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Ozel Yetenekli,
Mesleki ve Teknik Anadolu Lisesi,

Kariyer Karar Verme,

Onemli ve karmagik olan kariyer karar verme siireci, normal gelisim gosteren bireyler igin
zor olabilmektedir. Ozel yeteneklilige 6zgii farklilik ve ihtiyaglar bu zorlu siireci biraz daha
stresli hale getirebilmektedir. Bu ¢alismanin amac1 Mesleki ve Teknik Anadolu Lisesi'ne
devam eden Ozel yetenekli 6grencilerinin kariyer kararlarini ve karar verme siireglerini
aragtirmaktir. Bu amagla nitel aragtirmalardan kegfedici durum c¢alismasi deseni tercih
edilmistir. Arastirmanin katilimcilar: 6lgiit 6rnekleme yontemiyle secilmis, genel zihinsel
yetenek alaninda tanili {i¢ erkek 6grencidir. Yar1 yapilandirilmis 6grenci goriisme formu ile
veriler 2023-2024 egitim 6gretim yil1 birinci ddneminde toplanmis ve es zamanl olarak analiz
edilmistir. Verilerin analizinde tematik analiz kullanilmis; bes alt-tema ve iki tema
olusturulmustur. Oz degerlendirmeler, mesleki degerler, psikososyal etkenler alt-temalari
bireysel 6zellikler altinda; egitim-6gretim ve sosyal etkenler ise baglamsal etmenler temasi
altinda irdelenmistir. Bu ¢alismada, kariyer karar1 verme siirecinde bireysel 6zelliklerin ve
baglamsal etmenlerin karsilikli ve dongiisel iligkisi ortaya konmustur. Bilim ve Sanat
Merkezlerinde uygulanan kariyer rehberlik programlarimin o6rgiin egitim kurumlarina

yayginlastirilmasi 6nerilmistir.

1. Giris

Kariyer karar1 vermek, basl basina zorlayic bir siiregtir.
Bireyler yasamlar1 boyunca bir¢ok konuda karar vermek
durumunda kalmakta; ancak bu kararlarin ¢ogunun uzun
donemli etkileri siurli olmaktadir (Jung, 2019). Kariyer
kararlar1 bu agidan giindelik kararlardan ayrismakta,
sonuglart1 hem tiir hem de zaman agisindan farklilik
gostermektedir. Psikolojik, ekonomik
sonuglar dogurabilen kariyer kararlar1 kisa, orta ve uzun
vadeli etkiler doguran 6nemli kararlardir.

sosyolojik ve

Kariyer karari siireci  bireysel farkliliklar
gercevesinde ¢esitlilik gostermektedir (Wood, 2010).
Biligsel yetenek ile akademik ve mesleki basar1 arasindaki
iliskiyi ortaya koyan calismalar bulunmakla birlikte (Wai,
2013) yiiksek IQ puani ya da Ozel yetenek sahibi olmak,
kariyer basarisini tek basina belirlememektedir (Bergman
vd., 2014). Ozel yetenekli bireyler, kariyer gelisiminde bazi
avantajlara sahip olsalar da bu avantajlarin basariya
doniismesi igin ¢esitli psikososyal
danismanlik destegine ihtiya¢c duymaktadirlar (Chen ve
Wong, 2013; Muratori ve Smith, 2015). Yasitlara kiyasla

farkindalig:

verme

becerilere  ve

kariyer ve bunun sonucunda kariyer

seceneklerini degerlendirme siirecine daha erken baslayan
bu bireylerin en fazla ihtiya¢ duydugu alan kariyer
danismanligi olmasina ragmen hem ulusal hem de
uluslararasi bu gruba yonelik kariyer
danismanligi  c¢alismalarmin  yetersiz oldugu ifade
edilmektedir (Altun, 2015; Bulut & Bacanli, 2022; Sargin &
Demirelli, 2024; Smith ve Wood, 2020; Yoo ve Moon, 2006).

literattirde

Elit sporculara ya da performans sanatgilarina sunulan
psikolojik destek, akademik agidan 6zel yetenekli bireyler
i¢in yeterince saglanmamaktadir (Subotnik vd., 2011). Bu
bireylerin danismanlik hizmetine ihtiya¢ duymadigi
yoniindeki toplumsal alg, gerekli destegin
sunulamamasinda o&nemli bir engel teskil etmektedir
(Maxwell, 2007). Profesyonel danismanlik destegi
alamayan 6zel yetenekli bireyler, potansiyellerini yeterince
kullanamamakta veya basarisizlik riskiyle karsi karsiya
kalabilmektedir (Jung, 2019). Psikososyal beceriler ve giiglii
yonler, bireyin 6zel yetenekten uzmanlik ve seckinlige
gecis siirecini belirleyen temel faktorler arasinda yer
almaktadir (Subotnik vd., 2011). Potansiyelden yeterlilige
geciste gelisimsel inang, 6grenmeye agiklik ve haz erteleme
becerilerinin; yeterlilikten uzmanliga geciste ise rekabetle
basa ¢ikma, sorumluluk alma, risk yonetimi, akran
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baskisina direng ve duygusal diizenleme gibi becerilerin
gelistirilmesi beklenmektedir (Worrell vd., 2021).

Psikolojik danigsmanlardan bu 6zelliklere sahip bireylerin
ihtiyaclarini anlamasi ve damismanlik hizmetlerini bu

dogrultuda  planlamasi  beklenmektedir. Ancak,
danismanlar yogun is yiikleri ve okul i¢i farkl talepler
nedeniyle farklilagtirilmis kariyer damismanligi

uygulamalarinda zorlanmaktadirlar (Smith ve Wood,
2020). Ayrica, 6zel yetenekli bireylere 6zgii ihtiyaglara dair
bilgi eksikligi,
hissetmelerine yol agabilmektedir (Kurt, 2016). Bu nedenle,
Ozel yetenekli bireylere sunulan Kkariyer danismanlig:
hizmetlerinin hem kapsam hem de igerik agisindan sinirl
oldugu goriilmektedir. Motivasyon diizeyleri, yasam tarzi
tercihleri ve degerler agisindan da diger bireylerden

danismanlarin  kendilerini  yetersiz

farklilik gosteren 6zel yetenekli bireyler, mesleklerin kendi
yasamlarina ve geleceklerine olan anlamini sorgulamakta;
bu baglamda 6z farkindaliklarimi artiracak firsatlara ihtiyag
duymaktadirlar (Maxwell, 2007; Muratori ve Smith, 2015).
Buna ragmen, bu bireylere yonelik genellikle geleneksel
danigmanlik
gozlemlenmektedir (Leana-Tascilar, 2020).

yontemlerinin

kullanildig:

Tiirkiye’de 6zel yetenekli bireylere zenginlestirilmis egitim
sunan Bilim ve Sanat Merkezleri (BILSEM) ile ilgili
tamamlanan bir ¢alismada, ilkokul &grencilerinin velileri
BILSEM'in cocuklarina kisisel, sosyal ve yaraticilik
agisindan katk: sagladigini; ancak rehberlik hizmetlerinde
yetersizlik yasadiklarini belirtmistir (Saritas vd. 2019).
Benzer sekilde, 8-12. smiflar arasinda Ogrenim goren
BILSEM 6grencilerinin gesitli alanlarda sorun yasamasina
ragmen bu Ogrencilere sunulan rehberlik hizmetlerinin
yetersiz oldugu rehber 6gretmenler, 6grenciler ve veliler
tarafindan dile getirilmistir.
ogrenciden %38,5’i rehberlik servisinden hi¢ yardim
almadigini ifade ederken, sadece %4’ti yardim aldigin
belirtmistir (Altun, 2015). Bu bulgular, 06grencilerin
rehberlik hizmetlerine erisiminde sorun yasadigini ve

Calismaya katilan 343

mevcut hizmetlerin sinirh

kaldigina isaret etmektedir.

ihtiyaglar1 ~ karsilamada

Bu sorunlara ¢dziim getirmek amaciyla 2021 yilinda ardisik
BILSEM Kariyer Rehberlik Programlari hazirlanmis ve
uygulamaya kapsamda, ilkokul
diizeyinde “Gelecek Farkindalig1”, ortaokulda “Gelecek
Hazirhig” ve lisede “Gelecek Planlama” bashkl
psikoegitim programlar1 gelistirilmistir. S6z konusu
programlarin 6grencilerin kariyer gelisimini olumlu yonde
etkiledigi belirlenmistir (Aydogan ve Tanriseven, 2025;
Eker, 2023; Turung ve Kaya, 2023). Ancak uygulamalara
iliskin bu ¢alismalar smirli 6rneklemlerle ve genellikle
kiiciik yas gruplariyla gerceklestirilmistir.

konulmustur. Bu

Ozel yeteneklilerin kariyer gelisimi alam gorece yeni ve
sinirh  galisilmis bir alandir (Chen ve Wong, 2013).
Alanyazina bakildiginda, bu bireylerin kariyer gelisimine
yonelik konu gesitliliginin yetersiz kaldig1 goriilmektedir
(Greene, 2006). Pek ¢ok kuram, model ve yaklasimla

acgiklanabilen kariyer gelisimi siireci i¢in 6zel yetenekli
bireylere  6zgli  bir cergeve
bulunmamaktadir (Jung, 2019). Bununla birlikte, Sosyal
Biligsel Kariyer Kurami (SBKK) bireylerin kisisel, cevresel
ve biligsel faktorlerin etkilesimiyle kariyer kararlarini nasil
olusturduklarim1 agiklamaktadir (Lent vd. 1994). Bu
kuramda okul, aile ve arkadas cevresi gibi sosyal
ortamlarin ¢ocuk ve ergenlerin kariyer olasiliklarin
sekillendiren dogrudan ve dolayli 6grenme deneyimleri
sundugu; bireyin bu deneyimler sonucunda “Ben bunu

kuramsal heniiz

yapabilir miyim?” sorusuna yanit aradigi ve bunun 6z-
yeterlik algisini olusturdugu belirtilmektedir (Isik, 2010).
Bunun yaninda, bireyin sergiledigi davranislarin sonucuna
dair beklentisi olan sonug¢ beklentisi de mesleki se¢im
stirecinde dnemli yer tutmaktadir. Bu iki algi, bireyin “Ben
bunu yapmay1 ne kadar istiyorum?” sorusuna verdigi
yaniti olan mesleki hedeflerini belirlemektedir (Lent vd.,
1994). Bu calismada, farkli sosyokiiltiirel baglamlara ve
bireylere uygulanabilen SBKK, yetenekli lise
ogrencilerinin kariyer karar verme siireglerini agiklamak

ozel

amaciyla kuramsal gergeve olarak benimsenmistir.

Bu arastirma, Tiirkiye’de bilisim teknolojileri alaninda
proje uygulayan tematik bir Mesleki ve Teknik Anadolu
Lisesinde (MTAL) yiiriitiilmiistiir. Tiirkiye, uzun vadeli ve
stirdiiriilebilir kalkinma hedefleri dogrultusunda mesleki
egitime onem vermekte ve bu kapsamda tematik liseler
acilmaktadir (Ozer, 2020). Ayrica, egitim sistemindeki
temel sorunlardan biri olan okullar arasi basar1 farkini
azaltmak amaciyla “Mesleki Egitimde 1000 Okul Projesi”
baglatilmistir (Boliikkbas ve Giir, 2020). Aragtirmanin
gergeklestirildigi MTAL, bu proje kapsaminda acilmustir.
Aragtirmanin yetenekli MTAL
ogrencilerinin  kariyer kararlarimt ve bu kararlan
sekillendiren Aragtirmada
SBKK'nin anahtar kavramlar1 olan 6z yeterlik ve sonug
birlikte

iliskin 6zglin ve

temel amac, Ozel

etmenleri  incelemektir.

beklentisi ¢evresel etmenlerle incelenerek

ogrencilerin kariyer gelisimlerine
kuramsal katkilar saglamasi hedeflenmistir. Bu baglamda

aragtirmanin temel problemleri su sekilde belirlenmistir:

1. Ozel yetenekli MTAL o6grencilerinin Kkariyer
kararlar1 nelerdir?

2. Ozel yetenekli MTAL o6grencilerinin kariyer
kararini sekillendiren etmenler nelerdir?

Bu sorulara verilecek yanitlar, 6zel yetenekli 6grencilerin
kariyer gelisim siireglerine iliskin alanyazindaki boslugu
dolduracak ve hem bireysel hem de toplumsal diizeyde
nitelikli is glicliniin yetismesine olanak saglayacak
uygulamalara 1s1k tutacaktir.

2. Yontem
2.1. Desen

Yin (1994), arastirmanin amacina gore durum ¢alismalarini
betimleyici, kesfedici ve aciklayici olmak {izere {ige
ayirmaktadir. Arastirmanin amaci “ne” sorusuna yanit
aramak oldugunda  kesfedici

durum  calismasi



S. Bulgurcu ve M. S. Koksal

Ahi Evran Universitesi Kirsehir Egitim Fakiiltesi Dergisi Cilt 27, Say1 2, 2026

kullanildigini ifade etmistir. Bu calismada, 6zel yetenekli
MTAL o6grencilerin  kariyer sekillendiren
etmenlerin “neler” olduguna yanit arandig: icin kesfedici
durum calismasi tercih edilmigtir. Bu aragtirmada, 0zel
yetenekli birey olarak tanimlanan lise 6grencilerinin her
biri birer durum olarak ele alinmistir. Tercih edilen bu
desen sayesinde katilimcilar sadece arastirmaciya bilgi
veren ya da veri iireten degil, aym1 zamanda kendi
yasadiklar1 durumun uzmani olarak degerlendirilmislerdir
(Miles vd., 2014).

kararlarim

2.2. Calisma Grubu

Tiirkiye’de 06zel yetenekli Ogrenciler aday goOsterme,
tanilama ve yerlestirme asamalarmin ardindan BILSEM’e
kayit hakk: kazanmaktadir (Milli Egitim Bakanligi[MEB],
2024). Bu arastirmanin ¢alisma grubu, genel zihinsel
yetenek alaninda tanilanarak BILSEM’e devam eden ii¢
erkek 6grenciden olusmaktadir. Nitel durum ¢alismalar:
derinlemesine veri iiretmeyi amagladigindan (Yin, 1994),
kiigik  tutulmugtur. Amag
genellenebilirlik degil durumlarin ayrintili anlagilmasidir.

orneklem amagl ve

Katilimcilar, amagli 6rnekleme yontemlerinden biri olan
Olciit Ornekleme yontemiyle secilmistir. Bu kapsamda,
katiimalarin hem BILSEM 6grencisi olmalar1 hem de
belirli kosullar1 tagimalar1 Olgiit olarak belirlenmistir. Bu
dogrultuda, oncelikle bilisim teknolojileri alaninda proje
uygulayan MTAL arastirmanin yiiriitiilecegi okul olarak
se¢ilmistir. Bu okulun merkezi yerlestirme ile ({ilke
genelinden o6grenci kabul etmesi; dgrencilerin okula ve
pansiyona uyum siiregleri ile aldiklar1 meslek derslerinin
yogunlugu gibi etkenler goz oniinde bulundurulmustur.
Bu nedenle, hazirlik siifi veya 9. smif 6grenciler calismaya
dahil edilmemistir. Ayrica, okul yeni acildig1 icin hentiz 12.
smnif 6grencisi bulunmamaktadir. Bu dogrultuda, 10. ve 11.
smif 6grencilerden Olgiitleri karsilayan goniilli 6grenciler
calismaya katilmistir. Ancak,
ragmen 10. smif bir Ogrenci goniilli olmadig icin
calismaya katilmamustir.

Olctitleri karsilamasina

Katilimcilara herhangi bir {icret 6denmemis veya maddi
destek sunulmamusgtir.
tutulmus, her birine K1, K2 ve K3 kod adlar1 verilmisgtir.
Katilimailara iliskin bilgiler Tablo 1'de gosterilmistir.

Katilmcilarin  kimlikleri gizli

Tablo 1.
Katilimcilara ait bilgiler
Kod Smuf Cinsiyet Yetenek  Yatililik Gorilisme
Alani Durumu Tarihi
K1 11 Erkek Genel Ginduzla,  25.10.2023
zihinsel ~ ailesiyle
yasiyor
K2 10 Erkek Genel Giinduzlia, 26.10.2023
zihinsel =~ akrabasiyla
yasiyor
K3 10 Erkek Genel Yatili 26.10.2023
zihinsel

Tablo 1'de goriildiigii iizere; bir Ogrenci ailesiyle, bir
Ogrenci pansiyonda, bir 0grenci ise akrabasinin evinde
yasamaktadir. Tiim katilimcilarin erkek olmasi ¢alismanin
bir smirhiligidir; ancak bu durum okulun mevcut 6grenci
profiliyle iliskilidir. MTAL, smurli kontenjanli karma bir

okul olmakla birlikte kayitlh 0Ogrencilerinin biiyiik
cogunlugu erkektir.
2.3. Islem

Gerekli izinlerin ardindan ¢alismanin yiiriitiilecegi kurum
belirlenmistir.
planlarinda siirekli yer alan ve adeta “millet meselesi”
haline gelmis bir alandir. Son dénemde mesleki egitime

Tiirkiye’de mesleki egitim, kalkinma

akademik ve genel becerilere daha fazla agirlik veren
iyilestirme c¢abalar1 6ne ¢ikmaktadir (Ozer, 2020). Ozel
yetenekli ve BILSEM’e devam eden dgrencilerin okul tiirii
incelendiginde ise farkli bir tablo ortaya cikmaktadir.
Asagida, Sekil 1’de BILSEM’lerde egitim alan lise
ogrencilerinin okul tiiri ve yillara gore dagilimi
sunulmustur.

Sekil 1'de goriildiigii iizere, 2017-2020 yillar1 arasinda 6zel
yetenekli lise 6grencileri agirlikli olarak Anadolu Liseleri
ve Fen Liselerine devam etmigtir. Giizel Sanatlar Lisesi ve
Sosyal Bilimler Lisesine devam oram olduk¢a diisiik
kalmigtir. Glizel Sanatlar Lisesi'ne kayit yaptiran 6grenci
sayist bu yillar arasinda azalma egilimi gostermis olup
sirastyla 179, 166 ve 152 6grenci devam etmistir. Spor
Lisesine sadece 2019-2020 egitim-6gretim yilinda 2 6grenci;
MTAL’ye ise sadece 2017-2018 egitim-0gretim yilinda 79
ogrenci devam etmistir. 2018 yilindan sonra MTAL’ye
ogrencilerin devam etmemesi, ayni yil yiiriirliige giren
Liselere Gegis Sistemi (LGS) degisikligiyle
iligkilendirilmistir.

738
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Bilsemlerde Egitim Alan Lise Ogrencilerinin Dagilimi

14.000

12.000
10.000
8.000
6.000
4.000
2.000
Anadolu imam Hatip Anadolu Lisesi Fen Lisesi Giizel Sanatlar Lisesi Mesleki ve Teknik Sosyal Bilimler Lisesi Spor Lisesi
Lisesi Anadolu Lisesi
m 2019-2020 1.681 4.972 3.243 152 102 2
W 2018-2019 1.301 3.668 3.421 166 177
W 2017-2018 1.186 4.077 3.691 179 79 130

Sekil 1. BILSEM lerde Egitim Alan Lise Ogrencilerinin Dagilimi (Ozer, 2021)

Bu ¢alisma, bahsi gegen iyilestirme ¢abalarinin merkezinde
yer alan bir MTAL’de tamamlanmistir. Rehber 6gretmen
olarak gorev yapan birinci arastirmaci goriismeleri 25 ve 26
Ekim 2023'te  gergeklestirmistir. Bu  arastirmanin
katilimailar1 18 yasindan kiigiik oldugu icin 06grenci
velilerinden ¢ocuklarinin ¢alismaya katilmasi igin yazili
veli onam belgesi alinmistir. Benzer sekilde, 6grencilerle
goriismeye baslamadan 6nce calismanin amaci ve igerigi
agiklanmis ve ardindan arastirmaya goniillii olarak
katildiklarma ve goriismelerin telefonla ses kaydinin
almacagma dair yazili onam alinmigtir.

Okulun bagimsiz bir rehberlik servisi bulunmamasi
nedeniyle goriismeler miisait olan sessiz alanlarda
tamamlanmigtir. Ogrenciler sorular1 25-30 dakikada
yanitlamiglardir, bu esnada goriismelerin ses kayitlari
alinmugtir. aragtirmaci, goriismeler sirasinda
goriismecilerden sik sik teyit almis ve ayrica netlesmesini
istedigi ya da dikkatini ¢eken kisimlarda takip sorular

sormustur.

Birinci

2.4. Veri Toplama Araglar
2.4.1. Yari-yapilandirilmig 6grenci goriisme formu

Arastirmanin temel veri toplama araci, yar1 yapilandirilmis
goriisme sorularidir. Veri gesitliligini saglamak amaciyla
saha notlar1 da tutulmustur. Alanyazin ve SBKK'nin
anahtar kavramlari incelenerek goriisme sorulari, birinci
arastirmaci tarafindan hazirlanmistir. Hazirlanan yari

yapilandirilmis goriisme sorular1 ekte sunulmus olup bazi
ornek sorular asagida yer almistir:

1. fleride hangi meslekleri segmeyi diisiiniiyorsun?

2. Eger bir karar verdiysen, hangi etmenleri dikkate alarak
bu karara vardin?

Gorlismeler esnasinda da bazi sorularin netlestirilmesi
ortaya Ornegin
mesleklerin 6zellikleri nelerdir?” sorusu ¢alisma kosullari,

ihtiyaci gikmugtr. “Diistindiigiin
gerektirdigi egitim vb. agiklamalar ile daha anlasilir hale
getirilmistir. Ayrica, “Hedeflerine ulasabilmek igin ne tiir
sorunlar yasayabilirsin?” sorusu “Hedeflerine ulagirken ne
tlir sorunlar yasayabilirsin, dniindeki engeller nelerdir?”

seklinde yeniden yazilmuistir.
2.5. Veri Analizi

Gorlisme verileri kelimesi kelimesine olacak sekilde
dokiimii gerceklestirilerek yaziya aktarilmistir. Analiz
stirecine gecilmeden o6nce, her bir katilimciya goriisme
dokiimleri iletilmis ve igerigine iliskin katilimc teyidi
alinmigtir. Bu amagla her bir katilima ile bir kez teyit
goriismesi gerceklestirilmistir. Verilerin analizinde tematik
analiz (Braun ve Clarke, 2006) yontemi kullanilmistir. Bu
siirecte verilerin tamami birkag kez dinlenerek ve okunarak
analiz i¢in hazirlanmig; kodlar olusturulmus ve son olarak
da alt-tema ve temalar belirlenmistir. Kodlama yapilirken
arastirmacilarin tercihi dogrultusunda Microsoft Office
programi  kullanilmistir.  Ornegin, “meslek dersleri
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v ”oou

verimsiz... ”, “meslek derslerin bos ge¢mesi...”, “verilen
egitimin ¢ogu kez niteliksiz olmasi...” seklindeki yanitlar
“okula dair olumsuz degerlendirmeler” olarak kodlanmus;
“egitim-Ogretim” alt-temas1 ve “baglamsal etmenler”
temas1 altinda degerlendirilmistir.  Birinci arastirmaci
toplam 53 kod {iretmistir. Bagimsiz ikinci bir kodlayici
tarafindan 45 kod tizerinde uzlasi saglanmis ve kodlayicilar
uyum %84 (45/53x100)
Tutarsizliklar tartisilarak ¢oziimlenmis ve tam uzlasiya
ulasilmistir.

arast olarak hesaplanmuistir.

Ek olarak, birinci arastirmaci tutmus oldugu saha notlarin
bilgisayar ortamma aktarmis, tarih ve sayfa numarasi
vermistir. Tutulan saha notlar1 ayrica analiz edilmemis,
goriismelerden elde edilen verilerle karsilastirma ve
baglami zenginlestirme firsati saglamistir. Arastirma
siiresince ikinci yazar ile degerlendirme goriismeleri
yapilmistir. Sozel aktarim yoluyla 6n calisma siirecinin
anlatilmasinin ardindan veri analizi ikinci yazarin goriis ve
onayina sunulmustur.

2.6. Inandiricilik

Bu durum ¢alismasinin niteligini ve inandiriciligini artirma
amaciyla gesitli onlemler alinmistir. Oncelikle, alanyazin
temel alinarak hazirlanan yari yapilandirilmig goriisme
sorularinda uzman goriisiine basvurulmustur. Taslak
formda yer alan 12 soru, 6zel yeteneklilerin egitimi ve
kariyer damismanligr alaninda c¢alisan dokuz uzmana
elektronik posta yoluyla gonderilmistir. Ulasilamayan iki
uzman diginda, kalan yedi uzman arasindan Ozel Egitim
Ana Bilim Dal1 6gretim {iyesi bir profesor; Egitim Bilimleri,
Temel Egitim, Matematik ve Fen Bilimleri Egitimi Ana
Bilim Dal1 doktor 6gretim {iyeleri olmak tizere dort uzman
geri doniis saglamistir. Uzmanlarin geri bildirimleri
dogrultusunda sorular gozden gegirilmistir. Ayrica 6zel
yetenekliler egitiminde nitel arastirmalarda deneyim sahibi
doktor Ogretim gorevlisi
Kodlayicilar aras1 uyum %84 olarak belirlenmistir.

goriismeleri  kodlamuistir.

Ayni zamanda, islem siireci detayli bir sekilde kayit altina
almmis ve raporlanmigtir. Bulgular, birden fazla dogrudan
alint1 ile sunulmus ve veri gesitliligi saglanmistir (Yildirim
ve Simsek, 2018). Ayrica, birinci arastirmaci sahip oldugu
Onyargilarini ve diisiincelerini ¢alisma boyunca arastirmaci
notlarinda yer vermistir.

3. Bulgular

Bu arastirma, 6zel yetenekli MTAL &grencilerinin kariyer
karar verme siireclerini incelemeyi amaglamaktadir. SBKK
temel alinarak analiz edilen goriismeler sonucunda elde
edilen bulgular, bireysel 6zellikler ve baglamsal etmenler
olmak {izere iki ana tema altinda sunulmustur. Izleyen
satirlarda temalar altinda yer alan alt-temalar ve kodlara
iliskin katilimer alintilarina yer verilmistir. Katilimcilar K1,
K2, K3 olarak parantez i¢inde gosterilmistir.

3.1. Bireysel Ozellikler

Arastirmadan elde edilen bulgulara gore bireysel
ozellikler, katilimcilar tarafindan 6z degerlendirmeler,
mesleki degerler ve psikososyal ozellikler ele alinarak
agiklanmustir. Bireysel 6zelliklere dair iiretilen kod ve alt-
temalar asagida Tablo 2’de sunulmustur.

Tablo 2.
Bireysel 6zellikler temasina dair alt-tema ve kodlar
Tema Alt Tema Kodlar
Bireysel Ozdegerlendirmeler Meslek alanlar1
ozellikler Ilgi alanlar
Ozgiiven
Mesleki degerler Calisma kosullar1
Yiiksek beklentiler
Gelir
Psikososyal Zaman yonetimi
etkenler Azim ve ¢aba

Sabirli olma

Tablo 2’de sunuldugu {iizere, 6z degerlendirmeler alt-
temas1 kapsaminda meslek alanlari, ilgi alanlari, 6zgiiven
olmak tdizere ti¢ kod olusturulmustur.
se¢meyi diistindiikleri mesleklere yonelik yanitlar: meslek
alanlar1 kodu altinda toplanmistir. Katilimcilardan elde
edilen ifadeler su sekildedir:

Katilimalarin

“Siber giivenlik dahilinde bir meslek diisiiniiyorum. Miizik
aletlerine ilgim var bir de sesimin giizel oldugunu soyliiyorlar.
Emin degilim ama galiba seslendirmen olma sansim var.” (K1).
“Bilisim wve teknoloji sektbriiniin icerisinde yer almayi
hedefliyorum. Tam olarak ne yapmak istedigimi bilmiyorum su
an. Bir de futbola ilgim var, aslinda menajer olmak isterdim.”
(K2).

“Yazilumla ilgili meslekleri secmeyi diisiiniiyorum. Onii agik diye
ve maaslart diisiinerek yazilimla ilgili meslekleri seciyorum.
Kendim agama kaydedecegime inansam bilim insani olmak
isterdim.” (K3).

Katilimcilarin mesleki kararlarint verirken dikkate aldigi
kisisel ilgi alanlari, ilgi alanlar1 kodu kapsaminda ele
alinmigtir. Katilmcilarin ifadeleri su sekildedir:

“Diinyadaki teknolojik gelisimlerin sonucunda siber giivenlik
yeni bir saha. Gelecege yonelik bir meslek olmasi ve ilgi
duydugum alan olmasi karar vermeme yardimci oldu. Mutlu
olabilecegime ve severek yapabilece§ime inandiim bir meslek.”
(K1).

“Bu zamana kadar hayatimda yer kaplayan sevdigim alanlar
oldugu icin bu meslekleri diisiiniiyorum. Gelecegim ve gelisimim
agisindan en iyisinin bu meslekler oldugunu diisiiniiyorum”
(K3).

Katilimcilarin mesleki hedeflerine ulasma konusundaki
inanclar1 6zgiiven kodu altinda degerlendirilmistir. Bu
koda dair 6rnek alintilar su sekildedir:
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“Hedeflerime ulagabilirim, zor oldugunun farkindayim ama
imkdnsiz degil yapabilirim.” (K1).

“ Aktif olarak ticarete atilma ve kendi sirketimi kurma diigiincem
var. Bilgisayar konusunda kendime giiveniyorum, kiiciikliikten
beri ilgim var gercekten seviyorum. Anlama yetenegim sayesinde
yapworum da... Belirli bir noktaya geldim, kapasitem oldugunu
diisiiniiyorum.” (K2).

“Zaten bu meslekleri secmemin nedeni her zaman kendini
gelistirmenin ¢cok onemli olmast ve ben kendimi siirekli
gelistirmeye calistyorum.” (K3).

Mesleki degerler alt-temasi, katilimcilarin meslek se¢imi
stirecinde 6nem verdikleri unsurlart icermektedir. Bu alt-
tema kapsaminda galisma kosullari, yiiksek beklentiler ve
gelir olmak tizere {i¢ kod iiretilmistir. Calisma kosullar1
koduna dair ifade su sekildedir:

Hayatim boyunca bu meslegi yapacagim igin tercih ettigim hayat
kosullarina uygun bir meslek olmali. Giinde sekiz saat
calisacagim bir meslek istemiyorum. Uzaktan da calisabilirim.
Cok yer de gezmek istiyorum. Istedigim meslek beni
kisitlamamali, hayallerime ulasirken bana engel olmamali. Bu
isteklerime uygun en iyi meslekler bilgisayar ile ilgili olanlar.
(K3)

Yiiksek beklentiler kodu katilimcilarin mesleki hedeflerine
kapsaminda degerlendirilmistir. Katilimcilar su ifadeleri
dile getirmistir:

“Unlii bir teknoloji firmasimda saygin bir yere sahip olmak
istiyorum, kendimle gurur duymak istiyorum” (K1).

“Elon Musk veya Jeff Bezos gibi ¢ag atlatan buluslari olan bir
vizyona sahip olmak isterdim ya da bu tiir sirketleri yonetmeyi
isterdim” (K2).

“Alanmimin en iyilerinden biri olmak, adimdan soz ettirmek
istiyorum”(K3). Bu cevaplar, “yiiksek beklentiler, biiyiik
hayaller” (Arastirmaci giinliigii, 26.10.2023) saha notlariyla
desteklenmistir.

Mesleki degerler alt-temas: altinda yer alan gelir koduna
iliskin 6rnek alint1 su sekildedir: “Kaginilmaz gercek olan bu
iste para var m, iyi gelir getirecek mi sorularini soruyorum ve
bilisim alanindaki mesleklerin ortalama maaslari yiiksek.” (K2).

Katilimcilarin hedeflerine ulagmak icin gerekli gordiikleri
kisisel ozellikler psikososyal 6zellikler alt-temasi altinda
toplanmistir. Azim ve gaba, zaman y&netimi ve sabirli olma
olmak tizere ii¢ kod olusturulmustur.
yanitlarinda kodlarn i¢ ige gectigi goriilmiistiir bu nedenle
katilmcilardan elde edilen 6rnek alintilar benzer sekilde
bir arada sunulmustur. ifadeler su sekildedir:

Katilimailarin

“Azim ve ¢aba gerekir. Bir sorun yasadi§imda kendi kendine
cozmeye calisirim. Kendimi daha ¢ok zorlayabilirim. Kaybedecek
bir seyim yok ama kazanacak ¢ok seyim var diye diisiiniiriim.”
(K2).

“En biiyiik engel kendimim aslinda. Tembellik, disiplinsizlik ve
motivasyon kaybr yasayabilirim. Ama en Onemlisi zaman

kaybetmemek gerekir. Eger vakti dogru degerlendiremezsem
hedeflerime ulasamayabilirim. Zamanum nasil kullandigim ve
nasil daha verimli gecirebilecegim iizerinde calistyorum.” (K1).
“Sikr ve planli ¢calisma ¢ok onemli. Sabirly olur ¢ok ¢alisirsam
hedeflerime ulasirim. Sorun yasadigimda her seye bir siire mola
verip dinlenirim, ne yapmam gerektigini sakince diisiiniiriim.
Sabirli olmadigim zaman pes etmekten korkuyorum.” (K3).

3.2. Baglamsal Etmenler

Arastirmadan elde edilen bulgulara goére baglamsal
etmenler egitim 6gretim ve sosyal etkenler ile agiklanmusgtir.
Baglamsal etmenler temasma dair iiretilen kod ve alt-
temalar Tablo 3’te sunulmustur.

Tablo 3.
Baglamsal etmenler temasina dair alt-tema ve kodlar
Tema Alt Kodlar
Tema
Baglamsal Egitim Egitim sistemine elestiri
etmenler  Ogretim  Okula dair olumlu degerlendirmeler
Okula dair olumsuz degerlendirmeler
Sosyal Sosyal aglar
etkenler  Torpil

Ekonomik kogullar

Tablo 3’te sunuldugu {iizere, egitim Ogretim alt-temast
egitim elestiri,
degerlendirmeler, okula dair olumlu degerlendirmeler
olmak {izere ii¢ kodu icermektedir. Katilimcilarin her biri,
agilis sorusu olarak yoneltilen “okulla ilgili hoslandigin ve

sistemine okula dair olumsuz

hoslanmadigin seyler nelerdir?” sorusuna “bu soruya iliskin
bir ders saati konugabilirim, séylenecek ¢ok sey var” cevabin
vermistir.

Katiimcilardan elde edilen egitim sistemine elestiri
koduna dair 6rnek alinti su sekildedir: “Yeni bilgiler
ogrenmeyi seviyorum ama iilkenin egitim sistemi nedeniyle
okuldan soguyorum. Okul saatleri uzun oldugu icin dersler
yorucu oluyor. Zorunlu dersler var bir de.... (K1).

Okula dair olumlu ve olumsuz degerlendirmeler
katilimcilar tarafindan bir arada ifade edildigi icin benzer

sekilde her iki koda dair alintilar bir arada sunulmustur.

Okul, is¢i yetistiren bir kurum sanki. Gergekten etkili ve kaliteli
bir o6grenme ortam  saglamayan  bir oldugunu
diistiiniiyorum. Devlet tarafindan desteklenen bir okul olmasina
ragmen verilen egitim cogu zaman niteliksiz” (K3).

kurum

Firsatlarimiz ¢ok ve proje gelistirme sansimiz var ama meslek
dersleri verimsiz ve yetersiz” (K1).

“Meslek derslerinin sayisimin fazla olup bu derslerin bos
gecmesinden hosnut degilim.” (K2).

Sosyal etkenler alt-temas: altinda sosyal aglar, torpil ve
ekonomik kosullar olmak iizere ii¢ kod yer almaktadir.
Sosyal aglar koduna dair goriisler su sekildedir: “Bilisim
alani, iletisimin 6neminin had safhada oldugu bir alan, baz
insanlarla baglantilar onemli.” (K3).
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Torpil koduna ait goriisler su sekildedir: “Maalesef torpil
kavraminin her meslekte oldugu gibi bilisim alanminda da iistiin
oldugu gercegi var Tiirkiye'de. Ne kadar iyi olursam olayim torpil
nedeniyle sanssizlik yasayabilirim. Bu beni korkutuyor, bir
sekilde kendimi one ¢ikarmam gerektigini hissediyorum” (K2).

Ekonomik kosullar koduna dair goriisler su sekildedir.
“Bilgisayar konusunda kendime giivensem de finansal kosullar
beni korkutuyor. Yasadigim ekonomik sorunlar en biiyiik
engelim. Hedeflerime ulasmak igin Tiirkiye'de olmamaliyim
bence.” (K1).

4. Tartisma

Bu durum calismasinin amact MTAL'ye devam eden 6zel
yetenekli 6grencilerinin kariyer karar verme siireclerini
incelemektir. SBKK'nin (Lent vd., 1994) anahtar kavramlar1
cercevesinde, bireysel Ozellikler (6z degerlendirmeler,
mesleki degerler ve psikososyal etkenler) ile baglamsal
etmenlerin (egitim-Ogretim ve sosyal cevresel faktorler)
etkilesimi incelenmistir. Bulgular, dgrencilerin bilisim ve
mithendislik alanlarindan meslek se¢me egilimlerinin yani
sira hem bireysel 6zelliklerin hem de cevresel kosullarin,
ozel yetenekli ogrencilerin kariyer karari {izerindeki
belirleyici roliinii agikga ortaya koymustur.

Bireysel 0zellikler katilimcilarin
mesleki tercihlerinde belirgin sekilde ilgilerin 6ne ¢iktig1
goriilmiistiir. Bu bulgu, Jung'un (2014, 2017) mesleki ilgi ve
tutumun Kkariyer kararindaki belirleyici etkisini ortaya

koyan yol analiz ¢alismalarini desteklemektedir.

temas1 baglaminda,

Ozel yetenekli ogrencilerin 6z degerlendirmeler ve
aldiklar1 doniitler sayesinde ilgilerinin gelistigi; ilgilerine
ayirdik¢a  yetkinlik

zaman
kazandiklar1 gortilmiistiir.

ayirdiklar1  ve zaman

Ayrica, katilimcilarin, segici bir sinav olan Liselere Gegis
Smavi'nda (LGS) elde ettikleri yiiksek ytiizdelik dilimle
okula yerlesmeleri sonucunda o6z-yeterlik algilarinmn
yliksek oldugunu gozlenmistir. SBKK’de yer alan 06z-
yeterlik inanglariin belli oranda bireyin yetenegine bagh
oldugu varsayimimin bu agidan desteklendigini (Lent vd.,
1994) sdylemek miimkiin. Ogrenciler, mesleki hedeflerine
ulasmada psikososyal etkenler (zaman yonetimi, azim,
sabir) ve egitim sistemi, torpil ile ekonomik kosullar gibi

baglamsal engellerin farkinda olmalarma ragmen,
ozgilivenlerini  koruyarak olumlu sonug¢ beklentisi
tasimaktadirlar. Ozel yetenekli oOgrencilerin kariyer

planlama becerilerini inceleyen Giile¢ ve digerlerinin
(2020), 44 BILSEM ve 62 tanilanmamis lise dgrencisiyle
yaptiklar1 ¢alismada kariyer iyimserligi agisindan anlaml
farklilik bulunmustur. Bu ¢alismada katilimcilarin sahip
oldugu iyimser tutum, bahsi gegen ¢alismanin bulgulariyla
paralellik gostermektedir. Aymi1 zamanda,
gelisiminde sosyal-duygusal oOzelliklerin de belirleyici
oldugunu gostermektedir.

kariyer

Katilimcilarin ¢alisma kosullari, gelir ve yiiksek beklentiler
gibi mesleki degerlerinin karar siireclerinde etkili oldugu
saptanmustir. Ergenlik donemindeki bireyler, biligsel ve

soyut diisiinme gelisimiyle onceliklerini belirlemeye ve
degerlerle uyumlu yonelmeye
baglamaktadir (Kuzgun, 2008). Demirbas-Celik ve
Mertol'un (2018) BILSEM &grencileriyle  vyiiriittiikleri
calismada basari, kariyer, ekonomik gii¢ ve toplumsal katk:
hedeflerinin 6ne ¢iktig1
katilimcilarin basari, saygmlik ve gelir beklentilerinin 6n
planda oldugu; toplumsal katki amacinin ise bulunmadig:
tespit edilmistir. Bu durum, o6zel yetenekli bireylerin
saygmlik ve yiiksek gelirli ~mesleklere
beklentileriyle uyumludur (Kerr ve Vuyk, 2013). Fen,
teknoloji, miithendislik ve matematik (FeTeMM) alanlarinin
kiiresel rekabet ve egitim kalitesi agisindan kritik olmasi,
gelismis tilkelerde 6zel yetenekli bireylere yonelik yatirim
yapilmasinin temel nedenlerindendir (Robinson vd., 2018).

mesleki alanlara

goriilirken, bu c¢alismada

yonelme

Tiirkiye’de de BILSEM mezunlarinin agirlikli olarak bu
alanlara yonelmesi, bu ¢alismanin 6grencilerinin bilisim ve
miihendislik alanlarina egilim gostermesiyle paralellik arz
etmektedir (Yiiregilli Goksu, 2021).

Universiteye giris sinavlarmin sonuglarinin 6grencilerin
kariyer kararlarinda belirleyici oldugu iilkemizde, devam
edilen okul tiirii ile kariyer kararlarmin uyumlu olmasi
beklenen bir durumdur (Boliikbas ve Giir, 2020). SBKK’de
onerildigi gibi, 0grencilerin yetenek, ilgi ve degerlerini
kesfetmelerinde gesitli 6grenme deneyimlerinin roli
biiyiiktiir. Ortaokul ve lise diizeyinde 0Ozel yetenekli
bireylere yonelik kariyer damsmanlik hizmetlerinin,
bulundugu c¢evre ve toplumun 0Ozelliklerine uygun
mentorluk, staj ve ciraklik programlariyla desteklenmesi
onem tasimaktadir (Smith ve Wood, 2020). Tiirkiye’deki
BILSEM Ogrencilerinin staj, ¢iraklik, mesleki izleme ve
rehberlik gibi kariyer desteklerine yonelik ihtiyaglarm
ortaya koyan arastirmalar (Altun, 2015) bu c¢alismanin
bulgular ile ortiismektedir. Bu ¢alismanin katilimcilar: da
okul i¢i ve dist mesleki etkinliklerle desteklenmektedir.

Katilimcilarin devam ettikleri okul tiirii ve ilgi alanlari
cercevesinde mesleki secimleri bulunmasina kargin miizik,
spor ya da akademi gibi farkli alanlarda mesleki
hayallerinin bulundugu gozlenmistir. Bu durum, farkl
alanlarda ilgi ve yetenek sahibi
kavramsallastirilan  (Jung, 2019) “coklu potansiyel”
olgusunu yansitmakta ve katilimcilarin ¢oklu potansiyel

olmak olarak

agisindan degerlendirilmesi gerekmektedir. Ote taraftan,
bu ¢alismada bireyin ulasabilecegini diistindiigii meslek ile
hayalini kurdugu meslek arasinda ekonomik ve sosyal
nedenlerle fark olmasi dikkat cekicidir. Bir katiima
yasadigt ekonomik sorunlari engel olarak gordiigiini
agikca ifade etmistir. Bu katilima bilim insan1 olma hayali
kurmasma ragmen yazilimla ilgili meslekleri se¢cmeyi
diistindiigiinti ifade etmistir. Ogrencilerin farkli alanlara

yonelme egilimleri baglamsal faktorlerin  bireyin
potansiyelini  smirlandirabilecegini ve  6grencilerin
kararlarinda pragmatik secimler yapmak zorunda

kaldigin1 gostermektedir. Bu agidan bu bulgular, Beal ve
Crockett'in (2020) ¢alismasini desteklemektedir.
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Ayrica, calismaya katilmayan bir 6grencinin kariyer karar
siireglerinde zorluk yasadig1 ve beklenen mesleki gelisim
gorevlerini yerine getirmekte giicliik cektigi goriilmiistiir.
Bu durum, 6zel yetenekli 6grencilerin ihtiya¢ duyduklar:
egitim ve kariyer danismanligi hizmetlerini yeterince
alamadiklarina isaret etmekte ve bu alandaki destek
ihtiyacin1 yeniden giindeme getirmektedir (Altun, 2015;
Greene, 2006; Maxwell, 2007; Smith ve Wood, 2020).

Baglamsal etmenler arasinda 6grencilerin egitim sistemine
yonelik olumsuz tutumlar dikkat ¢ekicidir. Okulun djjital
doniistime yonelik nitelikli isgiicli hazirlama misyonu
dogrultusunda bilisim alaninda egitim vermesine ragmen,
oldugu
belirlenmistir. Ders igerikleri ve egitim kalitesi konusunda
katiimcailarin  elestirileri, mesleki ve teknik egitimin
yaygm
sermektedir. Bu durum, mesleki egitimin {ilkemizde halen
yetenek gelisimini
savunan Tasli-Karabulut (2022) ve egitimin kalitesinin
mesleki egitime yonelik elestirilerin temelinde yer aldigin

giderilmesi gereken sorunlara da sahip

niteligine  iliskin sorunlar1  gozler oniine

destekleyici firsatlar sunmadigini

belirten Ozer’in (2020) bulgulariyla ortiismektedir.

Sosyal cevre ve liyakat ihlali olarak tamimlanan torpil
konusu da ¢alismanin énemli bulgularindandir. Torpilin,
kamu personel yoOnetiminde performans diisiikliigii,
olumsuz orgiitsel iklim, itibar kayb1 ve nitelikli personel
kayb1 gibi olumsuz sonuglar1 oldugu alanyazinda
belirtilmektedir (Yilmaz ve Cakici, 2021). Bu calismada
katiimailarin torpille ilgili tutumlari, liyakat ihlalinin
glincel ve 6nemli bir sorun oldugunu vurgulamaktadir. Bu
durum, nitelikli isgiiclinii olusturacak ozel yetenekli
Ogrencilerin sosyal adalet algis1i ve kariyer gelisimini
olumsuz etkileyebilecegi icin goz ardi edilmemeli ve
kariyer engeli olarak ele alinmalidir.

Bu calismadan elde edilen bulgular derlendiginde 6zel
yetenekli 6grencilerin kariyer gelisimlerini desteklemeye
yonelik 6neriler su basliklarda toplanabilir:

Okul psikolojik danigsmanlari, 6zel yetenekli ¢ocuk ve
ergenlerin yetenek ve kariyer gelisiminde 6nemli role sahip
olan destek kaynaklarindan biridir (Yoo ve Moon, 2006). Bu
calismada, 6zel yetenekli bireylerin kariyer gelisimlerine
dair psikolojik danismanlarin bilgi sahibi olmasmin énemi
okul
danismanlarina hizmet ici egitimler diizenlenmesi bu
alandaki bilgi eksikligini gidermek adina énemli bir adim
olacaktr.

ve gerekliligi giindeme gelmistir. Bu agidan,

Psikososyal beceriler (azim, sabir, zaman yoOnetimi) ve
kariyer kararsizligi ile basa ¢ikma becerileri de kariyer
karar verme siirecinde énemli bulunmustur. Bu baglamda
6zel yetenekli ogrencilere yonelik esneklik/yilmazlik ve
motivasyon temelli miidahale programlarinin
uygulanmali, BILSEM ve okullarda
yayginlastirilmalidir.

Orgiin

Ortaokul ve lise diizeyinde staj, mentorluk ve mesleki

izleme programlar1 olusturulmal;; bu uygulamalar

Ogrencilerin  ilgi ve gercek  yasam
deneyimleriyle pekistirmelerine saglamalidir.
Egitim politikalar1 agisindan da mesleki ve teknik egitimde
igerik ve kalite sorunlar1 giderilmelidir.

yeteneklerini
olanak

Bu calisma, ayni okula devam eden {ii¢ erkek O6grenci ile
gergeklestirilmistir. Katilimc tek okuldan ve sadece erkek
O0grencilerden olusmasi, ¢alismanin temel smurlihigidir.
Ancak MTAL gibi proje okullarinda 6grenim goren
BILSEM &grencilerinin temsil edildigi nadir calismalardan
biri olmasi bakimindan &zgiin bir nitelik tasimaktadir.
Gelecek caligmalarda kiz farkli  okul
tlirlerinden ve sosyoekonomik diizeylerden bireylerin
dahil edilmesi 6nerilmektedir.

ogrencilerin,

Sonu¢ olarak, bu c¢alisma, Ozel yetenekli MTAL
ogrencilerinin kariyer gelisim siireglerine ¢ok boyutlu bir
bakis sunmakta ve potansiyellerini gerceklestirmeleri i¢in

ihtiya¢ duyduklar: destegin 6nemini vurgulamaktadir.

Etik Bildirim: Yapilan bu calismada “Yiiksekogretim
Kurumlar: Bilimsel Arastirma ve Yayin Etigi Yonergesi”
kapsaminda uyulmas belirtilen tiim kurallara uyulmustur.
Yonergenin ikinci boliimii olan “Bilimsel Arastirma ve Yayin
Etigine Aykir1  Eylemler” bashg belirtilen
eylemlerden higbiri gergeklestirilmemistir. 26.09.2023
tarihinde Hacettepe Universitesi Etik Kurulundan etik
komisyon izni alinmustir.

altinda

Yazar Notu: Bu calisma birinci yazarin ikinci yazar
danismanliginda yiiriittiigii doktora tezinin bir kismindan
uretilmistir.

Yazar Katkilari: Her iki yazar tiim béliimlere esit derecede
katk1 saglamistir.

Finansman: Calismada herhangi finansal bir destek
alinmamusgtur.

Cikar Catismasi: Calismada yazarlar arasinda veya
herhangi bir kurum ya da kurulusla herhangi bir ¢ikar
catismasi bulunmamustir.

Veri Erisilebilirligi:  Verilerin erisilebilirligi  igin

yazarlardan izin alinmasi gerekmektedir.
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Yari-yapilandirilmis Ogrenci Goriisme Formu

O X NG LN

—_ = =
N = O

Ileride hangi meslekleri segmeyi diisiiniiyorsun?

Eger bir karar verdiysen, hangi etmenleri dikkate alarak bu karara vardin?

Diisiindiigiin mesleklerin 6zellikleri nelerdir?

Se¢meyi diisiindiigiin meslek ne gibi beceriler gerektiriyor?

Farkli alanlara yonelik ilgi ve yeteneklerin var m1? Varsa bu durumun sana sagladigi faydalar nelerdir?
Mesleki hedeflerine ulagirken sorun yasarsan neler yaparsin?

Diisiindiigiin meslekte ulasmay1 hedeflediklerin nelerdir?

Hedeflerine ulagsmak i¢in sence neler gerekmektedir?

Mesleki segeneklere iliskin ne kadar bilgi sahibisin?

. Hedeflerine ulasabilmek icin ne tiir sorunlar yasayabilirsin?
. Istedigin herhangi bir meslegi segmekte 6zgiir olsaydin kararn yine ayni olur muydu?
. Sorularm igerigi, uygunlugu ve siralamasi hakkinda ne diisiiniiyorsun?
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The career decision-making process is critical and complex for typically developing
individuals. This process can be even more stressful for gifted individuals who have unique
needs and differences. This explorative case study aimed to investigate the career decisions
and decision-making process of gifted students attending Vocational and Technical
Anatolian High School. Three male students were selected using a criterion sampling
method. Data were collected through semi-structured interviews conducted in the fall
semester of the 2023-2024 academic year. Thematic analysis was employed to analyze the
data; five sub-themes and two themes were produced. The sub-themes of self-appraisals,
professional values, and psychosocial factors were categorized under the “individual
characteristics” theme, while the sub-themes of education and social factors were
categorized under the “contextual factors” theme. The current study revealed a reciprocal
and cyclical relationship between individual characteristics and contextual factors in the
career decision-making process. This study recommended that career programs
implemented in Science and Art Centers (BILSEM) should be expanded to regular schools.

1. Introduction

Making a career decision is challenging in itself.
Individuals have to make decisions on numerous issues
throughout their lives; however, most of these decisions
have limited long-term effects (Jung, 2019). Career
decisions differ from daily decisions in this respect, and
their outcomes vary in terms of both type and time. Career
decisions, which can lead to psychological, sociological,
and economic consequences, are important decisions that
can cause short-, medium-, and long-term effects.

The career decision-making process varies within the
framework of individual differences (Wood, 2010). While
some studies have revealed the relationship between
cognitive ability and academic and professional
achievement (Wai, 2013), high IQ scores or having special
abilities alone do not determine career success (Bergman et
al, 2014). Although gifted individuals have some
advantages in career development, they need various
psychosocial skills and counseling support to turn these
advantages into success (Chen & Wong, 2013; Muratori &
Smith, 2015). Despite the fact that gifted individuals, who
start the process of career awareness and evaluating career
options earlier compared to their peers, need career
counseling the most, few studies have been conducted on

career counseling for this group in both national and
international literature (Altun, 2015; Bulut & Bacanli, 2022;
Sargin & Demirelli, 2024; Smith & Wood, 2020; Yoo &
Moon, 2006).

The psychological support for elite athletes or performing
artists is not adequately provided to academically gifted
individuals (Subotnik et al., 2011). The social perception
that these individuals do not need counseling services is a
significant obstacle to providing the necessary support
(Maxwell, 2007). Gifted individuals who cannot receive
professional counseling support cannot use their potential
adequately or may face the risk of failure (Jung, 2019).
Psychosocial skills and strengths are among the basic
factors that determine an individual’s transition from
special ability to expertise and distinction (Subotnik et al.,
2011). Developmental beliefs, openness to learning, and the
ability to delay gratification are expected to develop during
the transition from potential to competence, whereas skills
such as coping with competition, taking responsibility, risk
management, resistance to peer pressure, and emotional
regulation are expected to develop during the transition
from competence to expertise (Worrell et al., 2021).

Psychological counselors are expected to understand the
needs of individuals with these characteristics and plan
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their counseling services accordingly. However, counselors
experience difficulties with implementing differentiated
career counseling because of heavy workloads and
different demands within the school (Smith & Wood, 2020).
Moreover, a lack of knowledge about the specific needs of
gifted individuals can cause counselors to feel inadequate
(Kurt, 2016). Therefore, career counseling services provided
to gifted individuals are limited in both scope and content.
Gifted individuals, who differ from others in terms of
motivation levels, lifestyle preferences, and values,
question the meaning of professions for their life and
future; in this respect, they need opportunities to increase
their self-awareness (Maxwell, 2007; Muratori & Smith,
2015). Nevertheless, traditional counseling methods are
usually employed for gifted individuals (Leana-Tascilar,

2020).

In a study on Science and Art Centers (BILSEM) providing
enriched education to gifted individuals in Tirkiye,
parents of primary school students stated that BILSEM
contributed to their children's personal, social, and creative
development, but that they received inadequate guidance
services (Saritas et al., 2019). Likewise, although BILSEM
students attending grades 8-12 experienced problems in
various areas, school counselors, students, and parents
indicated that these students received inadequate guidance
services. Whereas 38.5% of the 343 participating students
stated that they had received no help from the guidance
service, only 4% reported that they had received help
(Altun, 2015). These findings indicate that students
experience problems with access to guidance services and
the current services are limited in meeting their needs.

To solve the problems above, consecutive BILSEM Career
Guidance Programs were prepared and put into practice in
2021. In this regard, psychoeducational programs titled
"Future Awareness" were developed for primary school,
"Future Readiness" for secondary school, and "Future
Planning" for high school. The said programs were found
to positively affect students” career development (Aydogan
& Tanriseven, 2025; Eker, 2023; Turung & Kaya, 2023).
However, these studies on interventions were conducted
with limited samples and usually with younger age groups.

The career development of gifted individuals is a relatively
new field, which has been studied in a limited way (Chen
& Wong, 2013). A literature review indicates a lack of
diversity in the career development of gifted individuals
(Greene, 2006). There is still no theoretical framework,
specific to gifted individuals, for career development,
which can be explained by numerous theories, models, and
approaches (Jung, 2019). The Social Cognitive Career
Theory (SCCT) explains how individuals make career
decisions  through the interaction of personal,
environmental, and cognitive factors (Lent et al., 1994). This
theory states that social environments, such as school,
family, and friends, provide direct and indirect learning
experiences, shaping the career prospects of children and
adolescents. Due to these experiences, individuals seek

answers to the question, "Can I do this?", which creates a
perception of self-efficacy (Istk, 2010). Additionally,
outcome expectancy, which refers to an individual's
expectations regarding the outcome of their behaviors, is
also important in the career choice process. These two
perceptions determine an individual’s career goals, which
are their response to the question, “How much do I want to
do this?” (Lent et al., 1994). The present study adopted the
SCCT, which applies to different sociocultural contexts and
individuals, as a theoretical framework to explain the
career decision-making process of gifted high school
students.

The current research was conducted at a thematic
Vocational and Technical Anatolian High School (VTAHS),
implementing a project in the field of information
technologies in Tiirkiye. Tiirkiye prioritizes vocational
education in line with its long-term and sustainable
development goals; hence thematic high schools are
opened accordingly (Ozer, 2020). Additionally, the "1000
Schools in Vocational Education Project” was launched to
decrease the achievement gap between schools, which is
one of the main problems of the education system
(Boliikbas & Giir, 2020). The VTAHS, where the present
research was conducted, was opened within the scope of
this project. The main objective of the current work was to
examine the career decisions of gifted VTAHS students and
the factors shaping these decisions. The study aimed to
provide original and theoretical contributions to students'
career development by examining the key concepts of the
SCCT, namely self-efficacy and outcome expectancy, along
with environmental factors. In this regard, the main
research problems were determined in the following way:

1. What are the career decisions of gifted VTAHS students?

2. What factors shape the career decisions of gifted VTAHS
students?

The responses to the questions above will fill a gap in the
literature regarding the career development processes of
gifted students and shed light on practices that will enable
the training of a qualified workforce at both individual and
societal levels.

2. Method
2.1. Design

Yin (1994) categorized case studies into three depending on
research  purpose:  descriptive, and
explanatory. Yin stated that an exploratory case study was
employed when the research aimed to answer the question
“what.” This study preferred an exploratory case study
since it sought answers to the question “what” factors
shaped the career decisions of gifted VTAHS students. The
current research addressed each of the high school students
identified as gifted individuals as a case. Owing to this
design preferred, participants not only provided
information or generated data for the researcher but were

exploratory,
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also considered experts in their conditions (Miles et al.,
2014).

2.2. Study Group

In Tiirkiye, gifted students are eligible to enroll in BILSEM
after the nomination, diagnosis, and placement stages
(Ministry of National Education [MoNE], 2024). The study
group comprised three male students who were diagnosed
with general intellectual ability and were attending
BILSEM. Since qualitative case studies aim to generate in-
depth data (Yin, 1994), the sample size was kept small for
illustrative purposes. The objective was not generalizability
but a detailed understanding of the cases.

Participants were selected using criterion sampling, one of
the purposive sampling methods. Therefore, being a
BILSEM student and meeting particular requirements were
identified as criteria for participants. Accordingly, the
VTAHS, which was implementing a project in the field of
information technologies, was selected as the school where
the research would be performed. Factors such as this
school's central placement system, accepting students from
across the country, students' adaptation to the school and
dormitory, and the intensity of the vocational courses
students take were considered. Therefore, the study did not
9th-grade
Furthermore, since this school was newly opened, it did not
have 12th-grade students yet. In line with this, volunteer
students from among 10th and 11th-grade students who
fulfilled the criteria participated in the research. However,
despite meeting the criteria, one 10th-grade student did not
participate in the study because he did not volunteer.

include preparatory class or students.

Participants were not paid any fees or provided financial
support. Participants' identities were kept confidential, and
each was coded as P1, P2, and P3. Table 1 contains
information on participants.

Table 1.
Information on participants
Code Grade Gender Areaof Boarding  Interview
Ability Status Date
P1 11 Male General Daytime  25.10.2023
intellectual  student,
lives
with his
family
P2 10 Male General Daytime  26.10.2023
intellectual  student,
lives
with his
relative
P3 10 Male General Boarder 26.10.2023
intellectual

Table 1 shows that one student lives with his family, one in
a dormitory, and one in his relative’s house. It is the study’s
limitation that all participants were male; however, this
situation is associated with the current student profile of
the school. The VTAHS is a coeducational school with a
limited quota, with males constituting the majority of the
enrolled students.

2.3. Procedure

The institution where the research would be conducted was
identified after the necessary permissions were obtained.
Vocational education in Tiirkiye is a field that is
continuously included in development plans and has
become a "national issue." Improvement efforts that place
more emphasis on academic and general skills in vocational
education have recently come to the fore (Ozer, 2020). A
different picture emerges upon examining the types of
schools attended by gifted students and those who attend
BILSEM. Figure 1 below shows the distribution of high
school students attending BILSEM by school type and year.

As seen in Figure 1, gifted high school students mainly
attended Anatolian and Science High Schools between 2017
and 2020. The attendance rate of Fine Arts and Social
Sciences High Schools remained quite low. The number of
students enrolled in Fine Arts High Schools tended to
decrease between these years and was 179, 166, and 152
students, respectively. Only two students attended Sports
High Schools in the 2019-2020 academic year, while 79
students attended VTAHS in the 2017-2018 academic year.
Non-attendance of VTAHS by students after 2018 was
associated with the change in the High School Transition
System (LGS) that went into effect that same year.

This study was completed at a VTAHS at the center of the
improvement The
researcher, who worked as a school counselor, conducted
interviews on October 25 and 26, 2023. Since the
participants in this study were under the age of 18, written
parental consent was received from the students' parents

above-mentioned efforts. first

for their children's participation in the research. Likewise,
before the start of the interviews, the study’s purpose and
content were explained to the students, and written
consent, stating that the students volunteered to participate
in the research and that the interviews would be audio-
recorded on the phone, was obtained.

Since the school does not have an independent guidance
service, the interviews were held in available, quiet areas.
The students answered the questions in 25-30 minutes,
during which the interviews were audio-recorded. The first
researcher frequently sought confirmation from the
interviewees during the interviews and asked follow-up
questions on points that required clarification or that
caught the researcher’s attention.
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Figure 1. Distribution of High School Students Receiving Education at Science and Art Centers (SACs) (Ozer, 2021)

2.4. Measures
2.4.1. Semi-structured student interview form

The study used a semi-structured interview form as the
primary data collection instrument. Field notes were also
taken to ensure data diversity. The first researcher prepared
the interview questions by reviewing the literature and the
key concepts of the SCCT. The appendix contains the semi-
structured interview questions prepared, while some
sample questions are presented below:

1. What professions do you plan to pursue in the future?
2. What factors did you consider when making a
decision?

The need to clarify some questions emerged during the
interviews. For instance, the question “What are the
characteristics of the professions you are considering?” was
clarified with explanations of working conditions, the
required education, etc. Furthermore, the question “What
problems might you experience in achieving your goals?”
was rewritten as “What problems might you experience in
achieving your goals, and what obstacles do you face?”

2.5. Data Analysis

B The interview data were transcribed verbatim. Prior to
the analysis, the interview transcripts were sent to each
participant, and the participant's confirmation of the
content was obtained. To this end, a confirmation interview
was conducted once with each participant. A thematic
analysis (Braun & Clarke, 2006) method was employed in

the data analysis. In this process, all data were prepared for
analysis by listening to and reading them several times;
codes were created, and finally, sub-themes and themes
were identified. Microsoft Office software was used for
coding in line with the researchers’ preference. For
instance, responses such as “vocational courses are
inefficient...”, “vocational courses are the waste of time...”, and
“the education provided is mostly of poor quality...” were coded
as “negative evaluations of the school” and evaluated
under the sub-theme of “education” and the theme of
“contextual factors.” The first researcher generated 53
codes in total. A second independent coder reached a
consensus on 45 codes, and an inter-coder agreement was
calculated to be 84% (45/53x100). Discrepancies were

discussed and resolved, and full agreement was achieved.

Additionally, the first researcher transferred the field notes
to a computer environment and gave the date and page
number. The field notes were not analyzed separately,
providing an opportunity for comparison with the data
from the interviews and context enrichment. Evaluation
interviews were held with the second author throughout
the study. After the preliminary study process was
explained verbally, the data analysis was submitted to the
second author for their opinion and approval.

2.6. Credibility

Various precautions were taken to increase the quality and
credibility of this case study. First, expert opinions were
received on the semi-structured interview questions
prepared based on the literature. The 12 questions in the
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draft form were sent via email to nine experts working in
the field of the education and career counseling of gifted
individuals. Except for the two experts who could not be
reached, of the remaining seven experts, four provided
feedback, including a professor from the Department of
Special Education and assistant professors from the
Departments of Educational Sciences, Basic Education,
Mathematics, and Science Education. The questions were
revised in line with the experts' feedback. Moreover, a
lecturer (Ph.D.) with experience in qualitative research in
gifted education coded the Inter-coder
agreement was determined to be 84%.

interviews.

Furthermore, the procedures were meticulously recorded
and reported. The results were presented with multiple
direct quotations, and data diversity was ensured (Yildirim
& Simsek, 2018). Additionally, the first researcher included
their prejudices and thoughts in the researcher’s notes
throughout the study.

3. Results

The current study aimed to investigate the career decision-
making processes of gifted VTAHS students. The findings
from the interviews, analyzed based on the SCCT, are
presented
characteristics and contextual factors. The following
sections include participant quotations concerning the sub-
themes and codes under the themes. Participants are
indicated in parentheses as P1, P2, and P3.

under two main themes: individual

3.1. Individual Characteristics

According to the findings from the study, individual
characteristics explained by participants by
addressing self-appraisals, professional values, and
psychosocial characteristics. Table 2 below lists the codes
and sub-themes created for individual characteristics.

were

As seen in Table 2, three codes were created under the sub-
theme of self-appraisals: occupational fields, areas of
interest, self-confidence. Participants' responses
regarding the professions they were considering selecting

and

were grouped under the code of occupational fields.
Participants’ statements are given below:

“I'm considering a career in cybersecurity. 1'm interested in
musical instruments, and people say I have a beautiful voice. I'm
not sure, but I have probably a chance at becoming a voice-over
artist.” (P1). “I'm targeting to work in the IT and technology
sector. I don’t know exactly what I want to do right now. I'm also
interested in football; I'd actually like to be a manager.” (P2).

“I'm considering pursuing software-related careers. I choose
software-related they offer promising
opportunities and have good salaries. If I believed I could make
progress, I'd want to be a scientist.” (P3).

careers  because

The personal areas of interest that participants considered
when making their career decisions were discussed under
the code of areas of interest. Participants’ statements are
presented below:

“Cybersecurity is a novel field that has emerged due to
technological advancements in the world. The fact that it's a
future-oriented profession and my area of interest helped me make
the decision. It is a profession I believe I can be happy in and
enjoy.” (P1).

“I'm considering these professions since they are fields I love and
they have taken a significant place in my life to the present day. I
believe these professions are the best for my future and
development.” (P3).

Participants' beliefs about achieving their career goals were
evaluated under the code of self-confidence. Examples of
quotations with regard to this code are as follows:

“I can achieve my goals. I know it's difficult, but not impossible;
I can do it.” (P1).

“I'm considering actively going into business and establishing
my own company. I'm confident with computers; I've been
interested in computers since I was a child, and I really love them.
I do this due to my ability to understand... I have reached a certain
point; I think I have the capacity.” (P2).

“I have chosen these professions because self-improvement is
always crucial and I'm constantly striving to improve myself.”
(P3).

The sub-theme of professional values includes the elements
that participants attached importance to in their career
choice process. Three codes were produced under this sub-
theme: working conditions, high expectations, and income.
The statement concerning the code of working conditions
is as follows:

“Since I will be doing this job for the rest of my life, it must be a
job that suits my preferred living conditions. I don’t want to work
in a job that requires me to work eight hours a day. I can also work
remotely, and I want to visit a lot of places. The job 1 want
shouldn’t restrict me or hinder me from realizing my dreams. The
best jobs that suit my wishes are related to computers.” (P3)

The code of high expectations was evaluated within the
scope of participants’ career goals. Participants’ statements
are given below:

“I want to have a respected position at a famous technology
company and be proud of myself.” (P1).

“I'd like to have a vision with groundbreaking inventions like
Elon Musk or Jeff Bezos, or I'd like to manage such companies.”
(P2).

“I want to become one of the best in my field and make a name for
myself” (P3). These responses were supported by field
notes, “high expectations, big dreams” (Researcher’s diary,
26.10.2023).

An example of a quotation for the income code under the
sub-theme of professional values is as follows: “This is the
inevitable truth: I ask myself questions, is there money in this job?
Will it bring good income? The average salary for IT professions
is high.” (P2).
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The personal characteristics participants regarded as
necessary to achieve their goals were grouped under the
subtheme of psychosocial characteristics. Three codes
(perseverance and effort, time management, and patience)
were created. The codes in the participant responses were
therefore, the sample quotations
participants are presented together in a similar way. The
statements are given below:

interwoven; from

“Perseverance and effort are required. When I encounter a
problem, I try to solve it on my own. I can push myself harder. I
think I have nothing to lose but a lot to gain.” (P2).

“My biggest obstacle is actually myself. I can experience laziness,
indiscipline, and a loss of motivation. However, most
importantly, I shouldn’t waste time. If I don't use my time
correctly, I may not reach my goals. I'm working on how to use
my time and how to spend it more effectively.” (P1). “Hard and
planned work is crucial. If I'm patient and work hard, I'll achieve
my goals. When I experience a problem, I take a break and rest for
a while and think calmly about what I need to do. When I'm not
patient, I'm afraid of giving up.” (P3).

Table 2.

Sub-themes and codes under the theme of individual
characteristics

Theme Sub-theme Codes

Individual Self-appraisals ~ Occupational fields
characteristics Areas of interest

Self-confidence

Professional Working Conditions

values High Expectations
Income

Psychosocial Time management

factors Perseverance and effort

Patience

3.2. Contextuall Factors

According to the findings from the study, contextual factors
are explained by education and social factors. Table 3 lists
the codes and sub-themes generated for the theme of
contextual factors.

Table 3.
Sub-themes and codes under the theme of contextual factors
Theme Sub-theme Codes
Contextual Education Criticism of the education
factors system
Positive evaluations of the
school
Negative evaluations of the
school
Social Social networks
factors

Nepotism
Economic conditions

As seen in Table 3, the sub-theme of education contains
three codes: criticism of the education system, negative
evaluations of the school, and positive evaluations of the
school. Each participant answered the opening question,
“What things do you like and dislike about the school?” as
follows: “I could talk about this for a class hour; I have a lot to

say.”

A sample quotation obtained from participants for the code
of criticism of the education system is presented below: “I
love learning new things, but I'm disillusioned with school due
to the country’s education system. Classes are tiring due to long
school hours. There are also compulsory courses...” (P1).

Since participants expressed both positive and negative
evaluations of the school simultaneously, quotations for
both codes are presented together in a similar way.

“School is like an institution that trains workers. I believe it is an
institution that fails to provide a truly effective and quality
learning environment. Despite being a school supported by the
state, the education it provides is mostly of poor quality” (P3).

“We have a lot of opportunities and the chance to develop
projects, but vocational courses are inefficient and inadequate”
(P1).

“I'm not happy with the large number of vocational courses and
the fact that they are a waste of time.” (P2).

The sub-theme of social factors includes three codes: social
networks, nepotism, The
opinions on the social networks code are as follows:
“Communication is extremely important in the IT field, and
connections with certain people are important.” (P3).

and economic conditions.

The opinions on the nepotism code are given below:
“Unfortunately, the concept of nepotism is prevalent in the IT
field, as in every profession, in Tiirkiye. I can face unfortunate
consequences because of nepotism, no matter how good I am. This
scares me; I feel I should make myself stand out somehow.” (P2).

The opinions on the code of economic conditions are as
follows: “Although I trust myself in my computer skills,
financial circumstances scare me. The financial problems I
experience are my biggest obstacle. I think I shouldn’t be in
Tiirkiye to achieve my goals.” (P1).

4. Discussion

The objective of this case study was to examine the career
decision-making processes of gifted students attending
VTAHS. The interaction between individual characteristics
(self-appraisals, professional values, and psychosocial
factors) and contextual factors (education and socio-
environmental factors) examined within the
framework of the key concepts of the SCCT (Lent et al,,
1994). The findings clearly revealed the decisive role of both
individual characteristics and environmental conditions in
the career decisions of gifted students, in addition to their
tendency to choose careers in the fields of information
technology and engineering.

was
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Under the theme of individual characteristics, it was found
that participants' interests came to the fore in their career
choices. This finding supports path analysis studies by Jung
(2014, 2017), revealing the impact of
professional interests and attitudes on career decisions

determinant

It was found that gifted students’ interests developed due
to their self-appraisals and the feedback they received; they
dedicated time to their interests and acquired competence
accordingly.

Moreover, participants had high perceptions of self-
efficacy due to their placement in a school with a high
percentile on the selective High School Entrance Exam
(LGS). It can be stated that the assumption that self-efficacy
beliefs in the SCCT depend to a particular extent on an
individual's abilities is supported in this respect (Lent et al.,
1994). Although students are aware of psychosocial factors
(time management, perseverance, and patience) and
contextual obstacles such as the education system,
nepotism, and economic conditions in achieving their
career goals, they maintain their self-confidence and expect
positive outcomes. Giileg et al. (2020) conducted a study
with 44 BILSEM and 62 undiagnosed high school students
on gifted students’ career planning skills and found a
significant difference in terms of career optimism. The
optimistic attitude of participants in the current study is
parallel to the findings of the above-mentioned work. It
also indicates that socio-emotional characteristics are
decisive in career development.

Participants' professional values, such as working
conditions, income, and high expectations, affected their
decision-making processes. Individuals in adolescence
begin to determine their priorities and focus on areas
compatible with their professional values with the
development of cognitive and abstract thinking (Kuzgun,
2008). While the study conducted by Demirbas-Celik and
Mertol (2018) with BILSEM students showed that the goals
of success, career, economic power, and social contribution
came to the fore, this study revealed that participants
prioritized success, prestige, and income expectations, but
did not have the goal of social contribution. This agrees
with the expectations of gifted individuals seeking prestige
and high-income professions (Kerr & Vuyk, 2013). The fact
that science, technology, engineering, and mathematics
(STEM) fields are critical for global competition and quality
of education is one of the primary reasons for investments
in gifted individuals in developed countries (Robinson et
al., 2018). The fact that BILSEM graduates in Tiirkiye
mainly tend to these fields is parallel to students'
inclination toward informatics and engineering fields in
this study (Yiiregilli Goksu, 2021).

In Tiirkiye, where university entrance exam results
determine students' career decisions, it is expected that
career decisions are compatible with the type of school they
attend (Bolitkbas & Giir, 2020). The SCCT suggests that
various learning experiences play an essential role in

students' discovery of their abilities, interests, and values.
It is important that career counseling services provided to
gifted individuals at the secondary and high school levels
be supported with mentoring, internship,
apprenticeship programs tailored to the characteristics of
their environment and society (Smith & Wood, 2020).
Research revealing the needs of BILSEM students in
Tiirkiye for support,
apprenticeship, career monitoring, and guidance (Altun,
2015), agrees with the findings of this study. Participants in
this study are also supported by in-school and out-of-

and

career such as internship,

school vocational activities.

Although participants made career choices within the
framework of their school type and areas of interest, they
had career dreams in different fields, such as music, sports,
or academia. This reflects the phenomenon of "multiple
potential," conceptualized as having interests and abilities
in diverse fields (Jung, 2019), and participants should be
evaluated for multiple potential. On the contrary, it is
remarkable that there was a discrepancy in the present
study between the career an individual believes they can
achieve and the career they dream of, because of economic
and social factors. One participant clearly stated that he
regarded his financial difficulties as an obstacle. This
participant said that he was considering software-related
professions despite dreaming of becoming a scientist.
Students' tendency to pursue different fields indicates that
contextual factors can limit an individual's potential and
that students are forced to make pragmatic choices in their
decisions. Therefore, these findings support the study by
Beal and Crockett (2020).

Moreover, one student who did not participate in the
research experienced difficulties in the career decision-
making process and difficulty fulfilling the expected
professional development tasks. This indicates that gifted
students do not receive adequate education and career
counseling services they need, bringing the need for
support in this area to the agenda again (Altun, 2015;
Greene, 2006; Maxwell, 2007; Smith & Wood, 2020).

Students' negative attitudes toward the education system
are remarkable among the contextual factors. Although the
school provides education in the IT field in line with its
mission to prepare a qualified workforce for digital
transformation, it was also determined to have problems
that should be eliminated. Participants' criticisms of course
content and education quality demonstrate common
problems with the quality of vocational and technical
education. This agrees with the findings of Tasli-Karabulut
(2022), arguing that vocational education in Tiirkiye still
does not offer opportunities to support talent development,
and Ozer (2020), stating that the quality of education is at
the center of criticisms of vocational education.

The issue of nepotism, which is defined as a social
environment and merit violation, is also one of the
important findings of this study. The literature states that
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nepotism has negative consequences in public personnel
management, such as poor performance, a negative
organizational climate, loss of reputation, and loss of
qualified personnel (Yilmaz & Cakici, 2021). Participants'
attitudes toward nepotism in the current study stress that a
merit violation is a current and significant problem. This
should not be ignored and should be considered a career
obstacle since it can adversely affect the perception of social
justice and the career development of gifted students who
will constitute a qualified workforce.

Upon summarizing the findings from the present study,
recommendations for supporting the career development
of gifted students can be gathered under the following
headings:

School psychological counselors are among the support
sources with a significant role in the talent and career
development of gifted children and adolescents (Yoo &
Moon, 2006). The current study stressed the importance
and necessity of psychological counselors' knowledge of
the career development of gifted individuals. In this
respect, providing in-service training for school counselors
would be an essential step toward eliminating the
knowledge gap in this area.

Additionally, psychosocial skills (perseverance, patience,
and time management) and coping with career indecision
were found to be crucial in the career decision-making
process. Hence flexibility/resilience and motivation-based
intervention programs for gifted students should be
implemented and made widespread in BILSEM and
mainstream schools.

Internship, mentoring, and career monitoring programs
should be established at the secondary and high school
levels; these practices should enable students to reinforce
their interests and abilities with real-life experiences. In
terms of educational policies, content and quality issues in
vocational and technical education should also be
eliminated.

The present study was conducted with three male students
attending the same school. The fact that participants
consisted of only male students from a single school is a
fundamental limitation of this study. However, the current
research is unique in that it is one of the few studies that
represent BILSEM students studying at project schools,
such as VTAHS. It is recommended that future research
include female students and individuals from different
school types and socioeconomic levels.

Consequently, the current work presents a multifaceted
perspective on the career development processes of gifted
VTAHS students and highlights the importance of the
support they need to realize their potential.
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Appendix

Semi-Structured Student Interview Form

What professions do you plan to pursue in the future?

What factors did you consider when making a decision?

What are the characteristics of the professions you are considering?

What skills does the career you are considering require?

Do you have interests and abilities in different fields? If any, what benefits do they provide?
What will you do if you experience difficulties achieving your career goals?

What are your goals in the career you are considering?

What do you think is required to achieve your goals?

How much do you know about career options?

10 What problems might you experience in achieving your goals?

11. If you were free to choose any career you wanted, would you make the same decision?
12. What do you think about the content, relevance, and order of the questions?
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