, the teachers’ communication with families/children was also
discussed. The children’s statements about the teachers contacting them were sup-
ported by their mothers’ statements. There was no difference between the state-
ments of the mothers and the children. The findings regarding the teachers’ com-
munication with families/children are presented in the table.

Table 6. Teachers’ communication with families and children

Communication with the Teacher Participants

Cl1, Cl11, C13, C15, Cl16, C17, C22, C23, C26, C35, C38, C4,
Yes C42, C45 C46 C47 Ce, C7, C8, C9,

Cl10, C12, C14, C18, C19, C2, C20, C21, C24, C25, C27,
No C28, C29, C3, C30, C31, C32, C33, C34, C36, C37, C39,
C40, C41, C43, C44, C48, C49, C5, C50

As seen in the table, while 30 students had the opportunity to communicate
with their teachers, 20 students had no communication with their teachers during
the COVID-19 process. The research findings show that many children who reg-
ularly attended school before COVID-19completely disconnected from education
with the transition to distance learning. Inadequate digital infrastructure, a lack of
equipment and internet access, a heavy workload, and unsuitable learning envi-
ronments were identified as the main barriers to participation in education. These
findings are consistent with the statements of the participating children and their
mothers.

Family Life and Relationship Dynamics During COVID-19

The second question of the research focuses on how the family dynamics of
children participating in seasonal agricultural migration have changed. As a re-
sult of interviews with participating children, the following categories (Table 7)
emerged from the children’s statements regarding the changes in home relation-
ships during the COVID-19 process.
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Table 7. How family dynamics changed from the children’s perspective

Categories Participants

C1, C10, C11, C12, C13, C2, C20, C22, C23, C25, C29, C30,

No change in relationships (22) C32, C34, C38, C4, C41, C43, C46, C49, C8, C9

Financial issues (12) Cl14, C16, C17, C18, C27, C28, C3, C31, C37, C39, C44, C48
Feeling bored at home (1) Cl15

Changes or breakdowns in C19,C39

relationships (2)

Disagreement with parents (4) C21, C28, C35, C40, C45, C5

Disagreements with siblings (8) C24, C26, C28, C42, C45, C47, C50, C7

Increase in workload (5) C31, C33, C36, C45, C6

According to the research findings, although many participants reported no
change in their relationships, they had experiences related to themes, such as fi-
nancial problems, disagreements with parents and siblings, and increased work-
load. Below are excerpts from the statements of participating children regarding
the changes in their home relationships during COVID-19.

“We were arguing with my mom because I couldn’t attend live classes.” (C21)
“There was extra work and economic problems when we were in the village.” (C31)

“We couldn’t visit our grandmother because of the virus. My father couldn’t go to
work. There were economic difficulties.” (C39)

As a result of interviews with participating mothers, the following categories
(Table 8) emerged from the mothers” statements regarding changes in family dy-
namics during the COVID-19 process.
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Table 8. How family dynamics changed from the mothers’ perspective

Categories Participants

Al3, Al4, Al6, A2, A26, A3, A31, A33, A39, A4, A4l, A42,

No change in relationships (19) A43. Add A4T A48 A49. ASO. AG

Financial issues (21) Al, A10, Al1, A12, A17, A19, A20, A21, A22, A24, A25,
A27, A29, A34, A35, A37, A38, A45, A46, A5, A9

Disagreement with spouse (8) A18, A21, A23, A24, A25, A34, A7, A8
Disagreement with children (8) Al15, A28, A30, A32, A36, A40, A7, A8
Increase in workload (1) A27

According to the statements of participating mothers, various changes occurred
in family relationships during COVID-19. Although some mothers reported no
significant change in their relationships, the majority expressed that tensions with
their spouses and children increased along with financial difficulties. While finan-
cial problems were the most common theme, this was followed by disagreements
with spouses and children. A small number of participants mentioned an increase
in the workload at home. Below are excerpts from the statements of participating
mothers regarding the changes in family relationships during COVID-19.

“We were arguing with my husband because of financial difficulties” (A25)

“There were arguments with the children because they weren’t paying attention to
their homework, and the children were constantly eager to go out.” (A30)

“My husband and I were arguing constantly; he was always at home, not working,
and there was no money.” (A34)

These statements reflect the concrete manifestations of increased stress and
conflict within family dynamics during COVID-19.

Expectations and Concerns for the Future

The third question of the study focused on the expectations and concerns about
the future of the children and mothers participating in seasonal agricultural migra-
tion. As a result of interviews with the participating children, the following cate-
gories (Table 9) emerged regarding the children’s concerns and expectations about
the future. All children except C22 responded to this question.
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Table 9. Children’s concerns and expectations for the future

Categories Participants

Fear/longing of being separated from friends and

C1,C29

teachers
Cl10, C11, C13, C18, C20, C23, C26, C29,

Desire to continue school/fear of not being able to C30, C31, C32, C34, C35, C38 C4, C41,

continue C44, C48, C5, C50, C6, C7, C8

Desire for the virus to end/return to old life C13, C26, C27, C38, C42, C43, C46, C47,
C5,C8

Fear of early marriage C10

Test anxiety C12, Cl14, C15, C16, C19, C2, C29, C36,
C39, C45, C49

Expectation of support/attention from the teacher C12, C13, Cl16, C17, C18, C25, C39, C40,
C41, C42, C45,C9

Lack of academic background/ C15, C24, C28, C3, C33, C36, C37

Fear of not receiving adequate/qualified education and
not being able to develop oneself

Desire to attend a prep school C17, C24, C45

Expectation of respect from family for the department ~ C19, C31, C40
chosen, the profession selected
Expectation of respect

Expectation of financial support from the school C2,C21, C25,C9

Table 9 shows that the participating children’s anxiety about being separated
from their friends and teachers, their desire to continue attending school or being
prevented from doing so, their desire to return to their old lives, their fear of early
marriage, exam anxiety, expectation of support and attention from teachers, fear of
lack of education and inability to develop oneself, desire to attend private lessons,
expectation of family support and respect for the chosen profession, and request
for financial support. Quotes from the participating children’s statements regard-
ing their expectations and concerns about the future are presented below.

“I'm very afraid that my school life will continue; my sisters got married at an
early age, and I'm afraid of experiencing the same situation.” (C10
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“I am very worried about not having a foundation and not receiving adequate
education. I want my family to send me to a private tutoring center” (C24)

“My expectations from my family are that they don’t put too much pressure on me
and that they respect my choice of profession. My expectations from my teachers are
that they don’t get angry when we don’t understand the lessons and that they encour-
age us in more gentle way.” (C40)

These findings once again underscore the importance of the principles of ac-
ceptability and adaptability within the framework of the right to education. The
education system’s failure to provide a structure that is sensitive to children’s needs,
motivating, and hopeful during times of crisis has negatively affected children’s
perception of the future and weakened their connection to education. Interviews
with participating mothers revealed the following categories (Table 10) regarding
their concerns and expectations for their children’s future. All participants except
participant A13 responded to this question.

Table 10. Mothers’ concerns and expectations regarding their children’s future

Categories Participants

Concerns about their child’s learning losses/the poor A1, A15, A19, A2, A24, A29, A3, A38, A39,
quality and inefficiency of education A41, A45, A47, A49

Desire for schools to reopen Al6, A2, A25, A27, A32, A35, A36, A37,
A38, A39, A47, A5, A6, A8, A9

A10, Al1, A12, Al4, A15, A17, A18, A20,
Desire to educate one’s child/provide them with a A21, A22, A23, A26, A28, A29, A30, A3l,
profession A32, A33, A34, A35, A37, A4, A40, A42,

A43, Ad44, A45, A46, A48, A5, A7, A8

Fear of not being able to educate one’s child due to All, A20, A22, A23, A26
financial problems

This table shows the concerns of participating mothers regarding their chil-
dren’s learning losses and the poor quality of education, their desire for schools
to reopen, their desire to educate their children and enable them to have a career,
and the fact that some mothers fear they will not be able to educate their children
due to financial problems. Thirteen of the participating mothers have academic
concerns about their children’s future. These concerns include the perception that
their children are receiving poor/ineffective education and worry that the learning
losses that emerged during COVID-19 cannot be compensated for. Below are ex-
cerpts from the participating mothers’ statements regarding their expectations and
concerns about their children’s future.
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“I want my children to continue going to school; I'm afraid they will do poorly on
exams because they have fallen behind in their studies.” (A15)

“I want them to get an education; I didn’t get an education, so I want my children
to. I'm afraid I won't be able to afford it if my financial situation doesn’t improve. I
want my daughter to become a nurse.” (A20)

“I am afraid they will not receive a quality education.” (A24)

DISCUSSION

This study examined the changes in the access to education and family life of
children participating in seasonal agricultural migration before and during the
COVID-19 from the perspectives of the children and their mothers. The findings
show that during the pandemic, a large proportion of these children were unable
to access distance learning and were at risk of dropping out of education altogeth-
er. It was determined that a significant portion of the children participating in the
study attended school regularly before COVID-19. However, this continuity could
not be maintained with the transition to distance learning. The main factors con-
tributing to the interruption in education participation were digital infrastructure
deficiencies, lack of equipment and internet access, increased workload within the
family, being forced to work, and the lack of suitable learning environments. As
noted in recent studies, the transition to remote education during the pandemic
has exacerbated existing socioeconomic inequalities and the digital divide, lead-
ing to the disengagement of children from education, particularly those from low
socioeconomic backgrounds (Liu, et al., 2023). Similarly, studies conducted with
migrant children during the COVID-19 period have shown that technical reasons
such as lack of digital infrastructure, inability to access appropriate equipment and
the internet, as well as increased workload within the family, financial difficulties,
and emotional anxiety have had negative effects on both the academic and psycho-
social development of these children (Popyk & Pustulka, 2022).

The digital divide, coupled with the lack of infrastructure and resources to meet
the urgent remote education needs brought about by COVID-19, has increased the
risk of disadvantaged and vulnerable groups becoming were completely discon-
nected from the education process (Azubuike et al., 2021). The findings presented
in this study show that children participating in seasonal agricultural migration
encountered significant structural barriers to accessing education during the pan-
demic. Children of migrant families living in rural areas were able to participate
in distance learning unequally, both in terms of access to hardware and social
support. This situation has exacerbated the spatial vulnerability of these children
(Quandt et al., 2021). The results of this study are consistent with those of Gu’s
(2021) study, which found that rural and low-income families in China faced sig-
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nificant challenges in accessing digital education. On the other hand, the fact that
the curriculum and distance learning materials are not adapted to children’s living
conditions and learning needs reveals that the principle of adaptability has not
been sufficiently ensured. Jeegera and Blaabeeka (2020) also determined in their
study that migrant families have more difficulty accessing library resources com-
pared to native families, and that migrant families borrow fewer digital and phys-
ical children’s books from libraries. This situation suggests that children not only
experience a technical access problem but are also excluded because educational
content does not adapt to their context. Cheshmehzangi, Zou, Su, and Tang (2023)
similarly show that the root of the digital divide lies not only in technical deficien-
cies but also in socioeconomic, cultural, and structural inequalities.

In the study, the lack of computers, the internet, and smart devices directly
limited children’s participation in education. When evaluated according to Toma-
sevski’s (2001) four-dimensional framework of the right to education, it is evident
that the principles of accessibility and availability, in particular, are not being real-
ized. The lack of digital devices and internet access in households was the primary
factor preventing a significant portion of the children participating in the study
from participating in the distance learning process. This finding is consistent with
UNICEF’s (2020) data, which show that at least 463 million children worldwide
had no access to distance learning during the COVID-19 pandemic. Studies have
also shown that the digital inequalities experienced during COVID-19 are multi-
dimensional. This study found that groups lacking basic digital infrastructure and
access became largely invisible during the COVID-19 pandemic. While discus-
sions continue about the permanence of digital tools in post-COVID-19 educa-
tion, many students still lack secure and equal access. For groups experiencing
multiple disadvantages, such as seasonal migrant children, this transformation
brings new forms of exclusion (Swargiary & Roy, 2023).

The research revealed that COVID-19affected educational processes and fami-
ly dynamics. Participating children and mothers frequently mentioned effects such
as financial problems, increased workload, and conflicts in family relationships.
This situation highlights the multidimensional negative effects of COVID-19 on
children’s well-being and home life conditions. Research in the field has shown that
lack of parental support causes children to be more negatively affected by COV-
ID-19 (Panchal et al., 2021; Racine et al., 2021), while family communication and
parental support reduce children’s anxiety levels related to COVID-19 by support-
ing their well-being Research findings show that children participating in season-
al agricultural migration were deprived not only of education but also of social
support during COVID-19. It has been observed that the disruption in children’s
access to education is due to a lack of digital infrastructure, increased workload
within the family, financial deprivation, and tension in parent-child relationships
during COVID-19, which have exacerbated this process. Intra-family conflicts,
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sibling disagreements, and increased household responsibilities for children have
negatively affected the quality of learning environments. The problem of girls being
unable to participate regularly in distance learning due to household responsibil-
ities, as expressed in this study, has also been observed in studies conducted in
China and India (Gogoi et al., 2025; Liu, 2021).

When evaluated within the framework of Bronfenbrenner’s (1979) ecological
systems theory, the findings demonstrate the significant impact of the interaction
between the microsystem (the child’s family environment) and the educational
processes. In particular, stress factors such as economic uncertainty, loss of in-
come, and unemployment have negatively affected children’s focus on learning and
their participation in the academic process. This situation aligns with UNESCO’s
(2020) reports, which highlight the multifaceted impacts of COVID-19 on chil-
dren. The main concerns expressed by children focused on areas such as not being
able to continue their education, failing exams, early marriage, and being deprived
of teacher support. In contrast, mothers expressed serious concerns about being
unable to send their children to school due to financial reasons and the possibility
that their children might not be able to find employment. These findings are closely
related to Tomasevski’s (2001) four dimensions of the right to education, particu-
larly the principles of acceptability and adaptability.

It is clear that inclusive education is not limited to providing physical access;
pedagogical approaches that support children’s meaningful and effective partic-
ipation in education are necessary (Ainscow, Booth, & Dyson, 2006). Low ex-
pectations for education diminish its transformative potential and reinforce the
intergenerational transmission of social inequalities. The situation of teachers in
this process is also noteworthy. Teachers working with the children of seasonal
workers, in particular, face severe stressors at both the professional and personal
levels; in this context, the need to support teachers has been frequently empha-
sized in the literature (Rosado, Torres-Aponte, & Wang, 2024). In this context, the
study reveals that children participating in seasonal agricultural migration became
“invisible” during the COVID-19 pandemic, structural inequalities in access to ed-
ucation deepened, and processes of social exclusion intensified. There is an urgent
need for rights-based and multi-layered policies and practices to protect these chil-
dren during times of crisis.

CONCLUSION

The research findings show that children participating in seasonal agricultural
migration before COVID-19, although not attending school regularly, maintained
their connection to education during periods outside the harvest season. However,
the COVID-19 and the resulting remote education model, which was largely inac-
cessible to these children, completely severed their already weak ties to education.
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A significant proportion of children were unable to participate in distance learning
at all due to reasons such as lack of digital access, inadequate equipment, heavy
workloads, and the absence of suitable learning environments. This disconnection
has significantly increased the likelihood that this vulnerable group, already at high
risk of dropping out of school, will not return to school after the COVID-19 pan-
demic, potentially leading to higher dropout rates. Therefore, COVID-19 has not
only created a temporary interruption in education but has also created a structur-
al breaking point in terms of access to education for these children.

Research findings indicate that COVID-19 conditions have negatively im-
pacted educational participation, family relationships, and children’s psychosocial
well-being. The anxieties of children and mothers about the future revolve around
learning losses that cannot be recovered, the inability to continue education, ear-
ly marriage, and financial inadequacies. These results show that the invisibility
of children participating in seasonal agricultural migration, who are already dis-
advantaged in terms of access to education during times of crisis, has deepened.
Therefore, the need to develop flexible, inclusive, and rights-based education poli-
cies for these groups has become apparent once again.

RECOMMENDATIONS

Based on the findings of this study, the following recommendations have been
developed to support the access to education of children participating in seasonal
agricultural migration and to reduce structural inequalities that arise during crisis
periods, such as COVID-19:

o The findings of this study indicate that children are disconnected from
education during the migration process. Thus, flexible education models,
such as mobile schools, remedial education programs, and mobile learn-
ing units, as well as flexible exam schedules and psychosocial support pro-
grams, should be established in areas of seasonal agricultural migration.

o The study found that children experience connectivity and equipment
shortages in accessing education. Therefore, the physical infrastructure
(including internet access and device provision) supporting distance
learning in rural areas should be strengthened.

o The findings indicate that children have struggled to understand distance
learning and lack motivation to continue their education. Therefore, the
educational content prepared for children in this group should be cultur-
ally sensitive, take language barriers into account, and be designed to meet
the children’s needs.
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o  The findings of the study show that children and families participating
in seasonal agricultural migration have difficulty communicating with
teachers, especially during COVID-19. Accordingly, mechanisms to in-
crease school-family-teacher communication should be strengthened. To
this end, both psychosocial support programs and context-sensitive pro-
fessional development workshops should be designed and implemented
for teachers working with vulnerable groups such as the children of sea-
sonal agricultural workers. It is anticipated that these support structures
will enhance teachers’ emotional resilience, strengthen their relationships
with children, and indirectly contribute to ensuring educational continu-
ity. Furthermore, implementing such programs in collaboration with the
local community rather than school-based will increase their contextual
inclusiveness.

o The findings of the research show that families experienced domestic con-
flicts during the COVID-19 process and had difficulty supporting their
children in the education process. In this context, awareness-raising activ-
ities should be conducted for families, and guidance should be provided to
them regarding the support they can offer to their children’s educational
processes.

o National education strategies should include disaster and crisis manage-
ment plans to protect children’s right to education.

o Priority should be given to vulnerable groups in education funding, and
the fair distribution of resources should be ensured.
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