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« iThenticate

Bu arastirmanin temel amaci, Tiirkiye'de 2010-2024 yillar arasinda fen bilimleri
alaminda yaratict drama yontemiyle hazirlanmis 36 lisansiistii tezi inceleyerek, bu
calismalarin  akademik yénelimlerini, kullanilan yontemleri, ulasilan bulgular
ve gelistirilen onerileri ortaya koymaktir. Nitel arastirma desenine dayali olarak
yiiriitiilen bu ¢alismada, veriler dokiiman incelemesi yoluyla toplanmig ve Ulusal Tez
Merkezi’'nden erisilebilen tezler, belirlenen élgiitlere gére analiz edilmistir. Tezlerin
biiyiik ¢cogunlugunun yiiksek lisans diizeyinde hazirlandigi ve egitim bilimleri ¢atist
altinda, ozellikle fen bilgisi egitimi alaninda yogunlastigi belirlenmistir. Arastirmalarda
genel olarak nicel yontemler ve deneysel desenler tercih edilmis, ogrenciler en ¢ok
calisilan grup olmus ve orneklem biiyiikliigii ¢cogunlukla orta diizeyde kalmigtir:
Tezlerin igerik analizine gére yaratici drama yontemi; fen bilimleri ogretiminde
ogrencilerin akademik basarilarini, kavramsal anlamalarini, bilimsel siire¢ ve
elestirel diisiinme becerilerini gelistirmekte, 6grenme siirecini daha kalici ve eglenceli
hale getirmektedir. Yontemin ogrencilerin motivasyonu ve derse karsi tutumlar
tizerinde de ¢cogunlukla olumlu etkisinin oldugu goriilmiistiir. Arastirmanin onemli bir
boyutunu olusturan Drama Ders Plani Degerlendirme Rubrigi (DDPR) ¢ergevesinde,
36 tezden yalnizca 24 iiniin detayl olarak yapilandirilmis drama ders plani icerdigi
ve bu planlarin rubrik kriterlerine gore degerlendirilebildigi tespit edilmistir. Tezlerde
one ¢ikan oneriler arasinda; ogretmenlere yonelik yaratict drama teknikleri iizerine
hizmet i¢i egitimler verilmesi, fen ogretimi icin 6zel olarak gelistirilen yaratict drama
etkinlik kitaplarimin hazirlanmasi, ogretmen adaylarimin bu yontemle ilgili uygulamali
stireglere dahil edilmesi, dijital teknolojilerle desteklenen drama materyallerinin
gelistirilmesi ve yaratici drama yonteminin yalnizca fen ogretiminde degil, disiplinler
arasi alanlarda da etkin bigimde kullanilmasi gerektigi vurgulanmigstir.
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Giris

Tiirkiye’de 2010-2024 yillart arasinda fen bilimleri alaninda yaratici drama {izerine yapilan
lisansiistli tezlerin incelenmesi, egitimde yaraticit yaklagimlarin 6nemini ve bu yaklagimlarin fen
bilimleri 6gretimindeki etkilerini anlamak ag¢isindan kritik bir 6éneme sahiptir. Yaratict drama,
ogrencilerin aktif katilimm tesvik eden, elestirel diisiinme becerilerini gelistiren ve dgrenmeyi
eglenceli hale getiren bir yontemdir. Tiirkiye’de yaratict drama alaninin dnciilerinden sayilan San’a
(1991) gore egitimde yaratici drama, 6zellikle okullardaki gesitli 6grenim basamaklarinda ¢ocuga
kendini tanimay1, yeti ve yeteneklerini kesfetmeyi, grup arkadaslarini tanimayi, kendini onlarin
yerine koyabilmeyi, bir olguyu cesitli yonleriyle irdelemeyi, oynayarak ve yasayarak dgrenmeyi
ogretmektedir.

Yaratici drama, bir yontem, bir amag¢ ve bir ders gibi farkli boyutlartyla kullanilmaktadir.
Bu boyutlarindan hangisinin ise kosulacagina ise dramanin kullanilma amaci yon vermektedir.
Yaratic1 drama, egitimde yer alan yontemler arasinda okul ortamlarina girmistir ve hem bagimsiz
bir ders olarak hem de etkin bir yontem olarak pek ¢ok derste kullanilmaktadir (Adigiizel, 2024).
Ayrica yaraticl dramanin 6rgiin ve yaygin egitimde kullanilan bazi derslerin amacina ulagsmasinda
etkili bir sekilde kullanilabilecek yontemsel bir islevi de mevcuttur. Yaratici drama bir yontem veya
arag¢ olarak kullanildiginda, sahip oldugu teknikler yine devrededir ve bu teknikler yonteme bir tiir
“hizmet” ederler (Adigiizel, 2024). Bu tekniklerden olmazsa olmaz olanlar1 dogaclama ve rol oynama
teknikleridir. Bu tekniklerin temelinde, 6greneni merkeze alma ve kurgusal diinyadaki gergeklikleri
bireye ¢esitli roller yiikleyerek yasatmak vardir.

Yaratict drama yontemi, fen bilimleri egitiminde yaygin olarak kullanilmaktadir. Gegtigimiz
yillara oranla da kullanimi artarak devam etmektedir (Simsek ve Karatag, 2020). Fen egitimi
alaninda gergeklestirilen drama yontemi kullanimina ydnelik alan ya—zin ve arastirma sonuglari
incelendiginde; yaratict drama yonteminin fen dersle—rinde etkili bir 6gretim araci oldugu sonucuna
varilmaktadir (Ozdemir Simsek, 2024). Fen egitiminde kullanilan yaratic1 drama etkinliklerinde, tim
siif diizeylerinde 6grencilerin eglendikleri, keyif aldiklar, biligsel kazanimlarin yaninda duyugsal
alanda da birgok kazanimlarmin oldugu ve ayni zamanda fen konularin1 daha etkili 6grendikleri,
bunun da bilginin kalicigini sagladigi Hendrix (2011) tarafindan da ortaya konmustur. Asil kaynaga
ulasan Yilmaz ve arkadaslarinin (2023) yaptig1 meta analiz ¢alismasinda, ilkokul diizeyinde yaratici
drama uygulamalarinin akademik basariya etkisi incelenmis ve bu tiir uygulamalarin 6grenci
basarisini artirma potansiyeli oldugu vurgulanmistir. Ayrica, Deveci ve Aydiz’in (2021) arastirmast,
fen bilimleri 6gretiminde yaratici drama yonteminin, dgrencilerin analitik diisiinme ve problem
¢Ozme becerilerini gelistirmedeki roliinii ortaya koymaktadir.

Tiirkiye’de yaratici drama alaninda yapilan lisansiistl tezlerin sayisindaki artig, bu alana
yonelik akademik ilginin giderek arttigini gostermektedir. Timer ve Aslisen’in (2022) 20162020
yillar1 arasini kapsayan incelemesi, yaratici drama alaninda gerceklestirilen tezlerin cesitliligini ve
bu alandaki arastirma egilimlerini ortaya koymaktadir. Fen bilimleri alaninda yayimlanan lisansiistii
tezlere yonelik meta-analiz ¢alismalari ise Simsek ve Karatas (2020) ile Giirkan (2023) tarafindan
farkli degiskenler acisindan ele alinmistir. Ancak 2021-2024 yillar1 arasinda yayimlanan tezleri
kapsayan kapsamli bir incelemeye rastlanmamistir. Bu caligmalar, yaratict drama yonteminin fen
bilimleri egitimindeki etkililigine iliskin genel sonuglar sunmakla birlikte, yontemin ders planlarinda
hangi asamalar ve teknikler araciligiyla yapilandirildigina dair ayrintili betimlemelerin smirlt
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kaldigin1 géstermektedir. Fen egitimi alani disinda farkli disiplinlerde ytiriitiilen benzer calismalarin
da literatiirde yer almas1 (Ozdemir, 2023; Yakar, Demir ve [gde, 2022), yaratict drama arastirmalarinin
disiplinler arasi bir ¢ergevede ele alindigini gostermektedir.

Yaratict drama temelli ders planlarinin etkililigi, yontemin hazirlik, canlandirma ve
degerlendirme agamalarininnasil yapilandirildigiyladogrudaniliskilidir. Hazirlik agamasi 6grencilerin
derse bilissel ve duyussal olarak hazirlanmasini saglarken, canlandirma asamasi 6grenme siirecinin
merkezini olugturmaktadir. Degerlendirme asamasi ise 0grenme c¢iktilarinin ortaya konulmasini
ve siirecin pedagojik acidan biitlinlenmesini saglamaktadir. Ancak fen bilimleri alaninda yaratici
drama yontemiyle hazirlanan lisansiistli tezlerde ders planlarinda kullanilan bu asamalarin nasil
yapilandirildigina iligkin sistematik ve karsilagtirmali analizlerin sinirli oldugu goriilmektedir.

Tiirkiye’de 2010-2024 yillar1 arasinda fen bilimleri alaninda yaratict drama yoOntemi
kullanilarak hazirlanan lisansiistii tezlerin incelenmesi, alandaki arastirma egilimlerinin ve uygulama
yaklagimlarinin belirlenmesi agisindan énem tasimaktadir. Fen bilimleri egitiminde yaratic1 drama
yontemini ele alan tez ve makalelerin ¢esitliligi, bu yontemin farkli boyutlariyla incelendigini
gostermektedir. Ancak literatiir incelendiginde, fen egitiminde yaratici drama yontemiyle gelistirilen
ders planlarinin belirli 6lgiitler dogrultusunda sistematik bigimde analiz edildigi kapsamli bir
caligmaya rastlanmamigtir. Bu durum, yaratici drama temelli ders planlarinin yapi, igerik ve uygulama
ozelliklerinin ayrintili olarak ele alinmasimi gerekli kilmaktadir. Bu arastirma, séz konusu boslugu
doldurmay1 amaclayarak fen bilimleri alaninda yaratic1 drama yontemiyle hazirlanmis lisanstistii
tezleri belirlenen Ol¢iitler cercevesinde incelemeyi hedeflemektedir.

Arastirma Problemi

2010-2024 yillar1 arasinda Tiirkiye’de fen bilimleri alaninda yaratici drama yontemi
kullanilarak yapilan lisansiistii tezlerde hangi akademik egilimler, hangi arastirma yontemleri, hangi
sonugclar ve oneriler 6ne ¢ikmaktadir?

Alt Problemler

Arastirmanin genel problem durumu dogrultusunda asagidaki alt problemlere yanit
aranacaktir:

1. Tiirkiye’de 2010-2024 yillart arasinda fen bilimleri alaninda yaratici drama yontemi
kullanilarak yapilan lisansiistii tezlerin yillara, lisansiistii diizeylere (yliksek lisans, doktora),
iiniversitelere, enstitil tiirlerine ve ana bilim dallarina gére dagilimi nasildir?

2. Tiirkiye’de 2010-2024 yillar1 arasinda fen bilimleri alaninda yaratict drama yontemi
kullanilarak yapilan lisansiistii tezlerin aragtirma yontemine (nitel, nicel, karma), arastirma yontemi
aciklamalarina, 6rneklem biiyiikliiklerine, ¢alisma gruplarina (6grenci, 6gretmen, 6gretmen adaylari
vb.), drneklem se¢im sekline ve veri toplama araglarina gére dagilimi nasildir?

3. Tiirkiye’de 2010-2024 yillar1 arasinda fen bilimleri alaninda yaratici drama yontemi
kullanilarak yapilan lisansiistii tezlerin amaglari, sonuglari ve onerileri nelerdir?

4. Turkiye’de 2010-2024 yillar1 arasinda fen bilimleri alaninda yaratici drama yontemi
kullanilarak yapilan lisansiistii tezlerin ders planlarinda kullanilan hazirlik ¢aligmalari, canlandirma
asamalar1 ve degerlendirme teknikleri nelerdir?
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Yontem

Bu béliimde arastirmanin yontemine iligkin olarak arastirma deseni, veri kaynagi (¢aligma
grubu), veri toplama araglari, veri toplama siireci, verilerin analizi ile gegerlik ve giivenirlik
kapsaminda alinan 6nlemler agiklanmistir.

Arastirmanin Modeli

Bu aragtirmanin amaci, Tirkiye’de 2010-2024 yillar1 arasinda fen bilimleri alaninda
yaratict drama yontemi ile yapilmis lisansiistii tezleri incelemek; bu tezlerin akademik egilimlerini,
kullanilan yontemleri, ulasilan sonuglar1 ve Onerileri ortaya koyarak alana katkida bulunmaktir. Bu
amag dogrultusunda arastirma, nitel arastirma yaklagimi ¢ergevesinde yapilandirilmigtir.

Arastirmada, ulasilan kaynaklarin sistematik bicimde ¢ozliimlenmesine olanak tanimasi
nedeniyle dokiiman incelemesi deseni kullanilmistir. Aragtirma verilerinin birincil kaynagi olarak
yiiksek lisans ve doktora tezleri toplanmis, analiz edilmis ve yorumlanmustir.

Veri Kaynag
Aragtirmanin c¢alisma grubu, amacgli 6rnekleme yontemlerinden Slgiit 6rnekleme yoluyla
belirlenmistir. Olgiit drnekleme, arastirmanin amaci dogrultusunda dnceden belirlenmis kriterleri

kargilayan dokiimanlarin se¢ilmesini esas alan bir 6rnekleme yaklagimidir.

9 <c

Bu kapsamda, Ulusal Tez Merkezi veri tabani lizerinden “yaratici drama”, “egitimde drama”
ve “egitsel drama” anahtar kelimeleri kullanilarak yapilan tarama sonucunda toplam 486 lisansiistii
tez tespit edilmistir. Elde edilen tezler asagidaki dlgiitler dogrultusunda incelenmistir:

* Fen bilgisi/fen bilimleri egitimi alaninda yaratici drama yontemini konu almast,
* Yiiksek lisans veya doktora tezi olmasi,

* 2010-2024 y1llar1 arasinda yayimlanmis olmasi,

¢ Ulusal Tez Merkezi’nde tam metin olarak erisime agik olmasi,

* Belirlenen anahtar kelimelerden en az birini igermesi.

Bu olgiitler dogrultusunda yapilan eleme sonucunda, aragtirma kapsami disinda kalan
calismalar diglanmis ve 36 tez, arastirmanin ¢alisma grubuna dahil edilmistir. Incelenen tezler,
yaratict drama yonteminin fen bilimleri egitimindeki etkilerini akademik basari, biligsel gelisim,
sosyal-duygusal kazanimlar ve pedagojik boyutlar agisindan ele alarak alanyazina 6nemli katki
sunmaktadir.

Veri Toplama Araclari

Arastirmada tezlerin ders planlarmi ayrintili incelemek amaciyla “Drama Ders Plam
Rubrigi (DDPR)” kullanilmigtir. Bu rubrigin tercih edilme nedeni yaratict drama ders planlarini
degerlendirmeye yonelik gelistirilen etkili bir dlgek olmasidir.

Drama Ders Plani Degerlendirme Rubrigi (DDPR).

Arastirmada Korkut (2020) tarafindan gelistirilen ve revize edilen dokuz 6lgiitten ve her
olgiit icin dorder performans seviyesinden olusan bir dereceli puanlama anahtar1 olan DDPR
kullanilmistir. Drama Ders Plan1 Degerlendirme Rubrigi’nde sirasiyla; ders planinin yazildig: dil,
dersin kazanimlari, katilimcilar, materyaller, etkinlikler, 1sinma asamasi, canlandirma asamasi,
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dramatik kurgunun bilegenleri ve degerlendirme asamasi basliklar1 6lgiit olarak belirlenmistir. Her
ol¢iit icin; “Cok yeterli”, “Kismen yeterli”, “Yetersiz” ve “Cok yetersiz” basliklari ile belirtilmis
seviyeler bulunmaktadir. Rubrigi kullanmak igin Oncelikle incelenecek ders planinin tamami
okunmustur. Sonrasinda birinci 6l¢iitten baslayarak oncelikle “Cok yeterli” seviye tanimi1 okunmustur.
Ders plani bu tanima uyuyorsa bir sonraki ol¢iite gecilmistir. Eger uymuyorsa uygun seviye bulunana
kadar diger seviyeler sirasiyla okunmustur. Tiim dlglitlere ait seviyeler belirlendikten sonra toplam
puana ulasmak icin toplama islemi yapilmistir. Incelenen toplam 36 tezden 27’sinde ders plani
bulunmaktadir. Ders plani igeren 27 lisansiistii tez DDPR ile degerlendirmeye alinmustir.

Verilerin Toplanmasi

Bu arastirmada, 2010-2024 yillar1 arasinda Tiirkiye’de fen bilimleri alaninda yaratici drama
konusunda hazirlanmis toplam 36 lisansiistii tez incelenmistir. S6z konusu tezler, belirlenen 6lgiitler
dogrultusunda Yiiksekogretim Kurulu Ulusal Tez Merkezi (YOK Tez) veri tabani iizerinden erisilerek
elde edilmistir. Veri toplama siireci alan yazin taramasi ve dokiimanlarin kodlanmas1 seklinde iki
sekilde yapilmistir. Anahtar kelimeler ve zaman aralig1 belirlenmis, “yaratici drama”, “egitimde
drama” ve “egitsel drama” ifadeleri kullamlarak veri tabaninda tarama yapilmustir. Igerige uygun
olmayan caligmalar kapsam dis1 birakilmigtir. Ders plani igeren 27 tezin ilk ders planlarinin rubrik
degerlendirmeleri yapilmistir. Bazi tezlerde ilk ders planlar1 “yaratict dramaya giris” niteliginde

oldugu i¢in fen bilimleri konulari igeren ikinci ya da {i¢iincii ders planlar1 incelenmistir.
Gecgerlik ve giivenirlik i¢cin alinan onlemler

Bu aragtirmada, incelenecek tezler belirlendikten sonra, olusturulan Excel dosyasina tezlerin
arastirma kiinye bilgileri girilmistir. Ardindan tam metinleri detayli bir sekilde incelenmis ve
arastirma sorusuna dahil olan bilgiler tabloya girilmistir. Bu bilgiler girilirken yorum yapilmadan,
makalelerde yer alan ifadeler dogrudan kullanilmistir. Elde edilen bilgilere uygun olarak kod ve
temalar olusturulmustur. Arastirmaci, veri toplama ve analiz siirecinde yorumlayici rol iistlenmis;
kodlama ve tema olusturma siireci literatiir temelli Olgiitler dogrultusunda yuritiilmistiir. Tezler
bulgular sunulurken T1, T2, T3, seklinde temsil edilmistir. Tutarlilik igin veriler, tezlerden dogrudan
almarak, yorum katilmadan kullanilmistir. Teyit edilebilirlik Sl¢iitiiniin saglanmasi i¢in incelenen
tezler, “Ekler” kisminda sunulmustur. Yapilan analizler, arastirmacilar tarafindan talep edilmesi
durumunda sunulmak iizere arsivlenmistir. Analiz sonucunda elde edilen degerler, ylizde ve frekans
degerleriyle, sayisallastirilarak sunulmustur.

Verilerin Analizi

Toplanan veriler, betimsel analiz yontemi kullanilarak incelenmistir. Bu siirecte, tezler
oncelikle kiinyelerine (yili, tiniversitesi, enstitiisii, ana bilim dali, aragtirma yontemi vs.) gore
siniflandirilmig ve sistematik bir bicimde Microsoft Excel programina aktarilmistir. Bu sayede her bir
tezin temel 6zellikleri karsilagtirmali olarak incelenebilir hale getirilmistir. Tez igerikleri, aragtirmanin
alt problemleri dogrultusunda belirlenen temalar ve kategoriler ¢ercevesinde ¢oziimlenmistir. Veriler,
betimsel yaklagim temelinde gruplandirilarak anlamli 6riintiiler ortaya koyulmus; yineleyen yapilar,
dikkat ¢ceken egilimler ve cesitli yontemsel tercihler sistematik olarak analiz edilmistir.

Elde edilen bulgular, verilerin daha anlasilir bir sekilde sunulmasi amaciyla tablo ve grafiklerle
desteklenmigtir. Bu gorseller araciligryla tezlerin yillara, iiniversitelere, lisansiistii diizeylerine,
kullanilan yontemlere ve 6rneklemlerine gore dagilimlar1 agik bigimde ortaya koyulmustur. Analiz
siirecinde giivenirligin artirilmasi amaciyla tema ve kategori olusturulmasinda alanyazin destegi
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alinmuis, veriler iki arastirmaci tarafindan bagimsiz olarak incelenmis ve bulgular arastirma sorulariyla

tutarli bicimde yapilandirtlmistir. Analiz siireci goriis birligi saglanarak yiiriitilmiistiir.

Arastirma ve Etik

Arastirma verileri 19.03.2025 tarihli E-51944218-050-00004134261 sayili Hacettepe
Universitesi Egitim Bilimleri Enstitiisii Aragtirma Etik Kurulu karar1 dogrultusunda toplanmis ve

caligma “Yiiksekogretim Kurumlart Bilimsel Arastirma ve Yayin Etigi Yonergesi” kapsaminda

uyulmasi belirtilen tiim kurallara uygun ve etik acidan uygun bulunmustur

Bulgular

Bu calisma, yazarin daha once yiiriittiigii yiiksek lisans tezinde elde edilen bulgular1 6zetler

niteliktedir. Tiim bulgulara deginebilmek amaciyla, bulgular tablo seklinde 6zetlenmistir. Tablo 1°de

birinci alt probleme yonelik bulgular 6zetlenmistir. Tablo 2’de ikinici alt probleme yonelik bulgular

Ozetlenmigtir. Tablo 5’te ise diger alt problemlere ait bulgular 6zetlenerek verilmistir.

Tablo 1

Tezlerin Demografik Bilgilerine Yonelik Bulgular

Tez Yayim Lisansiistii Universite Enstitii Ana Bilim
No Yih Diizeyi (B3) (B4) Dah
(B1) (B2 (BS)

T1 2010 Yiiksek Lisans Sakarya Universitesi Fen Bilimleri [Ikogretim Ana Bilim
Enstitiisti Dali

T2 2010 Yiiksek Lisans Gazi Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dali

T3 2011 Yiiksek Lisans Celal Bayar Universitesi Fen Bilimleri Fen Bilimleri Egitimi
Enstitiisii ABD

T4 2011 Yiiksek Lisans Marmara Universitesi Fen Bilimleri [Ikogretim Ana Bilim
Enstitiisii Dali

T5 2012 Yiiksek Lisans Erciyes Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dali

T6 2012  Yiiksek Lisans Erciyes Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisti Dali

T7 2012 Yiiksek Lisans Hacettepe Universitesi Sosyal Bilimler  {lkdgretim Ana Bilim
Enstitiist Dali

T8 2012 Yiiksek Lisans Atatiirk Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dali

T9 2012 Yiiksek Lisans Pamukkale Universitesi ~ Fen Bilimleri [Ikogretim Ana Bilim
Enstitiisii Dali

T10 2012  Yiiksek Lisans Ege Universitesi Sosyal Bilimler ~ Ilkdgretim Ana Bilim
Enstitiisii Dali

T11 2012  Doktora Gazi Universitesi Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD

T12 2012  Yiiksek Lisans Ahi Evran Universitesi ~ Sosyal Bilimler ~ Egitim Bilimleri Ana
Enstitiisii Bilim Dali
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T13 2013  Yiiksek Lisans Marmara Universitesi Egitim Bilimleri  {lkdgretim Ana Bilim
Enstitiisii Dali
T14 2013  Yiiksek Lisans Nigde Universitesi Egitim Bilimleri ~ Tiirk¢e Egitimi Ana
Enstitiisii Bilim Dali
T15 2014  Yiiksek Lisans Istanbul Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dali
T16 2014  Yiiksek Lisans Istanbul Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dal1
T17 2015 Yiiksek Lisans Amasya Universitesi Sosyal Bilimler  ilkdgretim Ana Bilim
Enstitiisii Dali
T18 2016 Yiiksek Lisans Balikesir Universitesi Fen Bilimleri [Ikogretim Ana Bilim
Enstitiisii Dali
T19 2017 Doktora Hacettepe Universitesi ~ Egitim Bilimleri  [Ikdgretim Ana Bilim
Enstitiisii Dali
T20 2018 Yiiksek Lisans Kirikkale Universitesi Fen Bilimleri [Ikogretim Ana Bilim
Enstitiisii Dali
T21 2018 Yiiksek Lisans Bartin Universitesi Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T22 2018 Yiiksek Lisans Hacettepe Universitesi ~ Egitim Bilimleri  [lkdgretim Ana Bilim
Enstitiisii Dali
T23 2018  Yiiksek Lisans Kilis 7 Aralik Fen Bilimleri Matematik ve Fen
Universitesi Enstitiisii Egitimi ABD
T24 2019  Yiiksek Lisans Mersin Universitesi Egitim Bilimleri  Egitim Bilimleri Ana
Enstitiisti Bilim Dal1
T25 2019  Yiiksek Lisans Balikesir Universitesi Fen Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T26 2019  Yiiksek Lisans Pamukkale Universitesi ~ Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T27 2019 Yiiksek Lisans Erciyes Universitesi Egitim Bilimleri  Ilkdgretim Ana Bilim
Enstitiisii Dali
T28 2020 Yiksek Lisans Mugla Sitki Kogman Egitim Bilimleri  Ilkdgretim Ana Bilim
Universitesi Enstitiisii Dali
T29 2020 Yiiksek Lisans Gazi Universitesi Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T30 2021 Yiksek Lisans Recep Tayyip Erdogan  Sosyal Bilimler =~ Temel Egitim Ana
Universitesi Enstitiisii Bilim Dali
T31 2021 Yiiksek Lisans Kastamonu Universitesi  Sosyal Bilimler =~ Temel Egitim Ana
Universitesi Bilim Dali
T32 2021 Doktora Inonii Universitesi Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T33 2022  Yiiksek Lisans Akdeniz Universitesi Egitim Bilimleri Matematik ve Fen
Enstitiisii Egitimi ABD
T34 2022  Yiiksek Lisans Bartin Universitesi Lisansiistii Matematik ve Fen
Egitim Enstitiisii  Egitimi ABD
T35 2022  Yiiksek Lisans Ankara Universitesi Egitim Bilimleri  Giizel Sanatlar Egitimi
Enstitiisii ABD
T36 2024 Yiksek Lisans Necmettin Erbakan Egitim Bilimleri Matematik ve Fen
Universitesi Enstitiisii Egitimi ABD
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Tablo 1’de gosterilen veriler, tezlerin yayim yili, lisansiistii diizeyi, liniversitesi, enstitii
tiirleri ve ana bilim dallarina gore listelenmistir. Tablodaki B1 siitunu ve Sekil 1 incelendiginde,
lisansiistii tezlerin yillara gére dagilimina bakildiginda, 2010-2024 yillar1 arasinda toplam 36 tezin
tamamlandig1 goriilmektedir. En ¢ok tezin 2012 yilinda yazildig1 goriilmiistiir. 2023 yilinda fen
egitimde uygulamali drama yontemi kullanilan higbir teze rastlanilmamasi dikkat ¢ekici bir durum

olarak one ¢ikmaktadir.

Sekil 1

Lisansiistii Tezlerin Yillara Gore Dagilimi

Sekil 2
Lisansiistii Tezlerin Diizeylerine Gére Dagilimi

Daoktora

Tiksek Lisans

Tablodaki B2 siitunu ve Sekil 2 incelendiginde, Tiirkiye’de 2010-2024 yillar1 arasinda fen
bilimleri alaninda yaratici drama ydntemi iizerine yapilan lisansiistii tezlerin 33 liniin yiiksek lisans
diizeyinde, 3’liniin ise doktora diizeyinde oldugu goriilmektedir. Veriler, tezlerin biiyiik cogunlugunun
yliksek lisans diizeyinde oldugunu géstermektedir.

Tablodaki B3 siitunu ve Sekil 3 incelendiginde, yaratici drama yontemiyle hazirlanmis toplam
36 lisanstistii tezin Tiirkiye genelindeki farkli iiniversitelere dagildigi goriilmektedir. Bu arastirmaya
gbre en fazla tez calismasinin iiretildigi {iniversiteler; Hacettepe Universitesi, Gazi Universitesi ve
Erciyes Universitesi olarak belirlenmistir
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Sekil 3
Lisansiistii Tezlerin Universitelere Gére Dagilimi

Sakarys Universites!

Recep Tayyip Erdogan Oniversitesi
Pamuickale Universitesi

Nigde Oniversites|

Mufjla Sitks Kopman Universitesi
Mersin Universitesi

Marmara Oriversitesi

Karikkale Oniversitesi

Kilis 7 Arabic Omiversites

Kastamany Universitesi

Istanbul Oniversitesi

i Inémis Universitesi
§ Hacettepe Universitesi
Gazl Universites!

s Eskigehir Osmangazi Universites
Erciyes Universitesi

Ege Universitesi

Celal Bayar Oniversitesi

Bartin Universites)

Balikesir Universites]

Atatisrk Oniversitesi

Ankara Universites)

Amagya Universitis)

deddeniz Oribversitesi

#hi Evran (niversitesi

a8 o5 18 LS 28 5 30
ez Says

Sekil 4
Lisansiistii Tezlerin Enstitii Tiirtine Gore Dagilimi

Sosyal Bilimier Enstitisd F

Lisansdsti Egitim Enstitlsd

Fen Bilimier] Enstitlsd

Eqitim Bilimleri Endtitis

Tablodaki B4 siitunu ve Sekil 4’te, Tiirkiye’de 2010-2024 yillar1 arasinda fen bilimleri
alaninda yaratic1 drama yontemi kullanilarak yapilan lisansiistli tezlerin enstitii tiiriine gére dagilimi
verilmistir. Lisansiistii tezlerin en biiyiik kism1 Egitim Bilimleri Enstitiisii’'nde hazirlanmistir, bu da
egitim alaninda akademik arastirmalarin yogunlastigim1 gostermektedir. Sosyal Bilimler Enstitiisii
%22.11 ile ikinci sirada yer almakta, 6zellikle fen bilimleri egitimi ve sosyal bilimlerde yaratici
drama gibi konularin ele alindigimi diisiindiirmektedir. Fen Bilimleri Enstitiisii'nde %19.37 oraninda
tez Uretilmistir. Bu bulgu, dogrudan fen bilimleri alaninda yapilan akademik ¢aligmalar1 temsil
etmektedir. Lisansiistii Egitim Enstitiisti ise yalnmizca %2.74 oraninda bir paya sahiptir, yani bu tiir
enstitlilerde yaratict drama ve fen egitimi konulu tezlerin nispeten daha az iiretildigi sdylenebilir.
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Sekil 5

Lisansiistii Tezlerin Anabilim Dalina Gére Dagilimi

lIkdgretim

Yaratic) Drama Eqgitimi
Turkge Egitimi

Temel Egitim

Sinif Ogretmenligi Egitimi

Matematik ve Fen Bilimleri

Ana Bilim Dali

Fen Bilimleri EGitimi

Fen Bilgisi Ogretmenligi

Fen Bilgisi Egitimi

Egitim Programlan ve Ogretim

Egitim Bilimleri

o 2 a 6 8 10 12
Tez Sayisi

Tablodaki BS siitunu ve Sekil 5 incelendiginde, Lisansiistii tezlerin anabilim dallarina gore
dagilimma bakildiginda; ilkgretim Ana Bilim Dal1 13 tez ile %35,8 oraninda en fazla arastirmanin
yapildigi alan olarak 6ne ¢ikmaktadir. Bu sonucu, Fen Bilgisi Egitimi Ana Bilim Dal1 10 tez ve
%27,4 orani ile takip etmektedir. Bu iki alan, yaratici drama yonteminin 6zellikle ilkdgretim ve fen
egitimi diizeylerinde yogunlastigin1 gostermektedir.

Tablo 2

Arastirma Kapsamina Yonelik Bulgular

Tez Arastirma Arastirma Orneklem Enstitii Ana Bilim Veri Toplama
No Yontemi Deseni Biiyiikliigii (B4) Dah Araci
(B6) B7) (B8) (BS) (B11)

T1  Nicel Deneysel Desen 47 Ogrenci  Ogrenciler ~ Rastgele  Basari Testi, Cornell
Elestirel Diisiinme Testi

T2  Nicel Deneysel Desen 90 Ogrenci Ogrenciler ~ Rastgele  Basar1 Testi, Tutum
Olgegi

T3  Nicel Yar1 Deneysel 36 Ogrenci Ogrenciler  Rastgele  Basari Testi, Tutum

Desen Olgegi, Motivasyon

Olgegi

T4  Nicel Deneysel Desen 55 Ogrenci  Ogrenciler  Rastgele  Basari Testi, A¢ik Uclu
Sorular, Tutum Olgegi

T5 Karma 31 Ogrenci Ogrenciler ~ Amagh Cevresel Farkindalik

Olgegi, Agik Uclu
Sorular, Ogrenci
Degerlendirme Formu

T6 Karma Betimsel 293 Ogretmen  Ulasilabilir Oz Yeterlik ve Tutum
Ogretmen  Adaylar Olgegi, Goriisme
Aday1
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T7 Karma Deneysel, Eylem 44 Ogrenci Ogrenciler ~ Amagch Basar1 Testi, Tutum
Arastirmast Olgegi, Ogrenme
Stili Olgegi, Ogrenci
Giinlikleri, Gozlem
Formu, Siireg
Degerlendirmesi,
Yar1 Yapilandirilmis
Goriisme
T8  Nicel Yar1 Deneysel 44 Ogrenci  Ogrenciler ~ Rastgele  Akademik Basari Testi
Desen
T9  Nicel Yar1 Deneysel 32 Ogrenci  Ogrenciler ~ Rastgele  Bilimsel Siireg
Desen Becerileri Olgegi,
Bilimsel Yaraticilik
Olgegi, Oz diizenleme
Olgegi
T10 Nicel Deneysel Desen 20 Ogrenci Ogrenciler ~ Ulasilabilir Akademik Basar1 Testi,
Bilimsel Yaraticilik
Olgegi
T11 Karma Zenginlestirilmis 48 Ogretmen Ulagilabilir Basar1 Testi,
Desen Ogretmen Adaylar Tutum Olgegi, Yari
Yar1 Deneysel Adaylar1 Yapilandirilmis
Desen Gorlisme Formu
T12 Nicel Tarama 118 Ogretmenler Ulasilabilir Anket
Ogretmen
T13 Karma Aciklayict Desen 35 Ogrenci Ogrenciler ~ Amach Basari Testi, Gozlem
T14 Nitel Tarama 1368 Ogretmen Rastgele Oz Yeterlik Algis
Ogretmen  Adaylarn Olgegi
Aday1
T15 Karma Deneysel Desen 80 Ogrenci Ogrenciler ~ Amagh Basar1 Testi, A¢ik
Uglu Anket, Yari
Yapilandirilmig
Gorlisme
T16 Karma Deneysel Desen 36 Ogrenci Ogrenciler ~ Rastgele  Basari Testi,
Motivasyon Olgegi,
Tutum Olgegi, Yari
Yapilandirilmis
Gorlisme
T18 Nicel Yar1 Deneysel 44 Ogrenci  Ogrenciler ~ Amach Basar1 Testi, Tutum
Desen Anketi,
T19 Karma Agimlayict Sirali 231 Ogrenciler ~ Ulasilabilir Basari Testi, ilgi
Desen Ogrenci Olgegi, Tutum Olgegi,
Yar1 Yapilandirilmig
Gorlisme

78



Tiirkiye’de Fen Bilimlerinde Yaratict Drama Uzerine Yapilan Lisansiistii Tezlerin Incelenmesi (2010-2024)

T20 Nicel Yar1 Deneysel 56 Ogrenci Ogrenciler ~ Amagh Basan Testi, Farkindalik
Desen Olgegi
T21 Nicel Deneysel Desen 37 Ogrenci  Ogrenciler ~ Amagh Okul Oncesi Dénem
Besinler Ogretimi
Testi, Sosyal Becerileri
Degerlendirme Olgegi
T22 Karma Agiklayict Sirali - 425 Ogretmenler Rastgele Oz Yeterlik ve
Desen Ogretmen Tutum Olgegi, Yart
Yapilandirilmis
Goriisme
T23 Karma Durum 20 Ogrenci  Ogrenciler ~ Ulagilabilir Basari Testi, Oz Yeterlik
Caligmasi Olgegi, Bilimsel
Stire¢ Becerileri
Testi, Tutum Olgegi,
Yar1 Yapilandirilmis
Gorlisme ve Gozlem
T24 Karma Aciklayict Sirali 50 Ogrenci  Ogrenciler ~ Amagh Basar Testi, Tutum
Desen Olgegi, Bilimsel
Yaraticilik Testi, A¢ik
Uglu Sorular, Dijital
Oykiileme Rubrigi
T25 Nicel Yar1 Deneysel 52 Ogrenci Ogrenciler  Ulagilabilir Basari Testi, Kavram
Desen Testi, Tutum Olgegi,
Gorilis Anketi
T26 Nicel Yar1 Deneysel 28 Ogrenci Ogrenciler ~ Amagh Kavram Testi, Bilimsel
Desen Siire¢ Becerileri Testi,
Oz Yeterlik Olgegi
T27 Nitel Olgu Bilim 2 Ogretim Qgretim Amagl Yar1 Yapilandirilmig
(Fenorpenoloj i)  Uyesi, Uyeleri, Gériisme, Gozlem,
Desent 2 Ogretmenler, Dokiiman incelemesi
Ogretmen, ¢ gretmen
4 Ogretmen Adaylari
Aday1
T28 Nicel Yar1 Deneysel 32 Ogrenci  Ogrenciler  Ulagilabilir 21. Yiizy1l Ogrenme
Desen Becerilerinin Diizeyi
Envanteri
T29 Nicel Yar1 Deneysel 63 Ogrenci Ogrenciler ~ Rastgele  Basari Testi, Tutum
Desen Olgegi
T30 Nitel Eylem 27 Ogrenci  Ogrenciler ~ Amagh Tiirk¢e Argiimantasyon
Aragtirmast Modeli Derecelendirme
Olgegi, Ogrenci
Giinlikleri
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T31

Nicel

Deneysel Desen 20 Ogrenci  Ogrenciler

Ulasilabilir

Bilgi Olgme Formu,
Resim Analizi Formu
Cizim, Goriisme,
Kalicilik Testi

T32

Nitel

Eylem
Arastirmasi

36 Ogrenci

Ogrenciler

Amacl

Acik Uclu Sorular,
Yar1 Yapilandirilmisg
Gorlisme,

T33

Nitel

Dokiiman
Analizi

Orneklem
belirlen-
memistir

Ders Planlari

Orneklem
belirlen-
memigtir

6. Smif Fen Bilimleri
MEB Ders Kitabi
(2019), Egitim Bilisim
Agi (EBA)

T34

Nicel

Yar1 Deneysel
Desen

80 Ogrenci

Ogrenciler

Amacl

Tutum Olgegi, Sosyal
Beceri Olgegi

T35

Karma

Yar1 Deneysel
Desen

54 Ogrenci

Ogrenciler

Rastgele

Ana Babalik Stilleri
Boyutlar1 Olgegi, KA-SI
Empatik Egilim Olgegi
Cocuk Formu, Cocuklar
I¢in Ozyeterlilik Olgegi,
Hosgo-rii Olma Egilimi
Olgegi, Ergenler I¢in
Duygu Diizenleme
Olgegi, Fen Basari
Testi, Yapilandirilmis
Goriisme Formu ve
Kisisel Bilgi Formu

T36

Nicel

Deneysel Desen 29 Ogrenci  Ogrenciler

Ulasilabilir

Yasam Becerileri
Olgegi, Cevresel
Duyarlilik Olgegi,

80

Tablo 2’ye yonelik incelemeler, asagida yer alan sekiller aracilifiyla detaylandirilmistir.
Tablodaki B6 siitunu incelendiginde, 36 tezin 18’inde nicel arastirma yontemi kullanilmigtir. Nicel
aragtirma yontemi en ¢ok tercih edilen yontem olmustur. Sonrasinda 13 tez ile karma yontem gelirken
5 tezde ise nitel yontem kullanilmistir. En az tercih edilen yontem, nitel arastirma yontemi olmustur.
Bu durum, lisansiistii tezlerde genellikle sayisal verilerin analiz edildigi, testlerin ve anketlerin
kullanildig1 geleneksel ve deneysel yontemlerin baskin oldugunu gdstermektedir.
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Sekil 6

Arastirma Yontemine Gére Dagilim

Karma

50% Nicel

Nitel

Sekil 7
Arastirma Yontem Ac¢iklama Dagilim

Tam Deneysel
Yan Deneysel &
Zayf

Tek Denekli
3 Betimsel
E Kargilagharrnak
S Kerelasyanel
) Tarama
% Olgek Geligtirme
F Olgu Bilim
Qrnek Olay
Ayl [Nicely
Acriclayict [Nibely
Gegtieme

; : ’ 'FeiSaylSl : " '

Tablodaki B7 siitunu ve Sekil 7 incelendiginde, lisansiistii tezlerin desenlerinde deneysel
desenlerin agik ara en fazla tercih edilen arastirma deseni oldugu goriilmektedir. Deneysel, yari
deneysel, zayif deneysel ve tek denekli gibi yontemlerin kullanilmasi, aragtirmacilarin bagimsiz ve
bagimli degiskenleri kontrol altina alarak degiskenler arasindaki neden-sonug iliskisini incelemeye
yonelik ¢alismalar yaptigini gostermektedir.

Tablo 3

Lisansiistii Tezlerin Orneklem Biiyiikliigiine Gére Dagilimi

Degisken Tez Sayist Yiizde
Orneklem

10-30 5 14.31

31-50 8 22,11

51-100 12 33,16

101-200 7 19,37

201+ 4 11,05

Not: n=36.
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Sekil 8

Orneklem Biiyiikliigiine Gére Dagilim
a0
35

30

(Y]
o

Yizde (%)
o
=

10-30 31-50 51-100 101-200 201+
Orneklem Blyiklago

Tablo 2’deki B8 siitunu, Tablo 3 ve Sekil 8 incelendiginde, 51-100 kisilik 6rneklem
grubunun en ¢ok tercih edilen grup oldugu belirlenmistir. Bu durum, arastirmacilarin genellikle
orta dlgekli orneklem biiyiikliiklerini tercih ettigini gdstermektedir. Ikinci sirada 31-50 kisilik
orneklem grubu yer almaktadir. Bu da nispeten kiigiik 6lgekli 6rneklemlerin hala yaygin olarak
kullanildigimi gostermektedir. 101-200 kisilik drneklemler orta siralarda yer alirken, 201 ve tizeri
biiyiik 6rneklemler daha az tercih edilmistir. En diisiik tercih edilen 6rneklem grubu ise 10-30 kisilik
kiiciik 6rneklem grubu olarak son sirada yer almaktadir. gosterdikleri goriilmiistiir. Bu katilimlart
aracilifiyla 6grencilerin hatalar1 daha rahat tespit edilmistir.

Sekil 9
Lisansiistii Tezlerin Calisma Gruplarina Gore Dagilimi

Ogretmen Adaylan Ofretmen

16.6% ma%

T4.9%

Ogrenci

Tablodaki B9 siitunu incelendiginde, ¢alisma gruplari igerisinde 6grencilerin en ¢ok caligilan
grup oldugu goriilmektedir. Bu durum, lisansiistii tezlerde en ¢ok ogrencilere yonelik ¢alismalarin
yapildigint ve arastirmalarin ¢ogunlukla 6grencilerin 6grenme siirecleri, akademik basarilar1 ve
tutumlar iizerine yogunlastigimi gostermektedir.
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Sekil 10

Lisansiistii Tezlerin Orneklem Secimine Gore Dagilimi

Rastgele Ulagilabilir

31.43% 28.57%

Tablodaki B10 siitunu ve Sekil 10 incelendiginde, amagli 6rnekleme yonteminin en ¢ok
tercih edilen 0rneklem se¢im sekli oldugu tespit edilmistir. Bu, arastirmacilarin belirli bir amag
dogrultusunda, aragtirmalarina uygun gruplar secerek calistigini gostermektedir. Egitim bilimleri
gibi alanlarda, 6gretmenler, dgrenciler veya belirli bir akademik grup lizerine odaklanarak veri
toplamak yaygin bir yaklagimdir.

Sekil 11

Lisanstistii Tezlerin Veri Toplama Araglarina Gore Dagilimi

Garligme - Yapilandining

Gorlisme - Yan Yaplandirilmis

Basan Testleri - Coktan Segmeli

Tuturn, Algi, Kigilik Testleri - Agik Uglu
Tuturm, Algi, Kigilik Testleri - Coktan Segmeli
Tutum, Algi, Kigilik Testieri - Likert

Tuturn, Alg, Kisilik Testleri - Diger

Anket - Agik Uglu

Anket - Likert

Anket - Diger

Dokiiman

Alternatif Araclar - Performans, Tanilayic, Portfolyo
Veri Tabami Kaynaklan

Veri Toplama Araglan

o 2 4 6 8 10 12 14 16
Tez Sayisi

Tablodaki B11 siitunu ve Sekil 11 incelendiginde, en yaygin kullanilan veri toplama aracinin
likert 6lgegi oldugu goriilmektedir. Bu, arastirmalarin biiylik cogunlugunun tutum, algi ve kisilik gibi
Ol¢iimleri yapmak ig¢in likert 6lgeklerini kullandigimi gostermektedir. Goriisme yOntemleri, basari
testleri ve anket gibi veri toplama araglar1 da belirli bir oranda kullanilmistir. Dokiiman analizi de
ozellikle egitim aragtirmalarinda sik¢a kullanilan bir yontemdir.

Incelenen Lisansiistii Tezlerin Amaclar1 ve Sonuclar

Lisanstistii tezlerin amaglar1 ve sonuglarina bakildiginda; T1’de, yaratict drama ydnteminin
fen o0gretiminde 6grenci basarist ve elestirel diisiinme becerileri iizerindeki etkisi arastirilmig, bu
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yontemin deney grubundaki 6grencilerde anlamli bir gelisim sagladigi saptanmistir. T2 de, egitici
drama uygulamalarinin basariy1 artirdig1 ancak 6grenci tutumlarinda anlamli bir degisim yaratmadigi
bulunmustur. T3’te, drama temelli 6gretimin kavramsal anlama ve hatirlamay1 giiclendirdigi ortaya
konmustur. T4’te, yaratict drama yonteminin ¢evre bilinci kazandirmada geleneksel yontemlerden
daha etkili oldugu tespit edilmistir. T5’te, yaratict drama destekli 6gretimin 6grenmenin kaliciligini
belirgin bigimde artirdig1 gosterilmistir. T6’da ise drama uygulamalarinin 6grencilerin akademik
basarilarini yiikselttigi ve bilimsel yaraticilik diizeylerini olumlu etkiledigi bulunmustur. T7, 7E
modeli ile yaratici dramanin birlestirilmesinin basariy1 ve yon bulma becerilerini gelistirdigini ortaya
koymustur. T8’de, yaratici drama ile islenen fen derslerinin 6grenciler tarafindan daha eglenceli ve
anlagilir bulundugu belirtilmistir. T9’da ise 6gretmenlerin drama tekniklerini kismen bildigi, ancak
uygulamada ¢esitli zorluklar yasadigi ifade edilmistir. T10°da, yaratici drama ile islenen hayat bilgisi
derslerinin basarty1 ve 6grenme kaliciligini artirdigi ortaya konmustur. T11, 7E modeliyle drama
kullaniminin kavramsal anlamaya katki sagladigini, fakat kalicilik agisindan geleneksel yontemden
cok farkli olmadigini belirtmistir. T12de ise drama destekli derslerin 6grencilerin sosyal becerilerinde
gelisim sagladigr saptanmistir. T13’te, fen Ogretmenlerinin drama yontemine iliskin tutumlar
degerlendirilmis ve uygulamada destek ihtiyacina vurgu yapilmigtir. T14’te yaratict drama ile islenen
fen kavramlarmin bilimsel siire¢ becerilerine katkist vurgulanmistir. T15, 6gretmenlerin drama
kullanim durumlarini incelemis, yontemin 6grenci ilgisini artirdigi belirlenmistir. T16’da, 6grenciler
yaratict drama yontemini eglenceli bulduklarini ve 6grenmeyi kolaylagtirdigini ifade etmislerdir.
T17°de, drama destekli 6gretimin 6gretmen adaylarinin yeterlik algilarini olumlu yonde gelistirdigi
tespit edilmistir. T18, uzay egitimi konusunun yaratict drama ile islendiginde basar1 ve kaliciligin
arttigint gostermistir. T19°da, cevre egitimi temelli yaratici drama uygulamalarmin dgrencilerin
konuya ilgisini artirdig1 belirlenmistir. T20, drama destekli SE modelinin 6grencilerin kavramsal
anlamalarini giiclendirdigini ortaya koymustur. T21’de, okul dncesi fen egitiminde drama ve kukla
tekniklerinin 6grenme kaliciligina katkisi incelenmis ve olumlu sonuclar elde edildigi belirtilmistir.
T22’de, 6gretmenlerin drama yontemine iliskin tutum ve 6z yeterlikleri degerlendirilmis, ancak
uygulamada ¢esitli engeller yasandigi vurgulanmistir. T23’te, maddenin halleri ve 1s1 konusunun
drama ile 6gretimi sonucunda 6grencilerin konuyu daha iyi kavradigi gézlemlenmistir. T24’te, dijital
oykiileme ile drama entegrasyonunun basariy1 ve bilimsel yaraticiligi artirdigr belirlenmistir. T25te,
ogretmen adaylarinin ses konusundaki basarilarinin yaratici drama uygulamalariyla anlamli bigimde
arttig1 gortilmiistiir. T26’da, ekosistem ekolojisinin drama ile dgretiminin bilimsel siire¢ becerilerini
gelistirdigi bulunmustur. T27’de, 6gretmenlerin ve adaylarin yaratict drama yontemine iliskin
goriislerini analiz edilmis, yontemin 6grenci katilimim artirdigi ancak sinif yonetiminde zorluklar
yaratabilecegi gosterilmistir. T28’de, insan ve c¢evre linitesine yoOnelik drama uygulamalarinin
ogrencilerin problem ¢ozme becerilerini destekledigi saptanmistir. T29, enerji doniisiimleri ve ¢evre
bilinci konularinda yaratict drama yonteminin 6grenci basarist ve tutumu iizerinde olumlu etkiler
yarattigii gostermistir. T30’da, drama temelli argiimantasyon uygulamalariin 6grencilerin elestirel
diisiinme becerilerini gelistirdigi goriilmiistiir. T31°de, okul 6ncesi fen egitiminde drama ve kukla
kullaniminin 6grenmenin kaliciligini destekledigi bulunmustur. T32’de, eylem arastirmasiyla drama
yonteminin ¢evre bilinci kazandirmadaki etkisi analiz edilmistir. T33’te, viicudumuzdaki sistemler
konusuna yonelik 6rnek ders planlari hazirlanmis ve 6grencilerin derse ilgisinin arttig1 belirlenmistir.
T34, siirdiiriilebilir kalkinma tinitesinin yaratict drama ile iglenmesinin tutumu ve basarty1 olumlu
etkiledigini belirtmistir. T35te, yaratici drama etkinliklerinin hosgorii, empati ve 6z yeterlilik gibi
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sosyal-duygusal becerilere katki sagladigi vurgulanmistir. T36’da ise yaratict drama ydntemiyle
islenen fen derslerinde 6grencilerin 6zgiivenlerinde, basar diizeylerinde ve fen tutumlarinda anlaml
artis gozlemlenmistir.

Incelenen Lisansiistii Tezlerin Onerileri

Incelenen tezlerde sunulan oneriler su sekilde belirtilmistir: Yaratict drama yonteminin
egitimde daha etkili kullanilabilmesi i¢in dgretmenlere yonelik 6zel hizmet i¢i egitim programlari
diizenlenmelidir. Bu programlar, O6gretmenlerin drama tekniklerini nasil uygulayacaklarini
ogrenmelerine ve sinif i¢i etkinliklerde daha bilingli kullanmalarma yardimei olabilir (T1, TS, T9).
Fen bilimleri derslerinde yaratic1 dramay1 destekleyen dijital araclar ve materyaller gelistirilmelidir.
Ogrencilerin ilgisini ¢ekebilecek interaktif uygulamalar, bu ydntemin daha verimli uygulanmasini
saglayabilir (T2, T8, T14).

Yaratict drama yonteminin etkisini uzun vadede degerlendirebilmek i¢in kapsamli takip
arastirmalar1 yapilmalidir. Ogrencilerin akademik basarilarimi, bilimsel siire¢ becerilerini ve sosyal
gelisimlerini uzun vadede nasil etkiledigi arastirilarak egitim programlari revize edilmelidir (T3, T10,
T18). Ortaokul ve lise diizeyindeki 6grenciler i¢in yaratici drama etkinlikleri yas gruplarina uygun
sekilde diizenlenmelidir. Kii¢iik yas gruplarinda etkili oldugu gozlemlenen yontem, lise 6grencileri
icin farkli formatlarda uygulanarak daha akademik bir ¢ergeveye oturtulmalidir (T6, T12, T21).

Ogrenci merkezli dgretim yontemlerini destekleyen politika ve miifredat degisiklikleri
yapilmalidir. Yaratic1 dramayi igeren ders igerikleri, 6gretmenlerin bu yontemi kullanmasini tesvik
edecek sekilde glincellenmelidir (T7,T15,T25). Fenbilimleri derslerinde yaratici dramaya yonelik pilot
uygulamalar yayginlastirilmalidir. Farkli bolgelerde ve egitim seviyelerinde yapilan uygulamalarin
sonuglar1 degerlendirilerek yontemin etkili oldugu alanlar belirlenmeli ve yaygimlagtirilmalidir (T11,
T17,T22). Okul 6ncesi ve ilkokul 6grencileri i¢in yaratict drama etkinliklerinin oyun tabanli 6grenme
stratejileriyle desteklenmesi Onerilmektedir. Boylece 6grencilerin derse olan ilgileri artirilabilir ve
fen bilimleri konularia yonelik olumlu tutum gelistirmeleri saglanabilir (T13, T19, T27).

Yaratic1 drama yonteminin bireysel 6grenme farkliliklarina nasil uyarlanabilecegi konusunda
daha fazla arastirma yapilmalidir. Ogrencilerin dgrenme stillerine gore drama tekniklerinin nasil
adapte edilebilecegi arastirtlmalidir (T16, T20, T30). Fen bilimleri 6gretmenlerinin yaratict drama
uygulamalarinda sinif yonetimi konusunda karsilastiklar1 zorluklari en aza indirmek i¢in 6zel destek
programlart olusturulmalidir. Ogretmenlerin uygulama sirasinda karsilasabilecekleri problemleri
¢ozmek icin rehber kaynaklar ve egitim materyalleri hazirlanmalidir (T23, T26, T32). Ogrenci
motivasyonunu artirmak amaciyla yaratic1 drama etkinlikleri grup calismalariyla birlestirilmelidir.
Ozellikle sosyal etkilesimi ve isbirligi becerilerini gelistirecek etkinlikler, fen bilimleri derslerinde
ogrencilerin katilimini artirabilir (T28, T29, T34). Yaratic1 drama etkinliklerinin geleneksel 6gretim
yontemleriyle entegrasyonunu saglamak igin Ogretim programlarinda esneklik saglanmalidir.
Ogretmenlerin drama yontemini derslerinde kullanabilmesi icin gerekli zaman ve materyaller temin
edilmelidir (T31, T33, T36)
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Tablo 4

Lisansiistii Tezlerin Ders Planlarinda Kullanilan Teknik ve Etkinliklerin Incelenmesi

Tez Hazirhk Calismalari Canlandirma Asamalari Degerlendirme Teknikleri
No
T1  Yiiriiyiis, Duyu Calismasi,  Tiim Grupla Rol Oynama, Konusma Halkas1, Ogrenci Geri
Egitsel Oyun Egit-menin Role Girmesi Bildirim
T2 Diiz Anlatim, Soru-Cevap Rol Oynama Ogrenci Geri Bildirimi
T3 Miizik Esliginde Yiiriyiis, Dogaglama, Rol Oynama,  Oyun, Oz Degerlendirme, Bil-
[letisim ve Duyu Calismast, Yaratic1 Hikaye(oykii Iste-Ogren, Giinliik
Oyun yazma)
T4 Isinma Hareketleri(meyve Rol Oynama Roller Uzerine Konugma,
toplama) Giinliik Hayattan Ornek Verme
TS Miizik Esliginde Oyun Rol Oynama, Rol Kartlar Mektup Yazma
(balik ag1), Oyun (sincap
yuvada), Hirsiz-Polis
Oyunu(uyarlanmig hali)
T7 Miizik Esliginde Dogaglama Soru-Cevap, Problem Cozme,
Yonergelerle Serbest Ogrenci Geri Bildirim
Yiiriime, Siirat Ol¢iim
Uygulamasi
T8 Soru-Cevap Hazir Metni Sahneleme Soru-Cevap, Ogrenci Geri
Bildirim
T9 Hareket Temelli Soru-Cevap, Model Beyin Firtinasi, Ogrenci Geri
Oyun(kuyruk yakalama), Inceleme, Rol Oynama Bildirim
Hareket Temelli Oyun
(tavuk ve civeiv oyunu)
T10  Taklit Oyunu, Dogaclama, Ikili Dogaclamalar Egitmenin Role Girmesi, Rol
Rol Oynama, Soru-Cevap Oynama
TI11 Deve-Ciice Kiigiik Grupla Yapilan Ogrenci Geri Bildirim, Yazili
Oyunu(uyarlanmis hali), Dogaglama Sorular
Taklit Etkin-ligi, Cizim
T12 Sicak-Soguk Oyunu Rol Oynama, Donuk Imge ~ Resim Cizme, Mektup Yazma
(uyarlanmisg hali), Yonergeler
Esliginde Mekanda Serbest
Yiriime
T14 Diiz Anlatim, Duyusal
Uyarim
T16 Egitsel Oyun Dogaglama, Deney Ogrenci Geri Bildirimi
TI18 Hirsiz-Polis Rol Oynama, Dogaglama Soru-Cevap, Ogrenci Geri

Oyunu(uyarlanmig hali)

Bildirim
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T19 Hareket Temelli Oyun Donuk imge Meyve-Sepeti Oyunu
(Canli-cansiz), Egitsel Oyun, (uyarlanmis hali),
Rol Oynama, Donuk Imge, Yapilandirilmis Grid, Resim
Hareketle Anlatma Oyunu Cizme, Pano Calismasi
T20 Hikaye Okuma, Diisiinme-  YOnergelerle Rol Oynama Hikaye-Canlandirma [liskisi
Tartisma, Konu Anlatimu, Kurma
Etkinlik, Sunus Yoluyla Ders
Anlatimi1
T21 Resim Gosterme, Konu Dogaglama-Reklam Filmi  Boyama Kagitlari, Ogrenci Geri
Uzerine Sohbet, Sarkiya Bildirimi
Hareketli Eslik, Ayna Oyunu
T23 Fiziksel Isinma Hareketleri, = Dogaglama, Rol Oynama Uygulama Testleri, Sessiz
Duyu Calismasi Sinema Oyunu, Ogrenci

Geri Bildirim, Soru-Cevap,
Arastirmaya Y 6nlendirme

T24  Miizik Esliginde Ritmik Pantomim Ogrenci Geri Bildirim
Yiirtime, Egitsel Oyun (ben
kimim?)
T25 Soru-Cevap Rol Oynama, Egitmenin Giinliik Yazma, Drama Oyunu
Role Girmesi, Dedikodu Yazip-Oynama
Halkas1
T26 Miizik Esgliginde Resimden Hikaye Yazimi, Egitsel Oyun, Ogrenci Geri
Yonergelerle Yiirlime, Sessiz ~ Hikaye-leri Canlandirma Bildirim
Oyun, Kulaktan Kulaga
Oyunu
T28  Miizik Esliginde Serbest Rol Oynama, Dogaglama Istasyon Teknigi ile Poster
Yiiriime, Donuk imge, Bilgi Hazirlama, Aragtirmaya
Kartlar1 Etkinligi Yonlendirme
T30 Miizik Esliginde Dans- Rol Koridoru, Dogaglama,  Toplant1 Diizenleme, Caligma
Devinim, Kelime Kartlar1 ~ Sicak Sandalye, Egitmenin Kagidi, (V Diyagrami)
Eslestirme Role Girmesi
T32 Miizik Esliginde Yénergeler — Donuk Imge, Dogaglama, Hissettim-Fark Ettim-Ogrendim,
ile Yiiriime Rol Oynama, Fotograf Beyin Firtiasi
Karesi
T33 Oyun Donuk Imge, Dogaglama,  Istasyon Teknigi, Ogrenci Geri
Rol Oynama Bildirim
T35 Soru-Cevap, Hayal Bilin¢ Koridoru, Hikaye Resim Cizme
Ettirme, Miizik Esliginde Tamamlama, Rol Oynama,
Yonergelerle Yiirtime, Donuk Dogaclama
Imge, Diisiince Izleme
T36  Soru-Cevap, Egitsel Oyun Dogaglama, Rol Oynama, Soru-Cevap, Yazil Geri
Egit-menin Role Girmesi Bildirim
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Tablo 4 olusturulurken genel olarak her tezde bulunan ilk ders planina ait veriler ele alinmaistir.
Sadece bazi tezlerde ilk ders planlar1 yaratici dramay1 tanitma boyutunda oldugu i¢in bu ders planlar
gecilerek fen ile ilgili olan ders planlar incelenmistir. Tablo 4 incelendiginde, yaratict drama ders
planlariin {i¢ agamada yapilandirildig1 goriilmektedir ve bunlar su sekildedir; Hazirlik Caligmalart,
Canlandirma Asamasi ve Degerlendirme Teknikleri.

EE T3 RT3

Hazirlik calismalarinda genellikle “duyu ¢alismalar1”, “soru-cevap”, “diiz anlatim”, “egitsel
oyunlar” ve “miizik esliginde yiiriime” gibi etkinlik tiirleri tercih edilmistir. Ogrencilerin bedensel
farkindalik kazanmalarini saglamanin yani sira grup dinamigini giiclendirme amacina da hizmet
eden etkinliklerdir. Bu asamada g¢ocuklarin derse motive edilmesi ve dikkatlerinin toplanmasi
amaglanmistir. Ayn1 zamanda bu uygulamalar, 6grenci odakl ve etkilesimli 6grenme ortamlarinin
olusturulmasina da hizmet etmektedir.

Canlandirma asamalarinda en sik kullanilan teknikler arasinda “rol oynama”, “dogaglama”,
“donuk imge” ve “egitmenin role girmesi” yer almaktadir. Bu tekniklerin ¢ogunun 6grencilerin
yaratict diislinme, empati kurma ve problem ¢dzme becerilerini gelistirmeye yonelik oldugu
degerlendirilmektedir. Bu durum, yaratict drama yontemlerinin aktif katilimi ve 6grenci merkezli

99 66

ogrenmeyi tesvik ettigini gostermektedir. Bunun yani sira “ikili dogaclamalar”, “grupla yapilan
dogaclamalar”, “pantomim”, “rol kartlar1”, “dedikodu halkasi” gibi teknikler de cesitli tezlerde
yer bulmustur. Bu c¢esitlilik, yaratici drama yontemlerinin farkli baglamlarda esnek bir bicimde

uygulanabilecegini gostermektedir.

Degerlendirme tekniklerine bakildiginda ise en fazla kullanilan yontemlerin “6grenci
geri bildirimi”, “soru-cevap”, “giinlilk yazma”, “hikdye tamamlama”, “resim ¢izme” ve “0z
degerlendirme” oldugu gorilmiistir. Bu teknikler, 6grencilerin siire¢ hakkindaki farkindaliklarini
artirmay1 ve 6grenme kazanimlarini pekistirmeyi amaclamaktadir. Ayrica, bazi tezlerde “konusma
halkas1”, “beyin firtinas1”, “istasyon teknigi”, “yapilandirilmis grid”, “V diyagrami” gibi gesitli
alternatif degerlendirme tekniklerinin de kullanildig1 dikkat ¢ekmistir. Bu durum, degerlendirme

siirecinde coklu 6l¢me-degerlendirme yontemlerinin benimsendigini ortaya koymaktadir.

Incelenen planlarda dikkat ¢eken temel unsur hem biligsel hem de duyussal alanlara hitap
eden yontemlerin biitlinciil bir yaklagimla ele alinmig olmasidir. Ayrica bazi tezlerde yaratict drama
yoOntemi yerine sadece drama uygulamalari planlarin i¢ine entegre edilmistir. Genel olarak bulgular,
yaratict drama temelli ¢alismalarin planlama, uygulama ve degerlendirme asamalarinda zengin
ve cesitli teknikler kullanildigini; ancak tiim tezlerde sistematik bir yap1 ve kavramsal tutarlilik
bulunmadigini ortaya koymaktadir.

Bu calismada incelenen yaratici drama ders planlari, igeriksel yapt bakimindan ¢esitli
farkliliklar gostermektedir. Analiz edilen planlarda yer alan basliklar incelendiginde, ¢cogunlukla
dersin adi, konu, kazanimlar, siire, sinif diizeyi, arag-geregler ve kullanilan yontem ve teknikler gibi
temel 0gretim unsurlarina yer verildigi gézlemlenmistir. Baz1 planlarda ise bu basliklarin yan1 sira
iinite, oturum sayisi, amag, strateji, anahtar kavramlar gibi daha ayrintili bilgilere de yer verildigi
tespit edilmistir. Bu durum, planlarin detay diizeyi ve dgretimsel yonlendirme kabiliyeti acisindan
farklilik tagidigini ortaya koymaktadir. Buna karsilik, baz1 6gretim planlarinda yontem ve teknikler,
arag-gerecler, sinif bilgisi ve siire gibi onemli 6gretimsel bilesenlere yer verilmedigi belirlenmistir.
Planlarda yer almayan bu basliklar, 6zellikle uygulama siirecinde 6gretim faaliyetinin etkinligini
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azaltabilecek eksiklikler olarak degerlendirilmektedir. Ders planlart ikinci kisiler tarafindan
okundugunda anlasilabilir ve uygulanabilir diizeyde olmalidir.

Buna karsilik, bazi 6gretim planlarinda yontem ve teknikler, arag-geregler, sinif bilgisi ve
siire gibi onemli 6gretimsel bilesenlere yer verilmedigi belirlenmistir. Planlarda yer almayan bu
basliklar, 6zellikle uygulama siirecinde Ogretim faaliyetinin etkinligini azaltabilecek eksiklikler
olarak degerlendirilmektedir. Ders planlari ikinci kisiler tarafindan okundugunda anlasilabilir
ve uygulanabilir diizeyde olmalidir. Ayrica, planlarda yer verilen 6gretim asamalart da cesitlilik
gostermektedir. Incelenen planlarm g¢ogunda, dgretim siireci; hazirlik-isinma, canlandirma ve
degerlendirme temel agsamalari etrafinda yapilandirilmistir. Bununla birlikte, bazi planlarda bu yapi
ornegin, giris, gelistirme, sonug gibi farkli basliklarla ele alinmig ve 6gretim siireci planlanmigtir. Buna
ek olarak bazi tezlerde yaratici drama, bagka 6gretim modelleri (SE, 7E vb.) ile birlikte ele alinmuis,
yontemler arasi karsilastirmalar yapilarak ¢oklu 6grenme modellerinin etkililigi arastirilmistir.

Tablo 5
Drama Ders Plant Rubrigi

Olciit Degerlendirme Aciklama Puan

1. Ders planinin yazildig1 dil  Cok yeterli Ders plani agik, yonergeler sade ve 3
anlagilir, genis zaman kullanimi dogru.

2. Dersin kazanimlari Cok yeterli Kazanimlar agik, ulasilabilir ve fen tutum, 3
Ozgiiven ve basarryla iliskilendirilmis.

3. Katilimeilar Cok yeterli Katilimcilar 6. sinif diizeyinde 3
tanimlanmis, plan gelisim diizeyine uygun.

4. Materyaller Cok yeterli Materyaller nitelikli, ulagilabilir ve 3
etkinliklerle biitiinlesik bi¢imde sunulmus.

5. Etkinlikler Cok yeterli Rol oynama, dogaclama gibi tekniklerle 3
islenen canlandirma etkinlikleri etkin.

6. Isinma asamast Cok yeterli Grup uyumu ve bedensel farkindalik i¢in 3
yapilandirilmig 1sinma etkinlikleri var.

7. Canlandirma asamasi Cok yeterli Kazanimlar ile dogrudan iliskilendirilmis, 3
etkili yasantilar tasarlanmas.

8. Dramatik Kurgunun Cok yeterli Tiim dramatik 6gelere (odak, gerilim, 3

Bilesenleri sembol, atmosfer vb.) planl bigimde yer
verilmis.

9. Degerlendirme asamasi Cok yeterli Rubrik ve nitel geri bildirimlerle 3

degerlendirme siireci gok yonlii
yapilandirilmas.

Tablo 5’te, Koseler’in 2024 yilinda hazirladigi “Yaratict drama etkinlikleri ile islenen
fen derslerinin 6grenci basarisina, fen tutumuna ve dzgiivenine etkisi” baglikli yiiksek lisans tezi
incelenmistir. Tezigindeuygulananilk ders planininrubrik degerlendirmesine gére 9 6l¢iitiintamaminda
“cok yeterli” diizeyinde puan alan bu ders plani, toplamda 27/27 puan ile degerlendirilmistir. Planin
dili sade ve yonergeler anlasilirdir; genis zaman kipleri ve agik roller ile 6gretici netlik saglamaktadir.
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Kazanimlar, 6grenci diizeyine uygun bicimde belirlenmis ve akademik basari, fen tutumu ve 6zgiiven
gibi ¢ok boyutlu hedeflerle iliskilendirilmistir. Katilimeilar net sekilde tanimlanmis; materyaller,
yaratict drama uygulamalarina uygun bicimde etkinliklerle biitiinlestirilmistir. Etkinlikler yaratici
drama tekniklerine dayali olarak yapilandirilmis; 1stnma ve canlandirma asamalari, pedagojik
hedefleri destekleyecek sekilde diizenlenmistir. Dramatik kurgunun tiim bilesenleri (zaman, mekan,
atmosfer, sembol, odak, gerilim, dil, anlam) plan igerisinde yer almakta ve 6grenme siirecine estetik
derinlik kazandirmaktadir. Degerlendirme siireci ise rubrikler, yazili ve sozlii geri bildirimlerle gok
boyutlu olarak ele alinmistir.

Bu bolimde sunulan Drama Ders Plani Degerlendirme Rubrigi (DDPR) uygulamasi,
incelenen lisansiistii tezler icerisinden secilen bir ders plani iizerinden ornekleyici nitelikte
sunulmustur. Bu 6rnek, rubrigin dl¢iitlerinin nasil igledigini ve yaratici drama temelli ders planlarinin
hangi boyutlar ¢ercevesinde degerlendirildigini somutlagtirmak amaciyla ele alinmistir. Rubrikten
elde edilen bulgular, tiim tezlere genellenebilir sonuglar sunmaktan ziyade, degerlendirme siirecinin
yapisini ve Ol¢iitlerin uygulanabilirligini géstermeyi amaglamaktadir.

Tartisma, Sonuc ve Oneriler

Bu arastirmada, 2010-2024 yillar1 arasinda Tiirkiye’de fen bilimleri egitiminde yaratict
drama yontemiyle hazirlanmis 36 lisansiistii tez incelenmis ve yontemin egitsel katkilar1 kapsaml
sekilde degerlendirilmistir. Bulgular, yaratict dramanin 6grencilerin akademik basarisini, kavramsal
O6grenmesini ve sosyal-duygusal gelisimini destekledigini gostermektedir. Ancak uygulamalarda
planlama, degerlendirme ve dgretmen yeterliligi agisindan c¢esitli eksiklikler tespit edilmistir.

Yaratici1 drama konusundaki akademik caligsmalarin ¢ogu yiiksek lisans diizeyindedir.
Doktora diizeyinde c¢alismalarin azligi, yontemsel derinligin siirli kaldigimi gostermektedir. En
fazla ¢alisma, fen bilgisi ve ilkdgretim alanlarinda yapilmistir. Gazi ve Erciyes Universitesi gibi
bazi tiniversitelerin bu alanda 6ne ¢iktig1 goriilmektedir. Nicel yontem agirlikli ¢aligmalar, yontemin
etkisini dl¢se de nitel ve karma yontemlerle 6grencilerin deneyimlerinin daha iyi anlagilabilecegi
vurgulanmistir. Drama Ders Plan1 Degerlendirme Rubrigi’ne gore analiz edilen tezlerde, yazim dili,
kazanimlar ve etkinliklerin yeterliligi dikkat cekmis; ancak materyal kullanimi, dramatik yap1 6geleri
ve degerlendirme cesitliligi yetersiz bulunmustur.

Aragtirmalarin yiizde 75’inde yaratici drama temelli ders planlarina yer verilmis olmasi,
bu yontemin uygulamaya doniik bir 6gretim stratejisi olarak kullanildigimi ve sahada karsilik
buldugunu gostermektedir. Ders planlarmnin igerigi incelendiginde, dgrencilerin drama siirecine
aktif katilimini saglayacak hazirlik g¢alismalari (duyu calismalari, oyunlar, miizik esliginde
devinim), canlandirma asamalar1 (dogaglama, rol oynama, egitmenin role girmesi) ve degerlendirme
tekniklerinin (6z degerlendirme, 6grenci geri bildirimi, istasyon teknigi) sistematik bir sekilde
planlandig1 goriilmektedir. Ders planlarinin agamalari incelendiginde, yaratici drama ders planlart
arasinda yapisal ve igeriksel ¢esitliligin oldugu, bu farkliliklarin 6gretim siireclerinin planlanmasi
ve uygulanmasi agisindan énemli yansimalar dogurabilecegi soylenebilir. Ozellikle yontem-teknik
eksiklikleri ile arag-gere¢ kullanimindaki yetersizliklerin, 6gretim siirecinin etkililigini olumsuz
yonde etkileyebilecegi degerlendirilmektedir.

Bu uygulama yogunlugu, yaratici dramayi yalnizca bir anlatim araci olarak degil, bir
O0grenme siireci olarak goren yaklasimlarin sahada giderek giiclendigini gostermektedir (Ko¢ & Gegit,
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2021; Kirmuzi, 2022). Ozellikle basari, tutum, kavramsal 6grenme ve bilimsel siire¢ becerileri gibi
degiskenlerde yaratici drama yontemiyle anlamli artiglar elde edilmistir. Ancak bazi ¢aligmalarda,
Ogrencilerin fen bilimlerine yonelik tutumlarinda veya uzun vadeli 6§renme kaliciliginda anlamli
farkliliklar gozlenmedigi de belirtilmistir. Bu sonuglar, yontemin etkilerinin 6gretim siireci, igerik
uyumu, uygulama siiresi ve 6gretmen yeterliligi gibi faktorlere duyarli oldugunu ortaya koymaktadir.
Yani yaratici drama, kendi bagina mucizevi bir 6grenme yontemi degil; dogru planlandiginda ve
uygun pedagojik yaklagimlarla desteklendiginde etkisini maksimize eden bir aragtir (Kirmizi, 2022).
Bu ¢alismada elde edilen bulgular, yaratici drama yonteminin sadece akademik degil, sosyal-duygusal
gelisimi de destekleyen ydnlerini vurgulamaktadir. Ozellikle empati, 6z yeterlilik, hosgorii, dzgiiven
ve ig birligi gibi degiskenler lizerinde olumlu etkiler belirlenmistir. Bu bulgular, yaratici dramay1 21.
yiizy1l becerilerinin kazandirilmasinda da stratejik bir 6gretim yontemi haline getirmektedir. Yaratici
drama, Ogrencilerin kendi 6grenme siireglerini yapilandirmalarina imkan taniyan bir “6grenme
laboratuvar1” olarak tanimlamaktadir. Bu baglamda, yaratici drama uygulamalar1 yalnizca bilgi
aktaran degil, bireyin gelisimini biitiinsel olarak destekleyen bir 6grenme ortami sunmaktadir.

Arastirma bulgulari, yaratict drama yonteminin fen bilimleri 6gretiminde ¢esitli 6grenme
ciktilari tizerinde olumlu etkilerinin oldugunu gostermektedir. Ancak yontemin farkli yas gruplarinda
daha etkili bicimde uygulanabilmesi i¢in etkinliklerin yas ve gelisim diizeyine gdre yeniden
yapilandirilmasi dnem tagimaktadir. Ogrencilerinydnteme yonelik algilarinin giiglendirilmesiamactyla
stire¢ iginde rehberlik, aciklayict etkinlik tanitimlart ve katilimi artiran uygulamalara yer verilmesi
onerilmektedir. Ayrica mevcut tezlerde degerlendirme siireglerinin ¢ogunlukla basari testleriyle sinirli
kalmasi, yontemin siire¢ odakli yonlerinin yeterince goriiniir olmasini engellemektedir. Bu nedenle
gelecekteki ¢aligmalarda, gozlem formlari, performans gorevleri, 6grenci giinliikleri ve alternatif
O0lcme-degerlendirme yaklagimlarinin daha yaygin kullanilmasi; farkli egitim kademelerinde uzun
stireli ve derinlemesine uygulamalara odaklanilmasi onerilmektedir.
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The main objective of this study is to examine 36 postgraduate theses that used the
creative drama method in the field of science education in Turkey between 2010 and
2024, and to reveal the academic orientations, methodologies, findings reached, and
recommendations developed in these studies. Conducted within a qualitative research
design, this study collected data through document analysis and analyzed theses
accessible from the National Thesis Center according to specified criteria. It was
determined that the vast majority of theses were prepared at the master's level and
fell under the umbrella of educational sciences, particularly in the field of science
education. Quantitative methods and experimental designs were generally preferred
in the studies, students were the most studied group, and the sample size was mostly
medium. According to the content analysis of the theses, the creative drama method
improves students’ academic achievement, conceptual understanding, scientific
process and critical thinking skills in science education, and makes the learning
process more lasting and enjoyable. The method was also found to have predominantly
positive effects on students’ motivation and attitudes towards the course. Within the
framework of the Drama Lesson Plan Evaluation Rubric (DLPER), which constituted
an important dimension of the research, it was determined that only 24 of the 36 theses
contained a detailed, structured drama lesson plan and that these plans could be
evaluated according to the rubrics criteria. Prominent recommendations in the theses
included providing in-service training on creative drama techniques for teachers,
preparing activity books specifically developed for science education using creative
drama, involving teacher candidates in practical processes related to this method,
developing drama materials supported by digital technologies, and emphasizing that
the creative drama method should be used effectively not only in science education but
also in interdisciplinary contexts.
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Introduction

The examination of postgraduate theses on creative drama in science education in Turkey
between 2010 and 2024 is of critical importance for understanding the significance of creative
approaches in education and their effects on science teaching. Creative drama is a method that
encourages students’ active participation, develops their critical thinking skills, and makes learning
enjoyable. According to San’a (1991), considered one of the pioneers of creative drama in Turkey,
creative drama in education, especially at various stages of schooling, enables children to discover
themselves, their talents, and abilities, get to know their peers; put themselves in their shoes, examine
a phenomenon or its various aspects, and learn by playing and experiencing.

Creative drama is used in different dimensions, such as a method, a goal, and a subject. Which
of these dimensions will be used depends on the purpose of the drama activity. “Creative drama has
entered school environments among the methods used in education and is employed in many lessons
both as an independent subject and as an effective method” (Adigiizel, 2024). Furthermore, creative
drama has a methodological function that can be effectively used to achieve the objectives of some
courses in bothformal and informal education. When creative drama is used as a method or tool,
its core techniques remain in play, and these techniques serve the method (Adigiizel, 2024). The
essential techniques are improvisation and role-playing. Central to these techniques is putting the
learner at the center and making them experience the realities of the fictional world by assigning
them various roles.

The creative drama method is widely used in science education. Its use has continued to
increase compared to previous years (Simsek & Karatas, 2020). When the literature and research
results on the use of the drama method in science education are examined, it is concluded that the
Creative Drama method is an effective teaching tool in science lessons (Ozdemir Simsek, 2024).
Hendrix (2011) has also demonstrated that in Creative Drama activities used in science education,
students at all grade levels enjoy themselves, have fun, gain many cognitive and affective gains,
learn science topics more effectively, and that this ensures the retention of knowledge. Let’s go to the
original source. In a meta-analysis study conducted by Yilmaz and colleagues (2023), the effect of
creative drama applications at the elementary school level on academic achievement was examined,
and it was emphasized that such applications have the potential to increase student achievement.
Furthermore, research by Deveci and Aydiz (2021) revealsthe role of the creative drama method in
science education in developing students’ analytical thinking and problem-solving skills.

The increase in the number of graduate theses in the field of creative drama in Turkey indicates
a growing academic interest in this area. A review by Tiimer and Aslisen (2022) coveringthe years
2016-2020 reveals the diversity of theses conducted in the field of creative drama and research trends
in this area. Meta-analysis studies on postgraduate theses published in the field of Science Education
have been addressed by Simsek and Karatas (2020) and Giirkan (2023) in terms of different variables.
However, no comprehensive review covering theses published between 2021 and 2024 at has been
found. While these studies present general findings on the effectiveness of the creative drama method
in science education, they reveal that detailed descriptions of how the method is structured in lesson
plans through specific stages and techniques remain limited. Similar studies conducted in disciplines
other than Science Education are also included in the literature (Ozdemir, 2023; Yakar, Demir, & igde,
2022), indicating that creative drama research is approached within an interdisciplinary framework.
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The effectiveness of creative drama-based lesson plans is directly related to how the
preparation, enactment, and evaluation stages of the method are structured. While the preparation
stage ensures that students are cognitively and emotionally prepared for the lesson, the enactment
stage forms the core of the learning process. The evaluation phase ensures that learning outcomes
are demonstrated and that the process is pedagogically integrated. However, it is observed that
systematic and comparative analyses of how these phases are structured in lesson plans prepared
using the creative drama method in postgraduate theses in the field of science are limited.

The examination of postgraduate theses prepared using the creative drama method in the
field of science in Turkey between 2010 and 2024 is important in terms of determining research
trends and application approaches in the field. The diversity of theses and articles dealing with the
creative drama method in science education shows that this method has been examined in its different
dimensions. However, a review of the literature reveals no comprehensive study that systematically
analyzes lesson plans developed using the creative drama method in science education according
to specific criteria. This situation necessitates a detailed examination of the structure, content, and
implementation characteristics of creative drama-based lesson plans. This research aims to fill this
gap by examining postgraduate theses prepared using the creative drama method in the field of
science within the framework of defined criteria.

Research Problem

What academic trends, research methods, results, and recommendations stand out in
postgraduate theses in the field of science education using the creative drama method in Turkey
between 2010 and 20247

Sub-Problems

In line with the general problem statement of the research, answers will be sought to the
following sub-problems:

What is the distribution of postgraduate theses in the field of science education using the
creative drama method in Turkey between 2010 and 2024 according to year, academic level (master’s,
doctorate), university, institute type, and main scientific discipline?

What is the distribution of postgraduate theses in the field of science education in Turkey
between 2010 and 2024 that used the creative drama method, according to research design (qualitative,
quantitative, mixed), research model descriptions, sample sizes, study groups (students, teachers,
teacher candidates, etc.), sample selection methods, and data collection tools?

What are the objectives, results, and recommendations of postgraduate theses conducted in
the field of science education using the creative drama method in Turkey between 2010 and 2024?

What are the preparatory activities, enactment stages, and evaluation techniques used in the
lesson plans of postgraduate theses conducted in the field of science education using the creative
drama method in Turkey between 2010 and 2024?
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Method

This section explains the research design, data source (study group), data collection tools,
data collection process, data analysis, and measures taken to ensure validity and reliability.

Research Model

The purpose of this research is to examine postgraduate theses that used the creative drama
method in the field of science education in Turkey between 2010 and 2024; to contribute to the field
by revealing the academic trends, methods used, results achieved, and recommendations of these
theses. In line with this purpose, the research was structured usinga qualitative research approach.

Document analysis was used as the research design because it allows for the systematic
analysis of obtained sources. Master’s and doctoral theses were collected, analyzed, and interpreted
as the primary source of research data.

Data Source

The study group for the research was determined through criterion sampling, one of the
purposive sampling methods. Criterion sampling is a sampling approach based on selecting
documents that meet predefined criteria in line with the research purpose.

Within this scope, a total of 486 postgraduate theses were identified by searching the National
Thesis Center database using the keywords “creative drama,” “drama in education,” and “educational
drama.” The retrieved theses were screenedaccording to the following criteria:

» Addressing the creative drama method in the field of science education,
* Being a master’s or doctoral thesis,

* Published between 2010 and 2024,

* Being available in full text from the National Thesis Center,

* Include at least one of the specified keywords.

Following the screening process in line with these criteria, studies outside the scope of
the research were excluded, and 36 theses were included in the study group. The theses examined
contribute significantly to the literature by addressing the effects of the creative drama method in
science education in terms of academic achievement, cognitive development, social-emotional gains,
and pedagogical dimensions.

Data Collection Tools
The “Drama Lesson Plan Rubric (DDPR)” was used in the study to examine the lesson

plans within the thesesin detail. This rubric was chosen because it is an effective scale developed for
evaluatingcreative drama lesson plans.

Drama Lesson Plan Evaluation Rubric (DDPR).

The study employed the DDPR, a graded scoring key consisting of nine criteria developed
and revised by Korkut (2020) and four performance levels for each criterion. The Drama Lesson Plan
Evaluation Rubric includes the following criteria: the language of the lesson plan, lesson objectives,
participants, materials, activities, warm-up phase, dramatization phase, components of dramatic
structure, and evaluation phase. For each criterion, there are levels indicated by the headings “Very
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adequate,” “Partially adequate,” “Inadequate,” and “Very inadequate.” To use the rubric, the entire
lesson plan to be reviewed was first read. Then, starting with the first criterion, the definition of the
“Very adequate” level was read first. If the lesson plan matched this definition, the next criterion
was examined. If it did not match, the other levels were reviewed in order until the appropriate level
was determined. After determining the levels for all criteria, the total score was calculated. Of the
36 theses examined, 27 included a lesson plan. The 27 postgraduate theses containing a lesson plan
were evaluated using the rubric.

Data Collection

This study examined a total of 36 postgraduate theses prepared in the field of creative
drama in science education in Turkey between 2010 and 2024. The theses were accessed through
the Higher Education Council National Thesis Center (YOK Thesis) database in accordance with
the specified criteria. The data collection process was carried out in two ways: a literature review
and document coding. Keywords and a time frame were determined, and the database was searched
using the terms “creative drama,” “drama in education,” and “educational drama.” Studies not fitting
the content scope were excluded. Rubric evaluations were performed on the first lesson plans of 27
theses containinglesson plans. Since the first lesson plans in some theses were of an “introduction
to creative drama” nature, the second or third lesson plans, which included science topics, were
examined.

Measures taken for validity and reliability

In this study, after the theses to be examined were determined, the bibliographic information
of the theses was entered into an Excel file. Then, the full texts were examined in detail, and the
information related to the research question was entered into the table. While entering this information,
no comments were made, and the expressions used in the articles were used directly. Codes and
themes were created according to the information obtained. The researcher took on an interpretive
role in the data collection and analysis process; the coding and theme creation process was conducted
in line with literature-based criteria. The theses were represented as T1, T2, T3, etc. in presenting the
findings. For consistency, the data were taken directly from the theses and used without commentary.
To ensure verifiability, the theses examined are listed in the “Appendices” section. The analyses
performed have been archived to be presented upon request by researchers. The values obtained as a
result of the analysis were presented in numerical form, with percentages and frequencies.

Data Analysis

The collected data were examined using descriptive analysis. In this process, the theses were
first classified according to their bibliographic information (year, university, institute, main field of
study, research method, etc.) and systematically transferred to Microsoft Excel. This made it possible
to examine the basic characteristics of each thesis comparatively. The thesis contents were analyzed
within the framework of themes and categories determined in line with the sub-problems of the
research. The data were grouped based on a descriptive approach to reveal meaningful patterns;
recurring structures, notable trends, and various methodological preferences were systematically
analyzed.

The findings obtained were supported by tables and graphs to present the data in a more
comprehensible manner. These visuals clearly illustrate the distribution of theses by year, university,
academic level, methods used, and samples. To enhance reliability during the analysis process,
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literature support was utilized in creating themes and categories, the data were independently
reviewed by two researchers, and the findings were structured in a manner consistent with the
research questions. The analysis process was conducted through consensus.

Research and Publication Ethics

Research data were collected in accordance with the decision of the Hacettepe University
Institute of Educational Sciences Research Ethics Committee dated 19.03.2025 and numbered
E-51944218-050-00004134261, and the study was found to be compliant with all rules specified in
the “Higher Education Institutions Scientific Research and Publication Ethics Guidelines” and found
to be ethically sound.

Findings

This study summarizes the findings obtained in the author’s previous master’s thesis. To
address all findings comprehensively, they are presented in tabular form. Table 1 summarizes the
findings related to the first sub-problem. Table 2 summarizes the findings related to the second sub-
problem. Table 5 summarizes the findings related to the other sub-problems.

Table 1
Findings Related to the Demographic Information of the Theses

Thesis Publi- Graduate University Institute Department
No %‘;gn Level (B3) (B4) Department
(B1) (B2) (BS)
T1 2010 Master's  Sakarya University Institute of Natural ~ Primary Education
Sciences Department
T2 2010 Master Gazi University Institute of Primary Education
Educational Sciences Department
T3 2011 Master's Celal Bayar University Institute of Science  Department of Science
Degree Education
T4 2011  Master Marmara University  Institute of Science ~ Primary Education
Department
T5 2012 Master's  Erciyes University Institute of Primary Education
Degree Educational Sciences Department
T6 2012 Master's  Erciyes University Institute of Primary Education
Degree Educational Sciences Department
T7 2012 Master's Hacettepe University  Institute of Social Primary Education
Degree Sciences Department
T8 2012 Master Atatiirk University Institute of Primary Education
Educational Sciences Department
T9 2012 Master's Pamukkale University Institute of Science = Primary Education
Degree Department
T10 2012 Master's Ege University Institute of Social Primary Education
Sciences Department
T11 2012 Doctorate Gazi University Institute of Department of Mathematics

Educational Sciences

and Science Education
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T12 2012 Master's Ahi Evran University Institute of Social Department of Educational
Sciences Sciences
T13 2013 Master's Marmara University  Institute of Primary Education
Degree Educational Sciences Department
T14 2013 Master's Nigde University Institute of Department of Turkish
Degree Educational Sciences Language Education
TI15 2014 Master's Istanbul University Institute of Primary Education
Degree Educational Sciences Department
T16 2014 Master's Istanbul University Institute of Department of Primary
Degree Educational Sciences Education
T17 2015 Master's Amasya University Institute of Social Primary Education
Degree Sciences Department
T18 2016 Master's Balikesir University Institute of Science ~ Primary Education
Degree Department
T19 2017 Doctorate Hacettepe University  Institute of Primary Education
Educational Sciences Department
T20 2018 Master's Kirikkale University — Institute of Science ~ Primary Education
Department
T21 2018 Master's Bartin University Institute of Department of Mathematics
Degree Educational Sciences and Science Education
T22 2018 Master's Hacettepe University  Institute of Primary Education
Educational Sciences Department
T23 2018 Master's Kilis 7 December Institute of Science ~ Department of Mathematics
Degree  University and Science Education
T24 2019 Master's Mersin University Institute of Department of Educational
Educational Sciences Sciences
T25 2019 Master's Balikesir University Institute of Science ~ Department of Mathematics
Degree and Science Education
T26 2019 Master's Pamukkale University Institute of Department of Mathematics
Educational Sciences and Science Education
T27 2019 Master's Erciyes University Institute of Primary Education
Educational Sciences Department
T28 2020 Master's Mugla Sitki Kogman  Institute of Primary Education
University Educational Sciences Department
T29 2020 Master's Gazi University Institute of Department of Mathematics
Degree Educational Sciences and Science Education
T30 2021 Master's Recep Tayyip Erdogan Institute of Social Department of Basic
University Sciences Education
T31 2021 Master's Kastamonu University University of Social Department of Basic
Sciences Education
T32 2021 Doctorate Inonu University Institute of Department of Mathematics
Educational Sciences and Science Education
T33 2022 Master's Akdeniz University Institute of Department of Mathematics
Educational Sciences and Science Education
T34 2022 Master's Bartin University Graduate School Department of Mathematics
and Science Education
T35 2022 Master's Ankara University Institute of Department of Fine Arts
Degree Educational Sciences Education
T36 2024 Master's Necmettin Erbakan Institute of Department of Mathematics

University

Educational Sciences

and Science Education
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The data in Table 1 lists theses by publication year, academic level, university, institute type,
and main field of study. Examining column B1 in the table and Figure 1, it can be seen that a total of
36 theses were completed between 2010 and 2024. The highest number of theses was in 2012 (). It is
noteworthy that no theses using the applied drama method in science education were found in 2023.

Figure 1
Distribution of Graduate Theses by Year

Figure 2
Distribution of Postgraduate Theses by Level

Daoktora

Tiksek Lisans

When examining column B2 in the table and Figure 2, it is seen that 33 of the postgraduate
theses on the creative drama in the field of science education in Turkey between 2010 and 2024 were
at the master’s level, while 3 were at the doctoral level. The data show that the vast majority of theses
were at the master’s level.

When examining column B3 in the table and Figure 3, it can be seen that a total of 36
postgraduate theses prepared using the creative drama method were distributed across different
universities throughout Turkey. According to this research, the universities that produced the most
thesis output were Hacettepe University, Gazi University, and Erciyes University.
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Figure 3
Distribution of Postgraduate Theses by University
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Figure 4
Distribution of Graduate Theses by Institute Type
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Column B4 of the table and Figure 4 show the distribution of postgraduate theses in the field
of science education using the creative drama method in Turkey between 2010 and 2024, by institute
type. The majority of postgraduate theses were prepared at Institutes of Educational Sciences,
indicating that academic research is concentrated in the field of education. The Institute of Social
Sciences ranks second with 22.11%, suggesting that topics such as science education and creative
drama in the social sciences are addressed at The Institute of Natural Sciences accounted for 19.37%
of the theses, representing academic work directly in the field of natural sciences. The Graduate
Education Institute, on the other hand, had a share of only 2.74%, meaning that theses on creative
drama and science education are relatively less produced in such institutes.
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Figure 5

Distribution of Graduate Theses by Field of Study
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Looking at column BS5 in the table and Figure 5, when examining the distribution of

postgraduate theses by field of study, the Primary Education field stands out as the area with the most
research, with 13 theses and a rate of 35.8%. This is followed by the Science Education field with 10
theses and a rate of 27.4%. These two fields indicate that the creative drama method is particularly

concentrated at the primary education and science education levels.

Table 2

Findings Related to the Scope of the Research

Thesis Research  Research Sample Study Sample  Data Collection
No Method Pattern Size Group Selection Instrument
(B6) B7) (B8) (B9) (B10) (B11)
T1 Quantitative Experimental 47 Students Random  Achievement Test,
Design Students Cornell Critical
Thinking Test
T2 Quantitative Experimental 90 Students Random  Achievement Test,
Design Students Attitude Scale
T3 Quantitative Semi- 36 Students Random  Achievement Test,
experimental Students Attitude Scale,
Design Motivation Scale
T4 Quantitative Experimental 55 Students Random  Achievement Test,
Design Students Open-Ended Questions,
Attitude Scale
T5 Mixed 31 Students Purposeful Environmental
Students

Awareness Scale,
Open-Ended Questions,
Student Evaluation
Form
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T6 Mixed Descriptive 293 Teacher Accessible Self-Efficacy and
Teachers -, didates Attitude Scale,
Candidate .
Interview
T7 Mixed Experimental, 44 Students Purposeful Achievement Test,
Action Research Students Attitude Scale, Learning
Style Scale, Student
Diaries, Observation
Form, Process
Evaluation, Semi-
Structured Interview
T8 Quantitative Semi- 44 Students Random  Academic Achievement
Experimental ~ Students Test
Design
T9 Quantitative Semi- 32 Students Random  Scientific Process
Experimental  Students Skills Scale, Scientific
Design Creativity Scale, Self-
Regulation Scale
T10  Quantitative Experimental 20 Students Accessible Academic Achievement
Design Students Test, Scientific
Creativity Scale
T11 Mixed Enriched 48 Teachers Accessible Achievement Test,
Design Semi- Teachers  Candidates Attitude Scale, Semi-
Experimental  capdidates Structured Interview
Design
Form
T12  Quantitative Screening 118 Teachers Accessible Survey
Teachers
T13  Mixed Explanatory 35 Students Purposeful Achievement Test,
Design Students Observation
T14  Qualitative Screening 1368 Teachers Random  Self-Efficacy Perception
Teachers  Candidates Scale
Candidate
T15  Mixed Experimental 80 Students Purposeful Achievement
Design Students Test, Open-Ended
Questionnaire, Semi-
Structured Interview
T16  Mixed Experimental 36 Students Random  Achievement Test,
Design Students Motivation Scale,
Attitude Scale, Semi-
Structured Interview
T17  Mixed Field Survey, 239 Teachers Purposeful Self-Efficacy Perception
Case Study Teachers Scale, Semi-Structured

Interview

78



Rewiew of Graduate Thesis on Creative Drama in Sciences in Tiirkiye (2010-2024)

T18  Quantitative Semi- 44 Students Purposeful Achievement Test,
Experimental  gtydents Attitude Survey,
Design Interview
T19  Mixed Explanatory 231 Students Accessible Achievement Test,
Sequential Students Interest Scale, Attitude
Pattern Scale, Semi-Structured
Interview
T20  Quantitative Semi- 56 Students Purposeful Achievement Test,
Experimental ~ Students Awareness Scale
Design
T21  Quantitative Experimental 37 Students Purposeful Preschool Nutrition
Design Students Education Test, Social
Skills Assessment Scale
T22  Mixed Explanatory 425 Teachers Random  Self-Efficacy and
Sequential Teachers Attitude Scale, Semi-
Pattern Structured Interview
T23  Mixed Status 20 Students Accessible Achievement Test,
Work Students Self-Efficacy Scale,
Scientific Process
Skills Test, Attitude
Scale, Semi-Structured
Interview and
Observation
T24  Mixed Explanatory 50 Students Purposeful Achievement Test,
Sequential Students Attitude Scale,
Design Scientific Creativity
Test, Open-Ended
Questions, Digital
Storytelling Rubric
T25  Quantitative Semi- 52 Students Accessible Achievement Test,
Expgrimental Students Concept Test, Attitude
Design Scale, Opinion Survey
T26  Quantitative Semi- 28 Students Purposeful Concept Test, Scientific
Experimental Students Process Skills Test,
Design Self-Efficacy Scale
T27  Qualitative Philosophy 2 Faculty Faculty Purposeful Semi-structured
of Science Members, Members, interview, Observation,
(Phenome- _ 2 Teachers, Teachers, Document Review
nology) Design 4 Teacher Teacher
Candidates Candidates
T28  Quantitative Semi- 32 Students Accessible Level of 21st Century
experimental Students Learning Skills
Design Inventory
T29  Quantitative Semi- 63 Students Random  Achievement Test,
Experimental Students Attitude Scale
Design
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T30

Qualitative  Action Research

27
Students

Students

Purposeful

Turkish Argumentation
Model Rating Scale,
Student Journals

T31

Quantitative Experimental
Design

20
Students

Students

Accessible

Information
Measurement Form,
Picture Analysis Form
Drawing, Interview,
Retention Test

T32

Qualitative  Action Research

36
Students

Students

Purposeful

Open-ended Questions,
Semi-structured
Interview, Observation

T33

Qualitative  Document
Analysis

Sample not Lesson Plans

specified

Sample
not
specified

6th Grade Science
MEB Textbook (2019),
Education Information
Network (EBA)

T34

Quantitative Semi-
experimental
Design

80
Students

Students

Purposeful

Attitude Scale, Social
Skills Scale

T35

Mixed Semi-
Experimental
Design

54
Students

Students

Random

Parenting Styles
Dimensions Scale,
KA-SI Empathetic
Tendencies Scale
Children’s Form,
Self-Efficacy Scale for
Children, Tolerance
Tendency Scale,
Emotion Regulation
Scale for Adolescents,
Science Achievement
Test, Structured
Interview Form, and
Personal Information
Form

T36

Quantitative Experimental
Design

29
Students

Students

Accessible

Life Skills Scale,
Environmental
Awareness Scale,

Examining column B6 in the table, quantitative research methods were used in 18 of the 36

theses. The quantitative research method was the most preferred. This was followed by the mixed
methods approach in 13 theses, while the qualitative method was used in 5 theses. The least preferred
method was the qualitative research method. This situation shows that traditional and experimental

methods, in which numerical data are generally analyzed and tests and surveys are used, are dominant

in postgraduate theses.
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Figure 6
Distribution of Graduate Theses According to Research Method
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When examining column B7 in the table and Figure 7, it is seen that experimental designs
are by far the most preferred research design among graduate theses. The use of methods such as
experimental, quasi-experimental, weak experimental, and single-subject designs indicates that
researchers are conducting studies aimed at examining the cause-and-effect relationship between
variables by controlling independent and dependent variables.

Table 3
Distribution of Graduate Theses by Sample Size

Variable Number of Theses  Percentage
Sample

10-30 5 14.31
31-50 8 22,11
51-100 12 33,16
101-200 7 19,37
201+ 4 11,05

Note: n=36.
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Figure 8

Distribution of Graduate Theses by Sample Size
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When examining Table 2, column B8, Table 3, and Figure 8, the sample group of 51-100
people was the most preferred group. This shows that researchers generally prefer medium-sized
sample sizes. The sample group of 31-50 people ranks second. This shows that relatively small-
scale samples are still widely used. Samples of 101-200 people are in the middle ranks, while large
samples of 201 and above are less preferred. The least preferred sample group is the small sample
group of 10-30 people, which ranks last.

Figure 9
Distribution of Master's Theses by Study Groups
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When examining column B9 in the table, students were the most frequently studied group.
This situation shows that most studies in graduate theses are focused on students and that the research
mostly concentrates on students’ learning processes, academic achievements, and attitudes.
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Figure 10
Distribution of Graduate Theses by Sample Selection Method
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When examining column B10 in the table and Figure 10, the purposive sampling method was
the most preferred sample selection method. This shows that researchers selected groups suitable for
their research according toa specific purpose. In fields such as educational sciences, it is a common
approach to collect data by focusing on teachers, students, or a specific academic group.

Figure 11

Distribution of Master’s Theses According to Data Collection Tools
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When examining column B11 in the table and Figure 11, the most commonly used data
collection tool was the Likert scale. This indicates that the vast majority of studies used Likert
scales to measure attitudes, perceptions, and traits. Data collection tools such as interview methods,
achievement tests, and questionnaires have also been used to a certain extent. Document analysis is
also a frequently used method, especially in educational research.

Aims and results of the examined postgraduate theses

Examining the objectives and results of the graduate theses, T1 investigated the effect of
the creative drama method on student achievement and critical thinking skills in science education,
and found that this method led to significant improvement in the experimental group. T2 found that
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educational drama applications increased achievement but did not create a significant change in student
attitudes. T3 revealed that drama-based teaching strengthens conceptual understanding and retention.
T4 determined that the creative drama method is more effective than traditional methods in raising
environmental awareness . TS showed that creative drama-supported teaching significantly increases
learning retention. T6 found that drama applications improved students’ academic achievement and
positively affected their scientific creativity. T7 revealed that combining the 7E model with creative
drama improved achievement and attitude. T8 reported that science lessons taught with creative
drama were found to be more enjoyable and understandable by students. T9 indicated that teachers
were partially familiar with drama techniques but experienced various difficulties in their application.
T10 revealed that Life Skills lessons taught using creative drama increased achievement and learning
retention. T11 stated that using drama with the 7E modelcontributed to conceptual understanding but
was not significantly different from traditional methods in terms of retention. T12 found that drama-
supported lessons improved students’ social skills. T13 evaluated science teachers’ attitudes toward
drama methods and emphasized the need for support in practice. T14 highlighted the contribution of
science concepts taught through creative drama to scientific process skills. T15 examined teachers’
use of drama and determined that the method increased student interest. In T16, students reported
that they found the creative drama method enjoyable and that it facilitated learning. In T17, it was
determined that drama-supported teaching positively developed teacher candidates’ self-efficacy
perceptions. T18 showed that success and retention increased when space education topics were
taught using creative drama. T19 determined that creative drama applications based on environmental
education increased students’ interest in the subject. T20 revealed that the drama-supported SE model
strengthened students’ conceptual understanding. T21 examined the contribution of drama and
puppet techniques to learning retention in preschool science education and obtained positive results.
T22 evaluated teachers’ attitudes and self-efficacy regarding the drama method, but emphasized that
various obstacles were encountered in practice. T23 observed that students understood the topic
better as a result of teaching the States of Matter and Heat through drama. T24 determined that the
integration of digital storytelling with drama increased success and scientific creativity. T25 showed
that teacher candidates’ success in voice increased significantly with creative drama applications.
T26 found that teaching ecosystem ecology through drama developed scientific process skills. T27
analyzed teachers’ and candidates’ views on the creative drama method, showing that the method
increased student participation but could create classroom management difficulties. T28 found
that drama applications for the human and environment unit supported students’ problem-solving
skills. T29 showed that the creative drama method had positive effects on student achievement and
attitudes regarding energy conversions and environmental awareness. T30 found that drama-based
argumentation applications developed students’ critical thinking skills. T31 found that the use of
drama and puppets in preschool science education supports the retention of learning. T32 analyzed
the effect of the drama method on gaining environmental awareness through action research. T33
prepared sample lesson plans on the topic of body systems and increased student interest. T34 stated
that teaching the sustainable development unit through creative drama positively affected attitude
and achievement. T35 emphasized that creative drama activities contribute to social- emotional skills
such as tolerance, empathy, and self-efficacy. T36 observed significant increases in students’ self-
confidence, achievement levels, and attitudes toward science in science lessons taught using the
creative drama method.
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Recommendations from the examined master’s theses

Special in-service training programs should be organized for teachers to make the creative
drama method more effective in education. These programs can help teachers learn how to apply
drama techniques and use them more consciously in classroom activities (T1, TS5, T9). Digital
tools and materials supporting creative dramain science lessons should be developed. Interactive
applications that can attract students’ interest can ensure more efficient implementation of this
method (T2, T8, T14).

Comprehensive follow-up studies should be conducted to evaluate the long-term impact of
the creative drama method. Educational programs should be revised based on research into how it
affects students’ academic achievement, scientific process skills, and social development over time
(T3, T10, T18). Creative drama activities for middle and high school students should be organized
according to age groups. The method, which has been observed to be effective in younger age groups,
should be applied in different formats for high school students and placed within a more academic
framework (T6, T12, T21).

Policy and curriculum changes supporting student-centered teaching methods should be
implemented. Course content that includes creative drama should be updated to encourage teachers
to use this method (T7, T15, T25). Pilot applications of creative drama in science courses should be
expanded. The results of applications in different regions and education levels should be evaluated to
determine the areas where the method is effective and to spread it (T11, T17, T22). It is recommended
that creative drama activities for preschool and elementary school students be supported by game-
based learning strategies. This can increase students’ interest in the course and help them develop
positive attitudes towards science topics (T13, T19, T27).

More research should be conducted on how the creative drama method can be adapted
to individual learning differences. Studies should explore howdrama techniques can be adapted
according to students’ learning styles (T16, T20, T30). Special support programs should be created to
minimize the difficulties science teachers encounter in classroom management during creative drama
applications. Reference resources and training materials should be prepared to help teachers solve
problems they may encounter during implementation (T23, T26, T32). Creative drama activities
should incorporate group work to increase student motivation. Activities that develop social
interaction and collaboration skills, in particular, can increase student participation in science lessons
(T28, T29, T34). Flexibility should be provided in teaching programs to facilitate the integration of
creative drama activities with traditional teaching methods. Teachers should be given the necessary
time and materials to use drama methods in their lessons (T31, T33, T36).
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Table 4

Analysis of Techniques and Activities Used in Course Plans of Master's Theses

Thesis Preparatory Work Role-Playing Stages Evaluation Techniques

No

T1 Walking, Sensory Work, Role-Playing with the Discussion Circle, Student

Educational Games Whole Group, Instructor Feedback
Role-Playing
T2 Straightforward Explanation, Role-Playing Student Feedback
Question-Answer

T3 Walking with Music, Improvisation, Role-Playing, Game, Self-Assessment, Know-

Communication and Sensory  Creative Storytelling (story Want-Learn, Daily
Work, Play writing)
T4 Warm-Up Exercises (fruit Role-Playing Talking About Roles, Giving
picking) Examples from Daily Life
TS Music-Accompanied Game Role-Playing, Role Cards Letter Writing

(fish net), Game (squirrel in
the nest), Thief-Police Game
(adapted version)

T7 Free Walking with Music Improvisation Question-Answer, Problem
and Instructions, Speed Solving, Student Feedback
Measurement Application
T8 Question-Answer Staging a Prepared Text Question-Answer, Student
Feedback
T9 Movement-Based Game (tail- Soru-Cevap, Model Beyin Firtinasi, Ogrenci Geri
catching), Inceleme, Rol Oynama Bildirim
T10 Imitation Game, Improvisation, Pair Improvisations Instructor Role-Playing, Role-
Role-Playing, Question-Answer Playing
T11 Camel-Dwarf Game (adapted Improvisation with Small Student Feedback, Written
version), Imitation Activity, Groups Questions
Drawing
T12 Hot-Cold Game (adapted Role-Playing, Frozen Image Drawing Pictures, Writing
version), Free Walking in Space Letters
with Instructions
T14 Plain Narration, Sensory
Stimulation
T16 Educational Game Improvisation, Experiment Student Feedback
T18 Cops and Robbers Game Role-Playing, Improvisation Question-Answer, Student
(adapted version) Feedback
T19  Movement-Based Game (Living- Frozen Image Fruit Basket Game (adapted
Nonliving), Educational Game, version), Structured Grid,
Role-Playing, Frozen Image, Drawing Pictures, Board Work

Movement-Based Narrative
Game
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T20 Story Reading, Thinking- Role-Playing with Establishing the Story-Acting
Discussion, Topic Presentation, Instructions Relationship
Activity, Lesson Presentation
Through Presentation
T21 Showing Pictures, Discussing  Improvisation-Advertising Coloring Sheets, Student
the Topic, Accompanying a Film Feedback
Song with Movement, Mirror
Game
T23 Physical Warm-Up Exercises, Improvisation, Role-Playing Application Tests, Silent Movie
Sensory Activities Game, Student Feedback,
Question-Answer, Research
Guidance
T24 Rhythmic Walking to Music, Pantomime Student Feedback
Educational Game (Who Am 1?)
T25 Question and Answer Role-Playing, Teacher Role- Daily Writing, Writing and
Playing, Gossip Circle Performing a Drama Play
T26 Walking with Music and Writing Stories from Educational Game, Student
Instructions, Silent Game, Pictures, Bringing Stories to Feedback
Whisper Game Life
T28 Walking to Music, Frozen Role-Playing, Improvisation  Poster Preparation Using the
Image, Flashcard Activity Station Technique, Guiding
Research
T30 Dance-Movement with Music, Role Corridor, Meeting Organization,
Word Card Matching Improvisation, Hot Seat, Worksheet
Teacher Role-Playing
T32 Walking with Music and Frozen Image, I Felt-I Noticed-I Learned,
Instructions Improvisation, Role-Playing,
Photo Frame
T33 Game Frozen Image, Station Technique, Student
Improvisation, Role-Playing Feedback
T35 Question-Answer, Imagination, Consciousness Corridor, Drawing
Walking with Music and Story Completion, Role-
Instructions, Freeze Frame, Playing, Improvisation
Thought Tracking
T36 Question-Answer, Educational Improvisation, Role-Playing, Question-Answer, Written
Game Instructor Role-Playing Feedback

This table was created using data from the first lesson plans found in most theses. However,

since the first lesson plans in some theses were focused on introducing creative drama, these lesson

plans were skipped, and only the science-related lesson plans were examined. Table 4 shows
that creative drama lesson plans are structured in three stages, which are as follows: Preparation,

Enactment (Role-Playing), and Evaluation.
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9% ¢

In preparation activities, activity types such as “sensory activities,

RN

question-answer,”
“straightforward narration,
preferred. These activities aim to strengthengroup dynamics as well as ensuring that students gain
physical awareness. At this stage, the aim is to motivate children and focus their attention on the
lesson. Simultaneously, these practices also serve to create student-centered and interactive learning
environments.

educational games,” and “walking with music” were generally

The most frequently used techniques in the enactment stagesinclude ‘“role-playing,”
“improvisation,” “frozen image,” and “the instructor taking on a role.” These techniques are
largely aimed at developing students’ creative thinking, empathy, and problem-solving skills. This
demonstrates that creative drama methods encourage active participation and student-centered

2 3

learning. Additionally , techniques such as “dual improvisations,” “group improvisations,”

LIRS

“pantomime,” “role cards,” and “gossip circle” have also been mentioned in various theses. This

diversity shows that creative drama methods can be applied flexibly in different contexts.
Regarding evaluation techniques, the most frequently used methods are “student feedback,”
“question-and-answer,” ‘“journal writing,
These techniques aim to increase students’ awareness of the process and reinforce learning gains.
Furthermore, some theses also drew attention to the use of various alternative assessment techniques
such as “speech circle,” “brainstorming,” “station technique,” “structured grid,” and “V diagram.”

This reveals that multiple measurement and assessment methods are adopted in the evaluation

9 <¢

story completion,” “drawing,” and “self-assessment.”

EEINT EEINTY

process.

A key element that stands out in the examined plans is the holistic approach to methods that
address both cognitive and affective domains. Furthermore, in some theses, only drama applications
have been integrated into the plans instead of the creative drama method. Overall, the findings reveal
that creative drama-based studies use rich and varied techniques in the planning, implementation, and
evaluation stages; however, not all theses exhibit a systematic structure and conceptual consistency.

The creative drama lesson plans examined in this study show various differences in terms of
content structure. When the headings in the analyzed plans were examined, it was observed that they
mostly included basic teaching elements such as lesson name, topic, learning outcomes, duration,
grade level, tools and materials, and methods and techniques used. In some plans, it was found that
more detailed information such as the unit, number of sessions, purpose, strategy, and key concepts
were also included in addition to these headings. This situation reveals that the plans differ in terms
of their level of detail and instructional guidance capability. Conversely, it was determined that some
lesson plans omittedimportant instructional components such as methods and techniques, tools and
materials, class information, and duration. These omissions are considered deficiencies that could
reduce the effectiveness of teaching activities, especially during the implementation process. Lesson
plans should be understandable and applicable when read by others.

In contrast, it has been determined that some teaching plans do not include important
teaching components such as methods and techniques, tools and equipment, classroom information,
and duration. These topics, which are not included in the plans, are considered deficiencies that
could reduce the effectiveness of teaching activities, especially during the implementation process.
Lesson plans should be understandable and implementable when read by others. Furthermore, the
instructional stages included in the plans also vary. In most of the plans examined, the teaching
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process is structured around three basic stages: Preparation-Warm-up, Activation, and Evaluation.
However, in some plans, this structure is addressed under different headings; for example, the teaching
process is planned in stages such as Introduction, Development, and Conclusion. Additionally , some
theses have examined creative drama in conjunction with other teaching models (such as 5E, 7E),
comparing methods to investigate the effectiveness of multiple learning models.

Table 5

Drama Lesson Plan Rubric

Criterion Evaluation Explanation Score
1. Language in which Very good The lesson plan is clear, the instructions are 3
the lesson plan is written simple and understandable, and the use of the

present tense is correct.

2. Course objectives Very good The learning outcomes are clear, achievable, 3
and linked to scientific attitudes, self-
confidence, and success.

3. Participants Very good Participants are defined at the 6th grade level, 3
appropriate for the level of plan development.

4. Materials Very adequate The materials are high-quality, accessible, and 3
presented in an integrated manner with the
activities.

5. Activities Very sufficient Role-playing and improvisation techniques used 3
in simulation activities are effective.

6. Warm-up phase Very adequate There are structured warm-up activities for 3
group cohesion and physical awareness.

7. Activation phase Very adequate Effective experiences directly linked to learning 3
outcomes have been designed.

8. Components of Very good All dramatic elements (focus, tension, 3

Dramatic Structure symbolism, atmosphere, etc.) have been

incorporated in a planned manner.

9. Evaluation stage Very good The evaluation process is structured in a 3
multifaceted manner with rubrics and qualitative
feedback.

Table 5 examines Koseler’s (2024) master’s thesis titled “The effect of science lessons
taught through creative drama activities on student achievement, attitudes toward science, and self-
confidence.” According to the rubric evaluation of the first lesson plan applied in the thesis, this
lesson plan scored “very adequate” on all nine criteria and was evaluated with a total score of 27/27.
The language of the plan is simple and the instructions are clear; it provides instructional clarity with
present tense verbs and clear roles. The learning outcomes are defined in a manner appropriate to
the student level and are linked to multidimensional goals such as academic achievement, science
attitude, and self-confidence. The participants are clearly defined; the materials are integrated with
activities suitable for creative drama applications. The activities are structured based on creative
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drama techniques; the warm-up and role-playing stages ( ) are organized to support pedagogical
goals. All components of dramatic construction (time, space, atmosphere, symbol, focus, tension,
language, meaning) are included in the plan and add aesthetic depth to the learning process. The
evaluation process is approached multidimensionally with rubrics, written and verbal feedback.

The Drama Lesson Plan Assessment Rubric (DDPR) application presented in this section
is provided as an illustrative example based on a lesson plan selected from the examined graduate
theses. This example is presented to demonstrate how the rubric’s criteria functionand the dimensions
within which creative drama-based lesson plans are assessed. The findings obtained from the rubric
aim to demonstrate the structure of the evaluation process and the applicability of the criteria rather
than presenting generalizable results for all theses.

Discussion, Conclusion and Recommendations

This research examined 36 postgraduate theses that used the creative drama methodin
science education in Turkey between 2010 and 2024 and comprehensively evaluated the educational
contributions of the method. The findings show that creative drama supports students’ academic
achievement, conceptual learning, and social-emotional development. However, various shortcomings
were identified in terms of planning, evaluation, and teacher competence in the applications.

Most academic studies on creative drama are at the master’s level; the scarcity of doctoral-
level studies indicates that methodological depth remains limited. The majority of studies have been
conducted in the fields of science education and primary education. Universities such as Gazi and
Erciyes stand out in this area. Although quantitative studies measure the effectiveness of the method,
it has been emphasized that qualitative and mixed-methods approaches could providea better
understanding of students’ experiences. In theses analyzed according to the Drama Lesson Plan
Evaluation Rubric, the writing style, learning outcomes, and adequacy of activities were noteworthy;
however, the use of materials, dramatic structure elements, and diversity of assessment were found
to be insufficient.

The fact that 75% of the studies included creative drama-based lesson plans shows that this
method is used as an application-oriented teaching strategy and has gained traction in the field. When
examining the content of the lesson plans, it is seen that preparatory activities (sensory activities,
games, movement with music), enactment stages (improvisation, role-playing, teacher role-playing),
and assessment techniques (self-assessment, student feedback, station technique) that ensure
students’ active participation in the drama process are systematically planned. An examination of
the stages of the lesson plans reveals structural and content diversity among creative drama lesson
plans, and it can be said that these differences may have important implications for the planning and
implementation of teaching processes. In particular, it is assessed that methodological and technical
deficiencies and inadequacies in the use of tools and materials may negatively affect the effectiveness
of the teaching process.

This intensity of application shows that approaches that view creative drama not only as a
means of expression but also as a learning process are becoming increasingly prevalent in the field
(Kog & Gegit, 2021; Kirmizi, 2022). In particular, meaningful increases have been achieved with the
creative drama method in variables such as achievement, attitude, conceptual learning, and scientific
process skills. However, some studies have also noted that no significant differences were observed
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in students’ attitudes toward science or in the long-term retention of learning. These results reveal
that the effects of the method are sensitive to factors such as the teaching process, content alignment,
application duration, and teacher competence. In other words, creative drama is not a miraculous
learning method in itself; it is a tool that maximizes its impact when properly planned and supported
by appropriate pedagogical approaches (Kirmizi, 2022). The findings of this study emphasize that the
creative drama method supports not only academic but also social-emotional development. Positive
effects have been identified, particularly on variables such as empathy, self-efficacy, tolerance,
self-confidence, and cooperation. These findings make creative drama a strategic teaching method
for imparting 21st-century skills. Creative drama is defined as a “learning laboratory” that allows
students to structure their own learning processes. In this context, creative drama applications offer a
learning environment that not only transfers knowledge but also holistically supports the individual’s
development.

Research findings show that the creative drama method has positive effects on various
learning outcomes in science education. However, it is important to restructure activities according
to age and developmental level to apply the method more effectively in different age groups. It
is recommended that guidance, explanatory activity introductions, and participation-enhancing
practices be included in the process to strengthen students’ perceptions of the method. Furthermore,
the fact that evaluation processes in evaluation processes in existing theses are mostly limited to
achievement tests prevents the process-oriented aspects of the method from being sufficiently visible.
Therefore, in future studies, it is recommended that observation forms, performance tasks, student
journals, and alternative assessment approachesbe used more widely, and that the focus be on long-
term and in-depth applications at different educational levels.
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